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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

Yes

POSTSECONDARY    

WTCS continues to allocate funds to support Phase I and Phase II of Technical Skill Attainment (TSA) projects targeted to
specific WTCS programs at the 16 technical colleges.  Lakeshore Technical College was the recipient of funds to be the
lead college to facilitate a collaborative process with other colleges to develop a TSA for Hospitality Management,
Madison Area Technical College received funds to lead the process for Court Reporting.  These were just two of the
projects funded this year.  Projects in 2015-16 included additional TSA development for 190 duplicated programs in
multiple career clusters.   

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

Yes

SECONDARY    

Student-Level Data: The Career and Technical Education Enrollment Reporting System (CTEERS) collects enrollment
information at the 11th, 12th and 13th grade levels on districts receiving CPA funds or participating in CPA Basic Grant
projects. This enrollment information is utilized to respond to the Federal Performance Report mandated of the State, to
gather information related to the districts for the State Plan, to assist districts in measuring progress to Core Indicators of
Performance, and as a criterion in the Office of Civil Rights process. CPA funding supports DPI staff time to match
CTEERS senior concentrator data with 11th grade state assessment results.    

POSTSECONDARY    

Over the past year, significant progress has been made to enhance existing data systems through state-wide business
intelligence initiatives.  The WTCS Office's Performance Analysis and Continuous Improvement Education Director,
together with WTCS and local college staff, designed a series of Online Analytical Process (OLAP) Cubes to use for
continuous improvement purposes.  Through the Cubes, end-users are able to access a series of performance analytics
that align with the Perkins core indicators of performance.  Cube functionality allows for longitudinal trending,
benchmarking with state performance, and dissection of performance by student demographics as well as course and
program enrollment details.  Through these tools, state and local programs are able to identify performance anomalies to
then craft improvement efforts around.  Professional development has been provided to over 50 staff members within the
state to ensure utilization of the newly developed tools for continuous improvement.  Cube user feedback has been
collected via surveys over the past year with findings demonstrating overall satisfaction with the newly developed tools. 
Specifically, 97.8 percent of survey respondents indicated that the newly developed Cubes are "Very Valuable" to their
local continuous improvement efforts, while the remaining 2.2 percent of survey respondents reported that the newly
developed Cubes are "Valuable" to their local continuous improvement efforts.  
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1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

SECONDARY    

DPI Workshops:  DPI continues to host at least one Carl Perkins Act (CPA) workshop every year for CTE/LVEC
Coordinators, CTE teachers, and other CTE designees.  This year came in the form of two-one hour sessions at the
Academic and Career Planning workshop held in December 2015.  Participants were able to attend a session CPA
technical assistance workshop for single districts or consortia.  The focus of the Fall CPA workshop is to provide CTE
updates.  Topics included administration of the grant overall, what’s new with the application, the grant process, funding to
Wisconsin and to DPI, permissible use of funds, the STEM Non-Traditional grant opportunity, a special focus on use of
Perkins funds for Academic and Career Planning, and Carl Perkins application highlights.  Feedback from workshops
continues to show the workshops address the needs in the field and offer assistance with the end goal of refining and
improving CTE.    

During the past year, an internal CPA subcommittee met monthly to review the entire grant application to discuss the
effectiveness of the application in assessing CTE local programs.  Through the prior grant year application review
process, the subcommittee recommended structural changes to the application to make filling out and reviewing more
streamlined.  It saw a need to focus on technical assistance related to administrative expenditures as well.    

Each year, the DPI CTE Team conducts civil rights compliance reviews at nine school districts around the state.  This
work is conducted on behalf of the Office for Civil Rights and allows us to review CTE enrollment trends where we can
highlight strengths or challenges around non-traditional occupations, see disproportionality within local CTE programs and
offer strategies to close those gaps.    

Just prior to the end of the fiscal year, a CTE Summit was held at the University of Wisconsin-Stout to provide an
opportunity to bring leaders together from all CTE subject areas in order to gather input from internal and external
stakeholders about secondary CTE.  It served as a perception of CTE in Wisconsin two-day event.  Both the DPI CTE
Team Director and Assistant Director attended along with CTE Coordinators statewide, university staff and faculty, some
of which prepare CTE educators.  The outcomes of the Summit have been shared with attendees in the form of a letter
from the UW-Stout Chancellor.  Next steps will include another summit and further research on the quality aspects of CTE
and how we as a state can continue to promote these elements in our schools.    

