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2011-12 South Dakota  
Perkins CAR Narrative 
 

Student Definitions: 
 Secondary CTE Participant: A secondary student who has enrolled in any career and technical 

education program. 
 Secondary CTE Concentrator: Students in grades 9-12 who have earned two (2) unit credits in a 

single CTE Cluster program area. 
 Postsecondary CTE Participant: A postsecondary/adult student who has earned one (1) or more 

credits in any CTE program area. 
 Postsecondary CTE Concentrator: A postsecondary/adult student who: (1) completes at least 12 

academic or CTE credits within a single program area sequence that is comprised of 12 or more 
academic and technical credits and terminates in the award of an industry-recognized 
credential, a certificate, or a degree; or (2) completes a short-term CTE program sequence of 
less than 12 credit units that terminates in an industry-recognized credential, a certificate, or a 
degree. 

 

Implementation of State Leadership Activities: 

Required Use of Funds: 

 Conducting an assessment of the career and technical education programs funded 

under Perkins IV; 

1. Perkins Leadership funds are used to support and upgrade the accountability 
and reporting system for approved Career and Technical Education programs 
in the state. Aligned to the career clusters, our system allows us to track 
programs’ implementation of courses and sequences of courses, enrollments, 
certifications and student achievement. In addition to required reporting, the 
system provides us the information necessary to make decisions regarding 
programming, professional development, courses, programs of study, 
partnerships and certifications. We are also able to glean information by 
school district, multi-district and consortia. 

 Developing, improving, or expanding the use of technology in career and technical 

education; 

1. We offer training for all CTE instructors and administrators, including school 
counselors, on content-specific technology and on integrating appropriate 
software, hardware and applications into approved CTE programs and courses. 
The trainings are held via several delivery methods including in-person, Digital 
Dakota Network (DDN), webinar and e-module.  

2. The STAR Academy (state institution) also uses much of their allocation to 
improve the technology in their courses so students leave their Architecture & 
Construction, Business Management & Administration, Information 
Technology and Manufacturing programs with skills needed for the workforce.  

 Offering professional development programs, including providing comprehensive 

professional development (including initial teacher preparation) for career and 
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technical education teachers, faculty, administrators, and career guidance and 

academic counselors at the secondary and postsecondary levels; 

1. We partner with the CTE faculty at South Dakota State University to provide 
professional development to pre-service teachers and to new instructors to 
our postsecondary technical institutes.  

2. The South Dakota Association for Career & Technical Education (SDACTE) is a 
major partner. In conjunction with the board, we offer an annual conference 
that provides an array of training to CTE educators. The sessions available at 
the training include topics such as content-specific training, technology 
integration, educational methodology, career development, modernization of 
programs, partnerships in Career and Technical Education and academic 
integration, among others.  

3. Each cluster offers content-specific training throughout the year for its 
teachers.  

4. Professional development is made available to all CTE educators for the 
improvement of their programs throughout the year. Topics include standards 
implementation, CTE 101, iPads in the CTE Program and Standards in Practice.  

 Providing support for career and technical education programs that improve the 

academic and career and technical skills of students through the integration of 

academics with career and technical education; 

1. Professional development is offered throughout the year on math and reading 
integration into all CTE content areas. With the implementation of the 
Common Core, we now offer training for CTE educators on Literacy in the 
Technical Subjects.  

2. Perkins Leadership funds have been and are continuing to be used to develop 
classroom materials and activities that integrate grade-level math and reading 
into CTE courses.  

3. CTE programs can apply to have CTE courses count for core content credit 
(examples: Geometry in Construction or Genetics and Biotechnology). Once 
approved, the school can offer the course for up to 5 years. 
http://doe.sd.gov/octe/corecontentcredit.aspx  Perkins Leadership funds 
professional development for teachers offered this instructional model to 
ensure appropriate levels of content are mastered.  

 Providing preparation for non-traditional fields in current and emerging professions, 

and other activities that expose students, including special populations, to high skill, 

high wage occupations; 

1. Perkins Leadership funds were designated for training and career 
development activities for non-traditional fields and occupations. The four 
postsecondary technical institutes received funds for non-traditional recruiting 
and retention. Their contracts specify activities to encourage student 
participation in, and completion of, courses and programs leading to high-skill, 
high-wage, non-traditional employment. Other non-traditional activities 
include career guidance and academic counseling for students to prepare 
them for further education and employment and to develop work experiences 
in non-traditional careers fields.  

