
TABLE OF CONTENTS 

A. Quality of the Project Design                  1 
(1) The extent to which the services to be provided by the proposed project will create and offer 
activities that focus on enabling participants to obtain the skills necessary to gain employment...2 
(2) The extent to which services to be provided by the project reflect up-to-date knowledge……9 
(3) The extent to which the design of is appropriate to, and will address, the needs of target…..15    
(4) The extent to which the proposed project will integrate with or build on similar efforts……16   
(5) The extent to which the training to be provided is of sufficient quality, intensity, and duration  
      to lead to improvements………………………………………………………………….…..17    
B. Quality of the Management Plan and Project Personnel           20 
(1) The adequacy of the management plan to achieve the objectives..……………………….…20   
(2) The extent to which the applicant encourages applications for employment from persons who  
      are members of groups that have traditionally been underrepresented ...…………………...24  
(3) The extent to which the time commitments of the PD, PI and others are appropriate………24  

(4) The qualifications, including relevant training, expertise, and experience, of PD, PI, and.....25   
D. Adequacy of Resources                   28 
(1) The adequacy of support, including facilities, equipment, supplies, and other resources, from  
      the applicant organization(s) ……………………….…………...…………………………...28    
(2) The extent to which the budget is adequate and costs are reasonable ……………………….29    
(3) The relevance and demonstrated commitment of each partner……………………..………..30  

E. Quality of the Project Evaluation                 32 
(1) The extent to which the methods of evaluation include the use of objective performance  
      measures that are clearly related to the intended outcomes…………………………………32   
(2) The extent to which the methods of evaluation will provide performance feedback and permit  
      periodic assessment of progress……………………………………………………………..35    
Requirements, Absolute Priority, Competitive Preference Priority, and PMs 
Requirement 1—Authorized Programs is addressed on pp. 5-7  
Requirement 2—Evaluation is addressed on pp. 32-35  
Requirement 3—Student Stipends is addressed on pp. 5, 7, 30 
Requirement 4—Direct Assistance to Students in addressed on pp. 5, 6, 30  
Requirement 5—CTE Memorandum of Understanding in addressed on pp. 2, 28, Appendix 5 
Absolute Priority: Demonstrates a Rationale is addressed on pp. 12-14, logic model on p. 14 
Competitive Preference Priority 1: Promoting Science, Technology, Engineering, or Math 
(STEM) Education, With a Particular Focus on Computer Science is addressed on pp. 4-5 
Performance Measures (PMs) embedded in objectives on pp. 9-12, 32-34 
 
  

 

PR/Award # V259A210014

Page e15



 

1 
 

A.  QUALITY OF PROJECT DESIGN 
 

Introduction. The Native Hawaiian Education Association (NHEA) proposes a Native 

Hawaiian (NH) Career and Technical Education (CTE) Program, Hana Lima, (skilled labor), to 

serve (400) NH secondary students. Hana Lima is the result of the olelo no‘eau: ma ka hana ka 

‘ike, which means “to learn by doing” to become a skilled laborer; CTE fits well with this theme 

and the methodology fits well with Hawaiians.  

NHEA is a private non-profit organization of NH educators. The organization was started in 

1998 with its first convention on the island of Maui. Adapted after the National Indian Education 

Association (NIEA), NHEA facilitates a network of Hawaiian educators to attend to educational 

issues that challenge the Hawaiian population and is designed to be a self-sustaining umbrella 

organization for Hawaiian educators. Hana Lima will provide a sequence of activities to NH high 

school students to achieve the project goal of increasing the number of NHs entering into in-

demand high-wage CTE pathways. NHEA is collaborating with the University of Hawaii Maui 

College (UHMC) to provide education and work-based learning opportunities for NH students in 

four in-demand fields: (1) Construction (to include building maintenance and Heating, 

Ventilation, & Air Conditioning—HVAC), (2) Medical Assistant, (3) Educational Assistant, and 

(4) Renewable Energy Technician (Electric Vehicle—EV Maintenance and Photovoltaic—PV 

Installer). All students will have exposure to multiple CTE fields and computer science coding. 

Over the course of the 5-year project, 400 students will participate in CTE career exposure, 240 

students will complete CTE courses and certifications leading to college credit, 160 students will 

complete work-based learning experiences, and 80% will be enrolled in postsecondary (PSE) 

education, employed, or enlisted in the military, aligned with the participants’ individual goals. 

The island of Maui—population 167,503—is diverse, with 21% of people reporting two or                
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success, especially in postsecondary CTE courses and certifications. The coordinator of the 

project will practice case management and ongoing contact with participants to achieve intended 

project outcomes, optimize student retention in the program, and best serve students. 

Spring Break CTE & CS Exposure Camp. The director and coordinator will work closely 

with the Maui County public schools and Kamehameha School (serving NH students) to promote 

the Spring Break CTE & CS Exposure Camp to sophomores each year. The program will target 

NH students through working with Kamehameha Schools and Hawaiian-immersion programs in 

the public schools. The Spring Break CTE & CS Exposure Camp will also be promoted at NH 

community-based organizations, such as NHEA, Hawaiian Home Lands Homestead 

Associations, and pre-college NH-serving programs, such as Na Pua Noeau. Students will 

complete a registration and permission form. Students will be chosen on a first-come first-serve 

basis, with a priority for NH students.  Each year, 100 students will be selected to participate. 

