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 Part B: Narrative Performance Information 

 

B1a. State Leadership Activities: Required Uses of Funds: The state provides summary 
of major initiatives and activities for each of the required uses of state leadership funds. 

 

Conducting assessments of vocational and technical education programs funded under 
Perkins IV. 

Secondary-level Programs 

The New York State CTE Technical Assistance center (TAC), continued assessment 
activities of exemplary programming in the state.  On-site interviews of administrators, an online 
survey, and an analysis of funding applications and final reports were carried out. The standout 
programs shared the following characteristics:  

 strong and highly engaged facilitator/teacher in the program, who understands and is 
able to demonstrate the Quad D approach in classroom learning and skill development 
(see www.nyctecenter.org/spn/page/Quad-D on Quad D leadership and instructional 
frameworks); 

 clear student expectations and data driven-decision making and measurement to 
support student achievement and improve outcomes; learner engagement is measurable 
and is apparent in the classroom; 

 active involvement and understanding of program goals and outcomes by feeder 
schools; 

 aligned curriculum to Common Core State Standards (CSS) and the Career 
Development and Occupational Studies (CDOS) standards. Integrated curriculum with 
structured ELA content throughout the program; and 

 highly structured, well supported work-based learning  to ensure students understand 
work expectations and develop deeper technical skills.  

 

The TAC also carried out survey work to determine challenges faced by the CTE 
community. The TAC team engaged leaders in all 37 BOCES1, many school districts (suburban, 
rural, and small city), and the Big Five districts. In addition, the TAC conferred with CTE 
professional and student leadership organizations, the Department of Labor, the National 
Academy Foundation, the SREB High Schools that Work, representatives from business and 
industry, and numerous business associations. The survey found that significant constraints on 
education funding combined with the rapid rate of change set in motion by Race to the Top 
funding, is negatively impacting CTE programs in many districts. The TAC report of the survey 
results identified the following front-burner issues: the definition(s) of “college and career 
readiness,” common core standards and CTE instruction, competition for resources and 

                                                 
1
 New York State’s Boards of Cooperative Education (BOCES) schools provide CTE to students outside 

of the Big 5 school districts. 
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institutional support, assessment, data, changing business and industry engagement, approved 
programs, annual professional performance review (APPR), and teacher certification. 

 

CTE content area activities   

SED staff associates conducted seven Perkins monitoring reviews to ensure programs 
operated with: 

 sufficient internal controls for appropriate expenditures of grant funds, 

 fidelity of implementation of major efforts carried out, 

 data collection and documentation procedures to support the outcomes detailed in the 
final reports submitted at the conclusion of the program year. 

 

The Health occupations associate and staff conducted site visits to evaluate certification 
programs for operational approval/re-approval. Approximately 100 secondary and adult level 
nursing assistant programs were reviewed in accordance with New York State Department of 
Health and federal regulations.  New program approvals and re-approvals for Home Health Aide 
and Personal Care Aide Training programs and their compliance with the newly created 
Department of Health Home Care Worker Registry were monitored and supported on a regular 
basis. 

 
Postsecondary-level Programs 

Section 237 of New York State Education Law requires the Board of Regents to adopt or 
revise a master plan for higher education, known as the Regents Statewide Plan for Higher 
Education, that covers an eight-year period. On June 21, 2005, the Board of Regents adopted 
its Statewide Plan for Higher Education for the period 2004-2012.  The Plan delineates 
priorities, initiatives, and indicators for the higher education members of The University of the 
State of New York to focus on over the eight year period.  The plan includes statements of 
action by the Regents and the Department related to each Regents priority.  Under each priority, 
the plan includes indicators of progress. Section 237 requires the Board to report to the 
Governor and the Legislature on progress in carrying out the plan at its half-way mark.  

Tracking the progress of 271 institutions is challenging.  With all its complexities, the Plan’s 
focus can be summarized to encompass student needs (e.g., closing performance gaps), state 
needs (e.g., citizens having access to higher education to meet future economic and workforce 
needs), and institutional needs (e.g., meeting student needs along with New York State’s 
workforce, economic, and societal needs). 

Since one of the Regents priorities is closing performance gaps, the Board asks institutions 
to focus their master plans on student retention and on activities that raise achievement  of 
lower performing subgroups. The Regents performance indicators for this priority include 
persistence rates, graduation rates, length of time to complete degrees, and employment 
placement rates. 

The State Education Department incorporates the expectations of the Statewide Plan for 
Higher Education in the guidance issued to postsecondary institutions that are eligible to receive 
Perkins funding.  As discussed under the postsecondary implementation of Perkins local 
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improvement plans, institutions are encouraged to apply resources that close performance gaps 
of CTE students, consistent with the goals of the Statewide Plan.  The Statewide Plan draft for 
2012-2020 includes provisions that emphasize increased connections among institutions and 
economic development entities.  The draft plan also emphasizes increased articulations among 
postsecondary institutions and secondary providers, particularly for providers that enroll 
students in CTE programs.     

 

 Developing, improving, or expanding the use of technology in vocational and technical 
education. 

Secondary-level Programs 

The TAC website provides profiles of model national school reform programs. The studies 
provide information on how schools use technology in the delivery of CTE and integrated 
academics.  New York CTE program developers can use the TAC site to access real-world 
strategies that have been effective elsewhere. These models can serve as a starting point when 
planning ways to maximize the use of technology across content areas.  The profiles also detail 
promising practices (e.g., technology outreach workshops designed and delivered by students 
for parents and school district staff) that easily translate to a number of CTE content areas.   

Additionally, focused professional development opportunities have been made more widely 
available through the use of recorded webinars. All content area teachers in the state routinely 
share instructional strategies via listServs and social media. For example, the Agriculture in the 
Classroom Program members have been connecting through Twitter (83), Facebook (544), List 
Servs (1839) to improve communication and program implementation.  

 

Postsecondary-level Programs 

The SED Office of Higher Education has been working with postsecondary institutions to 
adopt a unit record data collection system, which immediately provides institutions with their 
performance on indicators and comparisons to previous year results. This has improved the 
quality of data submitted to the State and improved the ability of institutions to use their data for 
the impact analysis needed to develop strategies that raise student performance. Instances 
include: 

Fulton Montgomery Community College.Emphasis is placed on building science skills that 
improve program completion and placement rates in nursing and radiologic technology; and 
expanding work- based experiential learning in accounting, business technology, and graphic 
arts. 

Kingsborough Community College. Perkins funds are used to expand the use of technology 
in the following areas:  retention efforts, counseling, and professional development in nursing 
and allied health careers; fostering career opportunities in tourism and hospitality with 
technology /software upgrades and skill building experiences, enhancing fashion design through 
application of new technologies, providing hands-on learning experiences, upgrading equipment 
and resources.  Early Childhood/Childcare Education and Teacher Training Programs are 
augmented with ePortfolio Technology Initiatives and a model classroom was designed for 
videotaping student lessons. 
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Offering professional development programs, including providing comprehensive 
professional development (including initial teacher preparation) for career and technical 
education teachers, faculty, administrators, and career guidance and academic counselors at 
the secondary and postsecondary levels.  

