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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

Yes

Section 113(b)(A)(ii)) says that States must develop an indicator relating to “student attainment of career and technical
skill proficiencies, including student achievement on technical assessments that are aligned with industry-recognized
standards, if available and appropriate.”        

Secondary:    

Wyoming continued its work at the secondary level in the design, pilot, and implementation of new assessments for
students in CTE programs funded with Carl D. Perkins in order to meet this requirement of the law.      

While Wyoming has historically had a statewide assessment of technical skill attainment, the prior statewide assessment
of CTE skills was designed to tap generic workplace skills solely and was not industry-specific.  It should be noted that the
new assessment system may still include generic workplace skills that transcend individual program areas, however, it is
no longer considered sufficient that this is the only dimension of technical skill attainment measured by the state
assessment.  Measures of industry-specific competencies must also be built into any statewide assessment system
designed to measure technical skill attainment.      

Wyoming continued to use a multi-step, multi-year, phase-in of new CTE assessments. The assessment development
process remained the same and consisted of the following:    

       -Convene an oversight coordinating group.    

       -Create criteria for updating program standards.    

       -Convene educator content teams to review content standards to be assessed.    

       -For each program area, determine if existing assessments are appropriate and affordable; determine where      new
assessments need to be developed.    

        -Select and/or develop assessments to measure the articulated skills and competencies.    

       -Create and/or pilot versions of the new assessments.    

       -Apply criteria for test security, administration and reporting features.    

        -Train pilot groups of teachers in new assessment standards and processes    

       -Train teachers in developing formative assessments based upon the program’s tested competencies.    

       -Implement new assessments with pilot groups of teachers and faculty.    

       -Administer the test and report results.    

       -Conduct pilot professional development for teachers to reflect upon test data to improve and focus classroom
teaching.    

       -Scale up use of new assessments and teacher training.    

Students who were CTE concentrators in 2013-2014 were able to take online assessments in the following pathways:    

      -Agriculture Mechanics    
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     -General Agriculture (includes Agriculture Business, Animal Science, Plant Science)    

     -Cabinetmaking and Woodworking    

     -Residential and Commercial Carpentry    

     -Technical Drafting    

     -Architectural Drafting    

     -Welding    

     -Business:    

         -Accounting    

         -Finance    

     -Business Technology and Operations    

     -Marketing, Management and Entrepreneurship    

     -Tourism, Hospitality, Foods and Nutrition:    

            -Foods, Nutrition & Wellness    

            -Professional Foods    

           -Tourism, Hospitality & Lodging Management    

In the Winter of 2013, new online assessments were piloted in the following additional pathways:    

     -Family and Consumer Science:    

         -Textiles    

         -Child and Human Development    

         -Interior Design    

         -Life Management Skills    

Besides state-developed, industry-aligned exams, industry-certified exams were also used to generate data for students
in specific pathways where educators have elected to use those assessments such as; Project Lead the Way, ProStart,
ASE Electrical Systems and Engine Performance, and Wyoming Certified Nursing Assistant exam.      

CTE concentrators in other cluster and pathway/program areas without state-developed online assessments or
industry-certified exams were assessed using the existing WyCTA skills assessment.    

Those cluster and pathway/program areas include:    

  -CNA    

  -Digital Photography    

  -Graphic Design    

  -Natural Resource Management    

  -Precision Machining    

  -Programming and Software Development    

  -Video Production    
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  -Web Development    

During the 2013 legislative session, the Wyoming legislature passed Enrolled Act 116 (EA 116) which requires statewide
administration of ACT Explore, ACT Plan, and ACT Plus Writing assessments, commonly referred to as the ACT Suite.
These three assessments are administered to students in ninth, tenth, and eleventh grades, respectively.    

To compute academic attainment, CTE concentrators entered in the WyCTA database are matched with state
assessment data received from the Wyoming Department of Education (NOTE: Per Federal guidelines, only students
whose scores were included in statewide AYP computations are included). For example, for the 2013-14 school year,
CTE concentrators from the WyCTA database were matched with all 11th graders who took the ACT in Spring 2014. The
indicator was then calculated by the number of CTE concentrators proficient on the math and reading portions of the ACT.
      

Of note, in June of 2014, the State of Wyoming established new cut points for student proficiency in the areas of
mathematics and reading.  In the early fall of 2014, the Wyoming Department of Education worked with research
scientists at  ACT to develop written descriptors of each of the performance levels that reflect the recommendations made
by the standard-setting panelists in August of 2014.  As you can see from the descriptors below, the proficient cuts in the
content areas were developed in a way that results in approximately a 50% probability (range: 44-53%) of students
earning a B or higher in entry-level credit bearing courses in college and about a 60% chance (range: 57-65%) of enrolling
in college the fall after high school graduation. Given the emphasis of our state’s adopted standards on college and career
readiness, and given that ACT’s research indicates that the skills necessary for most careers are very similar to those
required for success in higher education, these Performance Level Descriptors (PLD) and associated cut points are
appropriate for adoption in Wyoming.    

Mathematics    

Basic–Students meeting the Basic standard in math have a 22% probability of earning a B or higher in a first-year
credit-bearing college course in math, and a 51% probability of earning a C or higher in the course. Thirty-six percent of
the 2013 ACT-tested graduating class in Wyoming who met the Basic standard in math enrolled in college the fall after
high school graduation.    

Proficient—Students meeting the Proficient standard in math have a 44% probability of earning a B or higher in a first-year
credit-bearing college course in math, and a 69% probability of earning a C or higher in the course. Fifty-seven percent of
the 2013    

ACT-tested graduating class in Wyoming who met the Proficient standard in math enrolled in college the fall after high
school graduation.    

Advanced—Students meeting the Advanced standard in math have a 73% probability of earning a B or higher in a
first-year credit-bearing college course in math, and a 85%    

probability of earning a C or higher in the course. Seventy-two percent of the 2013    

ACT-tested graduating class in Wyoming who met the Advanced standard in math enrolled in college the fall after high
school graduation.    

Reading    

Basic—Students meeting the Basic standard in reading have a 33% probability of earning a B or higher in a first-year
credit-bearing college course in social science, and a 63%    

probability of earning a C or higher in the course. Forty percent of the 2013 ACT-tested graduating class in Wyoming who
met the Basic standard in reading enrolled in college the fall after high school graduation.    

Proficient—Students meeting the Proficient standard in reading have a 53% probability of earning a B or higher in a
first-year credit-bearing college course in social science, and a 76% probability of earning a C or higher in the course.
Sixty-two percent of the 2013    

ACT-tested graduating class in Wyoming who met the Proficient standard in reading enrolled in college the fall after high
school graduation.    
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Advanced—Students meeting the Advanced standard in reading have a 69% probability of earning a B or higher in a
first-year credit-bearing college course in social science, and a 85% probability of earning a C or higher in the course.
Seventy-four percent of the 2013 ACT-tested graduating class in Wyoming who met the Advanced standard in
reading enrolled in college the fall after high school graduation.    

Student performance levels in academic achievement for the 2013-2014 reporting period cannot be compared with
previous reporting years due to the state-driven change in cut points.  Local performance targets were negotiated before
new cut points were implemented.  LEA’s will not be required to develop performance improvement plans for indicators
1S1 and 1S2, as the 2013-2014 year will become a baseline year for data on academic attainment..    