During the Spring Break CTE & CS Exposure Camp, students will be exposed to the four 

CTE pathways targeted by Hana Lima: 1) Construction (to include Building Maintenance, & 

HVAC), 2) Medical Assistants, 3) Educational Assistants, and 4) Renewable Energy Technicians 

(Electric Vehicle [EV] Maintenance and Photovoltaic [PV] Installer). Students will rotate 

through hands-on learning activities by instructors and professionals in the field. The activities 

will be engaging and created to increase interest in the pathway. Finally, addressing Competitive 

Preference Priority 1 (CPP1) all students will participate in a 5-day computer science course 

during the spring break camp, where students use coding to create a video game, while learning 

computational thinking and coding. The computer science instructor will also demonstrate how 

programming skills support data management and security, which is a critical component to all 

technical fields and relevant to students. The Spring Break CTE & CS Exposure Camp will be 
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Sophomores who participate during the spring break activity will be provided an application 

to become a participant in the Summer I: CTE Courses and Certification. Outreach will also be 

done with the schools and through NH organizations to seek additional candidates for a broader 

reach. The application will include questions to determine ethnicity, financial barriers, and other 

barriers. Sixty (60) summer participants will be selected based on those with the most barriers as 

well as priority for NH students. In response to Requirement 1, the CTE courses include a 

sequence of courses that provide rigorous academic content towards pathways to high-wage in-

demand industry sectors and provide a recognized postsecondary credential. This is enhanced by 

employability skills during the junior year and work-based learning for the consecutive summer. 

Students earn a stipend through program completion commensurate with Hawaii minimum wage. 

See Table 2 for a list of certifications and courses. Direct assistance to students (Requirement 4) 

will be provided for transportation, childcare, or to overcome other barriers to participation. 

Job Readiness Training. After completing Summer I: CTE Courses & Certification, Job 

Readiness Training will be offered to the 60 participants during their junior year to increase 

employability, work attitudes, and provide job search skills. The coordinator will work with 

participants to prepare a resume, conduct networking, interview, and ultimate find a work-based 

learning site for the summer following their junior year of high school. 

Summer II: CTE Internship. Forty (40) participants complete an internship, rotation, 

Renewable 

Energy 

Technician 

 Intro to H/EV & H/EV 

Maintenance (90 hours) or 

 Certificate in Renewable 

Energy, PV Associate (90 

hours) 

 OSHA 30: Construction and 

Workplace Safety (30 hours) 

6 credits towards 

Automotive 

Technology, A.S.  

or Construction 

Technology, A.S. 

 Automotive Tech 

($53,100) 

 Solar PV Installer 

($55,450) 
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practicum, or job shadow experience with a CTE partner in the field as appropriate to the age and 

career path (Requirement 1) to increase field-specific technical knowledge, provide additional 

work-based skills, and increase motivation in the field. Aligned with Requirement 3, students 

will earn a stipend no less than Hawaii minimum wage ($10.10 per hour) for the hours worked at 

the work-based learning opportunity. The summer stipends (for both Summer I and Summer II) 

will follow the same rules, where students must be enrolled in this program, attending regularly, 

making satisfactory progress, and have an acute economic need that would otherwise prevent the 

participation. As the students prioritizes NH students from a low-income background, many 

students would not work instead of participate if not offered a stipend. For each summer, the 

average participant wages is estimated at $650 (approximately 60 hours x $10.10 minimum 

wage). The coordinator will review participant applications for stipend eligibility. The director 

will check stipend amounts, ensuring that participants do not receive an amount below minimum 

wage as well as and work with the UHMC financial aid office to ensure student’s total financial 

package is not above the Cost of Attendance (COA). As the students will be primarily high 

school students, amounts above the COA are not expected to be common. 

  Senior Coaching & Summer Mentoring. Each cohort of 60 students that complete Summer I: 

CTE Courses & Certification (Year 1-Year 4) will be followed through the sequence of services 

from a sophomore to post high school graduation. During the participants’ senior year, the 

coordinator will provide intensive coaching services, evidenced to increase college enrollment, 

to support applying to college, financial aid, scholarships, employment opportunities, and/or 

military enlistment according to the participant’s goals. Moreover, after high school graduation, 

the coordinator and director will provide an enrollment nudge texting campaign, also 

demonstrated to increase college enrollment, especially with low-income students. 
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Through the series of activities, each cohort of participants will have an opportunity to select 

from four CTE pathways, complete industry-recognized certifications and rigorous technical 

classes transferable to college credit, learn job readiness skills, complete a work-based learning 

experience in their CTE pathway, and ultimately receive support to transition to college 

enrollment, career placement, or enlisting in the military. The CTE exposure and hands on 

learning in the work-based learning experience are designed to increase motivation to pursue a 

high-skill, high-wage, in-demand occupation. 

