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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

No

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

No
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1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

To ensure program quality and integrity, all Perkins eligible CTE programs must go through the Program of Study (POS)
design and renewal process every three years.  Education Specialists reviewed more than 200 individual CTE POS during
2012-13.  The program review included:    

a re-examination of course standards and content with education and industry partners;    

a review of program curriculum alignment of and articulation of postsecondary credit and/or industry certifications;    

an analysis of technical skill and other assessment data to ensure student attainment of academic knowledge and
technical skills, and improvement on those assessment as necessary;    

solidifying student support services to ensure all students have access to high quality opportunities that lead to high wage
high demand occupations; and    

identifying specific professional development based on data analysis and continuous improvement of student
achievement within the Program of Study.    

     

Perkins Performance Measure data, broken out by the various subpopulations, was provided in the fall 2012 to Perkins
recipients.  Recipients evaluated program success and effectiveness and reported that in the Perkins Annual Report for
2012-2013.  This Performance Measure and local data will also be used in the spring to develop action steps which will be
included in the Perkins Local Plan Update.  The Oregon Department of Education (ODE) and Department of Community
Colleges and Workforce Development (CCWD) evaluates program success and development through the review of the
Perkins Local Plan Update and the Perkins Annual Report.    

In collaboration with the CTE Regional Coordinators, two program quality tools were developed to be used at the
secondary classroom level.  One tool is a checklist for administrators to use when visiting a CTE classroom.  The second
tool is more comprehensive and is designed for either self-assessment or outside program evaluation of the entire CTE
Program of Study.  These tools are being piloted during the 2013-2014 school year.    

Examples of program evaluation activities at the local level included:    

Klamath Community College (KCC) conducted an extensive review of the Welding Technology Program core curriculum. 
Through this process a team examined current standards and technology needs; program outcome and student success
data.  As a result the group was able to better align the curriculum and credit opportunities for students in the local high
school and community college.  They also identified barriers and developed strategies to increase access to the program
for historically underserved populations. As a result of the review, multiple access and recruitment strategies have been
employed for the 2013-2014 school year.    

Douglas School District reported activities that increased student access to CTE programs such as offering open
manufacturing lab times after school and during the weekends.  This time brought a higher percentage of non-traditional
and underserved students and their families into the program.  Additionally, the instructors were able to open new lines of
communication and support strategies for student success.    

Portland Public Schools, as a result of student needs assessment, successfully piloted a 9th grade TechGeometry class
as an alternative to College Prep Mathematics Geometry.  This course paired a CTE and Mathematics instructor to create
a rigorous course involving the use of blue prints, professional technical manuals and project based instruction in order to
master geometry standards.  
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2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

Perkins funds have a central role in developing, improving, and expanding the use of technology in career technical
education.  At the state level three overarching programs provided a platform for disseminating information and training
opportunities for technology use in CTE:    

CTE Update: The Oregon CTE Update distributed information every other week to over 200 subscribers.  The CTE
Update included information about emerging and available technology as well as partnership opportunities and financial
resources for technology.  The CTE Update serves as a main communication tool for Perkins Administration, data and
reporting topics, non-traditional participation and other CTE resources.    

CTE Professional Development Calendar:  State staff provided a Google calendar where local and statewide CTE
trainings and technology workshops could be shared with CTE professionals.    

CTE YouTube: State staff created Oregon’s CTE YouTube channel as a vehicle for sharing CTE programs and student
projects from around the state.  Programs and students are able to share their projects with others across the state.    

     

At the local level, numerous activities provided teachers opportunities to learn about technology and students
opportunities to work with technology to improve their technical skills.  Below are some examples of the work Oregon local
education agencies are doing to expand the use of technology in CTE programs:    

Beaverton School District: Westview’s Multimedia Program of Study had students showcase films at The National Young
Filmmakers Festival.  Another student’s YouTube video showing how to create his TI-83 Calculator game, “Fruit Ninja”,
received over a million hits.  These programs are products of the focus of integrating technology use into CTE instruction
in Beaverton.    

Clackamas Education Services District (CESD): At Sabin-Schellenberg two CTE teachers partnered with professionals
from the design industry to make sure that their programs were up to industry standards and using appropriate
technology.  This partnership included upgrades to technology used in the classroom and more authentic student
projects.  In the Agriculture program a Barley Fodder system to hydroponically grow feed from seeds in 7 days was
implemented.  The system trained students on cutting edge technology and provides a cost savings in the feeding and
management of their own animals.    

Grant Education Services District (GESD): Twenty-three CTE teachers participated in the Regional Tech Pack Project and
received extensive professional development on using iPads in the classroom.  Students of these teachers submitted
student-directed and produced videos to NOCTI’s National “The Hands-on Power of CTE” contest.  Fifteen of the regional
Agriculture programs participated in the Ultra Sound and Artificial Insemination Mobile Lab project.  The mobile lab brings
relevant and current technology directly to the students in an authentic work setting.  Veterinarians from the four counties
partner with the teachers in the region to provide instruction and training.  Over 100 articulated credits with Treasure
Valley Community College were awarded to secondary students who participated in the program.    

Portland Area Career and Technical Education Consortium (PACTEC): Advanced Publications substantially increased its
Internet “hits” for its online newspaper. On one week, more than 20,000 people read the students’ online newspaper.
Using this online newspaper requires students to be able to program Wordpress, upload information, use iPods during
their assignments, upload stories and photos, and edit quickly. With the help of the cameras from the CTE grant, students
were able to upload quicker and use industry standard equipment.  