2. We partner with the South Dakota Discovery Center, Sanford PROMISE and 
other businesses, organizations and agencies across the state to provide 
Women in Science and similar career awareness opportunities for female 

http://doe.sd.gov/octe/corecontentcredit.aspx
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students in middle and high school. Statewide partnerships ensure consistency 
in programming and pooling of funds and other resources.  

 Supporting partnerships among local educational agencies, institutions of higher 

education, adult education providers, and, as appropriate, other entities, such as 

employers, labor organizations, intermediaries, parents, and local partnerships, to 

enable students to achieve State academic standards, and career and technical skills, 

or complete career and technical programs of study; 

1. Examples of partnerships we have in place to support the efforts and 
intentions of Career and Technical Education include:  

1. SD EPSCoR: SD EPSCoR provides annual grant funds (competitive) to 
approved 7th-12th grade CTE programs for innovative programming in 
STEM, IT, Health Science and Agriculture, Food and Natural Resources 
clusters. The 2011-12 school year was the third grant cycle. 

2. Sanford PROMISE: Sanford PROMISE offers an array of activities to 
promote careers in STEM, IT, Health Science and Agriculture, Food and 
Natural Resources careers. Examples include scientist education, 
BioMedical Discovery Days, research shadowing, STEMWise conference, 
National Girls Collaborative Project and community lectures. 

3. SDSU Extension: The extension program in the state was recently 
overhauled and our office was asked to serve on their Youth Program 
Advisory Council. It has led to better understanding for both parties and 
collaboration on initiatives and programs. 

4. Big Idea SD: Big Idea SD is a business plan and marketing design 
competition that many CTE teachers and students have become 
involved with. With so many rural communities across the state, this 
partnership helps to instill the knowledge and skills students need in 
order to create their own viable careers close to home.  

5. South Dakota Virtual School: The South Dakota Virtual School offers a 
variety of credit-bearing high school and dual credit courses, including 
several dual credit options. The CTE and technical dual credit courses 
offered through the virtual school help approved CTE programs expand 
their programs of study so that students have access to more courses 
than a teacher can physically offer or in areas where the teachers may 
not feel confident with the content. 

6. SD-STARS (South Dakota’s Longitudinal Data System): South Dakota’s 
Longitudinal Data System has recently entered it pilot stage. The system 
will include fully functional CTE components as early as 2014. Our office 
has be involved in the planning and development for over a year. We 
look forward to the types of information we’ll have access to and be 
able to make decisions from as all of the components come together.  

7. Department of Labor and Regulation: Our partnership with the South 
Dakota Department of Labor and Regulation helps inform us of labor 
market needs and projections and allows us to connect our 
programming and opportunities with their high school clientele.  

8. Department of Health: The South Dakota Department of Health is the 
major sponsor of the SD Scrubs Camps. Through the day-long events 
held in 15 different locations each year, students explore careers in 
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health occupations and learn about their education opportunities in the 
state. 

9. Governor’s Office – South Dakota Wins (www.southdakotawins.com):  
The current administration is focused on creating jobs in the state, 
bringing business to South Dakota and making sure that South Dakotans 
are equipped with the knowledge and skills to fill the career in our state. 
As part of the overall workforce development plan, Career and 
Technical Education, including secondary career cluster programs, 
career development and dual credit options are important pieces. 

2. The goal with all of our partnerships is to create high-quality programming for 
students, offer equal access to career and technical education for our students 
and to create an awareness of the vast career opportunities available through 
career and technical education. 

 Serving individuals in State institutions; 

1. One percent of Perkins Leadership funds are allocated to the Custer Youth 
Corrections Facility’s high school program, STAR Academy. STAR Academy 
offers four approved CTE programs: Architecture & Construction, Business 
Management & Administration, Information Technology and 
Manufacturing. Star Academy teachers attend all relevant CTE professional 
development and equip students with necessary workplace knowledge and 
skills for students’ transition from the correctional facility environment to 
their local community. 

