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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

Yes

Since 2012, the Department of Education has invested in a systematic process to develop and fully implement a statewide
standards-based assessment system. Since its inception, sixty-seven (67) state-level end-of-program assessments have
been developed and implemented.    

In designing a standards-based assessment system to determine technical skill attainment of students who complete a
CTE program (most uniformly based on a three-credit course sequence), the State has invested in developmental process
to ensure a direct alignment between state-approved technical standards and what is expected to be taught in the
classroom. The assessment development process begins once CTE standards have been developed according to
industry standards, and subsequently approved by the State Board of Education.    

Once a set of standards is properly developed, an electronic survey is created to seek additional input from related
industry experts to determine the priority status of each performance indicator in the standards. The performance
indicators are measurable statements of what the student should know and be able to do with respect to the related
performance standard. The survey, or “criticality survey,” has each industry expert rank the importance of each
performance indicator. The survey results help form the test development blueprint and those performance indicators that
receive a ranking of “critical (to the industry)” are weighted for test question development. The state protocol is for no
fewer than fifteen (15) industry experts to survey the standards.    

Once the initial assessment is developed, it undergoes a pilot testing. Following the pilot testing, the assessment
undergoes an item analysis. Following the item analysis, the assessment is strengthened by the third-party assessment
developer and then released for “live testing.” The cut-score is based on a predetermined normed cut score for the first
year of live testing. Prior to the second year of live testing, the cut score is determined by the Modified Angoff method and
based on the initial live testing results.    

After three years, under normal circumstances, the assessment undergoes a revalidation study to determine its strengths
and any weaknesses. The revalidation study determines further action to ensure the validity and reliability of the
assessment. In PY16-17, seventeen assessments underwent the revalidation process.    

The process described above applies equally to all state assessments, regardless of the volume of test-takers.    

The State also employs a state assessment to measure proficiency in employability skills, or workplace behaviors. This
assessment is standards-based, also, and is currently used by several states. Over 8,000 students who completed a
state-approved CTE course sequence (program) participated in the state assessment system.  

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

Yes



The CTE accountability staff draws much of its data directly from the Student Accountability Information in Nevada (SAIN)
through a “front end” program that refreshed as the main system refreshed nightly. All school districts now use Infinite
Campus, which enables the State to further its efforts to establish and maintain a unified system for accountability. A key
component in development is the creation of a CTE Data Tab which will further enhance the State’s ability to draw
detailed information from district systems on student program enrollment, assessments, and certificates awarded. This will
enable the CTE accountability staff to have access to CTE data in one organized location rather than collection through
multiple data draws and collection methods. The CTE Data Tab is in the early stages of development and is expected to
be piloted during the 18-19 school year. The Student Longitudinal Data System is under continued development. The
State’s K-12 interface with the Nevada System of Higher Education will continue to enhance capabilities to track CTE
students as they progress from secondary to postsecondary education.  
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1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

State Response: Career and Technical Education (CTE) fully implemented new program completion requirements for
secondary education, which include requirements for all students in completion-level courses to take a state-approved
end-of-program assessment to measure technical skill attainment, and workplace readiness assessment to measure
employability skill attainment. Further, students who pass the state cut scores for both assessments, and earn a 3.0 grade
point average in the CTE core course sequence (e.g., three credits), are eligible to earn a State Certificate of Skill
Attainment. These changes have significant ramifications for postsecondary education as well, because in the 2016-17
program year, approximately four thousand students earned a Certificate of Skill Attainment and qualified for articulated
postsecondary credit. Program effectiveness in secondary programs is measured by the number of students enrolled in
high-skill and high-demand programs, the number of students continuing in the sequence to the concentrator and
completion levels, the percent of students passing the state assessments to demonstrate proficiency in technical and
employability skills, and the number of students earning State Certificate of Skill Attainment for the respective program.    

The Nevada Department of Education (NDE) assessed approved programs through the following data:    

1. End of Program Technical Skill Assessments – In FY17, 96.6% of completers took an end-of-program technical
assessment. The overall pass rate on these assessments increased from 59.4% in FY15-16 to 61.9% in FY16-17.    

2. Workplace Readiness Skills Assessment – All students in completer level courses took the Workplace Readiness
assessment to measure student knowledge of employability skills. The overall pass rate on these assessments increased
from 80.3%in FY15-16 to 84.9% in FY16-17.    

3. CTE Certificates – All completer level students who achieved a GPA of 3.0 or better, and passed both the End of
Program Technical Skills and Work place Readiness assessments qualified to earn the State Certificate of Skill
Attainment. Three thousand nine hundred and seventy eight (3,978) students earned the Certificate for an overall award
rate increase from 42.6% in FY15-16 to 47.2% in FY16-17.    

Additionally, the Office of Career Readiness, Adult Learning & Education Options at the Department of Education
developed the Nevada Career and Technical Education (CTE) Quality Program Standards to ensure program quality in
the state’s CTE programs. The Nevada CTE Quality Program Standards (QPS) include eight components designed to
validate the career and technical education (CTE) programs in public and charter schools. The program standards
identified serve as a model for school districts and charter schools to design, implement, assess, and improve CTE
programs. The standards represent rigorous and relevant expectations for program organization and delivery. The
standards illustrate the common responsibilities of the student, teacher, counselor, and school administration that are
needed to establish and maintain highly effective CTE programs.    

The CTE Quality Program Standards include the following areas:    

QPS 1.0: Career Guidance services (Support students in making informed decisions regarding career pathways. Career
and technical education (CTE) teachers, guidance counselors, and other resource personnel provide career guidance
services to ensure that students enroll in CTE courses/programs consistent with their aptitudes, interests, abilities, and
career-path goals.)    

QPS 2.0: Program and Instruction (Each CTE program must be developed according to a comprehensive program of
study, and follow state standards that guide students to program completion. A variety of instructional methods are utilized
to integrate academic knowledge, employability skills, technical skills, and leadership development.)    

QPS 3.0: Leadership Development (Career and Technical Student Organizations (CTSOs) are an integral part of the CTE
program. Students develop skills in the areas of leadership, citizenship, interpersonal, and employability through
involvement in the following CTSOs: DECA; FBLA; FCCLA; FFA; HOSA; and SkillsUSA.)    
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QPS 4.0: Educational Personnel (All CTE teachers are qualified with the appropriate degree and/or industry experience
and participate in ongoing professional development.)    

QPS 5.0: Program Planning and Promotion (There is a systematic plan for program planning and management to ensure
sustainability. Program promotion informs students, parents/legal guardians, guidance counselors, other subject-matter
teachers, administrators, board members, community members, and business and industry representatives, of the
availability, advantages, and accomplishments of CTE programs.)    

QPS 6.0: Facilities, Equipment, and Instructional Materials and Supplies (Facilities, equipment, instructional materials and
supplies comply with health and safety standards, reflect and/or simulate current and emerging technologies and
applications, and are of sufficient quantity and quality to meet the individual instructional needs of all students.)    

QPS 7.0: Community, Business and Industry Partnerships (Community members and local business and industry
representatives serve on advisory committees to provide support and guidance in the development, operation, and
evaluation of the CTE programs (Advisory Technical Skills Committees))    

QPS 8.0: Evaluation Systems and Accountability (There is a systematic means of evaluation that ensures the program’s
overall scope, instructional content, and organization meet the instructional objectives and goals. The evaluation process
and accountability measures are used to develop short- and long-range improvement plans.)    

The performance standards are further defined by performance indicators QPS 8.0: Evaluation Systems and
Accountability. There is a systematic means of evaluation that ensures the program’s overall scope, instructional content,
and organization meets the instructional objectives and goals. The evaluation process and accountability measures are
used to develop short- and long-range improvement plans.    

QPS 8.1 : Program Evaluation (There is an annual program evaluation using input from key stakeholders and student
performance reports that ensure the program’s overall scope, design, instructional content, and organization meet the
instructional objectives and goals.)    

QPS 8.2: Student Feedback (Student feedback is collected and used in program planning, evaluation, and improvement.) 
  

QPS 8.3: Student Follow-up (A student follow-up system is used to determine student placement and the effectiveness of
the CTE programs.)    

QPS 8.4: Retention and Completion (Students complete a program of study.)    

QPS 8.5: Workplace Readiness Skills Assessment Participation Rate (Completion level students take the workplace
readiness skills assessment to measure their proficiency in employability skills knowledge.)    

QPS 8.6: Workplace Readiness Skills Assessment Pass Rate (Completion level students pass the workplace readiness
skills assessment.)    

QPS 8.7: End-of-Program Technical Assessment Participation Rate (Completion level students take the related
end-of-program technical assessment to measure technical skill attainment.)    

QPS 8.8: End-of-Program Technical Assessment Pass Rate (Completion level students pass the related end-of-program
technical assessment.)    

QPS 8.9: Certificate of Skill Attainment (Completion level students earn the Certificate of Skill Attainment.)    

Secondary/Postsecondary strategies for assessment/evaluation of CTE programs    

Districts: Secondary districts in Nevada use the Nevada CTE Quality Program Standards (QPS) to design, implement,
assess, and improve CTE programs. As mentioned in the State response, these standards represent rigorous
expectations for program organization and delivery, as well as illustrate the common responsibilities of career and
guidance counseling, program instruction, district /site leadership, education personnel, program planning/promotion,
facilities/equipment/supplies/instructional materials, community/business/industry partnerships, and evaluation
systems/accountability.    
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The Quality Program Standards were used by districts to assess CTE courses, measure district progress, develop
strategic plans to meet growth goals, identify areas for improvement, and to ensure program fidelity for sustainable
long-term success. Additionally, Quality Program Standards are used to evaluate program implementation, inform grant
and budget processes, and measure progress against district goals and objectives.    

