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ALU LIKE, Inc. Proposal #3  1 
 

Introduction:  

Kapi‘olani Community College (KapCC) is one of seven community colleges in the University 

of Hawaiʻi CC System (UHCC). The KapCC school vision, mission, and values (2021) show a 

commitment to Native Hawaiian student success and “... provides open access to higher 

education… offer high quality certificates and associate degrees, and transfer pathways that 

prepare indigenous… students for their productive futures.”  The UH system has created Hawaiʻi 

Papa O Ke Ao to promote success for Native Hawaiian students across the system declaring the 

UH system as a “model indigenous serving institution” (Kapiolani, 2018).  

KapCC has consistently provided and prioritized the support services for the indigenous 

student population. Since 2014, the campus has had a designated Native Hawaiian Student 

Success Coordinator whose primary function is to lead services that help to improve Native 

Hawaiian student engagement, learning, development, retention, and achievement. The program, 

named Kapoʻoloku Program for Native Hawaiian Student Success, serves as the kahua 

(foundation) for Hawaiian students on campus. The Kūlia ma Kapiʻolani project staff 

supplements the campus support services by focusing on advancing Hawaiian students, in high-

wage, in-demand careers, which progress the lāhui (nation). 

Over the past few years, there has been a decline in overall enrollment at KapCC, while 

Native Hawaiian student enrollment was steady with a slight increase. In fall 2017, Hawaiian 

students made up 15.6% of the population, increasing to 18.4% fall 2020, despite the COVID-19 

pandemic. Between 2014-2020, the gap between “All students” and “Native Hawaiian Students” 

re-enrollment, graduation and transfer rates existed to varying degrees. In fall 2017, the 

graduation rate for Native Hawaiian students was 4.9% compared to “all students” at 7.06%, 

continued in fall 2018 with “Hawaiians” at 4.83% and “all students” at 7.15%. The re-enrollment 
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ALU LIKE, Inc. Proposal #3         2 

rates are also consistently lower for “Native Hawaiian” students compared to “all students.” In 

fall 2019, 71.35% “Native Hawaiian” students re-enrolled to spring 2020, compared to 73.22% 

of “all students” and 67.97% from fall 2020 to spring 2021 compared to 71.5% of “all students.” 

From fall 2014 to spring 2021, the average percentage of Native Hawaiian students who were 

Pell eligible was 23%, ranging from 183 to 239 students. Although this shows ample need for 

financial support, we know that the numbers do not represent the true number of students with 

financial need. Many Hawaiian families and students do not complete FAFSA applications; 

therefore, FAFSA and scholarship completion is one of the project activities.  

There are many possible reasons for the low academic achievement of Native Hawaiian 

students. The loss of language and culture in the early 1900s, left our kūpuna (elders) with a 

sense of shame, trickling down to later generations (Nakoa, 2020). Among the Hawaiian 

community, mixed messages were sent that education was important, while other values of 

“family first” or “Hawaiians’ work outside and with their hands” contradicted the Western 

definitions of success. As one identified with being Hawaiian, the less likely one was to succeed. 

As we explore the relationship between low academic achievement and economic status among 

the Native Hawaiian population, we find Hawaiians have the lowest average income compared to 

other major ethnic groups in Hawaiʻi (Kamehameha Schools, 2014). In 2009, 57.7% of Native 

Hawaiian households earned a livable wage compared to 66.7% of the state’s general population. 

For Hawaiian adults with graduate degrees, 81.5% earned a livable wage, while 21.2% with less 

than a high school diploma earned a livable wage. Native Hawaiian households have the lowest 

mean income and are less likely to enroll in school or be employed in the workforce compared to 

all major ethnic groups in the state of Hawaiʻi. 

Careers of in-demand and STEM-related fields offer more lucrative employment 
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ALU LIKE, Inc. Proposal #3         3 

opportunities and serve as a springboard for Hawaiians toward economic self-sufficiency. 

The outlook shows that although Registered Nursing (RN) is the third top occupation in Hawai’i 

(Hawai’i is hiring, 2021), only 3% of Hawaiian and Pacific Islanders are RNs (University of 

Hawaii System, 2020). The top four STEM occupations in Hawai’i are Civil Engineers, 

Computer Operations, Computer User Support Specialists and Computer Analysts. The fastest 

growing occupations in 2019-2029, across the nation, are in Health and Technology fields; Nurse 

Practitioners (59%), Occupational Therapy Assistants (33%), Home Health and Personal Care 

Aides (34%) Physical Therapy Assistant (33%), Medical and Health Services Manager (32%), 

Information Security Analyst (31%) and Data and Mathematical Science occupations (31%) 

(Occupational Outlook Handbook, 2021). 

To address these needs, ALU LIKE, Inc. works with Kapi‘olani Community College 

through the Kūlia ma Kapi‘olani project, to provide innovative guidance and support services 

focused on Hawaiian students pursuing these high-skill, high-wage, and in-demand careers. This 

encourages them to be who they are as kānaka maoli (native people), improve course completion 

rates, retention, and ultimately certificate/degree attainment. 

A. PROJECT DESIGN:  

The Kūlia ma Kapi‘olani project is proudly named for our beloved aliʻi (royalty) and namesake, 

Queen Julia Kapiʻolani. Queen Kapiʻolani is known for her philanthropy, with specific attention 

to the health and well-being of her Hawaiian people. Kapiʻolani means the pinnacle, or peak of 

heaven and signifies her high rank (2020.University of Hawaiʻi, 2020). Her personal motto Kūila 

i ka Nuʻu means to “strive for the highest” and is also the KapCC motto. Kūlia ma Kapiʻolani 

can literally be translated to “strive for the pinnacle, or peak of heaven” and metaphorically 

translates to “strive for one's highest goal.”  
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ALU LIKE, Inc. Proposal #3         4 

The overarching goal for the Kūlia ma Kapi‘olani project is to kāko’o (to uphold, 

support) Native Hawaiian students to be competitive in high-skill, high-wage, and high-

demand occupations, through rigorous Career and Technical Education (CTE) programs 

while maintaining their identity as kānaka maoli. Successful progress through the established 

pathways enable students to achieve degrees and certificates leading to livable wages, dispelling 

the historical disparity in the economic status of the Hawaiian community. 