The four CTE pathways were selected based on local skilled occupations that are projected to 

have a high-wage and higher than average growth (i.e. in-demand): Construction (to include 

building maintenance, & HVAC), Medical Assistant, Educational Assistant, and Renewable 

Energy Technician (EV Maintenance and PV Installer). The Talent Roadmap to Economic 

Recovery in Hawaii (2020)—a collaborative effort between industry, education, training, and 

workforce development leaders in response to the COVID-19 crisis—identified three areas for 

in-demand living-wage jobs: healthcare, technology, and skilled trades. Similarly, Hawaii’s State 

Department of Labor & Industrial Relations’ (DLIR) short-term occupational forecasts predict 

the highest job growth in construction, health care, and educational services (2021). DLIR 

predicts PV installers (11.4% growth rate by 2022), construction (570 carpentry and 560 

construction jobs by 2022), medical assistants (0.9% growth by 2022, 480 new jobs), and teacher 

assistants (580 new jobs by 2022) to be among the occupations with the most job openings 

and/or the highest growth. PV installers (5.5% annual growth), medical assistants (0.5% growth), 

and teachers (1.3% growth) also make the list of the most resilient jobs during the pandemic 

(2021). While EV Maintenance is not on these forecasts, state legislation requires 100% 

renewable energy for the entire state by 2045 (Namata, 2015), to include vehicles. Currently, 
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Objective 2: 55% of CTE concentrators graduating from high school will attain postsecondary 

credits in the relevant CTE program earned through a dual or concurrent enrollment program or 

another credit transfer agreement (PM 2). 

 Of Maui County public high school CTE concentrators, 29% complete dual credit compared 

and only 22% in Hawaii (Hawaii DXP, 2019). The project will raise this to 55% for CTE 

concentrator participants. Research-based and/or effective practices to achieve this objective: 

 Providing PSE CTE coursework at no cost to project participants 

 Cohort design and close monitoring of student progress, with supports in place 

 Increase sense of belonging and purpose through culturally relevant activities and model 

Objective 3: 67% of CTE concentrators graduating from high school will participate in work-

based learning (PM 3). 

 While baseline data does not exist on secondary school students’ completion of work-based 

learning, the project expects to retain 67% of students from Summer I: CTE Courses & 

Certification as rising juniors to Summer II: CTE Internship as rising seniors. Research-based 

and/or effective practices to achieve this objective include: 

 Bridging participation between summer components through Job Readiness Training 

 Intrusive and ongoing support to complete steps to secure an internship site 

 Cohort design to increase belonging and create excitement around continued participation 

Objective 4: 20% of CTE concentrators graduating from high school will attain a recognized 

postsecondary credential (PM 4). 

 While this specific objective is not tracked in Maui County, the percentage of students 

completing six or more college credits, which is the equivalent of many of the postsecondary 

CTE industry-recognized credentials offered through Hana Lima. Of Maui County public school 
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graduates, only 11% earned six or more college credits compared to 13% within the state 

(Hawaii P-20, 2019). Research-based and/or effective practices to achieve this objective include: 

 Increase sense of belonging and purpose through culturally relevant activities and model 

 Intensive case management during CTE courses to ensure academic success and completion 

 Offering sequence of courses leading to postsecondary credential at no cost to participants 

Objective 5: 80% of CTE concentrators who, after exiting from secondary education, will be 

enrolled in postsecondary education or advanced training, military service, or a service program, 

or employed. (PM 5). 

 While this specific objective is not tracked in Maui County, the percentage of students 

enrolling in postsecondary education following secondary education in maintained. Of Maui 

County public school graduates, 57% enrolled in college (Hawaii P-20, 2019) compared to 69% 

nationwide (NCES, 2020). While CTE concentrators enroll at slightly higher rates (58%), NH 

students enroll at much lower rates (39%, Hawaii DXP, 2019). Research-based and/or effective 

practices to achieve this objective include: 

 Research-based intensive coaching model and summer mentoring texting campaign to support 

college enrollment, job placement, and/or enlisting in the military 

 Intrusive senior year advising and case management to ensure transition to goals 

 Attainment and transfer of college credit prior to graduation to support college enrollment 

Objective 6: 67% of participants will complete job readiness training (Project-Specific PM). 

 While baseline data does not exist on job readiness training completion, the project expects 

to retain 67% of students from Summer I: CTE Courses & Certification during their junior year. 

Research-based and/or effective practices to achieve this objective include: 

 Intrusive advising and ongoing contact through schools to ensure continued engagement 
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 Cohort design to increase belonging and create excitement around continued participation 

Objective 7: 85% of participants will indicate intent to pursue a CTE pathway career (Project-

Specific PM). 

Hands on and engaging learning activities are used to promote interest and motivation to 

pursue careers in CTE pathways. Moreover, the project uses evidenced-based practices of 

creating a sense of belonging and purpose to motivate students to persist in the progression of 

components. Upon graduation, participants will have skills, college credits, and support to 

continue in CTE careers and pathways. 

Hana Lima uses up-to-date knowledge, research, and effective practice. In response to the 

Absolute Priority, Demonstrate a Rationale, key project components in the logic model (Figure 

2, p. 14) are informed by research to improve related objectives and performance measures. Two 

strategies, senior coaching and summer mentoring, meet the What Works Clearinghouse (WWC) 

standards without reservations to significantly increase postsecondary enrollment (Objective 5). 

