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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

No

See 4R.2  

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

No

Postsecondary    

Corning Community College introduced a new student engagement/retention model of intervention to increase the
retention, academic achievement and graduation rates of CTE students. The retention model included developing an
Academic Support Center (ASC) to act as a clearinghouse for approximately 500 students.  Dedicated staff served four
cohorts of CTE students to: 1) identify career goals and measure technical skill attainment, 2) determine barriers and
solutions to promote academic achievement, 3) develop and monitor the completion of student education plans, and 4)
increase student engagement and persistence to graduation by linking students to essential college and community
resources.  Processes for tracking various components of each major effort were developed, data reports on students
were provided weekly and interventions associated with the student’s conversion to CTE programs were analyzed.  The
overall percent of undecided matriculated students converted to CTE programs increased by 23% from 2011-12 to
2012-13.    

   



Consolidated Annual Report, Program Year 2012 - 2013
New York

Step 3: Use of Funds: Part B

Date Printed: 02/13/2017 1

1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

Secondary Program Assessment Activities    

CTE Technical Assistance Center (TAC) conducted 25 school visits at Boards of Cooperative Education and Services
schools (BOCES) and LEAs and reviewed seven approved programs. The TAC met with business and industry
representatives, post-secondary institutions, and community agencies with formal and informal agreements with Syracuse
City School district as part of the assessment of the CTE assets available.    

     

SED staff associates performed on-site Perkins monitoring in the following districts/ BOCES: Albany, Schenectady,
Syracuse, Herkimer BOCES, Buffalo, New York City, Elmira, Dutchess BOCES, Orange-Ulster BOCES. The health
occupations associate and contracted professional consultants conducted and/or reviewed results of site visits to evaluate
certification programs.  Over 130 secondary and adult level programs were evaluated.    

     

Postsecondary Program Assessment Activities    

The State Education Department incorporates the expectations of the Statewide Plan for Higher Education in the
guidance issued to postsecondary institutions that are eligible to receive Perkins funding.  Under the postsecondary
implementation of Perkins local improvement plans, institutions are encouraged to apply resources that close
performance gaps between CTE student special populations and the rest of CTE students, consistent with the goals of the
Statewide Plan.  The Statewide Plan draft for 2012-2020 includes provisions that emphasize increased connections
among institutions and economic development entities.  The draft plan also emphasizes increased articulations among
postsecondary institutions and secondary providers, particularly for providers that enroll students in CTE programs.     

NYSED assesses the status of Perkins recipients’ progress in carrying on the major efforts planned by using interim
reports to identify and correct deficiencies.    

NYSED asked postsecondary grant recipients to provide data on economically disadvantaged students who enrolled in
career and technical education programs between July 1, 2012 and June 30, 2013. The data will be used to determine
institution's eligibility to continue to receive postsecondary career and technical education funds and to determine
allocation amounts for 2014-2015.  To receive a specific allocation, an agency must report an eligible enrollment level that
generates at least a $50,000 allocation. If an institution does not meet the $50,000 threshold, they are advised of the
option to form a consortium with another eligible institution.    

     

   

2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

Secondary Programs    

TAC staff delivered webinars on using iPads in the classroom and using  the Literacy Database on the CTE TAC website.
The TAC provided professional development for implementing “Engineering by Design.” The Literacy Tool and database
developed by the TAC expanded to include more than 800 literature resources aligned with all CTE programs.    
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Agriculture Education: Within the past year, the Agriculture in the Classroom (AITC) program established two schools with
high tunnel programs in which teachers are connected through a blog. This teacher-to-teacher blog has now been
expanded to include teachers across the state to share promising practices. The AITC program also uses a variety of
other social media such as Twitter (258), Facebook (687), Kids Growing Food List Serve (394), and General AITC List
Serve (1610) to improve communication and program implementation.    

     

Technology Education: SED staff served on the Technology Policy Protocol Committee.    

     

Health Occupations Education:  Staff improved statewide communications through enhanced website functions, listservs,
posting information about health occupations training technology resources, use of the CTE TAC, blast e-mail
notifications, and use of new technology vendor offerings at professional development conferences.    

     

Postsecondary Programs    

Bronx Community College combines retention efforts and modernization of technology programs by using technology in
tutoring for gateway courses in biology and chemistry and adding a new laboratory in electronics (e.g. Electronic
Engineering Technology ELC 51—17 students enrolled in two sections of course, one offered in the Fall 2012 term and
one in the Spring 2013 term and Telecommunications Technology TEC 31 and TEC 41—7 students.)    

     

Hudson Valley Community College the Center for Effective Teaching offered the Teaching and Learning Certification
Program.  In order to complete the Certification Program, participants took two three-hour courses from each of the three
topic areas, for a total of six courses including two courses in Integrating Instructional Technology in the classroom.    

     

     

   

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

Secondary Programs    

TAC    

TAC staff conducted five workshops on CTE student learning objectives for CTE teachers and administrators. They
developed and conducted workshops on the Common Core State Standards (CCSS) and the integration of academics in
CTE for educators in   the large five cities, the large professional organizations, and CTE leadership. In all, over 1100
educators attended. Webinars developed include: CCSS in Technology and Engineering Education, Work Based Learning
Programs, “Career Ready Students,” Career Zone, Next Generation Assessment Writing, Middle School Career
Academies Model, and ExTreme Intern.    

     

For the second year, TAC staff planned and hosted a series of workshops for New York City School Administrator’s
group. They also held, the Second Annual CTE Professional Organization Summer Leadership Seminar    

     

Field associates connected with the three Long Island guidance counselors associations to integrate their concerns into
the content of the third annual CTE conference, “Innovations for College and Career Readiness.”    
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Staff delivered professional development for 130 Buffalo city school teachers. for Program included literacy in the content
areas, CCSS as connected to literacy in CTE content, and the effective use in the classroom.    

     

Content Area Activities    

Agriculture Education: Professional development workshops the following areas were delivered: Career Development,
Forest Technology, Agricultural Career Online Network,  Sustainable Living Technology, CTE Program Approval, Food
Science, Plant Science, Animal Science, Farm Business Management and Sustainable Technologies for a cumulative
total of 5230 development hours involving 343 teachers    

     

Family and Consumer Sciences Education: The FACS associate worked with the assessment development vendor and
statewide committee on creating the framework and test bank for FACS teacher content specialty test required for
candidates seeking FACS teacher certification. Additional professional development sessions were delivered at: the
FCCLA summer leadership meeting for FACS teachers and FCCLA advisors, the FACS professional organization
meetings, business teachers’ professional organization meetings, and pre-service teachers attending SUNY Oneonta
(over 200 teachers total),    

     

Health Occupations Education: The health occupations associate continued work with the Health Occupations Educators
professional group (NYSHOEA).    

     

Technology Education:  The technology education assistant was the keynote speaker and presenter at the New York
State Technology and Engineering Educators Association.  He also presented a CTE update at the Capitol District
Technology Education Association meeting and delivered presentations in a number of schools to discuss the CTE
Program Approval Process.    

     

Trade and Technical Education: The trades associate assisted field professionals who are seeking CTE teacher
certification.    