POSTSECONDARY    

The state and local Perkins funded programs coordinate their local program evaluation around the core indicators of
performance that include: technical skill attainment; credential, certificate or diploma attainment; student retention or
transfer; job placement; nontraditional participation; and nontraditional completion/graduation.  Multiple data systems are
in place to collect the necessary elements for indicator development.  These data systems include the internal the internal
WTCS Client Reporting System, and external data systems maintained by other Wisconsin agencies or national
organizations to better understand employment and student transfer.  Perkins funded programs are required to report
grant activity data on a triannual basis during the fiscal year in the months of November, March and November of the
following fiscal year.  Additionally, Perkins funded programs are required to submit local improvement plans when any of
the performance indicators do not meet the 90% goal, the plan specifies how the activities included will positively impact
the indicator missed.  WTCS staff then provides feedback on the improvement plan and guide local providers to promising
practices that promote student success.    

Throughout the fiscal year, state and local Perkins funded programs are able to access a series of reports that display
local performance across the core indicators of performance via the WTCS Portal.  These reports serve as a resource to
evaluate final fiscal year performance.  Perkins funded programs are able to access their local performance as well as
state performance for benchmarking purposes.  Benchmarking options are put in place to ignite discussion across
Wisconsin providers around best practices that promote student success.  WTCS staff also provide ongoing technical
assistance in interpreting their local core indicators, local grants and improvement plans.  
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2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

SECONDARY    

Skills Standards Program Registration:  The 2015-16 CPA grant year is the last year minor updates were made to the
State Certified Skill Standards online program registration. Changes made include annual maintenance to reflect current
information and utilize up-to-date technology.  This program registration site allows CTE classroom teachers who enroll
their students in a state certified skill standards program to register those students in a secure portal and track their
progress through to completion.  At the close of a school year or program, teachers are able to submit completers and
have certificates of completion signed by the State Superintendent of Public Instruction and their classroom teacher.
 These certificates are awarded to students at different events typically held near the end of the school year.    

Student-Level Data:  The Career and Technical Education Enrollment Reporting System (CTEERS) collects enrollment
information at the 11th, 12th and 13th grade levels on districts receiving CPA funds or participating in CPA Basic Grant
projects.  This enrollment information is utilized to respond to the Federal Performance Report mandated of the State, to
gather information related to the districts for the State Plan, to assist districts in measuring progress to Core Indicators of
Performance, and as a criterion in the Office of Civil Rights process.  CPA funding supports DPI staff time to match
CTEERS senior concentrator data with 11th grade state assessment results.    

POSTSECONDARY    

WTCS approved and expanded the use of technology in career and technical education through the use of Mobile
Simulation Laboratory (MSL) in STEM education to rural high schools.  The MSL travels to rural school districts to deliver
technology and equipment to career and technical education classes.  The accompanying curricula includes modules for
machining, welding, automation, and STEM in manufacturing.    

The WTCS Office continues to use webinar and conferencing technologies to convene professional learning
opportunities.  Also the WTCS website is a resource for Perkins-related information, reports and data.  The website is
http://mywtcs.wtcsystem.edu.    

Career Pathways provide a framework for seamless education and are at the core of workforce and economic
development in the state of Wisconsin.  During the 2015-16 reporting year, WTCS, along with college staff, developed a
website dedicated to supporting educators, students and adults to navigate and plan for their futures.  The website is
https://wicareerpathways.org/.    

   

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

SECONDARY    

The DPI hosts at least one CPA workshop every year which is previously described in question 1.    

CPA funding also supported professional speakers and teacher resources for the annual Wisconsin Association of Health
Occupations Professional Educators (HOPE) Conference, in which 37 secondary teachers attended.    

The fifth annual Health Science Institute featured health care careers with a focus on non-traditional careers, entry level
positions, and the entire array of careers in each health science pathway. The two-day event featured health care
instruction strategies, presentations from teachers and professions in the field and application of Wisconsin Standards for
Health Science.    
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The DPI provided financial resources to the Wisconsin Automobile and Truck Dealers Association (WATDA) Foundation
to help to support the Automotive Youth Educational System (AYES) Program, which brings industry-driven educational
support to schools and advanced training equipment to classrooms involved in automotive programs and transportation
technology education. Included in the AYES Program is the Team Wisconsin Teachers Institutes – which was developed
in direct response to address enhanced professional certifications and requirements and the DPI’s Professional
Development Program (PDP). As such, the DPI provided funding to help support the week-long institute that featured a
series of workshops covering a wide range of transportation-related subjects and credit hours for transportation
technology teachers.     