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

Professional development has been a primary focus of Perkins funded programs for many years. The focus of integrating
academic content will be discussed in the next section, but the state has supported high quality professional development
through several statewide initiatives in addition to the support of local initiatives:    
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Annual CTE Conference: State CTE staff partnered with the Oregon Association of Career and Technical Education
(OACTE) to sponsor the annual conference.  In 2012-2013, the conference was attended by approximately 525 CTE
teachers and administrators. The theme was CTE Building Connections and Transitions.  A preconference symposium
was conducted on Advancing CTE through Career Pathways.   Many sessions were available to a wider audience through
video archiving.  Several sessions led to ongoing professional learning opportunities for teachers through follow-up
training.    

CTE Network Professional Development: The CTE Network met five times to tackle issues relevant to CTE in Oregon. 
Topics in 2012-2013 included: CTE Educator Effectiveness, Recognizing High Quality Programs of Study, Dual Credit,
Building and Maintaining Industry Partnerships, Technical Skills Assessment, Teacher Licensure, Academic Integration,
and Effective Use of Resources.  The training of the CTE Regional Coordinators is an important way the state helps
disseminate guidelines for high quality professional development to the local levels.    

Designing Authentic and Rigorous Performance Assessments: The Oregon Department of Education (ODE), the
Department of Community College and Workforce Development (CCWD), and the Educational Policy Improvement
Center (EPIC) partnered to provide an in-depth training to secondary and postsecondary CTE and academic teachers  on
creating authentic formative performance assessments aligned to the Common Core State Standards.  The workshop
involved 30 hours of training, ongoing coaching, and reflection during the 2012-2013 academic year.  Teachers worked in
teams to design performance tasks.  The tasks and results will be posted to the ODE website.    

CTE Teacher Preparation: Department of Education staff worked with Concordia University and the Oregon Teachers
Standards and Practices Commission to evaluate the creation of a teacher preparation program leading to full state
licensure for CTE teachers coming from business and industry.  While program completion has been delayed, the
foundations for the process have been created and will inform ongoing work during the 2013-14 grant year.    

     

Most of the professional development opportunities for CTE teachers were conducted at the local level.  This is why the
CTE network is an important mechanism for ongoing professional learning of CTE leaders across the state.  Below are
some examples of ongoing high quality professional development carried out by local agencies:    

Umpqua Community College (UCC): The automotive program at UCC completed the final steps required to become a
Toyota Regional Training Center.  The teachers received professional development and stipends to write a new
curriculum and upgrades to their equipment. Three automotive instructors attended a Toyota-led workshop that provided
training on curriculum development.  This workshop was completed prior to the curriculum rewrite required for Toyota
T-ten certification.  Toyota consortium members share access to 1240 hours of automotive curriculum that has been
designed by consortium schools across the nation.  The engine performance curriculum that was written by UCC
instructors is receiving high praise from the consortium schools that have adopted it.  UCC’s curriculum is the
highest-rated option for engine performance in the consortium. Nationwide, use of the new curriculum has increased
completions of ASE certifications from 30% to 80%.  UCC is using the new curriculum with the current cohort and expects
to see these types of gains beginning in two to three years as the cohort completes the program.    

Rogue Community College (RCC): RCC created a CTE Learning Series to engage and create an awareness in high
school staff of opportunities in CTE and STEM for their students. These professional development workshops were
attended by teams made up of high school science, math, art, CTE teachers, guidance counselors, and administrators. 
The basic framework of each Saturday workshop focused on the STEM aspects in two CTE areas in an attempt to
support a purposeful integration of academics in CTE and to expand high school understanding of what STEM careers
are possible.  Examples of workshops: Electronics/BoeBots, Computer Science /Dream Weaver - Web design,
Construction Technology/Surveying, Applied Math, Computer-Aided Drafting, Automotive, and CERT (community
emergency response team).  Twenty educational professionals from eight high schools attended all four sessions.    

Lane Education Services District (ESD): To help support and recruit new CTE teachers the Lane ESD region offered a
series of workshops designed to help new CTE teachers with the basics of Career Technical Education including:
licensure, CTE Programs of Study, working with advisory committees and integrating academics.  The series was video
archived and made available to other teachers across the state.  

4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 
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Over $77,000 was awarded through seven Nontraditional Grants during the 2012-2013 school year.  Below is information
about four of these grants.    

Grant Education Services District (GESD):  This collaborative project included secondary staff and students from Region
13 and 14, partnered with Treasure Valley Community College (TVCC) to provide construction and manufacturing
opportunities for female students.  They conducted a week long residential summer institute at TVCC followed by a series
of follow up industry, academic and hands on experiences throughout the year.  In total 30 students; 10 teachers and 10
administrators participated in this rural-focused grant project.  Data points include:    

Region 13 increased 6S1 Non-Traditional Participation Performance Measurements from 53.2% to 58.12% which is a
4.92% increase;    

Region 14 increased 6S2 Non-Traditional Completion Performance Measurements from 57.1% to 68.42% which is an
11.32% increase.    

Rogue Community College (RCC) – STEM Academy and CTE Learning Series:  The STEM Academy provided a
sequence of interactive linked experiences in science, technology, engineering, and math targeted at high school and
community college women in order to promote  girls’ choosing and continuing in STEM education and STEM fields.  The
CTE Learning Series targeted teams of high school science, math, CTE teachers, guidance counselors and
administrators; and postsecondary counselors and recruiters with a focus on the recruitment of women/girls to CTE
Programs of Study.  By offering the CTE Learning series in conjunction with the STEM Academy, RCC staff hoped to
educate the gatekeepers at the secondary and postsecondary.  Data points include:    

Eight area high schools in two counties, totaling 110 high school girls and 25 teachers, administrators and counselors
participated in the project.    