     

Postsecondary Programs    

Technical skills coverage of programs and students were identified as a priority in the Administrative Training Workshop
(ATW) conducted for all eligible applicants. Presentation topics included federal legislative and funding updates in
Perkins, postsecondary core indicators of performance, target performance standards for 2013-14, accountability and
sanctions, civil rights responsibilities, reporting and submitting performance data, and accessing reports in the HEDS Live
system.    

     

The Buffalo EOC provided professional development opportunities for UB/EOC faculty and staff to enhance their
knowledge and skills in the electronic health records and other allied health occupations and career paths relative. .    
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The CPP staff offered a training workshop to faculty and staff on Career Zone, the New York State Department of Labor
online career assessment system.  Career field interest inventories, educational pathways, and health care industry
videos are accessible through this on-line career guidance system.  The staff also made market trend information
available via its Career Services folder on the UB/EOC network. The UB/EOC faculty continued to collaborate with
community agencies in gaining more knowledge and opportunities for our students. This past year, the director of the
instructional services unit established a relationship with Roswell Park Cancer Institute staff to develop plans for on-going
professional development for the faculty and staff.    

     

The Herkimer Community College provided a number of faculty development sessions/seminars including: New Directions
for Students with Learning Disabilities; Pyramid Planning; Universal Design Learning; Student Mental Health Issues in the
Classroom, and various roundtable discussions.    

   

4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

Secondary Programs    

TAC    

The TAC collaborated with Director of the Nontraditional Employment and Training to develop the webinar, “What is the
message you are sending?” which addresses micro-inequalities in the classroom.  The field associates remain involved in
the New York City Gender Equity Initiative in Construction Trades undertaken by Francoise Jacobsohn of Legal
Momentum to evaluate gender equity issues in CTE areas.    

     

TAC staff met with leaders of the Women’s Club of New York City to review plans to advocate for financial literacy for
students. Future partnership for an advocacy forum is planned next fall.    

     

Postsecondary Programs    

The State Education Department continued to fund the nontraditional careers project at the State University of New York
at Albany, as part of the University Center for Women in Government and Civil Society.  The NET Project is an initiative
committed to preparing students for the 21st century workforce through the promotion of gender neutral educational
strategies and practices. Funding supported the NET Project’s hosting maintenance, and revamping of its web site
http://www.thenetproject.org  in order to offer web-based resources for nontraditional employment & training. The Project
also is responsible for the presentation of the Vanguard Awards to students in high schools/BOCES and post-secondary
institutions that have excelled in non-traditional (gender) areas.    

The Non-traditional Employment and Training (NET) project, administered by the Center for Women in Government &
Civil Society, University at Albany, SUNY conducted a survey of New York State Education Department Perkins grantees.
Since NET’s goal is to assist grantees in strengthening their efforts in recruiting and retaining students to careers that are
non-traditional for their genders, the survey asked grantees to share their technical assistance needs.The survey results
re-affirmed what we know about barriers facing CTE Perkins-funded programs in recruiting and retaining students to
careers that are non-traditional for their genders. It illuminated what NET needs to incorporate in its operational plans to
meet the technical assistance needs of programs. The following are tasks that NET will accomplish on or before July
2014:    

1. Conduct a study that synthesizes the research and practice literature and produce the following resources: fact sheets
documenting economic outlooks of high skill, high wage jobs and statistics related to high demand, high skill occupations;
evidence-based best practices to intervene, support and ensure completion of students of their nontraditional educational
journey;best practices in using information and communication technologies and social media to strengthen outreach; and
best practices in developing and sustaining partnerships and collaborations with community-based organizations.    
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2. Develop workshop(s) to disseminate the results of the literature.    

3. Develop workshop(s) to help grantees develop strategic plans to guide the recruitment and retention of non-traditional
students (goals, measurable objectives, activities, tasks, timeline, expected outputs and expected outcomes)    

4. Enrich the website with resources that address the needs of survey respondents.    

Westchester Community College utilized ACE (Advanced College Experience) program, to allow students from special
populations (including economically disadvantaged and/or limited English proficiency students) to become part of a
pathway program leading to college. Two hundred fifty-two economically disadvantaged high school students enrolled in
the ACE Program, which provided assistance aimed at a smooth transition from high school to college, with an emphasis
on movement into technology-related fields.    

     

     

     

     

     

5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

Secondary Programs    

TAC    

The TAC performed most field work in the state’s low performing schools (in Yonkers, Brooklyn, Syracuse, New York City,
Buffalo, Rochester, Long Island, Herkimer, Vernon/Verona, Orleans Niagara, and Longwood) The enrollment of these
schools is made up of high concentrations of economically disadvantaged students, teen parents, students with
disabilities, and English language learners (ELLs). Regional Field Associates developed profiles to provide technical
assistance targeted to areas of greatest need and to establish baselines for program evaluation. Work included: program
development support, program approval guidance, alignment and reconfiguration of programs, CTE Master Plan, college
articulation, work-based learning, integration, school turnaround, job embedded professional development to improve
instruction and leadership. Over 30 days of professional development and technical assistance were provided in the
Rochester and Buffalo focus schools. Staff development sessions were provided to a Yonkers high school twice month to
address the Common Core Learning Standards as they relate to CTE.    

TAC staff developed and populated a section of the website for materials, case studies, model programs and other
resources relating to special populations. These resources provide support and guidance on CTE and students with
disabilities    

The TAC also developed webinars of interest to educators working with special populations. Topics include: work based
learning programs and  career readiness; literacy instruction in CTE; career exploration with the Department of Labor’s
Career Zone; and the middle school career academies model.    

TAC staff delivered a session at a New York City CTE high school with Special Education, LOTE, and ESL teachers.
Additionally, they worked with Schenectady City Schools’ special education teachers who were working on aligning their
curriculum and program offerings with the Career Development and Occupational Standards (CDOS in preparation for the
new CDOS certificate.    

In response to new guidelines for special education reform and the impact on CTE, New York City field associates created
a workshop on the new Department of Education policy on assessment and school placement policies for students with
disabilities in CTE. The workshop included the director of special education and senior members of her team, parent
advocates, members of the CTE advisory council, UFT, guidance specialists, and other executives of the New York City
Department of Education responsible for child study team assessments.    
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Content area Activities    

Health Occupations Education: The health occupations associate oversaw curricula adaptations made to meet needs of
all learners and provided individual consultation for testing and assessment situations involving students with disabilities.
The associate also participated in meetings with Prometric (the state’s nurse aide certification testing vendor) and the
state Department of Health to ensure educator participation in new review tests and online certification testing    

Trade and Technical Education: The trades associate assisted teachers in the adaptation of curriculum for students with
disabilities and participated in the CDOS Credential development meetings throughout the year.           

     

Postsecondary Programs    

College of Staten Island had one-stop collaboration/vocational training/placement as one of their major efforts. They
recruited 70 students from special populations for vocational training programs in high skill, high wage and/or high
demand occupations. They provided job placement for 50 percent of those who completed the training through
collaboration with the one-stop facility and by having a full time career development/placement counselor assigned to
accomplish this goal. The one-stop has identified job placement of College of Staten Island graduates as its top priority.    