 

Project goals, objectives, and outcomes:   

Kūlia ma Kapi‘olani is newly designed to accomplish the project’s overarching goal. The project 

staff follows best practices by connecting with students (ACTE, 2020) to identify potential 

barriers to achievement and provide targeted services to overcome these barriers. Kūlia serves 75 

Native Hawaiian CTE and STEM students per year, including 25 pre-CTE students. Pre-CTE 

students are taking prerequisite classes in order to apply for select admission CTE programs.  

Absolute Priority: Demonstrate a Rationale: the logic model (pg. 7) provides an encompassing 

framework in relation to the resources, outputs, and outcomes to the project goals and objectives. 

Competitive Priority: STEM and Computer Science: This program will serve Native Hawaiian 

students specifically focused within STEM as well as Computer Science fields with targeted 

activities and services, as illustrated by Components 1-11 (pg. 6).  

The Arts and Sciences department houses the Associates of Science in Natural Science 

(ASNS) Degree (60cr) with concentrations in Biological Sciences, Engineering, Information and 

Communication Technology Science Concentration and Physical Sciences. These degrees 

provide transfer pathways to corresponding UH four year degree programs. Kapiʻolani CC 

provides a wide array of CTE degree programs (see below). Programs having selective 

admission criteria and pre-requisites are indicated with an asterisk.  
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● Community Health Worker - 16 credits 

● Dental Assistant, Certificate - 15-28 credits 

● Emergency Medical Technician *, Certificate - 13 credits 

● Food Service (Culinary Arts), Certificate and/or AS degree  - 45 - 72 credits 

● Food Service (Pastry Arts), Certificate and/or AS degree - 19 – 65 credits 

● Hotel/Restaurant Operations, Certificate and/or AS degree - 14 – 64 credits 

● Information Technology, Certificate and/or AS degree - 30 – 63 credits 

● Medical Assisting *, AS degree - 72-73 credits 

● Medical Lab Technician *, AS degree - 70-73 credits 

● Mobile Intensive Care Technician *, AS degree - 71.33-75.33 credits 

● New Media Arts *, AS degree - 69-77 credits 

● Nursing *, Certificates and/or AS degree - 70-73 credits 

● Occupational Therapy Assistant *, AS degree- 76 credits 

● Physical Therapy Assistant*, AS degree - 72-73 credits 

● Radiology Technician *, AS degree - 85-89 credits 

● Respiratory Care Practitioner*, AS degree - 95-96 credits 

● Surgical Technology*, Certificate (program is structured into 5 phases over 2 semesters)  

● Travel & Tourism, Certificate and/or AS degree - 31 – 67 credits 

The project will serve its students by meeting the following Projected Outcome Targets for 

Student Performance. 

Projected Outcome Targets per Program Year 

Project Title: Kūlia ma Kapi`olani  at Kapiʻolani CC Total all Programs 

Annual Performance Measures and (Measure Type):  

Native Hawaiian Students who… 

Raw  No. Ratio % 
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ALU LIKE, Inc. Proposal #3         6 

1. Served per year. (Program) 75 
  

2. Pass all vocational education courses with a grade of ≥ C 
 

45/50 90 

3. Enrolled and Continue in the following semester (GPRA) 
 

60/75 80 

4. Successfully complete a service learning, work-experience, 

     co-op, or internship. (GPRA) 

 
23/25 92 

5. Receive a diploma, industry certification, or degree.  (GPRA) 
 

23/25 92 

6. Continuing in further education and training, military, or  

    employed within 6 months after graduation (GPRA) 

 
23/25 92 

 

With the onset of the COVID-19 pandemic utilization of virtual services increased. All of the 

activities presented in this proposal are deliverable both in-person and online. Resources are 

provided for students who need technology as a way to combat such barriers.  

 

Component 1 - Outreach - Kūlia follows a consistent plan of outreach capitalizing on the 

existing relationships that Kuilei, KapCC’s campus outreach program, has with the community, 

middle and high schools to promote interest in pathways targeting Health Sciences, Information 

Technology and STEM fields. First, Kūlia visits the school, community fair or organization for a 

general presentation to students overviewing the degree programs available at KapCC. Second, 

students attend a tour of the campus to meet with current program faculty and students. Third, 

Kūlia, with college and community partners, will hold an annual “Mini-conference” to connect 

students with Hawaiian professionals in the targeted fields to experience “hands-on” activities. 

Pre-college outreach and early intervention have many benefits for the students and the 

community (Perna, 2001). Lastly, summer bridge classes provide students with a head start by 

earning introductory college credits applicable to the degree pathway. 
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Kapiʻolani Community College - Kūlia ma Kapiʻolani Native Hawaiian CTE Project: Logic Model 
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ALU LIKE, Inc. Proposal #3         8 

Component 2 - Summer Bridge and Bootcamps - The project will provide opportunities in the 

form of introductory college success classes, introductory content courses and/or bootcamps to 

support college readiness and retention. Examples of credit courses to be offered are 

Interdisciplinary Studies (IS) 108 - College Foundations, Health (HLTH 120)- Introduction to 

Health Careers, Information Computer Science (ICS) 101 and Physiology (PHYL) 141 and lab. 

These courses are approved and offered regularly. IS 108 and HLTH 120 will support career 

development and college skills building, while ICS 101 and PHYL 141 will give students a head 

start on foundational courses needed for their desired degree. These courses will be offered either 

in summer or senior year, as dual credit courses.  

 Bootcamps boost students’ college readiness in core subjects such as math and English. 

These non-credit opportunities support learning and development to lay a foundation for other 

CTE course requirements. Peer mentors paired with each class foster a greater sense of overall 

community and support. 

Component 3 - Career Plan - Career planning starts from the first time the project meets a 

student. The project uses tools like the TFS Career Tree to create a purposeful planning 

environment for students to accomplish their academic/career goal. “The Career Tree equips 

young people to go with purpose, pursue their passion - and succeed” (TFS Results, 2020). 

Students create a career plan to help them achieve their academic/career goals and includes a 

timeline of specific strategies like, but not limited to, choosing the right major, academic 

planning, identifying financial and academic resources (components 4 and 9), planning for a 

purposeful internship or practical experience, career readiness activities (component 9) and 

development of a professional profile. The professional profile is built in an online platform like 

LinkedIn that have, at minimum, an updated resume, professional headshot and initiate 

networking in their field. Using LinkedIn helps students gain exposure to hiring managers and 
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ALU LIKE, Inc. Proposal #3         9 

recruiters; demonstrate their knowledge, credibility and leadership expertise; and join 

professional associations (Rycraft, 2018).  

