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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

Yes

Since 2012, the Department of Education has invested in a systematic process to develop and fully implement a statewide
standards-based assessment system.Since its inception, sixty-four (64) state-level end-of-program assessments have
been developed and implemented.    

In PY2015-16, state assessments were developed for six CTE programs:(1) Agriculture Mechanics Technology; (2) Food
Science Technology; (3) Emergency Telecommunications; (4) Architectural Design; (5) Environmental Engineering; and
(6) Energy Technologies.    

In designing a standards-based assessment system to determine technical skill attainment of students who complete a
CTE program (most uniformly based on a three-credit course sequence), the State has invested in developmental process
to ensure a direct alignment between state-approved technical standards and what is expected to be taught in the
classroom.The assessment development process begins once CTE standards have been developed according to industry
standards, and subsequently approved by the State Board of Education.    

Once a set of standards is properly developed, an electronic survey is created to seek additional input from related
industry experts to determine the priority status of each performance indicator in the standards.The performance
indicators are measurable statements of what the student should know and be able to do with respect to the related
performance standard.The survey, or “criticality survey,” has each industry expert rank the importance of each
performance indicator.The survey results help form the test development blueprint and those performance indicators that
receive a ranking of “critical (to the industry)” are weighted for test question development.The state protocol is for no fewer
than fifteen (15) industry experts to survey the standards.    

Once the initial assessment is developed, it undergoes a pilot testing.Following the pilot testing, the assessment
undergoes an item analysis.Following the item analysis, the assessment is strengthened by the third-party assessment
developer and then released for “live testing.”The cut-score is based on a predetermined normed cut score for the first
year of live testing.Prior to the second year of live testing, the cut score is determined by the Modified Angoff method and
based on the initial live testing results.    

After three years, under normal circumstances, the assessment undergoes a revalidation study to determine its strengths
and any weaknesses.The revalidation study determines further action to ensure the validity and reliability of the
assessment. In PY15-16, twenty-two assessments underwent the revalidation process.    

The process described above applies equally to all state assessments, regardless of the volume of test-takers.    

The State also employs a state assessment to measure proficiency in employability skills, or workplace behaviors.This
assessment is standards-based, also, and is currently used by several states.Over 7,000 students who completed a
state-approved CTE course sequence (program) participated in the state assessment system.  

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

Yes

The CTE accountability staff drew much of its data directly from the Student Accountability Information in Nevada (SAIN)
through a “front end” program that refreshed as the main system refreshed nightly. All school districts will soon use Infinite
Campus, which will enable the State to further its efforts to establish and maintain a unified system for accountability. As
with any new system, there are adjustments that are required and regular meetings are held to determine how and when
the “front end” data ports will work as designed.    



A Student Longitudinal Data System is under continued development. The State’s K-12 interface with the Nevada System
of Higher Education will continue to enhance capabilities to track CTE students as they progress from secondary to
postsecondary education.  
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1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

State Response: Career and technical education (CTE) fully implemented new program completion requirements for
secondary education, which include requirements for all students in completion-level courses to take a state-approved
end-of-program assessment to measure technical skill attainment and workplace readiness assessments to measure
employability skill attainment.  Further, students who pass the state cut scores for both assessments and earn a 3.0 grade
point average in the CTE core course sequence (e.g., three credits) are eligible for to earn a State Certificate of Skill
Attainment.  These changes have significant ramifications for postsecondary education as well because in the 2015-16
program year, over three thousand students earned a Certificate of Skill Attainment and qualified for articulated
postsecondary credit.    

Program effectiveness in secondary programs is measured by the number of students enrolled in high-skill and
high-demand programs, number of students continuing in the sequence to the concentrator and completion levels,
percent of students passing the state assessments to demonstrate proficiency in technical and employability skills, and
number of students earning State Certificate of Skill Attainment for the respective program.    

The Nevada Department of Education (NDE) assessed the approved programs through the following data:    

1. End of Program Technical Skill Assessments – In FY16, 94.7% of completers took an end-of-program technical
assessment. The overall pass rate on these assessments increased from 55.4 percent in FY14-15 to 59.4 percent in
FY15-16.    

2. Work place Readiness Skills Assessment – All students in completer level courses took the Workplace Readiness
assessment to measure student knowledge of employability skills.  The pass rate was 80.3 percent.    

3. CTE Certificates – All completer level students who achieved a GPA of 3.0 or better and passed both assessments
qualified to earn the State Certificate of Skill Attainment.  Over 3,200 students earned the Certificate for an award-rate of
42.6 percent, an increase of three percent over the prior year.    

4. Course completion    

5. Graduation Rate    

6. Attendance Rate    

7. Drop Out Rate    

8. Course Sequence Continuation Rate    

Secondary/Postsecondary strategies for assessment/evaluation of CTE programs    
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Districts: Secondary districts in Nevada use the Nevada CTE Quality Program Standards (QPS) to design, implement,
assess, and improve CTE programs. The standards represent rigorous expectations for program organization and
delivery as well as illustrate the common responsibilities of the student, teacher, counselor, and school administration that
are needed to establish and maintain highly effective CTE programs. The Quality Program Standards were used by
districts to assess CTE courses, measure district progress, develop strategic plans to meet growth goals, and to ensure
program fidelity for sustainable long-term success. Additionally, Quality Program Standards are used to evaluate program
implementation, inform grant and budget processes, and measure progress against district goals and objectives. CTE
enrollment and progress data is also collected and carefully evaluated to determine areas of success, areas of focus for
growth, and areas in need of resources/intervention. Data includes, but is not limited to, enrollment data, program of study
continuation and completion, articulated credit earned, graduation rates, postsecondary transition success, attendance,
and special population success data. Data analysis of current trends is continually used among districts to evaluate
programs of study, program standards, identification of professional development and equipment needs. Additionally,
Professional Learning Communities use data based decision making strategies to continually revise/update curriculum
maps, ensure instruction is performance-based and integrates academic knowledge, as well as ensuring instruction
represents emerging technologies and best practices in business and industry.  Finally, all districts maintain committees
inclusive of CTE Advisory Technical Skills Committees and site accountability committees to evaluate CTE programs and
make recommendations based on assessment data, industry standards and needs.  The advisory committees have been
instrumental in providing resources and networking opportunities for all CTE programs to grow and develop rigor for
career readiness.    

Colleges:    

College of Southern Nevada (CSN): The Office of Sponsored Projects (OSP) works directly with the deans of each school
and program directors to measure program effectiveness to ensure all programs reflect industry standards and
certification. Additionally, the OSP worked with Financial Services to ensure purchase requests are expedited in a timely
manner as well as monitoring the budget and implementation of professional development and equipment into the
coursework and classroom for CTE students.    

Truckee Meadows Community College (TMCC): The CTE courses and programs at TMCC are subject to various levels of
review (internal and external committees) before approval. Once established, programs are monitored for completion and
retention rates. Individual courses receive feedback via course evaluation forms. CTE programs at TMCC are required to
hold Advisory Board meetings twice a year for employer and agency input. A Program Unit Review (PUR) is conducted
every five years. The goals of PUR are to: improve teaching and student learning; assess program or unit quality and
currency; reflect on the alignment of program goals and learning outcomes with institutional mission and Strategic Master
Plan; and provide data and evidence to support institutional planning, budgeting and decision-making.    

