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CAR Narrative 2011-2012 

Student Definitions 

Secondary CTE Participants are secondary students who earned one (1) or more credits in any career and 

technical education (CTE) program area.  

 

Secondary CTE Concentrators are secondary students who earned two (2) or more credits in a single CTE 

program area. 

 

Postsecondary CTE Participants are postsecondary/adult students who earned one (1) or more credits in any 

CTE program area.  

 

Postsecondary CTE Concentrators are postsecondary students who: (1) complete at least 12 CTE credits 

within a CTE program area that is comprised of 12 or more technical credits and terminates in the award of an 

industry-recognized credential, a state or locally recognized certificate, or a degree; or (2) complete a short-

term CTE program of less than 12 credit units that terminates in an industry-recognized credential, a state or 

locally recognized degree or certificate. 

1. Implementation of State Leadership Activities 
 

a. Required Use of Funds: 

 Conducting an assessment of the career and technical education programs funded under Perkins 

IV;   

 

The Quality Criteria, the Lifelong Learning Initiative, was also incorporated into Nevada’s Five-

Year Carl D. Perkins State Plan.  A site-based program review instrument based on the Program 

Quality Criteria has been developed for school districts and individual high schools to use to 

review and evaluate CTE programs.  The site-based document has continued to be used by LEAs 

on a voluntary, as-needed basis and is being updated to reflect our program of study initiatives.  

Additional programmatic requirements include the development and implementation of programs 

of study which identify the key elements of quality programs to include course sequences, 

academic requirements, CTSOs, articulation agreements, and relevant industry certifications.  The 

Department also developed the State CTE Course Catalog to define under common nomenclature, 

course descriptions and levels each course and course sequence.  The level of concentrators and 

completers will now be much more consistent for future assessment purposes. 

 Developing, improving, or expanding the use of technology in career and technical education;  

 

Federal funds were used to improve, develop, and expand programs through focused purchase of 

technology by local educational agencies during FY12.  The requirements in local funds 

application guidelines allow recipients to purchase supplies and equipment to develop, expand, 

and improve programs. However, such purchases must clearly be tied to larger strategies that 

encompass comprehensive program improvement.  Equipment purchases should be tied to 

program improvement to integrate academics, implement the competencies in the state skill 

standards, professional development, developing programs of study, etc.  Such purchases should 

also be tied to helping sites meet the Program Quality Criteria.  Examples include Culinary Arts 

equipment to update culinary arts, agriculture, and information and media technologies programs, 

among others.  Allowable purchases included equipment to meet industry standards and to 

improve instruction, such as interactive boards to improve teaching methods.  Another example is 

how Health Science programs received medical equipment to simulate patient care facilities and 

meet state licensure requirements such as ultrasound and infusion pumps at the College of 

Southern Nevada and intraoral cameras at Truckee Meadow Community College. 
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Professional development on new technologies and software was provided for teachers to support 

state standards and the new Nevada CTE Course Catalog, as well as to provide training on 

industry certifications. Nevada’s state skills standards and new end-of-program assessment data 

provide a means to identify and direct program improvement. 

 

 Offering professional development programs, including providing comprehensive professional 
development (including initial teacher preparation) for career and technical education teachers, 

faculty, administrators, and career guidance and academic counselors at the secondary and 

postsecondary levels;  
 

The Office of Career Technical and Adult Education (OCTAE), CTE programs professionals 

continue to provide a variety of professional development opportunities to meet the needs of 

LEAs statewide.  

  

Technical education and academic personnel, administrators, department staff, guidance staff, and 

business and industry stakeholders were provided a variety of opportunities for professional 

development. 

  

Topics continued to include emerging trends in a variety of areas: Continued work on the 

programs of study initiatives of course sequencing, program standards development with 

integration of Common Core State Standards, and end of programs assessments. In addition, 

professional development was provided on our newly adopted Employability Skills for Career 

Readiness and on emerging partnerships with Nevada economic development entities. Again this 

year, state associations which represent the program areas held state conferences where 

professional development was provided by CTE state staff. This year, over 210 secondary and 

postsecondary instructors and administrators attended our Nevada Association for Career and 

Technical Education (NACTE) summer conference.  Conference participants were actively 

involved in workshops, panel discussions, and networking.  

