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Agenda

- Welcome
- Communications Update

- Transitional Kindergarten Presentation : “Culture and Language
In TK: Supporting Teachers , Families and Children”

= Dr. Carola Matera, Assistant Professor in Early Childhood
Studies at CSU Channel Islands

= Maria Lourdes Salazar, Transitional Kindergarten teacher at
the Los Angeles Unified School District

Q&A — Please emaill all guestions to Meredyth Gonzalez at
mgonzalez@earlyedgecalifornia.org

®

- Next Call : May 21, 3:30-4:30pm



mailto:mgonzalez@earlyedgecalifornia.org
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http://earlyedgecalifornia.org/
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SHARED goal:

SUCCESS
1n SCHOOL & 1n LIFE

for ALL children



SHARED goal :







learn how to ride a
bike without training
wheels, like my

friend Mario




be stronger so that |
can hit the pinata

really hard!




be stronger so that |
can hit the pinata
really hard!

learn English, do
well in school and
go to college




be stronger so that |
can hit the pinata
really hard!

learn Engll

show growth in
social & emotional
development




learn Engll

achieve school
readiness goals the
program has
identified

be stronger so that |
can hit the pinata
really hard!




be stronger so that |
can hit the pinata
really hard!

learn Engll

grow bilingual and
biliterate with strong
cultural roots




Dual language learners
English learners

: English language
children learners

Second language
learners

New language learners
Bilingual

Limited English
proficient

Long-Term Engligh @ @
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BEING
MULTILINGUAL

'Improves memory and cognitive
function

W Facilitates English language
development

¥ Promotes school literacy

¥ Fosters identity formation and
sense of self-esteem

'Strengthens family
relationships, including
extended family members

¥ Potential for bilingualism and
biliteracy

W Has positive effects for mental
health

¥ Facilitates access to a
specialized workforce, social



What has changed...
AND WHY IT MATTERS!



® Children’ s brains are wired j
learn more than one
language

® Learning and developing in
more than one language
does NOT delay growth nor

® RMEIPMEbmotes more efficient cognitive
functioning, academic achievement and

enhances learning English

® There may be negative consequences in
losing the Home Language




“...children who are dual
language learners can
demonstrate their abilities,
skills, and knowledge In any
language, including their home

language .
(OHS, 2011)



“At the same time, Head
Start programs need to
promote the acquisition
of English for children who
are DLLs.”

(OHS, 2011)



°* Language and
vocabulary predict

academic success and
readiness for

Kindergarten

[Language in Math
ane itrera ey

* Code versus Meaning
focused skills

* Unigue strategies help
children learn new
words, understand

new Information and
commiinicate iI0eac




“Luna, creaste un
patron ”
@ ‘un patrén? ”
“si, jun patrén muy
colorido!




Learning & Development

Birth Age 3 Age 5

Stechuk (2012)
® 00




Supporting Learning &
Development
In Sequential DLLs
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Supporting Learning &
Development
In Sequential DLLs

English-onl

Learning & Development

Birth Age 3 Age 5

Stechuk (2012)




Supporting Learning &
Development
In Sequential DLLS

English with Systematic

Home LanguageSjport

English-onl

Learning & Development

Birth Age 3 Age 5

Stechuk (2012)




Supporting Learning &
Development
In Sequential DLLs

Learning & Development

Birth Age 3 Age 5

Stechuk (2012)




DCLA

developmentally, culturally, and
linguistically appropriate teaching




® Monolingual teachers CAN support the
child’ s Home Language to promote
learning

¢ Adapt the curriculum to respond to the
unigue needs of DLL children

® Small groups (mixed language levels)
® Introduce new vocabulary through stories

¢ Implement Personalized Oral
Language(s) Learning strategies







Personalized Oral

Language/s Learning
(POLL) Espinosa, Magruder, Hayslip & Matera (2013)

* Family First
* Environmental Supports
* |Instructional Supports

* Oral Language Practice







¥ ramilies and Teachers
working together to
strengthening strengthen Home

Home Language and support

Language school readiness and
success

'Learning from families
and gathering information
about language
experiences

¥ Teachers sharing specific
strategies for the families

to enhance oral language
develobpment




¥ ramilies and Teachers
working together to
strengthen Home
Language and support
school readiness and
success

Learning from families
and gathering information
about language
experiences

¥ Teachers sharing specific
strategies for the families
to enhance oral language
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Young Dual Language Learners:
Gathering Background Information

Considerations Possible Questions to Ask Parents and Families

Young Pual Lang uage Lea rners: ) Lanauage What language(s) does your family speak? How much experience
Gatherlng BaCkgrOU nd Informatlon bacggrtf‘und: (exposure) has your child had with the(se) languages?