Carell & Sacerdote (2013)WWC1 found that weekly coaching of students at-risk for not attending 

college during January through mid-March of high school students’ senior year significantly 

increased college enrollment. The coaching occurred at the school and involved completing 

college, FAFSA, and scholarship applications. In a comparable study, Castleman, Page, and 

Schooley (2014)WWC2 determined summer mentoring primarily via text, phone, email, and social 

                                                           
WWC1Carrell, S., & Sacerdote, B. (2013). Late interventions matter too: The case of college 

coaching New Hampshire (NBER Working Paper 19031). Cambridge, MA: National Bureau 

of Economic Research. 
WWC2 Castleman, B. L., Page, L. C., & Schooley, K. (2014). The forgotten summer: Does the 

offer of college counseling after high school mitigate summer melt among college-intending, 

low-income HS graduates? Journal of Policy Analysis and Management, 33(2), 320–344. 
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4. The extent to which the proposed project will integrate with or build on similar efforts to 

improve relevant outcomes (as defined in 34 CFR 77.1(c)), using existing funding streams 

from other programs or policies supported by community, State, & Federal Resources. 

The project builds upon and expands similar or related efforts using existing funding streams 

from programs and policies supported by the community, State, and Federal Resources. The 

project model of offering a spring break exposure, CTE courses in the first summer, and work-

based learning was developed in the Career HI-way project funded by the Harold K.L. Castle 

Foundation—a local community organization. The project goal included increasing low-income 

students in CTE pathways for in-demand living wage jobs. Three iterations of the project refined 

the concept as well as strengthened coordination of CTE pathways between Maui high schools 

and UHMC. This project builds upon this framework and lessons learned by adding academic-

year services between the summers to increase participant retention and intensive senior year and 

summer services to increase PSE enrollment, employment, and/or enlisting in the military.  

Hawaii P-20, a statewide partnership for education, has paved the way for early college credit 

opportunities and more recently, the Hawaii Career Pathway initiative, with a focus on 

strengthening Hawaii’s educational pipeline and building pathways between secondary and PSE. 

The UH System is dedicated to offering dual credit and early college credit in coordination with 

secondary schools. Hana Lima draws upon these policies to offer CTE and PSE credit to the 

secondary school project participants as well as draws from existing partnerships between Maui 

County Schools and PSE education. NHEA will serve as an intermediary to sustain these efforts. 

Hana Lima will coordinate with pre-college programs serving NH (Na Pua Noeau—State 

funded) and low-income students (GEAR UP Maui, Talent Search, and Upward Bound—all 

Federal funded) who share a similar goal of preparing students for and supporting enrollment in 
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PSE. Na Pua Noeau strives to promote PSE to NH students in grades K-12 through career, 

college, and cultural exposure activities. Yet, the program does not have the capacity to offer 

college credit or work-based learning opportunities. Hana Lima will enhance these efforts by 

recruiting participants from Na Pua Noeau and offering these services of increased intensity 

towards in-demand and high-wage CTE careers. GEAR UP Maui serves one cohort of students, 

who will be entering 10th grade at two Maui County high schools. Talent Search serves large 

numbers of students with college exposure and limited support. While Upward Bound services 

are intensive, the project can only serve small numbers of students. This project will add to these 

Federal projects by offering CTE courses, credentials, and work-based learning to in-demand and 

high-wage CTE pathways. Hana Lima staff will work with the Federal programs to draw from 

existing networks, as well as will take care not to duplicate efforts to reach the most students.  

5. The extent to which the training or professional development services to be provided by 

the proposed project are of sufficient quality, intensity, and duration to lead to 

improvements in practice among the recipients of those services.  

The training offered by Hana Lima, to include Summer I (Courses & CTE Certifications) and 

Summer II (CTE Internship) is sufficient in quality, intensity, and duration to lead to 

improvements in practice among the recipients of those services. 

Quality. The quality of the program’s training for recipients (e.g., participants) is 

demonstrated in three ways: 1) the quality of the courses, 2) the quality of the credential, and 3) 

the quality of the instructors. First, UHMC, the CTE provider in partnership with NHEA, is 

accredited by WASC Senior College and University Commission (WSCUC) to provide credit 

and non-credit postsecondary education and training. UHMC credit-bearing courses (e.g., Health 

140, ECED 105) must go through a rigorous review process to become a regular course, to 
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include departmental peer review and Curriculum & Instruction committee review. Credit 

certifications and credentials, as well as prior learning assessment pathways (such as receiving 5 

credit in Construction Technology or Automotive Technology) also go through this same 

approval process. Noncredit courses are designed together with industry to ensure employer 

industry standards are met. Widely recognized OSHA 10 and 30 are offered by the project, as a 

common pre-requisite and well known standard for work-based learning in the field of these 

CTE industries. Second, the certifications offered by Hana Lima are designed as part of a 

sequence of credentials, where students can continue to progress in the career ladder in wage and 

skill. For example, the ECED 105 applies to the National Child Development Associate 

credential. The Certificate in Renewable Energy is three courses of the 5-course PV Associate 

industry-recognized credential. Other pathways are on the ladder for higher wage jobs, such as 

an Education Assistant (EA) can be a first step towards becoming a teacher (the UH Leeward 

Community College offers a distance education program moving EA’s to certified teachers) to 

address teacher shortages within the state. Finally, instructors (see Appendix 1) are experienced 

CTE instructors and have field experience, with multiple program coordinators. 

