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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

Yes

Yes.    

Since 2012, the Department of Education has invested in a systematic process to develop and fully implement a statewide
standards-based assessment system.Since its inception, fifty-seven (57) state-level end-of-program assessments have
been developed and implemented.    

In PY2014-15, state assessments were developed for thirteen CTE programs:(1) Forensic Science; (2) Electronic
Engineering; (3) Aerospace Engineering; (4) Human Development; (5) Theater Technology; (6) Radio Production; (7)
Foods and Nutrition; (8) Automotive Service Technician; (9) Criminal Justice; (10) Law Enforcement; (11) Pharmacy
Practice; (12) Interior Design; and (13) Diesel Technology.    

In designing a standards-based assessment system to determine technical skill attainment of students who complete a
CTE program (most uniformly based on a three-credit course sequence), the State has invested in developmental process
to ensure a direct alignment between state-approved technical standards and what is expected to be taught in the
classroom.The assessment development process begins once CTE standards have been developed according to industry
standards, and subsequently approved by the State Board of Education.    

Once a set of standards is properly developed, an electronic survey is created to seek additional input from related
industry experts to determine the priority status of each performance indicator in the standards.The performance
indicators are measurable statements of what the student should know and be able to do with respect to the related
performance standard.The survey, or “criticality survey,” has each industry expert rank the importance of each
performance indicator.The survey results help form the test development blueprint and those performance indicators that
receive a ranking of “critical (to the industry)” are weighted for test question development.The state protocol is for no fewer
than fifteen (15) industry experts to survey the standards.    

Once the initial assessment is developed, it undergoes a pilot testing.Following the pilot testing, the assessment
undergoes an item analysis.Following the item analysis, the assessment is strengthened by the third-party assessment
developer and then released for “live testing.”The cut-score is based on a predetermined normed cut score for the first
year of live testing.Prior to the second year of live testing, the cut score is determined by the Modified Angoff method and
based on the initial live testing results.    

After three years, under normal circumstances, the assessment undergoes a revalidation study to determine its strengths
and any weaknesses.The revalidation study determines further action to ensure the validity and reliability of the
assessment.    

The process described above applies equally to all state assessments, regardless of the volume of test-takers.    

The State also employs a state assessment to measure proficiency in employability skills, or workplace behaviors.This
assessment is standards-based, also, and is currently used by several states.Over 6,000 students who completed a
state-approved CTE course sequence (program) participated in the state assessment system.  

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

Yes

Yes.    
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The CTE accountability staff drew much of its data directly from the Student Accountability Information in Nevada (SAIN)
through a “front end” program that refreshed as the main system refreshed nightly. All school districts will soon use Infinite
Campus, which will enable the State to further its efforts to establish and maintain a unified system for accountability. As
with any new system, there are adjustments that are required and regular meetings are held to determine how and when
the “front end” data ports will work as designed.    

A Student Longitudinal Data System is under continued development. The State’s K-12 interface with the Nevada System
of Higher Education will continue to enhance capabilities to track CTE students as they progress from secondary to
postsecondary education.  
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1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

Beginning last year, career and technical education (CTE) fully implemented new program completion requirements for
secondary education, which include requirements for all students in completion-level courses to take a state-approved
end-of-program assessment to measure technical skill attainment and workplace readiness assessments to measure
employability skill attainment.  Further, students who pass the state cut scores for both assessments and earn a 3.0 grade
point average in the CTE core course sequence (e.g., three credits) are eligible for to earn a State Certificate of Skill
Attainment.  These changes have significant ramifications for postsecondary education as well because beginning in the
2015-16 program year, students who earn a Certificate of Skill Attainment will qualify for articulated postsecondary credit. 
  

Program effectiveness in secondary programs is measured by the number of students enrolled in high-skill and
high-demand programs, number of students continuing in the sequence to the concentrator and completion levels,
percent of students passing the state assessments to demonstrate proficiency in technical and employability skills, and
number of students earning State Certificate of Skill Attainment for the respective program.    

The Nevada Department of Education (NDE) assessed the approved programs through the following data:    

1. End of Program Technical Skill Assessments – In FY15 94.96% of completers took an end-of-program technical
assessment. All students in a completer level course that has an assessment (55.43% pass rate in FY15)    

2. Work place Readiness Skills Assessment – All students in a completer level course (83.63% pass rate in FY15)    

3. CTE Certificates – All completer level students who achieved a GPA of 3.0 or better and passed both assessments
(39.50% award rate in FY15)    

4. Course completion    

5. Graduation Rate    

6. Attendance Rate    

7. Drop Out Rate    

8. Course Sequence Continuation Rate    

In Clark County (Nevada’s largest district with ~70% of total student population) student and program success was
evaluated through student grade point averages, workplace readiness and skill assessments, students earning state
certificates, and college credits earned through CTE programs.  CTE program area coordinators examined each program
of study standard by standard and, using data from the previous years, looked at the current results as well as trending
data and combined this data with survey data obtained from CTE teachers. These results were used to develop
professional development to concentrate on the lower performing areas as well as prioritizing equipment purchases and
upgrades.    
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Washoe County School District (Nevada’s second largest district with ~15% of total student population) employed a
variety of strategies for evaluating effectiveness of the career and technical education programs that were funded by
Perkins to ensure annual student academic growth through a system of curriculum, instruction and assessment that is
aligned, rigorous, and relevant. CTE teachers utilized the Program Quality Criteria (PQC) to conduct an assessment of the
courses they teach, make recommendations for growth, and apply these criteria to programs of study. This process was
used to measure district progress, update the WCSD strategic plan, and ensure annual State and Perkins grant requests
are consistent with growth goals.  Additionally each year, enrollment and progress data is collected for CTE students and
is carefully evaluated to determine areas of success, areas of focus for growth, and areas in need of
resources/intervention. Data includes, but is not limited to, enrollment data, program of study continuation and completion,
articulated credit earned, graduation rates, postsecondary transition success, AP-Honors credit earned, GPA, attendance,
and special population success data.    

Within the districts at large (~15% of total student population combined), the performance indicators used in the CTE
Accountability Report data are used to evaluate program effectiveness in conjunction with Workplace Readiness Skills
and End of Program Assessments. Program effectiveness is measured by completers of the program of study, number of
students taking/passing the employability assessment, and number of students taking/passing the end of program
assessments. Secondary school CTE Advisory Committees met regularly in collaboration with local staff and site
administration to review state assessments and results, identify areas for professional development, evaluate the budgets
and expenditures, as well as provide ideas and advice in the design, development, operation, evaluation, and support for
each program area. Additional measures of program effectiveness include CTE student enrollment trends (including
non-traditional enrollment), completion of course of study, certificates awarded, business and industry partnerships, and
economic development data.  The Nevada Program Quality Criteria CTE Program Self-Assessment instrument is also
utilized in secondary schools to review performance indicators and programs of study as well as the review of assessment
data with teachers and principals to evaluate strengths and areas in need of improvement for each specific program.
Teachers also work in collaboration with school administration, case managers, counselors, family engagement
coordinators in identifying struggling students and providing interventions/resources to ensure CTE programs are meeting
the needs of all students.  Additionally, individual teachers, in conjunction with PLC’s, use assessment results to improve
teaching strategies and to help determine program improvement needs.     