POSTSECONDARY    

An important factor contributing to student success in Wisconsin is the assurance of current knowledge and skills of
WTCS faculty and staff.  Given the pace of information, change, professional development must be a continuous and
integral part of our educational institutions.  In the 2015-16 program year, postsecondary staff were provided opportunities
for professional learning at system-called meetings, workshops and through a variety of webinars.  Through this
professional learning, numerous communities of practice developed committed to increasing career and technical
education.  Below is a sample of some of those opportunities.    

Faculty Training    

In early 2013, a Presidents Administrators Process Improvement committee was formed to identify strengths and
opportunities within the existing Personnel Certification system and to make recommendations on improving the system.
The Wisconsin Technical College System’s last revision of the Administrative Rule establishing the minimum academic,
occupational and teaching requirements for district education personnel was in 1993. The goal of the committee was to
identify efficiencies for both the colleges and the System Office Staff while maintaining an effective, flexible, and easy to
understand process that ensures that the System hires high quality faculty who will be supported with ongoing
professional development to support learner success. The new system, Faculty Quality Assurance System (FQAS), is an
all-encompassing program that begins with position creation and works to continually develop faculty throughout their
career with WTCS. The proposed changes were reviewed by the Governor and the Joint Committee for the Review of
Administrative Rules, and went into effect July 1, 2015.    

The Faculty Quality Assurance System allowed colleges in the System to take a larger stake in the training and
development of their faculty.  In terms of professional development, FQAS has two levels:  Initial Assurance and Fully
Assured.  Initial Assurance requires all faculty, both full and part time, to accomplish seven competencies used as
foundational training for faculty.  The seven competencies include Assessment, Behavioral Management, Course Design,
Data and Evidence Analysis, Embracing Diversity, Student Success, and Teaching Methods and Technology.  Each
competency has multiple criteria to help define a successful performance of the competency.  In the past year each
college has gone through the process of creating courses in these competencies to be offered in person on campus,
online, or a hybrid of the two.  The Wisconsin Technical College System Office also has all seven competencies created
and available to be taken online with contracted facilitators.  As this was a new process for the colleges, all faculty were
required to take each competency or provide documentation towards approval for prior learning.    

The System Office continues to collect and share best practices for faculty training.  In the last year many of the colleges
have updated and incorporated new aspects of new faculty training to include academies and boot camps prior to the start
of the academic year.  Samples of these activities include:    

Five-day Instructor Preparation Academy (IPA) Boot Camp -- IPA Boot Camp provides support and development
opportunities to become a professional educator.  IPA Boot Camp offers the opportunity for new faculty to share
experiences and learn with other faculty members beginning a career in education. During IPA Boot Camp, faculty will: 1)
discuss adult learning theory, instructional best practices, and classroom management; 2) complete required technology
training in order to utilize the college learning management system and smart classroom technologies; and 3) begin
Culture 101: A series of sessions designed to promote and strengthen employees in our intended culture.    
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New Faculty On-Boarding (mandatory training) -- Online Human Resources Orientation -- Introduces all new employees
to the College’s community and resources during their first month of employment. Some elements of the orientation
process include connecting to the College’s Mission, Vision, and Core Values, gaining an overview of the WTCS by
watching a video explaining the history of what the WTCS stands for today, exploring the College Professional
Development department’s website and resources, development opportunities, cultural competence, technology
resources, faculty resources, viewing and discussing the WTCS FQAS requirements and timeline for completion, and
access to additional resources.    

Technology Training -- Includes learning of our learning management system, CVTC website, and Student/Staff
Information System (SIS).    

Professional Development (Instructor Basics or Teaching Methods) -- For full-time faculty includes seven full days of
professional development that includes satisfaction of the FQAS Teaching Methods and Technology competencies,
learning the CVTC instructor job description, and how to be successful modeling teaching excellence at CVTC. The
full-time faculty get to interact and ask questions of leaders and departments throughout the college. The faculty learn of
resources that can be used to help with student success. The faculty gain an understanding of CVTC academic pillars,
core abilities, CVTC mission, vision and strategic direction. We provide a tour of our College to allow our faculty to
experience the mission of CVTC. For part-time faculty, we invite them to participate in our new faculty academy, yet we
also provide a couple of face to face sessions in the evening and Saturdays to provide them knowledge on teaching
excellence and student success strategies as well as to make them aware of important college resources available to
them and their students.    