Rochester Institute of Technology partnered with EOC in Rochester and formed a consortium to better serve their
constituents for vocational training programs in high skill, high wage and/or high demand occupations.    

     

   

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

Secondary Programs    

TAC: The TAC consultant from the Newark Valley Middle School delivered workshops to several school districts, BOCES,
and professional organizations to share the Career Academy model she developed for middle level educators. TAC staff
also provided guidance on the CTE approval and re-approval process in 28 schools and BOCES across the state. Other
TAC activities are detailed in the previous section on supporting special populations.    

SED Staff: Associates delivered technical assistance workshops on the program approval process. They also completed
six Perkins onsite reviews in large and small city districts, and three in BOCES.    

Content area Activities    

Agriculture Education    

The AITC program provided leadership and support to 263 agricultural educators in 194 schools serving over 12,000
students by providing: one-on-one assistance to teachers by recommending course and curriculum options, program
development, and classroom resources for special populations; support to school administration and Boards of Education
overseeing new and existing agricultural education programs (via conference calls, phone, email  and 35 onsite program
visits); access to the network of other agricultural educators through maintenance of the Agricultural Education and FFA
statewide website and secondary agricultural educator’s directory.  Currently the directory has 263 educators listed and
the listserv currently has over 368 subscribers to the service.  This listserv has proved itself to be an excellent means of
communicating current events, state and national professional development opportunities, curriculum and programming
advice, grants, and student leadership experiences. The AITC continued to provide agriculture educators with strategies
to improve the effectiveness and relevance of their instruction.  Through annual conferences and semi-annual workshops,
teachers of agriculture learn industry-relevant content to ensure their students graduate with the knowledge and skills
requisite for career and college success in agricultural fields.    

Postsecondary Programs    

NYSED sends Perkins Grant Guidelines to all applicants and recipients; the applying institutions receive new copies of
current guidelines at least once per year.    
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On the NYSED Perkins grant website, a list of frequently asked questions, compiled at the request of grant recipients,
provides information for recipients regarding some of the common issues and concerns they have had in the recent past.
There is also an email address that they can send questions to and an email listserv used to communicate with all
recipients. SED staff continually provides technical support and guidance to all grants officers at the institutions.    

   

7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

514868

Number of students participating in Perkins CTE programs in state correctional institutions:

2547

Describe the CTE services and activities carried out in state correctional institutions.

Secondary and Postsecondary Programs    

N.B. The totals for funds used and students served does not get saved in the fields provided.    

Amount of funds used in correctional institutions: $514,868    

Number of students: 2547    

Number of students with disabilities: 1107    

Perkins funds are directed only to students served in correctional institutions. No Perkins funds are directed to  institutions
serving individuals with disabilities.    

     

TAC    

TAC staff met with the principal of Co-op Tech in New York City regarding re-engagement of youth who had dropped out
of the New York City Department of Education High Schools and had been incarcerated at Rikers Island. The focus is
youth ages 16-21.    

SED and TAC staff met with Department of Corrections and Community Supervision (DOCCS) to share resources
available through the CTE TAC web site. Coordinated and held a one day professional development workshop in Albany
for forty vocational instructors and six education DOCCS supervisors.    

OCM BOCES: Students enrolled in the Computer Training modules earned 146 certificates in areas such as:  Microsoft
Fundamentals, Windows, Word, Excel, PowerPoint, Word Expert, Windows 7, Computer Basics, and Word 2010. The
OSHA training module saw a 91% completion rate, down from last year due to early releases and removal privileges to
attend classes for rules violations.    

Department of Corrections and Community Supervision:  The building maintenance curriculum was updated to include
modules on weatherization; 36 instructors attended a curriculum review training. The updated module was delivered to
198 students. The NCCER master training was completed by 20 instructors. This enabled programs to teach from the
NCCER curriculum and to award NCCER certificates to students.    

LaGuardia Community College: The Perkins funded program for incarcerated youth saw positive increases in program
outcomes. There was a seven percent increase in employment or paid internships (84 students placed) and eight percent
in training / college admittance (70 students enrolled). Of those placed in jobs or paid internships, 81 percent retained
their positions in the first three months of their placement.    
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Greater Southern Tier BOCES: Ninety-three incarcerated students developed basic computer skills like keyboarding and
more advanced skills like using Microsoft Office. These activities were practiced in lessons in the use of technology for
on-line job search, creating resumes, and developing career/education maps. The emphasis on comfort in computer use
has the dual benefit of preparing students for computer centered job applications and also, preparing for the New York
State High School Equivalency exam in the new on-line format.    

Eastern Suffolk BOCES: A total of 449 students were served. Completion rates for the business modules rose by seven
percent. A computer graphics module was launched and development of health careers module began. A collaborative
teaching model was launched to integrate ESL learners in the mainstream classroom, thus providing access to the CTE
curriculum. The carpentry modules (open only to those students with appropriate security clearance) delivered integrated
academic instruction in the carpentry trades. Professional development for teachers implementing collaborative teaching,
and other teaching models was held at regular intervals throughout the program year.    

       

   

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

0

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

0

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

Students with disabilities are served via the incarcerated youth programs detailed above. These programs reported that
there were 1107 students with disabilities served.  

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

No

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

Yes

Please see required use of funds, activities of the FACS associate.  

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

No

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

Yes

There were 11 Perkins funded programs that offered adult students preparation for entry into employment in high
demand, high skill or high wage occupations. Institutions receiving funds provided  programs that integrated academic
and career and technical education through a coherent sequence of courses.  

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 
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Yes

Postsecondary    

Hostos Community College in Bronx partnered with FEGS, a national economic development nonprofit, which manages
the Bronx One Stop. As a result the One Stop customers benefit from professional training at the college using the One
Stop Voucher System and participate in a variety of workshops designed to prepare them for employment. Jamestown
Community College provided Computer Training for Beginners, Word 1, Excel 1 and Online Job Applications training to
One Stop Clients in Cattaraugus County.  
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

     

Secondary Programs    

     

Board of Regents    

The Board convened an expert panel to make recommendations on college and career readiness components of the
Regents Reform Agenda. Panel recommendations include:    

     

Increase opportunities for early and equitable access to quality college and career ready aligned CTE programs by
creating incentives for the development of innovative programs that follow the blueprint for the reauthorization of the
federal Carl D. Perkins Act;    

Review assessment design, including formative, interim and summative assessments and consider:  1.) including items
with career readiness components and; 2.) measuring applied career readiness across all curricular areas; and, 3.) 
requiring students to complete a career project related to math, social studies, and ELA before sitting for the exams in
these disciplines ;    

Reinforce existing regulations and training for career counseling at both in-service and pre-service levels by having all
students utilize a career planning tool such as Career Zone starting as early in their education as practical.    

     

It was recommended that Department staff draft proposed Commissioner’s Regulations to implement a CTE pathway
policy that takes into consideration as many of the panel recommendations as possible.    

     

TAC    

TAC staff developed the “Program Approval Guidebook” and sample materials and assisted New York City Department of
Education in structuring their approach to the program approval process.    