CTE enrollment and progress data is also collected and carefully evaluated to determine areas of success, areas of focus
for growth, and areas in need of resources/intervention. Data includes, but is not limited to; enrollment data, program of
study continuation and completion, articulated credit earned, graduation rates, postsecondary transition success,
attendance, special populations, business/industry partnerships and economic development data to evaluate program
alignment. Data analysis of current trends is continually used among districts to evaluate programs of study, program
standards, identification of professional development, and equipment needs.    

Finally, all districts maintain committees inclusive of CTE Advisory Technical Skills Committees and Site Accountability
Committees to evaluate CTE programs, and make recommendations based on the ongoing review of CTE data,
assessment data, status of programs, school performance plans, industry standards, and improvement plans. The
advisory committees are also instrumental in providing resources and networking opportunities for all CTE programs to
grow and develop rigor for career readiness, as well as contributing ideas and advice in the design, development,
operation, evaluation, and support of each program area.    

Colleges:    

College of Southern Nevada (CSN): The Office of Sponsored Projects (OSP) monitored all budgets and implementation
into the coursework and classroom by working directly with the deans and department chairs. In addition, OSP worked
with Financial Services, Facilities, and Office of Technology Services (OTS) to ensure the internal process allowed for
integration into the classroom by the spring semester. Each dean worked to ensure programs reflect industry standards
through workforce partners, advisory committees and industry conferences. Strategies used to measure program
effectiveness include evaluating completion of degree/certificate programs and attainment of industry certifications in
areas such as Computing & Information Technology (CIT) and HVAC, and reviewing the findings of accreditation
organizations, by which CSN is assessed through reports and site visits.    

Truckee Meadows Community College (TMCC): The CTE courses and programs at TMCC are subject to various levels of
review (internal and external committees) before approval. Once established, programs are monitored for completion and
retention rates. Individual courses will receive feedback via course evaluation forms.    

Great Basin College (GBC):    

GBC evaluates career and technical education programs in the following ways: Strategic plans for each program are in
place, and are reviewed and evaluated twice each year to determine what works and what needs improvement or
modification. Program Advisory Boards are in place for each program. The boards review curriculum and make
suggestions for changes/improvements based on industry needs/standards.    

Regular review of Institutional Research (IR) data occurs. Perkins accountability reporting allows for data collection and
review to determine whether or not GBC is meeting the state negotiated performance indicators. Individual program
reviews are conducted every 5 years on each of GBC’s programs.    

In PeopleSoft “Tech Prep” student indicator was previously updated to CTE College Credit to ensure that more accurate
data was provided to reflect matriculation rates. CTE College Credit is designed to enable special populations to prepare
for further education by giving them an opportunity to see that college level education is manageable. Providing students
with a foundation of a CTE program, and the possibility of enrolling in a dual CTE class, prepares students for further
education or training for high-wage/high-demand occupations.    

Western Nevada College (WNC): WNC uses a number of assessment and evaluation processes: The Program
Assessment and Review Committee oversee the program review process. The Curriculum Committee monitors program
design and content, while providing frequent oversight. Individual instructors are evaluated annually by their supervisors.
The NSHE Regents program reviews reports by the program instructional processes, content, and outcomes. Evaluation
consists of the program assessment committee, program review procedures, and curriculum committee review, student
class-by-class, evaluation of instructors and facilities each semester, and instructor annual evaluations. Technical skills
committees are another part of the feedback and evaluation system. Also, WNC Career Pathways validates programs that
are aligned to career paths.    
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Secondary/Postsecondary strategies for meeting the needs of special populations     

All students, including those of special populations, are offered options to enroll in career and technical education
programs for high-skill, high-wage, or high-demand occupations. Accommodations and modifications are developed which
include Individual Education Plans (IEP) and Personalized Education Plans (PEP). For students with an Individual
Education Plan (IEP), modifications such as differentiated curriculum and instruction, special equipment, and tutoring are
offered, and accommodations to ensure that students have opportunities for full participation are written into their
Individualized Education Plan.    

A Personalized Education Plan (PEP) is written for students that are not achieving their academic potential, and are at risk
for not reaching target scores or have failed courses. PEPs are also written for students with educational barriers such as
504s. Specific interventions include: coordinating opportunities for special classes, test taking strategies, before and after
school academic support, ESL support, translation services, curriculum modification, role models and mentors, tutoring,
and counseling.    

To evaluate overall effectiveness of interventions, CTE data is evaluated for each special population group on an annual
basis, and improvement plans are made as indicated. Timelines are established throughout each semester for
individualized plans to monitor progress and re-evaluate. Finally, students with limited English proficiency are encouraged
to participate in the CTE program, and CTE teachers utilize strategies recommended by ELL instructors.    

Colleges: Students with documented disabilities who need physical or academic accommodations can register with
college disability resource centers. Accommodations may include: academic advising, tutoring referrals, extra test time,
note taking, alternative testing environments, assistive technology, faculty liaison, auxiliary aides, and sign language
interpreters/captioning. Additionally, disabilities support services offer professional development workshops to assist
instructors in accommodating special population students. Colleges have also implemented various strategies for
recruitment and retention, designed to reach out to special population students, which promote enrollment, course
completion, and degree attainment. Financial Aid Offices provide stipends for unmet financial needs to economically
disadvantaged students, single parents, single pregnant women, and displaced homemakers, allowing special population
students to prepare for further education and training for high-demand occupations.    

Specific examples include:     

College of Southern Nevada: Perkins funding provided Supplemental Instruction (SI), Tutoring and ReEntry and Career
Services (ReEntry). SI and Tutoring addressed students’ classroom needs in understanding coursework. ReEntry
provided funds for uniforms, books, transportation and tuition to address financial barriers. Also, the funds allowed the
Disability Resource Center to purchase tools that enhanced the CTE classroom experience for individuals with reading
disabilities, and in particular, those students who are deaf/hard of hearing, or visually impaired/blind.    

Western Nevada College: The WNC Disabilities Support Services Coordinator has offered professional development
workshops to assist instructors in accommodating special population students. In addition to this approach, the college
has implemented various strategies for recruitment and retention designed to reach out to special population students and
others, such as the Latino Cohort, which promotes enrollment, course completion, and degree attainment among Latino
students, and is tailored to first generation students. Additionally, WNC has established a program with Perkins funds, and
facilitated through the Financial Aid Office and the Business Office disbursement process, to provide stipends for unmet
needs to economically disadvantaged Single Parents, Single Pregnant Women, and Displaced Homemakers. These
funds are also available to economically disadvantaged persons who do not qualify for FAFSA due to prior unpaid student
loans or similar considerations. This allows for WNC to enable special population students to prepare for further education
and training for high-demand occupations.  

2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

State Response: The State worked closely with our community partners in determining and developing the direction of
CTE through their input on the state course catalog and state standards. The state standards guide equipment and
technology expenditures, whereby the rationale for such purchases is based on the need to meet state standards.
Examples of local expenditures to develop, improve, or expand the use of technology are below.    
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Districts: Many districts are implementing 1 to 1 technologies to provide direct access to the internet and digital course
materials to enhance curriculum and instruction. These strategies provide improved access to industry standard software,
facilitate self-paced and re-training opportunities, and enhance assessment opportunities for students by providing direct
access practice testing and simulation programs. Examples include: PassAssured (pharmacy tech), National Health
Science Assessments for Medical Students (Health Sciences), marketing and entrepreneurship simulation programs
(Business and Culinary Arts), Mycaert (Agriculture-to plan, document, deliver, and assess CTE instruction). Additionally,
strategies/upgrades include working with CTE teachers throughout the district to develop a plan for the addition of
adequate amounts of computers and the software needed to support student learning in CTE classrooms. The addition of
the Perkins purchased equipment allows the programs to continue teaching industry standard techniques while
maintaining a safe work environment for both students and staff.    

In addition, districts have provided CTE teachers with comprehensive professional development/training on integrating
technology into the classroom to improve student competencies with technology, leading to entry into high-wage,
high-demand technology-related fields, and fields requiring greater technology proficiency. Professional development
strategies to provide advanced class instruction included: professional development in technology-related programs, tech
conferences, online workshops, manufacturing technologies, etc., to train teachers in collaborative programs, formalized
training coding/application development skills to be embedded in CTE coursework to augment student outcomes, with the
goal of utilizing technology to enhance the teaching and learning opportunities for all students. Upgrades in software were
also made across multiple programs to improve the depth and consistency of instruction, the integration of online
instructional programs, and to help solidify the curriculum and assessment opportunities for students.    

Finally, efforts continue to share best practices with industry partners, and work with local businesses to try to develop
internships/mentoring opportunities with a focus on allowing special populations, including non-traditional, to explore
career opportunities to the various jobs available in local regions. Districts engaged in strong collaborations with
technology industries (Microsoft, Apple, Switch, etc.) to increase skill sets of CTE teachers on the application of
technology skills in industry, and engage students in work-based learning experiences and real-world projects. The district
strategic plans, as well as the district performance plans, strongly support CTE and STEM education through project- and
problem-based curriculum, a high-quality teacher professional development model, and an engaged network of educators
and corporate partners to help students develop the skills needed to meet real-world occupational skills and succeed in
our global economy.    

Colleges:     

CSN: Highlights that improved or expanded the usage of technology in CTE programs included:    

Advanced and Applied Technology - CADD Technology: The Perkins funds expanded the students’ hands-on experience
by adding 3D printers to prepare students to enter the field of Additive and/or Subtractive Manufacturing, which is the
process of either adding material to the model (3D printing) or milling/lathing the model by removing of material. Adding
these printers provides students hands on experience that goes beyond the normal manufacturing industry experience,
including reaching other CTE programs such as Health Sciences.    

Arts and Letters: Theatre Technology Lab: With access to Perkins funds for supplies/equipment and professional
development, CSN created a Theatre Technology lab. With new space allocated and upgraded for this program, along
with the new supplies/equipment, students now have a hands-on training experience with industry standard professional
grade sewing machines and sergers, steam irons for costumes, and wigs and laundry machines.    