Highlights and key findings from the results for indicator 1S1 (Academic Attainment: Reading) by the subgroup of special
populations include:    

    -The highest proportion of special population students to meet this indicator were non-traditional (34.8%).    

Results for indicator 1S2 (Academic Attainment: Mathematics) corresponds with indicator 1S1.  Data from the ACT was
obtained from the Wyoming Department of Education in order to determine academic skill attainment in mathematics per
Perkins IV guidelines.  The indicator is then calculated the same way (i.e. number of CTE concentrators proficient on the
mathematics portion of the ACT). Again, it should be noted that these results include concentrators assessed via the ACT
during the 13-14 school year.    

Highlights and key findings from the results for indicator 1S2 (Academic Attainment: Mathematics) by the subgroup of
special populations include:    

    -Looking at special populations, students in the non-traditional (37.2%) category had the highest proportion of students
meeting the proficiency target, while students with disabilities had the lowest percentage of students meeting the target
(7.7%).    

Highlights and key findings from the results for indicator 2S1 (Technical Skill Attainment) by the subgroup of special
populations include:    

    -Non-traditional CTE concentrators showed the highest proficiency level at 76.7%.    

Postsecondary:    

The definition of indicator 1P1 reflects the percentage of CTE concentrators in the identified entry cohort who received an
industry-recognized credential, certificate, or degree at any point between when they were classified into the cohort and
the current reporting period (same as 2P1).    

Highlights and key findings from the results for indicator 1P1 (Technical Skill Attainment) by the subgroup of special
populations include:    

     -The highest proportion of special population students to meet this indicator were single parents (37.81%).  

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

No
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1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

Monitored thirteen school districts and two community colleges during the program year.  Subrecipients were required to
submit documentation that demonstrated the following:    

-Perkins CTE grant activities approved for funding in the 2013-2014 Consolidated Grant application were completed;    

-Grant expenditures were used for allowable activities, accurately charged by program, and used for identified students
and/or staff;    

-Equipment and non-expendable property purchased with Perkins funds were marked and inventoried;    

-Personnel whose salary was funded 100% from a single federal fund submitted a bi-annual certification, and personnel
whose salary was split funded maintained accurate Personnel Activity Reports;    

-Academics were integrated with CTE programs through a coherent sequence of courses to ensure learning in the core
academic and CTE subjects;    

-Students were provided with experience and understanding of an industry;    

-The employment needs of the region were considered by the Perkins advisory committee in the planning of CTE
programs;    

-Career guidance and academic counseling was provided for students participating in CTE programs;    

-Professional development activities for teachers, counselors and administrators in best practices for CTE programs and
techniques were provided.    

The districts and colleges that weren’t able to provide adequate documentation were visited by CTE consultants who
assessed the CTE programs on-site and provided technical assistance.  They were required to follow up with corrective
action plans for the monitoring items that were not in compliance.    

The districts and colleges are required to report annually on Perkins program activities, including activities of the advisory
committee, project results/accomplishments, disaggregated data by category (including non-traditional and special
populations), and sustainability.  

2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

Technology was a primary focus at the 2014 Roadmap to STEM conference.  Professional development and student
educational opportunities with the National Center for Atmospheric Research (NCAR) Wyoming Supercomputing Center
were showcased for conference attendees. They were able to tour the facility and learn about the importance of
technology in the collection, analysis and reporting of data.  Also, the Personalized Learning section supervisor from the
WDE presented at the STEM conference and discussed how different forms of innovative technology could be used in the
classroom.  Sheridan Programmers Guild provided educators with technological services, applications and
entrepreneurial advice, and developed a short course curriculum on computer programming for teachers.      

The CTE section developed a partnership with the WDE Communications team to work collaboratively on leveraging
social media platforms and audio-visual technologies.    

As detailed further under Step 3, Part B, Item #3, the CTE section facilitated delivery of the Career Development
Facilitator course during the program year.  This course was taught in an online/blended format, which allowed educators
and counselors from all over Wyoming to access content and participate remotely.    
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Programs of study are utilizing innovative technologies.  For example:    

-Health Sciences programs are placing students in hands on, minds on situations with the integration of real-life
technology such as programmable mannequins, and computer simulation of disease and treatment with the support of
new microscope and hematology equipment.  The nursing simulation labs allow real-time feedback via one-way glass and
advanced computer technologies.    

-In addition, computer science and information technology programs have incorporated iCloud programming into the
curriculums.  Many subrecipients have also developed robotics programs. Automotive programs have provided students
with industry-standard technology such as the automatic digital on-board diagnostic (OBDII) scanner.
Woodworking/Welding/Construction program technology includes CNC machines, tooling equipment, 3-D scanners and
printers, and virtual welders. Homeland security/criminal justice programs have fingerprinting technology with digital
comparison capabilities. Architecture programs are utilizing programs such as Solidworks Auto CAD.  

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

The state continued this reporting year to offer professional development programs for career technical education
teachers, faculty, administrators, and career guidance and academic counselors at the secondary and postsecondary
level using Perkins IV funding.  Professional development was offered in the areas of STEM and Career Development
Facilitation.    

Roadmap to STEM Conference:    

The CTE section, in collaboration with the University of Wyoming (UW), offered a conference in Laramie, Wyoming titled
“Roadmap to Science, Technology, Engineering & Mathematics (STEM).” Wyoming educators, counselors, education
administrators, and curriculum coordinators from both secondary and postsecondary schools were invited to the
conference to gain practical information about STEM program implementation (including activities, hands-on application,
resources, funding opportunities, etc.).  Presenters, which included STEM educators from Wyoming as well as STEM
experts from around the country, were encouraged to provide educators and administrators the tools needed to sustain
STEM programs long-term.  Other emphases included innovation in education, active and project-based learning (in and
outside of the classroom), and the integration of core academics with CTE.  The conference provided opportunity for the
University of Wyoming and many of the Wyoming community colleges to engage LEAs with opportunities for
collaboration, including the delivery of many STEM and CTE resources and shared learning opportunities.  Local business
and industry representatives, including a vertical farming company and computer programming company, also attended
and/or presented at the conference in an effort to make meaningful connections and build partnerships with Wyoming
educators.    

Over 120 educators attended the conference.  Sessions included “3D Visualization for STEM Learning” (UW Energy
Innovation Center), “Animal Science, Genetics and Applied Economics” (UW College of Agriculture and Natural
Resources), “Computer Programming:  A Necessity for Any STEM Profession” (Wyolution, LLC), “National Center for
Atmospheric Research (NCAR) Wyoming Supercomputing Center Experience and Tour,” “Wheatland Middle School
STEM Program” (eCybermission National Winners and teacher for a Wyoming community STEM program), “Habitat for
Humanity/Geometry in Construction” (Laramie County School District #1), “Vertical Farm Tour Showcasing Future
Technologies,” and many more.  Many high school students partnered with their teachers to present at the conference.
 For example, the students from the Wheatland Middle School STEM Program presented information about their program
and showcased an engineering design they developed, tested and were in the process of patenting:  a system for
converting school locker banks into safety zones to provide students and teachers shelter during a tornado.      