Mentor -- Are provided for all faculty teaching 15 hours or more in credited courses. As part of the on-boarding, mentees
are introduced to their mentor and the mentoring relationship and expectations are introduced. Throughout the semester,
mentors work individually with the new faculty members to ensure they have the resources, support, and development
needed to provide quality instruction and ensure student success.    

Coaching -- Each new faculty member is assigned a coach which is a faculty developer who is part of our College
Professional Development team. As part of o-boarding, the new faculty member is introduced to their coach and also
made aware of the relationship and resources this individual will provide. The coach will be a support and resource to the
new faculty member and will ensure the new faculty member is meeting CVTC and FQAS standards.    

Professional Development    

On top of providing the competencies to all faculty, colleges also provided professional development activities for all staff
on campus.  There are numerous ways the technical college system provides training to both faculty and staff throughout
the districts.     

A sampling of some of the trainings, conferences and activities provided throughout the system:    

System Called Meetings -- Communication is a vital aspect of consistency when working with a system that includes
sixteen colleges and a System Office.  In an effort to provide information to the colleges, as well as provide training
specific to departments and programs, the System Office facilitates System Called Meetings annually.     

Collaborative College Connections (C3) -- Wisconsin Technical College System (WTCS) hosts biannually the
Collaborative College Connections, or “C3.”  This is an exciting opportunity for technical college leaders from across the
System to present best practices, network, and expand collaborative efforts. This two-day event is open to any WTCS
college leader (such as vice presidents, deans, program chairs, managers, directors)    

Tech Expo -- The WTCS Tech Expo is focused on exploring the future and expanding boundaries of technology use in
postsecondary education. Tech Expo is devoted to enhancing learning through the use of current and emerging
technology.    

ELICon -- Excellence in Leadership & Instruction Conference, this conference provided opportunities to learn creative
solutions to persistence and retention challenges, developing internal leadership capacity, culturally relevant online
orientations, as well as networking across multiple departments throughout the state.    
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Understanding Under Resourced College Students -- The system was joined by Dr. Bethanie Tucker to discuss the
challenges and strengths that students from poverty bring to the technical colleges, and how a deeper understanding of
this issue will help faculty, staff, and administration create the conditions that make success achievable, not merely
accessible.    

Prior Learning Assessment (PLA) Trainings -- These trainings were part of a CAEL grant to provide leadership and
guidance as colleges develop Credit for Prior Learning programs and utilize Prior Learning Assessments.  These were
“train-the-trainer” development days.    

Internal training opportunities -- The System Office strives for continuous improvement both in systems and staff
development. In the past year there have been multiple activities to grow the staff professionally and personally.  One new
initiative provided trainings in a fifteen minute “Coffee Break” style.  These trainings were intended to provide short,
concise training of content that required hands on demonstration.    

4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

SECONDARY    

DPI CTE Staff delivered a professional development program to equip Health Science educators in Wisconsin with
specific strategies to increase male participation, persistence, and completion of Health Science Programs that lead to
non-traditional occupations. This was done through contracting with the National Alliance for Partnership in Equity.
Thirty seven health science educators attended this event in summer 2015. Then, these same educators participated in
Professional Learning Communities, through two one-hour webinars, and through a two-hour Virtual Showcase the
following spring 2016. Through this process, Wisconsin Health Science educators were able to identify, implement, and
evaluate research- and evidence-based strategies to increase the participation, persistence, and completion of males in
CTE Health Programs.    

NTO STEM grants were available to local school districts during the 15-16 school year and a total of $46,089 was
awarded to 8 schools. The NTO STEM grants are specifically targeted for CTE areas that have traditionally under
performed in gender equity. All of the funded projects were for initiatives in grades 7-12 to increase underrepresented
gender participation in that particular CTE content area.    

POSTSECONDARY    

The WTCS provides leadership at the postsecondary/adult level with regard to the promotion of best practices and share
resources.    