Health Sciences: Emergency Medical Sciences: This program purchased new Laerdal automated external defibrillators to
provide realistic simulator training with current industry technology. Students take their knowledge, turn it into concepts,
and develop practical skills and emergency management strategies. This simulation animates the curriculum and allows
students to “practice without risk” by utilizing manikins with realistic training equipment in environments that emulate real
world settings.    

TMCC: All of the programs funded under Perkins use standard classroom technology to deliver instruction. Additionally,
supplemental course materials are delivered through a Canvas learning management system, which is used for
pre/post-test administration, materials file sharing, course syllabus, and instructor/student communications.    

The technology that was purchased with Perkins funds benefitted the following programs:    

Heating, Ventilation and Air Conditioning – to train students on data center and large commercial systems    
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Welding – to train students to use Invertig water cooled welders and plasma cutters    

Machining – to train students on the use of a laser etcher    

Veterinary Technician – to train students in digital x-ray, and the management of emergencies, and post-operative care    

Unmanned Aerial Vehicles – to train students to design flight plans, fly unmanned vehicles, and deliver vendor requested
projects and reports    

Emergency Medicine – to train students in comprehensive disaster response by numerous agencies    

GBC: During the reporting year GBC expanded the use of technology in career and technical education in the following
ways:    

Added one SMART board each to the Diesel Technology and Welding Technology Classrooms    

Added 5 Dell Latitude tablets to the Diesel Technology Classroom to facilitate student learning along with the SMART
boards (4 additional tablets were purchased with non-Perkins funding for the Welding classroom)    

Added 4 Dell Latitude tablets to the CTE College Credit office so that when the Coordinator visits high schools and middle
schools students can easily access the CTE College Credit Application online as well as view all of GBC’s
programs/requirements.    

Continued to purchase appropriate equipment and technology to support CTE programs with institutional funding from
student fees so that CTE areas remain current with employer demands.  

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

State: The State of Nevada implemented a nontraditional program improvement process in 2016-2017. The goal of the
state Nevada Department of Education is to assist each of Nevada’s postsecondary institutions in their program
improvement planning/improvement processes by providing data, resources, and access to professional development
designed to improve overall performance (meet or exceed) on the Perkins nontraditional completion indicator. Individual
college site-based teams have been established including all stakeholders necessary to implement the program
improvement process for nontraditional participation/completion. Members of the implementation team include:
administrators, institutional researchers, coordinators, counselors, and faculty of nontraditional career and technical
education programs. The CRALEO office contracted with the National Alliance for Partnerships in Equity (NAPE) to
provide specialized services to improve performance in the area of enrollment, retention, and completion of CTE
programs leading to nontraditional training and employment. NAPE provides comprehensive, specific targeted research
based strategies for improving performance on the nontraditional performance indicators to meet federally mandated
Perkins IV requirements. The professional development strategies are research based, use current state/site data in the
analysis of gender/equity gaps in CTE nontraditional programs, and the development/implementation of target
improvement strategies designed to meet Perkins’ goals and improve nontraditional programs for long term success.
Additionally, NAPE assist state education agencies through collaboration between State and LEAs by providing live
(face-to-face day long workshops) and virtual (webinar/conference calls) technical assistance in the development,
implementation, and evaluation of actionable nontraditional program improvement plans (The full state nontraditional
program improvement plan is attached).    

Districts:     
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Clark: Professional development was provided for new and experienced CTE teachers in program areas including:
software use training, academic integration, employability skills, best practices, industry tours, technology use training,
and training for special populations. Instructional strategies, program implementation, and workplace readiness skills
training are also incorporated in CTE professional development trainings. Many CTE professional development
opportunities include a focus on project-based learning (PBL) strategies. The CTE “Mentoring Aspiring Technical
Educators” (MATES) trainings are designed to help new CTE teachers (years 1-3) with such topics as working with
special needs students, classroom management, student learning styles, emergency procedures, and documenting
student progress. In addition, all CTE teachers are encouraged to participate in trainings to enhance instruction.
Additionally, CTE teachers gain valuable knowledge and seek growth through attendance at national, state, and local
conferences such as Association for Career & Technical Education (ACTE), Nevada Association for Career & Technical
Education (NACTE), Project Lead the Way (PLTW), CUE, MBA Conclave/High School of Business (HSB), National Health
Science Curriculum Conference, Adobe Max, Apple Teacher Conference, GAFE, Business Education Association
Conference, National Policy Seminar, Sewing and Stitching Expo, Computer Electronics Show (CES), Sneak on the Lot,
Hobart Institute Welding, EdTech, ISTE, Utah FCS Conference, FACS Nutrition Conference. These conferences include
sessions on current industry trends, technology tips, and best practices in the classroom.    

Washoe County: WCSD provided professional development opportunities for pre-service and established CTE teachers,
counselors, college/career center facilitators (CCCFs) and administrators throughout the year. Annually, topics and
professional development activities are developed through a collaborative conversation with each group of stakeholders to
address gaps in knowledge and ensure a continuation of the work that has been done in the past. Using this method
ensures that professional development is useful, high quality, classroom focused, and focused on sustainable outcomes.  
 

To ensure continual improvement, professional development with all stakeholder groups occurs at regular intervals
throughout the year. Trainings include identified and relevant topics, such as developing employability skills and student
learning objectives, and industry-education dialogues that allow both groups to gain insight, and develop a more
collaborative approach to academic, technical, and soft skill acquisition. Some examples of stakeholder specific
professional development opportunities are:    

1) Pre-service CTE teachers program. Those showing interest in becoming CTE teachers are placed with a veteran CTE
mentor to work side by side in the classroom for a minimum of 30 hours, observe in at least three others classrooms to
identify and reflect on teaching/learning strategies and classroom management, shadow a counselor and Special
Education teacher, and attend school and district meetings to understand the nature of the job responsibility outside of
classroom teaching.    

2) Monthly and bi-monthly meetings.    

a. All CTE teachers meet monthly to engage in targeted professional development. In SY 2017-18, the focus was on
embedding entrepreneurial thinking strategies and using common assessment data to target improvements in technical
instruction.    

b. CTE counselors meet bi-monthly to review the progress of CTE teachers, examine data, and focus on recruitment and
retention practices.    

c. CCCFs meet bi-monthly to review the content of both CTE and counselor meetings, as well as focus on hiring trends,
career exploration activities, and develop strategies for outreach.    

3) At least quarterly industry-education collaboration meetings through program level industry committees. These
meetings are planned around topics intended to spark discussion and collaborative problem-solving. These are structured
meetings but provide enough flexibility to allow for focus on relevant industry or education topics that may emerge.    
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Districts at large: Within districts, CTE teachers, counselors, and administrators attended the Association for Career and
Technical Education (ACTE) and Nevada Association for Career and Technical Education (NACTE) conferences to
develop and maintain academic and industry knowledge and skills. Additional professional development activities focused
on depth of knowledge in addressing the goal of strengthening academic achievement and CTE skills attainment.
Teachers also attended discipline specific trainings to collaborate, stay current on industry standards, and develop higher
levels of academic and industry knowledge. This participation promotes the integration of coherent, rigorous, and
challenging academic standards in career and technical education curricula, and allows CTE teachers to stay current with
needs, expectations, and methods of industry, develop rigorous and challenging courses integrated with academics,
develop a higher level of academic and industry knowledge, and effectively use applied learning. Additional training
focused on differentiated learning to discuss student progress, successes, and improvements needed, as well as meeting
the needs of diverse students.    

Colleges:     

College of Southern Nevada: The Perkins Grant provided access to CTE faculty professional development that included
attendance at conferences, skill-based trainings, and hands-on equipment training. In addition, CSN provided professional
development as part of Convocation week, and ongoing training and resources were available through Center for
Academic and Professional Excellence (CAPE). Faculty can request funding for out of state professional development
from the CSN Travel Committee. The diversity of the CSN professional development available allows everyone to attend
training that ensures technical skills and knowledge are at industry standard for faculty, advisors, and counselors.
Specialized professional development funded in Perkins FY17 included: (1) Supplemental Instruction Training provided by
University of Missouri, KC for Faculty and (2) NAPE National Alliance for Partnerships in Equity.    

Truckee Meadows Community College: Professional development included: Vet tech faculty attended the Wild West
Veterinary Conference for professional development related to keeping up to date with veterinary medicine trends.
Training on CTE College Credit was provided by the CTE College Coordinator and Specialist to middle school counselors.
The purpose of this training was to give the counselors the proper tools needed to advise 8th graders as they transitioned
to high school. Personalized flyers for local high schools were developed to help improve recruitment efforts in CTE
programs.    

Western Nevada College: WNC has a professional development fund which insures that resources are allocated to
provide faculty access to high quality, intensive, and focused continuing education. This fund is overseen by the college
staff development committee, which reviews fund requests for relevance to instruction and program needs. The faculty
and staff annual evaluations require that each person write a summary of their professional development
accomplishments based upon written prior goal setting. Supervisors meet with faculty a minimum of three times per year
to formally review performance. In addition, division directors and the Vice President of Academic and Student Affairs are
required to visit each classroom to evaluate instructional efforts and activities. The WNC Disabilities Support Services
Coordinator has offered professional development workshops to assist instructors in accommodating special population
students. Secondary school guidance counselors participate in professional development relating to CTE program of
study development, and Career Pathways Leadership Certification Training.    

Each CTE instructor is actively involved in an annual professional development activity related to his/her area of
instruction. Where appropriate, the CTE subject matter instructor has been designated chairperson/manager of the
program area (E.g. Nursing). With nursing, WNC requires professional development, and in order to retain licensure,
nursing teaching staff must upgrade in their area of specialty whether it is pediatrics, surgical advances or emergency
medicine. The National League of Nursing accreditation visits ensure that instruction is state of the art. In addition, the
State Board of Nursing is another part of the checks and balances. Employers are aware that WNC graduates have a
higher level of clinical skill than other program graduates due to extensive applied clinical learning.    

