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Background 
The Quality Indicator Project is a nationwide initiative to build State capacity to implement the quality 
indicators introduced within the Carl D. Perkins Career and Technical Education Act of 2006, as amended 
by the Strengthening Career and Technical Education for the 21st Century Act (Perkins V). These new 
indicators include the percentage of career and technical education (CTE) concentrators graduating from 
high school who have: (1) attained a recognized postsecondary credential; (2) earned postsecondary 
credits through a dual or concurrent enrollment program; and/or (3) participated in work-based learning 
(WBL). States also have the option of proposing their own metrics in addition to adopting at least one 
legislated indicator, so long as they yield statewide, valid, reliable, and comparable data. 

Implementing these new indicators with fidelity will require that States refine or create approaches for 
collecting data from local education agencies and using this information to monitor and improve 
programs. To support States in transitioning to this new reporting environment, in October 2020 the 
U.S. Department of Education, Office of Career, Technical, and Adult Education (OCTAE), launched the 
Quality Indicator Project. This nationwide initiative engaged States in surfacing measurement challenges 
and sharing practices to improve their CTE data systems. Workgroups comprised of State and local-level 
CTE directors and staff at the secondary and postsecondary levels were convened to identify challenges 
to indicator adoption and crowdsource technical assistance materials. 

As a concluding activity, States were invited to apply for customized technical assistance to design, 
implement, or revise their quality indicators. This white paper summarizes the technical assistance 
supports provided to the Kansas State Department of Education (KSDE) to address issues associated with 
indicator adoption. It includes an overview of the challenges faced in implementing the new indicator, 
examples of State approaches to address identified reporting challenges, and recommendations for next 
steps that KSDE may take to strengthen reporting. 

Technical Assistance Supports Requested 
Kansas requested support in strengthening the validity and reliability of data on its 5S3 Work-Based 
Learning quality indicator. While the State has selected 5S2 Attained Postsecondary Credits as its 
indicator for federal reporting purposes, administrators view WBL as an important measure of student 
attainment.  

KSDE administrators face several challenges in implementing its 5S3 quality indicator. These include: 

• Data systems do not account for the range of WBL options — existing KSDE CTE course codes 
allow educators to identify whether a student participated in a WBL experience, but they do not 
account for the range of WBL options available. 

• Local education agency staff do not have a means of documenting the intensity of student 
experiences — data systems are not designed to record how long and to what extent students 
participate in a WBL placement or experience. 

• The quality of WBL experiences is not recorded — students completing a WBL program may 
realize differing benefits, but no information exists to document the outcomes of their 
engagement. 
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KSDE has been piloting a survey data collection with five schools over the past 3 years to assess options 
for collecting WBL data and is planning to expand administration to all schools. Prior to this expansion, 
KSDE is seeking to improve the quality of its data collection.  

Technical Assistance Supports Provided 
In its technical assistance application, Kansas requested examples from other States to understand the 
range of WBL options for federal reporting and how data systems might be designed to account for the 
intensity and quality of student experiences. Following conversations with KSDE staff and a review of 
existing capacity, supports were provided to assist KSDE in  

• classifying the types of WBL experiences in which students may engage; 
• identifying rubrics to determine the quality of students’ WBL placements; and 
• establishing guidelines for rating worksite experiences and/or learning objectives achieved. 

While KSDE has been piloting a district survey instrument to capture a range of information on student 
experiences, this approach may add a substantial reporting burden on districts. This is because it would 
require the administration of a survey to all students participating in WBL, for which that site’s WBL 
coordinators/supervisors would have responsibility, as well as require additional input from educators 
and employers.  

KSDE seeks help in determining the viability of this survey approach, both in terms of whether a 
standardized survey will produce the information desired as well as the types of data that should be 
collected. To inform this work, Kansas is seeking information on how other States are gathering 
information on the quality of student WBL experiences, as well as rubrics used to assess these results. 