  

In the coming year, OCTAE staff will continue to engage in strategies to improve teacher quality 

through professional development activities consistent with federal provisions and initiatives.  

This collaborative effort will include activities to seek the input of teachers, principals, 

administrators, paraprofessionals, business and industry representatives, and other school and 

State Department of Education personnel regarding the professional development needs of CTE 

teachers throughout Nevada. 

 Providing support for career and technical education programs that improve the academic and 
career and technical skills of students through the integration of academics with career and 

technical education;   
 

The department has continued its collaboration with Career and Technical Education Consortium 

of States (CTECS) to revise standards and development of end-of-program assessments. As part 

of this process, CTE staff have partnered with the Office of Assessment, Program Accountability 

and Curriculum (APAC) within the Department of Education to ensure a proper alignment of 

Common Core standards to all CTE standards.  Professional development on the Common Core 

State Standards and literacy in the CTE classroom were the focus of professional development 

throughout the year, particularly at the NACTE Summer Conference.  

  

Counselors across the state received professional development on programs of study, CTE State 

Catalog, and their role in using them with students, parents and teachers.  

 Providing preparation for non-traditional fields in current and emerging professions, and other 

activities that expose students, including special populations, to high skill, high wage occupations   
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This year a variety of projects were undertaken to serve non-traditional students.  A rural high 

school and an urban community college were the recipients of non-traditional grants totaling 

$30,000.00.  Urban middle school students participated in a non-traditional occupations career 

day which included interest inventories, speakers from non-traditional career fields, and a career 

fair. Students from a rural high school visited their regional college to explore non-traditional 

careers, education, and training. Local application guidelines identify CTE programs leading to 

nontraditional training and employment and strategies to increase participation. 

 

 Supporting partnerships among local educational agencies,  institutions of higher education, 

adult education providers, and, as appropriate, other entities, such as employers, labor 
organizations, intermediaries, parents, and local partnerships, to enable students to achieve state 

academic standards, and career and technical skills, or complete career and technical programs 

of study;   
 

Partnerships among secondary and postsecondary education are fostered through collaboration 

promoted through articulation agreements, dual credit programs, sharing instructors and/or 

facilities.  A state steering committee focused on secondary-postsecondary program articulation 

will be re-established in 2013, and will be comprised of representatives from each of the state’s 

community colleges. The State CTE Advisory Council was reactivated and restructured to 

establish stronger ties to economic development authorities. This committee consists of 

employees, economic development authorities, the Governor’s Office, secondary and 

postsecondary educators, and local workforce board representatives. 

 

Technical advisory committees are organized by school districts and community colleges for each 

program area.  The advisory committees meet a minimum of three times each year per 

regulations, and their business and industry representatives provide essential leadership for 

program development and improvement. 

 

In some of the most rural school districts, creative partnerships have provided students instruction 

in needed fields such as health sciences and law enforcement.  Hospitals have provided instructors 

for nursing assistant programs and other professionals teach one or two classes a day in order to 

expand CTE offerings.  Online learning and hybrid approaches to content delivery have provided 

additional successful avenues to program completion.  

  

Secondary students are invited to participate in events held by postsecondary institutions, such as 

the College of Southern Nevada Annual Tech Expo, Western Nevada College’s Latino Career 

Day and Native American Career Education Summer Camp held at Great Basin College.   

Community led initiatives such as Fashion Forward, Project 500 Job Shadow Day, and We R 

Community engage students in activities that directly connect them to community leaders and 

business partners.  

 

The postsecondary and secondary educators of NACTE collaborate in professional development 

activities at the annual summer conference. They also serve on task forces and standards writing 

teams together.  In FY12, the staff responsible for articulations at the four community colleges 

met to share best practices.  