Kūlia staff promote career/job readiness activities, which are explained in the component 

9 section. The project works with KapCC Employment Prep Center (EPC) to facilitate mock 

interviews to provide opportunities to practice the best interviewing strategies and maximize 

their chances of gainful employment.    

Component 4 - Financial aid and Scholarship Kōkua- Information sessions and workshops 

assist students in locating funds for college expenses having a direct impact on retention 

(Mimura, 2015). The project invites KapCC’s Financial Aid Office to work with students and 

families to complete FAFSA applications. The project organizes workshops to provide targeted 

assistance to Hawaiian students by connecting to community-based partners such as 

Kamehameha Schools, the Ke Ali’i Pauahi Foundation, the Hawai’i Community Foundation, and 

ALU LIKE, Inc. Individual appointments with project staff, after information sessions and 

workshops are available to review forms and ensure timely completion of each application.   

Component 5 - Orientations - At the beginning of each semester, all Native Hawaiian students 

are invited to a New Student Orientation (NSO) mandated by the First Year Experience (FYE) 

program for first time students or the Pāhihi Program for returning adults. Kūlia and the 

Kapoʻoloku program collaborate to provide an orientation, where the project introduces the peer 

mentors, the waʻa concept (component 7), and establishes pilina (relationships) early in the 

students’ educational journey.  

 The goal of the orientation is to make students feel welcomed and cared for, much like 

ʻohana (families) hānai (adopt) children. Kūlia staff create an atmosphere of aloha (love) and 

mālama (caring for), so students feel a sense of belonging and are assured that the project cares 

and supports them through their pathway.
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MANAGEMENT PLAN: Below is a table of the activities and milestones, with each component and responsible personnel.  

Project Coordinator (PC), Educational Specialist (ES), Peer Mentor (PM), Instructional Faculty (IF)  

Fall and Spring Terms 

Month Project Activity/Milestone Component Who 

Aug/Jan New Student Orientations 5 PC, ES, PM 

Sept/Feb 

FAFSA Information Sessions with KapCC Financial Aid Office 4 PC, ES 

Wa’a Appointments - First 1:1 Meeting with Peer Mentors 7 PM 

Academic Probation Meeting - Develop plan for academic success 8 PC 

Plan and Present SOS workshop for Career/Job Readiness 9 PC, ES 

Feb Ho’opuka - Oli (chant) Workshop 11 PC, ES, PM 

Oct/Mar 

Native Hawaiian Scholarship Workshop with Community Partners 4 PC, ES 

Midterm Appointments  7 PM 

Mandatory Advising Meeting with Academic Counselor or PC 8 PC 

Professional Mentor/Alumni Presentation  11 PC, ES 

Mar 

3 Month Follow up Calls to Fall Graduates 11 PM 

Ho’opuka - Hawaiian Design Workshop 11 ES, PM 
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Nov/Apr 

Registration Appointment 7 PM 

 Mini Conference for High Schools and Community Organizations 1 & 3 ALL 

Apr Ho’opuka - ‘Ohe Kapala Workshop and Kīhei Printing 11 ES, PM 

Nov 6 Month Follow up Calls to Spring Graduates 11 PM 

Dec/May 

Check Student list for subsequent semester re-enrollment Data Plan PC 

Peer Mentor Evaluations 6 PC, PM 

May Kīhei Printing, Ho’opuka Reception and Commencement Exercises  11 ES, PM 

Summer Term 

Jun - Jul Summer Bridge Classes: College Foundation Course i.e. IS 108; Bootcamp - Math or English 2 ALL 

Jul- Aug 

 

Content Course i.e. PHYL 141 and Lab 2 IF, PM 

3 Month (Spring Grads) & 6 Month Follow up Calls (Fall Grads) 11 PM 

Ongoing Throughout the Year 

Ongoing 

 

KCC to Community Visits and Community to KCC visits 
1 

 
ALL 

Career Planning  and Professional Profile 3 PC, ES 

Financial aid and Scholarship completion assistance 4 ALL 

Academic Support: Technology Loans, Tutoring and Workshops 9 ALL 

Internship, URE and Community Engagement Support 10 PC, ES 
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Component 6- Peer Mentorship - Peer mentors are effective as both an intervention and a 

strategy, where benefits are mutual. In the Hawaiian community, this relationship is effective 

because it is much like the kuaʻana (older sibling/cousin) relationship. Parents typically give full 

responsibility to the eldest children to care for younger children (Hawaii.edu, 2021). Students 

look to peer mentors as a reliable source of guidance and address typical barriers in a culturally 

sensitive way, improving students’ confidence, ambition, and success. 

Component 7- Waʻa (canoe) Metaphor - The Kūlia project uses the waʻa building metaphor to 

guide students through their first semester. The parts of the waʻa are used as a metaphor for a 

students’ educational journey. Each part of the waʻa can represent different parts of their 

educational journey. For example, the hulls of the waʻa, serve as the foundation, representing 

everything a student comes to college with. For one student, it could be the family, and for 

another, it may be high school or work experience. Through this activity, students are able to 

view their educational journey through a cultural lens, reinforcing their identity as a kānaka 

maoli.  

Peer mentors meet with new students monthly in the first semester. The mentors use a 

case management approach to provide individualized support to their students. In the first check-

in appointment, peer mentors help students understand the waʻa metaphor, build rapport with 

students, connect them to campus resources, and create at least one SMART goal. The second 

appointment is the “midterm check-in,” which monitors academic progress, evaluates the 

SMART goal, assists with financial aid and scholarship applications, and connects to appropriate 

resources. The “registration” appointment focuses on re-enrollment to the subsequent semester 

and continues to support financial aid and scholarship completion and resource referral. This 

intrusive intervention equips the students with tools to navigate college confidently on their own 
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(Donaldson, 2016). The Council for Advancement of Standards supports this type of service, “... 

by offering distinctive programs that introduce students to a community network and teach 

students how to negotiate processes within the institution (e.g., registration, academic advising, 

financial aid, housing, campus employment)” (CAS, 2021). In subsequent semesters, students 

meet with peer mentors less frequently, unless required by student’s needs. All conversations, 

meetings and courses of action are documented in the students’ file. 