WTCS maintains a Virtual Resource Center that includes resources for staff.  There are pages for those who serve
students with disabilities and students of color as well as those who work with individuals who are enrolled in or may be
considering a nontraditional occupation.  A link to the Equity Resource page for NTO follows:
http://mywtcs.wtcsystem.edu/student-success/student-services/nto    

The System Office also took several steps to improve NTO performance. These included:    

Provided technical assistance to Wisconsin technical colleges through the Perkins Grant Guidelines meetings, onsite
visits, conference calls and personal correspondence. Referrals were provided to identify best practices and to encourage
colleges to adapt or modify similar strategies at their colleges.    

Enhanced its on-line reports that allow colleges to more closely examine the participation of NTO students in programs.
The colleges are encouraged to study this data to improve their local performance through data reports available through
a new more robust data portal.    

Reviewed all new program requests and program modifications to promote equitable access among special populations
including nontraditional students.    

A best practices document, “Nontraditional Career Preparation, Root Causes and Strategies”, serves as a resource via
the WTCS Perkins Grant Guidelines and via a link to the Equity Resources Section of the WTCS NTO program enrollment
and graduation. This leadership is demonstrated in the following ways:    



Step 3: Use of Funds: Part B

Date Printed: 07/26/2017 7

Postsecondary and secondary state agencies collaborated to identify mini-grant opportunities for secondary schools to
expand opportunities for nontraditional career exploration. State NTO Leadership funds are being used primarily in this
fashion – with funds going directly to support local career exploration and planning.    

Held conference calls/webinars with NTO Coordinators and Perkins Plan Coordinators, among others, to share best
practices and challenges.  Established network or NTO Coordinators for the purpose of identifying unofficial mentors.
Identified resources for posting on NTO Coordinators website, shared materials, and convened one face-to face meeting
to provide orientation to new NTO Coordinators and highlight Student Services webpage. The document was prepared
and made available by the National Alliance for Partnerships in Excellence.  The link to this resource is:
http://www.napequity.org/root.     

Provided consultation/services to two college who were not meeting performance indicators.  As of this year, they are
again on track with performance outcomes.   

5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

SECONDARY    

DPI staff presented at the State Superintendent’s Conference on Special Education in October 2015 about connections
between career pathways and post-secondary transition planning for students with disabilities.    

POSTSECONDARY    

Wisconsin’s technical college staff provided support for special populations in the following activities:    

Provided direct comprehensive student support services to special population students. These services included intrusive
advising, case management, career assessment, and academic advising.    

Implemented a pro-active model/approach in working with students who are considered “at-risk”. These targeted efforts
included the development and implementation of early alert systems and timely follow up with students in order to support
course/program completion.    

Provided case management services to students considered “at-risk” in order to promote course completion, skill
attainment and persistence. These case management services include: identification of students who are considered
“at-risk”, proactive case management follow up sessions, referrals to appropriate services including, but not limited to
financial aid, academic services, diversity resources, academic advising, community agencies, and/or counseling
services.    

Provided tutoring services, student success skills workshops and support groups to enhance technical skills attainment
and course completion.    

Used adaptive course materials, disability-related accommodations, assistive technology and interpreting services for
students with disabilities.    

Consulted with Occupational Education Directors related to NTO data for various programs and provided referrals to
college-level best practices.    

Consulted with Occupational Education Directors in supporting them to advocate for accommodations within occupational
programs for students with disabilities.    

Provided for the discussion of best practices related to supporting diversity and increased awareness of best practices for
serving special populations students including NTO, displaced homemakers and single parents. Through the Wisconsin
CTE Professional Association – Lifelines of Support for Students in the WTCS, coordinated and provided professional
development focused on serving diverse student populations, emphasizing strategies and services.   

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

SECONDARY    

CPA Technical Assistance: Please refer to the previous discussions highlighting the CPA Technical Assistance session
in Question 1.     
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Program Area Assistance: All DPI CTE staff provides on-going technical assistance, support, and professional
development via in-services, conferences, and multiple communication strategies (newsletters, emails, webcasts, video
clips, phone calls, site visits, etc.) to support implementation of programs of study. A brief description of a variety of
professional development activities is described previously under the section entitled Question 3.    