KSDE administrators are best positioned to determine the types of resources they will need to assess 
student WBL experiences. Accordingly, project staff requested State examples for each of the areas 
identified to surface potential data collection options. Research was conducted using internet searches 
of State WBL websites and requests for information from State CTE directors and WBL coordinators. 
Information submitted by States participating in the OCTAE-supported Quality Indicator Project also was 
reviewed.  
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Technical Assistance Findings 
Technical assistance activities aimed to answer four questions relating to the provision of WBL. Support 
included summarizing State approaches and supplying KSDE administrators with access to original 
sources. The following section outlines State approaches and offers suggestions to support KSDE in 
quantifying the type, quality, and benefits of student participation in WBL. 

What constitutes a qualifying WBL experience? 
States’ definitions of WBL were secured from data dictionaries and administrative policies. In practice, 
the types of WBL experiences qualifying for federal reporting vary, with some limiting reporting to a 
subset of experiences. Illustrations of how WBL can be defined include: 

California — Has identified 12 WBL-type codes for use in its California Longitudinal Pupil 
Achievement Data System. Districts are required to report on the WBL activity in the year that 
the activity is completed. Data fields include: (1) Internship, (2) Student-led enterprise, 
(3) Virtual/simulated WBL, (4) Registered pre-apprenticeship program, (5) Non-registered pre-
apprenticeship program, (6) Job Corps, (7) Workforce Innovation and Opportunity Act, 
(8) YouthBuild, (9) California Conservation Corps, (10) Regional occupational center/program, 
(11) Transition WBL, and (12) Transition classroom-based work exploration. For details on the 
data reporting, see: https://www.cde.ca.gov/ds/sp/cl/calpadsupdflash184.asp.  

Illinois — Qualifying experiences may include one or more of the following: internships, school-
based enterprise, supervised agricultural experience, WBL, cooperative education, research 
apprenticeship, remote work for a client or employer, student-led enterprise, or youth 
apprenticeship. Illinois does not require sites to report on the specific experience, but rather to 
indicate whether a student has had such a qualifying career development experience using a 
Yes/No variable. Accordingly, while the structure will not provide the specificity Kansas desires, 
it offers insight into what constitutes a qualifying experience. See 
https://www.isbe.net/Documents/SIS-Master-Elements-Validations.pdf.  

Iowa — Qualifying experiences are limited to internships, pre-apprenticeships, apprenticeships, 
or qualified service area examples (see link provided below for detail). If an institution is unable 
to offer an off-site immersed opportunity, the district may count a simulated experience offered 
as a school-based enterprise. Educators enter data into Iowa’s data system using course-specific 
School Courses for the Exchange of Data (SCED) Codes that are approved for the Perkins V WBL 
indicator. These codes are program specific and do not differentiate by experience. For example, 
in Health Sciences, courses entered as SCED Code 14298 are considered as qualifying as a WBL 
placement, which may encompass a high school internship, pre-apprenticeship, or 
apprenticeship. See: https://educateiowa.gov/sites/files/ed/documents/Perkins%20V%20Work-
based%20Learning%20Indicator.pdf.  

Ohio — Reporting is focused on sustained interactions with industry or community professionals 
in a real workplace setting to the extent practicable, or simulated environments at an 
educational institution aligned to classroom curriculum and instruction. Experiences are 
classified according to three categories: internship (paid or non-paid interns for a business or 

https://www.cde.ca.gov/ds/sp/cl/calpadsupdflash184.asp
https://www.isbe.net/Documents/SIS-Master-Elements-Validations.pdf
https://educateiowa.gov/sites/files/ed/documents/Perkins%20V%20Work-based%20Learning%20Indicator.pdf
https://educateiowa.gov/sites/files/ed/documents/Perkins%20V%20Work-based%20Learning%20Indicator.pdf
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community partner occurring on- or off-site), apprenticeship/pre-apprenticeship, or other WBL 
(inclusive of entrepreneurship, school-based enterprise, and simulated work environments). 
Documentation can be found at: 
https://education.ohio.gov/getattachment/Topics/Data/EMIS/EMIS-Documentation/Current-
EMIS-Manual/2-9-Student-Program-GQ-Record-v11-6.pdf.aspx?lang=en-US. 