Component 8 - Counseling and Advising - The project values collaboration with colleagues 

and departments across the institution to promote student learning, development and persistence 

as a best practice (CAS, 2021). Each unit or department has designated counselors that advise 

and support students in specific fields. The project partners with each academic unit program 

counselor to provide the most comprehensive and individualized support for students. The 

project requires mandatory advising sessions at least once each semester with the Kūlia 

Coordinator and/or academic program counselor.  

There is an abundance of support programs for targeted populations of students at 

KapCC. The project staff refer students to these programs based on specific needs.  College 

programs include HiNET (access to SNAP and public assistance), Disability Support Services 

Office (DSSO), Lunalilo Scholars (year one support and scholarship to students who are not 

likely to attend college), Mental Health and Wellness, Military and Veterans Support Program, 

Pasefika (Pacific Island Students), Service and Sustainable Learning, Student Parent Support and 

TRIO-SSS (Low-income, first-generation and disability support). Students who earn lower than 

a 2.0, on academic probation are mandated to meet with the Project Coordinator at the start of 

each semester to determine a plan for success. The student and the coordinator will include 

necessary supports such as tutoring, study skills management, and/or practical experiences.  
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Component 9 - Academic Support - Project staff will provide academic support by connecting 

students to relevant tutoring and academic support services, planning job/career readiness 

activities, and providing loan libraries.  

Tutoring at KapCC is offered by Nā Pohaku Kihi Paʻa (title III), STEM, TRIO-SSS and 

the Study Hub in the library. The KapCC Lama Library offers a wide array of Secrets of Success 

(SOS) Workshops that help to develop the skills and resources to succeed and thrive in college. 

Some examples are “Removing Barriers,” “Help! I’m Overwhelmed!,” and “Creating Support 

Networks.” The project supports SOS workshops by co-presenting career readiness topics like 

“Resume Writing Tips,” “Preparing for career/job fairs,” or “Interview Skills.”  

The project offers laptop loans and computer lab access, which remove technology 

barriers. Students can borrow a laptop for a predetermined length of time. The laptops and 

computer lab are maintained by the KapCC IT department and abide by Data security guidelines. 

Since technology as a barrier has increased since the COVID-19 pandemic, the project also 

provides webcams, headsets and WIFI hotspots as needed. Kūlia also offers a lending library 

loan with exam study guides and books required for their classes.  

Component 10 - Internships and Practical Experiences - The technical skills, knowledge, and 

experiences needed to succeed in the targeted occupations are provided by departmental 

curricula, including valuable on-the-job work experience through clinicals, internships, 

undergraduate research, and practicums. CTE programs have at least one internship course 

embedded in their curriculum to build skills and meet industry-recognized standards. The 

programs at KapCC are closely aligned with respective industries and KapCC faculty have 

lifelong partnerships within their profession. Health Science internships take place at local 

hospitals; Hotel and Travel/Tourism internships are performed at hotels and businesses; Food 

Service, Information Technology and New Media Arts internships are on and off campus.  
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 Students devote many hours of service to internship courses, some comparable to a full-time 

job, without financial compensation to support their basic living needs. One of the goals of the 

project is to overcome barriers that impede the completion of the desired certificate or degree, 

including financial barriers related to required unpaid internships. Students in unpaid practicums 

or internships incur additional costs such as uniforms, equipment, transportation, and parking 

fees. The stipends and direct assistance help to offset these to support basic living, which may 

impede the students’ ability to participate in the training experience. Kūlia ma Kapi‘olani is the 

only program on campus that can provide financial support for unpaid internships. 

To provide practical experiences in STEM fields, Kūlia collaborates with the STEM 

program to provide Undergraduate Research Experiences (URE). In URE, students will apply the 

knowledge they learn in classroom to “real life” situations using a research lens. To enhance and 

sustain cultural, community and civic engagement, the project with its participants attend 

monthly community workdays and service projects. The project partners with the Māla 

Māunuunu, native garden on campus, for such workdays. Other community partners are 

Kumuola Foundations, Waikalua Loko Iʻa, Kanewai and Loko Ea.  

Component 11 - Job Security and Professional Mentorship - Graduating with a degree or 

certificate is a big accomplishment for our students. To celebrate this milestone, students are 

invited to participate in Hoʻopuka activities leading up to the commencement ceremony, each 

May. The project, along with other Native Hawaiian support programs, organizes a series of 

capstone activities including: learning the ʻOli Holo or chant to set sail; attending a Hawaiian 

design workshop; carving a unique ʻohe kapala (bamboo stamp); and printing their kīhei (cape-

like wrap). Students present their kīhei at the Hoʻopuka reception to family, friends, KCC faculty 

and administration, sharing how it represents their KCC journey. At commencement, students 

adorn in cap and gown and have their kīhei “tied,” which is a traditional rite of passage, and oli 
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(chant) to start off the ceremony. The entire process helps students reflect on their journey and 

take time to honor themselves and the great accomplishment. 

Students who earn certificates or Associate’s degrees either continue their education or 

search for employment. For students who decide to pursue further education, the project supports 

them through the transfer or application process. Since this transition can be scary for students, 

Kūlia connects students to familiar and friendly faces to establish trust and create a smooth and 

successful transfer. The project follows up with Kūlia alumni at 3 months and 6 months post-

graduation to check on their employment or continued education status. Kūlia alumni, who 

graduated, and either secured employment or pursued further training, will be invited to share 

their academic and career experience with current students, serving as professional mentors 

 

DATA COLLECTION PLAN 

Data is collected and organized by the project staff. Source documents include the campus’ 

STAR, BANNER, Starfish, and Kuali systems as well as the Office for Institutional 

Effectiveness (OFIE), campus fiscal reports, project records, and dialog with campus faculty, 

staff, and the participants themselves.  

Student data is organized in tools developed by the ALU LIKE, Inc. internal evaluation 

team in coordination with an external evaluation team. This includes the Student Information 

Profile (SIP) and Resource Management Report (RMR), where student information is securely 

housed. The project coordinator uses the STAR system to identify the targeted population, 

monitor re-enrollment and retrieve graduation and transfer information. As a formative 

evaluation, re-enrollment lists can be pulled regularly during the registration period to see which 

students registered and who may need assistance. Summative reports reveal the number of 

degrees and certificates awarded. Qualitative data is collected in the form of internship 
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reflections, individual meeting notes that reveal the quality of services provided, relationships 

formed, and students’ growth and development.