The conference was a platform for changing perspectives on CTE, and highlighting excellence in CTE and STEM
Education.  The purpose was to inspire and motivate educators to form partnerships and work together to deliver content
in the best possible ways to Wyoming students, and to provide practical ideas for the integration of STEM education
principles in all classrooms.    

Career Development Facilitator Course:    
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Also, the CTE section in collaboration with the National Career Development Association (NCDA), offered a course to
become certified as a Global Career Development Facilitator (GCDF) through the National Career Development
Association.      

Career development facilitation is a best practice certification training developed by the NCDA to ensure career advisors
and counselors have a high level of competency and effective practices when providing career guidance (for some of our
schools this may be a CTE teacher providing career guidance).    

One of the desired outcomes of this course was to develop a Wyoming network of educators, counselors, career advisors,
workforce developers, placement specialists and other stakeholders with common principles and terminology.    

Attendees received in-depth training in the areas of career development in 120 class/instructional hours, provided by
nationally trained and qualified instructors at the Wyoming Department of Workforce Services. The CDF title designates
individuals working in a variety of career development settings. A CDF may serve as a career group facilitator, job search
trainer, career resource center coordinator, career coach, career development case manager, intake interviewer,
occupational and labor market information resource person, human resource career development coordinator,
employment/placement specialist, or workforce development staff person.    

Fourteen Wyoming educators attended and successfully completed this course during the summer of 2014, and are
following up with the GCDF credential application, which (if approved) will provide the certification.  The CTE section plans
to shift focus in this area to delivering professional development opportunities that will fulfill the continuing education
requirements for the GCDF credential.  These may include best practices in career exploration for CTE, employment and
job market trends in Wyoming, useful classroom career activities, etc.    

4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

During the reporting period, the Wyoming Department of Education continued to assist teachers/instructors and career
guidance counselors to become proficient in preparing nontraditional/traditional students for the workplace through
professional development.  A Career Development Facilitator course was offered to CTE teachers/instructors and
counselors. Please refer to the responses for 3R and 1P for more information on the course.    

Celeste Baine, a keynote speaker for the 2014 Roadmap to STEM conference, delivered a hands-on interactive learning
opportunity for educators to engage girls and young women in STEM fields, specifically engineering.  Kobe Boykins,
another keynote speaker, addressed the same audience with information about women in NASA’s space exploration
program (Jet Propulsion Laboratory), and the key role women have played and continue to play in Mars rover test
developments and launches.  Both speakers discussed the education, training, and skills development necessary for any
student to be competitive for high skill, high wage, high demand occupations.    

The state of Wyoming’s Hathaway scholarship program is designed to provide incentives for Wyoming students to
prepare for and pursue postsecondary education within the state of Wyoming. The program consists of four separate
merit scholarships, each with specific eligibility requirements, and a need-based scholarship for eligible students that
supplement the merit awards.  The need-based scholarships are available to economically disadvantaged students who
have an annual unmet financial need greater than $2000.    

During the 2013 legislative session, House Bill 177, which is now Enrolled Act 118, was passed and signed into law.
Enrolled Act 118 introduces changes to the Hathaway Success Curriculum. Under the new changes, students graduating
in 2016 and beyond will need to complete all of the existing scholarship requirements plus two additional years of Foreign
Language or two years of Fine & Performing Arts or two years of Career/Technical Education.  This is a positive change
for CTE, as it provides nontraditional and traditional CTE students with more of an opportunity to earn the scholarship,
which could assist them in pursuing advanced education and/or training for high skill, high wage occupations.    

Casper College developed a supportive service and resource center for special populations.  This center provides full
access to private study space, books and supplies for CTE courses.  The center also provides career exploration and
development resources to special populations.   All seven Wyoming community colleges provide additional career
development/exploration opportunities for special populations.    
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The CTE unit used Perkins leadership funds to purchase Microsoft Word, Excel, Power Point and Windows 7
comprehensive textbooks for the Wyoming Department of Corrections to support their delivery of college computer
applications courses to inmates at the following five correctional facilities:  1)  Wyoming Women’s Center, 2) Wyoming
Honor Conservation Camp, 3) Wyoming Medium Correctional Institution, 4) Wyoming State Penitentiary, and 5) Wyoming
Honor Farm.  Based on research, recidivism rates are lower for inmates receiving higher levels of education while
incarcerated.  These books were provided with the goal of increasing opportunities for inmates, which include many
special populations, to find higher skill/wage occupations upon release.    

   

5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

Wyoming Career Technical Assessment (WyCTA) collected data from the secondary schools and postsecondary
institutions on special populations. The following special population areas were reported on include economically
disadvantaged, disability, single parent, limited English proficiency, nontraditional, other educational barriers, and
displaced homemaker categories. Over the past several years data from these subpopulations has remained stable.    

Special populations in career technical course sequences and career technical certificate and degree programs are also
reported in the data collection. Each special population subgroup is monitored for progress and overall career technical
results.    

Agencies such as the Governor’s Council for Development Disabilities, Montgomery Trust Fund for the Blind, Assertive
Technology Centrum, Rehabilitation Enterprises of Northeastern Wyoming (RENEW), the seven Wyoming community
colleges, and the WDE continue their work to prepare students (including CTE students) with disabilities for attendance at
institutions of higher education and future employment.  

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

During the reporting period, the CTE section continued to support secondary and postsecondary eligible recipients with
technical assistance through site visits, conference calls, email communications, and the WEN system.  Individual
recipients received specific assistance and guidance via conference calls and email when submitting their annual
application for the Perkins grant.  Also, technical assistance was provided in an open forum format at the 2014 Wyoming
Association for Career and Technical Education (WACTE) conference.  The CTE staff places a high priority on technical
assistance for eligible recipients. For example, in the reporting year they visited districts on an as needed basis to provide
technical assistance on reporting requirements, local negotiations, uses of funds and performance improvement plans.    

PRES provided technical assistance to secondary and postsecondary subrecipients in the areas of data collection and
performance indicator negotiations, with emphasis on secondary and postsecondary collaboration.    

Wyoming Department of Education offered a professional development leadership meeting for its Career and Technical
Student Organization (CTSO) state advisors. This meeting was structured in a round robin format to help advisors
network and collaborate. Advisors discussed collaboration ideas, Hathaway and CTE updates, publicity/media options
and Wyoming Accountability Act. Professional development for our five CTSO advisors helps to improve the quality of the
programs that are offer in the state.  

7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

32037.75

Number of students participating in Perkins CTE programs in state correctional institutions:

222

Describe the CTE services and activities carried out in state correctional institutions.
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The CTE unit used Perkins leadership funds to purchase Microsoft Word, Excel, Power Point and Windows 7
comprehensive textbooks for the Wyoming Department of Corrections to support their delivery of college computer
applications courses to inmates at the following five correctional facilities:  1)  Wyoming Women’s Center, 2) Wyoming
Honor Conservation Camp, 3) Wyoming Medium Correctional Institution, 4) Wyoming State Penitentiary, and 5) Wyoming
Honor Farm.  