 

Career and Technical Student Organizations (CTSOs) continuously partner with numerous 

business leaders who serve the organizations as speakers, subject matter experts, judges, and 

board members.  

 

The Department of Education continues its partnership with the Nevada Council on Economic 

Education to provide professional development to business, marketing, and economics teachers in 
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areas such as financial literacy, the Stock Market Game, and ethics in economics.  This 

partnership includes sponsoring the Nevada High School Business Plan Competition.  The 

Nevada Restaurant Association also partners to provide ServSafe training and certification to 

teachers and hosts the annual Pro-Start competition.  

 

Nevada teachers and state staff serve on committees and as state representatives in CTE related 

organizations, such as, CTECS, NASDCTEc, AAFCS, MBA Research and Curriculum Center, 

Western Business Education Association, National Association of Ag Educators, and National 

Consortium for Health Science Education. Staff members served on national boards and 

committees, providing and gaining insight at the national level.  Two educators are ACTE 

Leadership participants, a two-year program engaging participants in association leadership and 

advocacy.  

 

 Serving individuals in state institutions; 

 

The Nevada Five-Year State Plan designates one percent of funding for state institutions, as 

stipulated in Section 124 of the Act.  In FY12, $84,417.70 was awarded to two youth corrections 

institutions: Spring Mountain in Clark County ($42,208.85) and Jacobsen High School in Douglas 

County ($42,208.85).  Funds were used to expand and improve CTE course offerings focused on 

job-specific training and employability skills. Both institutions provide career-development 

training for adjudicated youth. 

 Providing support for programs for special populations that lead to high skill, high wage and 

high demand occupations; and   

 
Funds were utilized to accommodate students with disabilities at both secondary and 

postsecondary levels.  

  

Interpreters and note takers continue to be contracted to assist students with hearing impairments 

enrolled in high school and postsecondary CTE courses.   In postsecondary education, the four 

community colleges allocated funds to directly support special population students.  For example, 

the College of Southern Nevada allocated $81,700.00 to its Disability Resource Center to assist 

students who encounter various academic and physical barriers; Truckee Meadows Community 

College allocated approximately $87,800.00 to support re-entry students enrolled in programs 

leading to high-wage, high-skill, and high-demand occupations. Western Nevada College utilized 

$35,900.00 to support special populations through workshops as well as direct funding to support 

single parents, displaced homemakers, and other students who qualify under special populations. 

In addition, Great Basin College (GBC) sponsored career days. Students of families with limited 

income and living in rural areas were given the opportunity to tour the GBC main campus and 

learn about the variety of CTE program offerings. 

 

 Offering technical assistance for eligible recipients 

 

An ongoing dialog is occurring between the State CTE office and the LEAs to develop effective 

programs of study (POS) based around the standardized course catalog.  The primary technical 

assistance is helping to implement these changes both within each of the district’s student 

information system (SIS) and mating these changes to the state’s SIS.  This will be an ongoing 

effort through FY13.  The framework for the POS has been agreed upon and each district may 

adopt or modify it as necessary to each district’s need as we move forward.  The postsecondary 

liaisons have been kept informed of the progress and are excited about these changes in how this 
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will improve their ability to develop secondary-postsecondary articulation agreements.   The State 

has also provided extensive leadership to develop new and update existing state standards for 

CTE programs.  This activity supports technical assistance because the standards development is a 

key driver for program development and improvement efforts. 

 

b. Permissible Activities Include:  

 

 Improving career guidance and academic counseling programs; 
 

CTE staff continued improvement initiatives for career guidance and academic counseling 

programs that assist students in making informed academic and career and technical education 

decisions. A statewide database of all school counselors and career guidance professionals was 

created to disseminate information, including a quarterly newsletter of hot topics, CTE initiatives, 

professional development, and collaboration projects. Activities conducted during the year 

included: the Leadership Forum, which focused on current issues related to secondary school 

counseling; transition plans for students related to programs of study; training for teachers and 

counselors on the Nevada Career Information System; and updating of the Nevada School 

Counseling Comprehensive K-12 Standards.  Examples and links may be found in the Guidance 

Counseling section on the new CTE website: http://cteae.nv.gov/. 