Rhode Island — The State’s WBL data collection specifications lay out the data elements and 
reporting expectations for all students in Grades 9–12 participating in a high-quality WBL 
opportunity. All students seeking completer status in a CTE program or a pathway endorsement 
must complete a minimum of 80 hours in one of five categories of WBL. These include: (1) 
School-based enterprise, (2) Service learning, (3) Industry-based project, (4) Internship, or 
(5) Apprenticeship. The reporting manual offers an excellent example of how the data elements 
might be configured. See: 
https://www.eride.ri.gov/doc/DataCollections/WorkBasedLearning.pdf.  

Wisconsin — Identifies WBL programs’ roster codes that educators use to indicate whether a 
course qualifies as a WBL experience, as well as the level of skills conferred. Educators select 
from a code that indicates, for each course and programs of study, whether the experience 
meets the following levels of rigor: (1) Basic/Remedial, used for credit recovery, work-release 
workplace experiences; (2) General/Regular, intended for local internships/co-ops, State 
employability skill standards, or youth leadership skill standards; (3) Advanced, including youth 
apprenticeship Year 1 or State Skill Standards Co-Op Year 1; or (4) Honors, Youth Apprenticeship 
Year 2. See supporting documentation: 
https://dpi.wi.gov/sites/default/files/imce/cte/CPACTEERS/2019_03_19_WBL_Roster_Code_CH
ART.pdf.  

Recommendation 

Kansas’s current definition of WBL encompasses a continuum of career awareness, career exploration, 
and career preparation experiences. The Kansas Work-Based Learning Digital Reference Guide includes a 
comprehensive listing and description of the different forms that WBL experiences may take. This 
includes addressing issues associated with the duration of learning, whether pay is offered, whether 
credit may be offered, whether there are expectations for related classroom instruction, qualifications 
for a WBL coordinator, and student eligibility. Key terminology is also provided. Consequently, KSDE has 
an excellent starting point for establishing expectations for what constitutes a qualifying CTE WBL 
experience.  

The Kansas Course Code Management System offers a standardized course coding that allows CTE 
educators to indicate whether a student has participated in a CTE course that includes a CTE 
component. For example, Subject Area 13: Manufacturing, lists out the course codes and descriptions of 
a given CTE course. It includes options for instructors to code courses as meeting the requirements for a 
workplace experience. To illustrate, a student engaged in a WBL experience might be coded as enrolling 
in course 13098, which is described as: 

https://education.ohio.gov/getattachment/Topics/Data/EMIS/EMIS-Documentation/Current-EMIS-Manual/2-9-Student-Program-GQ-Record-v11-6.pdf.aspx?lang=en-US
https://education.ohio.gov/getattachment/Topics/Data/EMIS/EMIS-Documentation/Current-EMIS-Manual/2-9-Student-Program-GQ-Record-v11-6.pdf.aspx?lang=en-US
https://www.eride.ri.gov/doc/DataCollections/WorkBasedLearning.pdf
https://dpi.wi.gov/sites/default/files/imce/cte/CPACTEERS/2019_03_19_WBL_Roster_Code_CHART.pdf
https://dpi.wi.gov/sites/default/files/imce/cte/CPACTEERS/2019_03_19_WBL_Roster_Code_CHART.pdf
https://www.ksde.org/Portals/0/CSAS/CSAS%20Home/CTE%20Home/Work-Based%20Learning/WBL%20Digital%20Reference%20Guide.pdf?ver=2022-05-27-135956-253
https://www.ksde.org/Portals/0/CSAS/CSAS%20Home/Kansas%20Course%20Codes/KCCMS%20State%20Course%20Codes%202021.pdf?ver=2021-12-27-142631-970
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1309 – Processing/Production—Workplace Experience 
Processing/Production—Workplace Experience courses provide students with work experience in fields 
related to manufacturing processing and production. Goals are typically set cooperatively by the student, 
teacher, and employer (although students are not necessarily paid). These courses may include 
classroom activities as well, involving further study in the field or discussion regarding experiences that 
students encounter in the workplace. 