2. The youth that are served by the STAR Academy have all been placed in the 
custody of the Department of Corrections by the court system.  Both 
delinquent children and children in need of supervision may be placed at 
the STAR Academy at the direction of the Director of Classification. Children 
in need of supervision must also be reviewed by a state-level review team 
comprised of representatives from the Department of Social Services, 
Department of Human Services, Department of Education, Unified Judicial 
System and the Department of Corrections. 

 Providing support for programs for special populations that lead to high skill, high 

wage and high demand occupations; and 

1. Through partnerships and CTE programs identified above, we target a variety 
of special populations including Native American students, students with 
disabilities, students with chemical dependencies and/or mental illness and 
economically disadvantages students. 

 Offering technical assistance for eligible recipients. 

1. Technical assistance is a large priority in all of our work. We take pride in 
anticipating educator needs, responding to inquiries and providing support to 
local educational agencies through our programming, resources and 
partnerships.  

2. One of our approaches in working with schools, multi-districts and consortia is 
to help them think about whole-school design (or a systems approach) with 
their implementation of approved CTE programs so that career education is a 
part of what the school does, focuses on and takes pride in, rather than 
something that becomes an “afterthought” in the school environment.  

  

http://www.southdakotawins.com/
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Permissible Activities: 

 Improving career guidance and academic counseling programs; 

1. South Dakota has several strong career development programs in place. In 
most schools, they are components of the Career and Technical Education 
program. Where opportune or necessary, Perkins funds are used to enhance 
or grow career guidance efforts. Examples include SDMyLife 
(www.sdmylife.com) which is our 7th – 12th grade career and academic planning 
system that includes personal learning plans, a network with South Dakota 
businesses and professionals and connections to our postsecondary education 
programs, Teachers as Advisors and work-based learning which includes the 
Entrepreneurship Experience, Senior Experience, Service Learning and Youth 
Internship capstones. 

2. We provide training sessions focused on career guidance and academic 
counseling topics for all secondary CTE educators (administrators, teachers 
and school counselors).  

3. The Postsecondary Career Coordinators at each of the postsecondary technical 
institutes support career guidance and academic counseling efforts at the 
secondary level and provide relevant programming and connections for their 
postsecondary students.  

 Establishing agreements, including articulation agreements, between secondary 

school and postsecondary career and technical education programs to provide 

postsecondary education and training opportunities for students; 

1. Perkins funds have been used to establish state-wide dual credit and 
concurrent credit programs in technical courses at our technical institutes. We 
are continuing to explore how to feasibly offer more dual and concurrent 
credit courses on the SD Virtual School so more students have access to the 
opportunities. 

 Supporting initiatives to facilitate the transition of sub baccalaureate career and 

technical education students into baccalaureate programs; 

1. The Postsecondary Career Coordinators provide career guidance and facilitate 
the postsecondary transitions within their organizations. 

 Supporting career and technical student organizations; 

1. Perkins Leadership funds support Executive Directors’ time and equipment for 
seven career and technical student organizations. The CTSOs are charged with 
developing students’ leadership potential and professional growth, 
contributing meaningful service to their communities and testing their 
knowledge/skills in a competitive environment. State level activities involving 
all of the student organizations are held each year as well as organization-
specific leadership retreats and state conferences. In 2012, 7,111 South 
Dakota CTE students were members of DECA, FBLA, FCCLA, FEA, FFA, PAS or 
SkillsUSA. 

 Supporting public charter schools operating career and technical education 

programs; 

 Supporting career and technical education programs that offer experience in, and 

understanding of, all aspects of an industry for which students are preparing to 

enter; 

 Supporting family and consumer sciences programs; 

http://www.sdmylife.com/
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 Supporting partnerships between education and business, or business 

intermediaries, including cooperative education and adjunct faculty arrangements at 

the secondary and postsecondary levels; 

 Supporting the improvement or development of new career and technical education 

courses and initiatives, including career clusters, career academies, and distance 

education; 

 Awarding incentive grants to eligible recipients for exemplary performance or for use 

for innovative initiatives under Sec. 135(c)(19) of Perkins IV; 

 Providing activities to support entrepreneurship education and training; 

 Providing career and technical education programs for adults and school dropouts to 

complete their secondary school education; 

 Providing assistance to individuals who have participated in Perkins assisted services 

and activities in continuing their education or training or finding appropriate jobs; 

 Developing valid and reliable assessments of technical skills; 

 Developing or enhancing data systems to collect and analyze data on secondary and 

postsecondary academic and employment outcomes; 

 Improving the recruitment and retention of career and technical education teachers, 

faculty, administrators, or career guidance and academic counselors, and the 

transition to teaching from business and industry, including small business; and 

 Supporting occupational and employment information resources. 

