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Kūlia Mau 

Always Trying, Forever Striving 

On April 4, 2012 agencies within the U.S. Departments of Education, Health, and Labor 

published a “Dear Colleagues” letter that identified career pathways as “a promising strategy to 

help adults acquire marketable skills and industry-recognized credentials.” Rather than offer a 

single definition for “career pathways,” the authors chose to describe it by way of a flexible and 

responsive framework a series of connected education and training strategies and support 

services that enable individuals to secure industry relevant certification and obtain employment 

within an occupational area and to advance to higher levels of future education and employment 

in that area. (ACF 2012).  

Four years later, eight more Federal agencies joined the original three to publish a second 

“Dear Colleagues” letter, announcing their “expanded and strengthened” endorsement of career 

pathways as means of equipping low-skilled youth and adults with the knowledge, skills, and 

credentials required “to meet the needs of a skilled workforce.” Six months later, the Agency for 

Children and Families (ACF) promoted career pathways as an effective strategy for their 

beneficiaries: Temporary Assistance for Needy Families (TANF), (ACF) has a strong 

commitment to helping low-income youth and adults acquire marketable skills and industry-

recognized credentials that can launch them on a long-term career trajectory. Career pathways 

do just that. A career pathway provides access to interconnected education programs and 

support services for students and workers to help them advance in their chosen career paths to 

jobs with family-sustaining wages (ACF 2016).  

Moreover, COVID-19’s devastating impacts to vulnerable individuals and families 

exposed a simple fact: education and training providers need to remove barriers to in-demand 
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and living-wage opportunities. Research on Hawaiʻi’s Asset Limited, Income Constrained, 

Employed (ALICE) residents informed this proposal design because low-skilled, low-wage 

workers who provide “essential work,” face real and perceived barriers (e.g., financial aid, child 

care, disabilities, and housing/food insecurity) to the requisite educational and training programs 

that lead to better opportunities. Before COVID-19, research on ALICE households in Hawaiʻi, 

revealed that the majority (54%) of Native Hawaiian households fell at or below ALICE 

thresholds (ALICE 2018). 

Thus, drawing from data analysis from the State of Hawaii’s Department of Labor & 

Industrial Relations, Research & Statistics report, “Honolulu County Best Job Opportunities 

2026”, the University of Hawaiʻi’s Vice-President for Community College’s annual analysis of 

workforce projections through 2028, and the Massachusetts Institute of Technology’s “Living 

Wage Calculator,” Kūlia Mau staff will focus on increasing student achievement and career and 

technical education effectiveness by developing training for teachers, support staff, and students 

that increase their readiness for in-demand and living-wage work. At present, Leeward 

Community College’s (LCC) academic majors that lead to in-demand and living-wage careers 

include: Cybersecurity, Digital Media, Information & Computer Sciences, Natural Sciences (all 

specializations), Plant Biology & Tropical Agriculture, Pre-Engineering, and Business.  

 

A. Quality of Project Design 

The quality of the Kūlia Mau project design will be presented through the findings generated in 

recent and relevant research. Our discussion of the Kūlia Mau program design will include how 

its three proposed activities are appropriate for Native Hawaiians and how they will increase 

participants’ ability to develop skills and earn credentials needed to secure work in high-wage 

and in-demand occupations.  
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I. Community Outreach, Participant Recruitment & Personalized Supports 

Kūlia Mau project’s first activity will involve conducting culturally responsive outreach 

activities to native-serving schools and organizations that support low-income, houseless/ 

housing-insecure, current and/or former foster youth, unemployed/under-employed, first-

generation, and disabled Native Hawaiians. Staff will ensure these outreach activities 

demonstrate respect for the native-serving school or organization’s personnel, mission, and 

activities. Dr. Kathy DeerInWater (Cherokee) who serves as American Indian Science & 

Engineering Society’s (AISES) Chief Program Officer affirmed our decision to use a culturally 

responsive recruitment approach: 

Even for AISES—an organization run by Native people of various tribes—it can be hard 

working in tribal communities because Native people try to protect themselves and their 

community from outside influence. It’s important in Indian country not to just assume 

that folks are just going to take or even need what you have to offer. There needs to be 

more true and genuine partnerships developed. (Minero, 2019) 

When Native Hawaiians decide to join the Kūlia Mau career pathways program, a hallmark of 

Activity I will be to enroll each new participant by way of conducting a personalized and holistic 

career assessment and life-management in-take protocol. Kūlia Mau staff will help every 

applicant to complete free, standardized, and anonymous assessment tests including RIASEC 

(Holland’s) Career Assessments, Hawaiʻi P-20 Values Tests, Benefits.gov (an on-line survey to 

connect individuals with Federal agency benefits), and the Aloha United Way’s X211 (a 

telephone hotline where specialists conduct in-take to identify resources for housing, food, child 

care, health and training resources available in Hawaiʻi from public, private, and non-profit 

providers).   
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Throughout these in-take and assessment processes, the Kūlia Mau staff will 

communicate with in-coming participants by using a “talk story” approach, which embodies 

Native Hawaiians’ tradition of oral knowledge transmission and culturally appropriate 

relationship-building. Recent studies in health and indigenous research methods have found “talk 

story” to be both culturally congruent and helpful when working to deliver interventions within 

native communities (Chung-Do et al, 2019; Sentell et al, 2020). 