 
Secondary-level Programs 

The TAC continued to populate its website with numerous CTE educator tools that focus on 
instructional strategies to accommodate shifts caused by the transition to the Common Core 
State Standards. (See http://www.nyctecenter.org/spn/ .) The site’s professional development 
offerings include:  

 web-based seminars (e.g., “focus segments”  Engagement for Success, Making the 
Adjustment to Quad D Instructional Strategies); 

 technical bulletins on developing “Gold Seal Lessons;”2  

  tutorials on creating next generation assessments; 

 guidance on using the TAC-developed “Next Navigator” to make available  more than 
300 Next Generation Assessments aligned to the Common Core State Standards; and 

 public resource bulletins that include sample planning and transition guides being used 
nationally to prepare schools to implement the Common Core State Standards by 2014. 

 

Other professional development offered by the TAC included: 

 career education for high school juniors/seniors with learning disabilities;  

 business and community partnerships, career internship programs, community based 
instruction; co-op technology and engineering opportunities; and community service; 

 career majors; and  

 college prep academies at a career/technology center.  

 
Content area activities 

Activities in Perkins agriculture programs included a variety of targeted professional 
development in: career development, forest technology, the agricultural career online network, 
sustainable living technology, CTE program approval, and food science for a cumulative total of 
5166 development hours involving 338 teachers. The Agriculture in the Classroom Program 
delivered “Food, Land and People” curriculum training and in-service to 330 teachers to 
introduce young people to real, relevant, and current understandings of agriculture. 

The agriculture, FACS, and technology staff members developed the framework for 
updated teacher certification specialty tests in these content areas.    

                                                 
2
 Gold Seal Lessons are tasks or activities that are strategically designed to teach to specific academic 

standards/performance indicators/objectives/benchmarks. Each Gold Seal Lesson is centered about a 
highly motivating theme, activity or project.  
 

http://www.nyctecenter.org/spn/
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The FACS associate provided professional development to approximately 250 business 
education teachers and family and consumer sciences teachers. 

The health occupations associate presented health occupations regulatory updates, 
reviewed health occupations teacher certification requirements, and also provided resources at 
the annual professional educator’s conference. 

Postsecondary-level Programs 

Based on data collected from school districts, the SED Office of Higher Education, which is 
responsible for certifying over 250,000 teachers, identified CTE as a teacher shortage area. 
This information was disseminated statewide and prompted a Board of Regents report to 
investigate alternative pathways for prospective CTE teachers. The Regents discussed several 
initiatives including the possible development of regulations to allow college faculty with 
advanced content area study in STEM and experience teaching in their content at the college 
level to become certified to teach in the public schools of New York State through an innovative 
and streamlined process. This initiative is part of New York’s overall Race to the Top efforts to 
strengthen teaching in high need schools. Specific examples of postsecondary professional 
development initiatives include: 

Hostos Community College, which expanded and enhanced its cooperative education 
model within accounting, community health, digital design, digital music, education, gerontology, 
and office technology; introduced service learning in business and public administration; and 
improved academic programs by providing training to increase faculty use of Blackboard, 
development e-portfolios, and creation hybrid and asynchronous courses.   

Rochester Institute of Technology  updated the Department of Engineering Studies 
technical education curriculum for deaf and hard of hearing students and trained faculty in the 
application of technology to improve instruction.    

 

Providing support for career and technical education programs that improve the academic 
and career and technical skills of students through the integration of academics with career and 
technical education.  

 
Secondary-level Programs 

 In New York, completion of the Regents CTE Approval Process allows programs to offer 
credit for integrated academic content within CTE programs. SED CTE staff continued 
implementation of this   CTE Approval Process. The seventh cycle of secondary program re-
approvals took place in program year 2011-12. All CTE associates provided review, 
consultation, and technical assistance to schools and BOCES applying for program approvals 
that included requests for integrated academic credit. 

 There are 977 CTE programs with current approval (up from 910).  Of the total number 
of operational programs, 912 offer students at least one integrated academic credit. 

 Completer data (from 2006-07 to 2010-11) from programs submitting applications for 
reapproval show that 33 percent of students were in special education; 85 percent of 
students took the technical skills assessment,  66 percent passed; and 53 percent had 
the distinction of receiving the New York State Technical Endorsement on their diploma, 
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showing that not only had they met the Regents graduation requirements, but also had 
succeeded in completing all components of their approved program.  

 

BOCES and LEA CTE Programs Reapproved in the 2011-12 Program Year  

Current Approvals by JMT as of December 3, 2012 

 

REGION LEA BO
CES 

TO
TAL 

Capital District 11 67 78 

Long Island 30 83 113 

Lower Hudson Valley 18 74 92 

Mid-Hudson 3 79 82 

Mid-South 12 72 84 

Mid-State 24 56 80 

Mid-West 37 66 103 

N Country/Mohawk 14 120 134 

West 30 74 104 

NYC 109 0 109 

Totals 288 691 979 

Source: CTE program office data, 12/5/12  

In March 2012, the Board of Regents directed staff to implement a timeline for increasing 
the number of integrated CTE credits in approved CTE programs. Subsequent actions will help 
expand the opportunity for more students to gain academic credit in a CTE context. The 
implementation timeline spans from June 2012 to September 2013.  

 
Content area academic integration initiatives 

All content area associates provided technical assistance to schools in identifying 
integrated academic content in CTE curricula.  The FACS associate led  curriculum 
development sessions for CTE teachers to identify learning activities that meet academic 
standards in each CTE course. The technology education assistant gave presentations on 
academic integration to the New York State middle school conference, several regions the New 
York State Technology and Engineering Educators Association, and at a Technology Education 
Conference at SUNY Oswego. 

 
Postsecondary-level Programs 

At the postsecondary level, curricula leading to associate in applied science (A.A.S.), 
associate in science (A.S.), and associate in arts (A.A.) degrees, including those in occupational 
subject areas, must include a minimum percentage of work in the liberal arts and sciences.  
Section 3.47 of the Rules of the Board of Regents (8NYCRR 3.47) requires that not less than 
one-third of the work in A.A.S. curricula be in the liberal arts and sciences.  For the A.A. degree, 
the requirement is that two-thirds of the work be in the liberal arts and sciences.  For the A.S. 
degree, the requirement is that at least one-half of the work be in the liberal arts and sciences.  
Similar percentages are not required for curricula leading to an associate in occupational 
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studies (A.O.S.) degrees or to certificates and diplomas; however, for pedagogical soundness, 
such curricula generally include between three and twelve semester hours of general education 
courses.  Such curricula must be registered by the Commissioner of Education as meeting the 
quality standards for program registration set forth in the Regulations of the Commissioner of 
Education. The SED Office of Higher Education approved approximately 200 new CTE degree 
and certificate programs at postsecondary institutions in 2010-2011.  There are over 4,100 
postsecondary CTE programs currently approved.  