Continuous improvement strategies: As a method of project improvement, Kūlia asks 

participants to complete an evaluation after each activity. Evaluations ask both Likert scale and 

open-ended questions. Feedback is considered carefully and improvements are made to support 

student success and help the project reach its outcomes and goals. Continuous improvement is a 

priority of the project and campus. Examples of changes can include, but are not limited to, 

professional development, training, increased collaboration with internal and external groups or 

even scheduling of events. 

Employment opportunities and recruitment at KapCC are spearheaded by the college’s Human 

Resources Office (HRO). Vacancies are advertised on the University of Hawai’i “Work at UH” 

website, sent to professional organizations and other targeted groups to increase applicants from 

underrepresented groups. Recruitment starts with a screening committee, composed of a diverse 

group of campus faculty and staff. They are responsible for assessing the minimum and desirable 

qualifications, formulating questions and rubrics, conducting initial interviews, and making 

recommendations to the administration. The Vice Chancellor for Student Affairs reviews the 

recommendations and forwards to the Chancellor, who makes the final selection. The Human 

Resources Office is involved in each step of the process to ensure that any and all federal and 

state laws are followed.  

The college has incumbents in the Project Coordinator and Educational Specialist 

positions. Project staff select peer mentors for their ability to work with the specific target 

population and recruit through a process of interviews. The peer mentor requirements are: be a 

part of either the Kūlia or Kapoʻoloku programs; be in good academic standing; and be 
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registered for at least 6 credits. Once hired, peer mentors go through a comprehensive, one-week 

training, which includes learning campus resources, FERPA, practice engaging with students, 

and identity development and cultural protocol activities. 

 

ADEQUACY of RESOURCES:  

KapCC is committed to Native Hawaiian educational attainment as evidenced in its vision, 

mission, and strategic plan. Specifically, KapCC is committed to the project by designating Kūlia 

ma Kapi’olani as part of Native Hawaiian Student Services. The project is located in the Kīkaha 

o Laeʻahi center, which houses the First Year Experience program Pāhihi, Returning Adults 

Program, Kapo’oloku Program for Native Hawaiian student Success, Employment Preparation 

Center, HiNet, Service and Sustainability and Lunalilo Scholars. Being co-located with these 

programs allows project students to connect and use these services, removing barriers. The 

campus provides facilities for implementation of the project including two office spaces for 

Project Coordinator and Educational Specialist, computer lab and “mini” center for peer mentors 

and students to gather. The campus also supports daily operations by providing phones, internet 

and maintenance of all technology and infrastructure.  

The Principal Investigator (PI) is responsible for administration of the grant and 

supervision of Project Coordinator and Educational Specialist. The PI is paid by the campus and 

the duties of the PI for the project is “in-kind.” 

The budget is adequate to carry out the project activities as proposed. All travel and 

related costs are determined by State of Hawaiʻi allocations for allowances. Project staff is 

constantly conservative and mindful of spending funds wisely, and expenditures are routed 

through the project coordinator, PI and campus and UH System fiscal offices. 
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PROJECT PERSONNEL:  

Quality and Time commitment of Key Personnel:  (All members of the project team) 

Incumbent Name  

Certifications, Degrees  

Position/Title & role in project activities, 

and Years Practicing in the Field 
FTE 

% Paid by   

Grant 

 

BA - Sociology (1999) - UH Mānoa 

MSCP - Community Counseling (2003) - 

Chaminade University of Honolulu 

PhD - Educational Psychology (2020) - 

UH Mānoa 

Principal Investigator - Supervises Project Coordinator and 

Educational Specialist, oversees project and fiscal operations. 

No. yrs in field:  

 6 years as Therapeutic Consultant for students with 

disabilities, contracted by the DOE 

 15 years as counselor and /or program coordinator at 

Kapiʻolani CC 

10/hr week 
0% 

 

 

BA-Art Studio (2015) 

MPH - Epidemiology (2017) UH Mānoa 

Project Coordinator – coordination of project, peer mentors, 

support services, career development activities, budget, and 

administration 

No. yrs in field:  

 4 years Advisor and Student Life - Univ of Hawaiʻi, Mānoa 

1.0 100% 
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AA - Liberal Arts and Hawaiian Studies 

(2018) - Kapiʻolani CC 

BA - Communication (2020) UH Mānoa 

 

Educational specialist – help execute all fiscal matters; assist with 

support services including tutoring, financial aid workshops and 

student engagement activities; help coordinator collect & maintain 

data for reports  

No. yrs in field:  

 5 years as a peer mentor - Kapiʻolani CC 

 2 years as an Ed. assistant - Kamehameha Schools 

1.0 100% 

Instructional Faculty- TBD 

 

Masters Degree in Subject Area 

Provide instruction and support in specific subject areas.  

Connect and collaborate with the Kulia ma Kapiʻolani Project for 

other student needs 

1-3 CR 

Teaching 

Equivalents 

Peer Mentor - TBD  

Peer mentor -Peer mentoring, tutorial support, financial aid and 

scholarship assistance, monitor computer lab, provide group or 

individual support as needed for activities 

10/hr /week 

per each 
100% 
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ALU LIKE, INC., CONSORTIA SERVICES PROVIDER 

Founded in 1975, ALU LIKE, Inc. is a statewide, private, non-profit, multi-service, Native 

Hawaiian serving organization, in its 46th year, and received its IRS non-profit 501(c)(3) status 

for educational and charitable purposes on August 13, 1975. ALU LIKE stands for “working 

together”, and its Charter of Incorporation stated purpose is “to raise the economic, educational 

and social levels of underprivileged residents of the Hawaiian community” with a mission “to 

kōkua (assist) Hawaiian natives who are committed to achieving their potential for themselves, 

their families and communities.”  ALU LIKE, Inc. is governed by a six-member volunteer Board 

of Directors, whereby all six are Native Hawaiian, and are affiliated as “persons who are 

recognized by members of the eligible Native Hawaiian community to be served as having a 

cultural relationship with that community,” and are representative of each island or district. The 

Board of Directors establishes organizational policies, and has ultimate fiduciary responsibility.  