In her early and comprehensive study on effective career ladder programs, Fitzgerald 

(2006) explained the importance of conducting personalized life-management in-take 

assessments before moving participants onto educational and training activities, “Good programs 

offer a comprehensive approach to training that includes social support services; particularly 

child care; soft-skills training so that new workers know the norms of the workplace” (p. 186).  

After helping all new participants complete the Benefits.gov and Aloha United 

questionnaires, the Kūlia Mau Specialist and Peer Mentors will assist them in applying for and 

securing the support resources that best fit their life needs. The Kūlia Mau Specialist will 

develop and maintain a tracking system that protects participants’ sensitive information, 

containing participants’ academic progress and use of life management and support resources. 

Only after new participants feel that their life management needs are met will the Kūlia 

Mau Coordinator begin to use “talk story” in-take method to help participants build a set of 

achievable, measurable, and rewarding short-term goals. Drawing from all these data and short-

term goals, the Kūlia Mau Coordinator will build a personalized schedule for skill-building and 

career readiness milestones for each participant, with professional development incentives.  

The Kūlia Mau Coordinator will hold one-on-one meetings to discuss the proposed 

personalized plan and will invite participants to edit the plan to fit their needs. This one-on-one 
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review, “talk story,” and amendment process between participants and the Coordinator will 

continue throughout participants’ enrollment at LCC. The personalized career and life 

management plan and one-on-one consults provide each participant with a sense of direction and 

purpose. If participants feel they need to stop working on their plan, the Coordinator will ask 

permission to stay in touch and will assure them they can restart where they left off.  

 

II. Industry Linkages Professional Development for Faculty & Support Staff 

A timely, COVID era report, Promising Credentials in Hawaiʻi: A report to identify high-value 

industry credentials that prepare students for careers in Hawaiʻi (2020) (Appendix D) informed 

the decision to design our Activity II: Industry Linkages Professional Development. The result of 

this purposeful and timely study of Hawaiʻi’s employers was, “a first-of-its-kind analysis of our 

state, (that) looks at whether the credentials students can actually earn actually matter” (p. 3) in 

Hawaiʻi’s post-COVID workforce. Besides generating a list of industry certifications that 

Hawaiʻi employers value, the Promising Credentials in Hawaiʻi (2020) authors raised an urgent 

“call to action” for educators to teach skills that neither a single course nor a test can provide, 

“Almost all employers stressed the importance of employability....includ(ing) soft skills such as 

professional behavior, integrity, and initiative….even the basic ability to show up on time ready 

to work” (p. 11). 

Competitive Priority: STEM In addition to the insights from Hawaiʻi employers collected in 

2020, findings from other relevant research made Activity II: Industry Linkages Professional 

Development a vitally important part of the Kūlia Mau program design. Sarkar, Overton, 

Thompson, and Rayner (2016) studied recent STEM graduates from Australian universities and 

employers in its STEM industries and found that both graduates and employers want universities 

to help their students gain employability skills before entering their careers. Employed STEM 
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graduates wished they had learned leadership, problem-solving, and “soft” skills, while STEM 

employers preferred to hire graduates who had developed those skills, plus an “Independent 

learning ability” (Sarkar et al, 2016, p. 41) and an “Ability to use own [sic] initiative” (Sarkar et 

al, 2016, p. 41). This project will actively recruit STEM and CTE industry students. In this way 

directly addressing industry needs and improving representation of Native Hawaiians in these 

industries, and providing the professional skills needed to have the competitive advantage and be 

thoroughly prepared for gainful employment.  

Research generated by STEM faculty who participated in the Teaching to Increase 

Diversity and Equity in STEM (TIDES) Institutes between 2014 and 2017 explained why 

equipping faculty with transformative training ensures that the impacts would reach students, 

“faculty are at the center of the change we seek in higher education... faculty are our primary 

interface with our future: the students” (Mack et al, 2019, p. xi-xii).  All Kūlia Mau staff 

members, including peer mentors, will participate in Activity II: Industry Linkages Professional 

Development activities designed to increase their understanding of current industry employer 

expectations. The Kūlia Mau budget will be used to secure membership for all Kūlia Mau staff 

members, including peer mentors, in the Association for Career and Technical Education, which 

includes affiliations with both the national and local organizations.  Together, these two 

professional development activities will build upon and sustain the growth of Kūlia Mau staff 

members' knowledge base during the project's five year duration. Activity II will require hiring 

industry experienced consultants to assist with contextualizing the various curricula to improve 

instructor preparation of students for employment in the respective STEM/CTE industries. 

Consultants will also make connections for faculty and support staff with industry partners such 

that LCC graduates may be well-prepared, in both technical and employability skills, for the 
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careers they worked so hard to become qualified to enter. Including LCC’s Job Prep Services 

Coordinator in these professional development activities will not only help to connect Activity II 

participants with local employers who seek to hire our students, she will be able to help the Kūlia 

Mau Coordinator in securing paid employment for students’ work practicum experiences in 

Activity III.  