     

TAC staff also contributed to the development and support of virtual enterprise programs including those in: Bronx High
School of Business Enterprise and those belonging to the Long Island Virtual Enterprises Network. (16 VE programs, 14
firms and 3 post-secondary institutions) Notable expansion includes growth of business partners to support outreach,
programs, and competitions.    
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A series of monthly workshops was offered to Buffalo City Schools CTE Teachers on the six shifts in ELA as they relate to
CTE. TAC staff also conducted the following: a webinar on the “Integrated English Program at Ulster BOCES,” a
workshop for the Wayne Finger Lakes BOCES faculty on literacy strategies, an update on student assessments, and a
series of five “Math in CTE” workshops for math and CTE teachers across the state. Field associates supported the work
of the math teacher, heavy equipment teacher, and curriculum coordinator of Broome Tioga BOCES to create a model
lesson integrating mathematics CCSS in a technical setting. A session was held at Saunders High School in Yonkers for
math and science specialists to work with CTE teachers and ELA/Math teachers.    

     

Postsecondary Programs    

     

At the postsecondary level, curricula leading to an associate in applied science (A.A.S.), associate in science (A.S.), and
associate in arts (A.A.) degrees, including those in occupational subject areas, must include a minimum percentage of
work in the liberal arts and sciences.  Section 3.47 of the Rules of the Board of Regents (8NYCRR 3.47) requires that not
less than one-third of the work in A.A.S. curricula be in the liberal arts and sciences.  For the A.A. degree, the requirement
is that two-thirds of the work be in the liberal arts and sciences.  For the A.S. degree, the requirement is that at least
one-half of the work be in the liberal arts and sciences.  Similar percentages are not required for curricula leading to an
associate in occupational studies (A.O.S.) degrees or to certificates and diplomas; however, for pedagogical soundness,
such curricula generally include between three and twelve semester hours of general education courses.  Such curricula
must be registered by the Commissioner of Education as meeting the quality standards for program registration set forth
in the Regulations of the Commissioner of Education.    

As in secondary-level activities, institutions of higher education increasingly promote integrated academics in CTE
programs.    

Jefferson Community College appropriated resources toward staff time and materials to assist in the provision of the
following core services for students: job search and job placement assistance, resume preparation, interview skills,
employment referrals, employment leads and a County-wide career fair.    

Queensborough Community College provided Career Counseling activities (career workshops, individual counseling, and
resume writing) to 70 student job seekers interested in the following job titles: certified nursing assistant, certified home
health aide, EKG tech, phlebotomy tech, accounting/bookkeeping clerk, paralegal, and medical office biller.”    

   

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

Secondary Programs    

TAC    

The TAC launched the New York CTE Employer/Education Engagement Project, which is aimed at connecting employers,
educators, and students for workforce success.    

The Engagement Project is run through the CTE Technical Assistance Center with support from the National Center for
College and Career Transitions (www.nc3t.com). CTE TAC maintains a partnership with the National Center for College
and Career Transitions to develop professional guides, presentations, articles and case studies to increase business
involvement in CTE.    

Other TAC partnership efforts also include obtaining stakeholder input as the Regents Reform Agenda moves forward.
TAC staff surveyed nearly 7,000 CTE teachers and administrators to learn more about their position on partnering with
local businesses to provide better opportunities for students and staff. CTE TAC held focus groups for the Syracuse CTE
Blue Ribbon Task Force that included post-secondary, and business and industry.    
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Several professional development sessions on developing and maintaining advisory boards have been conducted by
consultant Hans Meeder in New York City, Rochester and Albany. CTE TAC staff regularly participate in advisory board
meetings at school districts and BOCES across the state.    

TAC supported the Long Island Virtual Enterprises (LI VE) through monetary, staff, and content contributions. One of the
significant activities supported was a Long Island virtual enterprise and business plan and mini-trade fair. (Over 300
students, 40, CTE/business teachers, 20 administrators, 20 business partners, representatives from the Farmingdale
College College-High School Program, as well as Malloy and Mercy Colleges staff participated.) Students were involved
in competitions and best practices in virtual enterprise business programs were featured. TAC staff conducted a workshop
for 30 business teachers to share best practices in articulation agreements, programs of study, the approval process,
business advisory contributions, and mentoring.    

The CTE TAC director and two field staff members worked with the Finger Lakes Advanced Manufacturing Enterprise to
develop programs to connect education with business and industry needs.  They coordinated a series of three business
forums across the state to bring education and industry partners together. Staff also, met with Monroe County School
Business Partnership to map ways that Monroe 1 BOCES can make connections between area business leaders and
CTE programs.    

     

Content area Activities    

Agriculture Education: The AITC program continued its activities in its connection with all New York colleges with interest
or programs in agriculture. The high school programs connect with and even offer credit with the institutions participating
in the Program Approval Process through articulation agreements. Within the past year, six new programs were approved
and twelve were re-approved.    

Family and Consumer Sciences Education: The FACS associate evaluated third party technical assessments submitted
for inclusion on the department’s list of assessments which could be used for teacher performance review. She was
appointed to identify and analyze the CTE learning continuum for the Regents CTE Content Advisory Panel (consisting of
national experts; state CTE leaders; school district superintendents, principals; business, industry representatives;
university, agency representatives; and Commissioner King). The FACS associate served as liaison to monthly meetings
of the Capital Region CTE Supervisors Association, facilitating the sharing of best practices in: CTE instruction, use of
Perkins funds, and connections to local business/industry. Additionally, she was the CTE team representative to the
department’s Counselor Summit 2014 Committee and served as the liaison NOCTI-web-based consortium meetings.
Outreach presentations on the approval process were provided by the FACS associate to higher education Liberty
Partnership program leaders (40 leaders) and Capital Area School Development Association (25 school district
representatives).    

Health Occupations Education: The health occupations associate served as a member of the Executive Advisory Council
to the New York State Area Health Education Center.    

She also facilitated connections between local HOSA chapters and CTE Health occupation programs with local industry
and professional contacts for development of advisory committees.    

Technology Education: The technology assistant served as the SED liaison at several New York State Technology and
Engineering Educator’s Association meetings.    

Trade and Technical Education: The trades associate continued to serve as state director of the SkillsUSA student
leadership organization in trade and technical education. Activities included delivering workshops and presentations for
students and advisors, and the board of directors. She continued to partner with nine state and federal agencies to
maintain safety and quality in work-based learning experiences. The trades associate participated in the Young Worker
Safety Committee bi-monthly meetings to provide guidance to schools on placing students in work experiences.    

Other activities in the trades include: assisting the Department of State with the implementation of the electronic licensing
application process for appearance enhancement occupations; providing guidance to the Department of State in the
update of the esthetics curriculum, and serving as liaison to the Work Experience Coordinators Association and to the
Association of Career and Technical Education Administrators organization’s board.    
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Postsecondary Programs    

The SED Office of Higher Education staff participates in monthly meetings of the statewide Business and Education
Partnership Consortium. This body includes a cross-section of workforce preparation agencies that serve to share and
coordinate education and training initiatives.    