Intensity. The intensity of the training is a balance between providing certifications in an in-

person cohort (if the situation allows—distance measures and distance education can be put into 

practice as needed) to insure success through daily case management over the summer and not 

overwhelming secondary students in an accelerated summer program. Care is taken in selecting 

courses and certifications that can be completed over a 6 to 8-week summer program, depending 

on the pathway. The accelerated nature of the courses and credentials will be balanced by 

offering support, tracking, and group study periods. During participants’ junior year, they will 

complete a 14 hour job readiness training, which includes work attitudes, behaviors, and 
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employability skills. The job readiness training will include preparing a resume, practice 

networking (with support from the coordinator), interviewing, and thank you letters to gain 

experience with the job seeking process. A second summer offers a CTE internship as a work-

based learning opportunity. The average time is 60 hours per internship, to allow for it to be 

completed within a summer. Students will be placed one-on-one with a mentor to shadow for the 

internship, follow daily reflective prompts, and be required to produce a final project. 

Duration. Forty-five (45) hours equals a typical 3-credit college course. Six credits over the 

summer is considered full time. The project duration for summer is designed around these 

guidelines to offer students the equivalent of three to six credits (some programs offer more with 

extended times). Most students will be in class four to five half days per week, six to eight 

weeks, depending on the course. For the work-based learning, 60 hours is equivalent to three lab 

(i.e. hands on) college credits. The computer science class offered over spring break is a total of 

5 hours (one hour daily), designed to interest students in computer science through designing a 

video game and developing an appreciation and understanding on computer science in all aspects 

of CTE career paths. Based on the correlation to postsecondary credit hours for the CTE courses, 

credentials, and work-based learning, Hana Lima expects the duration, intensity, and quality to 

be sufficient to provide skills, knowledge, and abilities as well as increase interest in participants. 

In order to continuously review performance, all training activities will end with an 

evaluation survey, to include a 5-point Likert scale to determine the effectiveness of the training, 

the rigorousness, appropriate level, and on students’ CTE interest in the proposed pathways. The 

survey will provide an open response for additional recommendations. Furthermore, project staff 

will survey CTE instructors—both in postsecondary education and in secondary education—to 

further explore training needs for students. The trainings will be tailored each year based on the 
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feedback from the end-of-activity surveys as well as the annual interest and program survey. 

B. QUALITY OF THE MANAGEMENT PLAN AND PROJECT PERSONNEL 
 
1. The adequacy of the management plan to achieve the objectives of the proposed project 

on time and within budget, including clearly defined responsibilities, timelines, and the 

milestones and performance standards for accomplishing project tasks.  

, NHEA board member, will be the Project Director (PD) and will provide 

oversight and supervision of Hana Lima to ensure key milestones are met on a timely manner 

(Table 5). NHEA, provides budget management checks and balances, external budget audits, and 

reviews all procurement documents to ensure expenses are reasonable, allowable, and allocable 

to the objectives in accordance with the Uniform Guidance (2 CFR 200). The Project Director 

(PD) manages the project to include budget management, with input from stakeholders (UHMC, 

UHMC Office of Extended Learning and Workforce Development, secondary schools, industry 

partners). Supervised by the PD, the coordinator implements activities, to include recruitment, 

job readiness training, placement, work-based learning, and case management. 

Start Up. Upon receipt of an award, NHEA PD will contact UHMC Chancellor,  

. NHEA will work with the UH Office of Research Services (ORS) for the subaward 

contract and to set up accounts. NHEA will hire the coordinator following organizational 

policies, to be hired by November. The PD will allocate the budget creating spreadsheets and, 

with the support of the UHMC chancellor, schedule Steering Committee meetings (stakeholders) 

with industry and partners, with the milestone to complete an annual project plan. The PD will 

hire and train staff, with a milestone for the project to be fully staffed by December. The staff 

will plan activities, set dates for training and workshops with a milestone of creating an annual 

calendar. The project will begin outreach for spring break in January of Year 1. 
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2. The extent to which the applicant encourages applications for employment from persons 

who are members of groups that have traditionally been underrepresented based on race, 

color, national origin, gender, age, or disability. 

NHEA and UHMC are equal opportunity/affirmative action institutions committed to a 

policy of nondiscrimination on the basis of race, sex, age, religion, color, national origin, 

ancestry, disability, marital status, sexual orientation, or protected status. NHEA and UHMC are 

committed to an affirmative action program that includes measuring performance against 

specific annual hiring goals, monitoring progress, and results in annual affirmative action plan 

reports. NHEA is also committed to an affirmative policy of hiring and advancing in 

employment qualified persons with disabilities and covered veterans. NHEA and UHMC 

actively recruit from traditionally underrepresented groups including NHs. Positions are 

advertised statewide and nationally on postings and listserves to attract a wide pool of applicants 

from diverse backgrounds. Additional steps are taken within the hiring process, such as required 

administration approval of a diverse screening committee, interviews offered via distance 

methods, and questions regarding experience with diverse populations to increase inclusivity. 

3. The extent to which the time commitments of project director and principal investigator 

and other key project personnel are appropriate and adequate to meet project objectives. 