Central to Activity II: Industry Linkages Professional Development for Faculty & 

Support Staff, is the selection of consultants who can make connections between industry 

partners and LCC faculty and support staff. Within the first months of the implementation of the 

Kūlia Mau program, Kūlia Mau staff will meet with counselors and STEM/CTE faculty to draft 

specifications for consultant bids.  With seven in-demand, high-wage LCC STEM and CTE 

career pathways identified (Cybersecurity, Digital Media, Information & Computer Sciences, 

Natural Sciences, Plant Biology & Tropical Agriculture, Pre-Engineering, and Business), 

consultants with experience in those respective industries will be contracted to develop career 

focused curriculum for Kūlia Mau staff and LCC faculty and counselors in ways of embedding 

industry expectations into their coursework and/or activities. With the largest part of the budget 

in the first year ($40,500 or approx. or $5,785.80 per consultant), it is anticipated that as more 

faculty/staff undergo this professional development, there will be progressively less need for 

consultants in each of the following program years.   

Finally, equipping faculty and support staff to deliver this knowledge is culturally 

congruent for Native Hawaiians. One of our wise sayings, Nānā i ke kumu, tells us to look to and 

to trust the original sources of knowledge. In the community college setting, professors, and 

counselors are the trusted sources to provide knowledge and guidance to our students.  
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III. Career Skill-building & Academic Success for Participants 

The Kūlia Mau program was designed to provide activities and create conditions that will both 

stimulate and illuminate Native Hawaiians’ sense of striving toward their sense of personal 

poʻokela (excellence), lanakila (achievement), and kuleana (privilege, responsibility, obligation). 

Although these values and aspirations are by no means unique to Native Hawaiians, the 

difference our program activities will make is that the Kūlia Mau staff will take care that 

participants pursue Activity III’s skill-building, achievements, and incentives in ways that are 

congruent with traditional values that are grounded in increasing communal, mutual, and 

reciprocal benefits.  

Boyd, Kamaka, and Braun (2012) provided the clearest guidance on how impoverished 

and underserved Native Hawaiians might respond to a program that offered skill-building and 

career credentials in a culturally congruent framework. To help participants achieve their 

registered nursing degree, Pathway Out of Poverty staff used tuition waivers, counseling, peer 

mentoring, academic subject tutoring, work practicum, and exposure to traditional wellness 

practices; integrating skill-building with their program’s constellation of supports designed to lift 

participants out of poverty. After evaluating the effect of their career pathways framework on 

150 participants between 2007 and 2010, Boyd et al (2012) found that 90% completed their 

nursing assistant training, 59% transitioned into work, and 57% transitioned into higher 

education. Because only 13% of their participants achieved their Registered Nurse credentials, 

despite their intentional use of participant supports and cultural activities, these data show that 

there remains significant room for improving the ways participants are recruited and supported 

prior to starting their coursework and career skill-building activities. Together, our proposed 

Activities I and III aim to fill that gap.  
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Kūlia Mau participants will gain employability skill-building content and prepare for 

their work-based learning experiences via the activities Kūlia Mau staff provide after 

participating in Activity II. By participating in Activity II with the Kūlia Mau staff and 

STEM/CTE colleagues, the Job Prep Services Coordinator will gain insights about the faculty 

instructional objectives and students’ skill-building needs to assist Kūlia Mau participants in 

securing more relevant learning venues for paid work-practice activities.  

Finally, to understand how a career “one-stop center” served the needs of its unemployed 

and underemployed clients, Bluestein, Kozan, and Connors-Kellgren (2013), used a client-

centered narrative inquiry approach to learn which of its services proved most effective. After 

analyzing their participants’ interview data, Bluestein, et al (2013) brought forth three themes 

that the research informants considered beneficial: 1) empathy for their lack of work status, 2) 

availability of financial resources to withstand the job-search and skill-building activities, and 3) 

activities that mitigate socio-economic barriers. While this study examined the experiences of 

those affected by the “Great Recession” of 2008, the socio-economic disparities we see today 

make these findings relevant and culturally congruent for the Native Hawaiians from “special 

populations” who Kūlia Mau was designed to serve, individualistic values, social messages about 

self-determined coping responses to challenges (e.g., ‘pick yourself up by your own bootstraps’), 

and growing income inequality in the United States were emphasized in media and politics, 

perhaps further enhancing the sense of discouragement among unemployed individuals (p. 263). 

The project rationale is demonstrated by the following logic model, which outlines the resources 

as inputs, activities and outputs, and short/mid/long-term outcomes in relation to the project goals and 

objectives. This logic model will serve as the foundation for project management.
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 V. Data Management: Data is collected and organized by the project coordinator and specialist. Source documents include the UH 

campus’ STAR and BANNER systems, as well as the Office for Institutional Effectiveness (OFIE), and campus fiscal reports. Student 

data is organized in tools developed by the ALU LIKE, Inc. internal evaluation team in coordination with an external evaluation team. 