Nevada has four post-secondary institutions that serve CTE students in Nevada: The College of Southern Nevada (CSN),
Great Basin College (GBC), Truckee Meadows Community College (TMCC), and Western Nevada College (WNC).
Program effectiveness is evaluated through student completion of industry certifications, assessments, and reporting
required by accreditation organizations with a strong commitment to have all career and technical programs achieve and
maintain national certification/accreditation. Additionally, each college evaluates career and technical education programs
through strategic program planning to identify needs for improvement or modification.  Program advisory boards and
curriculum committees meet regularly to review curriculum and make suggestions for changes/improvements as well as
review and conduct a screening process that ensure that all degrees and certificates awarded meet rigorous academic
standards. Furthermore, colleges maintain regular communication with employer partners and advisory board members to
facilitate cooperative ventures in the development, improvement and or maintenance of CTE programs.  

2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

The State worked closely with our community partners in determining and developing the direction of CTE through their
input on the state course catalog and state standards.  The state standards guide equipment and technology
expenditures, whereby the rationale for such purchases is based on the need to meet state standards. Examples of local
expenditures to develop, improve, or expand the use of technology are below.    

Clark County School District expanded the use of technology across several career clusters during the 2014-2015 school
year.  In Health Science and Public Safety programs technology was expanded through the use of industry standard
equipment such as iPads, MacBooks, and vital scan monitors allowing students to practice industry specific skills.
Education, Hospitality and Human Services expanded technology in the classroom by purchasing new laptop computers
for improved instruction and student technology use in class projects. Expanded capacity for new and updated software
site licenses were increased for use among CTE student populations including:  Adobe suites, Lynda.com, Final Cut,
Virtual Business, and Applied Business & IT Centers. Additionally, CTE teachers attended conferences focused on
technology integration in the classroom including: International Society of Technology Educators (ISTE), Computer Using
Educators (CUE-NV), and Google Apps for Educators (GAFE).    
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Washoe County School District expanded the implementation and use of technology across disciplines through
purchase/replacement of equipment and software, facility upgrades to improve technology function, and specialized
teacher training. Perkins funds were used to purchase equipment and software to ensure students were able to acquire
skills using industry-standard technology. Additionally, technology purchases supported the concept of 21st Century
Learning Environments by allowing students to collaborate more effectively, use technology to enhance learning,
self-regulate and communicate skillfully.  Facility improvement projects were completed to improve technology access for
CTE students including remodeling facilities to allow for greater access to hard-wired drops, as well as re-purposing
classrooms for improved CTE technology access. Discipline specific training opportunities for teachers’ professional
development in Animation, Web Designs and Development, Graphic Design, and Automotive Technology were provided
to ensure alignment between WCSD and post-secondary programs.    

Among Nevada’s remaining districts, materials and curriculum were purchased with Perkins Grant funding to ensure
students would have the appropriate tools and equipment to learn from.  Upgrades in software were made across multiple
programs and was inclusive of software and video training to improve the depth and consistency of instruction as well as
the integration of on-line instructional programs. Several counties expanded their Project Lead the Way programs to
provide increased student access to science, technology, engineering, and math (STEM) programs including engineering
and biomedical science. Additionally, technology improvements provided increased wireless internet access in
classrooms, access to entrepreneurship simulation programs, and access to multi-faceted online programs that allow
students to participate in career exploration, education planning, and resume writing activities.    

CSN: During this reporting year, the Perkins program provided seed funding for an Interactive Business Lab which
integrates networked video, smart boards, wireless technology, teleconferencing and a wide range of information
integration resources. The lab provided students and faculty with worldwide reach to expertise and dynamic instructional
environment simulations.  Additionally, Perkins funding provided the Computer Information Technology department the
ability to engage in training for new cybersecurity technologies in both the software and networking environments. New
equipment purchases included fiber optic cable testing equipment to expand student experience in new technologies in
data transmission and telecommunications. Additionally, ultrasound equipment was purchased for CSN’s Veterinary
program to enable students to acquire and perfect basic skills, independent of a clinical setting, without the need for
invasive procedures.    

GBC: During the reporting year GBC expanded the use of technology in career and technical education in the following
ways: New equipment and upgrades specifically for CTE programs of study including the Education, Electrical, Welding,
Diesel and Health Sciences areas. Additionally, Perkins funding was used for the purchase of software, laptops and
equipment for enhancing the use of technology in the classroom for the Computer, Electrical, Diesel, Millwright and
Welding Technology programs.    

TMCC added needed equipment in the heating ventilation air conditioning & refrigeration, production technology and
unmanned aerial vehicle (drone) programs.    

WNC: Two simulation rooms were built for the Nursing Program which were equipped with cameras, new sound systems,
a new SimLab manikin, and IV machines for the purposes of providing a more broad based use of simulation in theory
courses as well as provide more active learning experiences for students. Funds were used to purchase the SigmaNET
Netlab appliance and associated installation equipment for the Computer Information Technology program providing
students an opportunity to participate in labs remotely, while still working on live equipment instead of simulation. The
Graphic Communication program used funds to purchase a printer for more professional student portfolios, tablets for
computer illustration and electronics imaging, and camcorders to create videos and portfolio animations.  The Applied
Industrial Technology program purchased Simutech software to provide students with an accurate simulation of industrial
systems for exploration and troubleshooting practice.    

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 
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Clark County School District offered CTE teachers monthly professional development opportunities that focused on
academic integration and instructional technology. Instructional strategies, program implementation, employability skills
readiness training, and uses of innovative technology were interwoven throughout all CTE professional development
training. CTE staff work collaboratively with literacy, math, and ELL coordinators to incorporate academic strategies into
teachers’ lesson planning.  Comprehensive professional development strategies cover each of the six program areas and
include software training, academic integration, employability skills, special populations training, and best practices
workshops. Additional training is provided on a variety of topics such as working with special needs students, classroom
management, student learning styles, documenting student progress, project based learning strategies, and classroom
technology. CTE teachers also attended national and state professional development conferences including, but not
limited to the ACTE: National Policy Seminar, NACTE, FCS Utah, ISTE, FIDM Educators’ Day, MBA Conclave, and the
National Health Science Consortium.    

In Washoe County all CTE teachers met at regular intervals throughout the year to engage in CTE specific professional
development which included a focus on Employability Skills and Professional Learning Communities (PLCs). To help all
district stakeholders gain a better understanding of the many changes in CTE, focused professional development was
provided to multiple district stakeholder groups on the value of coursework outcomes in the context of preparing students
for college and career readiness. Some examples included: meeting with high school administrative teams to discuss the
current and long-term plans for Signature & CTE programs, testing requirements, and employability skills implementation.
Additional meetings were held with high school and middle school counselors to discuss programs of study, student
retention through completion, and scheduling issues. Board of Trustees were kept abreast throughout the year with
information about programs of study, procedures for registration and tracking students, and opportunities for
postsecondary transition.  Additionally curriculum & instruction coordinators (science, math, STEM, history), counselors,
and administrators attended state and nationally sponsored CTE professional development opportunities, such as the
Nevada ACTE and national ACTE conferences.     

Within districts, CTE teachers and counselors attended the Association for Career and Technical Education (ACTE)
National and Regional conferences as well as multiple opportunities for program specific professional development. 
Strategies include using learner-centered models of curriculum development to create aligned curriculum and assessment
system that provides a rigorous pathway to CTE program completion. Techniques are inclusive of Highly Qualified
Sheltered Instruction (HQSI) to improve instruction in all classes as well as demonstrate best practices across CTE
programs. Counselors continue to participate in the NVNETS training regarding methods used to recruit nontraditional
students into CTE programs of study. Districts also partner with post-secondary institutions for training of CTE instructors
and counselors as well as articulation meetings.    