Hana Lima staffing is appropriate to meet the objectives of the proposed project. One 

Project Director (PD) is employed 50% time (0.5 FTE). The PD’s time on project is 

appropriate as the PD manages all aspects of the project, ensures the implementation of 

evidence-based strategies, supervises project staff, completes reports, recruits students, support 

senior year services, and works towards sustainable systemic change. The PD’s time is adequate 

as the work is supported by NHEA Principal Investigator (PI, ), the UHMC 
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chancellor ( ), and the UHMC Office of Extended Learning & Workforce 

Development (ELWD) Director, ( ). The Coordinator is employed 100% time (1 

FTE). The coordinator’s time is appropriate as the position plans and implements project 

components, provides case management, and direct services (e.g., job readiness training, senior 

coaching, summer mentoring). The coordinator’s time is adequate as their work is supported by 

the PD, ELWD Director ( ), and committed partners. The External Evaluator is 

assigned 10% time (0.1 FTE). The time is appropriate as the External Evaluator provides 

qualitative and quantitative formative and summative evaluation, to include quarterly feedback to 

the PD and Steering Committee as well as data analysis. The time is adequate as the evaluation 

is supported by project staff who collect and input data into the data management system; the 

PD, along with management from the PI, also prepares and annual and summative reports. The 

Instructors (6 positions) are assigned the equivalent of 3 credits ($6,000). The time is 

appropriate as the Instructors will teach a minimum of a 3-credit or equivalent certification per 

year (this is decreased in the fifth year). The time is adequate as the instructors are supported by 

the PD, the coordinator, and the ELWD Director who will provide training and support, 

classroom space, case management, and tools to make the classes successful for participants. 

4. The qualifications, including relevant training and experience, of the project director or 

principal investigator, key project personnel, and project consultants or subcontractors.  

Hana Lima staffing is appropriate to meet the objectives of the proposed project.  

Project Director (PD, 50% FTE, 1 position: The minimum qualifications of the project 

director include: (a) MA/MS in Education, Counseling, Psychology, Social Work or related 

social science field; (b) five years of professional experience in an educational setting with 

progressive responsibility; (c) proven ability to implement programs in conformity with federal 
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regulations, fiscal requirement, grant terms, and procedures mandated by ED; (d) three years of 

administration experience designing or implementing state or federal programs; (e) documented 

familiarity with factors affecting student and career development; and (e) experience working 

with NH, low-income, and/or diverse populations. Applicants must document how their 

qualifications meet the identified job requirements. Job responsibilities include: (a) administer 

and manage all aspects of the project to include implementation, personnel, partner outreach, 

reporting, and assessment; (b) monitor and proactively respond to formative and summative 

evaluation of project objectives, submit annual reports, and devise strategies to meet project 

objectives; (c) inform evidence-based curriculum/strategy development; (d) focus on systemic 

and sustainable changes; (e) supervise and train project staff; and (f) assist in providing services. 

PI,  provides overall project management and direction. Ms. Quintana is 

responsible for hiring, training, and supervising the PD as well as for reviewing and submission 

of project outcomes and reports. She brings federal grant oversite experience on ED GEAR UP 

and the Native Hawaiian Education Act Liko A‘e grants. As an NHEA member for 17 years, 

currently serving as a board member,  is acutely aware of the barriers facing NH 

students and educational strategies that can work with the target population. She has served as a 

counselor and coordinator, and is knowledgeable about NH recruitment, retention, and 

graduation.  understands issues facing students, and can help the program connect 

students to critical resources. She also brings federal reporting and evaluation experience. 

 Coordinator, 100% FTE, 1 position: Minimum requirements: (a) BA/BS in Education, 

Counseling, Psychology, Social Work or related social science field, MA/MS preferred; (b) three 

years of work experience with potential college/CTE students, secondary, and/or postsecondary 

students; (c) experience working with NH, low-income, and/or diverse populations; (d) 
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documented familiarity with factors affecting the career and educational progress of participants; 

and (e) experience assisting students in the career and college navigation process, to include 

providing career exploration and assessment activities, completing college applications, college 

exploration, completing FAFSA/scholarship applications, as well as referring to resources to 

provide additional assistance (financial assistance programs, counseling, etc.). Job 

responsibilities: (a) provide project services, (b) assist in designing strategies/curricula (Ka’ao 

Model), (c) monitor student progress, (d) provide coaching/mentoring, and (e) gather data. 

 Instructors: Minimum requirements: (a) AA/AS in specific CTE field of instruction (e.g., 

Construction/HVAC/Building Maintenance, Medical Assistant, Educational Assistant, EV 

Maintenance, PV Installer, or Computer Science); (b) three years field/work experience, (c) 

industry appropriate credentials; (d) two years teaching experience with potential college/CTE 

students, secondary, and/or postsecondary students; (e) experience working with NH, low-

income, and/or diverse populations; and (f) documented familiarity with factors affecting the 

career and educational progress of participants. Job responsibilities: (a) design/develop/adapt 

curricula to include Ka‘ao Indigenous Leadership Model and support of the theme: ma ka hana 

ka ‘ike (learning by doing), (b), teach curriculum,  (c) monitor student progress, and (d) work 

closely with coordinator to address student barriers, and (e) gather data/administer surveys. 

The qualifications, including training, expertise, and experience, of project consultants.  