Great Basin College (GBC): CTE strategic plans are reviewed biannually to evaluate programs to determine needs for
improvement and/or modification. Program Advisory Boards are in place for each program to review curriculum and make
suggestions for changes/improvements based on industry needs/standards. Perkins accountability reporting through data
collection and review is conducted to determine whether or not GBC is meeting the state negotiated performance
indicators. In PeopleSoft “Tech Prep” student indicator was updated to CTE College Credit to ensure that we would
provide more accurate data to reflect matriculation rates.     

Western Nevada College (WNC): WNC uses a number of assessment and evaluation processes: The program
assessment and review committee oversee the program review process, the curriculum committee monitors program
design and content, and the technical skills committees provide feedback on the evaluation system. Additionally, the
NSHE Regents review reports on program instructional processes, content and outcomes. WNC also has partners in the
process of workforce development that contribute to the design, development, implementation, and evaluation of WNC
career and technical education programs.    

Secondary/Postsecondary strategies for meeting the needs of special populations     
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Districts: In secondary districts all students, including those of special populations are provided opportunities, including
equal access and equity,  to enroll in CTE programs for high-skill, high-wage, or high-demand occupations. Student
learning objectives are used to identify student growth goals toward CTE standards through targeted interventions such
as adjusted levels of performance, peer teaching/re-teaching, service learning and other success strategies. For students
with an Individual Education Plan (IEP), modifications such as differentiated curriculum and instruction, special equipment,
and tutoring are offered.  Personalized education plans are also written for students with educational barriers that are not
achieving their academic potential and are at risk for not reaching target scores or have failed courses. For ELL students,
CTE teachers utilize strategies recommended by ELL case instructors to provide appropriate interventions to students
with limited English proficiency including ESL support and translation services. Efforts to increase nontraditional student
participation and completion include reviewing of Perkins performance indicators with special emphasis on nontraditional
data.  Strategies were identified to increase STEM participation for females and efforts to increase male populations in
program identified as non-traditional for males.  Additionally, CTE counselors, administrators, teachers, and department
leaders participate in collaborative efforts to develop tracking reports for special populations (specifically FRL, EL,
non-traditional, and ethnicity) and reporting data to stakeholders.    

Colleges: Students with documented disabilities who need physical or academic accommodations can register with
college disability resource centers. Accommodations may include: academic advising, tutoring referrals, extra test time,
note taking, alternative testing environments, assistive technology, faculty liaison, auxiliary aides, and sign language
interpreters/captioning. Additionally, disabilities support services offer professional development workshops to assist
instructors in accommodating special population students. Colleges have also implemented various strategies for
recruitment and retention designed to reach out to special population students that promote enrollment, course completion
and degree attainment. Financial Aid Offices provide stipends to economically disadvantaged students, single parents,
single pregnant women, and displaced homemakers for unmet financial needs allowing special population students to
prepare for further education and training for high demand occupations.  

2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

State Response: The State worked closely with our community partners in determining and developing the direction of
CTE through their input on the state course catalog and state standards.  The state standards guide equipment and
technology expenditures, whereby the rationale for such purchases is based on the need to meet state standards.
Examples of local expenditures to develop, improve, or expand the use of technology are below.    

Districts: Common practices for using Perkins funds were equipment and supply purchases to up-grade and expand
programs critical for workplace readiness in high wage, high skill career paths. Equipment improvements occurred in
program areas such as Skilled & Technical Sciences (Architecture & Construction, Manufacturing, Science, Technology,
Engineering & Math, Transportation, Distribution & Logistics), Health Sciences (nursing, pharmacy practice, & EMT) and
Information/Media Technologies. The addition of the Perkins purchased equipment has allowed Nevada CTE programs to
continue teaching industry standard techniques while maintaining a safe work environment for both students and staff. In
addition districts have provided CTE teachers professional development/training on integrating technology into the
classroom through collaboration on projects, lessons, and data collection with a strong commitment to utilizing technology
to enhance the teaching and learning opportunities for all students. Upgrades in software were also made across multiple
programs to improve the depth and consistency of instruction, the integration of on-line instructional programs, and to help
solidify the curriculum and assessment opportunities for students. Finally, efforts continue to work with local businesses to
try to develop internships / mentoring opportunities with a focus on allowing special populations, including non-traditional,
to explore career opportunities, to the various job available in local regions.    
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Colleges: CTE programs funded by Perkins each use intensive lab (hands-on) instruction making having up-to-date,
industry standard equipment critical to quality instruction and job preparation.  Students participate in individual and
partner projects providing each student with a more hands-on practice and experience. Examples of Perkins funds use
include: improved/expanded use of technology in advanced/applied technology (diesel technology/engine management
systems), health sciences (diagnostic medical sonography), and the creation of interactive business and music technology
labs. The new technologies provide students with an added competitive edge and increased knowledge of industry
standard technology. The technology labs integrate theoretical and practical applications with hands-on experience that
provide students with skills and experience necessary to for high skill, high wage, and high demand occupations.
Additionally, colleges use standard classroom technology to deliver instruction which can include interactive video, smart
boards, wireless technology, teleconferencing and a wide range of information integration resources. Faculty also
received hands on equipment/technology training to ensure skill sets were at the level to effectively teach students using
the new technologies.  

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

Districts:     

Clark County: Professional development was provided for new and experienced CTE teachers in six program areas
including:  software use training, academic integration, employability skills, best practices, industry tours, technology use
training and training for special populations. Instructional strategies, program implementation, workplace readiness skills
training are also incorporated in CTE professional development trainings.  Many CTE professional development
opportunities include a focus on project-based learning (PBL) strategies and the CTE Mentoring Aspiring Technical
Educators (MATES) trainings which are designed to help new CTE teachers (years 1-3) with topics such as working with
special needs students, classroom management, student learning styles, emergency procedures, and documenting
student progress. Additionally, CTE teachers, counselors, administrators gain valuable knowledge and seek growth
through attendance at national and state conferences. The conferences frequently include in depth sessions on current
industry trends, technology tips and best practices in the classroom.    

Washoe County: Professional development for CTE teachers is determined by the goals of the district, student
achievement data, teacher observation outcomes, and state/national best practices. To help all district stakeholders gain
a better understanding of the many changes in CTE, as well as the value of coursework and outcomes in the context of
preparing students for college and career, focused professional development was provided to multiple district stakeholder
groups. Some examples include:    

- CTE staff met with each high school administrative team to discuss the current and long-term plans for Signature & CTE
programs in their schools, testing requirements, and employability skills implementation. Also, on-site support was
provided throughout the year to assist with scheduling, parent issues, testing, and any other issues of concern to the
school.    

- CTE Department staff attended District high school and middle school counselor meetings to educate these key
stakeholders on the many advantages available through CTE coursework. Additionally, counselors from each high
schools met regularly to discuss programs of study, student retention through completion, scheduling issues, and other
CTE related information.    

-CTE Department staff attended district registrar, administrative, and Board of Trustee meetings throughout the year to
present information about programs of study, procedures for registration and tracking students, opportunities for
postsecondary transition, and other pertinent information.    

- Curriculum & Instruction coordinators (science, math, STEM, history), counselors, and administrators were invited to
attend state and nationally sponsored CTE professional development opportunities, such as the Nevada ACTE and
national ACTE conferences.    