CSN: During this reporting year, the Perkin’s Grant provided applied technology faculty with professional development in
automated control systems in Heating, Ventilation, Air Conditioning and Refrigeration Technology (HVACR) and in
educational methodology at the HVACR Excellence Educators Conference and the HVACR & Mechanical Conference.
Computing and information technology instructors were afforded professional development opportunities in database
structures from Oracle systems, Ruby programming, and teaching methodology through the Tech Mentor Conference.
Faculty in Health Sciences attended the annual Nevada Health Information Management Association Conference to
receive training in the federally mandated international medical coding system.  In Hospitality Management faculty
attended the National and Regional American Culinary Foundation National Conventions.  Select law faculty attended the
American Association of Paralegal Educators Conference to discuss the civil justice system providing opportunities to gain
updates on the latest legal curriculum and teaching approaches for the paralegal profession.    

GBC: CTE College Credit has offered Business, Computer Technologies, Graphic Design, and Agricultural Science
articulation workshops for teachers to discuss new CTE College Credit model and to promote dual credit CTE. A School
District Partnership information workshop was offered for local secondary counselors and administrators on important
initiatives regarding post-secondary entrance points, including the CTE College Credit model. CTE instructors and
administrators attended the NACTE Conference, INACSL Conference, SIGCSE conference as well as the NSHE-wide
convention of computer technology to discuss common course numbering. Various GBC workshops related to college
instruction such as design, delivery and/or assessment, integrating technology into existing college courses such as
WebCampus (online) enhancement, Adobe certified educator training, interactive video cameras, ELMO, SMART Boards,
 and iPad and iPod use in the classroom.    

TMCC: Perkins funding was used to support faculty participation in SkillsUSA and a conference in early childhood
education. TMCC’s professional development office also provided classes in engaging student participation, fostering and
promoting open educational resources, infusing success strategies into the classroom, technology tools for active
learning, and coaching students for success.    
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WNC provided professional development funding for all faculty and staff each year. The Perkins Grant team attended the
NACTE and NCPN conferences.  

4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

In Clark County, the Career and Technical Education (CTE) Department’s focus is to have CTE students develop the
literacy and communication skills needed to compete successfully in a career of their choice and/or at post-secondary
colleges and universities.  Targeted professional development, coaching, and data analysis was provided to CTE teachers
in English language development. Collaborative training was also provided to CTE administrators, project facilitators, and
support staff to ensure English language Learners in CTE programs had the opportunity to increase academic discourse
and build on prior knowledge through improved classroom instruction.    

Washoe County School District provided preparation for and exposure to non-traditional fields through comprehensive
outreach and community partnerships.  Multiple community information nights took place to educate students and families
about the potential career opportunities completion of a CTE program offers. In line with this, all 8th grade students
participate in outreach programs that expose them to the variety of CTE programs available with particular focus is placed
on small group interaction to promote non-traditional gender participation in information technology, skilled and technical
sciences, and health care fields.  Additionally, teachers were provided with training and recommendations for discussing
the myriad opportunities available to students in non-traditional fields.     

Districts at large offered outreach opportunities for middle school students to participate in CTE after school programs and
career weeks where students were able to participate in shadowing, hands on CTE mini-courses, presentations by
business and industry speakers, professional meet and greets, and  tours of high school CTE programs. Participating
students completed surveys and skill self-assessments to gauge interest and recruitment opportunities for high schools to
pre-register potential students for CTE high school programs. There were also concentrated efforts to promote programs
to non-traditional and special population students through the use of peer shadowing, non-traditional career information
events and student speakers currently enrolled in non-traditional programs at the high school level. Concentrated efforts,
at Carson City School District for example, were implemented for teachers during PLC’s to examine the most recent
performance indicator results to identify non-traditional participation rates in need of improvement to meet State adjusted
levels of performance.   Action steps were then developed to increase participation in non-traditional programs through
increased recruiting efforts, grouping males and females cohorts to ensure greater representation in non-traditional
classes, and working with business and industry partners to bring in guest speakers who represent non-traditional
professionals in high demand fields.     

Additionally, CTE teachers and counselors regularly provide information to students about high skill, high wage and high
demand occupations. They also discussed non-traditional employment through their classrooms and encouraged students
to enroll in and complete courses/programs leading to nontraditional careers.  Targeted efforts included partnerships with
the Nevada Department of Transportation (NDOT) to promote “Women in Engineering” to increase participation of
females into engineering fields. Additional efforts focused on developing and strengthening the skills of students of
underrepresented populations, male students, ESL students, and special education students. Districts also encouraged
CTE students to participate in job and college career fairs with representation from universities, colleges, and vocational
schools.  Efforts included field trips with a specific focus on non-traditional fields and participation in programs such as
Nevada Gear UP and JAG (Jobs for America’s Graduates) designed to increase the number of low-income students who
are prepared to enter and succeed in postsecondary education)  and/or gainful employment.    

CSN is an “Achieving the Dream Institution” and is committed to students’ academic success. Achieving the Dream is a
nationally recognized program geared to provide long-term, sustainable commitment to improving student success,
improved skills, and better employability, in high demand, high level jobs fields. Special efforts were engaged by faculty to
present high wage/high demand careers to nontraditional populations at college activities and career fairs, school visits,
and the annual Science & Technology Expo.    

GBC: All college materials meet the Civil Rights guidelines, which target all non-traditional groups.  Currently, GBC’s CTE
non-traditional student enrollment mirrors census data for the community population.  All CTE programs are driven by the
State Industry Sector Councils.  Additionally, all materials developed by and for CTE College Credit included students in
non-traditional pathways.    
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TMCC provided preparation for nontraditional fields via the promotion of CTE through the re-entry program.  The Re-Entry
Educational Partnership Program used Perkins funding to assist displaced homemakers and single parents who are CTE
students with educational needs such as required textbooks, uniforms and supplies for their courses. TMCC also used
Perkins funds to support eligible special populations enrolled in programs leading to high-wage, high-skill, and
high-demand occupations.    

WNC: The Career and Technical Education College Credit (CTECC) and Disability Support Service offices provide tours
of the CTE programs to students with learning disabilities.  

5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

Clark County School District’s English Language Learner Division supported special populations, specifically Limited
English Proficient (LEP), Individual Education Plan (IEP), and other CTE students through the modeling of rigorous
scaffolded instruction and advocated high expectations for all students. Through collaboration with the CTE Department,
students from diverse backgrounds and with varied linguistic competencies were provided the strategic instruction
essential to simultaneously develop content knowledge and English language proficiency. As a result, this collaboration
enabled CTE students to acquire the requisite skills needed to be competitive in high-wage, high-skill, and high-demand
occupations.    

Washoe County School District continued to provide support for programs/services for special populations that lead to
high-wage, high-skill and high-demand occupations. Student progress in CTE courses was audited each semester to
determine which students were struggling. This was followed by on-site conversations, facilitated by district CTE staff, to
determine individual success strategies for low achieving students, particularly those that qualify as special populations.
WCSD will further refine the process, and track student outcomes and success as a result of interventions.    