Additionally, secondary school guidance counselors are active members of the WNC Regional Tech Prep Consortium,
and participate in professional development relating to CTE program of study development, and Career Pathways
Leadership Certification Training. In addition, the Bridge to Success program has dramatically improved communication
with service area secondary guidance staff and CTE programs.    
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Great Basin College: GBC provided professional development as follows: GBC has participated in the National Alliance
for Partnership in Equity (NAPE) professional development to complete the Program Improvement Process for Equity
(PIPE), which assisted in creating a plan for improving service to women in non-traditional CTE fields. Various GBC
workshops related to college instruction such as design, delivery, and/or assessment, integrating technology into existing
college courses such as WebCampus (online) enhancement, interactive video cameras, ELMO, SMART Boards,
Tablet/iPad and iPod use in the classroom, or similar technologies, were offered to all GBC faculty throughout the year.
Faculty also participated in ongoing faculty-led discussions of college teaching forums. CTE faculty participated in
trainings and conferences in their fields, which have allowed them to bring up-to-date information into their classrooms
and curriculum.  

4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

Districts:     

Clark: Multiple “Girls in Tech” and “Girls in STEM” events were held which engage female students, and expose them to
careers they may not be aware of, in technology and STEM-related career fields that have a low number of female
workers. By generating visibility of these careers, these events were designed to encourage an interest in technology, and
lead to an increased enrollment of female students in CTE classes related to technology and STEM.    

Over 1100 middle school girls and 200 high school girls participated in the “Girls in Tech” events. They were engaged in
hands-on activities to encourage them to pursue non-traditional careers, specifically those focused on technology and
STEM-related careers. They were also given the opportunity to hear from current female professionals in technology and
STEM industries, and ask questions about their career path and education. Saturday events were held to provide
opportunities to middle school students to attend, as these were open to the public.    

Washoe: WCSD CTE Department provided preparation for non-traditional fields in current and emerging professions, and
other activities that expose students to high-skill, living wage, high-demand occupations in a number of ways. Each of
these activities included specialized activities for non-traditional and special population students:    

1) Facilitating participation in Career Exploration events and activities that focused on high-demand, high-skill industries
such as STEM (Construction Career Day, UNR Engineering Innovation Day), Manufacturing (company tours, National
Manufacturing Day events, competitions), Information Technology (Microsoft Imagine Cup project; Digi Girlz Camp) and
Health Science (AHEC Medical Conference)    

2) Investigating and developing work-based learning opportunities with specific mentorship for non-traditional students
such as young men in human development (collaboration with the Veterans Administration), and young women in STEM
(participation in NASA Rover Challenge and Samsung Solve for Tomorrow with requirements for female participants and
providing female industry mentors).    

3) Raising awareness among teachers, counselors, and staff, such as promotion of all-girl robotics and trebuchet teams
that participated in local events; ensuring representation of non-traditional students in outreach materials; presentations
on Performance Indicators to seek stakeholder input (and buy-in) on meeting them for non-traditional students.    

Districts at large: Across districts, students are encouraged to enroll in and complete non-traditional courses, and are
given equal opportunities regardless of race, gender, or special population status. Students are also encouraged and
provided opportunities to participate in career and college fairs, field trips, guest speakers, career counseling, and college
campus visits. With campus visits, students receive assistance with college or career entrance, and become aware of
financial assistance opportunities specific to CTE students. Students also work with high school counselors during the
application process, interview preparation, and scholarship application process. Career fairs are also provided to students
to participate in opportunities to talk to professionals in non-traditional career fields, and receive information about
high-skill, high-wage and high-demand occupations in non-traditional fields. Additionally, students are able to tour
businesses and interact with industry professionals to experience career opportunities in their respective field. Districts
also provided career weeks for high school freshmen that included industry guest speakers, CTE program tours, and
opportunities to learn about careers from business and industry representatives, many of which included non-traditional
career opportunities. Additional outreach is given to middle school students, where students are given an overview of
each CTE sequence and are encouraged to enroll in CTE classes as they transition into high school.    

Districts with focused efforts at non-traditional program improvement:    
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Carson: CTE administration and teachers reviewed the state performance report and identified that non-traditional
participation rates were deficient, and needed to increase. Teachers identified current courses within the district that are
classified as “non-traditional” and calculated the number of additional females it would take to bring participation rates to
the state adjusted level of performance. Teachers discussed possible contributing factors for low numbers and identified
additional data that may need to be collected. Teachers then developed action steps to increase participation in
non-traditional programs at CHS, which included: increase recruiting efforts during freshmen transition, manufacturing
week, etc., grouping females to ensure that there is more than one in a class, recruiting at the 8th grade level, working
with partners to bring in guest speakers who are women, adding programs that are non-traditional for males. All ninth
graders (over 600) toured the engineering, welding, IT, and future manufacturing programs to learn about what each
program has to offer. Approximately half of these students were female. Interest surveys were then completed by students
to identify interested students. Those students, especially non-traditional, were targeted for further recruitment activities.
CTE staff met with female rotating engineers at NDOT to discuss a plan for recruiting and engaging female students into
the engineering and manufacturing programs. A plan was developed that included meetings with female students, a
hands-on one hour session, and a field trip to UNR’s College of Engineering. NDOT engineers met with female students
to discuss careers for women and career exploration activities. These students served as the core group of mentors to
assist in recruiting additional females into non-traditional programs.    

Douglas: District counselors attend the NVNETS training, and will continue to participate in training opportunities
regarding methods used to recruit non-traditional students. Non-traditional information will be disseminated to appropriate
teachers. A presentation regarding trainings is delivered to all elementary and secondary district counselors, as well as
the district CTE Technical Skills Committee, on an annual basis. All career presentations across grade levels will include
information on non-traditional occupations.    

The district will continue to attempt to increase representation of female students in:    

Automotive Technology, Culinary Arts, Welding Technology, Agriculture Sciences, Engineering, Biomedical Sciences and
Information and Media Technology programs. The district holds an annual College and Career Fair to encourage students
to enter into non-traditional fields of employment or education. Internship opportunities are made available to all junior and
senior students who have met the criteria for participation, and non-traditional occupations are encouraged, supported,
and mentored by business partners. To support more apprenticeships, the district has recently started a Work-Based
Learning program. The first year (2017-2018) will be development and soft implementation, followed by full
implementation (2018-2019) and sustainability.    

Furthermore Douglas County School District further supports non-traditional efforts in the following ways:    

5th and 6th grade students are brought to DHS as a part of their career day activities to tour and participate in CTE
programs. This event gives young students exposure to non-traditional opportunities.    

Female instructors teach agriculture, graphic technology, web design and development, engineering and culinary classes
as models for females in non-traditional occupations.    

Non-traditional videos are shown to promote participation. Demonstrations by students participating in non-traditional
programs for students and parents are a component of the video shown at the annual registration faire.    

General Electric (local industry) volunteers provide information and engineering demonstrations to advanced science and
math classes, and are well-represented by female engineers.    

Non-traditional high school students recruit and mentor freshman students in the CTE after-school program. This year
approximately 35% of participating students were enrolled in non-traditional programs.    

Additionally, strategies to improve enrollment in programs leading to non-traditional employment are evaluated by
reviewing registration requests and enrollment of non-traditional students in CTE programs of study. District staff and the
Technical Skills Committee review CTERS data annually and improvement plans are made as indicated.    

Colleges:     
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College of Southern Nevada: CSN continues to be involved in Achieving the Dream Initiatives and is committed to
academic success through preparing our students for the community college experience, and providing information about
career opportunities and the educational pathway. CSN has a Mandatory Matriculation Program for all students who enroll
and are recent high school graduates. During the first semester, each student is required to complete orientation,
complete placement testing in Math, English and Reading, see an Advisor prior to class registration, and declare their
degree program. Starting with the second semester, students are encouraged to meet with a counselor from their major.
Advisors and Counselors review academic pathways to ensure students understand the major selected, its academic
path, and the occupational options. To expose students, especially special populations, special efforts were engaged by
faculty to present high-wage/high-demand careers to non-traditional populations at college activities and career fairs,
school visits, and the annual Science & Technology Expo. In addition, the School of Health Sciences worked with Area
Health Education Center to conduct high school tours on campus to introduce students to the health occupations and
career pathways.    

Truckee Meadows Community College: A team of TMCC personnel participated the state mandated Program
Improvement Process for Equity from the National Alliance for Partnerships in Equity. TMCC’s investment in equity has
moved the needle on the numbers of males participating in non-traditional programs with an increase of 34 males in
2016-2017. The technical training programs at the Applied Technology Center provide training for high-skill/high-wage
occupations, many of which are on the State’s high-demand list (Construction, Manufacturing). Students are exposed to
simulated working environments in the lab. Visits to employers are arranged when possible, and employers are
encouraged to visit classes as guest speakers and to interact with students. The Applied Technology Center faculty
(Welding, Machining, UAS and HVAC/R programs) participated in a number of outreach events intended to educate adult
and K-12 populations about the opportunities available in technical fields. Examples of events include: Washoe
Community School District Career Expo, Women in Building, Construction Day, Manufacturing Open Houses, Vaugh
Middle School (4 hands-on program visits), CTE College Open House, as well as a large number of class and individual
tours. In the past year, TMCC was awarded scholarship funds from the State to fund 100% of the costs for a 10 unit job
preparation program. This program requires TMCC to provide outreach to low-income, diverse, and veteran populations.   

