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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

Yes

The Oregon Department of Education (ODE) developed a collaborative validation process for identifying and approving
Industry Recognized Credentials (IRC).  The validation process involves CTE Regional Coordinators and the Workforce
system.  Credentials are reported through our existing data system.  The credentials currently qualify as a Technical Skill
Assessment. As a result of this raised awareness and state funded incentives, there has been an increase from 58 earned
IRCs in 2015 to 420 earned IRCs in 2017.     

The Higher Education Coordinating Commission (HECC) included an examination of Technical Skill Assessments as part
of the onsite visit protocol.  In 2016-2017, 16 of the 17 community colleges were visited.    

The Oregon Agriculture Teachers Association formed a subcommittee to ensure that the Technical Skill Assessments are
measuring the full skill set offered.  As a result of this work, a stackable credential within the Statewide Ag Program of
Study was approved using the IRC validation process above and will be available to students for the first time during the
2017-2018 school year.  

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

Yes

The Oregon Department of Education (ODE) spent significant time developing and enhancing data systems this year.
Efforts included:    

Added Technical Skill Assessment (including Industry Recognized Credentials) to the secondary CTE Student Data
Collection     

Enhanced communication system which notified CTE Regional Coordinators (RCs) and local superintendents of
anomalies    

Improved feedback to field regarding the accuracy of data submitted to the collections    

Meeting with field data staff to review data entry process and obstacles    

Publishing technical assistance videos for field data staff    

Providing technical assistance to RCs and answering questions related to CTE data collections    

     

Data Collection Support – The Higher Education Coordinating Commission (HECC) spent significant time providing data
collection support. Efforts included:    

Convening statewide data summit to improve the data collection for Perkins reporting, specifically for those students who
are identified as Limited English Proficient (LEP)    

Providing technical assistance for postsecondary institutions related to data on nontraditional students    

Agency staff utilized Qualityinfo.org, the workforce data system, in determining program alignment to high wage and high
demand occupations.  Staff from both secondary and postsecondary provided technical assistance to local recipients on
how to use the data for program improvement.    
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A heightened interest in local data accuracy has been fueled by state incentive funds for measurable student outcomes. 
Financial awards are provided for students, particularly historically underserved students, obtaining three credits in a CTE
Program of Study leading to high wage and high demand occupations and the attainment of an industry recognized
credential.  Local recipients worked with student information system vendors, data entry staff, and teachers to ensure data
was entered correctly and deserved outcomes were realized.     

   



Consolidated Annual Report, Program Year 2016 - 2017
Oregon

Step 3: Use of Funds: Part B

Date Printed: 07/11/2018 1

1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

Oregon has a four-year approval process for CTE Programs of Study. The original application requires that the Program
of Study adequately meet criteria for five core elements:    

Standards and Content (using Oregon industry endorsed standards—The Oregon Skill Sets)    

Alignment and Articulation (between a secondary institution and a community college)    

Assessment and Accountability (student concentrators being tested with a previously identified, state-approved Technical
Skill Assessment; leads to an industry credential)    

Student Support Services (guidance and help navigating the career pathways that each student follows)    

Professional Development that responds to the needs imposed by the evolving Program of Study and the needs of the
teachers and students who participate in that Program of Study    

     

After four years, each Program of Study is assessed through the renewal process; based on that evaluation, teachers,
instructors, and industry partners re-evaluate the Program of Study and make appropriate adjustments. Regional
Coordinators in each region lead this local evaluation for each program and submit to the Oregon Department of
Education (ODE) their recommendations for another four-year renewal of those Programs of Study that are of sufficient
size, scope, and quality. Only those that are approved as high quality CTE Programs of Study receive Perkins funding.    

     

Annually, the Perkins performance indicators, and the annual application and report, are used to monitor program quality. 
In addition to overall performance, particular attention is paid to special population performance and gaps.  Pivot tables
have been created to drill deeper into data to examine different student group performance and participation.    

     

The CTE Network, a statewide group of local leaders, named assessing program quality as one of the three goals of the
group for 2016-17.  The group met five times during the year to create an action plan to define and assess high quality
Programs of Study.  As a result, Oregon is now piloting the Advance CTE Policy Evaluation Tool and the Network is in the
process of piloting a locally developed program evaluation tool.    

     

One notable local practice is the sharing of advisory councils with like programs in one region.  The advisory members
examined programs in different schools and shared ideas for continued improvement.  