As in secondary-level activities, institutions of higher education increasingly promote 
integrated academics in CTE programs. For example, The College of Staten Island has 
developed specific academic supports for CTE students to improve the achievement of nursing 
technology students 

 

Providing preparation for non-traditional fields in current and emerging professions, and 
other activities that expose students, including special populations, to high skill, high wage 
occupations. 

The State Education Department funds the nontraditional careers project at the State 
University of New York at Albany, as part of the University Center for Women in Government 
and Civil Society.  SED supports the Net Project, an initiative committed to preparing students 
for the 21st century workforce through the promotion of gender neutral educational strategies 
and practices. Funding supports the NET Project’s hosting and maintenance of its web-site in 
order to offer web-based resources. The Project also is responsible for the presentation of the 
Vanguard Awards to students in high schools/BOCES and post-secondary institutions that have 
excelled in non-traditional (gender) areas.  There were seven 2011-2012 Vanguard Award 
winners; there were over 200 students nominated for these awards.  

 

Supporting partnerships among local educational agencies, institutions of higher education, 
adult education providers, and, other entities, such as employers, labor organizations, 
intermediaries, parents, and local partnerships, to enable students to achieve State academic 
standards, and career and technical skills, or complete career and technical programs of study. 

Secondary-level Programs 

The TAC contracted with The National Center for College and Career Transitions, led by 
Hans Meeder, to review strategies to improve business engagement in CTE education reform 
efforts. NC3T outlined a connected set of approaches to begin strengthening employers 
participation in the validation of relevant program standards; building a wider network of work-
based learning experiences for both students and staff; advocating for CTE programs, at both 
the local and state levels; and increasing access to equipment and resources to strengthen 
program quality. 

 
The study outlined statewide, regional, and local approaches to improving business involvement 
including: 

 increasing awareness of CTE among the business and education  communities; 

 building a body of knowledge on how to build strong and sustainable partnerships; 
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 establishing structures that allow for engagement; and 

 providing resources and training. 

 

In February 2012, the Board of Regents decided to form a content advisory panel to review 
the role CTE programs and technical assessments play in the larger accountability framework. 
In March and April 2012, the Board revisited the idea of forming a content advisory panel and 
expanded the scope of its work. The content panel includes representatives from business and 
industry, unions, the Boards of Cooperative Education Services (BOCES), large five city CTE 
programs, Empire State STEM Learning Network, postsecondary CTE programs,  teacher 
preparation programs, the Department of Labor.  CTE principals and teachers . The Department 
recommended that the content panel’s work include the following themes: 

 creating CTE programs of study that begin in middle school and continue to high school 
solidifying the connections between grade levels and articulating a roadmap to college 
and career; 

 developing a grade 6 “Introduction to CTE” course encompassing the six CTE content 
areas (agriculture, business and marketing, family and consumer sciences, health 
occupations, technology, and trade and technical) to promote vertical alignment with 
high school programs of study; 

 developing greater opportunities for middle level CTE acceleration in grades 7 and 8 so 
more students enter high school with diploma credit; 

 identifying courses for which an integrated design and delivery would be appropriate;  

 linking existing LEA high school CTE courses to BOCES approved programs thus 
expanding opportunities; and 

 building upon the strengths of current CTE programs to create greater opportunities for a 
meaningful CTE graduation pathway that leads to college and career readiness. 

  

Content area partnership activities 

Family and consumer sciences associate 

 continued to serve a the SED liaison to the Capital Region CTE Supervisors Association, 
and served as a resource for best instructional practices in CTE, use of Perkins funds,  
and connections to local business/industry; 

 participated as a working member of the SED Career Skills Credential committee (with 
special education, higher education, community agencies, and labor department) 
working to develop an alternate/supplemental credential for students with disabilities to 
document career skills attained. 

 

Health occupations associate  

 served as a member of the Executive Advisory Council to the statewide Area Health 
Education Center; 
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Supporting partnerships…, continued 

 

 provided technical assistance to local HOSA chapters and CTE health occupation 
programs with suggestions for individual local industry and professional contacts for 
development of advisory committees; and 

 regularly communicated efforts and encouraged local CTE program linkages with AHEC 
activities via website postings, e-mail notifications, and professional associations. 

 

Trades associate  

 coordinated activities for a number of trades organizations including: Occupational 
Safety and Health Administration, New York Committee for Occupational Safety and 
Health, National Association of Women in Construction, New York State Builders 
Association, United States Department of Education, New York State Department of 
Labor, New York State Department of State Division of Licensing, Association of Career 
and Technical Education Administrators, and Work Experience Coordinators 
Association. 

 

Postsecondary-level Programs 

The SED Office of Higher Education staff participates in monthly meetings of the statewide 
Business and Education Partnership Consortium. This body includes a cross-section of 
workforce preparation agencies that serve to share and coordinate education and training 
initiatives.  

The State University of New York (SUNY) administers the University Center for Academic 
and Workforce Development (UCAWD).  Its mission is to promote the social and economic well-
being of academically and economically underserved residents of the State of New York by 
developing and maintaining quality academic and workforce training programs and services.  

This mission is achieved through collaborative efforts with state, municipal, and county 
agencies; secondary and post-secondary institutions, community based organizations, and 
business and industry.  Access to postsecondary education, gainful employment, and economic 
development in local communities is central to this effort. 

The UCAWD provides access to tuition-free, high quality education and employment 
training services through the statewide system of Educational Opportunity Centers (EOCs).  As 
post-secondary institutions, EOCs focus on adult, non-traditional students who are academically 
under-prepared and financially disadvantaged.  The EOC system is comprised of ten EOCs and 
two Counseling and Outreach Centers located in urban population areas across New York 
State. The EOC academic and vocational program offerings promote self-sufficiency, provide 
intergenerational learning opportunities, and support local community development initiatives.  
Each EOC focuses on the education and training needs of its region and local community. 

http://www.ucawd.suny.edu/programs_eoc.php
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Serving individuals in state institutions 

Perkins funds continued to support programs in New York State to provide technical skills 
instruction and support services to students incarcerated in county or state correctional facilities.  
Perkins funded projects were offered through the following local and state agencies. The 
multiple-year major efforts listed below continued in program year 2011-12. 

Greater Southern Tier BOCES focused on integration of math into several CTE content 
areas including culinary, construction, and health. The program began to infuse career 
awareness into the established content, which increased relevance for the students.  

Eastern Suffolk BOCES: delivered of basic business and entrepreneurship education 
programming. Weekly professional development via the “Sheltered Instruction Observation 
Protocol (SIOP, developed by Echevarria, Vogt, and Short, 2004) was used to provide a 
research-based framework for sheltered, content-based instruction in either mainstream or ESL 
classrooms. In the past program year these sessions began to include the development of 
alternative assessments.  

Onondaga Cortland Madison BOCES: carried out major efforts that offered stackable 
credentials in Microsoft Office, computer aided design, and OSHA safety certification. 

LaGuardia Community College:  expanded programming by offering a three-module job 
readiness classes. The program also opened up more internship opportunities to students. A 
new internship was offered in Emergency Medical Technician/health care occupations.  

The Office for Children and Family Services: continued its major effort in green 
technology that also contains learning outcomes  emphasizing technology and financial literacy. 
Modules that include workshops on urban agriculture (aligning with “eat local” trends) were also 
developed. 