Within the districts at large, including State youth correctional facilities, special populations take part and are encouraged
to participate in CTE programs. Professional development designed to train CTE staff in working with special populations
is provided as well as classroom instructional support.  Data was collected to assist teachers in identifying special
population students who were struggling and to ensure CTE programs were meeting the needs of individual learners.
Teachers were also encouraged to contact case managers, counselors, Native American advisors and family engagement
coordinators when a student was identified as struggling. For the severely disabled, unique programs were offered for
students to participate in CTE courses. In the Carson City School District, for example, the agriculture department
continued to conduct a model program for CLS (severely profound) IEP students.  These students work in the greenhouse
on a daily basis, with the assistance of a paraprofessional, to master skills such as planting seeds, transplanting plants,
pruning plants, weeding, raking, hauling compost, and watering.  Several of these students have been hired to work at a
local nursery center. Districts also worked in cooperation with post-secondary institutions to provide opportunities students
with special needs to tour and interact with current CTE students in college programs. Additionally, former CTE graduates
from special populations are invited to return and speak to students about their successes and opportunities with
post-secondary institutions.    

CSN: The CSN ReEntry Centers on each campus are responsible for services to special population students including
economically disadvantaged, single parents and displaced homemakers.  The Centers worked closely with counselors,
Financial Aid, Disability Resource Center, Career Services and CTE program directors to determine appropriate
supportive services to meet academic and personal needs that will promote a higher level of success.  Additionally,
ReEntry specialists provided advising, case management and counseling and maintained regular contact to improve
retention, provide support services and referrals, and assistance with tuition, textbooks, transportation and tools for their
program. Workshops provided students information on topics such as studying, life skills and job interviewing, to
nontraditional career exploration.    

GBC maintains a year-round Office of Disability Support and Related Services which assists all students who require
accommodations in order to be successful in their programs of study. A full-time Program Officer/Native American Liaison
also works closely with the Native American population. GBC continues to partner with Barrick Gold Corporation to
provide eight Maintenance Training Cooperative (MTC) scholarships for Shoshone students. The CTE College Credit
program organized campus tours and college information to students from the Nevada Youth Training Center (youth
correctional facility), participated in the Native American Exploration Event, and provided college orientation events with
Barrick Gold.    
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TMCC provided special populations support through student services such as the Disability Resource Center (DRC) and
Counseling.     

The WNC Perkins Education Grant supported special population student with stipends to help overcome barriers to
education.  Many students were low income single parents or displaced homemakers making an effort to attend college
for skills to become self-sufficient and provide for their families.  The help they receive while attending college is crucial to
helping them stay on the path to education.  

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

The Department of Education provided technical assistance for eligible recipients through a variety of methods. Each
professional staff member (EPP) assigned to the CTE in the Office of Career Readiness, Adult Learning & Education
Options (CRALEO) is assigned to a region consisting of secondary and postsecondary local educational agencies. The
regions are: Southeast Region, Northeastern Region, Western Region, and the Washoe Region. A point person and
back-up person are assigned to each region for the purposes of technical assistance. In addition, each agency within
each region knows the content specialization of each department professional staff member. So, each LEA has a
technical assistance contact for grants and a technical assistance contact for program development.    

Additional emphasis was placed on the organization of the CTE webpages on the Department of Education's website. The
webpages include resources for    the following:  (1) grants administration ; (2) compliance; (3) program development; (4)
accountability; (5) CTE assessments; and more.    

Last year, one statewide meeting was held in November 2014 for all CTE administrators. In the spring, a short series of
web-based meetings were provided for additional technical assistance. Throughout the year, the CTE staff readily
provided ongoing communications with local recipients, following organized lines of communications.    

A grants calendar is developed each year to provide local recipients with due dates for local grant application submissions
and accountability requirements.  In addition, seven local agencies were officially monitored; the monitoring visits were all
site based with technical assistance integrated into the compliance reviews.  

7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

72400

Number of students participating in Perkins CTE programs in state correctional institutions:

256

Describe the CTE services and activities carried out in state correctional institutions.

Amount of Perkins funds used for CTE programs in state correctional institutions:    $72,400    

Number of students participating in Perkins CTE programs in state correctional institutions:    256    

Describe the CTE services and activities carried out in state correctional institutions.    

Funds are allocated each year to youth correctional facilities that provide CTE programming for adjudicated youth.  Funds
are generally used for program improvement purposes, and in PY2014-15 were allocated to two of four eligible
institutions.    

The Nevada Youth Training Center (NYTC) in Elko County had an enrollment of 120 students. As determined by the
vocational aptitude tests and academic needs, students were placed in a variety of courses including culinary, auto,
landscaping, etc.  NYTC’s capstone program is employability skills and all students are required to complete this course
before being released to parole.    

C.O. Bastian High School in Lincoln County had an enrollment of 136 students. All of the students are enrolled in at least
2 CTE courses and some even have the opportunity to take 3 CTE courses during their adjudicated stay at C.O. Bastian
High School.    
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Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

0

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

0

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

Not applicable  

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

Yes

Secondary education local formula funds were awarded each eligible school district, which in turn made funds available to
those charter schools offering CTE programs.    

In the Washoe County School District, two public charter schools, the Academy for Career Education and the ICDA (I Can
Do Anything) Charter High School, received funding through Perkins.     

At CSN the CTE College Credit Coordinator facilitated the development of an articulation agreement with Innovations
International Charter School of Nevada for the graphic design CTE secondary program.  Also the Coordinator conducted
a workshop in the spring 2015 semester for local charter schools interested in offering CTE programs and participating in
CTE College Credit.  

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

Yes

In Clark County School District, Perkins funds provided Family and Consumer Sciences (FCS) program teachers
professional development in Fashion Pattern Making, Draping and Construction, culinary industry level food preparation,
presentation and food-cooking techniques, early childhood education for preschools, marketing for fashion and interior
design and workplace readiness skills with a focus on customer relationship skills.  Teachers were trained for ServSafe
certification in order to certify students. Family and Consumer Science teachers used the Knowledge in Practice
Education (KP) online system to prepare culinary students for assessment testing. The KP online systems creates a
student centered learning environment with a primary focus on digital culinary, hospitality and food service education to
engage students with multimedia rich content using iPads, computers, and other electronic devices. Interior Design
students were able to use Chief Architect software to build and manipulate home and commercial designs, while
hospitality students used an online hospitality platform to better understand the industry.    

In Washoe County, Nearly $77,000 was spent to support family and consumer science programs such as culinary arts,
early childhood education, human services, and hospitality programs. These funds paid for professional development for
instructors, supplies, textbooks, technology equipment and software, and capital equipment.    

Among other school districts, funding was used to upgrade equipment in Foods & Nutrition labs and students were
provided opportunities to participate in Culinary Arts and Textiles which utilize the state CTE standards. Additionally, funds
supported the enhancement and expansion of FCS programming and were utilized to support National Serve Safe testing
(required for students to work in on-site restaurant) and uniforms for work.  

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

No

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 
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Yes

Specifically, funding was used at the youth correctional facilities, in PY2014-15 the Nevada Youth Training Center and
C.O. Bastian, to provide CTE programming to adjudicated youth, many of whom lack a high school diploma.  These
institutions, in addition to CTE programs, provide programs for credit recovery, high school equivalency, and, in limited
cases, industry certifications.  