This includes the Student Information Profile (SIP) and Resource Management Report (RMR) where student information is securely 

housed. The project coordinator uses the STAR system to identify the targeted population, monitor re-enrollment and retrieve 

graduation and transfer information. Summative reports reveal the number of degrees and certificates awarded. Qualitative data is 

collected in the form of internship reflections, individual meeting notes and reveals the quality of services provided, relationships 

formed, and students’ growth and development.
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May - Aug Last work-based learning opportunity for all Cohorts PC and Job Prep 

Spring 2026 Complete Activity II, complete Industry Linkages Project;  

Share with External Evaluator 

Consultants 

Spring 2026 Industry Linkages PD participants complete “capstone”  

project. Recommend future PD activities to LCC Admin 

Consultants 

June -July Activity II & III Demonstration Event; Share Evaluator  

findings NHCTEP Consortium, Funder, LCC Admin 

PC, Spec, PM,  

ALI consortium 

July to 

August 2026 

Grant close-out reporting; use all data, recommendations,  

findings, plus Partner Appreciation Event videos in report 

PC & Spec 

 

I. Key Personnel  

Kūlia Mau Project Coordinator 1.0 FTE (To be hired by the grant). Minimum of a 

baccalaureate degree in Business Administration, Public Administration, Human Resources, 

Education, Social Sciences, Hawaiian Studies, CTE field, or related field and 3 year(s) of 

progressively responsible professional experience. Master's Degree preferred. Responsible for 

grant implementation. Will have considerable working knowledge of principles, practices and 

techniques in higher education student recruitment, retention, career counseling or workforce 

development and extensive experience working with diverse student populations. 

 

Kūlia Mau Specialist: Admin/Fiscal 1.0 FTE (To be hired by the grant) Possession of a 

baccalaureate degree in Business, Public Administration, or Communications and 1 year(s) of 

progressively responsible professional experience with responsibilities for administrative 

assistance in budgeting, personnel, grants and/or program planning. Knowledge of grant 
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development, implementation, and evaluation.  Experience working with Native Hawaiians 

and/or underserved populations. 

 

Kūlia Mau Peer Mentors 0.5 – 1.0 FTE (To be hired by the grant) Will have Associate’s degree 

and be currently enrolled in the UH system. Will assist program staff in developing workshops, 

events, activities, and Internet based content that increases Native Hawaiian enrollment, 

persistence, graduation, transfer, and employment 

 

James Goodman, Leeward Community College Dean of Arts & Sciences (Principal 

Investigator). (5% FTE).  supervises four instructional divisions: Math & 

Sciences, Language Arts, Social Sciences, and Arts & Humanities and one support unit: the 

Kīpuka: The Native Hawaiian Student Support Center at Puʻuloa for 15 years. He served as a PI, 

Co-PI, or campus lead supervising successful grants since 2009.  

 

Momi Kamahele, Professor of Hawaiian Studies, Coordinator Native Hawaiian Student 

Support Programs. (15% FTE).  joined LCC’s faculty as a Hawaiian 

Studies instructor and served the College as its lead advocate for Native Hawaiian serving 

policies and resources. In 2018,  accepted LCC’s Native Hawaiian Support 

Coordinator position, which gave her primary leadership roles in the development, 

implementation, and evaluation of initiatives that serve Native Hawaiian students.  will 

be responsible for recruiting, supervising, and integrating the Kūlia Mau’s staff and activities 

into LCC’s native-serving endeavors. 

 

William Albritton, Professor of Computer Sciences, Division Chair of Math & Sciences. 

(5% FTE).  joined LCC’s faculty to teach ICS in 2008.  
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has been a consistent participant in LCC’s faculty development activities that use place-based, 

project-based, and culturally responsive pedagogies for Native Hawaiian learners. As the 

Division Chairperson for LCC’s Math & Sciences division,  will help Kūlia 

Mau staff promote Activity II to LCC STEM faculty and counselors.  

, Asst. Professor of Biochemistry, ASNS Degree Coordinator. (5% 

FTE).  began teaching biochemistry at LCC in 2013 and earned tenure and promotion in 

2019. With responsibilities for increasing student success outcomes, academic 

courses/credentials, articulated pathways for LCC’s ASNS majors,  will serve as a Key 

Personnel for Activity II: promoting industry linkage activities to STEM faculty and adding them 

to lessons in Activity III. 

, Job Prep Services Coordinator. (15% FTE).  joined LCC’s Job 

Prep Services Office in 2010. Ms. Connors will enhance Activities II and III having helped 

hundreds of LCC students prepare for and secure paid employment, coordinated dozens of job 

fairs, and staged numerous employer workshops on career skill-building and trends. Embedding 

 within Activity II will increase our ability to achieve successful results in Activity 

III by helping participants secure paid work-place learning venues. 

, LCC STEM Counselor (10% FTE). Since 2012,  

has helped LCC’s STEM majors enroll, graduate, and transfer to universities.  

will help LCC fulfill our Kūlia Mau goals by the grant staff through participant recruitment 

Activity I and industry linkages PD Activity II.  

, LCC ICS, Sustainable Agriculture, Integrated Industrial Technology, 

and Workforce Development Counselor (5% FTE).  has worked with low-income, 

foster youth, and Native Hawaiian high school students from 2016 - 2018 as LCC’s Early 
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College counselor.  will support Activity I by providing career counseling to Kūlia 

Mau’s participants and will participate in Activity II industry linkages activities.  