- In collaboration with the Economic Development Authority of Western Nevada (EDAWN), administrators, counselors and
teacher-leaders from middle and high schools were taken to high-growth industries in the area for a full day of touring,
discussion and learning around what knowledge and skills are necessary for success in today’s workplace.    
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Districts at large: Within districts, CTE teachers and counselors attended the Association for Career and Technical
Education (ACTE) National and Regional conference to develop and maintain academic and industry knowledge and
skills. Additional professional development activities focused on depth of knowledge in addressing the goal of
strengthening academic achievement and CTE Skills Attainment. Additionally, CTE teachers attend regularly scheduled
CTE collaboration trainings to enhance curriculum to improve student academic achievement. Evidence-based effective
teaching strategies regarding key vocabulary, verbal scaffolding, student discourse, providing specific and immediate
feedback, and assessment of student learning are the highlights of these collaborations. Additional training focuses on
differentiated learning and meeting the needs of diverse students.  Teachers also attend meetings and trainings within
their discipline to collaborate, stay current on trends within the industry, and develop higher level of academic and industry
knowledge.    

Colleges:     

College of Southern Nevada: Perkin’s funds provided access to CTE faculty professional development that included
attendance at conferences, skill based trainings and hands-on equipment training. To ensure students have the
competitive edge and knowledge of current technology faculty were afforded professional development opportunities in
database structures from Oracle systems, Ruby programming, and teaching methodology through the Tech Mentor
Conference. On-site training was provided for the EMS faculty for the usage of equipment that simulates childbirth in the
delivery room and allows students to experience a multitude of life-like real time birthing settings. The culinary faculty
attended specialized skill trainings at the industry-wide American Culinary Federation (ACF) convention to provide
students with the latest culinary skills to be competitive and to secure the well-paying culinary positions.     

Truckee Meadows Community College: Professional development included attendance at the Association of Collegiate
Educators in Radiologic Technology (ACERT) conference. This conference is directly related to education in the radiologic
sciences for program faculty and clinical faculty as well as students preparing for the national certification examination
through the ARRT. HVAC faculty attended the conference for HVAC Excellence which provided information about
emerging industry trends and focused on the technology used in the field. Early Childhood Education faculty participated
in professional development at the NAEYC conference, and at TMCC, on Technical Assistance on Social Emotional
Learning (TACSEI).    

Western Nevada College: The WNC Disabilities Support Services Coordinator offered professional development to assist
instructors in accommodating special population students. School guidance counselors participated in professional
development relating to CTE program of study development and Career Pathways Leadership Certification Training.
Additionally, guidance counselors are active members of the WNC Regional Tech Prep Consortium and participate in the
Bridge to Success program which has dramatically improved communication with service area secondary guidance staff
and CTE programs.    

Great Basin College: GBC provided professional development as follows: Instructors attended the July 2016 NACTE
Conference, Paramedic faculty attended the Committee on Accreditation of Educational Programs for the Emergency
Medical Services Professions (CoAEMSP) conference, Electrical program faculty members attended Electrical Apparatus
Service Association conference, and Computer Technology faculty members attended conferences related to their
teaching areas (design and land surveying/geomatics).  Various GBC workshops related to college instruction such as
design, delivery and/or assessment, integrating technology into existing college courses such as WebCampus (online)
enhancement, interactive video cameras, smartboards, iPad and iPod use in the classroom or similar technologies were
offered to all GBC faculty throughout the year.  Additionally, CTE College Credit offered workshops for high school
counselors and administrators on the CTE College Credit model initiative regarding post-secondary entrance points. 
Workshops were also offered on CTE dual credit articulation for Agricultural Mechanics, Early Childhood Education,
Graphic Design, and Health Science.  

4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

Districts:     
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Clark: Multiple “Girls in Tech” and “Girls in STEM” events were held which are designed to expose and engage female
students to careers in technology and STEM related career fields. Students were engaged in hands-on activities to
encourage them to pursue nontraditional careers, specifically those focused on technology and STEM related fields.
Students were also given the opportunity to hear from current female professionals in technology and STEM industries
and ask questions about career paths and education. By generating visibility of these careers, these events encouraged
interest in technology and increased enrollment of female students in CTE classes related to technology and STEM.
CCSD also offered opportunities for non-traditional female students to attend Construction Career Days where they
participated in interactive exhibits by local employers and career exploration seminars that represented all aspects of the
construction industry providing insight into the various aspects of planning, development, financing, insuring, and
constructing projects. Additionally, students attended Manufacturing Day events which offered tours of and provided
opportunities to learn about the various aspects of product development, production processing, marketing, accounting,
and maintenance.    

Washoe:  WCSD provided preparation for and exposure to non-traditional fields through comprehensive outreach and
community partnerships. Multiple events took place during FY 2015-16 to educate students and families about career
opportunities in CTE programs. Outreach to middle schools also occurred where eighth grade students participated in
WCSD’s Career Expo exposing participating students to over 80 high growth regional industries, as well as provided an
opportunity to learn about secondary and postsecondary programs that provide pathways to high demand, high wage
careers. Particular focus was placed on non-traditional gender representation in career clusters as well in program areas
represented by traditional and non-traditional student populations. Teachers were provided with training and
recommendations for representing the myriad opportunities available in non-traditional fields and current students were
selected as positive peer role models representing non-traditional programs.    

Districts at large: Across districts students are encouraged to enroll in and complete nontraditional courses and are given
equal opportunities regardless of race, gender, or special population status.  Students are also encouraged and provided
opportunities to participate in career and college fairs, field trips, guest speakers (including nontraditional e.g. nursing &
engineering), career counseling, and college campus visits. With campus visits students receive assistance with college
or career entrance and become aware of financial assistance opportunities specific to CTE students.  Districts also
provide career weeks for high school freshmen that included industry guest speakers, CTE program tours, and
opportunities to learn about careers from business and industry representatives, many of which included non-traditional
career opportunities. Additional outreach is given to middle school students where students are given an overview of each
CTE sequence and are encouraged to enroll in CTE classes as they transition into high school. Specific strategies to
increase nontraditional student enrollment and participation include examining trends with the 6S1/6S2 performance
indicators during teacher PLCs to discuss possible contributing factors for low non-traditional participation/completion. 
Action steps included: increased recruiting efforts during freshmen transition, grouping females to reduce isolation in male
dominated programs, recruiting at the 8th grade level, working with partners to bring in guest speakers that are
representative on non-traditional careers, and increasing/providing opportunities for males to participate programs that are
non-traditional for their gender. Additional efforts for increase female non-traditional participation included continued to
coordination of “Women in Engineering” programs with a partnership with the Nevada Department of Transportation
(NDOT) where CTE staff meet with female engineers to discuss a plan for recruiting, engaging female students into the
engineering and manufacturing programs. Female students participating nontraditional programs also served as mentors
to assist in recruiting other potential females in an effort to increase participation in engineering, welding, IT Essentials,
and manufacturing.  Internship opportunities are also made available to high school students where non-traditional
occupations are encouraged, supported, and mentored by business partners.    

Colleges:     

College of Southern Nevada: CSN continues to be involved in Achieving the Dream Initiatives and is committed to
academic success through preparing our students for the community college experience and providing information about
career opportunities and educational pathways. Counselors review academic pathways to ensure students understand
their major and occupational options upon program completion. To expose students, especially special populations,
special efforts by faculty  are provided to present high wage/high demand careers to nontraditional populations at college
activities and career fairs, school visits, and the annual Science & Technology Expo.     