2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

At the state level, staff have continued to explore new tools to more effectively deliver information and streamline
processes. As a result, Smartsheets have been deployed for some grant management as well as teacher licensure
approval.     
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Counselors are able to access college and career information coursework through the CCR Alliance Academy.  This
online professional development platform is utilized by school counselors to help students explore interests and abilities,
research careers and post-secondary training information, and develop personalized learning plans to guide next steps.    

     

The Oregon Department of Education (ODE) has developed a set of resources related to incorporating Unmanned Aerial
Systems (drones) into school programs.  The resources include a webpage with relevant policy information and a series
of four webinars presented by guests from business and industry focused on drone use in education.  A summer academy
was offered at Oregon State University.  Thirty teachers from across the state participated in the academy.    

     

The Oregon Educator Network (OEN), an online collaboration space, was used by manufacturing teachers and instructors
across the state for discussion, lesson design, and collaboration.    

The Oregon Agriculture Teachers Association and Oregon FFA have adopted the Ag Experience Tracker to provide
support and guidance on students’ Supervised Ag Experiences.  This tracker is available online or through a phone app
and provides students with access to teachers, industry partners, and parents for mentoring through the experiences.     

Applied learning and the use of 21st century technology are the cornerstone of high quality Career and Technical
Education.  Below are examples of strides made at the local level to continue to expand the use of relevant technology:    

Lane Community College, in collaboration with secondary partners at the Lane ESD, rolled out Tooling U, an online
Advance Technology curriculum.  This model allows students to reap the benefit from web-based instruction and frees the
instructor to have more one-on-one time with students in the lab.    

Along a similar vein, the culinary instructor at South Medford High School continued work on flipped classrooms.  She was
recognized nationally and published her first book – Gamifying Culinary Arts.    

The use of portable computers continued to expand, especially in engineering classrooms across the state.  By having
information at their fingertips, students no longer have to go from equipment to classroom.    

Numerous recipients reported an increase in demand for the use of drones in a variety of career areas.  With the
increased use, students grappled with contemporary topics such as privacy, use of video for law enforcement purposes,
private air space, and liability in the event of malfunction.   

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

Bringing teachers to the classroom from industry continues to be a focus in Oregon.  Staff worked with the teacher
licensing commission to update requirements and to develop online tools to assist with gaining licensure.  Through these
efforts CTE Licenses were brought into line with full licensure rather than an add-on or less-than option.     

     

The only CTE specific teacher preparation program in Oregon is at Oregon State University and is for Agriculture
Education.  Staff works closely with the program through regular visits to the university classroom, participation in
committees, and providing mentoring for current and former students of the program.    

     

With assistance from local funding sources, the Oregon Department of Education (ODE) worked with two universities and
one community college to develop on demand or cohort courses that meet the requirements of teachers coming to the
profession from industry.     
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In spring 2017, ODE, in partnership with the Higher Education Coordinating Commission (HECC), provided a Carl D.
Perkins Grant Writing Workshop to approximately 10 participants. Each participant completed one section of their Perkins
Basic Application during the workshop and left with a better understanding of the application elements.    

     

State advisors of CTE Student Leadership Organizations receive ongoing training on program improvement to ensure
students gain skills and knowledge that will allow for access to high wage and high demand occupations.    

The Perkins State Plan requires local recipients to set aside 10% of their allocation to provide professional development
activities based on local need.  Local professional development activities included:    

Historically, the Oregon ACTE organization has provided the primary avenue for professional development.  With the
decommission of that organization, Oregon teachers, counselors, and administrators participated in national and regional
ACTE conferences.  Many teachers, especially from rural communities, had never been to a national conference.  They
returned to their classrooms realizing they were part of a larger movement and felt less isolated in their craft.    

At one of these conferences, Salem-Keizer School District began a relationship with Mark Perna, who provided
districtwide training on recruiting and retaining students into CTE program pathways.  More than 60 CTE teachers, 30
counselors, and 25 administrators participated in these activities.    

Integration of STEM, CTE, and academic standards continued to be a priority for professional development activities. 
One example from Lane County was a two-week summer training for secondary and postsecondary computer science
teachers.  They were able to align programming, collaborate with leaders from industry and the local STEM hub, and
participate in the SuperQuest training.    

   

4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

Oregon continues to struggle to meet nontraditional performance indicators at the secondary and postsecondary level.  As
part of a Perkins performance indicator improvement plan for 6S1/6S2 and 5P1/5P2, the second cohort of regional teams
participated in the Oregon Program Improvement Process for Equity in Nontraditional Career Preparation™ (PIPE)
project-- a partnership with National Alliance for Partners in Equity (NAPE) to address equity.  Utilizing enrollment and
completion of CTE program data disaggregated by gender, race/ethnicity, and special population status along with other
non-CTE data, teams formulated and implemented activities designed to close student performance gaps. These plans
were incorporated in the annual application as the improvement plan for that performance indicator.    