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

0

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

75

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

Many of the institutions serving individuals with disabilities offer components of CTE programs.  Due to the transient
populations and needs of the students, it doesn't always serve them well to offer the full 3-year CTE programs.  However,
examples of what they are able to provide for the students are:  nutrition, economics/business/finance, and computer
courses.   

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

No

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

Yes

Family and Consumer Science (FACS) programs are addressed within the Human Services, Arts, A/V Technology and
Communications, and Hospitality and Tourism Career Clusters.    

Wyoming supported its Family and Consumer Science programs by utilizing Perkins leadership funds to develop and pilot
online assessments during the 2013-2014 school year for Child and Human Development, Interior Design, Textiles and
Life Management.    

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

Yes

Representatives of exemplary STEM and CTE programs throughout the state were invited to present and attend the 2014
Roadmap to STEM conference.  Small travel grants, which covered all travel expenses, were awarded to those
representatives who were able to showcase their programs as models of best practice in CTE and STEM.  Grant
awardees included Northern Wyoming Community College District, Sublette County School District #9, Platte County
School District #1, Casper College, Natrona County School District #1, Teton County School District #1, and Laramie
County School District #1.  

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

No

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

Yes
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All seven community colleges participate in assistive services in one form or another, such as; career fairs, technology
days, workforce one-stop center, career centers, tutoring services, disability support services, and additional services for
special populations.  More specifically, Laramie County Community College provides effective services and activities for a
broad spectrum of special populations through its Transitional Services Office, Office of Disability Support Services,
A.C.T. Now, Student Planning and Success Center, Veterans Information and the Adult Career and Education System
services.  They used Perkins funds to support tuition scholarships, books and supplies, childcare, and transportation for
eligible CTE students through the Transitional Services Office.    

Casper College offers programs which provide skills which lead to high-skill, high-wage and/or high-demand occupations.
The Student Success Coordinator and Student Success Specialist coordinate efforts to support and retain special
population students in CTE programs. The college also employs an Accommodative Services Coordinator for students
with disabilities, and licensed counselors who provide career, academic, and personal counseling.  All special population
students have access to financial aid assistance through a variety of Federal, State, college, and community programs.
Specific scholarships target single parents and displaced homemakers.    

At the secondary level, Natrona County School District #1 provides two fully staffed career centers at the two largest high
schools in the district.  Counselors and staff work with CTE special population students and provide them with resources
such as resume' development, interest inventories and a Career Information Services (CIS) inventory to prepare them for
high-skill, high wage, and high demand occupations. Other community resources such as Wyoming Employment Center,
Wyoming Workforce Development grants, WIA and all district Alternative Education Programs were utilized during the
program year, coupled with the district Perkins funded career centers, to maximize student success.    
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

Perkins funds are used for the integration of academics with career and technical education at the state level in the form
of technical assistance and professional development.  Local school districts also use Perkins funds for academic/CTE
integration.    

Information on integrated instruction was collected from secondary schools during the 2013-2014 school year.  Schools
were asked to describe the methods they use to provide integrated instruction to students. Schools reported a varied
number of ways that they integrate CTE and academic instruction. Specifically, schools noted integrated instruction at
multiple levels, including at the CTE level, academic level, and/or the teacher level.      

A number of Math and Construction programs are emerging throughout the state, focusing on integration, math credit
recovery, completion of math credits, demonstrated knowledge of construction and connection to industry.    

It was noted by several schools that academic teachers find it more difficult to incorporate career and technical aspects
into their curriculum.  Integration was much more likely to take place in CTE classes.    

The state, through the Wyoming Department of Education, continues to support its career technical education
demonstration project grant program with $500,000 per biennium over and above its standard CTE funding from the
Education Resource Block Grant model. The competitive demonstration project grant helps to prepare high school
students for postsecondary options, which connect academic and technical curriculum grounded in academic and industry
standards and provide innovative strategies for ensuring students access to career choices.  The program creates
work-based learning, dual enrollment opportunities, and supports workforce education and economic needs of Wyoming.
 Projects for the 2013-2014 year were for integration of career and technical education (CTE) and science, technology,
engineering and math (STEM). The integration of CTE and STEM encouraged schools to provide opportunities for
rigorous academics with challenging technical education.    

Below you will find two examples of how the competitive demonstration project grant helped to integrate, strengthen, and
increase achievement through CTE and STEM:    

Teton County School District #1’s grant focuses on creating a Fabrication Lab. The Fabrication Lab or “FabLab”  is a
place filled with high-tech fabrication tools where students of any background and interest can solve problems, invent,
recreate or design something new. The grant funds the integration of CTE and STEM courses by utilizing the creative
nature of the FabLab. For example, students could use geometry and algebra skills to solve problems like energy usage
and how to program a house to decrease its own energy footprint. Science students could program models for wildfire
spread and containment.  Students not only design, but they construct prototypes, learn how products evolve, are revised
and improved. The FabLab serves as a change to integrate academic core and career technical education that aligns with
industry standards, career clusters and course sequencing. It will be a vehicle for students to have academic, technical
and 21st Century skills to be successful.    

Fremont County School District #25’s grant focuses on embedding CTE and core academics with applied learning through
a combined Geometry and Construction course.  Fremont has also focused on obtaining community involvement through
partnering with the Wind River Habitat for Humanity to build houses and providing dual credit offerings through local
college articulation agreements. The district has also partnered with another district, Natrona County School District #1 to
help replicate CTE/academic core integration in the Natrona district.    

The state’s support through the competitive CTE demonstration project grants helps ensure students integrate academic
standards with relevant CTE through the STEM initiative.    

At the postsecondary level, technical math and technical writing courses are offered for CTE students who wish to learn
those content areas in a way that is specifically applied to CTE.  
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2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

Partnerships:    

The Wyoming Department of Education (WDE) continued to partner with the Wyoming Department of Workforce Services
(DWS) in the areas of workforce development and career and technical education during the reporting period.      

The Wyoming Community College Commission (WCCC) continued to work closely with the WDE on reporting
requirements for the state Hathaway student postsecondary scholarships and career and technical education programs at
the seven Wyoming community colleges during the reporting period.    

During the previous reporting year, the WDE’s CTE section partnered with the University of Wyoming to create a state
repository of CTE/STEM programs and resources, called WYSTEM. In an effort to continue secondary and postsecondary
STEM collaboration in Wyoming, the WDE co-sponsored its “Roadmap to STEM” conference with the university for 120
CTE and STEM teachers from around the state in August, 2014.  Attending teachers had the opportunity to earn
University of Wyoming graduate credit and/or continuing credit for the Wyoming Professional Teaching Standards Board.  
   

Collaborating colleges, departments and offices included the University of Wyoming President’s Office, the College of
Education, the College of Engineering, the College of Agriculture and Natural Resources and its Department of Molecular
Biology, Microbiology & Life Sciences, its Department of Animal Science, its Department of Ecosystems Science and
Management, the School of Energy Resources,the Ruckelshaus Institute of Environment and Natural Resources, the
Williams Conservatory, the Berry Biodiversity Conservation Center and its Stable Isotope Facility, the Energy Innovation
Center which houses the Shell 3-D Visualization Research Laboratory and the WPX Drilling Simulator Teaching
Laboratory.    