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

Yes

CSN: Through the Re-Entry Center, CSN students in CTE programs who needed assistance were provided supportive
services to assist in continuing their education.  Some of these services included tuition and textbook support,
career-specific materials, and transportation support.  The career-specific materials included uniforms and instructional
supplies to support participation in nursing, paramedicine, automotive and culinary arts programs.  Instructional supplies
included textbooks and specific items, such as stethoscopes needed for nursing programs, knife sets for needed for
culinary arts programs, and personal protective items for participation in other various CTE programs.    

WNC used funds to hire a CTE Work Experience Specialist.  This person provided services for students through planning,
organizing, and directing provisions of the work experience programs and services.  This person advised students and
participates in employer and job development, training sessions, and coordination of employment positions for students
desiring major related work experience.  
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

All state CTE standards are developed using a consistent process to ensure industry validation of the technical content. 
In PY2014-15, state standards were developed for the following CTE programs of study:  (1) Foods and Nutrition; (2)
Human Development; (3) Radio Production; (4) Theater Technology; (5) Automotive Service Technician; (6) Diesel
Technology; (7) Interior Design; (8) Criminal Justice; (9) Pharmacy Practice; (10) Agricultural Mechanics Technology; and
(11) Energy Technologies.    

The technical standards, at the performance indicator level, are then thoroughly crosswalked to the Nevada Academic
Standards in English Language Arts (ELA), math and science. By validating the alignment of academic and technical
content in state standards, students receive multiple opportunities to integrate knowledge in English Language Arts, math
and science.  Within CTE programs there is a focus on the integration of academics in the CTE classroom to improve
student academic and technical skills acquisition by making explicit connections between CTE coursework and Nevada
Academic Content Standards in ELA, math and science.  Additional strategies include cross curricular integration of direct
applications of ELA, math and science into work related employability skills with a focus on collaboration and team
building.     

Within districts, support for career and technical education programs to improve academic and technical skills were
provided through professional development offerings to teachers with an emphasis on collaboration within career clusters
in an effort to gain greater mastery and content knowledge of CTE and Core curriculum standards. Regularly scheduled
professional development days were provided between CTE and core teaching peers to improve instruction for all
teaching staff. CTE teachers also participated in in-service opportunities that were targeted at ELA, math and science and
improved instructional strategies. Additionally, CTE teachers were provided with support to attend a myriad of national,
regional, state, and local conferences which included sessions focused on the integration of academics in CTE.     

School districts also utilized regularly scheduled Professional Learning Community (PLC) days, combined with monthly
collaboration meetings, to allow CTE instructors to work with core curriculum teachers on interdisciplinary projects and
curriculum writing efforts to incorporate academic skills into instruction and academic standards in all curriculum mapping
processes. Additionally, CTE coordinators and implementation specialist met with teachers and guidance counselors to
use state CTE technical skills data and end-of-program assessment results to monitor academic achievement among
students in all CTE programs as well as identify curriculum areas in need of improvement.  Districts also used CTE
assessment results to updated district school improvement plans to align with course objectives/state standards across
programs. Lastly, districts provided consistent curriculum resources for teachers entering the profession in a CTE field to
ensure that all students are adequately and equitably prepared to be successful at the completer level and on the
associated assessments.    

The College of Southern Nevada (CSN) required general education courses in degree programs to improve students’
academic and technical skills in CTE programs. Through the college’s assessment process, academic outcomes and
curriculum course mapping were conducted to determine where potential gaps in academic outcomes might occur. 
Examples included curriculum outcome updates in several programs, the opening of software labs to assist students with
programming and software skills acquisition, and additional math and English tutors to address student academic
preparatory needs.    

Great Basin College (GBC) provided support for career and technical education programs to improve the academic and
technical skills of students through the integration of academics with career and technical education in several ways.
These included:  the continued use of Accuplacer to determine college-ready course placement and/or remediation; the
offering of a Summer Bridge program for students who require remediation in math/English prior to the start of CTE
programs; and student access to an Academic Success Center which provides tutors for English and math for all
students.  Additionally, CTE College Credit worked with GBC faculty to explain new CTE College Credit model and
secondary program changes to develop articulation agreements.    
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Truckee Meadows Community College (TMCC) embedded math and human relations material in technical classes and
utilized academic advisors to provide students with academic guidance and tutoring to ensure student success.    

Western Nevada College (WNC) continued to use its Career Pathways Project as a web-based tool for linking secondary
CTE programs of study with post-secondary CTE programs of study providing a clear roadmap of credit programs that are
aligned with industry competencies, leading to distinct real-time employment outcomes  

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

State law requires every school district to have an advisory technical skills committee that includes membership
representing postsecondary education, business and industry, parents, and students. Post-secondary institutions maintain
program specific industry advisory committees. State staff, postsecondary faculty and district representatives serve on the
governor’s nine Industry Sector Councils to support growth of target industries in Nevada.  The state CTE director serves
on the Governor’s Workforce Investment Board. The State CTE College Credit Steering Committee met to design the new
statewide articulation system and propose policy changes.  The Committee consists of representatives from secondary
and postsecondary education in rural and urban areas of the State. State standards writing teams often include direct
involvement of business and industry representatives. Industry experts also complete the criticality surveys for all state
standards that guide end-of-program assessment development.      

Clark County School District provided numerous work-based learning events and community partnership activities that
support improved student college and career readiness. In an effort to grow technology integration skills, CTE teachers
participated in professional development programs offered from Exploring Computer Science (ECS) that focused on
computer science curriculum, assessments, and policy. CTE teachers also participated in tours and working sessions at
internet and data base technology communications centers to promote student-teacher-community integrations and to
develop strategies for increasing learning opportunities in computer science for traditionally underrepresented students.
CTE students participated in the College of Southern Nevada’s Tech Expo to showcase applied science certificate and
associate degree programs.    

Washoe County School District supported partnerships that helped enable students to achieve state academic standards
and technical skills through the Council for Career and Technical Education (CCATE). Additionally, WCSD has engaged
in numerous partnerships with state post-secondary institutions to provide professional development for teachers in an
effort to more clearly align curricula between secondary and post-secondary education as well as identify transition
opportunities to ensure students are prepared for postsecondary matriculation. These efforts have resulted in a significant
increase in dual credit opportunities that lead to certification. Finally, WCSD has engaged in industry collaborations that
expose students to career opportunities, reinforce academic and technical knowledge, and provide essential connections
as motivators to program completion.    