Western Nevada College: The recruitment of students interested in non-traditional careers will utilize the strategy of using
faculty, staff, and students to recruit students who are interested in these types of careers. WNC’s Bridge to Success
Program is a one-stop service provided by the college in support of the goal of increasing student access to higher
education. Teams of WNC faculty and staff go directly to WNC’s service area high schools, meeting with significant
numbers of students at each stop, and staff members are trained and continue the recruitment process throughout the
year, and peer mentors and ambassadors are trained to assist incoming students with the Bridge to Success Process.
There are over 15 secondary schools in the five county WNC service area so, assuming 3-8 visits per school, the process
occurs several times per week throughout the school year. Evaluation will consist of measuring the increases in
enrollment in non-traditional career options. Funding will be through State funding which pays the staff listed above and
Carl Perkins Basic Grant funds. WNC’s strategic plan lists student success as the number one goal. The plan themes are:
Student Success, Institutional Excellence, and One College Serving Many Communities, and outlines the many strategies
to attain these goals. For example, under One College Serving Many Communities, one of the measures the college will
strive to promote is access to higher education. These strategies include dual enrollment for high school students, Fast
Track classes, enrollment outreach and marketing, CTE College Credit, and Bridge to Success. The initiatives are to
coordinate with the high schools to ensure students are prepared for college. For instance, non-traditional career
enrollment will grow if secondary students are recruited who have made non-traditional career choices. Strategies to
Enhance Access and Successful Completion of Special Populations Students are outlined in previous years and remain in
effect. Funds from Carl Perkins have been allocated for student mentors and ambassadors that reflect this approach.    

Great Basin College: All college materials meet the Civil Rights guidelines, which target all non-traditional groups.
Non-traditional student images are integrated into all advertising, posters, website, videos, program brochures and
recruiting materials. Additionally, the GBC recruiter and the CTE College Credit coordinator ensure that non-traditional
fields are highlighted when speaking with prospective students. Currently, GBC’s CTE non-traditional student enrollment
mirrors Census data for the community population. All CTE programs are driven by the State Industry Sector Councils.
Additionally, all materials developed by and for CTE College Credit include information regarding all students in
non-traditional pathways. Mining Rocks! events were also offered, which provided non-traditional career exposure for
women in the mining field. Additionally, the school participated in NAPE professional development, and created a PIPE
plan.  
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5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

Districts: Across districts, individuals with IEP’s and/or 504 plans, individuals from economically disadvantaged families,
individuals with limited English proficiency, and individuals preparing for non-traditional training and employment, are all
offered additional resources/accommodations/modifications to ensure success in their programs. For students with an
Individual Education Plan (IEP) and/or 504 plans, modifications such as differentiated curriculum and instruction, special
equipment, and tutoring are offered. The needs of ELL and economically disadvantaged students are addressed as they
are identified through the intervention process. Specific interventions include: coordinating opportunities for special
classes, test taking seminars, before and after school competency seminars, ESL support, translation services, curriculum
modification, role models and mentors, tutoring, and counseling. Special events targeted to low income, special needs,
limited English families, and non-traditional students are provided to focus specifically on career pathways, and engaging
students in preparing for high-skill, high-wage, high-demand occupations. Also, many special populations students are
identified and included in the College Career days, Bridge to Success, and Jump Start programs, and are networked with
college support services in order to support the transition to college. Districts, in collaboration with colleges, held activities
for special population students who are able to tour and interact with current CTE students in college programs. Districts
also participate in the Nevada Gear-Up grant, which offers special population students opportunities to visit businesses
and post-secondary institutions.    

CTE teachers have the opportunity to attend professional development specifically designed to provide strategies to
ensure that student accommodations are being met. Counselors at the high school work cooperatively with the CTE
instructors to facilitate opportunities for special needs students, and provide necessary accommodations. Academic
success tracking systems are used that allow for identification of struggling students, and an opportunity for intervention to
increase success and retention. Additionally, data is collected to ensure CTE programs are meeting the needs of
students, and teachers are able to identify special population students who are struggling. Teachers and counselors work
closely with case managers, transition program specialists, and family engagement coordinators to identify and provide
support in the CTE classroom if and when necessary. Support for special populations included assistance with college
and scholarship application processes, as well as any other preparation for work entry, including interview skills. As
needed, students received extra assistance from business and industry individuals to help prepare them for future
occupations. Additionally, CTE teachers worked closely with ESL instructors to adjust programs, provide ESL support,
translation services, curriculum modification, role models and mentors, tutoring, and counseling. For non-traditional
students, districts partner with local agencies, including colleges and regional business and industries, to offer job
shadowing and career information events and tours, and assistance with college or career opportunities. Additional
subsidies for special populations are provided so students can participate in outreach events, field trips, career and
technical student organizations, and work-based learning to reduce the financial barrier to participation, as well as
opportunities to increase knowledge and skills in areas associated with high-skill, living-wage, high-demand occupations.  
 

Specific example:     

Lyon: At the end of FY/SY16-17 LCSD developed a plan in collaboration with Nevada Department of Education and
Department of Vocational Rehabilitation to enable larger numbers of special population students access to CTE
programs. With additional State CTE competitive funding, a district-wide Transition Coordinator and two Program
Paraprofessionals were added at three of the five high schools that currently have the highest special population numbers
in CTE classrooms. The goal is to start increasing the special population number by 10% in the first year, along with
implementing a transitional plan for these students from high school to a career. Program paraprofessionals are in place
to follow special populations through the CTE classrooms, and provide additional one-on-one assistance with hands-on
classroom assignments, remedial assistance in daily lessons, and assistance with IEP requirements, including student
modifications. The district Coordinator oversees the Program paraprofessionals and works directly with the director of
special education to ensure all special populations’ needs are met, and students are successful in completing a CTE
program of study.    

Through working with the Perkins Advisory Committee and implementing routine outreach, the school district was able to
bring in supporting partnerships to assist with the motivation and education of students. In addition, through extensive
collaboration with Truckee Meadows Community College and Western Nevada College, the school district has been able
to promote a dual enrollment program to enable students to achieve high academic standards, and as well as achieve
high career and technical skills.    

Colleges:     
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College of Southern Nevada: The CSN Career Services and ReEntry Centers (Centers) on each campus are responsible
for services to special population students including economically disadvantaged, single parents and displaced
homemakers. The Centers work closely with counselors, Financial Aid, Disability Resource Center, Testing and CTE
program directors to assess low-income and special population student eligibility, and academic and personal needs, and
then design services that meet student needs, and provide career and technical advising. Students’ academic and
nonacademic needs are assessed to determine appropriate supportive services to meet academic and personal needs
that will promote a higher level of success. The Centers enroll students, which includes gathering information to
substantiate their low-income and special population status.    

Students are referred to: College Placement Testing to determine their academic barriers, Career Services for Career
Inventory Testing, Financial Aid for application for grants, scholarships and work study, Tutorial Services for extra
academic coaching, especially in reading, writing and math, and Counseling for orientation on services and degree
requirement. ReEntry Specialists provide advising, case management, and counseling. Specialists maintain regular
contact to improve retention, provide support services and referrals, and assistance with Tuition, textbooks, transportation,
and tools for their program. Workshops provide information on topics such as studying, life skills, job interviewing, and
non-traditional career exploration.    

Truckee Meadows Community College: TMCC is a 3rd party provider of Vocational Rehabilitation services through a
contract with the Nevada Department of Employment, Training and Rehabilitation. Eligible clients receive robust services
such as case management and access to accommodation assistance.    

TMCC’s Re-Entry Center, now called Educational Partnership (EP), provides career and educational services to single
parents, displaced homemakers (DH), and students with disabilities. In the past year, TMCC launched a food assistance
(food bank) program on-campus for students in need. Perkins funding is used to support eligible students. The EP worked
with CTE students during the award period and provided case management, assistance with navigating TMCC policies
and processes, and financial support so that students can effectively manage family, job, and other demands of life while
completing their academic course of study at TMCC.    

Great Basin College: GBC maintains a year-round Office of Disability Support and Related Services which assists all
students who require accommodations in order to be successful in their programs of study. More students than ever are
enrolled with documented disabilities, and instructors are becoming more familiar with the process of working with the
Office of Disability Support and Related Services. A full-time Program Officer/Native American Liaison also works closely
with the Native American population. GBC continues to partner with Barrick to provide eight Maintenance Training
Cooperative (MTC) scholarships for Shoshone students. CTE College Credit provided campus tour and college
information to rural students, participated in Native American Exploration events, and provided college orientation events
with Barrick.    

Western Nevada College: Services and/or resources are available to assist special populations with the practical
application of skills through the Disability Support Services office. They range from having a sign language interpreter for
the hearing impaired, to talking books for students with a learning disability, to testing accommodations, etc. This
information is given to all students as part of career guidance and counseling. The Disabilities Support Services effort, and
WNC’s relationship with the Bureau Of Vocational Rehabilitation, are designed to provide accommodations that enable
students with special needs to have a career with upward mobility and high wages, as well as a future in high-demand
occupations.    

WNC has established a program with Perkins funds, and facilitated through the Financial Aid Office and the Business
Office disbursement process, to provide stipends to economically disadvantaged Single Parents, Single Pregnant
Women, and Displaced Homemakers for unmet needs. These funds will also be available to economically disadvantaged
persons who do not qualify for FAFSA due to prior unpaid student loans or similar considerations.  

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

The Department of Education provided technical assistance for eligible recipients through a variety of methods. Each
professional staff member is assigned his or her content specialization area, a specific grants point of contact, and
back-up point of contact, specifically for grants processes. Therefore, each LEA has a direct technical assistance contact
for grants, and a direct technical assistance contact for program development. Additional emphasis was placed on the
organization of the CTE webpages on the Department of Education's website. The webpages include resources for the
following: (1) grants administration; (2) compliance; (3) program development; (4) accountability; (5) CTE assessments;
and more.    
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In PY16-17, two statewide meetings were and will be held for all CTE administrators. On April 7, 2017, the statewide
meeting focused on high-priority, in-demand career pathways and regionally specific industries; and, the implementation
of CTE quality program standards and monitoring. Guest speakers from the Governor’s office and the Council of Chief
State School Officers presented, reiterating and promoting Governor Sandoval’s strategic plan, specific to the
education-workforce pipeline. The April 13, 2018 meeting will focus on CTE operational strategies and guidance, as well
as recent legislation changes and regulatory rulemaking. Throughout the year, CTE staff readily provided ongoing
communications with local recipients, following organized lines of communications.    