 

While this approach enables KSDE administrators to identify students as having participated in a WBL 
experience, because no information is provided on the type of engagement, it is impossible to 
determine whether the placement was of sufficient intensity, quality, or rigor to meet the threshold for 
a qualifying WBL experience.  

If Kansas wishes to differentiate the type of experience that a student completed, then administrators 
will need to add a data element to its system. This may be as simple as selecting a subset of qualifying 
experiences eligible for federal reporting. Based on our review of State approaches and existing Kansas 
practice, we recommend that KSDE consider demarcating a subset of WBL experiences for federal 
reporting purposes. These offerings are described in the Career Preparation Experiences section of the 
Digital Guide (pp. 37–56). The State data dictionary could be modified to include a data element and 
variable fields that specifically address each of these options.  

As an example, KSDE might define WBL in terms of the following four activities: 

Data Element: WBLTYPE  

Description: The type of WBL experience that a student completes as part of the CTE program of study.  

Variable Name Variable 
Code 

Definition/Description 

Internship/Placement INTERN Students are placed in an organization, with or without pay, to develop and practice 
career-related knowledge and skills for a specific career field related to the student’s 
career interests, abilities, and goals. Learning must be connected to classroom 
learning and accompanied by structured reflection activities. Students are guided by 
a formal written WBL Personal Learning Plan defining specific academic and 
workplace skills to be mastered. Entrepreneurship and Clinical Experiences meeting 
the requirements of an internship may qualify for inclusion.  

School-Based 
Enterprise 

SBE Students produce and sell goods or services in the school and learn about business 
skills and entrepreneurship. This may be part of an entrepreneurship course, and a 
business professional may serve as a mentor and advisor for the enterprise. 

Service Learning SERVLN A program or project that combines community service with an outside organization 
with a structured opportunity for reflection about that service, emphasizing the 
connections between service experiences and academic learning. 

Youth Registered 
Apprenticeship 

YTAPP Formal job training experience that involves studying with a master of the trade on 
the job. Students are provided both academic and workplace skills that can lead to 
postsecondary education and careers. Youth apprentices receive paid on-the-job 
training along with job-related technical instruction that also supports meeting high 
school graduation requirements. 
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Kansas could choose to expand qualifying experiences to include additional options so long as they meet 
a minimum set of requirements for program rigor. For example, the State currently differentiates 
Supervised Agricultural Experiences at the internship and placement levels, as well as within a simulated 
WBL context at the research experimental and research analysis levels. Fields to differentiate among 
these options could be added if specificity is desired. District staff would have responsibility for assigning 
the type of experience in which a student participates. 

An alternative approach would be for KSDE to assign WBL codes to specific course experiences, such as 
that used in Wisconsin. However, this would require developing a large number of course codes (e.g., a 
specific code in each program area for a specific type of student experience). This would likely 
complicate data collection. 

How is the quality of a WBL placement assessed? 
States have established criteria for what constitutes a quality WBL experience. An analysis of State 
approaches surfaced the following examples:  

Illinois — The work experience shall include focused skill development in areas relevant to the 
student’s individualized program of study and career goals in addition to essential and technical 
employability skills.  

• A student will earn school credit.  
• A student will be of an age permissible for employment under federal and State law.  
• Student may be compensated in conformity with federal, State, and local laws and 

regulations and in a manner not resulting in exploitation of the student.  
• Work experience will not displace other workers who ordinarily perform the work.  
• Work experience, under the terms of a written placement agreement between the eligible 

recipient and the employer, incorporates a placement plan that has been developed for 
each student learner and that includes, at a minimum, verified tasks that align to the 
occupational and employability skills of the student; duration of course of training; working 
hours; date of student’s birth; company name; and responsibilities of the employer, 
coordinator, student, and parents, and their signatures.  

The website dedicated to WBL with resources can be accessed at: https://www.isbe.net/Pages/CTE-
Work-Based-Learning.aspx. 