The State University of New York (SUNY) administers the University Center for Academic and Workforce Development
(UCAWD).  Its mission is to promote the social and economic well-being of academically and economically underserved
residents of the State of New York by developing and maintaining quality academic and workforce training programs and
services. This mission is achieved through collaborative efforts with state, municipal, and county agencies; secondary and
post-secondary institutions, community based organizations, and business and industry.  Access to postsecondary
education, gainful employment, and economic development in local communities is central to this effort. The UCAWD
provides access to tuition-free, high quality education and employment training services through the statewide system of
Educational Opportunity Centers (EOCs).  As post-secondary institutions, EOCs focus on adult, non-traditional students
who are academically underprepared and financially disadvantaged.  The EOC system is comprised of ten EOCs and two
Counseling and Outreach Centers located in urban population areas across New York State. The EOC academic and
vocational program offerings promote self-sufficiency, provide intergenerational learning opportunities, and support local
community development initiatives.  Each EOC focuses on the education and training needs of its region and local
community.    

The Department of Nursing and Allied Health Sciences at Bronx Community College has expanded the number of
relationships with agencies that afford students, in both Nursing and  Radiological Technology, clinical experiences (e.g.,
New York Columbian Presbyterian Medical Center, The Veteran’s Hospital & Medical Center, Lincoln Hospital Medical
and Mental Health Center).    

     

   

3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes

New York’s Career Development and Occupational Studies (CDOS) learning standards are the foundation of all
secondary Perkins programming.[1] Applicants must clearly show how these standards, (Career Development, Integrated
Learning, Universal Foundation Skills, and Career Majors) are embedded in program delivery strategies. The CDOS
Learning Standards promote instructional strategies that address individual learning styles and provide experiential
activities to increase student understanding of academic concepts. Students engaged in experiential learning gain a better
understanding of academic concepts and the connections that link school, career options, and their own personal
development.    

Queensborough Community College had external agencies provide their students with information on the current
electronic equipment and careers in the electronics and control systems technology. Guest speakers discussed their
particular industry, the jobs that are in demand and the competencies needed to secure employment in that industry,
and/or provided tours at their facilities. Some of the agencies involved were: Computer Associates; Kepco Power
Supplies; Custom Computer Specialists; GAL Manufacturing; Hewlett Packard; Verizon; MTA (Metro North); RDS
Industries (electrical contractors); Aeroflex Laboratories and  NYC College of Technology.    

     

Art Bramson ORT College, Mr. Kamberg, a top sourcing recruiter for the New York and Long Island Regions of Robert
Half International, gave a seminar for Bramson ORT students on the topic "How to land a job in this tough economy."
Students were encouraged to sign up for professional career networking sites such as LinkedIn, as well as get involved in
internships through Bramson ORT's Career Services Department.    
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[1]  Standard 1, Career Development: students will be knowledgeable about the world of work, explore career options and
relate personal skills, aptitudes, and abilities to future career decisions; Standard 2, Integrated Learning: students will
demonstrate how academic knowledge and skills are applied in the workplace and other settings; Standard 3a, Universal
foundation Skills: students will demonstrate mastery of the foundation skills and competencies essential for success in the
workplace; and Standard 3b, Career Majors: students who choose a career major will acquire the career-specific technical
knowledge/skills necessary to progress toward gainful employment, career advancement and success in post-secondary
programs.  

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

Yes

CTE programs of study approval/re-approval process:  A CTE program can gain New York State approval only if it offers
an articulation to a post-secondary learning experience. Programs applying for re-approval must provide a copy of the
articulation agreement that is in force. Articulation agreements offer students a number of benefits, primarily, priority
admission, advanced standing, discounted tuition, dual credit, and college credit.    

The NYSED requires all institutions which receive Perkins funding to include lists of all articulation agreements in their
final reports.  

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

Yes

Postsecondary    

Fashion Institute of Technology: Writing Studio engaged in a number of program activities including one-on-one tutoring,
peer tutor education, professional development, and faculty outreach. It also supported tutors and their professional
development in order to strengthen students’ writing skills with a focus on improving students’ communication skills, which
helped them to succeed in bachelor level programs as well as in industry careers. The Writing Studio served 660
associate level students in 2516 sessions. Of these students, 338 were Limited English Proficient .A sample of students
from FMM and FD programs who used the Writing Studio were tracked to determine their success in transitioning to the
baccalaureate programs. Of 299 A.A.S. students in these two majors, 62 have taken EN 321, English Composition. The
results show that 90% received a grade of 3.2 or higher.  

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

Yes

The TAC expanded its web-based coverage of student leadership activities. The leadership content of the site now
covers: 1.) support for chapters, 2.) professional development, 3.) business partners, 4.) model CTSO programs, 5.)
resources, 6.) calendar of events, and 7.) links to national CTSO websites.    

New York State Education Department CTE staff gave presentations to hundreds of educators at many CTE organization
forums to share Department updates and to assist association members with continued implementation of high quality
learning opportunities for CTE students. Organizations include: Future Business Leaders of America; Family, Career,
Community Leaders of America; Health Occupations Students of America, DECA, (formerly, Distributive Education Clubs
of America); Skills USA, and New York FFA (formerly, Future Farmers of America). The trade associate continued to
provide technical assistance as the SED State Director of the SkillsUSA student leadership organization in Trade and
Technical Education. Activities included delivering workshops for students and advisors, advising the board of directors,
and presentations at state conferences.    

Health Occupations Education: The health occupations associate provided statewide leadership to a co-curricular health
career student leadership organization that provides opportunities for participating students to enhance academic learning
while acquiring skills in the health care field (approximately 200 students and advisors).    
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7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

Yes

Secondary    

State-registered work experience programs continue to offer students the chance to try out technical skills in a field of
choice. The program that confers school credit, the Career Exploration Internship Program, provides students with
extended on-site career exploration experiences. There were 124 active, registered CEIP programs. Within the paid
category, there are three available programs that convey graduation and/or sequence credit: the Cooperative Career and
Technical Education Work Experience Program—115 registered programs; the General Education Work Experience
Program—67 registered programs, and the Work Experience and Career Exploration Program—25 registered programs.  
 

Postsecondary    

Cayuga Community College dedicated a portion of its Perkins grant to support a new position at the College: The
Coordinator of Experiential Learning (CEL).  The CEL has built relationships with local nonprofits, businesses and social
service agencies to give CCC’s students new EL opportunities. CayugaCommunity College seeked out educational
opportunities that allow students to connect classroom content with real-world situations, and then to take this experience
back into the classroom for review, discussion and reflection. As a result, our students obtain a deeper understanding of
their discipline, are better prepared to become leaders in their chosen fields, and develop critical thinking skills.    

http://www.cayuga-cc.edu/experiential_learning/    

Student-centered experiential educational activities at CCC fall into five categories:    

1. Internships and Field Experiences, to gain career-related experience that is tied to their course of study. Students enter
work environments to learn about the professional environment they wish to pursue while earning academic credit.    

2. Case studies, community projects or special topics, which develops the critical thinking to solve complex problems
facing businesses, organizations and society. CCC students have re-enacted historic court cases, mapped out actual
crime statistics for City of Auburn, and tracked parasites that carry water-borne diseases.    

3. Service learning integrates classroom studies with service to the community. Students serve others at hospitals,
nursing homes, elementary schools and Head Start; provide tax preparation services for low-income families; and conduct
fund-raisers for non-profit organizations serving those in need.    