Partnerships developed as a result of the Roadmap to STEM conference at the University of Wyoming between the
Wyoming Space Grant Consortium and six secondary schools in the state.       

A consortium between Big Horn School District #2 and Bighorn School District #3 was formed in order to allow all students
from Big Horn School District #3 to participate in the Agriculture Programs offered by Big Horn School District #2.  This is
an example of how rural school districts can partner to deliver CTE programs when resources are limited.    

State Career/Vocational Standards Review:    

The Wyoming Career/Vocational Education (C/VE) Content and Performance Standards:    

The review committee with representatives from community colleges, school districts and businesses completed their
evaluation of the 2008 Career/Vocational Education Content and Performance Standards during summer of 2014 and
submitted their recommendations and changes to the Wyoming State Board of Education.  The state board forwarded
those changes to the Governor’s office with a recommendation for approval.  The governor approved those changes.    

Career Technical Education Demonstration Projects:    

The state of Wyoming continued to fund the state career technical education demonstration projects with $500,000 (per
biennium).  These projects prepare high school students for a full range of postsecondary college and career options. The
projects are based on a three-part consortium consisting of secondary, postsecondary and business/industry partners.
 The consortia partners share in the development and outcomes of the project.  

3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes

As mentioned in item Part B, Item #3, the CTE section in collaboration with the NCDA, offered a course to become
certified as a Global Career Development Facilitator (GCDF).       
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Career development facilitation is the best-practice certification training developed by the NCDA to ensure career advisors
and counselors have a high level of competency and effective practices when providing career guidance.    

One of the desired outcomes of this course was to develop a Wyoming network of educators, counselors, career advisors,
workforce developers, and placement specialists and other stakeholders with common principles and terminology.  The
CDF training program was developed to provide standards, training specifications, and NCDA credentialing for these
career guidance providers.    

Attendees received in-depth training in the areas of career development in 120 class/instructional hours, provided by
nationally trained and qualified instructors from NCDA.  The GCDF title designates individuals working in a variety of
career development settings. A GCDF may serve as a career group facilitator, educator, job search trainer, career
resource center coordinator, career coach, career development case manager, intake interviewer, occupational and labor
market information resource person, human resource career development coordinator, employment/placement specialist,
or workforce development staff person.    

The counseling profession has made great strides in defining professional counseling and career counseling.  However,
several professional groups recognized that many individuals who are currently providing career assistance have not
received any formal, professional training.  CDF training and certification can enhance the skills and knowledge of
individuals who work in any type of career development setting.    

CDF course participants received training in twelve competencies.  The course included hands-on and interactive
teaching methods and opportunities to interact with colleagues from a variety of work settings.  The course offered
opportunity to build skills and knowledge in areas that were new to participants, as well as enhance and develop those
they already utilized in their work.    

The twelve CDF competencies are:    

1. Career resources and labor market information    

2. Career planning processes    

3. Basic helping and facilitation skills    

4. Career development models and theories    

5. Informal and formal assessment approaches    

6. Diversity and specific population needs    

7. Development and maintenance of an effective career resource center    

8. Training others and program promotion    

9. Case management and referral skills    

10. Ethical and scope-of-practice issues    

11. Professional and resource portfolios    

12. Cutting-edge job searching    

Fourteen Wyoming educators, three of which were from postsecondary institutions, attended and successfully completed
this course during the summer of 2014, and are following up with the GCDF credential application, which (if approved) will
provide the certification.  The CTE section plans to shift focus in this area to delivering professional development
opportunities that will fulfill the continuing education requirements for the GCDF credential.  These may include best
practices in career exploration for CTE, employment and job market trends in Wyoming, useful classroom career
activities, etc.      
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The WDE initiated a partnership with the Wyoming Counseling Association/Wyoming School Counseling Association in an
effort to collaborate on the delivery of professional development opportunities for career counselors, school counselors,
educators and administrators.  These professional development opportunities are focused on career development as well
as workforce and labor trend data, especially in CTE. The strong partnership with Wyoming Workforce Development
Council and the Department of Workforce Services fosters a solid vision for career development in Wyoming.    

The 2014 Roadmap to STEM Conference provided additional opportunities for counselors to engage in career
development training focused on STEM-related career and job opportunities.  For example, Celeste Baine (keynote
speaker from Engineering Education Service Center) provided information about engineering careers in the
sports/entertainment industries.  Kobie Boykins, keynote speaker from the NASA Jet Propulsion Laboratory (JPL),
discussed career opportunities within the JPL and the desired qualifications of candidates.  He also discussed internship
programs for secondary and postsecondary students.  Many of the breakout sessions also  highlighted necessary skills
and education for career readiness in various industries.    

   

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

No

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

Yes

The seven community colleges and the University of Wyoming (UW) have an articulated agreement that supports
students who graduate with an Associate of Science Degree to enter the UW with full credit for courses taken at the
community colleges. For example, community college nursing students who are interested in pursuing a baccalaureate
degree at UW are provided information about appropriate courses to assist with continuing their education after Casper
College (e.g. Associates Degree in Nursing to Bachelor of Science in Nursing transfer program).  Many of the
baccalaureate courses for nursing are offered through the UW Outreach School in an online or blended format to enable
students to complete at least a portion of the program from a distance.  

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

Yes

Approximately 32.5% of CTE concentrators (unduplicated N=1,208) participated in a Career Technical Student
Organization (CTSO) during the 2013-2014 school year.  This represents an increase in the percentage of students
participating in CTSO as compared to 29.1% in 2012-13.  The highest percent of concentrators participating in CTSO
were members of FFA (53%), and this is consistent with past years. There was a small increase in SkillsUSA participation
from 16.25% for 2012-2013 to 17.13% in 2013-2014.    

CTE concentrators who participated in CTSO had higher overall technical skill proficiency (80.3%) than those who did not
participate in CTSO (70%) These percentages are a 6.3% and 4.7% increase, respectively    

Wyoming supports five CTSOs - Distributive Education Clubs of America (DECA), Future Business Leaders of America
(FBLA), Family, Career, and Community Leaders of America (FCCLA), Future Farmers of America (FFA) and SkillsUSA.
Wyoming provides each organization a state advisor to oversee and coordinate ongoing programs, initiatives and
conferences for students and local chapters.    

Wyoming also employs a WDE staff member with state funds to monitor activities of State CTSO Advisors and Career
Technical Organizations (CTSOs). The WDE staff member maintains state advisor contracts for five CTSOs by writing
and releasing requests for proposals (RFPs),  administering the advisor selection process, providing oversight, training,
legislative updates and processing state advisor invoices for payment. This staff member also provides technical support
and oversight for conferences, contests, workshops and conventions for the CTSOs.  
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7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

Yes

The WDE encourages secondary and postsecondary subrecipients to provide work experience, internship and job
shadow programs for students.  They are required to survey local business and industry on an annual basis to determine
the community workforce needs. The information gathered from the surveys are utilized to drive the relevant CTE program
content, and to help subrecipients identify potential business and industry partnerships. Business and industry
representatives are also invited by every subrecipient to participate in district and college CTE Advisory Board meetings,
which occur biannually.      