Truckee Meadows Community College: The technical training programs at the Applied Technology Center provide training
for high skill/high wage occupations many of which are nontraditional for females (Construction, Manufacturing).  Students
are exposed to simulated working environments, labs and visits to employers. Employers are also encouraged to visit
classes as guest speakers and to interact with students about nontraditional career opportunities.    
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Western Nevada College: The recruitment of students interested in nontraditional careers utilizes the strategy of faculty,
staff, and students to recruit students interested in nontraditional career pathways.  WNC’s Bridge to Success Program is
a one-stop service provided by the college with the goal of increasing student access to higher education.  The Bridge to
Success staff is trained go directly to service area high schools to recruit potential students and promote access to higher
education. Part of the Bridge to Success staff are student peer mentors and ambassadors who serve as representatives
of career pathway programs that are inclusive on nontraditional programs. Given these efforts, nontraditional career
enrollment is expected to grow with the recruitment of secondary students who have made nontraditional career choices.  
  

Great Basin College: All college materials include targeted efforts to reach out to nontraditional groups.  Non-traditional
student images are integrated into advertising, posters, website, videos, program brochures and recruiting materials.
Additionally, all materials developed by and for CTE College Credit include information regarding all students in
non-traditional pathways. GBC recruiters and the CTE College Credit coordinator also ensure they highlight
non-traditional fields when they are speaking with prospective students.  

5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

Districts: Across districts individuals with disabilities, individuals from economically disadvantaged families, individuals
with limited English proficiency, and individuals preparing for nontraditional training and employment are all offered
additional resources/accommodations/modifications to ensure success in their programs. For students with an Individual
Education Plan (IEP), modifications such as differentiated curriculum and instruction, special equipment, and tutoring are
offered. The needs of ELL and economically disadvantaged students are addressed as they are identified through the
intervention process. Teachers were provided professional development to understand the emotional and social issues
related to these students and have also received training to modify when their instructional techniques to facilitate learning
for these students.  Counselors at the high school work cooperatively with the CTE instructors to facilitate opportunities for
these students and to provide necessary accommodations.  In certain cases, classroom aides assist with instruction to
facilitate learning and skill attainment for these students. Additionally, CTE teachers worked closely ESL instructors to
adjust programs, provide ESL support, translation services, curriculum modification, role models and mentors, tutoring,
and counseling.  For nontraditional students, districts partner with local agencies, including colleges and regional business
and industries to offer job shadowing and career information events for as well as tours and assistance with college or
career opportunities.     

Colleges:     

College of Southern Nevada:  ReEntry Centers on each campus work closely with counselors, Financial Aid, the Disability
Resource Center, Testing, Career Services and CTE program directors to provide services to special population students
including economically disadvantaged, single parents and displaced homemakers. ReEntry Specialists provide advising,
case management and counseling to assess and design services that meet student needs as well as provide career and
technical advising. Students are referred to: College Placement Testing to determine their academic barriers; Career
Services for Career Inventory Testing; Financial Aid for application for grants, scholarships and work study; Tutorial
Services for extra academic coaching, especially in reading, writing and math; and Counseling for orientation on services
and degree requirement. Additionally, specialists maintain regular contact to improve retention, provide support services
and referrals, and assistance with tuition, textbooks, transportation and tools for their program. Workshops provide
students information on topics such as studying, life skills, job interviewing and nontraditional career exploration.    

Truckee Meadows Community College: TMCC’s Re-Entry Center now called Educational Partnership (EP) provides
career and educational services to single parents, displaced homemakers, and students with disabilities. The Educational
Partnership worked with CTE students to provide case management, assistance with navigating college policies/
processes, and financial support so that students can effectively manage family, job and other demands of life while
completing their academic course of study. Students meet with a ReEntry Specialist each semester to review educational
goals and academic plans and identify potential barriers to success. These meetings include referrals to both TMCC and
community resources that enable the student to overcome barriers to success.  CTE students also meet with an
Academic Advisor each semester to ensure they are on track towards educational goals. Furthermore, academic progress
reports are completed each semester to ensure students are on track and to identify and problem solve concerns
regarding attendance or academic performance. Finally, students are provided with direct student support including
additional tutoring, assistance with registrations and referrals to community agencies for non-educational services as well
as free services from the Career Center such as: Resume and Cover Letter Review, Interview Preparation, Application
Assistance, Job Search Advisement and creating connections through networking.    
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Great Basin College: GBC maintains a year-round Office of Disability Support and Related Services which assists all
students who require accommodations in order to be successful in their programs of study. GBC also has a full-time
Program Officer/Native American Liaison who works closely with Native American students to provide industry sponsored
Maintenance Training Cooperative (MTC) scholarships for Native American students. GBC’s CTE College Credit also
provides campus tours and college information to students from Nevada Youth Training Center (incarcerated students).    

Western Nevada College:  Services and/or resources are available to assist special populations with the practical
application of skills through the Disability Support Services office.  These services range from a sign language interpreters
for the hearing impaired, audio books for the visually impaired, to testing accommodations, etc. The Disabilities Support
Services effort and WNC’s relationship with the Bureau Of Vocational Rehabilitation is designed to provide
accommodations that enables students with special needs to have a career with upward mobility and high wages as well
as a future in high demand occupations. WNC has also established a program with Perkins funds and facilitated through
the Financial Aid Office and the Business Office disbursement process to provide stipends to economically disadvantaged
Single Parents, Single Pregnant Women, and Displaced Homemakers for unmet needs. These funds will also be available
to economically disadvantaged persons who do not qualify for FAFSA due to prior unpaid student loans or similar
considerations.  

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

State response: The Department of Education provided technical assistance for eligible recipients through a variety of
methods. Each professional staff member was assigned to a region consisting of secondary and postsecondary local
educational agencies. The regions are: Southeastern Region, Northeastern Region, Western Region, and the Washoe
Region. A point person and back-up person are assigned to each region for the purposes of technical assistance. In
addition, each agency within each region knows the content specialization of each department professional staff member.
So, each LEA has a technical assistance contact for grants and a technical assistance contact for program development.  
 

Additional emphasis was placed on the organization of the CTE webpages on the Department of Education's website. The
webpages include resources for    the following:  (1) grants administration; (2) compliance; (3) program development; (4)
accountability; (5) CTE assessments; and more.    

In FY15-16, two statewide meetings were held in November 2015 and April 2016 for all CTE administrators. The Spring
meeting focused on industry credentials and grants administration. Throughout the year, the CTE staff readily provided
ongoing communications with local recipients, following organized lines of communications.    

A grants calendar is developed each year to provide local recipients with due dates for local grant application submissions
and accountability requirements.  In addition, seven local agencies were officially monitored; the monitoring visits were all
site based with technical assistance integrated into the compliance reviews.  

7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

97636.12

Number of students participating in Perkins CTE programs in state correctional institutions:

946

Describe the CTE services and activities carried out in state correctional institutions.

Nevada provides Perkins funding to four youth correctional facilities: C. O. Bastian High School (Caliente Youth Center)
and Spring Mountain Youth Camp in Southern Nevada, Independence High School (Nevada Youth Training Center) and
Jacobson High School in Northern Nevada. This year   all youth correctional facilities received Perkins funding. All
facilities used funding with the exception of Jacobson High School who were awarded but did not draw any funds down.    
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C. O. Bastian High School (Caliente Youth Center): C.O. Bastian (COB) High School provides educational services for
youth from the Caliente Youth Center (CYC). Youth at CYC are incarcerated juveniles ranging in age from 13 years old to
19 years old. The average length of stay for a student at the Caliente Youth Center is approximately 8-9 months. Most of
these students come from very difficult circumstances and have had very poor educational experiences prior to arriving at
CYC. During the time students are at CYC, COB provides many opportunities for students to learn, to recover credits, and
to gain valuable skills that can help them in the workplace and in life. During the 15-16 School Year COB High School had
349 students participating in CTE programs. COB High School offers CTE classes in: Agriculture Science, Agriculture
Mechanics Technology, Fashion Design, Graphic Design, Culinary Arts, and Hospitality Management. All students at COB
High School have the opportunity to attend at least 2 CTE classes at a time and some students have the opportunity to
attend as many as 4 CTE classes depending scheduling.  CTE courses are crucial to the culture of our school and to the
success of the students. These courses provide these students with something most of them have never experienced; the
opportunity to successfully create something worthwhile, to perform meaningful skilled tasks that they have never been
exposed to, and the opportunity to learn things that will be an asset to them throughout their life. For many students, it is
quite literally a life changing experience. Typically students appreciate and enjoy their CTE classes so much that their
enthusiasm carries over into their other classes as well. Although COB do not have students long enough to be
"completers" the manner in which we administer CTE classes is crucial to our overall success.    