Rochester City School District: provided self-paced instruction in Microsoft Office and 
CAD-lite to its incarcerated students, who were able to earn Microsoft certifications. 

Department of Correctional Services: delivered its weatherization training for instructors, 
in order to enrich its building maintenance curriculum. NCCER training makes it possible for 
program instructors to become certified NCCER craft instructors.  This will enable the program 
to earn NCCER certifications in eight trade areas and become registered in the NCCER 
National Database Registry used by employers to make hiring decisions.   

 

Support for programs for special populations that lead to high skill high wage careers 

Secondary-level Programs 

In September 2012, the Board of Regents directed staff to develop a commencement 
credential documenting attainment of the Career Development and Occupational Studies 
(CDOS) learning standards for students with disabilities, including students with disabilities who 
are unable to earn a regular diploma. The Regents supported development of proposed 
regulations in accordance with the following guiding principles:  

 In addition to academic preparation, students need to be able to demonstrate knowledge 
and skills relating to career development, integrated learning, and universal foundation 
skills essential for success in the workplace (CDOS Learning Standards). 
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 Students need to be actively engaged in career planning and preparation.  Additionally, 
their participation in career awareness, exploration, and preparation activities should be 
encouraged and recognized.  

 Students should participate in meaningful career development opportunities—those 
offering real world work experiences and matching students’ strengths, preferences, and 
interests.  

The TAC began collaborating with the Capital District/North Country Regional Special 
Education Technical Assistance Center in order to assist CTE teachers and administrators in 
working with students with special needs in CTE. The Special Education Technical Assistance 
Center opened their trainings up for the CTE community. Notice of these trainings are now 
posted on the TAC website.  

Numerous major efforts throughout the state focused on the needs of classified students. 
Many of the 37 BOCES developed major efforts that supported staff positions to improve 
instruction (e.g., academic content delivery, differentiation strategies, and training in the 
Charlotte Danielson framework). Several BOCES implemented whole school literacy initiatives 
that support both classified students and English Language Learners.  

 
Content area activities 

Agriculture 

Schools/districts partnered with postsecondary institutions with Renewable Energy Training 
Centers to offer professional development and other activities that expose all students to high 
skill, high wage occupations. These activities focus on changing or emerging science and 
technology. Teachers are made aware of how to instruct students with a range of learning 
needs. Teachers are also apprised of ways to connect their schools with leaders in the 
agriculture industry.  

Health 

The health occupations associate continued to provide individual consultation on testing 
and assessment accommodations and adaptation of curricula to meet the needs of all learners. 
She also participated in meetings with Prometric (New York State’s nurse aide certification 
testing vendor) to ensure educator participation in new test plan and that accommodations for 
special needs are available for students. 

 
Postsecondary-level Programs 

Borough of Manhattan Community College:  BMCC developed articulation agreements 
with area high schools and colleges that create course sequences in accounting, business 
administration, criminal justice, multimedia programming, and design programs. Services 
offered to students with disabilities include a learning assistance program and nontraditional 
career advisors. 

 

Hostos Community College improved student performance through academic learning 
supports (i.e., test preparation workshops and course linked tutorials.) 
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Rochester Institute of Technology  broadened lab science technology opportunities for 
deaf and hard of hearing students by purchasing equipment that supports training and 
employability in emergent areas of medical/health care and green/ sustainable technologies. 

 

9. Offering technical assistance for eligible recipients. 

Secondary-level Programs 

In addition to the resources already mentioned, the TAC developed a Digital Curriculum 
Matrix (see http://www.nyctecenter.org/spn/page/Curriculum-Matrix ). The Matrix helps 
educators see how the Common Core State Standards are aligned to the existing New York 
state standards for CTE. This interactive tool helps CTE educators integrate ELA and math 
standards into their assessments.  Building on this framework, the TAC provided resources to 
assist instructors in the development of Next Generation Assessment exemplars for CTE 
educators. Sample Next Generation Assessments include: 

 Grade 9-10: Crime in the Neighborhood (ELA aligned) 

 Grade 9-10: Plan to Order (Math aligned) 

 Grade 10:  Debate the Issue (ELA aligned) 

 Grade 10: Natural Readiness (Math aligned) 

 Grade 11: Time for Safety  (ELA aligned) 

 Grade 11: What's the Scoop (Math aligned) 

 Grade 12: Marketing on Facebook (ELA aligned) 

 Grade 12: Relative Planning (Math aligned) 

 

Content area activities 

The content area associates provided ongoing technical assistance to the field regarding 
Perkins application and data reporting procedures, teacher certification, program approvals and 
re-approvals, among others. Staff also provided SED updates for professional associations, 
resources at statewide professional educator’s conferences, and written updates to CTE 
administrator groups. Examples include:  

The Perkins funded Agriculture in the Classroom initiative where support was provided to 
243 CTE agriculture teachers. CTE agricultural educators were provided agriculture program 
assistance with curriculum recommendations, program development, and classroom 
resources. 

The family and consumer sciences associate performed two monitoring visits to BOCES 
grantees, conducted a train the trainer session for the members of the Technical Assistance 
Center, and numerous other sessions on the CTE approval process.  She also served as 
the main contact to the field on middle-level regulations, CR 100.4. 

The health occupations education associate presented health occupations regulatory 
updates and reviewed health occupations teacher certification requirements and also 
provided resources at the annual professional educator’s and CTE administrators 
conferences on health careers programs,  health career workforce, health program 
development and operational requirements, teacher preparation, and the CTE program 
approval process and integrated academics. She also provided telephone consultation and 

http://www.nyctecenter.org/spn/page/Curriculum-Matrix
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support to secondary and adult level school departments in the development of new and 
emerging health occupations programs leading to certification or health career pathways. 

 
Postsecondary-level Programs 

The SED Office of Higher Education has been working with postsecondary institutions to 
incorporate a unit record data system approach. The use of this system allows more 
sophisticated data collection and more flexible data analysis.  Institutions are better able to 
perform impact analysis and develop strategies for improving student performance. 

 

 

B1b. Permissible Activities 

Improving career guidance and academic counseling programs.  

New York’s Career Development and Occupational Studies (CDOS) learning standards are 
the foundation of all secondary Perkins programming.3 Applicants must clearly show how these 
standards, (Career Development, Integrated Learning, Universal Foundation Skills, and Career 
Majors) are embedded in program delivery strategies. The CDOS Learning Standards promote 
instructional strategies that address individual learning styles and provide experiential activities 
to increase student understanding of academic concepts. Students engaged in experiential 
learning gain a better understanding of academic concepts and the connections that link school, 
career options, and their own personal development.  

 

Establishing agreements, including articulation agreements, between secondary school and 
postsecondary career and technical education programs to provide postsecondary education 
and training opportunities for students. 

CTE program approval/re-approval process:  A CTE program can gain New York State 
approval only if it offers an articulation to a post-secondary learning experience. Programs 
applying for re-approval must provide a copy of the articulation agreement that is in force. 
Articulation agreements offer students a number of benefits, primarily, priority admission, 
advanced standing, discounted tuition, dual credit, and college credit. 