 

Progress in Developing and Implementing Technical Skill Assessments  
Secondary CTE 
Each of the developed clusters (14 of the 16) in the state has a robust Sequence of Courses, including 
standards for each of those courses. We will enter a cycle of standards revision in the spring of 2013 
which will involve moving courses from Blooms Taxonomy to Webb Leveling as the identifier for higher-
order thinking and mastery of content/skills. In the process, we will be: 

1. Developing Sequence of Courses for the last two career clusters.  
2. Adding, deleting and revising courses based on industry needs and demands. 
3. Revising course standards and aligning them to the Common Career Technical Core, including 

the career-ready practices. 
4. Revising expected mastery-levels of standards.  
5. Developing formative and summative assessments that include both performance tasks and 

knowledge questions. We expect that industry certifications will take the place of traditional 
end-of-course exams where they fit. 

 
In the meantime (while the standards are revised and assessments developed), the standards for 
current CTE courses are being loaded into the state’s assessment portal. This step will allow teachers 
and administrators to create their own assessment items and produce end of course exams for their 
own purposes, if they choose. 
 
As a minimally funded state, we recognize that we’ll have to take the creation and maintenance of 
formalized end-of-course exams in stages. We hope that in the continued development and resources 
that accompany the Common Career Technical Core, we are able to band together with other states in 
maximizing the assessment options for CTE courses.  
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April 2013 Additional Information regarding Technical Skill Assessments: 
Until the above development is complete, South Dakota is not able to provide a list of program areas for 
which technical skill assessments are available. There are recognized industry certifications and 
licensures identified for each of the Career Cluster programs. In school year 2011-12, a portion of 
secondary CTE programs chose to include industry certifications as a method of assessment for their CTE 
Courses:  

 
Industry Certification 

Number of Schools Offering  the 
Certification 

Number of Students Earning the 
Certification 

ProStart Program Certification 0  0 

  
ServSafe Food Safety 

Certification 

2 15 

Certified Welder (AWS) 0 0 

OSHA 10 Hour Safety 

Certification—Construction 

Industry 

4 41 

OSHA 10 Hour Safety 

Certification—General Industry 

5 251 

Private Applicator Certification 

(Pesticide) 

0 0 

First Aid/CPR 

 

4 122 

C-Tech Network Cabling 

Specialists 

1 23 

Cisco Certified Network 

Associate (CCNA™) 

0 0 

Cisco Certified Entry Networking 

Technician (CCENT™) 

1 3 

 
As the Technical Skill Assessments are identified and/or developed, South Dakota will ensure the 
accountability system is able to calculate the percentage of participants and concentrators who 
complete the provided assessments.  
 
Initial Timeline for TSA Development: 

Timeframe Work to be Completed Staff Responsible 

Summer and Fall 2013 Conduct needs assessments and 
draft language for Technical Skill 

CTE Team Leader 
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Assessment plan 
Summer 2013 Begin Standards Revision Process 

for Foundational, Cluster and 
Pathway courses (process will 
eventually include identification 
and/or development of 
Technical Skills Assessments) 

Career Cluster Specialists and 
CTE Team Leader 

Summer 2014 Finish Standards Revision 
Process for Foundational and 
some Cluster and Pathway 
courses (including the 
identification and/or 
development of Technical Skills 
Assessments) 

Career Cluster Specialists and 
CTE Team Leader 

*As the needs assessment and draft language for the Technical Skill Assessment plan comes together, 

the above timeline will become more detailed and include more specific dates. The process will be 

collaborative to include assessment experts, secondary and postsecondary content experts, business & 

industry partners and other key stakeholders. 

Postsecondary CTE 
For postsecondary programs, we will continue to rely on program grade point averages (GPAs) as a 
measure of technical skill attainment. Since the postsecondary programs at the state’s four technical 
institutes are developed and adopted only when labor market needs have been adequately identified, 
each program’s advisory council assists in the development of courses and program requirements and 
because the placement rates of our technical institute graduates is so high, we are confident that the 
GPA is a sound measure of a students’ acquisition of the appropriate technical skills for their programs.  
 