Independence High School (Nevada Youth Training Center): During the 2015-2016 school year Independence High
School had 357 students participating in CTE programs. Nevada Youth Training Center is a “staff secure” residential
treatment facility for male incarcerated juveniles. NYTC’s mission is to provide incarcerated students a safe and effective
learning environment that increases academic and vocational skills.  It offers all classes required to graduate high school
in Nevada as well as elective subjects, remedial programming in reading, language and mathematics, special education,
ESL classes, personal development, vocational training, and career exploratory classes.  NYTC offers CTE classes in:
Culinary Arts, Kitchen Lab, Employability Skills, Graphic Design, Web Design, Auto Technology, Workplace Safety,
Welding, Auto Shop, Diesel Mechanics, and Construction. All students at Independence High School have the opportunity
to attend at least 1-2 CTE classes at a time and some students have the opportunity to attend as many at 6 CTE classes
depending on class schedules. These courses provide students with the opportunity to learn skilled trades that will
support their successful transition upon release.    

Spring Mountain Youth Camp (SMYC): During the 2015-2016 school year SMYC had 240 students participating in CTE
programs. While in residence, students have the opportunity to enroll into a Career and Technical Education course in
Embroidery where students learn to design logos, set up equipment to transfer that logo on to apparel (hats, T-shirts, etc.)
and discuss marketing of their own skills and the products they manufacture.  Students also participate in a careers
preparation program where they learn more about employment together with important skills necessary to be successful
in employment. During the 2015-16 school year, Perkins funding was used to purchase twelve student desktop
computers, and other related technology equipment as well as software to establish as job search library and other
instructional materials enabling students to expand their knowledge of the world of work.  Additionally, arrangements were
made for teachers to participate in professional development expanding their knowledge base to integrate the instructional
materials into the curriculum for which they have direct responsibility.  

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

0

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

0

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

N/A  

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

Yes
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Washoe County School District: Perkins funds were used to provide professional development opportunities to charter
school CTE teachers.    

Truckee Meadows Community College: Students from ACE High School used equipment purchased with Perkins funds.  

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

Yes

Districts: Districts used Perkins funds to provide professional development opportunities to family and consumer sciences
teachers in areas such as culinary arts, early childhood education, and fashion/interior design. In culinary arts, Clark
County trained teachers in ServSafe certification in order to provide similar and related training for students. Using iPads,
computers, and other electronic devices, FCS teachers used the KP Culinary Arts online education system to prepare
culinary students for assessment testing. In Churchill County Culinary Arts program students received training in first-line
food prep, how to purchase high quality food and how to prepare menus and plan recipes.  This supports the home
environment as well as entry level career positions and opportunities for advancement up the career ladder to chefs,
cooks, resort managers, convention planners and environmental services inspectors. In early childhood education
professional development was offered with a focus on pre-schools. Professional development in Fashion/Interior design
include marketing for fashion and interior design and workplace readiness skills with a focus on customer relationship, as
well as use of Chief Architect software to build and manipulate home and commercial designs. Funding was also used
utilized to provide substitutes for CTE teachers to support CTSO activities and facilitate student travel for special
populations.  

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

No

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

No

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

Yes

College of Southern Nevada: Through the Career Services and Re-Entry Center, CSN students in CTE program who
needed assistance were provided supportive services to assist in continuing their education.  Some of these services
included tuition and textbook support, career-specific equipment and transportation support.  The career-specific
equipment included uniforms for nursing, paramedic, automotive and culinary students, as well as stethoscopes for
nurses, knife sets for culinary students and personal protective equipment for students in various CTE areas.    

Truckee Meadows Community College: Through the Career Center TMCC assist students as they pursue their career
development goals and search processes through job preparation, work experience (includes internships) and employer
solutions. The Career Center also has primary responsibility for the online CareerLink job board. The programming is
guided by the Career Center Advisory Board (CCAB) with membership from center staff, academic faculty, students and
area employers. Additionally, the Career Center also provides opportunities for students to attend job fairs, employment
workshops, career explorations, professional development, classroom presentations, and community outreach.    
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

State Response: All state CTE standards are developed using a consistent process to ensure industry validation of the
technical content.  In FY15-16, state standards were developed for the following CTE programs of study:  (1) Food
Science Technology; (2) Emergency Telecommunications; (3) Health Information Management; (4) Architectural Design;
(5) Environmental Engineering; and (6) Manufacturing Technologies. The technical standards, at the performance
indicator level, are then thoroughly cross-walked to the Nevada Academic Standards in English Language Arts (ELA),
math and science. By validating the alignment of academic and technical content in state standards, students receive
multiple opportunities to integrate knowledge in English Language Arts, math and science.  Within CTE programs there is
a focus on the integration of academics in the CTE classroom to improve student academic and technical skills acquisition
by making explicit connections between CTE coursework and Nevada Academic Content Standards in ELA, math and
science.  Additional strategies include cross curricular integration of direct applications of ELA, math and science into
work related employability skills with a focus on collaboration and team building.     

Districts: Districts focused on the integration of academics in the CTE classroom to improve student academic and
technical skills acquisition by continuing the work of making connections between CTE coursework and Nevada Academic
Content Standards (NVACS) (Common Core State Standards) in math and English. These efforts included strengthening
CTE frameworks that require integration of high-level academic coursework alongside challenging CTE classes and by
continuing the development of curriculum maps for all level 1 and level 2 courses that explicitly identify NVACS math and
English connections in each discipline. Districts also offered professional development opportunities that focused on
strengthening CTE academic integration in which staff worked collaboratively with other departments including literacy,
math, science, and ELL. These professional development opportunities included lesson plan development with an
emphasis on literacy and math strategies for students with limited English proficiency. Through a more in-depth look at
assessment results, an increased focus was placed on needed improvement in identified performance indicators,
including those that have been cross-walked with ELA and math standards.    

Colleges:    

College of Southern Nevada: To provide support for the CTE programs and to improve students’ academic and technical
skills, CSN has a two prong effort of which one is focused on the Faculty and the second is focused on the students.  For
the Faculty component, CSN has continued its commitment to the assessment process, academic outcomes and
curriculum course mapping driven by focusing on the CTE faculty.   The Director of Assessment conducted 1:1 meetings
with faculty, presented at faculty meetings and conducted trainings through the Center for Academic and Professional
Excellence (CAPE) to further educate and entrench assessment and its importance to student success.  For the Student
component, CSN continued its support to CTE students through Supplemental Instruction (SI) and Tutors funded by
Perkins.  Tutors continue to be imbedded within programs as needed to address student academic preparatory needs. 
This initiative addresses meeting student needs in the classroom and supports faculty in practical and experiential
learning. Faculty report high satisfaction with imbedded tutoring and students report increased confidence in
competencies attained through hands-on activities in the classroom.    