Sixty-four separate hands-on workshops were conducted to provide STEM experiences to girls.    

There was a 44% increase from pre- to post- academy experiences in student responses to identifying specific STEM
Careers and similar growth in the identification of skills, training and wages corresponding to those careers.    

While only budgeting for 10 participants in the day-long Saturday CTE Learning Series, the group had 25 regular
participants.    

Anecdotal evidence showed the STEM alliance broke down barriers around high school outreach programs and bringing
female participants into the STEM fields of study.    

Salem-Keizer School District – Males in Healthcare:  This project provided 23 male students with an overview of a variety
of healthcare careers as well as acquaint students with the Health Services program of study opportunities.  A male
healthcare mentor was identified to accompany students on healthcare tours as well as to talk with them about work place
skills, responsibilities and training opportunities.    

85% of participants intend to enroll in the health services program of study this year – compared to 15% prior to
participating in the project.    

Surveys revealed a slight increase from 71% to 74% of participants reporting an interest in healthcare as a profession.    

Clackamas Education Services District (CESD) – Make the Shift:  Males Mentoring Men toward Healthcare (M3)    

This project aimed to increase awareness of males about healthcare careers and to connect them with other males
entering that profession.  Using other males students and professionals in the field, outreach activities will be conducted to
introduce careers traditionally filled by females.  The focus of this project was on nursing, medical and dental assisting
and clinical lab assisting.  The project consisted of a series of one-hour sessions to male students by male students. 
They also offered priority registration to these students at Explore Health Career Day at Clackamas Community College
(CCC).    

A four-minute video was produced and shown at the sessions, highlighting the five health sciences programs offered at
CCC.    

51 students participated in at least one outreach session.    
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94% of participants in a post experience survey reported they would consider a healthcare career that is typically held by
a woman compared to 31% in the pre-survey    

There was a 7% increase in the variety of specialty options available in healthcare in addition to the traditional response of
doctor or nurse.    

41% of students reported having a strong understanding of training and skills necessary to pursue a healthcare career
choice.    

     

In addition to these special non-traditional focused projects, there are countless examples of locally conducted activities
aimed at increasing non-traditional completion and participation.  These activities are reported to the Oregon Department
of Education through the Perkins Annual Report.  

5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

State Leadership Activities in Oregon included:    

Data Input:  High quality data review requires high quality data input.  ODE state staff produced a series of webinars
regarding how to correctly identify CTE students and input the data using the various reporting and collection tools.  This
resulted in fewer identified data anomalies or errors – and allowed for a higher confidence in disaggregated student data
for analysis.    

Data Review:  While disaggregated student performance data has always been provided to subgrant recipients, this year
disaggregated data was provided by school and by program.  This allowed local recipients to more closely analyze special
population and subgroup performance and enhance supports.    

Native American Strategic Plan:  Career and Technical Education staff from ODE have participated in monitoring and
updating the strategic plan for Native American/American Indian students.    

   

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

State Leadership Activities in Oregon included:    

Perkins/CTE Website:  Staff continues to revise and update the ODE web pages to ensure the pages provide current
information.     

Web-Ex:  State staff members offered technical assistance through the use of WebEx which allowed staff to share a
computer desktop and instruction with field staff, Web-Ex is used to provide one-on-one as well as large group assistance.
   

State Staff Technical Assistance:  All CTE Education Program Specialists at ODE provided ongoing technical assistance
based on their assigned area of expertise.  The specialists report spending about 20% of their time each week providing
direct technical assistance.    

Fiscal Support:  Each grant recipient received at least 3 hours of direct technical assistance on financial issues via the
budget narrative approval process.  Additionally, during the 2012-2013 school year staff conducted 4 fiscal monitoring
visits.  While these may be deemed as compliance visits, the focus has always been on technical assistance.  Leading up
to fiscal monitoring, staff provided mini-workshops, webinars and on-site visits dealing with fiscal management topics such
as allowable and reasonable expenditures, budget approval and revisions, spending plans, inventory, personnel activity
reporting and student generated funds.  The webinars and mini-workshops were available for all grant recipients and were
well attended.  As a result we saw:    

Fewer fiscal findings during monitoring    

CTE Regional Coordinators providing leadership and presentations to local fiscal and administrative staff members    
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7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

114535

Number of students participating in Perkins CTE programs in state correctional institutions:

565

Describe the CTE services and activities carried out in state correctional institutions.

The Oregon Youth Authority (OYA) oversees programs involving adjudicated secondary students.  There were 9 CTE
Programs of Study offered in five high school institutions.  These programs were reviewed on the same three-year cycle
and met the same requirements as CTE Programs of Study offered in non-institution settings.  Services are coordinated in
a collaborative effort between the CTE Regional Coordinator and staff within the institution.  Some examples of services
and activities in the youth facilities included:    

William Lord High School had three CTE Programs of Study: Agriculture Science and Technology, Barbering and Hair
Design, and Manufacturing Technology.  Equipment and tools were purchased to bring the manufacturing program to
current industry standards.  Students were able to produce metal products for sale, allowing profits to be invested back
into the modernization and expansion of the program. A display of student projects was included in the CTE consortium’s
2013 Regional Institute.    