. . . Is your child growing up with two languages? If so, what are the
Child & Family Language Background & Experiences one, two, or languages?
more

Can you tell me about your child’s use of English (if at all)?

In order to support learning and development for children who are Dual Language Learners (DLLs),
early childhood staff need to understand children’s backgrounds and experiences with more than
one language. Staff should gather information from each child’s parents and family. By gathering
enough information to get the full picture of a child’s overall language background, practitioners
can “put together the puzzle” of his/her languages and use this information for curriculum planning, development:  [How old was s/he when the second language was introduced?
individualizing and supporting continued progress. simultaneous About how much time does your child spend using the home language
or sequential (speaking, listening, comprehending)?

Did your child grow up with two language from birth (simultaneous)?

Did your child grow up with one language from birth, and then learn a
Dual language second language after the age of two (sequential)?

About how much time does your child spend using English (speaking,
listening, comprehending)?

Considerations for Each Child:

Does your child use one of his/her languages more often than the
Language other?

dominance When your child wants to communicate, which language does he/she
use?

Dual Ianguage Who are the people in your child’s life who speak the home language

to him/her?
development: , - , ,
k What are some experiences or activities your child has using
simultaneous

Home language language? (E.g., cooking with grandmother each evening in Chinese;
or sequential

G e doing weekend chores with father in Spanish)

What experiences with early reading and writing has your child had in
his/her home language?

Who are the people in your child’s life who speak English to him/her?

. (E.g., cooking with grandmother once a week; doing weekend chores
English language |, i1, father)

experiences
P What experiences with early reading and writing has your child had in

English?

What are your child’s interests and favorite activities?

English language

i «  Are there toys or things that your child especially likes to play with?
Home language experiences

Individual - Are there pretend play activities that your child likes?

experiences characteristics What does your child like to talk about?
of the child

What does your child like to learn about?

Can you give examples of experiences from the past that your child
can recall and talk about?

Email: NCCLRinfo@edc.org - Toll Free: B55-494-0331 - http://eclke.ohs.acf.hhs.gov/hslc/tta-system/cultural-linguistic M

Office of Head Start National Center on Cultural and Linguistic Responsiveness (NCCLR) - Email: NCCLRinfo@edc.org « Toll Free: 855-494-0331 1




Environmental Supports

physical Interactive
environment IS warm and quiet vocabulary
nurturing and area displays in all
engaging languages
raphic
books, artifacts and Jrap celebrate
. organizers, . ,
displays reflect the visuals children' s
children’ s culture ’
photographs languages
. theme/units
Aesthetically color-coded iInvolve family &

pleasing
spaces/walls

multilingual labels

community
participation
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Stretch to Kindergarten at the
Family Engagement Institute,
Foothill College (2011)



Stretch to Kindergarten

at the Family Engagement
Institute, Foothill College
(2011)
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Stretch to Kindergarten at the
Family Engagement Institute, Foothill College (2011)



Ocean Vista, Ocean View School District
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Stretch to Kindergarten at the
Family Engagement Institute,
Foothill College (2011)



Instructional Supports

authentic learning:

encourage use of

academic
language: rich,

projects/themes/un home lanauage complex and
Its Jguiag varied in both
languages
songs, chants, READING
poems CIRCLES to SMALL groups,

bilingual picture
dictionaries

Introduce new
stories in child’ s
language

one-on-one time

words, phrases in
all home
languages

qguality books In
family language/s,
throughout the
centers

facilitate
friendships
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Community Action
Program of Tulsa,
Head Start, Oklahoma




Stretch to Kindergarten at the
Family Engagement Institute,
Foothill College (2011)



Community Action Program of Tulsa,
Head Start, Oklahoma

semillas de calabaza
bocar Mirihisa

Center for Cultural & Linguistic Democracy,
Seattle WA




Vocabulary-Vocabulario
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Stretch to Kindergarten at the
Family Engagement Institute,
Foothill College (2011)




Oral Language Practice

separation of
languages, respect| visuals, gestures,

Dialogic Readin . , . .
J J children’ s choice | movement, realia
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of language
discuss
hands-on differences and
experiences to similarities peer to peer
explore concepts between dialogue
and vocabulary languages,
cognates
expand children’ s children as

activate prior
knowledge In
child’ s language |

storytellers &
authors

responses and
continue dialogue
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Stretch to Kindergarten at the
Family Engagement Institute,
Foothill College (2011)
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Stretch to Kindergarten at the
Family Engagement Institute,
Foothill College (2011)