 

C. Adequacy of Resources  

While COVID-19 risks persist, we will design and conduct all Kūlia Mau using remote 

technology. When in-person meetings can safely resume, Activities I and III will be held in the 

newly renovated Native Hawaiian Student Support Center at Puʻuloa (NHCP). The new NHCP 

facility offers private offices for participants to meet in-person or virtually with the Kūlia Mau 

staff, three classrooms for skill-building workshops, and a wet-lab to accommodate biology lab 

instruction. Other facilities that will support Activity III are nine renovated STEM classrooms 

and labs made possible through US DOE (Title III, Part F). Kūlia Mau staff will also deliver 

Activities I, II, and III to LCC’s newly renovated satellite campus (Waiʻanae Moku) situated 

within the district where the largest concentration of Native Hawaiians reside (Kupau, 2017).     

To achieve the best outcomes in the most cost-efficient manner, we will seek out and 

secure participant support resources from Federal, State, LCC, and private philanthropic 

providers. To deliver such an aspirational project, we will leverage the expertise of LCC’s STEM 

and CTE faculty/support staff, Job Prep Services, and Native Hawaiian Student Support 

Coordinator with the highly qualified project staff we will hire using the funds we are requesting 

herein. As part of maintaining high quality of implementation, key personnel will be evaluated 

annually through the UH Performance Evaluation System wherein supervisors and employees 

meet annually to identify, review, and revise job duties, performance goals, and performance 

expectations. This continuous process provides the opportunity to discuss areas of potential 

growth and skills enhancement, career development, and successful performance. In this way, 

program staff are able to be more fully serve participants towards success.  
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ALU LIKE, INC., CONSORTIA SERVICES PROVIDER 

Founded in 1975, ALU LIKE, Inc. is a statewide, private, non-profit, multi-service, Native 

Hawaiian serving organization, in its 46th year, and received its IRS non-profit 501(c)(3) status 

for educational and charitable purposes on August 13, 1975. ALU LIKE stands for “working 

together”, and its Charter of Incorporation stated purpose is “to raise the economic, educational 

and social levels of underprivileged residents of the Hawaiian community” with a mission “to 

kōkua (assist) Hawaiian natives who are committed to achieving their potential for themselves, 

their families and communities.”  ALU LIKE, Inc. is governed by a six-member volunteer Board 

of Directors, whereby all six are Native Hawaiian, and are affiliated as “persons who are 

recognized by members of the eligible Native Hawaiian community to be served as having a 

cultural relationship with that community,” and are representative of each island or district. The 

Board of Directors establishes organizational policies, and has ultimate fiduciary responsibility.  

As a whole, ALU LIKE, Inc. annually administers approximately $9 million (2019 Audit Report) 

in federal, state, county, and private grants on projects focused on educational services in the 

areas of employment and job training, family literacy, financial literacy, at-risk youth prevention 

-intervention services, comprehensive elder services, and career and technical education.  ALU 

LIKE’s President/CEO and most project directors are Native Hawaiian.   is 

Director of the Native Hawaiian Career and Technical Education Program (NHCTEP), which he 

has managed for twenty-five years, since 1996. 

ALU LIKE, Inc. ensures high quality products and services in Career and Technical 

Education for Native Hawaiians, as they have administered versions of the Native Hawaiian 

Vocational as well as Career and Technical Education Programs for over 32 years.  The Ka Ipu 

Kā‘eo department at ALU LIKE functions as an overarching framework from the Native 
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Hawaiian perspective; to advocate, sponsor, and guide initiatives of community-based projects. 

Ka Ipu Kā‘eo translates as “the full calabash,” whereby the figurative meaning is a symbol of 

prosperity and imbues abundance of knowledge. The Ka Ipu Kā‘eo staff collaborate with the 

sub-recipient partners through a Memorandum of Understanding-Consortium Agreement to 

expand and improve their projects with specific activities, grounded in best practices, to make 

career and technical education at high schools, community colleges, and adult training programs 

more effective for Native Hawaiian students. 

 

Management:  The role of Ka Ipu Kā‘eo department at ALU LIKE has been as a consortium 

advisor for its projects, working together to shape new expansions of services, and serve as 

sounding board for continual improvements in the use of culture-based educational strategies. 

The consortium model has consistently shown its strength and value as staff are able to draw on 

over three-decades of program experiences, allowing staff to expand upon best practices and 

impart technical assistance that pertains to a specific program partner within the context of the 

larger consortium partners as a whole. This consortium model directs planning, assessment, and 

evaluation of technical education projects at the secondary, post-secondary, and adult training 

levels to create expanded and improved projects whose students’ outcomes ameliorate 

enrollment, retention, completion and graduation rates, and placement in employment 

opportunities or further higher education.  For this grant, Ka Ipu Kā‘eo has organized sub-

recipient project partners who have planned activities that expand and improve matriculation of 

students into their next higher level of education and career advancement.  Each project is 

specified to provide a comprehensive mix of occupational instruction, support counseling, 

tutoring/mentoring, career pathways exposure, practical work experiences (including internship 

stipends, as appropriate), and capacity building support.  The success of the projects are 
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grounded in best practices using cultural content, culture-based teaching styles, and cultural 

approaches for providing support services instilled with Native Hawaiian values, history, 

language, and traditions.   