Step 3: Use of Funds: Part C

Date Printed: 07/26/2017 14

Great Basin College: GBC provided support for CTE programs to improve the academic and technical skills of students
through the integration of academics with career and technical education in the following ways: Embedding core math and
English requirements into CTE programs, the continued use of Accuplacer to determine college-ready course placement
and/or remediation; the offering of a Summer Bridge program for students who require remediation in math/English prior
to the start of CTE programs; and student access to the Academic Success Center which provides tutors for English and
math for all students.  Additionally, CTE College Credit continues to work with GBC faculty on the CTE College Credit
model and secondary program changes to develop articulation agreements. Developments include several
post-secondary pathways for CTE College Credit, CTE dual credit, and Academic dual credit classes for students to
pursue in high school to work towards Certificate of Achievement or Associate of Applied Science. Finally, all CTE
program certificates and associate degree programs have academic course requirements (not simply the technical
courses) that students must take and pass in order to attain the certificates or degrees.    

Truckee Meadows Community College: TMCC encourages students to accomplish their general education in conjunction
with their CTE programs. Additional curriculum is integrated into programs to enhance student performance as well as
improve student retention, persistence, and outcomes. Efforts also include providing students with opportunities for field
experience and practicum for select courses.    

Western Nevada College: WNC has strengthened academic and career and technical components through
career/technical divisions maintaining active curricular and technical skills advisory committees and by continuing to
pursue national accreditations of its applied programs. Additionally, with Perkins resources, WNC and the State
collaborate to articulate and align technical courses with the CTE College Credit program. Both secondary and
post-secondary institutions now have common CTE course naming and numbering. By using the common course catalog
and defined CTE programs of study, WNC has enhanced student transition and completion by developing a career
pathways landing page that supports CTE program organization by career clusters. Finally, the college plans to continue
increasing its visibility and strengthen its communication avenues with school districts, as well as ensuring alignment of
certificate and accredited degree programs to meet the needs of students and employers.  

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

State: State law requires every school district to have an advisory technical skills committee that includes membership
representing postsecondary education, business and industry, parents, and students. Post-secondary institutions maintain
program specific industry advisory committees. State staff, postsecondary faculty and district representatives serve on the
governor’s nine Industry Sector Councils to support growth of target industries in Nevada.  The state CTE director serves
on the Governor’s Workforce Development Board and the Governor’s Workforce Development Board’s Executive
Committee. The State CTE College Credit Steering Committee met to design the new statewide articulation system and
propose policy changes.  The Committee consists of representatives from secondary and postsecondary education in
rural and urban areas of the State. State standards writing teams often include direct involvement of business and
industry representatives. Industry experts also complete the criticality surveys for all state standards that guide
end-of-program assessment development.              

Districts:    

Clark: CCSD facilitated collaboration and partnerships with business, industry and the community at large via a CTE
Advisory Committee consisting of business and industry community members from all cluster areas. Partnerships and
support of CTE programs provided students with opportunities to explore career pathways with industry applications and
exposure to all aspects of industry, including apprenticeship programs, industry mentors, field trips and scholarships.
 Examples of CTE-sponsored events include:  National Job Shadow Day, Career Days (Construction / Manufacturing
/Automotive), Health Science Exploration Days, College Tech Expo (focus on STEM programs), tours of health care
facilities (business and marketing focus), and the Annual Future Cities event to spur interest in construction careers.
Additionally, the University of Nevada, Las Vegas provided opportunities for ambassadors to engage with CTE
engineering students as well as providing tutoring and scholarship assistance for entering freshman identified as having
financial need and/or requiring mathematics tutoring. The College of Southern Nevada also donated equipment to the
Electronics Technology program and all of the southern Nevada apprenticeship training centers participated in career
days.    
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Washoe: WCSD supports partnerships that help enable students to achieve state academic standards and technical skills
through the state mandated committee structure, formal and informal postsecondary and industry collaborations, and
expansion of systems that systematically involve students with community and community with students. These goals
were achieved through:    

1)   State Mandated Committees: WCSD has active industry committees that bring teachers and industry professionals
together to share knowledge, review curriculum, provide opportunities for technical skill development and connect
classrooms to real business applications.    

2)   Postsecondary and Industry Collaborations:  WCSD has engaged in numerous partnerships with Truckee Meadows
Community College and the University of Nevada, Reno to provide professional development for teachers to more clearly
align curriculum from grade 9 through 16 and identify transition opportunities to ensure students are prepared for
postsecondary matriculation, both academically and technically leading to a significant increase in dual credit
opportunities for certification. WCSD has also engaged in numerous industry collaborations that expose students to
career opportunities, reinforce the academic and technical knowledge needed for success, and provide connections that
motivate students to become program completers.    

3)   Expansion of Systems:  As more students progress toward program completion, the demand for internship
opportunities has increased. Concurrently, as the community focus on CTE has increased, the desire for community
members to take an active role in school-level work has increased. To meet the demand of both, WCSD developed a
database that will allow a centralized input for volunteer and internship opportunities.    

Districts at large: Districts involve key stakeholders such as parents, students, teachers, business and industry
representatives, regional colleges, and community agency representatives to support partnerships that enable students to
achieve state academic standards and technical skills. District CTE advisory committees are a key component of the
process of working with business and industry partners to support the development and implementation of new programs
of study through collaboration with community and state economic development agencies in an effort to support
expanding workforce needs in the region. The CTE Advisory Committees also conduct routine outreach to support
partnerships with concentrated efforts to bring together higher education, adult education, employers, labor organizations,
parents and other partners to discuss individual district progress with its CTE programs.  Districts also work with the
Governor’s Workforce Investment Boards, Northern Nevada Development Authority Committee for Workforce
Development, and Manufacturing, Health, and Agriculture and Natural Resources departments to identify strategies for
improving student skills as well as provide the opportunity to develop partnerships that benefit students throughout CTE
programs. Districts also expanded both Articulated and Dual Credit offerings for students with regional colleges (College
of Southern Nevada, Great Basin College, Truckee Meadows Community College, and Western Nevada College) to offer
course work to meet standards in both academic and technical fields. Students have the opportunity through articulated
credit and dual enrollment programs to receive college credit while completing their high school classes. These programs
enable students to achieve high academic standards as well as achieve high career and technical skills applicable to
future employment.  

3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes

State: State staff provided regular professional development training to counselors on CTE programs of study, CTE
assessments, credentialing, and CTE College Credit.    

Districts: Clark and Washoe County School Districts used Perkins funds to provide work-based learning specialists who
collaborated with counselors and assisted with students’ obtaining job shadow and internship opportunities. Student and
teacher opportunities to see industry first-hand via field trips and industry tours were supported as well as providing
opportunities for students to explore a variety of available career options. Additionally, Perkins funds were used to hire
consultants to provide support and guidance for counselors on master scheduling, program of study, and CTE
assessment management.    

Colleges:    
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College of Southern Nevada: Perkins funds supported two areas to improve career guidance and academic counseling:
CTE College Credit Program and Student Success Initiative.  The CTE College Credit program disseminated career
pathway brochures to all Southern Nevada high school career centers and counseling offices. There are currently 28
tri-fold distinct brochures that include CSN Program information; employment outlook for the specific industry; tools for
students to research their field; information on CTE College Credit; how to get started as a CSN student; and key contact
information for the college. Additionally, the Student Success Initiative piloted a CTE Career Path Readiness Orientation. 
The orientations provided specific CTE career information such as education needed, necessary skills, and additional
opportunities in the field and wage information.     