Hana Lima plans to hire an external evaluator to support a rigorous evaluation of project 

services, design, and outcomes.  Qualifications are as follows. 

External Evaluator, 10% FTE: Minimum qualifications (a) Ph.D. in Education, 

Counseling, Psychology, Education Administration or related research/administration fields; (b) 

three years of experience providing external evaluation of education projects; (c) experience 
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evaluating Department of Education grants; (e) documented familiarity with factors affecting 

career and student development; and (e) knowledge of research issues with NH, low-income, 

and/or diverse populations. Job responsibilities include: (a) provide external project evaluation; 

(b) submit quarterly reports with formative evaluation for the purpose of continual project 

improvement; and (c) analyze data and assist in preparing annual and summative reports. 

Hana Lima intends to contract with , subject to procurement requirements 

outlined in the federal regulations (2 CFR 200, 34 CFR 75.135), to lead the external evaluation. 

 holds a PhD in Community Psychology and has over 10 years of in the field and three 

years of experience providing external evaluation at the Social Science Research Institute (SSRI) 

at UH Mānoa.  has a wealth of evaluation experience to include NSF, NIH, ED 

federally-funded projects as well as exploring career/student development and NH populations.  

D. ADEQUACY OF RESOURCES  
 
1. The adequacy of support, including facilities, equipment, supplies, and other resources, 

from the applicant organization(s) or the lead applicant organization. 

, NHEA delegated Principal Investigator of Hana Lima, and NHEA 

president, Loea Akiona, assure ED of the commitment to provide necessary support for the 

NHCTEP to successfully achieve its objectives. The organization provides the infrastructure to 

support the project. The PD has access to the organization’s fiscal systems, computer network, 

personnel office, business office, and maintenance. NHEA along with its educational entity 

partner, UHMC, commit facilities, supplies, personnel, and resources to ensure project success.  

Facilities: NHEA has a CTE Memorandum of Understanding (MOU) with UHMC 

(Requirement 5) to provide CTE courses and certifications for the Hana Lima project. UHMC 

agrees to provide classroom, laboratory, and computer lab space to offer the courses. UHMC 

further provides office space for the coordinator and PD. As needed to support the Hana Lima 
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project, UHMC provides access to campus state-of-the-art auditoriums, dining facilities, multi-

purpose rooms, and student lounge at no cost to the project. 

Equipment and Supplies: In addition to project space as committed in the CTE Agreement, 

UHMC will provide office furniture (desks, chairs, bookshelves, file cabinets, telephones, etc.), 

utilities, telephone and internet access, access to computers, and video conferencing. UHMC IT 

staff maintains the hardware and software necessary to run computer stations and technology. 

Personnel and other resources: NHEA will provide project oversite and supervision 

through the PI, . UHMC will provide curricula design consultation through 

the CTE pathway instructors. UHMC Chancellor,  will provide connection and 

oversite of the UHMC MOU. The Office of Extended Learning & Workforce Development 

Director, Karen Hanada, will support coordination of the new CTE programs as well as oversee 

scheduling the CTE courses, registration, participant records, and provide consultation on 

curricula development. The Vice Chancellor of Student Affairs, , will serve as 

a liaison with the high schools to support enrollment in the four CTE pathways.  

UHMC, the partnering educational entity brings adequate resources to support the 

project. The UHMC chancellor, , commits facilities, supplies, and personnel as 

outlined in this section and in the CTE MOU (see Appendix 5).  

2. The extent to which the budget is adequate to support the proposed project and the costs 

are reasonable in relation to the objectives, design, and potential significance. 

The budget, serving 100 students, is adequate and reasonable based on the identified needs, 

intended outcomes, project objectives, and project design. The budget narrative indicates the 

objectives related to each expenditure to determine the adequacy to cover staffing, instructor, 

fringe benefit, equipment, supply, travel, evaluation and participant support costs. The budget 
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allocates an average of $5,000 per student per year, which is reasonable as it includes tuition 

costs, an average $650 stipend per student (Requirement 3), and direct assistance (e.g. childcare 

or transportation; Requirement 4) to overcome barriers to participation. The budget draws on 

existing resources to increase efficiency. As Maui has one of the highest costs of living (Missouri 

Economic Research & Information Center, 2020), project costs are higher. Families struggle to 

survive, with NHs showing poverty rates double the national average. The costs are reasonable 

given the needs of the target population, the impact on their lives, and the sustained impact on 

the community. The significance of this project is that a PSE degree, certificate, or credential in a 

high-demand technical career path breaks the cycle of poverty by aiding students in securing a 

living-wage job. Gains for participants include increased completion of PSE degrees, certificates, 

or credentials, attainment of industry-recognized CTE skill proficiencies, continued participation 

in PSE, and/or placement into employment or the military. Many will be the first in their family 

to pursue higher education, resulting in economic gain, better-prepared employees, as well as an 

expanded college-going culture where project alumni will mentor the next generation.  

3. The relevance and demonstrated commitment of each partner in the proposed project to 

the implementation and success of the project. 