Three Lakes High School completed the process to offer a CTE Program of Study in Business and Management.  Nine
students participated in the program and one received an Office Technology Certificate through Linn-Benton Community
College.  Regional funds were used to send the two instructors to professional development conferences.    

New Bridge High School offered two CTE Programs of Study: Business Technology and Manufacturing Technology. 
Highlights of their year included offering students new opportunities to gain real world work experience and job shadowing
for students facilities and equipment maintenance.     

     

The Oregon Department of Corrections coordinates Career and Technical Education Programs for the adult corrections
population across the state.  Four institutions offered Perkins supported CTE programs leading to certification or a degree
in the following areas:    

Building Construction Technology    

American Welding Society (AWS) Welding One-Year Certificate of Completion    

Oregon Licensed Building Maintenance Electrician Certification    

American Board of Opticianry Certification    

Hair Design, Nail Technology, Esthetics State Licensure    

Microsoft Office Specialist (MOS) Certification(s)    

Internet and Computing Core Certification (IC3)    

Automotive Service Excellence (ASE) certification(s)    

Associates of Applied Science in Automotive Technology    

     

Some examples of services and activities in the adult corrections institutions included:    
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Negotiations to offer the Oregon Licensed Building Maintenance Electrician Certification were completed and two students
enrolled in the program.    

Computer assisted technology was expanded in the Auto Lab to include automotive heating and air conditioning.    

Updated equipment was installed allowing industry level training in CAD systems.    

Instructors were able to attend training events in welding, hybrid technology instruction, building trades, and optometry.    

   

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

9566

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

76

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

The Oregon School for the Deaf (OSD):  There is one state institution serving individuals with disabilities: the Oregon
School for the Deaf.  OSD is part of the Mid-Willamette Valley Education Consortium (MWEC) and was served by the
CTE Regional Coordinator.  OSD offered one CTE Program of Study in Visual Communications/Video.  The teacher was
included in all training and professional development activities afforded other teachers in the consortium.  The OSD
teacher met four times during the year to participate in a Professional Learning Community (PLC) group to create and
align common technical skills assessments across similar programs.  The assessment was completed and data was used
for program improvement.  The other focus of the PLC was to enhance teacher digital literacy skills.  This was the third
year of the digital literacy course and focused primarily on Flipped Classrooms.    

     

Funds were used at OSD, to expand and upgrade the broadcast production studio in order to provide industry-based
equipment and techniques in producing broadcasts.  Students were able to gain hands on TV production experience with
live and taped programs and produced a weekly news magazine show broadcast live to the school and deaf communities.
 Through this studio, students gained skills in video and TV production working as directors, camera operators, editors
(editing video), producers, scripting, and storyboarding.    

   

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

Yes

In Oregon, charter schools are treated as any other public school, therefore they are eligible to participate in all Federal
fund opportunities.  Regarding Perkins, 12 charter schools offer 16 CTE Program of Study options for their students. Each
of these schools are members of consortium and receive services and guidance from the CTE Regional Coordinator in
their area.  Allocations are awarded for these programs through the regular formula process.  

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

No

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

No
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11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

No

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

No
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

Oregon has a strong interest in integration of academics with career and technical education. The state CTE staff have
been involved with the Common Core State Standards implementation from the beginning.  Oregon has also worked with
adoption of the Common Career Technical Core. Oregon has invested heavily in Math-in-CTE and Literacy-in-CTE and
used these models of collaborative lesson building to integrate coherent content aligned to challenging academic
standards and relevant to CTE. State Leadership Activities in Oregon included:    

Common Core State Standards (CCSS):  State staff engaged the CTE Math and Literacy specialists in reviewing the
standards and working on a plan for involving CTE in the statewide rollout.   State staff sponsored ongoing presentations
and resources to help CTE teachers integrate CCSS into their CTE courses.    

Applied Academics Research Project:   The goal of this project was to develop and evaluate a high school level math
course  tied to standards and grounded in a Career and Technical Education context.  Early data suggests a statistical
increase in students’ attitude about math.    

     

Local Activities included:    

Literacy-in-CTE: Douglas ESD provided writing instruction to their CTE teachers.  Teams of teachers created writing
lessons in their career areas and shared them across the region.  Eight out of nine districts participating in the program
had CTE students out-perform the general population on writing assessments.  Grant ESD continued to offer a combined
Math and Literacy-in-CTE program involving both secondary teachers throughout the region and Treasure Valley
Community College faculty.  The region has boosted math performance from 67.8% to 73% meeting standards.In writing
the improvement was even more striking with a jump from 70% to 80.4%.  All lessons are posted on an EDMODO site for
teachers to share and each CTE classroom sports a “CTE Commitment to Literacy” wall poster. High Desert ESD
continues to offer Literacy-in-CTE and the region saw an improvement in reading scores from 66.4% to 94.46% in one
year.    

South Coast Education Services District (SCESD): The region’s focus through the Perkins Reserve on Essential Skills in
CTE is showing success especially in writing attainment with significant improvement during the last three years. During
2012-13, eleven high school and three college CTE teachers attended CTE and Essential Skills Work Sample Training in
Reading and in Writing.    