As a whole, ALU LIKE, Inc. annually administers approximately $9 million (2019 Audit Report) 

in federal, state, county, and private grants on projects focused on educational services in the 

areas of employment and job training, family literacy, financial literacy, at-risk youth prevention 

-intervention services, comprehensive elder services, and career and technical education.  ALU 

LIKE’s President/CEO and most project directors are Native Hawaiian.  Alfred Moreno is 

Director of the Native Hawaiian Career and Technical Education Program (NHCTEP), which he 

has managed for twenty-five years, since 1996. 

ALU LIKE, Inc. ensures high quality products and services in Career and Technical 

Education for Native Hawaiians, as they have administered versions of the Native Hawaiian 

Vocational as well as Career and Technical Education Programs for over 32 years.  The Ka Ipu 

Kā‘eo department at ALU LIKE functions as an overarching framework from the Native 
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Hawaiian perspective; to advocate, sponsor, and guide initiatives of community-based projects. 

Ka Ipu Kā‘eo translates as “the full calabash,” whereby the figurative meaning is a symbol of 

prosperity and imbues abundance of knowledge. The Ka Ipu Kā‘eo staff collaborate with the 

sub-recipient partners through a Memorandum of Understanding-Consortium Agreement to 

expand and improve their projects with specific activities, grounded in best practices, to make 

career and technical education at high schools, community colleges, and adult training programs 

more effective for Native Hawaiian students, with a commitment of each partner to the 

implementation and success of all consortium projects. 

 

Management:  The role of Ka Ipu Kā‘eo department at ALU LIKE has been as a consortium 

advisor for its projects, working together to shape new expansions of services, and serve as 

sounding board for continual improvements in the use of culture-based educational strategies. 

The consortium model has consistently shown its strength and value as staff are able to draw on 

over three-decades of program experiences, allowing staff to expand upon best practices and 

impart technical assistance that pertains to a specific program partner within the context of the 

larger consortium partners as a whole. This consortium model directs planning, assessment, and 

evaluation of technical education projects at the secondary, post-secondary, and adult training 

levels to create expanded and improved projects whose students’ outcomes ameliorate 

enrollment, retention, completion and graduation rates, and placement in employment 

opportunities or further higher education.  For this grant, Ka Ipu Kā‘eo has organized sub-

recipient project partners who have planned activities that expand and improve matriculation of 

students into their next higher level of education and career advancement.  Each project is 

specified to provide a comprehensive mix of occupational instruction, support counseling, 

tutoring/mentoring, career pathways exposure, practical work experiences (including internship 
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stipends, as appropriate), and capacity building support.  The success of the projects are 

grounded in best practices using cultural content, culture-based teaching styles, and cultural 

approaches for providing support services instilled with Native Hawaiian values, history, 

language, and traditions.   

 Ka Ipu Kā‘eo applies general, accepted management principles in order to ensure that 

objectives are met with all project partners (Uniform Guidance 2 CFR 200.22 – compliance with 

federal statutes and terms of sub-awards). The Scope of Work developed as part of its contract 

for services outlines the major components of the sub-recipient project’s design plan and notes 

its specific milestones as targets to achieve throughout the program year.  Formal assessments 

involve the Ka Ipu Kā‘eo department Project Specialists interacting with the Project 

Coordinators and stakeholders in “talk story” discussions that note progress-to-date.  Each 

assessment has key components as noted below. Adjustments and realignments for project 

improvements are made throughout the program year in pursuit of project outcomes.  Major 

areas of discussion as noted consist of: 

• Staffing Resources –professional development; budget for expenditures of student 

recruitment/demographic; student progress in coursework; programmatic activities 

• Curriculum Guidance, including scope of work, data collection - student cultural activities and 

budget re-alignment as necessary  

• Student Recruitment – including recruitment strategies and amplifying efforts  

• Support Activities –student progress toward objectives, peer mentoring and tutoring, career 

portfolio development, graduating students and their continuing pursuits, Career Tree 

development, and information technology resources. 
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• Cultural Guidance –Native Hawaiian culture and values, dedicated social space, and 

completion of community-based activities, local practitioners.  

• Administrative and Evaluation – Completion of Semiannual, Annual, and Final Performance 

    Reports, quarterly data submissions, client file reviews, and expenditure reports.   

 

Ka Ipu Kā‘eo ensures fiscal accountability among each of its sub-grantee partners. The projects 

maintain fiscal integrity through their fiscal administration system and an assistant, assigned to 

the projects within the CTE department, in turn interfaces with overall ALU LIKE, Inc. fiscal 

department.  The assistant works closely with the director and specialists to maintain and ensure 

projects expenditures are allocable, allowable, and reasonable.    

Consortium partners benefit from concerted efforts to increase industry-related technical 

skills, better connect students to practice experiences, and build bridges for successful transitions 

to the workforce, college, higher degrees, and economic self-sufficiency through occupations in 

sustainable and emerging careers in the global economy. External evaluation reports from the 

previous five program years show the ALU LIKE, Inc. Ka Ipu Kā‘eo NHCTEP Consortium has 

served over 1,929 participants, assisted the successful completion of 1,033 targeted internships, 

and supported attainment of 814 certifications and degrees. Ka Ipu Kā‘eo staff  provide 

Consortium partners ongoing technical assistance, monitoring, and collaborative solutions, as 

well as cultural and professional development activities throughout the program year. As an 

example, to assist career development aspects for all projects the consortium provides access to 

the Career Tree Developed by TFS Results. This career development tool facilitates a robust 

planning culture. As part of consortium participant career development progress, the Career Tree 

makes relevant connections between education and career pathways, empowering participants to 

find their career direction sooner, so they can invest in further education wisely and purposefully. 
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Overall, the design and purpose of the consortium serves to elevate all programs together to 

improve sharing of effective methods, such as recruitment and retention strategies, express 

challenges in a supportive environment, and strive for continuous improvement through 

interactive partnerships. 