POSTSECONDARY    

WTCS Office staff provided technical assistance and advised colleges on financial responsibilities and data collection
reporting requirements to ensure compliance with state and federal reporting; assisted colleges with data submission
issues; and explained requirements regarding changes in Perkins provisions and other grant supported activities. Staff
created and produced special reports designed to assist the colleges in developing improvement plans and made on-site
visits to districts to review reporting issues related to federal reporting requirements.    

Conducted onsite visits to two colleges which included interviews with NTO students and students with disabilities,
instructors/deans, counselors and administrators, data and website reviews with messages regarding equal access.
Provided observations regarding campus climate for NTO with specific examples of those things that are working and
those things that could be improved. Reviewed publications, marketing and college messaging and services provided to
students with disabilities.    

Served as an advisory committee member for statewide Adult Career Pathway leadership team. Co-facilitated three
meetings (two of which had participation by WTCS Colleges and Workforce Development) to identify support services for
adult career pathway students including those in NTO programs. Edit or delete    

Participated in the development of NTO guidelines, their administration and provided technical assistance related to the
two NTO Performance Indicators.    

Presented to WTCS Recruiters group, shared information and resources regarding college responsibility for equal
opportunity and Perkins goals, discussed and shared best practices.  

7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

137014

Number of students participating in Perkins CTE programs in state correctional institutions:

1423

Describe the CTE services and activities carried out in state correctional institutions.

SECONDARY    

The Department of Corrections, Division of Juvenile Corrections (DJC), was the eligible recipient of 2014-15 monies,
which was used to enhance skill development and instruction for DJC students to allow incarcerated offenders greater
opportunity to access CTE programming in a meaningful fashion. Activities included: updating materials, software, and
equipment to align with industry standards, attending the Wisconsin Technology Education Association (WTEA)
conference which provides information and resources on current and emerging trends in CTE and attended required
regional dual credit meetings to continue their certification to teach and explore opportunities to offer additional courses.
DJC offered an employability skills course and corresponding work experience, with the goal of implementation of the
Wisconsin Employment Skills Certificate Program.    

POSTSECONDARY    

The System Office staff has worked with the Department of Corrections (DOC) in providing educational programming for
criminal offenders in correctional institutions.    

Funding provided students with marketable job skills that also pay a life-sustaining wage when employed.  In program
year 2015-16, Perkins funds provided the following CTE services and activities with Perkins funding in serving student
inmates and DOC vocational education staff:    
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Met with with Department of Corrections education directors to review and provide technical assistance on Perkins funded
allowable activities;    

Aligned Wisconsin Department of Corrections Career and Technical Education (CTE)programs for CAD and Custodial
Services programs across all institutions with common core CTE curricula.    

Formed an Ad Hoc Committee to redesign and align Wisconsin Department of Corrections CTE Instructor credentialing to
meet the new Faculty Quality Assurance process. A document has been drafted and will undergo revisions this next fiscal
year.    

Provided funding for the enrollment of 44 students in apprenticeship programs. Those programs included Tool and Die,
Carpentry, Horticulture, Restaurant Cook, Baker and Custodial Services.  

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

14727

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

222

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

SECONDARY    

DPI provided a comprehensive integrated program for our special population students. These students, as part of their
IEP processes, prepare for transition, by completing in collaboration with the parents, school counselor, special education
teachers, and school psychologist, an academic and career plan which is then included for future goals. We also
encourage and support through additional targeted instruction, students within our Career and Technical Education
programs. This includes students who may have limited academic abilities, such as below grade level reading, in our high
wage areas such as welding and business classes. Particular attention is paid to these students, and helping them identify
areas in which they will be successful, and accommodations and supports that they will be able to utilize when they leave
our school. Students are helped with career and college assessments, financial aid forms and general applications to
institutions of higher learning.    

POSTSECONDARY    

Overall students with disabilities are served within our institutions without being singled out because our educators utilize
universal design and various accommodations that benefit all students including those with disabilities.   

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

No

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

No

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

No

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

No
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13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

No
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

SECONDARY    

Within the 2015-16 year, the Business, Marketing & Information Technology State Superintendent Advisory council was
reorganized by Career Clusters. The new advisory members were strategically nominated through professional
associations and industry connections. The main member classifications are:    

Career Cluster Industry Representatives    

Institute of Higher Education—leaders from the Wisconsin Technical College System and the University of Wisconsin
System    

Educational Organization Representatives    

K-12 Educators    

POSTSECONDARY    

A comprehensive review was conducted of key general education courses to ensure academic rigor and provide students
the ability to transfer courses to four-year colleges while continuing to support the needs of CTE programs using the
courses.  Several courses were updated as a result of the review.    