 

Supporting career and technical student organizations. 

The TAC further developed CTSO resources on its website in these areas: support for 
chapters, professional development, business partners, model CTSO programs, and calendar of 
events (see, www.nyctecenter.org/spn/page/Student-Leadership). 

                                                 
3
  Standard 1, Career Development: students will be knowledgeable about the world of work, explore career options and relate 

personal skills, aptitudes, and abilities to future career decisions; Standard 2, Integrated Learning: students will demonstrate how 

academic knowledge and skills are applied in the workplace and other settings; Standard 3a, Universal foundation Skills: students 
will demonstrate mastery of the foundation skills and competencies essential for success in the workplace; and Standard 3b, Career 
Majors: students who choose a career major will acquire the career-specific technical knowledge/skills necessary to progress toward 
gainful employment, career advancement and success in post-secondary programs. 

http://www.nyctecenter.org/spn/page/Student-Leadership
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New York State Education Department CTE staff gave presentations to hundreds of 
educators at many CTE organization forums to share Department updates and to assist 
association members with continued implementation of high quality learning opportunities for 
CTE students. Organizations include: Future Business Leaders of America; Family, Career, 
Community Leaders of America; Health Occupations Students of America, DECA, (formerly, 
Distributive Education Clubs of America); Skills USA, and New York FFA (formerly, Future 
Farmers of America). The trade associate continued to provide technical assistance as the SED 
State Director of the SkillsUSA student leadership organization in Trade and Technical 
Education. Activities included delivering workshops for students and advisors, advising the 
board of directors, and presentations at state conferences. 

 

Supporting career and technical education programs that offer experience in, and 
understanding of, all aspects of an industry for which students are preparing to enter. 

State-registered work experience programs continue to offer students the chance to try out 
technical skills in a field of choice. The program that confers school credit, the Career 
Exploration Internship Program, provides students with extended on-site career exploration 
experiences. There were 130 active, registered CEIP programs. Within the paid category, there 
are three available programs that convey graduation and/or sequence credit: the Cooperative 
Career and Technical Education Work Experience Program—152 registered programs; the 
General Education Work Experience Program—60 registered programs, and the Work 
Experience and Career Exploration Program—23 registered programs. 

 

Supporting family and consumer sciences programs. 

See FACS references in the “Required Use of Funds” section. 

 

Supporting partnerships between education and business or business intermediaries, 
including cooperative education and adjunct faculty arrangements at the secondary and 
postsecondary levels. 

New York’s approved programs offer students work-based learning experiences. Many 
other partnerships have been formed through the continued evolution of the internships, New 
Visions programs, and other work-based learning programs offered to CTE students. The State 
continues to forge more ties to local area economic stakeholders in order to maintain the 
relevance of programming.  

 

Supporting the improvement or development of new career and technical education 
courses and initiatives, including career clusters, career academies, and distance education. 

The TAC continued to provide technical assistance to persistently low achieving schools. 
This intensive, building-level assistance took place mostly in the Big 5 cities and small cities. For 
example, the TAC assisted five Big 5 high schools in program development, applying for CTE 
program approval, development of articulation agreements, and creation of work-based learning 
programs.  
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Providing assistance to individuals who have participated in Perkins-assisted services and 
activities in continuing their education or training or finding appropriate jobs. 

The SED awarded Perkins postsecondary/adult formula funding to eleven BOCES centers 
and three large city school districts that provide academic and technical skills needed by adults 
to establish initial labor force attachment from which further training can be continued. All 
secondary-level approved programs expose students to “Careers and Financial Management.” 

 

Developing valid and reliable assessments of technical skills. 

Secondary-level 

Technical assessments based on industry standards are reviewed by the self-study team 
when preparing a program for approval under the Regents Policy on CTE. The selected 
technical assessment must be nationally-recognized and based on industry standards. It must 
be available to students enrolled in the approved program and must consist of three parts: 
written, student demonstration, and student project. Successful completion of the technical 
assessment is not a requirement for high school graduation, but is required for a student to earn 
a technical endorsement on the high school diploma. The New York State Education 
Department does not approve, endorse, or certify any technical assessment. 

 

Developing or enhancing data systems to collect and analyze data on secondary and 
postsecondary academic and employment outcomes. 

CTE staff continued to participate in a course catalogue initiative, which provides a state-
wide framework for capturing course-level data. CTE staff also served on the SED data 
governance committee. An internal workgroup consisting of staff from the CTE program office 
and the Information and Reporting office continued to refine data reporting processes.  

For postsecondary, the SED Office of Research and Information Systems has enhanced its 
data collection approach with local postsecondary institutions.  The revised approach collects 
student data using a unit record format, which is better aligned to meeting performance 
expectations established in Section 113 of Perkins IV.  SED staff conducted meetings with 
representatives of postsecondary institutions to discuss necessary modifications of the data 
collection process.  

 

Improving the recruitment and retention of career and technical education teachers, faculty, 
administrators, or career guidance and academic counselors, and the transition to teaching from 
business and industry, including small business. 

All content area associates assisted field professionals who are seeking CTE teacher 
certification through the available pathways, including Transitional A Certification. This 
classroom teaching certificate permits the employment of an individual in a specific career and 
technical education title (in agriculture, health, or a trade) who does not meet the requirements 
for an initial certificate, but who possesses the requisite occupational experience. 
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Supporting occupational and employment information resources. 

SED continues to collaborate with the New York State Department of Labor to provide 
career resources for students. NYSED’s career skills profile templates were updated and 
integrated into the Department of Labor’s CareerZone web site.  

 

B2. Progress in Developing and Implementing Technical Skill Assessments 

 
Secondary-level Programs 

The Board of Regents commissioned an operational study led by researcher Stephen F. 
Hamilton, Cornell University, and supported by researcher William C. Symonds, Harvard 
University, to develop a methodology by which comparability of selected CTE technical 
assessments to Regents exams might be determined. The study will guide decisions on the 
establishment of a CTE graduation pathway, including processes by which:  

 the rigor of CTE technical assessments might be equated to the rigor of Regents exams 
and might therefore be approved as substitutions for a Regents exam, and  

 technical assessments might be evaluated for inclusion on an approved list.  

The 2011-12 program year saw department-wide interest in the use of technical skills 
assessments for Race to the Top initiatives. CTE associates reviewed technical skills 
assessments for use in annual professional performance review activities. 

Since the adoption of the CTE Policy in 2001 over 1000 secondary CTE programs have 
received approval under the Regents Policy. Technical skills assessments (a required 
component of approved programs), are selected by the local education agencies seeking 
program approval. The New York State Education Department does not approve, endorse, or 
certify any technical assessment. 

The selected technical assessment must be nationally-recognized and based on industry 
standards. It must be available to students enrolled in the approved secondary program and 
must consist of three parts: written, student demonstration, and student project. Successful 
completion of the technical assessment is not a requirement for high school graduation, but is 
required for a student to earn a technical endorsement on the high school diploma. 