Dialogic Reading

storywalk + 3
levels

focus on teaching
vocabulary of
story, 3-4 words at
a time

expand children’ s
comments

small groups
(3-5 children)

multiple readings
of same story, 3-4
times a week

children own and
retell the story

story has a plot

mixed language
levels

make connections
with children’ s
personal
experiences




Dialogic Reading with Families

FCAR strategies

F- Follow the child’ s lead

C- Comment and | A- Ask questions | R- Respond by
walt and walit adding a little more




CONCLUDING
THOUGHTS






the .
of the

matter







Sea of Talk

We know all children,
especially those
experiencing poverty, need
communication-rich and
meaningful learning
experiences
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Sea of Talk

We knau




What Is meaningful?

b@@d% grou \ﬂ"'O... _

\as semillas cuando crecen se convierten en




What Is meaningful?

Ants on a Log

Number3

1 celery

1 spoon cream
cheese

3 ralsins
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authentic conversations

authentic environments

authentic activities
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Practical
knowledge

NCCLR Quicx GUIDE FOR TEACHERS

Selecting Culturally Appropriate Children’s Books in
Languages Other Than English

NCCLR Quuck Guine Foa TTACHERS

How te Use Bilingual Books

Uie ohls quikh pude Sar practcyd, marageabis igeas on how ta e
Stiageal books in 1o claiwacm and a2 horre

Use this Quick Guide ta find, select, evaluate, and use books
10 support language and literacy development
In the home languages of yourg children.

For Teachers

Ideas to share with families

Encourage families ts wse thew language with
children from birth

Ihe e, moe tpartaar thang e for parcnitesad
Latrd s soennbers 0ot their boree larguage every
dav, Masy Sanliccwoery thar weng thee home

vl contuse ther Chaldees o make if 21ie

it foe thom oo leaes Exglidh. Help parcess

usdesstand that chibeen cas kam meee than one language ot e sune time, In face. hibdeen

will have 32 cacer nme besesing Englud of they Bave 2 wrcng foundanon in thee fine baguage

Tell stories and sing somgs

A Ssnliec e 2 neh herizage o pas on o ther chilidies

Sontres. chants e, pocrrs, sanngs, ansd sooes dc n

impartant pat of cach fraly s cdvere. Ercosrage Exndieseo

hiee these with cheis chibren asd 0o have fun deieg 1!

Share books and stoies

Mazy feniber woery thar reading asd
el ling hedr stoeses in their home Langugze wall endic & handier o dyoe
chiddres 1o read m Engluh—bon che oppocrc w mrue! Encewsage famili
ta read and el woree s chewr hoene bapoge. Eaplun thae relbng eone
arsd reamding o their Rotae Longogee veaches ciibdren words and sdew thiey

will cauly maadir o Engheh

Encourage families to talk about their traditions and cultuse
ok abo

‘,.-..!-..'-Pm- 0es Sor lamilxs




Language at Home and
in the Community

For Farrslies

Here ore gy 1hangs pon can
dw every day 1o hely your (bl
decrm your Lasily s language
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Family and
Community
Language

Benefits: An Overview Vst o longna gt 1 ot

- . Social-
Eogukhin * Emotional

Chih o matec sl i pont ngvage wn 1he by
J wdimme :
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Young Dual Language Learners:
Gathering Background Information
For Families
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.
ON MYTHS & MISCONCEPTIONS

GUAL CHILDREN * o

Rk, by Barbara Zurer Pearsan, Phd, 300

These are 12 myths & misconceptions...

1, g cistiyirmm sour: 1o 3. Young children soak up
speak later than monclinguals. languages like sponges.

myth myth
yt ’Zwﬁuw

6. If bilinguals score X5
. .
lower on standardized A, L nﬂapﬁw

a0
tests, it shows they mﬁﬁﬁ."‘mﬂa

monolingual child.

b l my th

5. You have to be gifted in languages in order to learn two languages at once. -'E\

B. Some languages are more
primitive than others and are

therefore easier to learn. The

7. Latino immigrants in the US5. resist reason so many people can
learning English and want everyone to speak English is that English
learn to speak Spanish. has less grammar than other

my th languages.

TRARY

=

www.multlingualliving.com

Multibngual Living



let’ s ask questions!
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Carola Matera, Ph.D.
California State University
Channel Islands

Maria Lourdes Salazar
Willow Elementary,
LAUSD
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