Modifications were made to the general education requirements to enhance and facilitate advancement through CTE
programming.    

Several workshops and professional development trainings were offered to WTCS faculty related to contextualizing
general education curriculum to complement CTE programming.    

WTCS held a Trade and Industry Dean System-Called Meetings, utilizing data developed from another federal grant
(METTE) to document evidence of success from embedding academic competencies within existing programs as well as
supporting dual credit.   

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

SECONDARY    

DPI CTE staff provided leadership to support multiple partnerships that enable students to achieve State academic
standards and career and technical skills. Examples include the following:     

Wisconsin Technical College System Collaborations: Colleagues at the WTCS serve as members of advisory committees
for various content areas (BMIT, Wisconsin Agricultural Education Workforce Development Council).    

Other State agencies, such as the Wisconsin Department of Workforce Development (labor market information, Career
Pathways, etc.) and Department of Health and Family Services (collaboration on professional development events,
conferences, equivalency work, etc.)    
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Professional Organizations: The DPI supports membership, partnerships, and/or participant in activities associated with
the National Association for Career and Technical Education, Wisconsin Association for Career & Technical Education
(WACTE), Wisconsin Association for Leaders in Education and Work, Wisconsin Career Development Association,
Wisconsin School Counselors Association, Wisconsin Association of Agricultural Educators (WAAE), Wisconsin Marketing
Education Association, Wisconsin Educators of Business and Information Technology (WEBIT), Wisconsin Family and
Consumer Educators, WI HOPE, Wisconsin Technology Education Association, Wisconsin Career Development
Association (WCDA), and others.    

WATDA Foundation: The DPI partnered with the WATDA Foundation to help to support the AYES Program – specifically
the Summer Team Teachers Institute, as described earlier in 3R.    

K-12 School Leadership Associations: The DPI CTE Team has conducted extensive outreach to school leadership
associations to promote and teach about quality career development for the purposes of academic and career planning
implementation.    

Industry Partnerships: New work is beginning in the energy career pathway. DPI Staff is involved in this new consortium
which brings together state and local entities engaged in highlighting career opportunities in the energy industry with a
focus on increasing diversity in this field.    

These strategic partnerships provided support to the following areas:    

Strategic Partnerships & Communications (Professional Industry Organization Connections & Promoting Excellence for
All)    

Academic & Technical Skills (Industry Certifications and College & Career Readiness)    

Work-Based Learning (Updating Work-Based Learning Certificate Portfolios & Promoting Excellence for All)    

Professional Educators (Promote & Recruit Future Educators)    

Career & Technical Student Organizations (DECA & FBLA promotion of College & Career Readiness)    

Program of Study (Trending POS Development Areas & Labor Market Trends)    

POSTSECONDARY    

The Wisconsin technical college staff partnered with local education agencies, institutions of higher education, adult
education providers, K-12 schools, Community Based Organizations (CBOs), business, industry, and labor and other
entities to enable students to achieve state academic standards and technical skills. These included efforts in the
following areas:    

The WTCS continues its partnership with the Department of Workforce Development as it moves toward the
implementation of the Workforce Innovation and Opportunity Act (WIOA). The Associate Vice President of Student
Success represents the System’s efforts in the capacity of State Director of Adult Basic Education (WIOA – Title II). The
System has been represented many times at the national level making recommendations for the eventual reauthorization
of the Workforce Investment Act based on significant work with career pathways. Additionally, the System President
serves on the Council on Workforce Investment (the state’s workforce investment board). System Office staff serve on
selected CWI committees. All technical college presidents served on their local workforce development boards.    

The System Office has a Memoranda of Understanding (MOU) with the UW System, DPI and DWD for the sharing of data
between the agencies in order to track the movement of students between educational institutions and levels and their
post graduate activity in terms of labor market participation and other educational endeavors.    

Participation in three meetings of the Wisconsin Apprenticeship Advisory Council (WAAC) representing
labor/industry/education/public resulted in products to include POS, an Orientation Guide to increase retention; NTO
Outreach and HS/WTCS linkages.    