The Ka Ipu Kā‘eo department maintains a partnership with not only the sole partner of 

this project but also with a consortia-of-the-whole.  The consortia-of-the-whole, which includes 

other Ka Ipu Kā‘eo NHCTEP-granted projects, meets twice per program year to disseminate 

progress-to-date based on data, as well as share best practices and programmatic success 

strategies.  Ka Ipu Kā‘eo also supports consortium-wide professional development events which 

serve to solidify the strength of the community of consortium project partners, improve 

communication and collaboration, and to advance the knowledge and ability of consortium 

members to serve their project participants. Professional development events include conferences 

and workshops of the Association of Career and Technical Education (ACTE), both local and 

national events. Other events made available previously to both ALU LIKE, Inc. and consortium 

partners include local professional development events held by the Hawaii-Pacific Evaluation 

Association (H-PEA), Native Hawaiian Education Association (NHEA), Design Thinking 

Hawaii, and the National Association for Workforce Improvement (NAWI). Moreover, to fully 

serve, not just the academic but also the cultural components of participants, Ka Ipu Kā‘eo hosts 

cultural workshops and speaker-events relevant to current needs of the consortium partners 

throughout the program year. These events serve as catalysts for individual project cultural 

integration, as well as unifying team-building to enrich the cooperation among consortium 

partners, and to improve overall participant services among all programs.  
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Data Collection: Student data is gathered through data collection tools developed by ALU 

LIKE, Inc.’s internal evaluation team in coordination with an external evaluation team. The 

project maintains a Student Information Profile (SIP) and the Practice-Experience Report (PER) 

(as applicable for internships), which collect relevant information to assess the progress of the 

project and student performance. The SIP reports demographic information/data, such as 

student’s identification information (visible only on program end), program specific 

identification number to provide an extra layer of security for identifiable student information, 

zip code, and age. The SIP also collects Government Performance Results Act (GPRA) academic 

information/data. GPRA data includes: secondary (high school) level participant students who 

meet or exceed State proficiency standards in reading/language arts and mathematics; CTE 

students who attain a secondary school diploma; students who attain CTE skill proficiency 

credentials in conjunction with a secondary school diploma; students who attain CTE skill 

proficiencies aligned with industry-recognized standards, and students who are placed in 

postsecondary, advanced training, military service, or employment in high-skill, high-wage, and 

in-demand occupations. These data are gathered and reported for the GPRA performance 

measures noted in the Federal Register for postsecondary projects and adult projects.   

ALU LIKE, Inc. highly values data security and the protection of personal information. 

Only authorized personnel handle student data, which is secured via an internal network, with 

regular backup protocol and data corruption prevention systems employed at all times. 

Confidential protocols are always implemented with names, and personal identifiers are limited 

during the collection of data and excluded from the final reports.  ALU LIKE, Inc. maintains a 

secure database of participant information that is firewall and malware protected at both the 

workstation and server levels.  
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Key Personnel:  Time commitments of key project personnel to meet objectives, and the quality 

of key personnel, with respective resumes, are expanded in the attachments section for this grant: 

• , Ka Ipu Kā‘eo Director, and Primary Principal Investigator, greater than 

45 years in the educational field, 1.0 FTE 

• Two (2) Specialists, , focusing on curriculum, program 

evaluation, monitoring, and overall grant management, collectively with over 30 years in the 

educational and grant management field, 1.0 FTE each 

• , Administrative Assistant, greater than 15 years’ experience in the fiscal 

admin field, 1.0 FTE 

 

Management of the Consortia Partnership: ALU LIKE, Inc. has researched the need for, 

developed, secured funding for, and operated numerous educational programs for Native 

Hawaiian youth, including the Native Hawaiian Vocational Education Program, funded by the 

U.S. Department of Education, since 1986. ALU LIKE’s 1983 Native Hawaiian Education 

Assessment served as the justification for Congress to establish the Carl D. Perkins Act’s Section 

116(h) set-aside for the Native Hawaiian Vocational Education Program and this Native 

Hawaiian serving organization. ALU LIKE, Inc., in compliance with Federal Register Vol. 86. 

No.11/Tuesday, January 19, 2021 / Notices, Page 5169, III, 1.(b) Consortium – Eligible 

applicants, has formed a written Memorandum of Understanding-consortia agreement (attached) 

with its partner organization Kapi‘olani Community College. Its role and responsibilities are to 

facilitate and guide the consortia relationship, ensure adherence to objectives and production of 

outcomes. 
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Consortia Services: Internal evaluation: The Internal Evaluation Design Table below shows 

the project’s internal evaluation components, which in conjunction with ALU LIKE, Inc., 

provides an overview of forms/instruments, methods, sample style, and feedback mechanism 

used as part of the overall project evaluation. Included are numerous processes by which the 

collection of student grades and periodic student file review are monitored by project staff as 

well as ALU LIKE, Inc. Specialists. Surveys are conducted as applicable throughout the program 

year to assess participant learning outcomes and additional methods by which to oversee project 

implementation. Ongoing meetings and communication among project staff, as well as between 

ALU LIKE, Inc. staff are maintained throughout the program year. Budgets are reviewed 

monthly as submitted by the project to ALU LIKE, Inc. In this way expenditures are under 

regular examination for accuracy, as well as appropriateness and timeliness of expenditures. 

 

Consortia Services: External evaluation:  

The evaluation design includes elements to be performed by the ALU LIKE, Inc. 

Specialists (internal evaluation component) as well as program evaluation to be carried out by 

the External Evaluation Team.  Both the internal and external components utilize mixed methods 

(qualitative and quantitative techniques) and multiple data sources.  The final report for each site 

completed by the External Evaluation Team is organized around both a formative and summative 

evaluation.  Feedback is provided on a regular basis via the internal evaluation activities, while 

quarterly and end-of-year feedback is provided by the External Evaluation report.  The following 

specific requirements as articulated and designed for ALU LIKE, Inc. NHCTEP consortium: 

A) Be appropriate for the project and be both formative and summative in nature.    

The External Evaluation report will include both formative (qualitative) and summative 

(quantitative) sections.  Student confidentiality is maintained in all evaluation deliverables. 