A grants calendar is developed each year to provide local recipients with due dates for local grant application submissions
and accountability requirements. In addition, seven local agencies were officially monitored; the monitoring visits were all
site based with technical assistance integrated into the compliance reviews.  

7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

98279.13

Number of students participating in Perkins CTE programs in state correctional institutions:

275

Describe the CTE services and activities carried out in state correctional institutions.

State: Eligible recipients are state or county youth correctional facilities charged with the responsibility for
court-adjudicated youth, ages 14 through 17, and only those facilities which serve youth on long-term placements (i.e.,
four months or longer), and offer Career and Technical Education programs. It is understood, the amount of time students
spend in a corrections program does not lend itself to students completing a sequence of courses, however, programs
should provide individuals with opportunities to develop academic knowledge, technical, and employability skills which
prepare them for careers in current or emerging employment sectors. For fiscal year 2017, four institutions were
determined eligible to apply for the funds. They are: C.O. Bastian High School in Lincoln County; Jacobsen High School in
Douglas County; Nevada Youth Training Center in Elko County; and Spring Mountain Youth Camp in Clark County. The
award of these funds to successful applicants is contingent upon receipt of the full allocated amount as authorized by the
Carl D. Perkins Act for the State of Nevada for FY17. One-percent of the total state award is allocated to support youth
corrections programs. Total Amount: $98,279.13 Amount available for each recipient: $24,569.78. This year all youth
correctional facilities received Perkins funding. All facilities used funding with the exception of C.O. Bastian High School,
who were awarded but did not draw any funds down.    

C. O. Bastian High School (Caliente Youth Center): C.O. Bastian (COB) High School provides educational services for
incarcerated youth from the Caliente Youth Center (CYC). During the time students are at CYC, COB provides many
opportunities for students to learn, to recover credits, and to gain valuable workplace skills. During the 2016-2017 school
year, COB High School had 102 students participating in CTE programs. COB High School offers CTE classes in:
Agriculture & Natural Resources (Agriculture Science and Agricultural Mechanics Technology), Education, Hospitality &
Human Services (Culinary Arts), and Information & Media Technologies (Fashion, Textiles and Design and Graphic
Design). All students at COB High School have the opportunity to attend at least 2-4 CTE classes at a time. CTE provides
students with the opportunity to perform meaningful work-based skills they can apply upon release.    

Independence High School (Nevada Youth Training Center): NYTC is an adjudicated youth facility holding adolescents for
6 to 9 months at a time. During the 2016-2017 school year, Independence High School (NYTC) had 70 students
participating in CTE programs. The school’s CTE programs include Diesel Technology, Automotive Technology,
Construction Technology, Graphic Design, and the ServSafe food and beverage safety training and certificate program.
During the 16-17 school year, the school incorporated a portable Piranha XL CNC machine into computer technology
classes to enable students to work with wood, plastic, and metal for student projects integrating CAD software for 2D and
3D design. 3D printers are also used in technology classes. Additionally, instructors have weekly plans using background
knowledge, and projects to apply to state standards. The Nevada Education Performance Framework (NEPF) is used to
evaluate each program. Although CTE programs are condensed to fit the school’s unique time parameters, CTE classes
help youth with school credits and service hours to the state. Several students have also gone on to vocational Rehab and
Great Basin College for diesel mechanics.    
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Spring Mountain Youth Camp (SMYC): During the 2016-2017 school year, SMYC had 38 students participating in CTE
programs. While in residence, students have the opportunity to enroll into Business & Marketing Education (Business
Management), and Education, Hospitality & Human Services (Culinary Arts and Foods and Nutrition) programs. Students
also participate in a career preparation program where they learn necessary skills to be successful in employment.    

Jacobsen High School (China Springs Youth Camp): The China Springs Youth Camp educational program at Jacobsen
High School is operated by the Douglas County School District, and had 65 students participating in the CTE Culinary Arts
program during 2016-17. Jacobsen High School provides students a meaningful and useful educational experience that
creates and inspires academic achievement, confidence, discipline, positive social skills, and physical wellness. Students
will be prepared for a successful transition back to their homes, schools, careers, and communities. Each student is
required to participate in an educational program as part of his/her individual treatment plan. Credits earned are
transferable to the school he/she attends after leaving the Camp. Jacobsen High School offers Culinary Arts as a true
CTE course. Culinary Arts I is offered to all students at JHS and students participate in the daily duties of meal
preparation for the entire camp and staff. The students work side-by-side with the camp chef and do everything that is
required in a commercial kitchen. Students are also able to receive ServSafe certification. Additionally, all students at JHS
will also take a Career Development course while they are there. As a part of this 6-7 week class, students utilize the CTE
Employability Skills for Career Readiness standards in combination with the cte-escr.org website. At the end of their
training, students are then allowed to take the Workplace Readiness Skills Assessment. If they are successful, they will
receive the CTECS certificate to take back to their home school when they leave JHS and China Spring Youth Camp.  

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

0

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

0

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

Not applicable  

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

Yes

Washoe County School District: WCSD supported public charter schools operating a career and technical educational
program by:    

1) Providing professional development opportunities;    

2) Assisting with program development and student scheduling; and    

3) Including charter schools in outreach and recruiting efforts in the community.    

Truckee Meadows Community College: Students from ACE High School used equipment purchased with Perkins funds.  

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

Yes

Districts: Perkins funds provided Family and Consumer Sciences (FCS) teachers professional development in workplace
readiness skills, focusing on industry standard customer relations, culinary food prep and presentation, marketing skills for
fashion and interior design teachers, and interaction in a preschool environment for Early Childhood teachers. FCS
teachers also attended industry level conferences to build classroom skills, connect with business partners, explore
internship opportunities for students, as well as integrating technology to engage online platforms for student learning.    
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Districts used Perkins funds to purchase KP Education Systems software to assist teachers in delivering instruction on
specific skills that are required in the Nevada State Standards for Culinary Arts. Funds were also utilized to provide
ServSafe Food Service certification in order to provide industry certificate training for students upon program completion,
and to work on the on-site student run restaurants. Culinary Arts teachers attended conferences to gain insight to how
programs integrated industry appropriate methods and equipment into their curriculum as well as tools to use in conveying
the standards and skills in their classrooms.  Culinary Arts curriculum supports entry level career positions and
opportunities for advancement for students to become cooks, chefs, resort managers, and convention planners. Interior
Design students were able to use Chief Architect software to build home and commercial designs, while hospitality
students continue to use T.I.P.S. to better understand the inner workings of industry.  FCS teachers continue to integrate
technology into the classroom through the use of Google and online apps.    

Colleges:    

TMCC: Perkins funds were used to support the travel for the culinary/baking faculty, automotive technology faculty, and
diesel technology faculty to attend SkillsUSA.   

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

No

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

Yes

Colleges:    

TMCC: TMCC is in a partnership with the Children’s Cabinet on a three-year federally funded grant to provide
pre-apprenticeship construction training and GED completion programming. Once participants have completed the
construction and HS completion programming, they can choose additional training from the HVAC/R, Advanced
Manufacturing or Welding programs. In this past year, six program participants received additional coursework in the
HVAC/R program, and utilized equipment and technology funded by 2017 Perkins.  

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

Yes

College of Southern Nevada: CTE students who needed assistance were provided supportive services to assist in
continuing their education through CSN’s Career Services and ReEntry Center.  Some of these services included tuition,
textbook, career-specific equipment, and transportation support.  Career-specific equipment included uniforms for nursing,
paramedic, automotive, and culinary students, as well as stethoscopes for nurses, knife sets for culinary students, and
personal protective equipment for students in various CTE areas.    

Western Nevada College: WNC has established a program with Perkins funds, and facilitated through the Financial Aid
Office and the Business Office disbursement process, to provide stipends to economically disadvantaged Single Parents,
Single Pregnant Women, and Displaced Homemakers for unmet needs. These funds are also available to economically
disadvantaged persons who do not qualify for FAFSA due to prior unpaid student loans or similar considerations. This
allows for WNC to enable special population students to prepare for further education and training for high-demand
occupations. These Perkins funds assist qualifying students in continuing their education or training in order to receive a
CTE degree or certificate program.  
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

All state CTE standards are developed using a consistent process to ensure industry validation of the technical content. 
In FY16-17, state standards were developed for the following CTE programs of study: (1) Aviation Maintenance
Technician, (2) Aviation Technology, (3) Respiratory Science, (4) Community Health Science, (5) Dental Science, and (6)
Teaching and Training. The technical standards, at the performance indicator level, are then thoroughly crosswalked to
the Nevada Academic Standards in English Language Arts (ELA), math and science. By validating the alignment of
academic and technical content in state standards, students receive multiple opportunities to integrate knowledge in
English Language Arts, math and science.  Within CTE programs, there is a focus on the integration of academics in the
classroom to improve student academic and technical skills acquisition by making explicit connections between CTE
coursework and Nevada Academic Content Standards in ELA, math and science.  Additional strategies include cross
curricular integration of direct applications of ELA, math and science into work related employability skills with a focus on
collaboration and team building.    