 

 Establishing agreements, including articulation agreements, between secondary school and 
postsecondary career and technical education programs to provide postsecondary education and 

training opportunities for students; 
 

Nevada has four regional college service areas that develop secondary/postsecondary articulation 

agreements.  Each community college has a tech-prep consortium staffed with full time tech prep 

coordinator.  Last year, over 250 programs had articulation agreements with over 150 different 

college courses from one of the four consortia for postsecondary credit. 

  

In 2011-2012, over 21,000 students had the opportunity to earn college credits through enrollment 

in career and technical education courses.  Junior and senior students must have earned an A or B 

in the course to qualify for postsecondary credit, 

  

This year, the state has a focus group meeting with administrators to discuss tech prep successes 

and the challenges that programs are currently facing, and the potential effects of the statewide 

common course titling and sequencing will have on tech prep articulation.  Reconvening the 

statewide Tech Prep Steering Committee will occur when the staffing and fiscal resources are 

available.  

 

The State CTE Advisory Council was reestablished to help maintain and expand curricular 

linkages between secondary, postsecondary education and to economic development initiatives. 

The continued collaboration between districts, schools, and business partners is encouraged 

through the various program offerings as locally determined through the use of technical advisory 

committees.  

 

 Supporting initiatives to facilitate the transition of sub-baccalaureate career and technical 

education students into baccalaureate programs; 
 

Opportunities for career and technical education students to transition into baccalaureate programs 
continue to be fluid.  Due to fiscal restraints, some programs have reduced the number of 

available four year programs.  However, each of the four community colleges has some four-year 
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degree programs available.  These include the Bachelor of Applied Science in Digital Information 

Technology Emphasis, Land Surveying/Geometrics Emphasis, Instrumentation Technology 

Emphasis, Management in Technology Emphasis, and Bachelor of Arts, Secondary Education-

Agriculture Education Endorsement and Business Endorsement at the Great Basin College; 

Bachelor in Technology in Construction Management at Western Nevada College; and Bachelor 

of Science and Bachelor in Applied Science in Dental Hygiene, and Cardiorespiratory Sciences at 

the College of Southern Nevada; Truckee Meadows Community College has articulation with the 

University of Nevada, Las Vegas for students to complete their bachelor degrees in several areas.  

Articulation agreements and program alignment beginning at the high school level are completed 

wherever possible. 

 

 Supporting career and technical student organizations;  
 

CTSOs are supported by federal and state funds, and local organizational funds.  The following 

CTSOs serve secondary and postsecondary students in Nevada:  DECA, FBLA, FCCLA, FFA, 

HOSA, and SkillsUSA.  CTSOs develop character, citizenship, and the technical, leadership, and 

teamwork skills essential for the workforce and further education.  Federal funds are used for the 

purchase of curriculum materials that directly enhance students’ employability and/or technical 

skills that are directly related to the CTSO and for teacher travel expenses to the CTSO events that 

support professional development.  State funds allow for teacher and student travel expenses and 

registration fees for CTSO leadership conferences.  Local organizational funds allow the CTSOs 

to support all other CTSO activities. 

Career and Technical Student Organizations 2011-2012 Membership 

DECA  1,782 

Future Business Leaders of America (FBLA) 1,159 

Family, Career & Community Leaders of America (FCCLA) 489 

FFA 1,743 

Health Occupations Students of America (HOSA) 970 

SkillsUSA 2,789 

Total Student Membership 8,932 

 

 Supporting public charter schools operating career and technical education programs; 

 
In Nevada, there are still a limited number of charter schools which offer career and technical 

education programs. OCTAE continues to support the CTE programs in existing charter schools. 