     

Perkins Performance Writing Attainment Region 7    

2010-11                 2011-12       2012-13        State Target    

58.85%                   61.96%          74.03%         70.00%    

     

Math-in-CTE: David Douglas High School continued to support ongoing collaboration between math and CTE teachers.
High Desert ESD has been training teachers in CTE in Math for 4 years and the regional math scores continue to hold
above 75% for the second year in a row.  In Tillamook, the highlight activity of the year was a showcase of CTE teachers
sharing lessons and projects designed to show proficiency in CCSS math.  The collaborative approach provided
opportunities for teachers to refine and improve the projects and the program will be completed again next grant cycle.    
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Rogue Community College (RCC):  RCC held a four-day Summer Math Institute designed to prepare teachers to use
RCC’s Contextualized Algebra MTH63 curriculum by applications and understanding their philosophy of teaching
mathematics.  In June, RCC hosted 30 math teachers from Oregon high schools and community colleges at their Table
Rock Campus for 32 hours of instruction with the option of receiving graduate and undergraduate education credits from
Western Oregon University (WOU). So while CTE teachers are integrating math instruction into technical courses, math
teachers are also taking advantage of contextual learning to teach math through career-related problems.  

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

The philosophy in the Oregon Department of Education and particular to the Oregon Perkins and CTE community is that
students, teachers and CTE programs cannot be successful without strong partnerships at all levels of the education
continuum and business, industry and labor.  Some of the state level partnerships around Career and Technical
Education included:    

Partnerships for Occupational Career Information (POCI): This cross agency collaboration included representatives from
the Oregon Department of Education, Oregon University System, Career Information Systems, Oregon Employment
Department and the Oregon Education Investment Board.  This group contributed to the production of Careers Magazine
which was distributed across the state in both English and Spanish.  They continued to identify opportunities to coordinate
resources and update websites.    

Credit for Proficiency:  The Oregon Department of Education and Career and Technical Education staff partnered with
Achieve on Credit for Proficiency.    

Common Core State Standards:  CTE state staff actively supported the efforts to highlight CTE in the implementation of
the Common Core State Standards (CCSS) through collaborative projects such as project included the Educational Policy
Improvement Center (EPIC) at the University of Oregon.  This project is described in the R3:  Professional Development
section of this Consolidated Annual Report.    

College and Career Ready Workgroup:  This cross agency work group included the Oregon Department of Education, the
Higher Education Coordinating Council and the Department of Community College and Workforce Development.  This
group was charged with creating a college and career ready definition and continues to work on College and Career
Ready issues.    

Advancing CTE through Career Pathways:  Oregon was selected to participate in this technical assistance project
designed to coordinate the secondary focused CTE Program of Study and community college focused Career Pathways
in order to extend the career pathways concept to a broader audience.  This three year project has partnered
representatives from the Oregon Department of Education, the Department of community Colleges and Workforce
Development, Aspire, Career Information Systems, Department of Human Services, Business Education Compact and
local businesses and industry leaders.    

     

Examples of partnering to enable students to achieve academic standards, technical skills or complete programs of study
at the local level included:    

     

Region 13 and Region 14, and Treasure Valley Community College (TVCC): An Ultrasound and Artificial Insemination
Mobile Project Lab was purchased for use in this region.  Fifteen high school teachers, one community college instructor
and veterinarians from four counties met numerous times for training and lesson design workshops.  During the initial
implementation phase of the project over 100 articulated credits were awarded to students.    
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High Desert Education Service District (HDESD):  The HDESD has worked diligently to deliberately infuse STEM
concepts into all areas of their CTE program offerings.  At Culver High School, students worked with the Oregon State
Parks, Portland General Electric and local business partners to engineer and install a paddle wheel power generating
facility.  The paddle wheel uses left over irrigation water passing through the park.  This yearlong project had students
learning about water conservation and electrical production and resulted in collaboration to engineer and install the
electrical power producing equipment to feed power back into the electrical grid at Cove Palisades State Park.  Through
the project students applied research skills, math and scientific concepts, material selection, computer assisted drafting,
technology driven manufacturing equipment and the development of teamwork and collaboration skills.    

Intermountain Education Service District (IMESD): A stakeholder outreach effort was implemented over the past two years
in order to strengthen sustainability and ensure consistency in programs.  Their CTE Consortium has made it a priority to
strengthen partnerships with business and industry, counseling and advising staff, and administrators through two-way
communication and collaborative efforts.  As a result:    

Together, the Dual Credit Alignment Specialist from IMESD and Blue Mountain Community College (BMCC) CTE Advisor
visited approximately 15 CTE classrooms in 6 regional high schools during dual credit registration periods to promote and
explain the certificate and degree options available.  The number of BMCC CTE college credits earned by high school
students increased by 38%.    

Monthly Counselor Roundtables were hosted for secondary and postsecondary counselors/advisors in Umatilla, Morrow,
Union and Baker counties.  Topics included a business and industry presentation on the Skills Gap and the Career
Pathways template and tools to help counselors and schools organize their instructional, extra-curricular and community
resources.    

Industry Tours (fall and spring) allowed secondary and BMCC CTE instructors and advising/counseling staff to visit five
business and industry sites to gain a  

3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes

Special project support to improve career guidance and academic counseling programs included:    

Infrastructure support for the Oregon Career Information System (CIS) was provided including CIS Connection
Reprogramming.    

Support to develop, publish and distribute Oregon Careers Magazine, a publication distributed to high schools and
community colleges across the state for use in college and career planning.    

Mt. Hood Community College developed articulated Program of Study Templates (POST) for use in career counseling
and advising with secondary students. In addition, professional development for counseling and advising staff at both the
secondary and postsecondary levels to ensure that use of the POST Templates was implemented uniformly across the
region.     