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

State law requires every school district to have an advisory technical skills committee that includes membership
representing postsecondary education, business and industry, parents, and students. Post-secondary institutions maintain
program specific industry advisory committees. State staff, postsecondary faculty, and district representatives serve on
the governor’s nine Industry Sector Councils to support growth of target industries in Nevada.  The state CTE director
serves on the Governor’s Workforce Development Board and the Governor’s Workforce Development Board’s Executive
Committee. The State CTE College Credit Steering Committee met to design the new statewide articulation system and
propose policy changes.  The Committee consists of representatives from secondary and postsecondary education in
rural and urban areas of the State. State standards writing teams often include direct involvement of business and
industry representatives. Industry experts also complete the criticality surveys for all state standards that guide
end-of-program assessment development. Furthermore, in 2016, the state collaborated with a variety of stakeholders
(Governor’s Office of Economic Development,  Governor’s Office of Workforce Innovation, local educational agencies,
Nevada System of Higher Education, local and state workforce development boards, non-profit organizations, Nevada
employers and business associations) on the New Skills For Youth grant.  Nevada was awarded phase 1 of the NSFY
grant in early 2016; in January 2017, Nevada was one of 10 states awarded phase 2 of the NSFY grant.  Nevada’s
continued statewide partnerships and coordination of efforts with LEAs, postsecondary education, adult education
providers, Nevada’s employers and business associations in the education-workforce pipeline initiatives that have been
promoted in the NSFY grant work have strengthened Nevada’s CTE program alignment with high-priority, high-demand
career pathways, and regionally specific occupations.   

3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes

Districts:      
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Counseling staff participates in ongoing professional development activities to ensure that district guidance curriculum
aligns with curriculum standards.  Counselor handbooks and counselor evaluations have been written to reflect state
standards, and school district strategic plans articulate the specific actions to implement goals of the comprehensive
career education and guidance plans for students, which include instruction and experiences in career awareness,
exploration, and preparation. Perkins funds to improve career guidance and academic counseling programs were used to
support College and Career Centers to provide students with opportunities for career exploration through local and virtual
job shadows, guest speakers and career fairs. Perkins funds were also used to provide staffing to support school
counselors and college/career center facilitators to encourage secondary students to graduate with a diploma and CTE
credential/certificate, as well as participate in exploration of high-skill, high-wage, and high-demand careers. Additionally,
students in CTE programs were able to explore local job resources, employability skills information, and work on materials
to prepare for college and career assessments. Finally, Perkins funds were used to cover travel costs for administrators,
counselors and CTE instructors to attend workshops, transportation for field trips, materials for students, and other career
exploration activities. CTE also sponsored career-related events such as Tech Expo, Construction Career Day,
Manufacturing Career Day, Girls in Tech, Job Shadow Day, Future Cities, etc.    

Colleges:      

CSN: The CTE College Credit program disseminated career pathway brochures to all Southern Nevada high schools’
career centers and counseling offices. The brochures include CSN Program information,  employment outlook for the
specific industry, tools for students to research their field, information on CTE College Credit, how to get started as a CSN
student, and key contact information for the college.    

TMCC: TMCC’s Career Center provides students with direct support in job preparation, internships/work experience, and
employer solutions. The Career Center also has primary responsibility for the online CareerLink Job Board. The
programming is guided by the Career Center Advisory Board (CCAB) with membership from center staff, academic
faculty, students and area employers. Additionally, TMCC held thirty-three Career Center Workshops for job readiness
skills and internship sessions, nine Career Explorations workshops in collaboration with the Counseling Department, and
two events in collaboration with the City of Reno to expose students with disabilities to the variety of available professional
careers. The Career Center also assists students with disabilities through the use of CareerConnect to meet employability
needs.  

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

Yes

State: Reserve funds were used to support the development of statewide secondary-postsecondary articulation
agreements according to policies and procedures approved by the State Board of Education and Nevada System of
Higher Education.  The reserve funds were allocated to each community college (CSN, GBC, TMCC and WNC).  In
PY16-17, 116 statewide articulation agreements were active, with all agreements following state articulation policies: 
Great Basin College – 25 agreements; College of Southern Nevada – 39 agreements; Truckee Meadows Community
College – 35 agreements; Western Nevada College – 17 agreements.  The system of statewide articulation agreements
was initiated to fast-track students to first-level postsecondary credentials and degrees that include Skill Certificates that
qualify students to earn industry certifications, Certificates of Achievement (30 credits with technical content), and
Associate of Applied Science Degrees.    

Districts:     

Douglas: Douglas County School District is represented by the district’s Career and Technical Education Coordinator on
the Western Nevada College CTE College Credit Committee.  The WNC CTE College Credit Committee functions through
the cooperation of the CTE College Credit Consortium.  A member from each county within the WNC service area serves
on the CTE College Credit Leadership Team.  Meetings are held quarterly.  All participating schools were provided the
opportunity to participate in the development of plans and strategies for the 2016-2017 programs. Douglas County
currently has 18 articulated college credit courses inclusive of Automotive Technology, Photography, Graphic Design,
Web Design, Welding, Agriculture Sciences, Veterinary Science, and Culinary Arts.    
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Washoe: Perkins funds were used to provide staffing to assist in establishing an expansion of articulation agreements and
dual credit opportunities. This included: Attending the CTE College Credit meetings to provide input and identify areas to
augment state articulation agreements with local ones (such as the addition of Medical Terminology); Working with
postsecondary staff to align high school standards to college outcomes during Joint Technical Skills meetings; Promoting
dual credit coursework for CTE completers that would advance them on the path to a community college certification or
degree; and Identifying pathway connections to high school programs that would encourage students to matriculate to a
postsecondary institution after graduation.    

Colleges:     

CSN: In FY17, the CTE College Credit Coordinator facilitated the development of three new articulation agreements for a
total of 39 articulated CTE programs.  Perkins funding supported the efforts in articulation, and in promotion of the CTE
College Credit including the requirements for End-of-Program assessments and the Career Readiness Certification.     

GBC: All funds supporting the GBC CTE College Credit Office are used to support articulation agreement activities
between secondary and postsecondary CTE programs. GBC maintains current articulation agreements between its
programs and appropriate secondary schools’ programs throughout the state.     

TMCC: The CTE College Credit Program has established 35 state-wide articulation agreements between TMCC and the
Department of Education. The articulated credit is directly aligned to a specific degree, certificate, or skills certificate. The
articulation agreements span each of the four academic divisions of the College and represent all six secondary school
program areas. Of the 496 Washoe County School District students who earned CTE certificates in 2016-2017, 350
students received articulated credit from TMCC.    

WNC: One of the goals of the Nevada System of Higher Education is to strengthen partnerships with K-12 in developing
clearer pathways from high school, to college, to careers. This includes the articulation of high school courses with
first-year college courses at all system institutions. WNC and the State are continuously developing and strengthening
K-16 program articulations connected by career pathways. In the 2017 fiscal year, the focus was directed towards the
beginning of statewide articulations, due to the changes the Nevada Department of Education approved for a new joint
policy statement for articulated credit. This enables articulation agreements to be more aligned from the college
standpoint. Continuing to establish programs of study with participating school districts, while also working to increase the
number of students that complete secondary POSs, enroll at WNC, and receive the CTE articulated credit, will continue to
be the focus in FY17 and in the future.  

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

No

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

Yes

The following career and technical student organizations (CTSOs) serve secondary and postsecondary students in
Nevada: DECA, FBLA, FCCLA, FFA, HOSA, and SkillsUSA.    

Membership in CTSOs for 2016-17 was:  DECA – 1,848; FBLA – 703; FCCLA – 434; FFA – 2,809; HOSA – 1,931; and
SkillsUSA – 3,597.  The total membership enrollment was 11,322.    

Districts: Perkins funds were used to support travel, accommodations, and registration for special populations, including
students with disabilities, economically disadvantaged, and non-traditional students, to attend CTSO leadership
conferences and competitions. Additionally, Perkins funds were used to support travel expenses for instructors to
participate as CTSO advisors, to accompany students, as well as providing substitute teacher coverage.    

Colleges:     

TMCC: Travel was covered for faculty who attended the SkillsUSA national conference with their students.  
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7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

Yes

Districts:     

Through facilitated collaboration with business, industry and community partners, districts support technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are preparing to
enter, and provide students with opportunities to seek employment in Nevada’s identified high-demand sectors of Health
Science, Education and Training, Technology, and Advanced Manufacturing. Community partners provide industry
information through classroom instruction/presentations, lab demonstrations, field trips, guest speakers, internships,
on-the-job training, and Cooperative Occupational Education. Added programs and program expansions included Early
Childhood Education, Education and Training, Engineering, Manufacturing, and Computer Science.  Additional expansion
in health science includes Biomedical Science, EMT, and Health Information Management pathways. These programs
serve as models for providing learning objectives and standards to support learning in all aspects of the industry, including
opportunities for work-based learning. Professional development training is also provided to teachers to ensure programs
are rich in STEM components.Rural communities with a focus on agriculture and mining technologies used funding
expenditures to keep students up to date on equipment advancements and use. Perkins funds were used to provide
staffing to develop and supervise work-based learning opportunities.    

Colleges:    

CSN: CSN prepares CTE students to enter the workforce with hands-on experiences and earned certification and/or
licensure in their respective field.  For example, Health Sciences students complete coursework and prepare for licensure
in their health care field.  Culinary students are well trained and prepared to enter large industrial kitchens, which support
the resort industry in Nevada. All programs in CIT, Media Technologies, and Applied Technologies are constructed to
address all aspects of the industry. HVAC/R students receive instruction in residential air conditioning, large building
central plant operation, and commercial refrigeration technologies for food service, medical, and transportation industries.
Automotive students experience all aspects of the industry without regard to the proprietary nature of the manufacturer.
Students have access to CSN’s information brochures which provide links to resources students may use to gain a better
understanding of a specific CTE industry.   Students also have access to advising and counseling services that provide
advice, not only on academic decisions, but also on various industries and opportunities.  Student Lingo, online advice
provided by the college free of charge, also gives job and industry information access to all students.  The faculty
mentoring program also provides students with the opportunity to meet with CTE faculty and discuss questions about a
chosen profession.    