CTE staff assists the newly established State Charter School Authority with reviews of 

applications for new schools and with compliance reviews of annual reports. There were no new 

charter schools with CTE programs established in FY12 

 

 Supporting career and technical education programs that offer experience in, and understanding 
of, all aspects of an industry for which students are preparing to enter; 

 

State Skill Standards address all aspects of an industry by including career exploration and 

employability skills.  Nevada’s Employability Skills for Career Readiness were adopted by the 

State Board of Education and have received high praise from business and industry. During 2012, 

many discussions, focus groups, and meetings regarding the Employability Skills for Career 
Readiness, have spurred the development of a state wide credential for all CTE completers.  Still 

in development, this certificate promises to be a significant measure of a student’s technical and 

employability skills supported by business and industry across the state.  

  

Work-based learning is encouraged in every program area and is more clearly defined in the new 

CTE State Course Catalog.  Many local agencies have designated staff to assist with placement in 
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job shadowing, internship experiences, and employment.  Programs are intensely hands-on, 

especially at the college level, where work environments and best practices are modeled. 

 Supporting family and consumer sciences programs; 
 

In FY 12, the Family and Consumer Sciences (FCS) program included 109 teachers serving 

13,040 students (duplicated count) in 63 high schools. This FCS participation represents a 

reduction of 36 teachers, 2,130 students and 10 high schools from FY11. Although Nevada’s 

economy continues to pose huge challenges for education, the decline in numbers in this fiscal 

year represents additional factors as well. The office of CTE has undertaken a project to create 

common course names and require sequential courses in programs of study along with the 

development of end of program assessments. During the data analysis, as common course names 

were implemented, it became apparent that some courses that were previously accounted for as 

FCS courses had been misidentified.  Many of these courses were called Independent Living. This 

course name is also used in special education programs. In addition, a course called Financial 

Literacy falls under the business program in Nevada. Current data more accurately reflects the 

family and consumer sciences programs offered in Nevada. 

 

Nevada FCS offers courses, using industry validated standards, in the following areas: Early 

Childhood Education, Culinary Arts, Family and Consumer Sciences, Fashion, Textiles and 

Design, Foods and Nutrition, and Housing and Interior Design. During FY12, the Culinary Arts 

standards were updated and the end of program assessment was administered to program 

completers in May. In addition, Baking and Pastry standards were created and approved by the 

State Board of Education. 

 

Culinary Arts and Baking and Pastry standards were created with the participation of 50% of the 

writing teams representing business and industry. Standards documents include alignments with 

the academic Common Core State Standards in English language arts and math and the Nevada 

State Science Standards.  

 

 Supporting partnerships between education and business, or business intermediaries, including 

cooperative education and adjunct faculty arrangements at the secondary and postsecondary 
levels; 

 

The relationships between students, educators, and business partners promote meaningful 

experiences. To enhance these relationships, business and industry professionals are part our state 

standards writing teams. Teachers are encouraged to take the opportunity to build relationships 

with their business partners, which lead to further support of their programs. As part of this effort, 

CTE state staff now participates in a greater way with the economic development authorities. Our 

postsecondary partners are completely onboard with this effort and participate when feasible with 

both the economic development authority and writing team efforts. 

 

 Supporting the improvement or development of new career and technical education courses and 
initiatives, including career clusters, career academies, and distance education;  

 

Initiatives within CTE this past year has solely been to improve the overall quality of technical 

assistance that includes the revision and creation of many new documents. The program 

documents include standards, assessments, curriculum frameworks, program of study and the 

state course catalog.   These standards provide a common structure among all the programs.  The 

LEAs have been working diligently to provide common course titling and premier sequencing for 

their respective CTE pathways.  Our state initiated an online assessment system which is currently 
being piloted to analyze our career pathways.  State Competitive grant funds were again offered 

this past year to provide financial assistance to new and expanding programs instead of being a 
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dedicated amount to each program area. The districts were asked to prioritize their requests. 

Reserve funds are still earmarked for the development of new health science or other programs 

that are high demand in our state according to the sector councils and economic development 

authorities.  