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

No

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

No

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

Yes
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Student leadership is supported through CTE Program of Study development and is integral to all CTE programs.  Two
major projects initiated during the 2012-2013 school year included:    

Increase Business Partnerships:  The Oregon Career and Technical Education Student Leadership Foundation
(OCTESLF) was awarded a contract to cultivate relationships and build a database of business partners committed to
supporting all of the student leadership organizations.  A toolkit was also developed to support advisors in approaching
businesses and cultivating partnerships.    

Student Facilitation and Input:  Tri Leadership Resources, Inc was awarded a contract to prepare student leadership
officers from across the state to assist in the facilitation of the Advancing CTE through Career Pathways Symposium.  As
part of this facilitation, students were active participants in small group activities.  One of the key activities was to discuss
how to effectively communicate with students about opportunities in CTE.    

Advisory Training:  Regional coordinators at the local level used Perkins funds to provide professional development
opportunities to improve the knowledge, skills and attitudes of CTSO advisors.  

7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

No

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

No

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

No

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

No

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

No

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

No
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Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

Oregon has approved assessments for all areas where there are CTE programs at the secondary and postsecondary
levels.  For 2013-2014 we will do the following in order to improve coveage:    

1.  Monitor technical skill assessment reporting from secondary and postsecondary programs and provide appropriate
technical assistance to help improve coverage where needed.    

2.  Continue to work with CTE Regional Coordinators and community college points of contact to approve technical skill
assessments in new program areas.    

3.  Require reporting of specific assessments using Oregon assessment identification codes to accurately determine
which assessments on the approved list of assessments are being used in programs.    

4.  Continue to maintain and update Oregon's online database of technical skill assessments.  

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.
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Step 8: Program Improvement Plans

Extension Requested?

No

Required Program Improvement Plans

Directions: Your state has failed to meet at least 90% of the state adjusted level of performance for the core indicators of
performance listed in the table below. Please provide a state program improvement plan addressing the items found in the
column headings of the table below.

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

2P1 Quantifiable gaps exist in the Provide technical assistance Luis Juarez Lisa 03-31-14

following student populations Work with individual recipient Reynolds Shalee

when compared to all students: postsecondary programs that did Hodgson 

Black or African American not meet performance to

Hispanic/Latino Two or More determine appropriate local and

Races state strategies/activities that will

improve performance and will

become part of the action plan.

Research successful practices of

other states—apply lessons

learned in technical assistance

for OR programs 

2P1 Quantifiable gaps exist in the Require individual recipient Luis Juarez Lisa 06-30-14

following student populations action plan Each eligible Reynolds Shalee

when compared to all students: postsecondary recipient that did Hodgson Krissa

Black or African American not meet the 90% performance Caldwell 

Hispanic/Latino Two or More threshold will be notified and a

Races local corrective action plan will

be required as part of the annual

application for Perkins funds. 

2P1 Quantifiable gaps exist in the Evaluate performance and target Paul Schroeder Luis 02-28-14

following student populations data Analyze local program data Juarez Lisa

when compared to all students: to determine patterns that may Reynolds Shalee

Black or African American explain why the measure was not Hodgson 

Hispanic/Latino Two or More met. Provide the results of this

Races analysis to each individual

recipient postsecondary program
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

that did not meet performance for

use in developing their corrective

action plans. 

2P1 Quantifiable gaps exist in the Encourage Institutions to apply Luis Juarez Lisa 01-01-14

following student populations for additional funding to address Reynolds 

when compared to all students: Non-Traditional Participation

Black or African American Encourage institutions to apply

Hispanic/Latino Two or More for non-traditional grant

Races opportunities Encourage

institutions applying for STEM

grants to target non-traditional

students (eg. women in

engineering, men in nursing)

Provide technical assistance to

ensure these applications include

strategies to increase program

participation 

2P1 Quantifiable gaps exist in the Monitor implementation of action Luis Juarez Lisa 07-31-14

following student populations plans Provide ongoing technical Reynolds Shalee

when compared to all students: assistance and monitoring of Hodgson 

Black or African American implementation of the individual

Hispanic/Latino Two or More plans, collecting and sharing best

Races practices with other individual

recipient postsecondary

programs to increase

performance statewide. 

2P1 Quantifiable gaps exist in the Quantifiable gaps exist in the  12-21-13

following student populations following student populations

when compared to all students: when compared to all students:

Black or African American American Indian/Alaskan Native

Hispanic/Latino Two or More Black or African American

Races Hispanic/Latino Two or More

Races Displaced Homemakers 

5P1 Quantifiable gaps exist in the Provide technical assistance Luis Juarez Lisa 12-19-13

following student populations Work with individual recipient Reynolds Shalee

when compared to all students: postsecondary programs that did Hodgson 

Black or African American not meet performance to

Hispanic/Latino Two or More determine appropriate local and

Races state strategies/activities that will

improve performance and will

become part of the action plan.

Research successful practices of

other states—apply lessons

learned in technical assistance

for OR programs 

5P1 Quantifiable gaps exist in the Require individual recipient Luis Juarez Lisa 06-30-14
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

following student populations action plan Each eligible Reynolds Shalee

when compared to all students: postsecondary recipient that did Hodgson Krissa

Black or African American not meet the 90% performance Caldwell 

Hispanic/Latino Two or More threshold will be notified and a

Races local corrective action plan will

be required as part of the annual

application for Perkins funds. 

5P1 Quantifiable gaps exist in the Evaluate performance and target Paul Schroeder Luis 02-28-14

following student populations data Analyze local program data Juarez Lisa

when compared to all students: to determine patterns that may Reynolds Shalee

Black or African American explain why the measure was not Hodgson 

Hispanic/Latino Two or More met. Provide the results of this

Races analysis to each individual

recipient postsecondary program

that did not meet performance for

use in developing their corrective

action plans. 