Several of the community colleges use Perkins funds to offer opportunities for secondary students and teachers in the
region to attend job fairs and learn about available CTE programs on an annual/biannual basis.  For example, Eastern
Wyoming College holds “Technology Day” every fall.  They invite all of the secondary schools in their region, as well as
community members.  The agenda for the event includes a tour of the premier CTE programs on campus, as well as
in-depth sessions facilitated by faculty and industry leaders on the skills and education needed for careers in various
industries, including veterinary technology, cosmetology, music technology, agriculture, gas metal arc welding, shielded
metal arc welding, machine tool, computers and manufacturing, art, business and criminal justice.      

Another example is Central Wyoming College, which hosts the Fremont County Business and Employment Expo every
spring.  Veterans, college students, high school students, and members of the community are invited to interact with a
large number of businesses, state agencies, and tribal agencies to discuss job openings and necessary qualifications, as
well as internship/job shadow/work experience opportunities.    

Many of the postsecondary CTE programs have practicum/internship experience built into the curriculum.  Examples
include Laramie County Community College’s radiography, sonography, nursing, and physical therapy assistant
programs.  For further example, the sonography program curriculum requires two full semesters of clinical experience,
which occurs at local hospitals and healthcare facilities with which the college has pre-established agreements and
partnerships.      

At the secondary level, many of the districts offer optional internship, job shadow and work experience programs.
Washakie County School District #1, for example, has used Perkins funds to develop a robust internship program which
allows students many options for experience working in the agriculture, health sciences, business/accounting and
veterinary sciences fields.  This district’s internship framework is used as a model of best practice for the state.    

Many secondary schools also use Perkins funding to support industry tours for CTE students.  For example, Washakie
County School District #2 organized a “Career Exploration Field Trip” for Ten Sleep High School students.  In two days
time, they toured a woodworking business, a hardwood flooring company, IKEA, a car dealership, the US Marshals, a
federal courthouse in which they participated in a mock trial, a Krispy Kreme donut factory, an engineering firm, and an
outdoor recreation retail company.    

During the 2013-2014 program year, job shadowing was once again the most common form of work-based learning
(34.15%) among secondary CTE concentrators followed by community service learning (23.77%), work-experience
internship (20.33%), mentorship (3.9%), cooperative education (1.63%), and apprenticeship (0.64%).    

   

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

Yes

Some examples of partnerships from a few school districts include:      

-Converse County School District #1 facilitates opportunities for students to be placed throughout the community in
businesses providing work-related experiences.    
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-Hot Springs County School District #1 provides opportunities for students to explore career options, such as field trips,
job shadowing, and work experiences.  They also developed a partnership with Fremont County BOCES to provide
certification programs for students, utilizing existing faculty and adjunct faculty for instruction. In addition, this district
offered a career fair program with stakeholder presentations and exploration of a wide variety of career and
postsecondary opportunities.  This serves a dual purpose of providing student career exploration and involving business
leaders who provided input for postsecondary planning, employability skills, expectations, local/regional job and career
trend projections, and other input for CTE program planning.    

-Laramie County School District #1 staff recruited and worked with students, parents and community businesses, who
were trained to provide tutoring, job shadowing, supervision during field trips, mentoring, internships and cooperative
education experiences for disabled, at-risk and career and technical students.  

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

Yes

Perkins funds were used to support the development of many new CTE courses, programs, and initiatives during the
2013-2014 program year.      

Casper College developed programs in renewable energy, automotive (such as the auto body painting), and an LPN
component to the Nursing program. Students who choose the LPN option will be able to receive a their LPN license and
work while completing an RN degree if they so choose. This could be an advantage for many students who need to work
while attending school. It also gives nursing students practical training in their field of study. During the program year,
Casper College also added a Process Technology Program in response to a need in the oil and gas industry across the
state. In addition, they made modifications to the Fire Science Program to enhance student training and open up
additional opportunities for certifications.     

Western Wyoming Community College approved new computer courses, which included Computer Information Systems,
Computer Applications, Computer Science, Information Management, Instructional Technology, and more.  Many
approved courses were offered in a flexible, individualized format so that students would have the ability to work at times
that were convenient for them.      

Northwest College  completed construction of an improved broadcast and recording studio several summers ago, and
state of the art technologies were employed in this facility during the 2013-2014 program year.  In addition, new and
expanded technologies were added to business, welding, photography and the nursing program in order to use and teach
with the most up-to-date and industry-standard technology.  More and more photographers are beginning to use
electronic portfolios, so digital photography and software technologies were purchased to digitalize the photography
program.    

Campbell County School District #1 focused Perkins funding on the three established Career Academies:  1)
Energy/Engineering; 2) Hospitality and Tourism; and 3) Transportation.  They also used funding to initiate a new Health
Services Career Academy.  All of the academies are articulated and offer college credit.    

Fremont County School DIstrict #25 used Perkins funding to expand their Careers, Animal Science (Veterinary Science),
and Culinary Arts programs in the 2013-2014 program year.  In careers, they expanded their computer lab to maximize
new software and increase student awareness of careers and offerings. In Animal Science, they upgraded equipment to
give students a better understanding of what is being used in the industry of veterinary medicine.  In Culinary Arts, they
transitioned to a commercial food service industry model, which included a new focus on learning how to increase
productivity, maintain quality, and increase efficiency of the facilities.    

Natrona County School District #1 is currently in the process of developing a district wide academy learning structure that
will include several new programs of study.  This design and development process was well underway during the
2013-2014 school year.  These programs of study will include academic and CTE coursework culminating in capstone
courses that will lead to industry recognized certificates and/or certifications. These pathways were developed by teams of
teachers, administrators, community members and industry professionals to target high wage, high demand and high skill
occupations as well as post high school preparedness.  



Step 3: Use of Funds: Part C

Date Printed: 02/14/2017 7

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

Yes

There are several subrecipients that utilized Perkins funding to support entrepreneurial programs during the program year.
   

Casper College offers an Associate of Applied Science Degree in Entrepreneurship. It is designed to prepare students for
success in starting their own businesses. In addition, successful graduates will be prepared for entry level positions as
analysts, sales representatives, market researchers, and personal financial advisors. The courses also helped current
small business owners improve their operations. In addition to this degree, Casper College has been a key member of a
consortium to build and operate a local business incubator.     

Albany County School District #1 provided entrepreneurship training to all CTE staff. Entrepreneurship classes were
available to secondary CTE students as well, and students had the opportunity to visit with local entrepreneurs.    

Laramie County School District #1 staff recruited and worked with parents and community businesses who were trained to
provide tutoring, job shadowing, and supervision during field trips, mentoring programs, internships and cooperative
education experiences for disabled, at-risk and CTE students. They also offered an entrepreneurship marketing class.    

   

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

No

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

Yes

Employment and occupational information was provided in a variety of formats by many subrecipients during the reporting
year.  The following are a few examples.    

Casper College maintains a full-time CTE Career Specialist position. The college purchased resources on CTE career
and counseling topics and provided professional development opportunities for staff members who worked in the Career
Services Center. The Career Services Center assisted students with finding employment. They maintained and regularly
updated a large database of local employers and job listings. The Career Services Center also provided numerous career
fairs on campus during the academic year, including a health career fair and a general career fair.    