Within districts across the state, articulation agreements are maintained between local school districts and regional
post-secondary institutions.  These articulation agreements are reviewed and revised every other year to ensure that
students are eligible for college credit for high school CTE courses.  Districts work with both the colleges and private
industry to expand both CTE College Credit and Dual Credit offerings and develop instructional pathways for students to
meet standards in both academic and technical fields. Additionally, counselors work with the colleges and students to
make sure that articulated credits are obtained. School districts are also proactive in creating and maintaining community
partnerships with business and industry to provide students with opportunities to participate in work based learning
activities associated with local CTE programs. The goals of these partnerships are to develop programs to give students
necessary work experience that ultimately improves the employability of CTE graduates. One primary example of an
exemplary community partnership involved several school districts participating Western Nevada College’s Tech Prep
Consortium Career Pathways program. The program has been recognized nationally by the National Association for
Career Pathways Leadership (NACPL) for its innovative online tools to assist students in preparation for technical careers,
exploring current career requirements, and real time regional job availability in Business & Marketing, Health Science &
Public Safety, Information & Media Technologies, and Skilled Technical Sciences.    
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Nevada’s colleges maintain advisory committees/boards/councils inclusive of business and industry representatives and
college faculty to engage employers, community leaders, industry sector councils, and joint technical skills committees to
review career and technical education programs, curricula, and skill sequences to make recommendations for
improvement. All colleges actively collaborate with service area schools to work on Nevada Career and Technical
Standards to better connect with the employers and agencies. Additionally, the CTE College Credit Consortium provided
school districts opportunities for input for guiding the CTE College Credit activities.  A prime example of industry
collaboration to meet Nevada’s demand for highly skilled workers is TMCC’s process of analysis and in-depth discussion
regarding alignment of CTE curricula with that of Tesla’s multi-billion dollar Northern Nevada gigafactory. Equipment
purchased through Perkins, such as advanced robotics and automated manufacturing systems, combined with the
program modularization provides employers such as Tesla with the in-demand skill sets for highly skilled technical
positions. An additional high demand field is skilled medical workers in rural Nevada. To help meet this demand, WNC
has expanded the Nursing Assistant program to students in rural Nevada using Perkin’s funded laboratory space
renovations for the purpose of educating CTE high school students to be certified nursing assistants.  

3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes

State staff provided regular professional development training to counselors on CTE programs of study, CTE
assessments, credentialing, and CTE College Credit. Within the districts, CTE staff has coordinated CTE cluster specific
career fairs where students were exposed to career options and were able to meet and interact with professionals in the
community. Local funds provided support for work-based learning specialists to collaborate with counselors and provide
students with job shadowing and internship opportunities. Additionally, individual district use of online career planning
software assisted counselors in their efforts to provide career guidance services to ensure that students enroll in CTE
programs that are consistent with their aptitudes, interests, abilities, and career-path goal. Students and teachers also had
the opportunity to go on field trips to local businesses and factories which has provided the students with a hands-on look
at industry practices. Perkins funding was also used for instructors to participate in Regional and National CTE
conferences that included programs in career guidance, for travel and registration for the Association for Career and
Technical Education (ACTE) conference for counselors, and to contract consultants to provide support and guidance for
counselors on master scheduling, program of study, and CTE assessment management. Additionally, in the secondary
correctional institutions, CTE teachers participated in the Forward Thinking Program which provides students with
opportunities to work through personal issues, including preparing to face the transition process upon exiting corrections.  
 

CSN’s CTE College Credit Office disseminates career pathway brochures to all Southern Nevada high schools, one-stop
centers, and community centers (65 locations). These are 33 distinct brochures that illustrate the link between CTE
programs, postsecondary CSN degrees/certificates, and careers. Interested individuals are provided with detailed
program information, in addition to degree/certificate program information from the CSN academic department.    

GBC continued to offer the School District Partnership Workshop for high school administrators, counselors and CTE
teachers in Northern Nevada. Topics covered: dual credit partnerships, growth of career and technical education
programs, and district reports on career and technical education programs among other initiatives. Perkins funding
covered travel for attendees and materials for the workshop.  By providing information on current higher education
initiatives, counselors could implement the new knowledge to improve career guidance and academic counseling for high
school students.  

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

Yes
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Reserve funds were used to support the development of statewide secondary-postsecondary articulation agreements
according to new policies and procedures approved by the State Board of Education and Nevada System of Higher
Education.  The reserve funds were allocated to each community college (CSN, GBC, TMCC and WNC). In PY2014-15,
the first statewide articulation agreements were approved, along with memoranda of agreements between the each
participating college and the Department of Education.  The articulation agreements, under the new statewide policies,
are developed against the state CTE standards and curriculum frameworks for each CTE program. Fifty-two statewide
articulation agreements were developed by the four colleges:  CSN (21 agreements); GBC (14 agreements); TMCC (6
agreements); and WNC (11 agreements). The system of statewide articulation agreements was initiated to fast-track
students to first-level postsecondary credentials and degrees, that include Skill Certificates that qualify students to earn
industry certifications, Certificates of Achievement (30 credits with technical content); and Associate of Applied Science
Degrees.    

In the Clark County School District, an agreement was established with the College of Southern Nevada (CSN) to support
students enrolled in the High School of Business (HSB) program. Students who complete the HSB program and earn the
IC3 certification become eligible for articulated credit.  An additional agreement between CCSD and CSN provides for
students to earn credits at CSN if they earn Microsoft certifications.    

Washoe County used Perkins funds to pay teacher stipends for curriculum mapping and common assessment
development that included a cross-walk to articulated agreement objectives.    

At CSN the CTE College Credit Coordinator facilitated the development of 35 state and/or local articulation agreements. 
Perkins funding supported the efforts in articulation and in promotion of the new structure for CTE College Credit including
the new requirements for End-of-Program assessments and the Career Readiness Certification.    

GBC has an established a program working in collaboration with local high school business management programs to
develop a concurrent enrollment program offering students the opportunity to take dual credit CTE classes. The objectives
of the program were to address the needs of rural school districts to offer third level completer courses and expose
students to online college coursework. Upon completion of the pathway, students received a total of 15 credits as a
combination of CTE College Credit and dual credits.    

At WNC, articulation agreements were created through Nevada Department of Education state skill standards.   CTE
College Credit staff worked to increase the number of students that enroll and receive college credit while still in high
school.  CTE faculty have also worked to create articulations with the Nevada Department of Education for their
respective programs that enable more credits to be earned by high school students.  Faculty have expanded and clarified
articulation agreements to ensure they are valid and consistent.    

TMCC had a total of 55 CTE College Credit/Tech Prep articulation agreements covering six counties to provide
postsecondary training opportunities for students.  

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

Yes

Although funding was not directly used for programs and services that facilitate the transition of sub-baccalaureate CTE
students into baccalaureate degree programs, funds were used at the secondary level to development and implement
pre-engineering and biomedical programs that do align to baccalaureate degree programs in engineering and
biomedicine.  The State has implemented these programs under the Project Lead The Way (PLTW) model.  

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

Yes

The following career and technical student organizations (CTSOs) serve secondary and postsecondary students in
Nevada: DECA, FBLA, FCCLA, FFA, HOSA, and Skills USA.    

Membership in CTSOs for 2014-15 was:  DECA – 2,140; FBLA – 1,008; FCCLA – 456; FFA – 2,348; HOSA – 1682; and
Skills USA – 3,177.  The total membership enrollment was 10,881, a 12.4% increase over the previous year.    
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Local school districts and colleges supported CTSO advisor attendance for professional development purposes. State
funds supported teacher and student travel expenses and registration fees for CTSO leadership state and national
competitions and conferences. Local organizational funds supported all other CTSO activities. Additionally, Perkins Funds
provided for the purchase of curriculum materials which support and enhance employability and technical skills directly
relate to CTSOs. Perkins funds were also used to support the participation in CTSO activities among special population
students.  