 

Currently, there are several career and technical academies in Clark County and in Washoe 

County. In FY14, Washoe County School District plans include the development of three 

additional (new) CTE Signature Programs in their comprehensive schools.  The themes include 

Public Safety, Culinary and Graphics Design (The Signature Academies will focus on specific 

programs, topics and distinguishing themes to prepare all students for the workforce of 

tomorrow.) In contrast, the rural districts are expanding their career and technical programs to 

include more information renewable resources and engineering.  The Nevada CTE Course 

Catalog and sequencing document will assist districts with this process.  In order to meet the 

needs of our workforce the agencies have prioritized and evaluated the career pathways in all 

areas by including business  and industry partners, school board members, workforce investment 

board, tech prep coordinators and parents in all advisory and technical meetings. 

 

The four community colleges still offer over 3,010 CTE classes which include distance education 

courses. In FY12, the College of Southern Nevada offered over 3,000 courses and 80 percent 

were in career and technical education; Truckee Meadows Community College offered 1,200 

courses and 55 percent were in CTE; Great Basin College offered 900 courses with 45 percent in 

CTE; and Western Nevada College offers approximately 900 courses with 44 percent in CTE. 

According to a Unify Regionalize Diversity Brookings Report, Nevada stands at a crossroad yet it 

appears it ready to remap its future. Career and technical education is moving forward at full 

speed.  Nevada AB449 Nevada Legislature of the Economic Development Bill has reorganized 

and elevated the importance of economic development. Nevada workforce is not only enhanced 

but supported by the career and technical program assets. 

 Awarding incentive grants to eligible recipients for exemplary performance or for use for 

innovative initiatives under Sec. 135(c)(19) of Perkins IV; 

 

This option, under permissive uses of funds for awarding local incentive grants, was not used in 

FY12. 

 

 Providing activities to support entrepreneurship education and training; 
 

A new program of study in Entrepreneurship was developed, and plans to develop state standards 

will elevate the teaching of entrepreneurship to a new level of rigor.  Additionally, the Department 

of Education co-sponsors the annual Nevada High School Business Plan Competition, now in its 

eighth year, with the Nevada Council for Economic Education. Plans were reviewed by a team of 

judges and finalists were interviewed. The top three winners were given awards by the Council. 

 

 Providing career and technical education programs for adults and school dropouts to complete 
their secondary school education;  

 
Students who have dropped out of high school or who are in adult education programs are 

supported by CTE in a variety of ways. At the secondary level, students have access to courses, 

equipment, and other resources for developing their skills towards earning their high school 

diploma. At the postsecondary level, community college re-entry centers and programs assist 

students in completing their high school diplomas and entering college CTE programs. 

 
 Providing assistance to individuals who have participated in Perkins assisted services and 

activities in continuing their education or training or finding appropriate jobs; 
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In many of the school districts and community colleges, training is provided with the opportunity 

to gain job search skills using the website tools now provided by the Nevada Department of 

Employment, Training and Rehabilitation’s (DETR) website for Nevada Youth/Young Adults.  

The articulation of many of the courses between the high schools and the community colleges 

provide a means of continuing education while reducing the cost and time to earn a certificate or 

degree by earning college credit at the high school level.  College and career readiness is gaining 

ground as more and more of these programs and their value are coming into the public 

consciousness.  A new CTE website is in development that should simplify the finding of the 

resources related to each of the state’s course offerings through the course catalog. Understanding 

what resources are available and where to find them is one of our ongoing efforts.  

 Developing valid and reliable assessments of technical skills; 

 

Please see “Progress in Developing and Implementing Technical Skill Assessments” below. 

 

 Developing or enhancing data systems to collect and analyze data on secondary and 

postsecondary academic and employment outcomes; 
 

The establishment and implementation of the CTE Course Catalog brings Nevada closer to the 

integration of the Career and Technical Education Reporting System (CTERS) into the Student 

Accountability Information in Nevada (SAIN).  As each school district enrolls their students 

following the guidelines in the Catalog, the SAIN system tests and records each student in CTE.  