Albany County School District #1 offered career exploration at all high schools, including opportunities for students to
learn about dual/concurrent courses.  They also hosted career days, which included opportunities for students to visit with
representatives of the armed forces, junior colleges and businesses/industries.     

Laramie County School District #1 offered several opportunities for career exploration, including a career day at Laramie
County Community College, numerous school visitations (military, technical colleges, junior colleges, employers), and
numerous job experiences.    

At Park County School District #6, assistance is provided to individuals in continuing their education, training and
employment search through the Career Center.  
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Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

As mentioned above in Step 3, Part A, Wyoming continued its work at the secondary level in the design, pilot, and
implementation of new assessments for students in CTE programs funded with Carl D. Perkins in order to meet this
requirement of the law.      

While Wyoming has historically had a statewide assessment of technical skill attainment, the prior statewide assessment
of CTE skills was designed to tap generic workplace skills solely and was not industry-specific.  It should be noted that the
new assessment system may still include generic workplace skills that transcend individual program areas, however, it is
no longer considered sufficient that this is the only dimension of technical skill attainment measured by the state
assessment.  Measures of industry-specific competencies must also be built into any statewide assessment system
designed to measure technical skill attainment.      

Wyoming continued to use a multi-step, multi-year, phase-in of new CTE assessments.  The  development of this new
system includes the expansion of industry-recognized or state-approved technical skill assessments.       

Wyoming currently has 42 state-approved or industry-recognized technical skill assessments that were utilized during the
reporting period in lieu of state-developed assessments.  The Wyoming Department of Education reviews and approves
these assessments for use by LEAs.    

The Wyoming Department of Education, Career Technical Education section  is researching the use of state-approved or
industry-recognized technical skill assessments in other states and will make recommendations for a state plan and
timeframe to state education leadership to increase coverage of programs and students reported in this indicator.      

   

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.

Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

As mentioned above in Step 3, Part A, Wyoming continued its work at the secondary level in the design, pilot, and
implementation of new assessments for students in CTE programs funded with Carl D. Perkins in order to meet this
requirement of the law.      

While Wyoming has historically had a statewide assessment of technical skill attainment, the prior statewide assessment
of CTE skills was designed to tap generic workplace skills solely and was not industry-specific.  It should be noted that the
new assessment system may still include generic workplace skills that transcend individual program areas, however, it is
no longer considered sufficient that this is the only dimension of technical skill attainment measured by the state
assessment.  Measures of industry-specific competencies must also be built into any statewide assessment system
designed to measure technical skill attainment.      

Wyoming continued to use a multi-step, multi-year, phase-in of new CTE assessments.  The  development of this new
system includes the expansion of industry-recognized or state-approved technical skill assessments.       

Wyoming currently has 42 state-approved or industry-recognized technical skill assessments that were utilized during the
reporting period in lieu of state-developed assessments.  The Wyoming Department of Education reviews and approves
these assessments for use by LEAs.    

The Wyoming Department of Education, Career Technical Education section  is researching the use of state-approved or
industry-recognized technical skill assessments in other states and will make recommendations for a state plan and
timeframe to state education leadership to increase coverage of programs and students reported in this indicator.      

   

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.

Population Number of Students in the Number of Students in the Percent of Students Assessed

Numerator Denominator

Secondary 1962 2672 73.4281437125749

Students

Postsecondary 1190 3355 35.4694485842027

Students
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Extension Requested?

No

Required Program Improvement Plans

Directions: Your state has failed to meet at least 90% of the state adjusted level of performance for the core indicators of
performance listed in the table below. Please provide a state program improvement plan addressing the items found in the
column headings of the table below.

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

1S1 In June of 2014, the State of The Wyoming Department of WDE CTE Section 09-30-15

Wyoming established new cut Education CTE section will

points for student proficiency in provide technical assistance and

the areas of mathematics and professional development to

reading. In the early fall of 2014, subrecipients focusing

the Wyoming Department of specifically on the integration of

Education worked with research core academics (reading) with

scientists at ACT to develop CTE. LEAs will be encouraged to

written descriptors of each of the connect with existing integrated

performance levels that reflect programs that have

the recommendations made by demonstrated success. 

the standard-setting panelists in

August of 2014. The proficiency

cuts in the content areas were

developed in a way that results in

approximately a 50% probability

(range: 44-53%) of students

earning a B or higher in

entry-level credit bearing courses

in college and about a 60%

chance (range: 57-65%) of

enrolling in college the fall after

high school graduation. Given

the emphasis of our state’s

adopted standards on college

and career readiness, and given

that ACT’s research indicates
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that the skills necessary for most

careers are very similar to those

required for success in higher

education, these Performance

Level Descriptors (PLD) and

associated cut points are

appropriate for adoption in

Wyoming. Student performance

levels in academic achievement

for the 2013-2014 reporting

period cannot be compared with

previous reporting years due to

the state-driven change in cut

points. Local performance

targets were negotiated before

new cut points were

implemented. LEAs will not be

required to develop performance

improvement plans for indicator

1S1, as the 2013-2014 year will

become a baseline year for data

on academic attainment. Data

from the ACT was obtained from

the Wyoming Department of

Education in order to determine

academic skill attainment in

reading per Perkins IV

guidelines. The indicator is then

calculated the same way (i.e.

number of CTE concentrators

proficient on the mathematics

portion of the ACT). Again, it

should be noted that these

results include concentrators

assessed via the ACT during the

13-14 school year. Highlights

and key findings from the results

for indicator 1S1 (Academic

Attainment: Reading) by the

subgroup of special populations

include: -The highest proportion

of special population students to

meet this indicator were

non-traditional students (34.8%).

The most significant disparities in

performance for this indicator

Step 8: Program Improvement Plans
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would be individuals with

disabilities at 12.3% and

economically disadvantaged at

19.2% when compared to 30.0%

for all students. -34.0% of

females were proficient in

reading as compared to 27.3% of

males. -The highest performing

ethnic group was white students

at 31.9%. 