 

 The school district or BOCES selects an appropriate industry standard technical 
assessment to measure student proficiency in the technical field for the program. The 
school district or BOCES may select a New York State licensing examination as the 
technical assessment. 

 The school district or BOCES determines the scheduling and administration of technical 
assessments. It is not required that the technical assessment be administered at the 
conclusion of the program. Parts may be administered throughout a student’s learning 
experience. 

 The school district or BOCES determines the number of times a student may take a 
particular technical assessment.  
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 The school district or BOCES must comply with existing laws and regulations related to 
administration of technical assessments to students with disabling conditions and 
provide appropriate testing modifications. Restrictions on student eligibility for testing are 
the responsibility of the test producer. 

 In the absence of an appropriate nationally-recognized, industry standard based 
assessment, a consortium of local, regional, state, business and industry representatives 
may be formed to produce such an instrument.  

 Technical assessments must meet generally recognized psychometric criteria. The 
school district or BOCES must ensure that the assessment consortium adequately 
represents current business and industry standards for the specific career area for the 
program. Where an appropriate technical assessment exists, but consists of only one or 
two parts, a consortium must be formed to develop the missing part(s). 

 

Postsecondary-level Programs 

At present, there are approximately 3,600 postsecondary students who will receive 
technical skills assessments in allied health and technical programs.  Postsecondary institutions 
that receive Perkins funds were surveyed to determine the extent of CTE programs that use 
reliable and valid third-party assessments to measure student technical skills.  This information 
will also provide the basis for determining baseline data on concentrators who attempt and 
successfully pass technical skill assessments.  SED is currently reviewing and finalizing this list 
of third-party assessments that are valid and reliable.  Once this is completed, the Perkins 
Postsecondary Performance Advisory Group will be convened to provide input regarding 
options for increasing the coverage of programs and students reported in this indicator during 
the subsequent years of Perkins IV.   
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B3 Implementation of State Program Improvement Plans 

 
Secondary-level Programs 

The State as a whole achieved the Perkins performance targets. Males and English 
language learners (membership greater than 75 students) did not meet targets in two 
predictable areas. Males did not meet 6S1 and 6S2. English language learners did not meet  
4S1. 

A decline in levels of performance levels of the non-traditional education for males was 
predictable. This outcome reflects a combination of factors. Many districts in the state have 
made significant cuts to their CTE offerings. The programs receiving the most support and 
attention from all stakeholders are those related to STEM occupations. All students are 
encouraged to gain exposure to this career area, but it is non-traditional for females, not males. 
Outside of the few high-skill, high-wage health occupation programs offered, many of the 
remaining non-traditional offerings for male students do not lead to family sustaining 
occupations (e.g., early childhood education, cosmetology, hospitality and tourism). The STEM-
emphasis and the limited number of high-wage non-traditional CTE programs will likely result in 
a continued decline in the male non-traditional performance levels. 

ELLs did not meet 4S1, the four-year graduation rate.  ELL students graduate at 
significantly lower rates than their English proficient peers.  This gap in graduation rates 
decreases, however, when five and six year graduation rates are taken into account.  Data also 
suggests that when ELL students are able to learn English successfully in high school, they 
graduate at even higher rates than their peers who have not been an ELL in high school.  

Graduation Rates of ELL, Former ELL, and 
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The State’s improvement plan is based on the provision of targeted assistance to low- 
performing schools—primarily in the Big 5 and smaller cities of the State where ELL students 
are concentrated. The TAC has focused on-site needs assessments on how CTE instruction will 
make the transition to the Regents Reform Agenda. Their reports on best practices in CTE 
programs detail how CTE content areas can integrate the Common Core State Standards to 
improve instructional practice and support improvements in ELA, math, and graduation rates for 
all students—including ELLs.   

The larger Regents Reform Agenda includes an increased use of integrated academics in 
order to maximize contextual learning opportunities that address the needs of many students 
with disabilities as well as English language learners.  

 

Postsecondary-level Programs 

For postsecondary institutions, standards are established for each of the performance 
indicators, across several career clusters. Institutions are expected to meet each standard or to 
reflect a three percent improvement toward the standard in a given year. Institutions are 
expected to address the standards for both overall CTE students and for the aggregate special 
population categories. Even though the statewide baseline rate for the completion indicator is 
being met, recent data reflects that approximately 40 percent of institutions are not meeting the 
completion indicator standard, while a significant majority of institutions are meeting the 
retention standard. Additional review is underway to determine which of these institutions do not 
reflect the minimum three percent progress requirement.  State-level program staff will directly 
interact with academic policy administrators at these institutions to discuss the targeting of 
subsequent year funding to major efforts that address student performance needs.  

 

B4.  Implementation of Local Program Improvement Plans 

 
Secondary-level Programs 

New York State requires local recipients to identify any performance gaps found in special 
population student groups—including limited English proficient students. CTE annual plans 
submitted by secondary and postsecondary agencies that receive Perkins funding include a 
description of the progress each population group has made in meeting specific state targets for 
levels of performance. Those programs not meeting performance goals are required to submit 
performance improvement plans that SED reviews and approves.  

If a local recipient does not meet at least 90 percent of any one of the performance 
standards, the recipient must submit a Plan for Performance Improvement to address 
deficiencies in performance.  There were no changes in grantee performance for 1S1, 1S2, 2S1 
and 4S1 from the 2010-11 to the 2011-12 program years. Performance dropped in 5S1.  This 
past program year saw a significant drop in performance levels in the non-traditional indicators 
for Perkins grantees. Please see Section B3 for details on the cause of this trend.  

The number of eligible recipients not meeting the agreed upon performance levels by 
indicator is as follows: 
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Number of grantees not meeting the indicator targets in PY 2011-12 

Indicator 1S1 1S2 2S1 3S1 4S1 5S1 6S1 6S2 
2011-12 not meeting target 3 2 5 2 1 12 27 20 
Not meeting 90% 2 2 2 1 1 5 24 10 

 

 
Postsecondary-level Programs 

As noted above, recent data shows that approximately 40 percent of institutions are not 
meeting the aggregate completion performance indicator standard.  The majority of institutions 
met the retention standard, with only six percent not doing so.  An additional determination will 
be made for which institutions are not making sufficient progress toward the standard.  These 
institutions will review performance reports prepared at the State level and develop a local 
improvement plan to address targeted student needs. Department staff reviews the 
performance reports and subsequent performance plans of recipient institutions. This review is 
conducted during the review of each institution’s annual Basic Grant funding application. The 
approval of the funding application is dependent on evidence that the institution is applying 
adequate federal, state, or other resources to the improvement of student performance. State-
level staff also address the progress of improvement plans when program monitoring site visits 
are conducted.  

Given the number of categories for which standards must be addressed, the likelihood is 
high that almost all of the institutions will need to develop a local improvement plan in a given 
year. This expectation is based on Perkins accountability results over the past fifteen years.  
Local improvement plans are used by institutions to target resources in areas that need 
improved student performance. The targeting of resources based on local improvement plans 
has resulted in incremental improvements for many of the performance indicators on the state 
level during this fifteen year period.  
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New York State Consolidated Annual Report for Program Year 2011-12: 
Clarifications  

1. Provide the secondary and postsecondary CTE participant and 
concentrators definitions. 

 Participant Concentrator 

Secondary Local 
High School CTE 
Student 

…has completed at least one 
CTE course (equivalent to 
one full school-year course). 