GBC: Perkins funding supported starting the Associate of Applied Science Emergency Medical Services Paramedic
program, which encompasses all aspects of the industry. Students learn from instructors who worked in the field, and the
program has strong connections to regional hospitals and fire and rescue centers. CTE College Credit offered mining
tours that allowed high school students to participate in a full tour of active mine sites. Industry is invited to, and regularly
attends, all CTE College credit events and classroom visits.    

TMCC: Applied Technology Programs: Funds were used to support Machining, Welding, UAS and HVAC/R programs with
a focus on emerging technologies, a strong focus on physics, and intense mathematics specific to the program. All
programs integrate information on sustainability issues including recycling, collection and disposal of hazardous waste,
and all programs require completion of coursework that covers the OSHA 10 General Industry content. Veterinary
Technician Programs: Veterinary medicine is a dynamic scientific field, and Perkins funding has allowed for the purchase
of equipment for students to further their skills in technology used in veterinary medicine.  Additionally, Veterinary Tech
students are advancing their radiology skills with radiation generating devices, and monitoring skills with anesthesia
monitors.    
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WNC: With companies such as Tesla and Switch moving into Reno, Nevada, it is imperative that WNC prepare and
graduate students who can support both the local economy and themselves. An educated workforce impacts community
growth and opens the door for more industry moving to Northern Nevada. Students in technical programs are prepared to
enter the workforce through engagement in specific process and production techniques. Mathematical, scientific, social,
and economic principles are embedded in the career and technical offerings. In nursing, students use simulation
equipment, participate in clinical rotations, and simulate laboratory settings. In welding, the certification process is
designed not only as a quality control measure/competency attainment, but to reflect a skill set used in local industry.
Additionally, planning has expanded as a job skill in the 21st century as technology has changed rapidly, which in turn has
changed the nature of work. Planning for the future is now an employability skill. The SCANS competencies list the ability
to learn independently (essentially a research skill). Computer literacy is now a part of all career and technical education
because the search for information is key to planning and decision making. Planning has become an integral part of the
instructional process.  

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

Yes

Districts: Perkins funds were used to provide staffing whose responsibility included managing program level industry
committees (Council for Career & Technical Education, and Advisory Technical Skills Committee), managing contracts
with industry to provide discipline specific student training, and developing and managing cooperative educational
opportunities with colleges to reinforce vertical articulation of skills and outcomes from high school to postsecondary.    

Colleges:     

WNC: WNC organizes its technical skills committees along the demographics of local industry. For example, in Machine
Tool Technology there are small employers with job shops, mid-level employers, and large companies. In Business,
representatives are chosen from state government, small business, accounting, management, real estate, and retail. The
improvement effort for maintaining technical skills committee meetings is ongoing. WNC executive leadership has
mandated that these committees have strong representation each year. The committees must be chaired by a business
and industry representative. WNC participates when possible in joint technical skills committee meetings for each program
area that serves all seven school districts, along with a joint committee for each program area. This will assist WNC and
the respective school districts to meet their Perkins obligations, while facilitating many cooperative ventures in the
development, improvement, and/or maintenance of, CTE programs. WNC is committed to promoting the concept and
finding ways to facilitate the sharing of CTE facilities and resources. The local area high school partners encourage joint
technical skills committees wherever possible, and to give access to the rural districts.  

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

Yes

Districts:     

Perkins funds were used to provide funding/staffing to support the improvement and development of new CTE courses
and initiatives across several districts. In accordance with the Nevada CTE course catalog, the following courses were
developed/expanded in the six career cluster areas: Aviation Technology, Business Management, Computer Science,
Dental Science, Education and Training, Early Childhood Education,  Emergency Medical Technician, Engineering, Digital
Game Development, Fire Science, Health Information Management, Hospitality and Tourism,  Medical Assisting, Medical
Terminology; Nursing Assistant, Respiratory Science, and Web Design and Development.  The funds implemented for
program expansion are designed to prepare students for postsecondary education and employment in accordance with
Nevada’s expanding economy and increasing job market across multiple business and industry sectors.    

Colleges:     
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CSN: Costume construction can now be offered in Theatre Technology, due to the addition of the new lab made possible
by Perkins funds.  This option was previously not possible due to a lack of equipment.  The course expansion will include
all technical theatre shop and professions, which will allow students the ability to develop advanced techniques and
expand assignments in theatre productions, including maintenance of machines used for costume construction.    

GBC: Perkins funding continued supporting the new Associate of Applied Science Emergency Medical Services
Paramedic Emphasis, which encompasses all aspects of the industry. Students learn from instructors who worked in the
field, and the program has strong connections to Winnemucca’s Humboldt General Hospital, Pahrump’s Desert View
Hospital, and Pahrump Fire and Rescue.    

TMCC: A position was funded (4th year) to launch the Unmanned Aerial Systems (UAS) program. This program supports
regional growth in the unmanned vehicle/drone industry, as the FAA designated Nevada as one of six test sites for the
commercial development of unmanned aerial vehicles. Additionally, Perkins funds were instrumental in obtaining the
technology for the development of AV 217, which is one of four new courses needed to expand the 1-Year Certificate
program to an Associates of Applied Science Degree.    

WNC: WNC has developed an Advanced Manufacturing Program at Silver Stage High School. This program allows
students to take Manufacturing classes, and receive college credit and certifications. The Perkins Competitive grant has
been used to purchase the necessary equipment. This project, through the purchase of equipment, software, and exam
fees, will bring post-secondary manufacturing training to the region. The Manufacturing program provides two-semester
training for the manufacturing technician entry level position.  Students successfully completing this program possess
skills to earn the Manufacturing Technician 1 (MT1) Certification, and score high on the National Career Readiness
Certificate (NCRC), both nationally and regionally recognized industry credentials.   Upon completion of the program and
high school graduation, students may move into more advanced manufacturing training at WNC and/or become employed
at manufacturing organizations throughout Northern Nevada.  The Silver Stage Regional Manufacturing Training Hub
involves the collaboration of Silver Stage High School (SSHS), Lyon County School District, Western Nevada College;
WNC’s manufacturing advisory board and Northern Nevada Development Authority.  SSHS’s geographically central
location to several rural communities makes it the ideal manufacturing hub site.  

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

Yes

Districts: Perkins funds were used to develop and implement annual professional development for entrepreneurship
programs. Teachers were provided opportunities to attend conferences such as the MBA Conclave Conference
conducted by MBA Research in conjunction with the EntreEd conference, and National Consortium of Entrepreneurship
Education. Teachers also participated in various workshops and had the opportunity to network and share ideas in
implementing entrepreneurship in the classroom, including reading, activities, and curriculum development to embed
entrepreneurship skills into their existing curriculum. CTE also supported high school entrepreneurship programs of study
with the purchase of virtual simulations (such as Retailing and Restaurant Management) for classroom use.    

Colleges:     

CSN: The Perkins professional development funding provided select faculty the ability to attend the National Association
of Community College Entrepreneurship (NACCE) Annual Conference, Applied Business & Entrepreneurship Association
International (ABEAI), and EDUCAUSE. The conferences provided seminars on best practices of other academic
institutions, and the opportunity to network with key members in the entrepreneurship community. Faculty incorporated
the updated information into the classroom, which provided CTE students real entrepreneurial examples. The
EDUCAUSE conference provided updated information on using flip classrooms, and was particularly helpful in the usage
of the Interactive Business Lab.  

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

Yes

Districts:     
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Clark: CTE continued to support Business and Industry Licensed teachers by offering professional development in such
areas as MATES, Smart Tech Series, Best Practices, State Department Licensing training, and technology in the
classroom. In addition to professional development, CTE also provides support and guidance directly in the classroom
spearheaded by CTE Project Facilitators. More specifically, CTE Project Facilitators offer one-on-one support as needed
with classroom management, lesson planning pacing with the standards, and specific content area knowledge.    

Washoe: Perkins funds were used to provide staffing assigned to identifying potential teacher candidates, engaging them
in a pre-service program, and assisting them with the licensing and qualified candidate screening process. Additionally,
staff funded through Perkins provided support to newly licensed teachers who were transitioning from industry to ensure
success in the classroom.  

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

Yes

Districts:     

Clark: College and Career Centers were updated and established in the following high schools: Arbor View; Basic,
Chaparral; Clark; East CTA; Foothill; Green Valley; NWCTA; SECTA; Silverado; Spring Valley; SWCTA; and Western.
These schools provided students with career exploration and local job resources. Additionally, students were able to
explore employability skills information, visit with guest speakers, and work on materials to prepare for college and career
assessments.    

Colleges:     

CSN: The CTE College Credit program developed and printed unique tri-fold brochures, which included CSN program
information, employment outlook for specific industries, CTE College Credit information and key contact information.
These brochures are available in Southern Nevada high schools’ career centers and counseling offices.    

GBC: The CTE College Credit Coordinator travels to high schools throughout GBC’s 86,500 square mile outreach area to
educate rural high school students about how to earn CTE College Credit. The CTE College Credit Coordinator
demonstrates how students can apply these credits to continue their education to the next level. The Coordinator also
creates and distributes CTE College Credit materials and provides the Pathways for College and Career posters to the
various high schools in the GBC service area.    

WNC: WNC Information and Marketing is continuously engaged in presenting occupational education opportunities along
with all college programs through a variety of media to students, businesses, and the community at large. In the past three
years, WNC has created strong CTE marketing brand to service area high schools and communities. This branding
includes program specific videos and full color printed media. Each media mode breaks down myth and stereotype by
promoting an exciting future for students who choose these career paths. The WNC Program Guide contains descriptions
about WNC occupational programs, along with students from diverse backgrounds shown participating in career and
technical instruction.  