In order to reach beyond the cohorts participating in the PIPE project, the Oregon Department of Education (ODE) and the
Higher Education Coordinating Commission (HECC) partnered with several entities in Oregon and nationally to offer the
most current professional development opportunities to the CTE Network and their teachers, staff, administrators,
counselors, STEM Hub partners, post-secondary leaders and instructors, and other community stakeholders.  Three of
the NAPE tool kits were purchased and made available for interested recipients.  A book study was initiated with agency
staff to continue to develop a deeper understanding of issues of equity.  

5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

Oregon has nine federally recognized, sovereign nations. ODE staff was invited to attend the Government to Government
Council, Education Cluster, to talk about opportunities for American Indian/Alaska Native (AI/AN) students through CTE. 
Graduation rates for AI/AN concentrators are 18 points higher than for all AI/AN students in Oregon.    

As mentioned above, Oregon partnered with National Alliance for Partners in Equity (NAPE) to offer the Program
Improvement Process for Equity in Nontraditional Career Preparation™ (Oregon PIPE™). PIPE is a research-based
professional development program created to increase the participation and success of underrepresented students –
particularly students pursuing careers nontraditional for their gender-- in CTE Programs of Study.    

Some examples of activities focused at the local level included:    
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A skills, trades, and apprenticeship fair focusing on special populations was held at Central Oregon Community College. 
More than 450 students attended and were given the opportunity for hands-on experiences.  Staffing for the fair
comprised special population and non-traditional adults.    

Targeting English Language Learners (ELL), Reynolds High School offered CTE for Newcomers.  This course provided a
survey of careers through scaffolded English language development strategies.    

Summer experiences in healthcare careers called MedSplash served 60 middle and high school students from across
Lane County.  The curriculum combined academic and experiential activities paired with industry tours and guest
speakers.  Eighty-six percent of participants were considered historically underserved (ELL, Special Education, students
experiencing poverty, minority).  

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

The Community Colleges and Workforce Development (CCWD) unit visited 13 of the 17 community colleges in Oregon.
During these visits, staff had conversations regarding Perkins Performance Measures Report to evaluate CTE programs
and services on each campus. During these conversations, each indicator was discussed, along with ways to continue to
improve performance.    

     

Four recipients were chosen for a Perkins Fiscal Monitoring visit –    

a form of compliance -- but were also offered an opportunity to reinforce expectations around gaining approval for
expenditures, allowable expenditures, supplanting, personnel activity reporting, and inventory control.  Providing intensive
examination and support afforded opportunities for improvement.    

The 32 CTE Revitalization Grant recipients (state grant funds) each received two visits from agency staff.  The visits
provided the opportunity to coach participants in starting a CTE Program of Study and/or improving program quality.    

State staff provided ongoing technical assistance through the CTE Program of Study application and renewal process.
Technical assistance included providing telephone support about Program of Study development, reviewing and providing
guidance on new or renewed applications, reviewing and providing feedback on the CTE Program Update, and making
visits to local programs.    

By employing the newly-built feedback system during the annual data collection, staff were able to be proactive with
technical assistance.  Twice weekly, staff received a data file outlining alarming year-over-year changes and errors. In
addition to this year-end process, video learning modules were created for everything from understanding numerator and
denominator to entering accurate data. This process allowed for an open line of communication with the field and aided in
meaningful technical assistance.    

The CTE Network comprises stakeholders from both secondary and postsecondary education and serves as the state’s
primary communication conduit, both to and from the field. There are approximately 60 members of the CTE Network that
meet twice yearly. Additional subgroups of the Network – such as the CTE Regional Coordinators, Community College
CTE Leaders, and Dual Credit Coordinators – meet quarterly. These meetings provide an opportunity to facilitate
conversations and communicate updates with representatives of local regions pertaining to Perkins funding, CTE
Programs of Study, and CTE Teacher Licensure, and to offer other relevant technical assistance.  

7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

133308

Number of students participating in Perkins CTE programs in state correctional institutions:

364

Describe the CTE services and activities carried out in state correctional institutions.
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The Oregon Youth Authority (OYA) oversees programs involving adjudicated secondary students. There were seven CTE
Programs of Study offered in high school programs located in six state institutions. These programs meet the same
requirements as CTE Programs of Study offered in traditional or vocational high schools. Some examples of the activities
offered in youth correctional facilities include:    

Three Lakes and Riverside students participated the Office Systems CTE Program of Study. These courses focus on the
traditional business management standards, but the program has also expanded to include start-up, financial awareness,
pitching, and presentation skills.    