5P1 Quantifiable gaps exist in the Encourage Institutions to apply Luis Juarez Lisa 01-01-13

following student populations for additional funding to address Reynolds 

when compared to all students: Non-Traditional Participation

Black or African American Encourage institutions to apply

Hispanic/Latino Two or More for non-traditional grant

Races opportunities Encourage

institutions applying for STEM

grants to target non-traditional

students (eg. women in

engineering, men in nursing)

Provide technical assistance to

ensure these applications include

strategies to increase program

participation 

5P1 Quantifiable gaps exist in the Monitor implementation of action Luis Juarez Lisa 07-31-14

following student populations plans Provide ongoing technical Reynolds Shalee

when compared to all students: assistance and monitoring of Hodgson 

Black or African American implementation of the individual

Hispanic/Latino Two or More plans, collecting and sharing best

Races practices with other individual

recipient postsecondary

programs to increase

performance statewide. 

5P2 Quantifiable gaps exist in the Provide technical assistance Luis Juarez Lisa 03-01-14

following student populations Work with individual recipient Reynolds Shalee

when compared to all students: postsecondary programs that did Hodgson 

Black or African American not meet performance to

Hispanic/Latino Two or More determine appropriate local and

Races state strategies/activities that will
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

improve performance and will

become part of the action plan.

Research successful practices of

other states—apply lessons

learned in technical assistance

for OR programs 

5P2 Quantifiable gaps exist in the Require individual recipient Luis Juarez Lisa 06-30-14

following student populations action plan Each eligible Reynolds Shalee

when compared to all students: postsecondary recipient that did Hodgson Krissa

Black or African American not meet the 90% performance Caldwell 

Hispanic/Latino Two or More threshold will be notified and a

Races local corrective action plan will

be required as part of the annual

application for Perkins funds. 

5P2 Quantifiable gaps exist in the Evaluate performance and target Paul Schroeder Luis 02-28-14

following student populations data Analyze local program data Juarez Lisa

when compared to all students: to determine patterns that may Reynolds Shalee

Black or African American explain why the measure was not Hodgson 

Hispanic/Latino Two or More met. Provide the results of this

Races analysis to each individual

recipient postsecondary program

that did not meet performance for

use in developing their corrective

action plans. 

5P2 Quantifiable gaps exist in the Encourage Institutions to apply Luis Juarez Lisa 01-01-14

following student populations for additional funding to address Reynolds 

when compared to all students: Non-Traditional completion

Black or African American Encourage institutions to apply

Hispanic/Latino Two or More for non-traditional grant

Races opportunities Encourage

institutions applying for STEM

grants to target non-traditional

students (eg. women in

engineering, men in nursing)

Provide technical assistance to

ensure these applications include

strategies to increase program

completions 

5P2 Quantifiable gaps exist in the Monitor implementation of action Luis Juarez Lisa 07-31-14

following student populations plans Provide ongoing technical Reynolds Shalee

when compared to all students: assistance and monitoring of Hodgson 

Black or African American implementation of the individual

Hispanic/Latino Two or More plans, collecting and sharing best

Races practices with other individual

recipient postsecondary

programs to increase

Step 8: Program Improvement Plans
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

performance statewide. 

Step 8: Program Improvement Plans
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Secondary Program Improvement Plans

Quantifiable gaps exist in the following student populations when compared to all students:    Black or African American 
Hispanic/Latino  Two or More Races    

Quantifiable gaps exist in the following student populations when compared to all students:    

     

American Indian/Alaskan Native    

Black or African American    

Hispanic/Latino    

Two or More Races    

Displaced Homemakers    

3S1 – High School Completion    

Quantifiable Gaps:  Quantifiable gaps exist all subgroup populations with the exception of Female and Asian students.    

ACTIVITIES    

Description:  Evaluate performance and target data:  Analyze secondary data to (1) decipher patterns among grant
recipients and student subgroups, (2) determine where to focus our technical assistance efforts.    

Timeline to Begin Activities:  December  2013    

Person Responsible:  Donna Brant, Victor Cato, Brent Jacobsen    

Description:  Collaborate with the ODE School Improvement teams to develop initiatives that fuse the work of both teams
in providing more directed and specialized assistance to identified lower-performing middle and high schools.    

Timeline to Begin Activities:  January 2014    

Person Responsible: Victor Cato, Donna Brant    

     

Description:  Collaborate with staff from Office of Information Technology to assess each step of the collection and
processing of data for 3S1.  Determine potential contributing “data reasons” for the declining performance on this measure
in the past three years and determine what corrections are appropriate.    

Timeline to Begin Activities:  December 2013 – February 2014    

Person Responsible:  Brent Jacobsen    

     

Description:  Determine if negotiating changes to the 3S1 definition and/or target are appropriate.  Evaluate the “data
reasons” and “performance reasons” for the sub-90% performance on 3S1 and decide if negotiating changes to the 3S1
definition and/or target are among the appropriate responses    

Timeline to Begin Activities:  December 2013 – February 2014    

Person Responsible:  Laura Roach, Donna Brant. Brent Jacobsen    

Description:  Continue improving  data collection and validation procedures.  Work with identified districts to ensure that
they institute appropriate CTE data collection and reporting safeguards to provide accurate CTE data.    
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Timeline to Begin Activities:  December 2013 – June 2014    

Person Responsible:  Brent Jacobsen    

Description:  Require individual recipient action plan.  Each eligible secondary recipient that did not meet the 90%
performance threshold will be notified and a local corrective action plan will be required as part of the annual application
for Perkins funds.  Provide support and technical assistance with strategies and activities to include in the plan.    