Participation on the Department of Public Instruction’s Business Management and IT (DPI- BMIT) Advisory Board
pertaining to dual credit opportunities. Participation on the Universal Credit Transfer Agreement Teams pertaining to
general education course transferability among and between the WTCS and the University of Wisconsin System.  
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3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes

SECONDARY    

A DPI representative served with the WCDA, an organization that establishes partnerships with other organizations,
institutions, and individuals to promote career development and career self-management. DPI also provided supplies for
meetings.    

DPI Staff attendance at a national convening on “reviving the American dream by using career development to prepare all
young adults for career success.” Participation resulted in more informed state policies discussions for all students,
especially those considered most vulnerable for post-secondary success.    

During the Academic and Career Planning conference in November 2015, a full-day session was conducted on career
pathways and partnership development. The emphasis was on developing a culture of school-wide access and
implementation through increased career guidance and academic advising.    

In early summer 2014, DPI CTE staff began participating with the Appleton Area School District’s project to develop
strategic planning and action plans for work-based learning programming. In 2015-2016, it expanded its focus to a
broader career pathways vision to serve as a way to expand capacity and build a potential model for state-wide
implementation    

In 2012, Wisconsin began working on efforts to improve career awareness and preparation through individual student
planning. The eventual result was a state statute requiring all Wisconsin public school students in grades six through
twelve to develop an Academic and Career Plan (ACP) with full implementation by the 2017-18 school year. Significant
ongoing work has been done and continues with a focus on providing guidance and supporting materials as well as a
statewide, web-based ACP planning system. The intended outcome of these efforts is that every Wisconsin middle and
high school student will be deeply engaged in an ongoing process of self-discovery, career exploration, and career
planning and management that provides relevance to learning experiences and leads to improved college and career
readiness.  

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

Yes

POSTSECONDARY     

Yes, Wisconsin technical colleges have approximately 1,435 Advance Standing Agreements and 2,336 Transcripted
Credit Agreements.    

System Office staff also partnered with the sixteen technical colleges and multiple UW System comprehensive campuses
to implement articulation agreements that are based on the WTCS Early Childhood Education (ECE) system wide aligned
curriculum. The articulation agreements allow any graduate from one of the sixteen Associate of Applied Science ECE
degrees to transfer credits in a standardized way to one of the partnering UWS institutions.   

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

No

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

Yes

SECONDARY    
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DPI CTE staff provided leadership for CTSOs, especially to increase participation of students who are members of special
populations related to several projects. This included work with FBLA, Wisconsin Association of FFA, DECA, FCCLA,
HOSA, and SkillsUSA. Carl Perkins funding assisted with staff travel to regional/national CTSO conferences.  

7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

Yes

SECONDARY    

Technical skill assessments are tied to the state’s 18 Skill Certificate Programs as noted at the following website: 
http://cte.dpi.wi.gov/cte_esintro. Concentrators obtaining technical skill attainment are also counted with industry-specific
programs such as MOUs, etc. Of the 18 Skill Certificate Programs, all six traditional CTE program areas continue to be
covered for 2015-2016. We are also expanding our professional development to help more school districts understand
and access industry endorsed and technical college career pathways certificates. These technical college career
pathways certificates often times allow high school students access to begin post-secondary opportunities.  

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

Yes

SECONDARY    

The Business, Marketing and Information Technology State Superintendent Advisory Council (See Question 4) worked on
the development and piloting of skill sets required in an updated work based learning program in marketing, management,
and entrepreneurship.    

The state of Wisconsin has a Council on Workforce Investment that is made up of business and industry, post-secondary
education, and other workforce and economic association representatives. The Council’s primary role is to meet the
requirements for WIA (now WIOA). The Department of Public Instruction State Superintendent is a member of this council
and the CTE director attends quarterly council meetings and participates in other sub-committee work to effectively
support partnerships that benefit secondary Career and Technical Education programs. In 2014, Wisconsin began
working on a program that will establish a network of successful business-education partnerships. This program is called
the State Superintendent’s Business Friends of Education (BFoE). The BFoE program is set to collect information on
existing business-education partnerships in Wisconsin and publish this on a newly created website that will provide
recognition of these successful partnerships and serve as a resource for those interested in creating new partnerships.
The BFoE is being implemented in partnership with the business community in Wisconsin through partnership with the
state chamber of commerce. The program and network are ready to be launched in early 2017.  

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

No

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

No

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

No
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12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

No