 

PR/Award # V259A210011

Page e44





ALU LIKE, Inc. Proposal #3         30 

The Evaluation reports provide critical recommendations to help each site improve its program 

for current and future students.  All Evaluation personnel have extensive experience working in 

the Native Hawaiian community, and sufficient time is allocated by the Evaluation team to 

ensure a balanced evaluation that faithfully reflects annual progress.  The formative section will 

gather, analyze and present data from all stakeholders (students, faculty/instructors, internship 

hosts, and consortium lead).  Data will be collected from several sources:  1) student interviews, 

2) program staff interviews, 3) site visits, 4) student program records, 5) semi-structure surveys 

with other key stakeholders, 6) student survey questionnaires, 7) internal implementation fidelity 

reports, and 8) internal progress reports.  Written feedback from both open and closed-ended 

survey questions from ALU LIKE, Inc. staff for site specific progress will be used to triangulate 

conclusions for focused recommendations. 

 The summative section will present empirical findings based on data collected for the 

seven (7) performance measures, which include the 5 GPRA measures.  Data sources will 

include the Student Information Profile (SIP), Practice Experience Report (PER) database, and 

the Student Follow-Up database.  The summative section of the annual report will present a 

comprehensive analysis of the progress towards all performance measures and necessary 

explanation of the annual numerator and denominator as operationalized from the outcome.  As 

appropriate, multi-variate analyses will be completed on different subpopulations with respect to 

student cohorts, gender, field of study, and age to identify any key disparities among students 

enrolled in the project. Recommendations produced by the report will be informed by both the 

formative and summative findings and will provide practical recommendations that can improve 

program implementation fidelity and increase key empirical outcomes. 
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Formative Evaluation Activities.  The External Evaluation Design Table details the proposed 

activities, stakeholders, instruments, methods, time period and dissemination strategy for the 

formative evaluation.  Key stakeholder data (students, program staff, internship hosts) will be 

collected primarily during the second half of the program year to ensure that sufficient exposure 

to the program intervention has been attained.  A key component of the formative (qualitative) 

report will be the review and analysis of the project fidelity tool developed explicitly for ALU 

LIKE, Inc., known as the Resource Management Report (RMR). The RMR meticulously tracks 

the type of each activity (e.g. provision of CTE career workshops) is planned, implementation 

goals (e.g. delivery of 4 workshops per semester), degree to which activities are implemented 

successfully during the year (e.g. 5 workshops delivered; 125% of goal), and the reach of the 

activity (30 out of 40 students (75%) attended 1 or more workshop).  The RMR is structured in 

six domains (Staffing, Curriculum, Recruitment/Retention, Support-Guidance, Support-Cultural, 

and Administrative) with up to six elements under each category tailored to the unique program 

activities and services of each site.   

Summative Evaluation Activities.  Also illustrated in the External Evaluation Design Table, 

summative evaluation activities focus on the collection, input and review (quarterly, annual) of 

student data collected throughout the year, from databases including the Student Information 

Profile (SIP), Practice Experience Report (PER), and Follow-up report which allows for the 

completion of follow-up performance measures from prior years. Progress towards each outcome 

is compared to annual goals set by site as proposed in grant application. 

B)  Include the following data collection areas: 

1)  Collection and reporting of the performance measures for NHCTEP that are identified in the 

Performance Measures section of this notice.  Data will be collected, reviewed, and computed to 
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allow for the calculation of the seven (7) key performance measures identified.  Numerical and 

percentage goals calculated and any sources of bias provided as caveats for the reader.  Reports 

will compare performance measure progress with previous year. Follow-up data (3 months and 6 

months post-program) will be included when available on subsequent annual report. 

2) Qualitative and quantitative data with respect to: Comprehensive participant data including 

i) Academic/Career/Technical competencies – Milestones: industry certification, related training 

certifications, secondary or post-secondary degree, employment placement and retention, 

internship participation and completion and any other program specific CTE/STEM milestone. 

Documentation verifying attainment kept in each student’s confidential file. 

ii)  Gender Analysis – Key milestones will be analyzed by gender to ensure equity. Student 

interviews will address any equity concerns by either female or males in each project.  

iii) Job/Work Skill Attainment – Participation and completion of all forms of job/work skills 

training including apprenticeships, work-study programs, internships, and skill attainment. 

iv) Collection of activity data and dissemination of recommendations –RMR file records all 

planned activities and results/ attendance. Recommendations for improving and/or modifying 

activity implementation are addressed. Recommendations are disseminated in two primary ways:  

1) Program Staff receive a copy of the final report that contains a comprehensive list of 

recommendations, and 2) Program Staff meet with ALU LIKE, Inc. Specialists to discuss and 

develop follow-up action plans for continual improvement. 

(v) The number and percentage of students who obtained industry-recognized credentials, 

certificates, or degrees - Collected as part of the Student Information Profile (SIP) database.   

(vi) The outcomes of students' technical assessments, by type and scores –posted as provided.    

(vii) The rates of attainment of a proficiency credential or certificate, in conjunction with a 
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secondary school diploma – Calculated for each site as part of the primary GPRA outcomes. 

(viii) Overall effectiveness of the project – Data presented showing any association between 

program delivery and outcomes.  The program is guided by theory well-supported in the 

literature on the impacts of academic and cultural supports on increased educational outcomes. 

 (ix) Dissemination of Results – see (iv) above. Reports are also made available to the Principal 

Investigator of the project for internal assessment or enhancement of other programs as pertinent.  

(x) Impact of Project on Students –GPRA outcomes. 3-and-6-month post-program follow-ups.  

Qualitative data from student interviews provides context to impact. 

 

The Quality of Evaluation Conducted by an External Evaluator: : 

 holds a Ph.D. in Social Welfare from the University of 

Hawaii and a Masters in Sociology from the UNC-Chapel Hill. He has 20+ years’ experience 

providing research methodology consultation, data analyses, and evaluation designs for large 

federal research projects awarded by NIMH, NSF, DOE and HUD.   15+ years’ 

experience working in non-profit administration in the State of Hawaii, including extensive 

experience working with Native Hawaiians and other underserved populations.   

 Consultant  is Director of the Writing Center at the UH-Mānoa 

(UHM,) and an Assistant Professor in the English Department, having a Ph.D. in English with an 

emphasis in Composition and Rhetoric. She has over 10+ years’ experience focusing on 

pedagogical approaches designed to enhance student retention and success rates, with a specific 

focus on Native Hawaiian and Pacific Islander students.  She implements the qualitative data 

collection components of the evaluation report, including student interviews. Resumes are 

included for both  as evidence for strength and quality of 

proposed external evaluation.  
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