Monroe School, located in Eastern Oregon Youth Correctional Facility, offered a diesel mechanic and wood program.  The
mechanic program is aligned with John Deere and Cumming mechanic requirements.  The wood program is aligned with
Treasure Valley Community College, with 46 college credits available, and with the National Center for Construction
Education and Research (NCCER) certifications.    

CTE programs for adult corrections are managed by the Oregon Department of Corrections (ODOC).    

Shutter Creek Correctional Institution participated in the Sustainability in Prisons project.  Focused on science,
sustainability and career, inmates worked with the Oregon Zoo to raise Taylor Checkerspot Butterflies.    

Warner Creek Correctional Facility is the only geothermal powered institution in the state.  Inmates participated in wind
and solar power programming.    

Coffee Creek Correctional Facility continued to gain state and national recognition for their partnership with the Oregon
Lions Sight and Hearing Foundation.  Female inmates become certified technicians in Paraoptometrics.  Over 100,000
pairs of glasses are recycled annually through this program.  

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

12818

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

70

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

The Oregon School for the Deaf is part of the Mid-Willamette Education Consortium (MWEC) and is served by a CTE
Regional Coordinator.  Oregon School for the Deaf continued to offer a CTE Program of Study in Visual
Communications/Video.  Concentrating on video production, their work was recognized by the State Board of Education.   

During 2016-17, a new Program of Study in Construction Technology was approved and began to serve students.  The
program focus is on Construction Carpentry, specifically on Framing.  

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

Yes

There were 18 charter schools in Oregon providing CTE Programs of Study during the 2016-17 school year.  All of these
charter schools are members of a Perkins Consortium in their region, allowing support from a CTE Regional Coordinator
and access to resources.  Among the charter schools, there are 25 approved Programs of Study.  This represented a
decline in total POS in charter schools from the prior year. As a result, professional development for CTE Regional
Coordinators was provided.  Additional outreach is planned for 2017-18.  

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

Yes
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In February 2017, Lane ESD hosted a professional development training for counselors and early learning teachers in
Programs of Study. The objectives of this workshop included: discussion of roles for those involved in CTE Programs of
Study, growth in foundational understanding of CTE Program of Study development and expansion, providing a platform
of collaborative sharing between teachers and counselors, identifying standards related to early learning POS courses,
developing a “road map” and matrix of POS courses, and completion of POS applications. Approximately 30 educators
attended, providing feedback that it was “helpful to have all the stakeholders in the room for renewing current Programs of
Study” and that “the workshop had a lot of good content and was very informative.”    

In June 2017, early learning educators from across the state met for a three-day workshop with industry experts and early
learning colleagues. The objectives of this workshop included: providing a platform of collaborative sharing and
connection to industry partners, identifying dual credit opportunities, discussion of student support systems and student
leadership, investigating literacy strategies for early learning and skill building, and exploring resources for early learning
Programs of Study. Thirty-nine participants attended this training; they heard from eight different presenters from all
aspects of the early learning industry. In addition, participants began building marketing tools for their ECE programs
aimed at recruitment and retention in those programs of diverse students.  

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

No

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

Yes

With the implementation of the Workforce Innovation and Opportunity Act (WIOA), Title II/Adult Basic Education programs
are including Integrated Education and Training (IET) or Integrated Basic Education and Skills Training (I-BEST) elements
into ABE/ESL/GED classes to provide CTE program access to low-skilled and English Language Learning adults.  These
programs will provide college-level CTE training, basic skills education, and work readiness skills by collaborating with
CTE programs and WorkSource programs to accelerate adults to high wage and high demand careers using Career
Pathways, stackable credentials, and CTE degree options.  

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

Yes

Oregon has had a strong history of providing secondary work-based learning technical assistance to various stakeholders
throughout the state. However, these supports are not part of a streamlined, integrated approach to providing solutions to
perceived or real barriers to these opportunities. A collaborative effort is needed to address the increased demand for
college and career readiness opportunities for youth. To that end, the members of the Oregon Work-Based Learning
Workgroup agreed to    

create common language among stakeholders to develop and implement successful work-based learning opportunities,    

provide streamlined technical assistance to stakeholders (including knowing the correct person to contact),    

develop a stronger work-based learning infrastructure with clear policies and regulations for all parties,    

hold employer roundtable for stakeholder investments, and    

pilot efforts as requested.    