Great Basin College: GBC continued to offer the School District Partnership Workshop for high school administrators,
counselors, and CTE teachers. Topics included: potential dual credit partnerships, growth of CTE programs, district
reports on CTE progress and other initiatives.  By providing information on current higher education initiatives, counselors
were able to improve career guidance and academic counseling for high school students.    

Truckee Meadows Community College: The Career Center developed Major Exploration workshops in conjunction with
Academic Advisement.  

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

Yes

State: Reserve CTE College Credit funds were used to support the development of statewide secondary-postsecondary
CTE College Credit articulation agreements according to new policies and procedures approved by the State Board of
Education and Nevada System of Higher Education.  The reserve funds were allocated to each community college (CSN,
GBC, TMCC and WNC). In PY15-16, 105 statewide articulation agreements were active, with all agreements following
state articulation policies:  Great Basin College – 24 agreements; College of Southern Nevada – 35 agreements; Truckee
Meadows Community College – 33 agreements; Western Nevada College – 13 agreements.  The system of statewide
articulation agreements was initiated to fast-track students to first-level postsecondary credentials and degrees, that
include Skill Certificates that qualify students to earn industry certifications, Certificates of Achievement (30 credits with
technical content); and Associate of Applied Science Degrees.    

Districts: In Washoe County Perkins funds were used to pay teacher stipends for curriculum map and common
assessment development that included a cross-walk to articulated agreement objectives. In Douglas County the WNC
CTE College Credit Committee functions through the cooperation of the CTE College Credit Consortium.  A member from
each county within the WNC service area serves on the CTE College Credit Leadership Team.  Meetings are held
quarterly.  All participating schools were provided the opportunity to participate in the development of plans and strategies
for the 2014-2015 programs. In Nye County the Coordinator of Federal & State Programs works with the colleges on
articulated agreements.     

Colleges:     

College of Southern Nevada: The CTE College Credit Coordinator facilitated the development of 35 articulation
agreements.  Perkins funding supported the efforts in articulation and in promotion of CTE College Credit including the
requirements for End-of-Program assessments and the Career Readiness Skill Attainment Certification.     

Great Basin College: All funds supporting the GBC CTE College Credit Office are used to maintain current articulation
agreements between its programs and appropriate secondary schools’ programs throughout the state.     

Truckee Meadows Community College: The CTE College Credit Program has established 33 state-wide articulation
agreements between TMCC and the Department of Education. The articulated credit is directly aligned to a specific
degree, certificate or skills certificate. The articulation agreements span each of the four academic divisions of the College
and represent all six secondary school program areas.    
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Western Nevada College: WNC and the State are continuously developing and strengthening K-16 program articulations
connected by career pathways. The 2016 fiscal year, the focus was directed towards the beginning of statewide
articulations due to the changes the Nevada Department of Education approved for a new joint policy statement for
articulated credit. This enables articulation agreements to be more aligned from the college standpoint. Continuing to
establish programs of study with participating school districts, while also working to increase the number of students that
complete secondary POSs, enroll at WNC and receive the CTE articulated credit will continue to be the focus in FY16 and
in the future.  

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

Yes

College of Southern Nevada: Perkins funding was not used for initiatives to facilitate the transition, but did fund equipment
to expand and to enhance sub-baccalaureate career and technical education for CTE students transitioning into
baccalaureate programs. This included equipment purchases for Cardiorespiratory Sciences, Medical Laboratory
Technician, Computing & Information Technology and Engineering Technology. These acquisitions are needed for the
AAS programs and contribute to the expanded BAS pathways.  

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

Yes

The following career and technical student organizations (CTSOs) serve secondary and postsecondary students in
Nevada: DECA, FBLA, FCCLA, FFA, HOSA, and Skills USA.    

Membership in CTSOs for 2015-16 was:  DECA – 1,950; FBLA – 1,025; FCCLA – 451; FFA – 2,748; HOSA – 1,679; and
Skills USA – 3,451.  The total membership enrollment was 11,304, a 3.9% increase over the previous year.    

Districts used Perkins funds to purchase CTSO curriculum, substitute teacher coverage, and provide teacher professional
development and travel to CTSO Leadership, State, and National conferences.  

7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

Yes

Districts: Districts at large facilitated collaboration and partnerships that support  CTE programs through multiple
CTE-sponsored events such as National Job Shadow Day, Manufacturing and Construction Days, Engineering Days,
Operation Healthcare Bound, Girls in Tech and Tech Expos to name a few. Additionally, CTE programs have a multitude
of community partners who provide industry information through classroom presentations, lab demonstrations, field trips,
guest speakers, internships, and cooperative occupational education.  Through these business and industry partnerships
students learn the process of employment, business skills, technical and production skills, industry health and safety,
management skills, labor issues, and all other aspects of business, industry, and  community to provide students with
opportunities to participate in all levels of CTE career related fields.  Teacher stipends were also paid to supervise
internships outside of contract hours and funds were used to support field trips and industry tours for students to gain
knowledge of and experience with multiple local business and industry sectors.    

Colleges: Colleges prepare CTE students to enter the workforce with hands-on experiences and earned certification
and/or licensure in their respective fields. Certification processes are designed not only as a quality control
measure/competency attainment, but to reflect a skill set used in local industry. Additionally, industry partners are invited
to and regularly attend all CTE College credit events and classroom visits. Employers have been active with the funded
programs providing employer facility tours, classroom guest speakers, and internship and placement opportunities. 
Employers also provide direct input into the creation of new courses, credentials and degrees to ensure the content within
the program is directly applicable to industry standards. This input is inclusive of reaching out to high school populations
and special populations such as the economically disadvantaged or disabled. Additionally, CTE college administrators
and instructors actively tour a variety of agencies, employers and governmental groups to raise the awareness of
resources for employers and enhance working relationships with agencies.    
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Furthermore, it is understood that an educated workforce will impact the growth of local communities and open the door
for more industry moving to Nevada, particularly in the areas of high-tech manufacturing, technological research,
development, innovation and commercialization. Given this, one of the primary goals of CTE postsecondary instruction is
to prepare and graduate students who can support both the local economy and themselves. Across all college CTE
programs students learn from instructors who worked in the field with a focus on students receiving the education and
skills necessary to fill high skill, high wage, and high demand jobs. CTE instructional strategies are designed to allow
students access and develop skill sets for business/industry sectors that produce jobs. Scientific and economic principles
are embedded in all career and technical offerings, as well as engagement in specific process and production techniques.
Instructional process have a focus on independent/group problem solving that broaden worker involvement in decision
making processes, educating students to safely provide and manage work environments, and fair employment practices
with a focus on ethics, safety and personal liability.  

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

Yes

State: State CTE staff and district administrators served on the governor’s Industry Sector Councils to support initiatives
and connect secondary education with business sectors aligned to economic diversification priorities.  Additionally, state
staff serves on various councils and statewide committees as representatives of education, such as the Nevada Council
for Economic Education and the Nevada STEM Coalition.    