Timeline to Begin Activities:  July 2014    

Person Responsible:  Donna Brant, Victor Cato    

Description:  Provide targeted assistance to school districts    

     

Description:  Present professional development series that addresses underlying causes of the higher numbers of
non-high school completers within the economically disadvantaged subpopulation.    

Timeline to Begin Activities:  February 2014    

Person Responsible:  Victor Cato, Karin Moscon    

DATA TRENDS:    

1S1—Reading Attainment    

The Limited English Proficiency subpopulation group did not meet the performance target for 1S1— specifically, 46 of the
154 CTE Concentrators (29.87%) comprise this specific LEP group for the Reading Attainment indicator. According to the
2011-12 Oregon State AMO Report, 48.37% of all Oregon students identified as LEP met the performance target for
Reading. Given that CTE concentrators are also included in the state’s AMO Report, the figures are relatively
proportionate.    

1S2—Mathematics Attainment     

3 subpopulation groups did not meet the Mathematics Attainment target:  Disabled (47.13%), Limited English Proficiency
(22.22%), and African American (57.44%) — actual population numerator figures:   697, 34, and 139 students,
respectively.   Additionally, in the 2011-12 Oregon State AMO Report neither did these subpopulation groups  meet
State’s performances targets— Disabled (30.79%), Limited English Proficiency (40.06%), and African American (42.32%).
Given that CTE concentrators are also included in the state’s AMO Report, the figures are relatively proportionate.    

1S3—Writing Attainment    

2 subpopulation groups did not meet the Writing Attainment target:  Disabled (44.90%) and Limited English Proficiency
(19.46%)— actual population numerator figures:   664 and 29 students, respectively.    

2S1—Technical Skill Attainment    

The majority of all subpopulations did not meet the Technical Skill Attainment target:  Males, Disabled, Limited English
Proficiency, Economically Disadvantaged, Migrant, Nontraditional Students, 504 Students, and students of color. The
largest disaggregated student populations are within the Male, and Economically Disadvantaged subpopulations with
1216 and 755 students, respectively.    

3S1—High School Completion    

The majority of all subpopulations did not meet the High School Completion target:  Males, Disabled, Limited English
Proficiency, Economically Disadvantaged, Migrant, African American, Hispanic, White, Unknown, and 504 Students
groups. Most significantly, the largest disaggregated student population is the Economically Disadvantaged
subpopulation—5,063 students, 79.17% of the identified 6,352 students.    

4S1—High School Graduation    
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The largest disparities among achievement for the High School Graduation indicator among subpopulations is observed
within three groups:  Disabled, Limited English Proficiency, and American Indians. Of the three aforementioned groups,
Disabled students represent the largest population totaling 1321 students, representing 59.72% of the identified 2212
students.    

5S1—Student Placement    

Among the 6 subpopulations that did not meet targets for Student Placement, students of color (American Indian and
Hispanic), Disabled, and Economically Disadvantaged demonstrated the greatest disparities. Specifically 4,490
Economically Disadvantaged students of the identified 10,012 did not meet the target; additionally, 42.01% of the 4,070
students identified in the Hispanic subpopulation.    

6S1—Nontraditional Participation     

3 subpopulation groups did not meet the 6S1 target:  Male (21.55%), Disabled (30.15%), and Limited English Proficiency
(32.07%)— actual population numerator figures:   3825, 1406, and 144, respectively.  

Local Program Improvement Plans

Grant Recipients that Failed to Meet at Least 90% of the Performance Target    

Secondary    

1S1 – Academic Attainment Reading/Language Arts    

Number LEA's Failed to Meet - 0    

Percent Failed to Meet - 0%    

1S2 – Academic Attainment Mathematics    

Number LEA's Failed to Meet - 2    

Percent Failed to Meet -8%    

2S1 – Technical Skill Attainment    

Number LEA's Failed to Meet - 13    

Percent Failed to Meet -52%    

3S1 – High School Completion    

Number LEA's Failed to Meet - 12    

Percent Failed to Meet -48%    

4S1 – High School Graduation    

Number LEA's Failed to Meet - 0    

Percent Failed to Meet -0%    

5S1 – Student Placement    

Number LEA's Failed to Meet - 7    

Percent Failed to Meet -28%    

6S1 – Nontraditional Participation    

Number LEA's Failed to Meet - 9    

Percent Failed to Meet -36%    
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6S2 – Nontraditional Completion    

Number LEA's Failed to Meet - 3    

Percent Failed to Meet -12%    

Postsecondary    

1P1 – Technical Skill Attainment    

Number Institutions Failed to Meet - 0    

Percent Failed to Meet -0%    

2P1 – Credential, Certificate or Degree Completion    

Number Institutions Failed to Meet -10    

Percent Failed to Meet -58%    

3P1 – Student Retention or Transfer    

Number Institutions Failed to Meet -8    

Percent Failed to Meet -47%    

4P1 – Student Placement    

Number Institutions Failed to Meet -5    

Percent Failed to Meet -29%    

5P1 – Nontraditional Participation    

Number Institutions Failed to Meet -10    

Percent Failed to Meet -58%    

5P2 – Nontraditional Completion    

Number Institutions Failed to Meet -15    

Percent Failed to Meet -88%    

* Grant Recipients = 25    

** Grant Recipients = 17  