4. A Native-American Cultural project in Florida, at which CCC students work with middle-school students of the Seminole
tribe to help their academic skills, and to give them a vision for a better life.    

5. Entrepreneurial EL, in which students learn first-hand what it takes to embark on a business or start a non-profit. CCC
students have developed their own business in video production, learned the art of wine making, and how to evaluate
social impact of social enterprises.    

     

   

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

Yes

Secondary    



Step 3: Use of Funds: Part C

Date Printed: 02/13/2017 7

New York’s approved programs offer students work-based learning experiences. Many other partnerships have been
formed through the continued evolution of the internships, New Visions programs, and other work-based learning
programs offered to CTE students. The State continues to forge more ties to local area economic stakeholders in order to
maintain the relevance of programming. Also see 6P above.    

Postsecondary    

At Jefferson Community College, a Winery Management faculty member built connections with local vineyard owners and
managers (Coyote Moon Vineyards and Tug Hill Vineyards). These connections led to student tours and internships
respectively) at the vineyards, and eventually resulted in the vineyards hiring several students.    

At Westchester Community College, “Project Transition” provided computer and job skills training to displaced
homemakers. Twenty-two students received this training; the college hired two new computer instructors and a career
counselor, held two 6-week training programs, and in the process served a number of other special populations. The
cutting-edge administrative skills these students learned will prepare students to become more intuitive and flexible, and
respond rapidly to the ever-changing business environment, so that graduates may obtain well-paying positions, in high
demand industries, and become self-sustaining.    

At Queensborough Community College, Perkins funding provided career counseling to fifty student job seekers (many in
non-traditional fields), job preparation services to fifty students; these efforts resulted in  twenty-five job placements out of
the total 58 students who received career guidance. A list of over 700 employers who were willing to meet with candidates
to discuss relevant job openings within their businesses was also established.    

   

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

Yes

There were 102 programs of study approved under the Regents CTE policy in 2012-13 program year.  Examples of
content areas include:    

Business/Agriculture Management    

Audio Production    

Motorsports Fabrication    

Computer Information Systems and Medical Administrative Assistant    

System Networking and LAN/WAN Management    

Transit Technician    

International Business and Globalization Career Academy    

Virtual Enterprise and Finance Academy    

Network Cabling Technician/Home Technology Integration    

Personal Trainer, Exercise and Sports Medicine    

Computer Integrated Manufacturing    

Alternative Energy and Advanced Construction Technology  

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

Yes
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See 9P.  

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

No

All content associates worked with state-wide committees to develop the framework and test bank for CTE teacher
content specialty tests required for CTE teacher certification. These assessments improve the alignment between CTE
content instruction areas to the common technical and the common academic core standards.    

As in the past, content area associates assisted field professionals who are seeking CTE teacher certification through the
available pathways, including Transitional A Certification. This classroom teaching certificate permits the employment of
an individual in a specific career and technical education title (in agriculture, health, or a trade) who does not meet the
requirements for an initial certificate, but who possesses the requisite occupational experience.  

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

Yes

SED continues to collaborate with the New York State Department of Labor to provide career resources for students. The
TAC had the Career Zone teacher lesson plans updated and aligned to the Common Core.    

   



Consolidated Annual Report, Program Year 2012 - 2013
New York

Step 4: Technical Skills Assessment

Date Printed: 02/13/2017 1

Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

Secondary    

The Board of Regents    

The Board of Regents commissioned a study led by researchers from Cornell and Harvard Universities, to develop a
methodology by which selected CTE technical assessments could be shown to be comparable to Regents exams. The
researchers,    

Stephen Hamilton of Cornell University and William Symonds of Harvard were to identify 10-25 technical assessment
instruments that would offer sufficient quality and rigor to serve in place of a New York State Regents examination.    

An expert advisory review panel was convened with members who are knowledgeable about CTE assessment and/ or
about the assessment of academic achievement and employment-related competencies. The panel’s work centered on
developing criteria to be used in the initial selection of assessments, including coverage of existing state standards, and
procedures for determining the suitability of nominated instruments.    

TAC    

CTE TAC staff participated in the meetings of the statewide CTE assessment development committee and in meetings
the ACTEA zones held to discuss, develop and review the development of the regional assessments. Developed and
presented two webinars on writing assessment questions. A CTE TAC field associate led workshop for the entire CTE
faculty at Southern Westchester BOCES on student assessment and rubric writing.    

SED    

Since the adoption of the CTE Policy in 2001 over 1000 secondary CTE programs have received approval under the
Regents Policy. Technical skills assessments (a required component of approved programs), are selected by the local
education agencies seeking program approval. The New York State Education Department does not approve, endorse, or
certify any technical assessment.    

The selected technical assessment must be nationally-recognized and based on industry standards. It must be available
to students enrolled in the approved secondary program and must consist of three parts: written, student demonstration,
and student project. Successful completion of the technical assessment is not a requirement for high school graduation,
but is required for a student to earn a technical endorsement on the high school diploma.    

The school district or BOCES selects an appropriate industry standard technical assessment to measure student
proficiency in the technical field for the program. The school district or BOCES may select a New York State licensing
examination as the technical assessment.    

The school district or BOCES determines the scheduling and administration of technical assessments. It is not required
that the technical assessment be administered at the conclusion of the program. Parts may be administered throughout a
student’s learning experience.    

The school district or BOCES determines the number of times a student may take a particular technical assessment.    

The school district or BOCES must comply with existing laws and regulations related to administration of technical
assessments to students with disabling conditions and provide appropriate testing modifications. Restrictions on student
eligibility for testing are the responsibility of the test producer.    

In the absence of an appropriate nationally-recognized, industry standard based assessment, a consortium of local,
regional, state, business and industry representatives may be formed to produce such an instrument.    



Step 4: Technical Skills Assessment

Date Printed: 02/13/2017 2

Technical assessments must meet generally recognized psychometric criteria. The school district or BOCES must ensure
that the assessment consortium adequately represents current business and industry standards for the specific career
area for the program. Where an appropriate technical assessment exists, but consists of only one or two parts, a
consortium must be formed to develop the missing part(s).    

In the 2012-13 program year 10.4% of concentrators completing school took a technical skills assessment. The results of
licensing exams for some of the larger programs (e.g., certified nurse's assistant, cosmetologist, emergency medical
technician) are not available until after the reporting year has ended. Frequently, these results are not captured, because
the students take the assessments after they complete their high school program. New York's data warehouse does not
collect/store data beyond high school.    

Postsecondary    

The New York State Education Department does not endorse any technical assessment. New York postsecondary CTE
programs offer third party assessments in the following program areas:    

Career Cluster -  Number of Postsecondary Programs by Cluster with Technical Skills Assessments     

Agriculture, Food, and Natural Resources - 3    

Architecture and Construction - 8    

Arts, AV Technology, and Communications - 3    

Business Management and Administration - 11    

Education and Training - 20    

Finance - 15    

Government and Public Administration - 7    

Health Services - 146    

Hospitality and Tourism - 23    

Human Services - 16    

Information Technology - 30    

Law, Public Safety, and Security - 37    

Manufacturing Production - 23    

Marketing Sales and Service - 1    

Science Technology, Engineering and Mathematics - 3    

Transportation, Distribution, and Logistics - 48    

The estimated percentage of students who are reported in the state’s calculation who took assessments is 1.6%.  