We will continue to work with the technical institutes, the Department of Labor and Regulation, the 
South Dakota Governor’s Office of Economic Development and business and industry partners to build 
the case for students taking and acquiring appropriate industry certifications.  

 
Implementation of State Program Improvement Plans   
Secondary CTE 
For reporting year 2011-12, South Dakota met all of the secondary CTE performance measures.  

 
Postsecondary CTE – Section revised April 2013 
For reporting year 2011-12, South Dakota met all of the postsecondary CTE performance measures with 
the exception of 3P1 (Postsecondary Student Retention or Transfer) and 4P1 (Postsecondary Student 
Placement). 
 
The failure to meet both of these measures is based on structural failures in the current postsecondary 
data collection model. The state’s longitudinal data system is still in development. Until it is fully 
operational for secondary CTE, postsecondary technical institutes and the Board of Regents institutions, 
we will not efficiently or economically be able to pull the required data pieces together for analysis. In 
regard to measure 3P1, we currently are only able to report on those students who were retained for 
completion of a degree at their technical institute of original enrollment.  
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For measure 4P1, we rely on student responses to surveys administered by each of the technical 
institutes 6 months following graduation. The number in the numerator is based on graduates' response 
rates (88% response rate). The number in the denominator is based on actual graduations. When the 
number of graduates who responded (1,931) is divided by the number of responding graduates (2,019), 
the placement rate is 95.6%. Current reporting systems do not allow for the disaggregation of placement 
information by gender, race or special populations. 
 
Action Steps:  
In order to accurately report on both the 3P1 and 4P1 measures and better understand student 
retention or transfer rates in the state’s full postsecondary education system and their placement 
locations following graduation, 1) SD STARS (longitudinal data system) needs to become fully operation, 
2) we need to get have data sharing agreements in place with the South Dakota Board of Regents and 
SD Department of Labor and Regulation and 3) we need to have reports developed to pull the 
appropriate information out of the SD STARS system. The SD CTE Office has been an active part of the 
SD STARS governance committee and they understand our need to measure these core indicators; they 
have been accommodating to get us access to the information as quickly as possible (following their roll-
out to secondary school districts).  
 
Responsible Staff Members: 

 Overall Planning and Action: Colleen O’Neil, Director for the Division of Curriculum, Career & 
Technical Education (DCCTE) 

 Collaboration with the technical institutes: Sarah Carter, Team Leader for Postsecondary CTE 
and Career Development 

 Collaboration with SD Board of Regents and SD Department of Labor & Regulation: Colleen 
O’Neil, Director for the Division of Curriculum, Career & Technical Education (DCCTE) 

 Completion of the SD STARS system and collaboration with the SD Board of Regents: Marcus 
Bevier and Sara Kock, SD STARS administrators 

 Design of the appropriate report from the SD STARS system: Contractor 
 
Timeline for Completion: 
2013 – Continue working with Longitudinal Data System governance committee to ensure the 
appropriate data pieces are in place for accurately reporting this measure. Create data sharing 
agreement with the South Dakota Board of Regents to use their data in retaining or transferring 
students from the 2-year to 4-year system. Create data sharing agreement with the SD Department of 
Labor & Regulation to use their employment and unemployment insurance data. 
2014 – SD STARS (Longitudinal Data System) contains all necessary information. Report created to pull 
data out of the warehouse and provide useable information for our Perkins reporting purposes.  
 

Implementation of Local Program Improvement Plans  

For reporting year 2011-12, 137 school districts and four technical institutes offered approved CTE 
programs in South Dakota. Both the number of programs offered and students enrolled have grown 
over recent years.  



 

10 
 

Secondary CTE Programs 
Over 35,000 secondary students took part in 519 different approved CTE programs last year. The 
secondary LEAs are organized into 18 consortia, 14 stand-alone districts and 3 multi-districts (total of 35 
secondary LEAs).  
 
In reporting year 2011-12, the following number of LEAs failed to meet at least 90% of the agreed upon 
levels of performance: 

 

1S1 1S2 2S1 
3S1 & 

4S1 5S1 6S1 6S2 

Failed to Meet (Total) 6 4 0 0 0 1 6 
 
With the exception of 6S2, LEAs performed better in 2011-12 than in the previous year. Only one district 
failed to meet both 1S1 and 1S2, also an improvement from previous years.  As the LEAs enter into 
improvement plans, they will be required to expend a portion of their Perkins funds to support their 
plans for increasing student attainment. 
 