North Dakota — Required interaction: 

• Option 1: Sustained interaction should strive for a minimum of 40 hours of one supervised 
experience on the worksite.  

• Option 2: Simulated environments in an educational setting (which means any CTE-funded 
course) should strive for a minimum of 40 hours throughout a series of in-class projects/lab 
work, with each project/lab taking no less than 1 week or 5 successive hours of class time to 
complete. The entire series of projects/labs should have a goal of equaling 40 hours or more 
total during enrollment in the program. 

https://www.isbe.net/Pages/CTE-Work-Based-Learning.aspx
https://www.isbe.net/Pages/CTE-Work-Based-Learning.aspx
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Definition of a Sustained WBL Program: 

• Must be preceded by, or concurrent with, classroom instruction related to the work 
experience, consistent with the students’ occupational goals, and related to the CTE 
program area. 

• Is an integral part of the program of studies and is described in the local school catalog. 
• On-the-job training must supplement the planned Career Pathway. 
• School can arrange with the employer for on-the-job training utilizing the “Work-based 

Learning Plan/Agreement” or preferred form. 
• School coordinates the training during the on-the-job phases of instruction. 
• Parent or guardian agrees to accept responsibility for the student’s safety and conduct while 

traveling to and from school, place of employment, and/or home. 
• WBL Plan/Agreement is on file for each student. 
• Student must be covered by employer’s Workers’ Compensation Insurance or other 

approved form of liability insurance. 
• Employer Evaluation Report is on file for each student. 
• Student WBL Experience Evaluation is on file for each student. 
• Follows local school district policy. 

A publication providing district guidance on WBL, including how data should be entered into 
PowerSchool, may be found at: 
https://www.cte.nd.gov/sites/www/files/documents/Perkins/WBL_Guidance.pdf.  

Ohio — WBL guiding principles: 

• WBL experiences must occur at a worksite. A worksite also can exist virtually or within the 
school facilities. Hours should never occur during instructional time and should otherwise 
not overlap or interfere with teacher-led activities. All worksites should include regular 
interaction with community members as is commiserate with the typical experience of that 
industry. 

• Site experiences must be co-supervised by an instructor or other educational representative 
and an employer or business mentor.  

• A learning agreement built on professional, academic, and technical competencies aligned 
to the student’s program of study, student success, or graduation plans must be in place. 

• Student must accumulate 250 hours beginning in Grade 9 through one or more of the 
following: 

• Jobsite placement and internship; 
• Apprenticeship and pre-apprenticeship; 
• Remote or virtual placement; 
• Entrepreneurship; 
• School-based enterprise; and/or 
• Simulated work environment. 

The State maintains a robust website that may serve as a resource to KSDE administrators. See: 
https://education.ohio.gov/Topics/Career-Tech/Work-Based-Learning.  

https://www.cte.nd.gov/sites/www/files/documents/Perkins/WBL_Guidance.pdf
https://education.ohio.gov/Topics/Career-Tech/Work-Based-Learning


 

Manhattan Strategy Group  │  8 

Rubrics are a valuable tool when measuring the quality of WBL programs. Discussions with State CTE 
directors and internet searches of State websites surfaced five promising examples of rubrics used 
to establish essential components of a WBL experience. We recommend that KSDE administrators 
conduct an in-depth analysis of these State resources to help inform the development of a State 
rubric for establishing expectations for a student’s WBL experiences.  

Rubrics that include a rating scale where placements can be rated on a continuum of criteria: 

Oregon 

https://www.oregon.gov/ode/learning-options/CTE/careerareas/Documents/Work-
Based%20Learning%20Rubric.pdf 

Georgia 

https://www.gadoe.org/Curriculum-Instruction-and-Assessment/CTAE/Documents/GA-WBL-
Standards-062012.pdf 

Rhode Island 

https://static1.squarespace.com/static/59a81489579fb39e3ef2232f/t/5f875de7e4bcff25263d2e75/
1602706920071/RIDE+WBL+Rubric_v9_Final.pdf  

Rubrics that include a list of qualifying criteria for quality WBL: 