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.
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Step 8: Program Improvement Plans

Extension Requested?

No

Required Program Improvement Plans

Directions: Your state has failed to meet at least 90% of the state adjusted level of performance for the core indicators of
performance listed in the table below. Please provide a state program improvement plan addressing the items found in the
column headings of the table below.

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

2P1 The same disparity as in 2012 Require grantees to provide Maritza Vega and 03-31-14

reporting year is noted between activities in 2014-15 year to Jeffrey Moretti

females’ performance and males’ increase the number of: a.male

performance in 2P1: 50.85 students that receive a

percent for females (above 90 credential, certificate or degree

percent of the Adjusted Level of b.minority students that receive a

Performance), higher than the credential, certificate or degree.

level of performance for males at c.special population students that

only 42.47 percent. None of the receive a credential, certificate or

race/ethnicity categories met the degree. 

Adjusted Level of Performance”.

The lowest performing

race/ethnicity category was

“Black or African American”, at

36.42 percent (lower than the

42.82 percent in 2012), while the

highest was Asian at 53.3

percent (lower than the 61.17

percent in 2012). Among the

special populations, the only

population meeting and

surpassing the Adjusted Level of

Performance is ADA at 75

percent However, in the ADA

case, the small sample (16

students in total) is not

statistically significant. All other
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special populations fell below the

Adjusted Level of Performance.

2P1 The same disparity as in 2012 For the 2014-2015 program year, Dan Nicolaescu 09-01-15

reporting year is noted between the grantees will be evaluated by

females’ performance and males’ the MOA Coordinator during the

performance in 2P1: 50.85 ranking process performed

percent for females (above 90 yearly to select higher education

percent of the Adjusted Level of institutions that will receive a

Performance), higher than the Civil Rights Compliance Review

level of performance for males at visit during the 2015-2016

only 42.47 percent. None of the academic year on: - the Actual

race/ethnicity categories met the Level of Performance for minority

Adjusted Level of Performance”. students that receive a

The lowest performing credential, certificate or degree

race/ethnicity category was when compared to the Adjusted

“Black or African American”, at Level of Performance - the

36.42 percent (lower than the Actual Level of Performance for

42.82 percent in 2012), while the special population students that

highest was Asian at 53.3 receive a credential, certificate or

percent (lower than the 61.17 degree when compared to the

percent in 2012). Among the Adjusted Level of Performance.

special populations, the only

population meeting and

surpassing the Adjusted Level of

Performance is ADA at 75

percent However, in the ADA

case, the small sample (16

students in total) is not

statistically significant. All other

special populations fell below the

Adjusted Level of Performance.

2P1 The same disparity as in 2012 Require state-approved action Maritza Vega and 03-31-14

reporting year is noted between plans from each college not Jeffrey Moretti

females’ performance and males’ meeting at least 90 percent of

performance in 2P1: 50.85 their negotiated Local Adjusted

percent for females (above 90 Level of Performance.

percent of the Adjusted Level of

Performance), higher than the

level of performance for males at

only 42.47 percent. None of the

race/ethnicity categories met the

Adjusted Level of Performance”.

The lowest performing

race/ethnicity category was

“Black or African American”, at

36.42 percent (lower than the

Step 8: Program Improvement Plans
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42.82 percent in 2012), while the

highest was Asian at 53.3

percent (lower than the 61.17

percent in 2012). Among the

special populations, the only

population meeting and

surpassing the Adjusted Level of

Performance is ADA at 75

percent However, in the ADA

case, the small sample (16

students in total) is not

statistically significant. All other

special populations fell below the

Adjusted Level of Performance.

4P1 The actual level of performance Require grantees to provide Maritza Vega and 05-01-15

in 4P1 was 0.8658 for males activities in 2014-15 year to: Jeffrey Moretti

(above the 0.90 of the Adjusted a.increase the number of former

Level of Performance of 0.855), students who complete surveys

higher than the actual level of about their employment and/or

performance for females of just placement or lack thereof.

0.8068. None of the b.increase their use of social

race/ethnicity categories met the media to stay in touch with

Adjusted Level of Performance. former students. c.encourage

The lowest performing alumni houses and organizations

race/ethnicity category was to establish and reinforce

“Asian”, at 0.72 while the highest communications with current

was Native Hawaiian or Other students and alumni

Pacific Islander at 0.877. None of

the special populations met the

Adjusted Level of Performance

with the lowest one being

“Individuals with Disabilities

(ADA)” at 0.50. However, in the

ADA case, the small sample (6

students in total) is not

statistically significant. The

“Displaced Homemakers”

population was the next lowest at

0.7131.

4P1 The actual level of performance Require grantees to provide Maritza Vega and 05-01-15

in 4P1 was 0.8658 for males activities in 2014-15 year to Jeffrey Moretti

(above the 0.90 of the Adjusted establish and maintain working

Level of Performance of 0.855), relationships with local

higher than the actual level of businesses in order to create and

performance for females of just promote more apprenticeship

0.8068. None of the opportunities 

Step 8: Program Improvement Plans
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race/ethnicity categories met the

Adjusted Level of Performance.

The lowest performing

race/ethnicity category was

“Asian”, at 0.72 while the highest

was Native Hawaiian or Other

Pacific Islander at 0.877. None of

the special populations met the

Adjusted Level of Performance

with the lowest one being

“Individuals with Disabilities

(ADA)” at 0.50. However, in the

ADA case, the small sample (6

students in total) is not

statistically significant. The

“Displaced Homemakers”

population was the next lowest at

0.7131.

4P1 The actual level of performance Encourage grantees to provide Maritza Vega and 05-01-15

in 4P1 was 0.8658 for males activities in 2014-15 year to Jeffrey Moretti

(above the 0.90 of the Adjusted allow, when in their best

Level of Performance of 0.855), judgment it is appropriate to the

higher than the actual level of context of local events, more

performance for females of just veterans’ groups and military

0.8068. None of the recruitment personnel on

race/ethnicity categories met the campus in order to more actively

Adjusted Level of Performance. inform students about their

The lowest performing options and opportunities to

race/ethnicity category was serve in the US military. Campus

“Asian”, at 0.72 while the highest administrators should also build

was Native Hawaiian or Other connections with military

Pacific Islander at 0.877. None of personnel in order to establish a

the special populations met the line of communication; they

Adjusted Level of Performance might request that the military

with the lowest one being personnel require of all recruits

“Individuals with Disabilities that they complete surveys in

(ADA)” at 0.50. However, in the order to help the home campus

ADA case, the small sample (6 keep track of how many recent or

students in total) is not current students are currently

statistically significant. The engaged in military service. 

“Displaced Homemakers”

population was the next lowest at

0.7131.