 Ka Ipu Kā‘eo applies general, accepted management principles in order to ensure that 

objectives are met with all project partners (Uniform Guidance 2 CFR 200.22 – compliance with 

federal statutes and terms of sub-awards). The Scope of Work developed as part of its contract 

for services outlines the major components of the sub-recipient project’s design plan and notes 

its specific milestones as targets to achieve throughout the program year.  Formal assessments 

involve the Ka Ipu Kā‘eo department Project Specialists interacting with the Project 

Coordinators and stakeholders in “talk story” discussions that note progress-to-date.  Each 

assessment has key components as noted below. Adjustments and realignments for project 

improvements are made throughout the program year in pursuit of project outcomes.  Major 

areas of discussion as noted consist of: 

• Staffing Resources –professional development; budget for expenditures of student 

recruitment/demographic; student progress in coursework; programmatic activities 

• Curriculum Guidance, including scope of work, data collection - student cultural activities and 

budget re-alignment as necessary  

• Student Recruitment – including recruitment strategies and amplifying efforts  

• Support Activities –student progress toward objectives, peer mentoring and tutoring, career 

portfolio development, graduating students and their continuing pursuits, Career Tree 

development, and information technology resources. 

• Cultural Guidance –Native Hawaiian culture and values, dedicated social space, and 

completion of community-based activities, local practitioners.  
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• Administrative and Evaluation – Completion of Semiannual, Annual, and Final Performance 

    Reports, quarterly data submissions, client file reviews, and expenditure reports.   

 

Ka Ipu Kā‘eo ensures fiscal accountability among each of its sub-grantee partners. The projects 

maintain fiscal integrity through their fiscal administration system and an assistant, assigned to 

the projects within the CTE department, in turn interfaces with overall ALU LIKE, Inc. fiscal 

department.  The assistant works closely with the director and specialists to maintain and ensure 

projects expenditures are allocable, allowable, and reasonable.    

Consortium partners benefit from concerted efforts to increase industry-related technical 

skills, better connect students to practice experiences, and build bridges for successful transitions 

to the workforce, college, higher degrees, and economic self-sufficiency through occupations in 

sustainable and emerging careers in the global economy. External evaluation reports from the 

previous five program years show the ALU LIKE, Inc. Ka Ipu Kā‘eo NHCTEP Consortium has 

served over 1,929 participants, assisted the successful completion of 1,033 targeted internships, 

and supported attainment of 814 certifications and degrees. Ka Ipu Kā‘eo staff  provide 

Consortium partners ongoing technical assistance, monitoring, and collaborative solutions, as 

well as cultural and professional development activities throughout the program year. As an 

example, to assist career development aspects for all projects the consortium provides access to 

the Career Tree Developed by TFS Results. This career development tool facilitates a robust 

planning culture. As part of consortium participant career development progress, the Career Tree 

makes relevant connections between education and career pathways, empowering participants to 

find their career direction sooner, so they can invest in further education wisely and purposefully. 

Overall, the design and purpose of the consortium serves to elevate all programs together to 

improve sharing of effective methods, such as recruitment and retention strategies, express 
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challenges in a supportive environment, and strive for continuous improvement through 

interactive partnerships. 

The Ka Ipu Kā‘eo department maintains a partnership with not only the sole partner of 

this project but also with a consortia-of-the-whole.  The consortia-of-the-whole, which includes 

other Ka Ipu Kā‘eo NHCTEP-granted projects, meets twice per program year to disseminate 

progress-to-date based on data, as well as share best practices and programmatic success 

strategies.  Ka Ipu Kā‘eo also supports consortium-wide professional development events which 

serve to solidify the strength of the community of consortium project partners, improve 

communication and collaboration, and to advance the knowledge and ability of consortium 

members to serve their project participants. Professional development events include conferences 

and workshops of the Association of Career and Technical Education (ACTE), both local and 

national events. Other events made available previously to both ALU LIKE, Inc. and consortium 

partners include local professional development events held by the Hawaii-Pacific Evaluation 

Association (H-PEA), Native Hawaiian Education Association (NHEA), Design Thinking 

Hawaii, and the National Association for Workforce Improvement (NAWI). Moreover, to fully 

serve, not just the academic but also the cultural components of participants, Ka Ipu Kā‘eo hosts 

cultural workshops and speaker-events relevant to current needs of the consortium partners 

throughout the program year. These events serve as catalysts for individual project cultural 

integration, as well as unifying team-building to enrich the cooperation among consortium 

partners, and to improve overall participant services among all programs.  

 

Data Collection: Student data is gathered through data collection tools developed by ALU 

LIKE, Inc.’s internal evaluation team in coordination with an external evaluation team. The 

project maintains a Student Information Profile (SIP) and the Practice-Experience Report (PER) 
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(as applicable for internships), which collect relevant information to assess the progress of the 

project and student performance. The SIP reports demographic information/data, such as 

student’s identification information (visible only on program end), program specific 

identification number to provide an extra layer of security for identifiable student information, 

zip code, and age. The SIP also collects Government Performance Results Act (GPRA) academic 

information/data. GPRA data includes: secondary (high school) level participant students who 

meet or exceed State proficiency standards in reading/language arts and mathematics; CTE 

students who attain a secondary school diploma; students who attain CTE skill proficiency 

credentials in conjunction with a secondary school diploma; students who attain CTE skill 

proficiencies aligned with industry-recognized standards, and students who are placed in 

postsecondary, advanced training, military service, or employment in high-skill, high-wage, and 

in-demand occupations. These data are gathered and reported for the GPRA performance 

measures noted in the Federal Register for postsecondary projects and adult projects.   