1S2 In June of 2014, the State of The Wyoming Department of WDE CTE Section 09-30-15

Wyoming established new cut Education CTE section will

points for student proficiency in provide technical assistance and

the areas of mathematics and professional development to

reading. In the early fall of 2014, subrecipients focusing

the Wyoming Department of specifically on the integration of

Education worked with research core academics (mathematics)

scientists at ACT to develop with CTE. LEAs will be

written descriptors of each of the encouraged to connect with

performance levels that reflect existing integrated programs that

the recommendations made by have demonstrated success. 

the standard-setting panelists in

August of 2014. The proficient

cuts in the content areas were

developed in a way that results in

approximately a 50% probability

(range: 44-53%) of students

earning a B or higher in

entry-level credit bearing courses

in college and about a 60%

chance (range: 57-65%) of

enrolling in college the fall after

high school graduation. Given

the emphasis of our state’s

adopted standards on college

and career readiness, and given

that ACT’s research indicates

that the skills necessary for most

careers are very similar to those

required for success in higher

education, these Performance

Level Descriptors (PLD) and

associated cut points are

appropriate for adoption in

Wyoming. Student performance

levels in academic achievement

Step 8: Program Improvement Plans
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for the 2013-2014 reporting

period cannot be compared with

previous reporting years due to

the state-driven change in cut

points. Local performance

targets were negotiated before

new cut points were

implemented. LEAs will not be

required to develop performance

improvement plans for indicator

1S2, as the 2013-2014 year will

become a baseline year for data

on academic attainment. Data

from the ACT was obtained from

the Wyoming Department of

Education in order to determine

academic skill attainment in

mathematics per Perkins IV

guidelines. The indicator is then

calculated the same way (i.e.

number of CTE concentrators

proficient on the mathematics

portion of the ACT). Again, it

should be noted that these

results include concentrators

assessed via the ACT during the

13-14 school year. Highlights

and key findings from the results

for indicator 1S2 (Academic

Attainment: Mathematics) by the

subgroup of special populations

include: -The non-traditional

(37.2%) category had the highest

proportion of special population

students meeting the proficiency

target, while individuals with

disabilities had the lowest

percentage of students proficient

(7.7%). This is compared to all

students who were proficient at

38.0%. -For ethnicity, white

students were most proficient in

math at 39.4%. -Proficiency rates

by gender show that number of

proficient males was slightly

greater at 38.5% than proficient
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

females at 37.3%. 

Local Program Improvement Plans

Results for 2013-14 show that 52 of the 65 secondary schools local recipients (80%) failed to meet at least 90% of an
agreed upon adjusted level of performance. Of note, during the 2013-14 school year, changes were made to the
statewide assessment proficiency levels which directly impacted 1S1 and 1S2. The targets that were negotiated for the
2013-14 reporting year were based on the prior year (2012-13) proficiency levels. The change in proficiency levels
resulted in a much higher level of academic attainment in order to reach proficiency. As a result, Wyoming allowed
secondary schools to treat the 2013-14 1S1 and 1S2 results as baseline, from which next year’s targets will be set.    

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

1S1 In June of 2014, the State of The Wyoming Department of WDE CTE Section 09-30-15

Wyoming established new cut Education CTE section will

points for student proficiency in provide technical assistance and

the areas of mathematics and professional development to

reading. In the early fall of 2014, subrecipients focusing

the Wyoming Department of specifically on the integration of

Education worked with research core academics (reading) with

scientists at ACT to develop CTE. LEAs will be encouraged to

written descriptors of each of the connect with existing integrated

performance levels that reflect programs that have

the recommendations made by demonstrated success. 

the standard-setting panelists in

August of 2014. The proficiency

cuts in the content areas were

developed in a way that results in

approximately a 50% probability

(range: 44-53%) of students

earning a B or higher in

entry-level credit bearing courses

in college and about a 60%

chance (range: 57-65%) of

enrolling in college the fall after

high school graduation. Given

the emphasis of our state’s

adopted standards on college

and career readiness, and given

that ACT’s research indicates

that the skills necessary for most

careers are very similar to those

required for success in higher

education, these Performance

Step 8: Program Improvement Plans
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

Level Descriptors (PLD) and

associated cut points are

appropriate for adoption in

Wyoming. Student performance

levels in academic achievement

for the 2013-2014 reporting

period cannot be compared with

previous reporting years due to

the state-driven change in cut

points. Local performance

targets were negotiated before

new cut points were

implemented. LEAs will not be

required to develop performance

improvement plans for indicator

1S1, as the 2013-2014 year will

become a baseline year for data

on academic attainment. Data

from the ACT was obtained from

the Wyoming Department of

Education in order to determine

academic skill attainment in

reading per Perkins IV

guidelines. The indicator is then

calculated the same way (i.e.

number of CTE concentrators

proficient on the mathematics

portion of the ACT). Again, it

should be noted that these

results include concentrators

assessed via the ACT during the

13-14 school year. Highlights

and key findings from the results

for indicator 1S1 (Academic

Attainment: Reading) by the

subgroup of special populations

include: -The highest proportion

of special population students to

meet this indicator were

non-traditional students (34.8%).

The most significant disparities in

performance for this indicator

would be individuals with

disabilities at 12.3% and

economically disadvantaged at

19.2% when compared to 30.0%
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

for all students. -34.0% of

females were proficient in

reading as compared to 27.3% of

males. -The highest performing

ethnic group was white students

at 31.9%. 

1S2 In June of 2014, the State of The Wyoming Department of WDE CTE Section 09-30-15

Wyoming established new cut Education CTE section will

points for student proficiency in provide technical assistance and

the areas of mathematics and professional development to

reading. In the early fall of 2014, subrecipients focusing

the Wyoming Department of specifically on the integration of

Education worked with research core academics (mathematics)

scientists at ACT to develop with CTE. LEAs will be

written descriptors of each of the encouraged to connect with

performance levels that reflect existing integrated programs that

the recommendations made by have demonstrated success. 

the standard-setting panelists in

August of 2014. The proficient

cuts in the content areas were

developed in a way that results in

approximately a 50% probability

(range: 44-53%) of students

earning a B or higher in

entry-level credit bearing courses

in college and about a 60%

chance (range: 57-65%) of

enrolling in college the fall after

high school graduation. Given

the emphasis of our state’s

adopted standards on college

and career readiness, and given

that ACT’s research indicates

that the skills necessary for most

careers are very similar to those

required for success in higher

education, these Performance

Level Descriptors (PLD) and

associated cut points are

appropriate for adoption in

Wyoming. Student performance

levels in academic achievement

for the 2013-2014 reporting

period cannot be compared with

previous reporting years due to

the state-driven change in cut

Step 8: Program Improvement Plans
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

points. Local performance

targets were negotiated before

new cut points were

implemented. LEAs will not be

required to develop performance

improvement plans for indicator

1S2, as the 2013-2014 year will

become a baseline year for data

on academic attainment. Data

from the ACT was obtained from

the Wyoming Department of

Education in order to determine

academic skill attainment in

mathematics per Perkins IV

guidelines. The indicator is then

calculated the same way (i.e.

number of CTE concentrators

proficient on the mathematics

portion of the ACT). Again, it

should be noted that these

results include concentrators

assessed via the ACT during the

13-14 school year. Highlights

and key findings from the results

for indicator 1S2 (Academic

Attainment: Mathematics) by the

subgroup of special populations

include: -The non-traditional

(37.2%) category had the highest

proportion of special population

students meeting the proficiency

target, while individuals with

disabilities had the lowest

percentage of students proficient

(7.7%). This is compared to all

students who were proficient at

38.0%. -For ethnicity, white

students were most proficient in

math at 39.4%. -Proficiency rates

by gender show that number of

proficient males was slightly

greater at 38.5% than proficient

females at 37.3%. 
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At the post-secondary level, results show that 6 postsecondary schools out of 7 local recipients (85.7%) failed to meet at
least 90% of an agreed upon adjusted level of performance. Non-traditional participation (5P1) and completion (5P2)
continued to challenge post-secondary institutions.    

These results have been shared with schools and those who did not meet the 90% threshold for any of the core indicators
are submitting an improvement plan to the state by March 2015.  