Districts: Districts have established direct relationships with both local and regional economic development authorities with
the goal of obtaining broader support of CTE programs and to gain a better understanding of local and regional economic
trends. District CTE Technical Skills Committees work with community members to develop more effective community
involvement, develop business and industry partnerships, as well as participate in evaluating, planning and implementing
CTE programs that provide students with opportunities to experience actual work environments. Additionally, CTE
Technical Skills Committees work to identify and recruit CTE subject-matter experts to regularly meet with CTE program
teachers to provide feedback on current trends in their respective specialties, evaluate programs for effectiveness, plan
and implement internship programs, plan professional development for CTE teachers, and identify opportunities for
improvement that will better serve the needs of CTE students and employers, resulting in more highly-qualified CTE
program graduates. Furthermore, these committees work with both community representatives and CTE program staff will
have a common understanding of effective planning and evaluation techniques.     

Truckee Meadows Community College: TMCC used Perkins funds to support an instructional assistant for the Machining
program. This position funded specifically served ACE High Schools students, which is a dual enrollment model. The
clinical coordinator for EMS was funded through Perkins to maintain relationships and contracts with partner hospitals in
the region. Perkins funding was used to fund the instructor of the MRI program in radiologic technology in the 2015-2016
academic year. MRI programs must have a person holding certification in the area of expertise in order for students to
take the national certification examination through the ARRT (American Registry of Radiologic Technologists).    

Western Nevada College: WNC executive leadership has mandated that technical skills committees have strong
representation each year. The committees must be chaired by a business and industry representative. WNC participates
in joint technical skills committee meetings for each program area that serves all seven school districts along with a joint
committee for each program area. This assists WNC and the respective school districts to meet their Perkins obligations
while facilitating many cooperative ventures in the development, improvement and or maintenance of CTE programs.
WNC is committed to promoting the concept and finding ways to facilitate the sharing of CTE facilities and resources. The
local area high school partners encourage joint technical skills committees wherever possible and to give access to the
rural districts.  

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

Yes
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Districts: Within districts multiple CTE program courses were updated to directly align to state standards as represented in
the sixteen career clusters in the annual State CTE Course Catalog.  Additionally, Perkins funds were used to implement
new courses, such as computer integrated manufacturing,  computer science, pharmacy practice, foods and nutrition,
food science technology, early childhood development, aviation technology, manufacturing technologies, floriculture and
greenhouse management. Funds were also used to expand and improve course offerings by updating the lab equipment
and supplies as well as conducting outreach to educate students and stakeholders about existing programs as well as
expand programs to completion levels    

Colleges: Within colleges new courses were developed in accordance with professional development and equipment
made possible by Perkins funding. At GBC Perkins funding supported starting the Associate of Applied Science
Emergency Medical Services Paramedic Emphasis, CSN created a new Cybersecurity lab, and TMCC funded a position
to launch the Unmanned Aerial Systems (UAS) program. The UAS program supports regional growth in the Unmanned
Vehicle/drone industry as the FAA designated Nevada as one of six test sites for the commercial development of
unmanned aerial vehicles.  

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

Yes

Districts: In Clark County teachers participated in various workshops conducted by EntreEd (National Consortium for
Entrepreneurship Education) to network and share ideas in implementing entrepreneurship in the classroom. Additional
support to promote entrepreneurship education and training included encouraging student participation in the annual
Nevada Business Plan competition sponsored by the Nevada Council on Economic Education (NVCEE), the UNLV Global
Entrepreneurship Education (GEE) open house, and the Nevada Stock Market Game.  CTE also supported high school
entrepreneurship programs of study with the purchase of virtual simulations (such as Retailing and Restaurant
Management) for classroom use.    

Colleges:     

College of Southern Nevada: The Perkins professional development funding provided select faculty to attend the National
Association of Community College Entrepreneurship Annual Conference for the 2nd year.  The conference provides
seminars on best practices of other academic institutions and the opportunity to network with key members in the
entrepreneurship community.  These experiences have been incorporated into the classroom providing CTE students real
entrepreneurial examples and in particular are key aspects of the IBL classroom.  

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

Yes

Districts:     

Clark: CTE continued to support Business and Industry Licensed teachers by offering professional development in such
areas as: Mentoring Aspiring Technical Educators (MATES), Smart Tech Series, Praxis Prep, Best Practices, State
Department Licensing training and technology in the classroom.  In addition to professional development, CTE also
provides support and guidance directly in the classroom spearheaded by CTE project facilitators who offer one-on-one
support with classroom management, lesson planning, and specific content area knowledge.    

Washoe: WCSD developed a pre-service plan for recruiting CTE teachers and, upon hire, supporting new teachers in the
classroom for up to 3 years. The program is well-established and relies on Perkins funds to provide stipends to master
teachers who host pre-service teachers in their classrooms. Perkins funds were also used to support on-going training for
teachers in their first year to include providing substitutes so new teachers could observe more experienced CTE
teachers, attend conferences to improve pedagogical knowledge, and participate in curriculum development seminars.
WCSD also has a robust support and training system for potential administrators and counselors to ensure understanding
of the value that CTE brings to students and schools. Perkins funds were used for stipends, travel and substitutes to allow
faculty, administrators, academic counselors and career guidance facilitators to participate in CTE professional
development opportunities, attend CTE conferences,  and participate in bi-monthly forums to discuss implementation of
CTE programs at the school level.    
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Colleges:     

Great Basin College: Perkins funding supported starting the Associate of Applied Science Emergency Medical Services
Paramedic Emphasis, which employs two full-time instructors with extensive field experience.   

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

Yes

Districts:     

Clark: College and Career Centers were updated and established in several regional high schools. These schools
provided students with career exploration and local job resources.  Additionally, students were able to explore
employability skill information, visit with guest speakers, and work on materials to prepare for college and career
assessments.    

Washoe: WCSD is heavily engaged with regional industry partners to support economic development. Perkins funds were
used to support CTE staff travel to attend industry conferences and forums focused on aligning regional workforce needs
with CTE programs and identifying opportunities and resources to connect students to occupational and employment
information.    

Colleges:     

College of Southern Nevada: Perkins funds supported occupational and employment information resources through
printing costs as part of the Student Success Initiative (SSI) and the CTE College Credit program.  SSI provided handouts
for faculty, staff, and students to assist in promotions of workforce opportunities with a particular focus on reaching
non-traditional student enrollment. Also the CTE College Credit program developed and printed 28 unique tri-fold
brochures, which included CSN program information, employment outlook for specific industries, CTE College Credit
information and key contact information.  These brochures are available in Southern Nevada high schools’ career centers
and counseling offices.    

Great Basin College: The CTE College Credit Coordinator travels to high schools to educate high school students on how
to earn CTE College Credit.  The CTE College Credit Coordinator demonstrates for students how they can apply these
credits to continue their education to the next level. The Coordinator also creates and distributes CTE College Credit
materials and provides the pathways for college and career posters to the various high schools in the GBC service area.   

Western Nevada College: WNC’s web based Career Pathways has implemented a series of connected education and
training programs along with student support services that enable individuals to secure high wage, high demand, and high
skill careers. Career Pathways focuses on easing and facilitating transition for students from high school to community
college; from developmental courses to credit postsecondary programs; and from community college to degree, industry
certification, and/or university transfer leading to employment high wage, high demand, and high skill careers.
 Additionally, Career Pathways creates a road map for marketing and advising for CTE programs that include multiple exit
points such as certificates, industry credentials, and degrees. Furthermore, WNC Information and Marketing is
continuously engaged in presenting occupational education opportunities along with all college programs through a variety
of media to students from the business and the community at large. In the past two years WNC has created strong CTE
marketing brand to our service area high schools and communities. This branding includes program specific videos and
full color printed media. Finally, the WNC Program Guide contains descriptions about all of WNC occupational programs
along with students from diverse backgrounds shown participating in career and technical instruction.  