ALU LIKE, Inc. highly values data security and the protection of personal information. 

Only authorized personnel handle student data, which is secured via an internal network, with 

regular backup protocol and data corruption prevention systems employed at all times. 

Confidential protocols are always implemented with names, and personal identifiers are limited 

during the collection of data and excluded from the final reports.  ALU LIKE, Inc. maintains a 

secure database of participant information that is firewall and malware protected at both the 

workstation and server levels.  

Key Personnel:  Time commitments of key project personnel to meet objectives, and the quality 

of key personnel, with respective resumes, are expanded in the attachments section for this grant: 
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• , Ka Ipu Kā‘eo Director, and Primary Principal Investigator, greater than 

45 years in the educational field, 1.0 FTE 

• Two (2) Specialists,  focusing on curriculum, program 

evaluation, monitoring, and overall grant management, collectively with over 30 years in the 

educational and grant management field, 1.0 FTE each 

• , Administrative Assistant, greater than 15 years’ experience in the fiscal 

admin field, 1.0 FTE 

 

Management of the Consortia Partnership: ALU LIKE, Inc. has researched the need for, 

developed, secured funding for, and operated numerous educational programs for Native 

Hawaiian youth, including the Native Hawaiian Vocational Education Program, funded by the 

U.S. Department of Education, since 1986. ALU LIKE’s 1983 Native Hawaiian Education 

Assessment served as the justification for Congress to establish the Carl D. Perkins Act’s Section 

116(h) set-aside for the Native Hawaiian Vocational Education Program and this Native 

Hawaiian serving organization. ALU LIKE, Inc., in compliance with Federal Register Vol. 86. 

No.11/Tuesday, January 19, 2021 / Notices, Page 5169, III, 1.(b) Consortium – Eligible 

applicants, has formed a written Memorandum of Understanding-consortia agreement (attached) 

with its partner organization Leeward Community College  Its role and responsibilities are to 

facilitate and guide the consortia relationship, ensure adherence to objectives and production of 

outcomes. 

 

Consortia Services: Internal evaluation: The Internal Evaluation Design Table below shows 

the project’s internal evaluation components, which in conjunction with ALU LIKE, Inc., 

provides an overview of forms/instruments, methods, sample style, and feedback mechanism 
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used as part of the overall project evaluation. Included are numerous processes by which the 

collection of student grades and periodic student file review are monitored by project staff as 

well as ALU LIKE, Inc. Specialists. Surveys are conducted as applicable throughout the program 

year to assess participant learning outcomes and additional methods by which to oversee project 

implementation. Ongoing meetings and communication among project staff, as well as between 

ALU LIKE, Inc. staff are maintained throughout the program year. Budgets are reviewed 

monthly as submitted by the project to ALU LIKE, Inc. In this way expenditures are under 

regular examination for accuracy, as well as appropriateness and timeliness of expenditures. 

 

Consortia Services: External evaluation:  

The evaluation design includes elements to be performed by the ALU LIKE, Inc. 

Specialists (internal evaluation component) as well as program evaluation to be carried out by 

the External Evaluation Team.  Both the internal and external components utilize mixed methods 

(qualitative and quantitative techniques) and multiple data sources.  The final report for each site 

completed by the External Evaluation Team is organized around both a formative and summative 

evaluation.  Feedback is provided on a regular basis via the internal evaluation activities, while 

quarterly and end-of-year feedback is provided by the External Evaluation report.  The following 

specific requirements as articulated and designed for ALU LIKE, Inc. NHCTEP consortium: 

A) Be appropriate for the project and be both formative and summative in nature.    

The External Evaluation report will include both formative (qualitative) and summative 

(quantitative) sections.  Student confidentiality is maintained in all evaluation deliverables. 

Methods and interaction will also be carried out in a culturally appropriate manner that respects 

the Native Hawaiian culture values of Kuleana (responsibility and accountability) and ‘Ike Loa 

(continuous learning and education). 
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The Evaluation reports provide critical recommendations to help each site improve its program 

for current and future students.  All Evaluation personnel have extensive experience working in 

the Native Hawaiian community, and sufficient time is allocated by the Evaluation team to 

ensure a balanced evaluation that faithfully reflects annual progress.  The formative section will 

gather, analyze and present data from all stakeholders (students, faculty/instructors, internship 

hosts, and consortium lead).  Data will be collected from several sources:  1) student interviews, 

2) program staff interviews, 3) site visits, 4) student program records, 5) semi-structure surveys 

with other key stakeholders, 6) student survey questionnaires, 7) internal implementation fidelity 

reports, and 8) internal progress reports.  Written feedback from both open and closed-ended 

survey questions from ALU LIKE, Inc. staff for site specific progress will be used to triangulate 

conclusions for focused recommendations. 