7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

Yes

Among school districts, Perkins funds were utilized for the purpose of supporting career and technical education programs
that offer experience in all aspects of the industry for which students are preparing to enter.  Fund use included providing
students with opportunities to attend industry tours and career fairs in specific career pathways. Additionally, funds were
used to pay for substitute teachers and bussing for student field trips for career exploration such as Manufacturing Day,
Operation Healthcare Bound, and visits to the Reno-Tahoe Microsoft Americas Operations Center. Teacher stipends were
also paid to supervise internships outside of contract hours. Perkins funds were also used by districts to purchase and
upgrade equipment to support CTE industrial programs. Examples of upgrades and modernizing in equipment include a
new Ironworker Shear for Douglas County’s Welding Technology Program to improve safety and further develop
hands-on skills in metal fabrication. Funding was used to purchase equipment for the Agricultural Mechanics program in
Pershing County as part of an ongoing effort to upgrade and improve the quality of the education of CTE students.  These
expenditures allow students to stay up to date on equipment uses, not only in the agricultural industry, but also with
mining industry needs including welding, fabricating, and equipment repair.    

CSN prepares CTE students to enter the workforce with hands-on experiences and earned certification and/or licensure in
their respective fiels.  For example, Health Sciences students complete coursework and prepare for licensure and culinary
students are well-trained and prepared to enter large industrial kitchens which support the resort industry in southern
Nevada.  All programs in Computer Information Technology, Media Technology, and Applied Technology are constructed
to address all aspects of the industry. For example, all CIT Networking students are afforded access to the major industry
leaders such as Cisco, CompTIA, and Microsoft. Likewise HVAC/R students receive instruction in residential air
conditioning, large building central plant operation, and commercial refrigeration technologies for food service, medical,
and transportation industries. Additionally, students have access to advising, counseling services information brochures
that provide links to resources a student may use to gain a better understanding of a specific CTE industry. The faculty
mentoring program also provides students with the opportunity to meet with CTE faculty and discuss questions they may
have about a chosen profession.    

At GBC, CTE College Credit is offered for tours that allow high school students to participate in a full tour of active mine
sites. Industry is invited to and regularly attends all CTE College credit events and classroom visits.    

TMCC used Perkins funds for the salary of the Paramedic Clinical Coordinator to oversee paramedic students’
performance in the clinical environment.    

At WNC, nursing education utilized clinical time in an upgraded simulation laboratory setting which includes cameras,
sound systems, a Sim Lab manikin and IV machines for the purposes of providing a more broad based use of simulation
in theory courses.  The Computer Information Technology (Cisco Networking Academy) program offered students
practical experience in the design and configuration of computer networking systems. The Graphic Communications
program used funds directly to help students build successful print, web and animated portfolios to make them competitive
in the graphics industry. The Automotive program used funds to replace antiquated equipment allowing students to stay
current with NATEF standards by maintaining tools and equipment needed for proper training.   

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

Yes
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State CTE staff and district administrators serve on the governor’s Industry Sector Councils to support initiatives and
connect secondary education with business sectors aligned to economic diversification priorities.  Additionally, state staff
serves on various councils and statewide committees as representatives of education, such as the Nevada Council for
Economic Education and the Nevada STEM Coalition.    

In Clark County, a number of CCSD high schools participated in the DETR/Governor’s IT Sector Council Microsoft IT
Academy pilot program. Additionally, business-education partnerships were formed to provide co-curricular opportunities
for CTE students including classroom guest speakers, industry tours and field trips. Industry partners included such
organizations as GG Interactive, Las Vegas Chamber of Commerce, and SWITCH, just to name a few.     

In Washoe County, Perkins funds were used to support field trips to industry locations, industry-sponsored events, and
visits to postsecondary campuses.  Additionally, Perkins funds supported materials for monthly Council for Career &
Technical Education (CCATE) and to provide postsecondary staff with discipline-specific professional development in
IT/Media.     

GBC continued to work in collaboration with the Spring Creek High School Business Management CTE program to offer a
concurrent enrollment program to provide high school CTE students the opportunity to take dual credit CTE classes. Upon
completion of the pathway, students received a total of 15 credits as a combination of CTE College Credit and dual
credits.    

TMCC used Perkins funding for the Paramedic Clinical Coordinator to support the partnership with local hospitals and
pre-hospital care businesses.  

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

Yes

Within the school districts, multiple CTE program courses were updated to directly align to state standards as represented
in the annual State CTE Course Catalog.  Additionally, Perkins funds were used to start new programs, such as computer
science, human development, agriculture science, and manufacturing technology as well as implementing new
Biomedical Science and Engineering programs of study. Funds were also used to conduct outreach to educate students
and stakeholders about existing programs, including printing and materials and to expand programs to completion levels.  
 

At CSN, new courses in Cybersecurity and Computer Forensics have been developed in accordance with professional
development and equipment made possible by Perkins funding.  Cross-training of IT networking faculty to implement
credentials in Cybersecurity began in FY15 and will continue for the foreseeable future. The Nursing project begun in
FY14 to transform and modernize the Associate Degree and Practical Nursing Certificate of Achievement continued in
FY15, with facilitated sessions by a consultant.  The project will be fully implemented in Fall FY17.    

GBC used Perkins funds to support the Electrical Technology program in Winnemucca, a rural community in its service
area.  Laptop computers and Automation Studios software were purchased for student use.    

TMCC used Perkins funding to improve hands-on learning with new equipment in HVAC/R, Production tech, and UAV
(Unmanned Arial Vehicles).  Also, the funds were used for the development of new course material in UAV as well.  

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

Yes

Within the districts, entrepreneurship was supported through several co-curricular opportunities for students including the
Nevada Council on Economic Education (NCEE), Business & Marketing education programs, annual Nevada Business
Plan competition, UNLV’s Global Entrepreneurship program, Global Entrepreneurship Experience (GEE) Exploration
Night,  and Virtual Business simulations.  In two districts, new screen printing machines and laminators were purchased to
provide students with opportunities for design and production of items used school-based enterprises.  Additionally,
Perkins funds were used to pay teacher stipends for curriculum mapping development for entrepreneurship courses and
instruction in employability skills.    
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At CSN, professional development funding provided select faculty to attend the National Association of Community
College Entrepreneurship annual conference for faculty to learn best practices and network with key members in the
entrepreneurship community.  These experiences have been incorporated into the classroom providing CTE students real
entrepreneurial examples.  

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

No

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

No
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Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.

Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.

Population Number of Students in the Number of Students in the Percent of Students Assessed

Numerator Denominator

Secondary    

Students

Postsecondary    

Students
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Step 8: Program Improvement Plans

Extension Requested?

No

Required Program Improvement Plans

Directions: Your state has failed to meet at least 90% of the state adjusted level of performance for the core indicators of
performance listed in the table below. Please provide a state program improvement plan addressing the items found in the
column headings of the table below.

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

5P2 Males, White, Economically Continued analysis of statewide Patrick Bell 01-15-16

Disadvantaged, American trend data

Indian/Alaska Native, Black, Two

or more Races, Individuals with

Disabilities, Displaced

Homemakers, and Unknown

5P2 Males, White, Economically Collaborative Meeting with Patrick Bell 01-30-16

Disadvantaged, American college CTE data representatives

Indian/Alaska Native, Black, Two to review 2nd year trend data

or more Races, Individuals with

Disabilities, Displaced

Homemakers, and Unknown

5P2 Males, White, Economically Investigation of strategies and Marina McHatton 02-15-16

Disadvantaged, American effective practices for increasing

Indian/Alaska Native, Black, Two the participation and completion

or more Races, Individuals with of students in non-traditional

Disabilities, Displaced programs.