NHEA and UHMC are committed to an ongoing partnership, have documented their support, 

and are invested in improved CTE outcomes for the NH population on Maui with intent to create 

a local postsecondary education culture, relevant to all project objectives. The partners have 

allocated existing personnel to support grant activities with an intent to sustain components 

beyond the grant such as CTE alignment, culturally based CTE curriculum, noncredit to credit 

CTE pathways, and industry partnerships. Once in place, little or no additional funds are needed 

to continue the CTE pathways. Hana Lima will initiates regularly occurring steering committee 
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meetings between community-based organizations and education administration to increase 

opportunities and enhance CTE pathways for NHs, with the intent to continue after funding ends.  

Other relevant commitments demonstrated by letters of commitment in Appendix 4 include:  

 , ELWD Director, will provide oversite to the curricula development of the 

new and enhanced CTE programs to ensure high quality industry-recognized credentials are 

provided in pathways to high-demand living wage jobs (related to Obj. 2, 4, 7) 

 Secondary Schools: The seven Maui County public high school (committed by the Maui 

Complex Area Superintendent ) and Kamehameha Schools (committed by 

Scott Parker, Ke Po‘o Kula, Head of School) are committed to promoting Hana Lima activities 

and providing on-site access to students to coaching, mentoring, and support (Obj. 1, 2, 4, 5, 6) 

 Program and Policy Partners (Hawaii P-20, , Director; Career HI-ways, 

, Coordinator; , Maui Coordinator; GEAR 

UP Maui, , Director; Talent Search, , Director; Upward 

Bound, , Director) commit to providing successful models and lessons learned, 

promote program activities, support participant recruitment, and ensure coordination (all Obj.) 

 Industry Partners commit to advising curriculum develop to align with workforce needs and 

providing CTE Internships (Obj. 3, 5, 7): 

o Construction: Leis Co., Mechanical Contractors, Inc., , President 

o Medical Assistant: Hui No Ke Ola Pono, , Executive Director and  

UHMC Health Center, , Director 

o Educational Assistant: Maui Economic Opportunity, Inc., , Chief Executive  

o Renewable Energy Technician: EV: Glenn Automotive, Inc., , President and 

PV: HNU-Energy, , President 
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 , Interim Director, College of Social Sciences, UH Mānoa, commits to providing 

external evaluation to the project, subject to federal procurement processes. 

E. QUALITY OF THE PROJECT EVALUATION  
 

Hana Lima’s comprehensive evaluation plan uses qualitative and quantitative data to provide 

formative and summative evaluation reports (Requirement 2). External evaluation will be 

performed by the Social Science Research Institute (SSRI) at UH Mānoa as they have a robust 

track record of conducting evaluations of NSF, NIH, ED, and other federally-funded projects. 

While the UH System is an interconnection of campuses, each campus has different lines of 

authority. Furthermore, UHMC is geographically located on a different island from UH Mānoa. 

While an evaluator outside the UH System may provide further separation from the project, this 

separation comes at a loss for understanding educational issues among NH students that will be 

essential in assessing the impact of this project. SSRI brings a depth of understanding of local 

culture combined with a wealth of evaluation experience for NH-serving projects. 

1. The extent to which the methods of evaluation include the use of objective performance 

measures that are clearly related to the intended outcomes of the project and will produce 

quantitative and qualitative data to the extent possible. 

Hana Lima’s methods of evaluation are directly aligned to the objectives and intended 

outcomes. The GPRA performance measures are embedded into each objectives to produce 

quantitative and qualitative data. The evaluation plan (Table 6) indicates the following for each 

objective: (1) types of data to be collected; (2) when data is collected; (3) who will collect the 

data; (4) the collection method; (5) how the data is analyzed; and (6) all reports for each 

objective will be available in November. Qualitative data (surveys, participant/partner surveys) is 

collected from the cohort and direct beneficiaries for project improvement and evaluation depth. 
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As indicated in Table 6, qualitative data is collected, such as activity surveys, bi-annual 

participant surveys, coordinator case notes, meeting notes, and products. Quantitative data is 

collected in the form of participant information (number/type of PSE credits or credentials, 

transcript data, UH continuing education database, Destiny1, to show credentials, 

enrollment/degree completion data from the National Student Clearinghouse—third-party PSE 

enrollment verification, documented placement in job [e.g. letter of hire, etc.] or military ). 

2. The extent to which the methods of evaluation will provide performance feedback and 

permit periodic assessment of progress toward achieving outcomes and improvement. 

Hana Lima will use a continuous improvement control process updating project activities and 

services based on formative assessment and feedback as indicated in the evaluation plan. First, 

the PD will assess current activities, goals and objectives, as well as whether activities align with 

the community needs. Second, the PD will examine the project to determine if it was 

implemented as described. The quality of the services will be assessed using surveys and 

formative evaluation of impact on outcome measures. Progress towards outcomes will be 

tracked. Third, results will be analyzed and reported to stakeholders. The formative evaluation 

process, to include feedback from the external evaluator, stakeholders, beneficiaries, and 

partners, will provide up-to-date information and opportunities to improve the project design, 

management, and activities.  

The evaluation is designed to collect summative data and formative data on an ongoing basis, 

which is discussed at monthly NHEA Board Meetings where recommendations for improvement 

are made in a timely manner. The bi-annual Board Meetings are coordinated by the PD and 

include stakeholders (related CTE industries, UHMC administration, community organizations, 

and secondary schools). Annual reports will be presented and discussed at these meetings. 
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