 

…has completed at least two sequenced 
CTE courses (equivalent to two full school-
year courses) out of a three course cohesive 
concentration. 

Secondary 
BOCES or 
Technical High 
School CTE 
Student 

…has successfully completed 
one-third of his or her 
program. 

 

(In the case of a BOCES two-
year program, 27 weeks = 
1/3.) 

 

…has successfully completed two-thirds of 
his or her program. 

 

(In the case of a BOCES two-year program, 
54 weeks = 2/3.) 

 

Postsecondary A student enrolled in a CTEA 
program (program with 
HEGIS code between 
5000.00 and 5590.00) during 
the specified academic year. 

A participant enrolled in a CTEA program 
(program with HEGIS code between 
5000.00 and 5590.00) having earned twelve 
(12) or more credits by August of the 
program year. 

 

 

 

2. Submit a state improvement plan for 2P1 and 5P1; with each of the 
corresponding sections of the plan. 

A. For the 2013-2014 program year, the state postsecondary Perkins program is requiring 
eligible applicants to dedicate a minimum of five percent of their grant award toward the 
goal of increasing the number of students that receive a credential, certificate or degree. 

 
B. For the 2013-2014 program year the state postsecondary Perkins program is requiring 

eligible applicants to dedicate a minimum of five percent of their grant award toward the 
goal of Increasing the participation rate of students in non-traditional career and 
technical education programs. 

 
C. Funds for equipment not installed and operational by December 31, 2014, will lapse on 

that date; eligible applicants will then be required to use those funds for a different major 
effort tied to one of two specific Core Performance Indicators:   1) increasing the number 
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of students that receive a credential, certificate or degree; 2)increasing the participation 
rate of students in nontraditional career and technical education programs.

 
 
D. Eligible recipients will identify and address the academic support needs of currently 

enrolled CTE students to assist with their success and completion 
 

3. Submit number of postsecondary recipients that failed to meet 
performance levels.  

 
Each of the postsecondary recipients failed to meet performance levels in at least one of 

the six Core Performance Indicators.  Beginning with the program year July 2013 – June 2014 
postsecondary Perkins staff will coordinate on-going technical assistance to postsecondary 
recipients with the assistance of the CTE Technical Assistance Center. 

 
 
 

4. State needs to report on the program areas for which the state has 
technical skill assessments.  

Secondary 

 
Technical skills assessments, a required component of approved programs (i.e., New 

York’s programs of study), are selected by the local education agencies seeking program 
approval. In accordance with our state’s local district control framework, the New York State 
Education Department does not approve, endorse, or certify any technical assessment. New 
York’s approved CTE programs offer assessments in the following program areas: 
 

Career Cluster 
Number of Secondary Programs 

Gaining Approval under the 
Regents CTE Policy  

Agriculture, Food, and Natural Resources 81 

Architecture and Construction 138 

Manufacturing Production 105 

Transportation, Distribution, and Logistics 153 

Information Technology 127 

Marketing Sales and Services 79 

Finance 10 

Hospitality and Tourism 74 

Business Management and Administration 65 

Health Science 111 

Human Services 39 

Arts, A-V Technology, and Communications 102 

Law, Public Safety, and Security 40 

Scientific, Technology, Engineering, & Math 32 

Education and Training 7 

Government and Public Administration 0 

Multiple Clusters 1 
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For a list of  secondary programs with current  New York State approval, please see 
www.p12.nysed.gov/cte/ctepolicy/approved.html  
 
 

Postsecondary 
 

The New York State Education Department does not endorse any technical assessment. 
New York postsecondary CTE programs offer assessments in the following program areas: 

 
 

Career Cluster 
Number of Postsecondary Programs 

by Cluster with Technical Skills 
Assessments  

Agriculture, Food, and Natural Resources  3 

Architecture and Construction  4 

Manufacturing Production  6 

Transportation, Distribution, and Logistics  1 

Information Technology  18 

Marketing Sales and Services  1 

Finance  2 

Hospitality and Tourism  23 

Business Management and Administration  11 

Health Science  60 

Human Services  4 

Arts, A-V Technology, and Communications  13 

Law, Public Safety and Security  20 

Scientific, Technology, Engineering, & Math  35 

Education and Training  12 

Government and Public Administration  2 

 
 

5. Submit the estimated percentage of students who are reported in the 
state's calculation of career and technical education concentrators who 
took the assessments. 

Secondary 
 

Approximately 14 percent of all students reported in the state’s calculation of 
CTE concentrators took technical skills assessments. 
 
 

Postsecondary 
 

The estimated percentage of students who are reported in the state’s calculation 
who took assessments is 2.4 percent. 
 

http://www.p12.nysed.gov/cte/ctepolicy/approved.html
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6. Submit state's plan and timeframe for increasing technical skills 
coverage of programs and students reported in the future. 

 

Secondary 

 
 This is the second year that the Board of Regents has been developing CTE’s role in 
revised graduation requirements. The plan started with an exploration of using a rigorous 
technical skills assessment to substitute for a required Regents examination. The Board 
decided to form a content advisory panel to review the continuum of CTE delivery in New York. 
The panel was charged with the evaluation of 

 restructuring existing middle school CTE programs to prepare students earlier for  
fully integrated high school programs; 

 expanding the number of integrated academic CTE credits for graduation to 
insure rigorous learning opportunities in CTE programs; and 

 establishing a CTE graduation pathway with the possibility of substituting a 
rigorous technical skills assessment for a required Regents exam. 

 
The Board of Regents commissioned an operational study, led by Stephen F. Hamilton 

of Cornell University and supported by William C. Symonds of Harvard University, the director of 
the Pathways to Prosperity Project. The goal of the study is to develop a methodology by which 
comparability of selected CTE technical assessments to Regents exams might be determined. 
The study will guide decisions on the establishment of a CTE graduation pathway, including 
processes by which: 

 the rigor of CTE technical assessments might be equated to the rigor of Regents 
exams and might therefore be approved as substitutions for a Regents exam, 
and 

 technical assessments might be evaluated for inclusion on an approved list. 
 
 

Secondary tentative timeline  
 
April 2013 

The technical assessment review committee is scheduled to meet again to review a list 
of technical assessments. The committee will make recommendations that will be 
forwarded to a Blue Ribbon Commission that will engage the Board of Regents in 
discussions regarding revision to high school graduation testing requirements.  
 
 

June 30, 2013  
For LEA’s without Approved Programs, BOCES and LEA’s negotiate for “Program 
Extensions” that link LEA high school CTE courses to BOCES programs thus expanding 
integrated opportunities and establishing college and career readiness pathways. 
Program extension design will be the responsibility of the content associates in the CTE 
Office. 
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September 2013 
Commissioner’s Regulations will be revised to reflect new policy. Language will be 
drafted by senior staff of the CTE office. 