Homemakers, and Unknown

5P2 Males, White, Economically Collaborative Meeting with Patrick Bell Marina 02-29-16

Disadvantaged, American college representatives (CTE, McHatton 

Indian/Alaska Native, Black, Two counselors, recruitment etc) to

or more Races, Individuals with discuss strategies/effective

Disabilities, Displaced practices for increasing the

Homemakers, and Unknown participation and completion of

students in non-traditional

programs.

5P2 Males, White, Economically Colleges submit local Patrick Bell 04-01-16
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

Disadvantaged, American improvement plans

Indian/Alaska Native, Black, Two

or more Races, Individuals with

Disabilities, Displaced

Homemakers, and Unknown

5P2 Males, White, Economically Approval of local improvement Patrick Bell Marina 04-30-16

Disadvantaged, American plans that include actionable McHatton 

Indian/Alaska Native, Black, Two steps with timelines

or more Races, Individuals with

Disabilities, Displaced

Homemakers, and Unknown

5P2 Males, White, Economically Development of professional Marina McHatton 05-30-16

Disadvantaged, American development and/or technical

Indian/Alaska Native, Black, Two assistance opportunities for

or more Races, Individuals with improving non-traditional student

Disabilities, Displaced access to and success CTE

Homemakers, and Unknown programs that lead to high-skill,

high-wage, and high-demand

careers.

5P2 Males, White, Economically Approval of end-of-year progress Mike Raponi 07-30-16

Disadvantaged, American reports for the local improvement

Indian/Alaska Native, Black, Two plans

or more Races, Individuals with

Disabilities, Displaced

Homemakers, and Unknown

Local Program Improvement Plans

Significantly underrepresented categories include Male, White, and Economically Disadvantaged.  Although American
Indian/Alaska Natives, Black, Two or More Races, Unknown, Individuals with Disabilities and Displaced Homemakers are
also underrepresented, the number of non-traditional gender concentrators in each of these groups is 

There are four institutions that account for the outcomes for performance indicator 5P2: College of Southern Nevada
(CSN), Great Basin College (GBC), Truckee Meadows Community College (TMCC), and Western Nevada College
(WNC). Of these four eligible recipients, GBC, TMCC and WNC failed to meet at least 90 percent of the state
performance level for 5P2. Although CSN did not meet the required state performance level, they did exceed 90% of this
level for 5P2.  These institutions all reported that the number of programs eligible for nontraditional status (leading to
occupations with less than 25 percent employment of either gender) has been declining.    

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

5P2 Males, White, Economically Continued analysis of statewide Patrick Bell 01-15-16

Disadvantaged, American trend data

Indian/Alaska Native, Black, Two

or more Races, Individuals with
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Disabilities, Displaced

Homemakers, and Unknown

5P2 Males, White, Economically Collaborative Meeting with Patrick Bell 01-30-16

Disadvantaged, American college CTE data representatives

Indian/Alaska Native, Black, Two to review 2nd year trend data

or more Races, Individuals with

Disabilities, Displaced

Homemakers, and Unknown

5P2 Males, White, Economically Investigation of strategies and Marina McHatton 02-15-16

Disadvantaged, American effective practices for increasing

Indian/Alaska Native, Black, Two the participation and completion

or more Races, Individuals with of students in non-traditional

Disabilities, Displaced programs.

Homemakers, and Unknown

5P2 Males, White, Economically Collaborative Meeting with Patrick Bell Marina 02-29-16

Disadvantaged, American college representatives (CTE, McHatton 

Indian/Alaska Native, Black, Two counselors, recruitment etc) to

or more Races, Individuals with discuss strategies/effective

Disabilities, Displaced practices for increasing the

Homemakers, and Unknown participation and completion of

students in non-traditional

programs.

5P2 Males, White, Economically Colleges submit local Patrick Bell 04-01-16

Disadvantaged, American improvement plans

Indian/Alaska Native, Black, Two

or more Races, Individuals with

Disabilities, Displaced

Homemakers, and Unknown

5P2 Males, White, Economically Approval of local improvement Patrick Bell Marina 04-30-16

Disadvantaged, American plans that include actionable McHatton 

Indian/Alaska Native, Black, Two steps with timelines

or more Races, Individuals with

Disabilities, Displaced

Homemakers, and Unknown

5P2 Males, White, Economically Development of professional Marina McHatton 05-30-16

Disadvantaged, American development and/or technical

Indian/Alaska Native, Black, Two assistance opportunities for

or more Races, Individuals with improving non-traditional student

Disabilities, Displaced access to and success CTE

Homemakers, and Unknown programs that lead to high-skill,

high-wage, and high-demand

careers.

5P2 Males, White, Economically Approval of end-of-year progress Mike Raponi 07-30-16

Disadvantaged, American reports for the local improvement

Indian/Alaska Native, Black, Two plans

or more Races, Individuals with
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In FY14 non-traditional students were specifically identified as an area for program improvement.  An analysis of
statewide trend data was completed and a collaborative meeting with representatives from each of Nevada’s 4
post-secondary colleges to discuss methods of addressing 5P2 underperformance statewide was held in June of 2015.
Improvement plans were submitted by each institution which included Individual college strategies for improving
non-traditional participation and completion. Plans for improvement included:    

1. Ongoing evaluation of enrollment trends and efforts to increase recruitment of non-traditional students.    

2. Development of promotional materials to more effectively target non-traditional populations.    

3. Continued development of guided pathways to program completion including comprehensive career path descriptions,
educational requirements, job demands/requirements, and certifications/licensure needed in non-traditional fields.    

4. High school outreach programs including career workshops for non-traditional students, guest speakers working in
non-traditional fields and tours of business/industry for non-traditional students.    

5. Counseling focus on student support services to secure high wage, high demand, high skills careers.    

6. Implementation and use of online tools for career guidance to connect students to non-traditional education and training
programs.    

7. Student ambassador/peer mentors programs for new students using students currently enrolled in non-traditional
programs.    

8. Implementation of early alert systems for non-traditional students identified as potentially failing to provide resources
such as tutoring, counseling, and mentoring.    

9. Efforts to identify external factors affecting non-traditional students outside of academic environment such as child care,
financial hardship, and work/school conflicts and providing resources to address these concerns.    

10. A greater emphasis on students maintaining full-time enrollment to complete program graduation/certification
/licensure in a timelier manner.     

The discussion and implementation of these strategies occurred at the end of the FY15 reporting year, thus resulting
improvements may not be seen until the FY16 reporting year.    

Program improvement for the current reporting year will continue to focus on efforts to increase non-traditional enrollment
and completion begun in the previous reporting year, with a focus on all underperforming sub-indicators (Males, White,
Economically Disadvantaged, American Indian/Alaska Native, Black, Two or more Races, Individuals with Disabilities,
Displaced Homemakers, and Unknown). The Department of Education will continue to work collaboratively with colleges
on statewide analysis of trend data and report these results to the colleges to help guide local improvement plans.
Additionally research will be conducted on the opportunities for professional development, particularly through NAPE, for
improving non-traditional student access to and success in educational and training programs that lead to high-skill,
high-wage, and high-demand careers.  NAPE also provides technical assistance and resources on strategies and
effective practices for increasing the participation and completion of students in non-traditional programs.    

Colleges will also be tasked with communication and information updates to local program leadership that includes deans,
department chairs, CTE specialists, and other college administrators, as to the available data and how this affects
enrollment and recruitment of students into the various available nontraditional programs.  