5P1 The disparity between females’ In an effort to ensure Maritza Vega, 01-15-14

performance and males’ improvement in nontraditional Jeffrey Moretti and

performance of the 2012 participation, in 2013-14 Mary Groat

Step 8: Program Improvement Plans
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reporting year has reversed: it is grantees were required to

now 0.2413 for females (lower designate 5% of their annual

than the 0.299 in 2012), and allocation towards specific efforts

0.2716 for males, (much higher designed to increase

than the 0.1659 in 2012). None nontraditional participation. In

of the race/ethnicity categories addition, grantees whose

met the prescribed Adjusted equipment purchases were not

Level of Performance with the operational by December 31,

lowest one being “White” at 2013 will be required to

0.222 (lower than the 0.2693 in reallocate unused equipment

2012). None of the special funds towards additional efforts

populations met the Adjusted to increase nontraditional

Level of Performance with lowest participation. Results of these

one being “Individuals with efforts will be evaluated to

Disabilities (ADA)” at 0.1818. determine whether to continue to

However, in the ADA case, the require 5% of funds (or more)

small sample (13 students in towards increasing nontraditional

total) is not statistically participation.

significant. The “Single Parents”

population was the next lowest at

0.2107.

5P1 The disparity between females’ NonTraditional Employment and Maritza Vega and 06-30-14

performance and males’ Training Project (NET). Continue Jeffrey Moretti

performance of the 2012 to maintain and upgrade the NET

reporting year has reversed: it is website, www.thenetproject.org

now 0.2413 for females (lower so that it is viewed as a vital

than the 0.299 in 2012), and resource by grantees, including a

0.2716 for males, (much higher more user-friendly interface,

than the 0.1659 in 2012). None research and practice literature

of the race/ethnicity categories identifying latest evidence-based

met the prescribed Adjusted best practices in recruitment and

Level of Performance with the retention and a discussion board

lowest one being “White” at that enables grantees to engage

0.222 (lower than the 0.2693 in in collective problem solving of

2012). None of the special common recruitment and

populations met the Adjusted retention issues.

Level of Performance with lowest

one being “Individuals with

Disabilities (ADA)” at 0.1818.

However, in the ADA case, the

small sample (13 students in

total) is not statistically

significant. The “Single Parents”

population was the next lowest at

0.2107.

5P1 The disparity between females’ Conduct a survey of Perkins Maritza Vega, 06-30-14

Step 8: Program Improvement Plans
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

performance and males’ grantees technical assistance Jeffrey Moretti and

performance of the 2012 needs, share the findings and Mary Groat

reporting year has reversed: it is design training conference to

now 0.2413 for females (lower address the identified needs.

than the 0.299 in 2012), and

0.2716 for males, (much higher

than the 0.1659 in 2012). None

of the race/ethnicity categories

met the prescribed Adjusted

Level of Performance with the

lowest one being “White” at

0.222 (lower than the 0.2693 in

2012). None of the special

populations met the Adjusted

Level of Performance with lowest

one being “Individuals with

Disabilities (ADA)” at 0.1818.

However, in the ADA case, the

small sample (13 students in

total) is not statistically

significant. The “Single Parents”

population was the next lowest at

0.2107.

5P1 The disparity between females’ Select students for Vanguard Maritza Vega, 03-31-14

performance and males’ Award in recognition of their Jeffrey Moretti and

performance of the 2012 excellence in a nontraditional Mary Groat

reporting year has reversed: it is career. Coordinate awardees

now 0.2413 for females (lower participation in Vanguard award

than the 0.299 in 2012), and ceremony at Association of

0.2716 for males, (much higher Career and Technical

than the 0.1659 in 2012). None Administrators (ACTEA)

of the race/ethnicity categories Conference and produce

met the prescribed Adjusted awardee interview videos which

Level of Performance with the can be used to promote

lowest one being “White” at nontraditional careers.

0.222 (lower than the 0.2693 in

2012). None of the special

populations met the Adjusted

Level of Performance with lowest

one being “Individuals with

Disabilities (ADA)” at 0.1818.

However, in the ADA case, the

small sample (13 students in

total) is not statistically

significant. The “Single Parents”

population was the next lowest at
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

0.2107.
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Secondary Program Improvement Plans

Once again, the State as a whole achieved the Perkins performance targets. The subpopulations missing 90 % of any
performance targets were males and English language learners. Males did not did not meet 6S1 and 6S2. As in the past,
lower levels of performance in the non-traditional content areas for males reflects a combination of factors. Programs
receiving the most support and attention from all stakeholders are those related to STEM occupations. All students are
encouraged to gain exposure to this career area, but it is non-traditional for females, not males. Outside of the few
high-skill, high-wage health occupation programs offered, many of the remaining non-traditional offerings for male
students do not lead to family sustaining occupations (e.g., early childhood education, cosmetology, hospitality and
tourism).    

English language learners did not meet 2S1 or 4S1. In 2012 NYSED launched the Bilingual Common Core Initiative to
develop new English as a Second Language and Native Language Arts Standards aligned to the Common Core. As a
result of this process, NYSED is developing New Language Arts Progressions (NLAP) and Home Language Arts
Progressions (HLAP) for every NYS Common Core Learning Standard in every grade    

The State’s improvement plan is based on the provision of targeted assistance to low-performing schools—primarily in the
Big 5 and smaller cities of the State where ELL students are concentrated. The TAC has focused on-site needs
assessments on how CTE instruction will make the transition to the Regents Reform Agenda. Their reports on best
practices in CTE programs detail how CTE content areas can integrate the Common Core State Standards to improve
instructional practice and support improvements in ELA, math, and graduation rates for all students—including ELLs.  The
larger Regents Reform Agenda includes an increased use of integrated academics in order to maximize contextual
learning opportunities that address the needs of many students with disabilities as well as English language learners.    

New York applied for and was awarded by OVAE the opportunity to obtain technical assistance in data collection and
reporting activities.  Work undertaken with RTI is aimed at identifying gaps in the current system and possible
improvements so that we may better use and analyze the data we collect. Additionally, work is underway to link the
Perkins application to a main CTE database that will offer more detail on CTE activities around the state. As proposed, the
new Perkins application will also provide an improved 5S1 data collection mechanism. These upgrades in our data
collection and reporting processes have the potential to generate the data we need to have a positive impact on ELL
achievement.    

In order focus grantee efforts on areas of weak performance, the New York State CTE office has modified several
required elements of the local application and final reporting forms. The final report will be propagated by the action step
and objective fields from the previous grant application. This tighter alignment will make clear those steps that still need to
be completed to achieve the effort’s stated objective. In this way, improvement planning for the next program yea, can
begin in September.    

CTE annual plans submitted by secondary agencies that receive Perkins funding include a description of the progress
each population group has made in meeting specific state targets for levels of performance. Those programs not meeting
performance goals are required to submit performance improvement plans that SED reviews and approves.    

If a local recipient does not meet at least 90 percent of any one of the performance standards, the recipient must submit a
Plan for Performance Improvement to address deficiencies in performance.    

   

Local Program Improvement Plans

Secondary    

1S1: 0    

1S2: 0    

2S1: 5    
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3S1: 0    

5S1: 0    

6S1: 6    

6S2: 2    

Postsecondary    

1P1 - 1    

2P1 - 19    

3P1 - 1    

4P1 - 14    

5P1- 42    

5P2 - 14    

There were no postsecondary grantees which failed on all indicators.  