 
September 2013 

Program Extensions are reviewed and approved by content associates in the CTE office.  
 
June 2014 

Approved CTE technical assessments to be used as Regents exam proxy for 
accountability purposes as well as equivalent to an aspirational performance measure 
for career readiness.  

 
September 2014 

Initial report to the Board of Regents on student performance in courses, programs, and 
approved technical assessments. The CTE office will develop this report jointly with the 
office of Information and Reporting Services. 

 
Postsecondary 
 

The SED Office of Higher Education has been working with postsecondary institutions to 
adopt a unit record data collection system, which immediately provides institutions with their 
performance on indicators and comparisons to previous year results.  Technical skills coverage 
of programs and students will be identified as a priority in the Administrative Training Workshop 
(ATW) conducted for all eligible applicants. 

 
NYSED’s Office of Higher Education will collaborate with the Office of P-12 Education to 

utilize the resources of the CTE Technical Assistance Center (CTE TAC) of NY to identify and 
disseminate best practices for increasing technical skills.  

 
 
 
Postsecondary tentative timeline 
 
Ongoing 

Unit Record  Data Collection system under the direction of Glen Rouse, Stan 
Hansen and Dan Nicolaescu 
 

 
By April 15, 2013 

Administrative Training Workshop. Staff responsible: Stan Hansen, Maritza Vega, 
John Chipembere, Dan Nicolaescu and Mary Groat 
 

 
By November 1, 2015 and on-going 

Implementation of CTE TAC postsecondary initiatives, under the direction of Stan 
Hansen, Eric Suhr and Maritza Vega 
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7.  Submit the disaggregated categories of students for which there 
were quantifiable disparities or gaps in performance compared to all 
students or any other category of students 

a. Submit the action steps which will be implemented, beginning in the current 
program year, to improve the state's performance on the core indicator(s) and 
for the categories of students for which disparities or gaps in performance 
were identified.  

b. Submit a list of staff member(s) in the state who are responsible for each 
action step 

 
 

Secondary 
 

Gaps in performance appeared once again for two categories of students: students with 
disabilities and English language learners. 

 

 1S1 1S2 2S1 3S1 4S1 5S1 6S1 6S2 

Total 96.01% 94.91% 75.15% 92.29% 84.24% 86.30% 36.65% 34.84% 

Disability Status 73.37% 66.81% 62.01% 89.58% 71.47% 77.19% 26.31% 25.35% 

LEP Status 79.97% 81.17% 67.12% 74.00% 50.53% 59.76% 38.73% 35.47% 

 
The action step that targets the needs of students with disabilities and English language 

learners, the groups whose performance lags behind other populations, continues to be an 
expanded role for career and technical education in the fulfillment of graduation requirements. 
Since the new regulations will allow students to fulfill more than four academic credits through 
integrated and specialized CTE courses, CTE students would have more choices as to where 
and when they could fulfill their credit requirements for graduation. 

 

The CTE office will provide technical assistance to LEAs and the BOCES once the 
regulations regarding the number of integrated credits are modified. Students with disabilities 
and English language learners, will benefit the most from an increase in the number of credits 
available through contextual learning.  

The Technical Assistance Center will deploy its literacy consultants in the development 
of on-line tools and webinars for CTE teachers, who will be addressing the needs of more 
students with disabilities and English language learners.  

 
 

Postsecondary 
 
Core Indicator of Performance 2P1 

 
A major disparity is noted between males’ performance and females’ performance in 

2P1: the level of performance at 2P1 for the reporting year was for 51.33 percent for females 
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(above 90 percent of the Adjusted Level of Performance) higher than the level of performance 
for males at only 42.33 percent. 

Just one race/ethnic category (“Asian” at 61.17 percent) met and surpassed the 
Adjusted Level of Performance while the other minority categories were under the 
Actual Level of Performance. “White” population, while scoring lower than the 90 
percent of the Adjusted Level of Performance, scored higher (48.56 percent) than any 
other population but “Asian.” 

The lowest performing race/ethnic category was “Two or more races” at 32.7 
percent followed by “American Indian or Alaskan Native” at 36.14 percent and by 
“Unknown” at 39.8 percent, while the largest minority group, “Black or African 
American”, was at 42.82 percent.  

Among the special populations, the only population meeting and surpassing the 
Adjusted Level of Performance is LEP at 54.54 percent while all other special 
populations are under the Adjusted Level of Performance. 

 
A. For the 2013-2014 program year the state postsecondary Perkins 

program is requiring eligible applicants to provide activities to increase the 
number of male students that receive a credential, certificate or degree. 
Staff members responsible Maritza Vega and John Chipembere 
 

B. For the 2013-2014 program year the state postsecondary Perkins 
program is requiring eligible applicants to provide activities to increase the 
number of minority students that receive a credential, certificate or 
degree. 
Staff members responsible: Maritza Vega and John Chipembere 
 

C. For the 2013-2014 program year the state postsecondary Perkins 
program is requiring eligible applicants to provide activities to increase the 
number of special population students that receive a credential, 
certificate or degree. 
Staff members responsible: Maritza Vega and John Chipembere 
 

D. For the 2013-2014 program year, the eligible applicants will be evaluated 
by the OCR Coordinator during the ranking process performed yearly to 
select higher education institutions that will receive a Civil Rights 
Compliance Review visit during the 2014-2015 academic year on: 

 
i. the Actual Level of Performance for minority students that receive 
a credential, certificate or degree when compared to the Adjusted 
Level of Performance 

ii.  the Actual Level of Performance for  special population students 
that receive a credential, certificate or degree  when compared to the 
Adjusted Level of Performance 
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Staff member responsible: Dan Nicolaescu 
 

 
Core Indicator of Performance 5P2 

 

Another major disparity is noted between males’ performance and females’ 
performance in 5P1: the Actual Level of Performance at 5P1 for the reporting year 
(29.59 percent overall) was above the Adjusted Level of Performance for females 
(42.99 percent), much higher than for males (16.59 percent).  

None of the race/ethnic categories met the prescribed Adjusted Level of 
Performance of 35 percent with lowest two being “White” at 26.93 percent and 
“Unknown” at 26.57 percent. 

None of the special populations met the Adjusted Level of Performance of 35 
percent with lowest one being “Individuals with Disabilities (ADA)” at 25.02 percent, 
“Economically Disadvantaged” at 30.77 percent and “Displaced Homemakers” at 30.48 
percent. However, “Single Parents” at 31.55 percent and “LEP” at 33.08 percent were 
above the 90 percent of the Adjusted Level of Performance threshold of 31.5 percent. 

For the 2013-2014 program year the state postsecondary Perkins program is 
requiring eligible applicants to provide activities to prepare Special Populations, 
including Individuals with Disabilities (ADA ), Economically Disadvantaged, and 
Displaced Homemakers who are enrolled in Career and Technical Education 
Programs, for High Skill, High Wage, or High Demand Occupations that will lead to Self 
Sufficiency. 

 
Staff members responsible: Maritza Vega, John Chipembere and Mary Groat  
 

 