At the state level, there are a few trends of note:  

 Female concentrators outperformed their male counterparts in showing their proficiency in 
reading and math.  

 Native American and disabled concentrators largely under performed in both math and reading. 
Other special populations did not perform as well as the state average, but were not far off of 
average.  

 There is a pattern in districts that have not modernized their CTE programs and fully opened 
their classrooms to all students (non-traditional students and all levels of academic ability). 
Generally those districts have lower levels of math and reading performance (as compared to 
the schools’ overall performance in those areas) and non-traditional participation (as compared 
to their schools’ population demographics). 

 There is much to say about the benefit of students finding a career cluster of interest early in 
their secondary career and then having the availability of courses ranging from foundational to 
rigorous, upper-level concepts. CTE concentrators in the state graduate at a much higher rate 
(approximately 96%) and go on to postsecondary education at a much higher rate 
(approximately 75%) than their peers (approximately 84% graduation rate and 69% 
postsecondary going rate). As our state focuses in on strategies to assist students in their paths 
to graduation and readiness for college, careers and life, personal learning plans and Career and 
Technical Education coursework will be important components to encourage.  

 
Trends to note amongst the districts that failed to meet the performance measures: 

 Females outperformed their male peers in math and reading performance. Disabled and 
economically disadvantages students tended to have poor performance in math and reading as 
well.  

 Those school districts that haven’t overhauled or modernized their CTE programs are struggling 
to attract all students into their programs. There is a clear pattern when those poorly designed 
or administered programs’ data is not comparable to their full school data/demographics. We 
need to continue to work with those educators (administrators, teachers and school counselors) 
to ensure appropriate courses are offered, technology and equipment is integrated and that 
students know what their opportunities for career education is during course registration 
processes. 
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 In some instances, the number of concentrators the data was being drawn from was very low. In 
those cases, one or two students who didn’t perform well could have skewed the data. We need 
to work with those districts and consortia to ensure quality programs of study and sequences of 
courses are being offered so that students, including non-traditional students, have access to 
relevant courses of interest.  

Postsecondary CTE Programs 
There are four public technical institutes that offer programs for certificates and degrees in the state. 
The table below summarizes the number of LEAs failing to meet at least 90% of the agreed upon 
performance levels.  
 

 

1P1 2P1 3P1 4P1 5P1 5P2 

Failed to Meet (Total) 1 1 2 1 3 3 
 
The largest trend in the LEAs failing to meet core indicators was data collection issues and consistency 
amongst the institutes in reporting their data. These are issues we’ll be working to correct in the coming 
year so they are taken care of prior to the next data reporting cycle.  One of the technical institutes 
experienced major administrative changes this year and worked to correct long-standing structural data 
collection challenges. While not completely worked out, the institute recognizes the importance of 
getting the data in proper order for future years.  
 
The placement rates in 4P1 are a bit misleading. The only way we currently have to collect this 
information is via a survey six months after graduation. Our percentage is calculated based on the 
number of students who are employed, in the military or pursuing another certification as compared to 
the actual total of graduates. If the response rate is very high, our placement rate is very high. If the 
response rate is a bit lower, the placement rate drops off quickly. The largest LEA had a lower response 
rate, thus the statewide placement rate fell below the negotiated rate.  
 
The enrollment at the technical institutes continues to rise, but the non-traditional participation rates 
and non-traditional completion rates have not kept pace with the growth. The only LEA to meet both 
5P1 and 5P2 was the largest LEA that offers many Health Science programs where there tends to be 
higher non-traditional participation than in programs like Manufacturing or Transportation, Distribution 
& Logistics.  
 

Tech Prep Grant Award Information 

Tech Prep funds were not available for 2011-12. Perkins Leadership funds were used (see above) to 
support Postsecondary Career Coordinators at each of the four technical institutes. The Postsecondary 
Career Coordinators carried out programming to encourage postsecondary education, assist with career 
exploration and planning, host career cluster camps and share the benefits of postsecondary career and 
technical education. 
 