West Virginia 

http://wvde.state.wv.us/simulated-workplace/files/Industry-Evaluation.pdf 

Vermont 

https://education.vermont.gov/sites/aoe/files/documents/edu-vermont-work-based-learning-
standards.pdf 

Recommendation 

While we believe that Kansas should review the State options presented for how a rubric can be used to 
measure the quality of a WBL experience, adoption of a quality rating scale for use by local district staff 
may provide the most accurate tool for evaluating the quality of a WBL experience. These data could be 
collected as part of KSDE’s CTE program approval process. For example, sites applying for program of 
study submission must demonstrate that they have conducted an analysis of WBL options associated 
with a given CTE program to ensure that the placement meets a minimum threshold of quality.  

With respect to its data system, KSDE may wish to collect information to assess the intensity of students’ 
WBL experiences. This could include the following data elements: 

 

 

 

https://www.oregon.gov/ode/learning-options/CTE/careerareas/Documents/Work-Based%20Learning%20Rubric.pdf
https://www.oregon.gov/ode/learning-options/CTE/careerareas/Documents/Work-Based%20Learning%20Rubric.pdf
https://www.gadoe.org/Curriculum-Instruction-and-Assessment/CTAE/Documents/GA-WBL-Standards-062012.pdf
https://www.gadoe.org/Curriculum-Instruction-and-Assessment/CTAE/Documents/GA-WBL-Standards-062012.pdf
https://static1.squarespace.com/static/59a81489579fb39e3ef2232f/t/5f875de7e4bcff25263d2e75/1602706920071/RIDE+WBL+Rubric_v9_Final.pdf
https://static1.squarespace.com/static/59a81489579fb39e3ef2232f/t/5f875de7e4bcff25263d2e75/1602706920071/RIDE+WBL+Rubric_v9_Final.pdf
http://wvde.state.wv.us/simulated-workplace/files/Industry-Evaluation.pdf
https://education.vermont.gov/sites/aoe/files/documents/edu-vermont-work-based-learning-standards.pdf
https://education.vermont.gov/sites/aoe/files/documents/edu-vermont-work-based-learning-standards.pdf
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Variable Name Description Coding Definition 

WBLHOURS 
Number of WBL 
hours 

Numeric The total number of hours in which the student participated. 

WBLHOURSPAID 
Number of WBL 
hours student is 
paid 

Numeric 
The total number of WBL hours for which a student received 
payment. 

WBLSETTING 
Setting of where 
WBL occurs 

Text The location (i.e., off-site, on-site) where the WBL occurred. 

WBLPARTNER 
Industry partner of 
WBL 

Text The name of the industry partner in which WBL occurred. 

WBLSECTOR Sector of WBL Text The industry sector in which the WBL occurred. 

How is student learning assessed?  
Many States are developing digital portfolios to document the quality of students’ WBL experiences. 
These portfolios often contain results of assessments as well as artifacts that document the learning and 
skills developed through the experience. These portfolios also contain student, teacher, and employer 
ratings and reflections to indicate the student’s performance and status of skills demonstrated. Below 
are examples of rubrics that States are using to determine the quality of the portfolios  

Indiana — The portfolio rubric utilizes the following components to assess skill attainment:  

• Philosophy Statement 
• Five-Year Goal Plan 
• Cover Letter 
• Resume 
• High School Transcript 
• Letters of Recommendation 
• Skills List 
• Career Pathway-Related Experience 
• Work Samples 
• Use of Career Pathway Technology 

• Community Service 
• Extracurricular Activities 
• Career and Technical Student 

Organization (CTSO) Experience 
• Professional Organizations 
• Certifications/Dual Credit (if 

applicable) 
• Content Standards from Training 

Plan 

https://www.in.gov/doe/files/work-based-learning-manual-revisions-september-2015-oct-01-
2015.pdf 

Tennessee — The portfolio rubric utilizes the following components to assess skill attainment:  