This information was made available to districts, employers, and other stakeholders.  
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

The focus of the Career and Technical Education Summer Conference -- consisting of regional coordinators, community
college leaders, dual credit coordinators, and representatives from the Oregon Department of Education (ODE) and the
Higher Education Coordinating Commission (HECC) -- shifted to include STEM Hub coordinators from across the state. 
The groups made a collaborative action plan to implement in local communities to integrate their academic and CTE
efforts.    

Oregon has funded six regional Math in Real Life projects. Each project supports collaboration between math teachers
and those who use math in context. Teachers are developing, implementing, and revising lessons that put math in
context. All lessons will eventually be available on an open resources site operated by ODE.    

Oregon worked with five school districts to develop and implement opportunities for students to earn core academic
content through CTE courses. Lessons learned from these pilot projects will be used to expand this option to other school
districts.    

Statewide, there were local initiatives which focused on applied academics in CTE programs, but CTE teachers are often
viewed as the model for integration and application of academics.   

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

As part of the CTE Program of Study design process, secondary schools must partner with at least one postsecondary
partner (one of which must be a community college) in planning the industry pathway that is the focus of each Program of
Study. These educational entities are required to use industry partners in designing Programs of Study that meet the
needs of local communities, including the local business and economic need for high wage and high demand careers.    

Representatives from the Oregon Employment Department (OED), Division of Community Colleges and Workforce
Development (CCWD), and the Oregon Department of Education (ODE) continued to collaborate across systems to look
for efficiency and alignment strategies.  This work will inform upcoming legislative proposals.    

The STEM Investment Council was appointed through the 2013 Oregon Legislature to help guide improvement in STEM
opportunities. During the past year, collaboration with the STEM Investment Council has continued to be imperative to
supporting CTE and STEM initiatives across Oregon. ODE staff presented to the Council three times during the reporting
year and met regularly with the Council staff.    

Additionally, the state legislature funded CTE Revitalization projects that require local districts to work with their local
industry and community partners to reinvigorate CTE opportunities for the students in their districts. These partners help
design the CTE project, apply for the grant, implement the projects funded, and evaluate those projects as they come to
fruition.    

There was significant activity in the development of Umpqua Community College’s forestry program, including a
commitment from Communities for Healthy Forests to provide an $80,000 grant to assist with funding the hiring of a
full-time forestry instructor.  This helped ensure a successful start to the program.  Additionally, there was a commitment
from the local timber industry for the purchase of two vans for the program.  Work was also started to ensure students
could transfer credits to the Oregon State University forestry program.    
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Advisory committees are also a requirement for CTE Programs of Study.  Many regions have a regional advisory
committee to provide guidance and relevance to programs.  In Lane County, the Construction and Manufacturing
Regional Advisory Committee met four times to update standards and develop real-life situation lessons.  As a result, a
subcommittee formed to develop marketing materials and activities for middle school students.    

The Columbia Basin Student Home Builders has completed and sold their third home.  This CTE Program of Study has a
unique partnership with the community, where professionals are onsite with students through every phase of construction
in order to guide work and instill an authentic work environment.    

In Salem, the Salem Area Chamber of Commerce partnered with the school district to provide the first annual CTE and
Industry Summit.  The summit highlighted best practices of industry interactions with CTE teachers and students. Over
300 students, teachers, and community members attended.    

   

3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes

A new position was added at the Oregon Department of Education with a focus on developing guidance around student
support services for students.  A self-assessment was developed for programs to use to determine how well they are
implementing these services in career advising.  Professional development was provided to CTE Regional Coordinators
on the tool.    

Participation in the statewide school counseling conference allowed for professional development in bridging the
knowledge gap between advising on CTE Programs of Study.  The ODE presentation included an examination of CTE
participation data and strategies to provide better advising information to all students, particularly historically underserved
and nontraditional students.  

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

No

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

No

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

No

7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

Yes

Oregon supported well-rounded programs by providing information around apprenticeship, youth employment laws, and
work based learning.  The resources were released through webpages, in-person presentations across the state and
nationally, webinars, and on-going conversations.  To facilitate this work, the Oregon Department of Education (ODE), the
Bureau of Labor and Industries (BOLI), and the Higher Education Coordinating Commission (HECC) partnered to hire an
Apprenticeship and Work-Based Learning Specialist.  

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 
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No

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

No

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

No

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

No

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

Yes

Oregon Department of Education (ODE) staff improved distribution and accessibility to Oregon Employment Department
(OED) materials (Careers Magazine, www.qualityinfo.org, utilizing data to determine high wage and high demand
Programs of Study).  