 The summative section will present empirical findings based on data collected for the 

seven (7) performance measures, which include the 5 GPRA measures.  Data sources will 

include the Student Information Profile (SIP), Practice Experience Report (PER) database, and 

the Student Follow-Up database.  The summative section of the annual report will present a 

comprehensive analysis of the progress towards all performance measures and necessary 

explanation of the annual numerator and denominator as operationalized from the outcome.  As 

appropriate, multi-variate analyses will be completed on different subpopulations with respect to 

student cohorts, gender, field of study, and age to identify any key disparities among students 

enrolled in the project. Recommendations produced by the report will be informed by both the 

formative and summative findings and will provide practical recommendations that can improve 

program implementation fidelity and increase key empirical outcomes. 
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Formative Evaluation Activities.  The External Evaluation Design Table details the proposed 

activities, stakeholders, instruments, methods, time period and dissemination strategy for the 

formative evaluation.  Key stakeholder data (students, program staff, internship hosts) will be 

collected primarily during the second half of the program year to ensure that sufficient exposure 

to the program intervention has been attained.  A key component of the formative (qualitative) 

report will be the review and analysis of the project fidelity tool developed explicitly for ALU 

LIKE, Inc., known as the Resource Management Report (RMR). The RMR meticulously tracks 

the type of each activity (e.g. provision of CTE career workshops) is planned, implementation 

goals (e.g. delivery of 4 workshops per semester), degree to which activities are implemented 

successfully during the year (e.g. 5 workshops delivered; 125% of goal), and the reach of the 

activity (30 out of 40 students (75%) attended 1 or more workshop).  The RMR is structured in 

six domains (Staffing, Curriculum, Recruitment/Retention, Support-Guidance, Support-Cultural, 

and Administrative) with up to six elements under each category tailored to the unique program 

activities and services of each site.   

Summative Evaluation Activities.  Also illustrated in the External Evaluation Design Table, 

summative evaluation activities focus on the collection, input and review (quarterly, annual) of 

student data collected throughout the year, from databases including the Student Information 

Profile (SIP), Practice Experience Report (PER), and Follow-up report which allows for the 

completion of follow-up performance measures from prior years. Progress towards each outcome 

is compared to annual goals set by site as proposed in grant application. 

B)  Include the following data collection areas: 

1)  Collection and reporting of the performance measures for NHCTEP that are identified in the 

Performance Measures section of this notice.  Data will be collected, reviewed, and computed to 
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allow for the calculation of the seven (7) key performance measures identified.  Numerical and 

percentage goals calculated and any sources of bias provided as caveats for the reader.  Reports 

will compare performance measure progress with previous year. Follow-up data (3 months and 6 

months post-program) will be included when available on subsequent annual report. 

2) Qualitative and quantitative data with respect to: Comprehensive participant data including 

i) Academic/Career/Technical competencies – Milestones: industry certification, related training 

certifications, secondary or post-secondary degree, employment placement and retention, 

internship participation and completion and any other program specific CTE/STEM milestone. 

Documentation verifying attainment kept in each student’s confidential file. 

ii)  Gender Analysis – Key milestones will be analyzed by gender to ensure equity. Student 

interviews will address any equity concerns by either female or males in each project.  

iii) Job/Work Skill Attainment – Participation and completion of all forms of job/work skills 

training including apprenticeships, work-study programs, internships, and skill attainment. 

iv) Collection of activity data and dissemination of recommendations –RMR file records all 

planned activities and results/ attendance. Recommendations for improving and/or modifying 

activity implementation are addressed. Recommendations are disseminated in two primary ways:  

1) Program Staff receive a copy of the final report that contains a comprehensive list of 

recommendations, and 2) Program Staff meet with ALU LIKE, Inc. Specialists to discuss and 

develop follow-up action plans for continual improvement. 

(v) The number and percentage of students who obtained industry-recognized credentials, 

certificates, or degrees - Collected as part of the Student Information Profile (SIP) database.   

(vi) The outcomes of students' technical assessments, by type and scores –posted as provided.    

(vii) The rates of attainment of a proficiency credential or certificate, in conjunction with a 
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secondary school diploma – Calculated for each site as part of the primary GPRA outcomes. 

(viii) Overall effectiveness of the project – Data presented showing any association between 

program delivery and outcomes.  The program is guided by theory well-supported in the 

literature on the impacts of academic and cultural supports on increased educational outcomes. 

 (ix) Dissemination of Results – see (iv) above. Reports are also made available to the Principal 

Investigator of the project for internal assessment or enhancement of other programs as pertinent.  

(x) Impact of Project on Students –GPRA outcomes. 3-and-6-month post-program follow-ups.  

Qualitative data from student interviews provides context to impact. 

 

The Quality of Evaluation Conducted by an External Evaluator:  Consulting: 

Principal Consultant  holds a Ph.D. in Social Welfare from the University of 

Hawaii and a Masters in Sociology from the UNC-Chapel Hill. He has 20+ years’ experience 

providing research methodology consultation, data analyses, and evaluation designs for large 

federal research projects awarded by NIMH, NSF, DOE and HUD.  Dr.Ullman has 15+ years’ 

experience working in non-profit administration in the State of Hawaii, including extensive 

experience working with Native Hawaiians and other underserved populations.   

 Consultant  is Director of the Writing Center at the UH-Mānoa 

(UHM,) and an Assistant Professor in the English Department, having a Ph.D. in English with an 

emphasis in Composition and Rhetoric. She has over 10+ years’ experience focusing on 

pedagogical approaches designed to enhance student retention and success rates, with a specific 

focus on Native Hawaiian and Pacific Islander students.  She implements the qualitative data 

collection components of the evaluation report, including student interviews. Resumes are 

included for both  as evidence for strength and quality of 

proposed external evaluation. 
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