• Application of Academic and Knowledge and Skills 
• Application of Industry-Focused Knowledge and Technical Skills 
• Career Knowledge and Navigation Skills 
• 21ST Century Skills 
• Personal and Social Skills 

https://www.tn.gov/content/dam/tn/education/ccte/wbl/wbl_portfolio_rubric.pdf 

https://www.in.gov/doe/files/work-based-learning-manual-revisions-september-2015-oct-01-2015.pdf
https://www.in.gov/doe/files/work-based-learning-manual-revisions-september-2015-oct-01-2015.pdf
https://www.tn.gov/content/dam/tn/education/ccte/wbl/wbl_portfolio_rubric.pdf
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Recommendation 

KSDE may consider reviewing the State examples provided for information on how the quality of student 
WBL experiences might be assessed. The Kansas Work-Based Learning: Personalized Learning Plan 
Guidance Document, which includes resources for use by educators and employers to evaluate student 
experience, is an excellent document upon which to build. 

While it is beyond the scope of KSDE administrators to collect and enter data on the information 
contained in these documents (e.g., the text of students’ Kansas Work-Based Learning Agreement form), 
the State may wish to collect information that can be used to help assess whether a student has 
completed the necessary components of their WBL Personalized Learning Plan. Data elements could 
include: 

Variable Name Description Coding Definition 

WBLAGREE 
Overview of WBL 
placement 

Text 
Has the student submitted a complete WBL agreement 
detailing the expectations of their placement? 

WBLSUPEMP 
Employability skills 
self-assessment 

Text 
Has the worksite supervisor/adult mentor submitted an 
employability skills self-assessment for the student? 

WBLSUPTECH 
WBL technical skills 
feedback 

Text 
Has the worksite supervisor/adult mentor submitted a 
technical skills feedback form for the student? 

WBLSTUEMP 
Employability skills 
self-assessment 

Text 
Has the student submitted an employability skills self-
assessment? 

WBLSTUREF Reflection sheet Text 
Has the student submitted a complete self-reflection on their 
experience? 

WBLSTUTECH 
Technical skills self-
assessment 

Text 
Has the student submitted a complete technical skills self-
assessment? 

For accurate completion of these elements, student records at the local level are required. Having 
students complete a digital portfolio provides a single source of data for completion of the data survey. 
KSDE may consider some of the models from other States for the requirements of a WBL portfolio 
completed by each student.  

Next Steps 
As Kansas continues to develop a matrix for determining what constitutes a qualifying WBL experience 
and how it can be evaluated for the quality of the experience, KSDE administrators would benefit from 
reviewing approaches developed by other States. The examples shared above offer a starting point for 
KSDE agency administrators to consider in crafting guidance for the 5S3 quality indicator. Given the 
desire to have policy-relevant information to guide State decision making, KSDE will need to consider 
incorporating additional elements into its data dictionary. This will include adding fields to capture the 
type of WBL in which a student participates and, if desired, the sector, intensity, and setting of the 
experience. Whether the placement is paid or unpaid may also be collected.  

https://www.ksde.org/Portals/0/CSAS/CSAS%20Home/CTE%20Home/Work-Based%20Learning/Kansas%20Work-Based%20Learning_Personalized%20Learning%20Plan.pdf?ver=2022-05-27-135651-947
https://www.ksde.org/Portals/0/CSAS/CSAS%20Home/CTE%20Home/Work-Based%20Learning/Kansas%20Work-Based%20Learning_Personalized%20Learning%20Plan.pdf?ver=2022-05-27-135651-947
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Kansas administrators also may wish to collect information about the quality of students’ experience, 
though the capacity for incorporating this data may be limited. The State has an excellent set of 
resources included in its Personalized Learning Plan Guidance document to support students and 
supervisors/adult mentors in setting up and evaluating a WBL experience. Documenting that these 
forms are completed with fidelity can help to ensure that local educators are holding students and 
employers accountable for evaluating the benefits of a WBL placement. 

The KSDE has a strong set of supporting documentation that lays out the expectations of a WBL 
experience and tools for structuring a placement. With minor additions to its statewide data system, 
Kansas will have the information needed to assess the contribution that WBL makes to students’ career 
preparation. 
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