The three keys for uniting CTERS and SAIN are: CIP Code from the Classification of 

Instructional Programs; Program Name; and a Level Code which indicates at what point a student 

is in their program of study.  If a school district fails to properly enter the student’s information on 

one or more of the above keys, a Data Validation Report is generated, prompting correction of the 

input error. Concurrent testing between CTERS and SAIN allows the comparison of data to assure 

data quality and accuracy. 

 

Nevada applied for and received a Statewide Longitudinal Data Systems grant allowing for the 

effort to integrate secondary, postsecondary, and employment.  Efforts are ongoing as members 

from Nevada Department of Education, Nevada System of Higher Education, and Department of 

Employment, Training and Rehabilitation are working together in an effort to connect all three 

agencies. 

 

 Improving the recruitment and retention of career and technical education teachers, faculty, 

administrators, or career guidance and academic counselors, and the transition to teaching from 

business and industry, including small business; and    
 

Due to continuing decline in revenue for education in Nevada, there has been minimal recruitment 

for CTE programs. Many CTE programs were cut as school districts worked to balance budgets 

due to continuing declines in education funding in Nevada. Some of these programs were closed 

when teachers retired or left their positions. In other instances, teachers were reduced in force. 

 

CTE staff continues to maintain direct communication with administrators and educators 

throughout the state in secondary and postsecondary CTE programs.  Staff assists with 

recruitment, licensure, and retention. There were several programs in health sciences and 

agriculture that were started during FY12. CTE staff has been instrumental in helping school 

districts find qualified teachers.   

 

CTE staff works with teacher training programs at the University of Nevada, Reno, University of 
Nevada, Las Vegas, and Great Basin College.  Nevada has a secondary single subject 

occupational teachers’ license as well as a secondary Business and Industry Endorsement that 
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allows individuals to transition from private industry to the career and technical education 

classroom.  Ongoing professional development activities continue to include new CTE educators 

in order to better assist them with their transition into the classroom and retention as CTE 

professionals.  

 

 Supporting occupational and employment information resources. 

 
Economic sectors are the cornerstone of our Governor’s workforce development goals. CTE is 

developing stronger relationships with the Nevada economic development sectors councils. State 

participation and involvement on sector councils increased with greater outreach to workforce 

development efforts expanding.  Our CTE director has shared these initiatives, including end of 

program assessments, the Employability Skills for Career Readiness assessment, and end-of-

program certificate and diploma endorsements, garnering enthusiastic support from the economic 

development authorities. Workshops and panel discussions were held at our annual NACTE 

conference. 

The Nevada Department of Employment, Training and Rehabilitation (DETR) continue to 

maintain and update the Nevada Career Information System (NCIS). This career information 

system is accessible to all citizens of Nevada. Local school districts use this resource with their 

middle and high school students for career planning and preparation programs.  

A variety of employment information resources continue to be provided to LEAs including: 

DVDs, posters, Career Cluster pamphlets, career interest inventories, and the annually updated 

Top 50 Jobs in Nevada. 

OVAE research on national non-traditional employment continues to be used by the Nevada CTE 

to update reference materials provided with our Carl D. Perkins Request for Application packets.  

 

2.    Progress in Developing and Implementing Technical Skill Assessments 
 

After joining Career and Technical Education Consortium of States, the revision and validation process 

began with the development and/or revision of standards for Architectural Drafting and Design, 

Mechanical Drafting and Design, Culinary Arts, Graphic Design, and Agricultural Mechanical (AgMET) 

programs. In the fall of 2011, the pilot tests for the above programs were rolled out on a voluntary basis 

with a number of school districts.  This provided the opportunity to test the online testing capabilities. We 

were able to track which schools actually participated, how many students, and at what time within the 

assessment window they participated. 

Learning from the problems encountered, we then arranged with all of the districts that had eligible 

students in a terminal/completer course within a program to assess the skill levels of these students in the 

above mentioned programs.  Given the newness of the assessment program, the effort to standardize all of 

our programs throughout the state, and the small class sizes assessed, the assessment went exceptionally 

well.  The results are as follows: 

 

CTE Program Number assessed 

Architectural Drafting and Design 179 

Mechanical Drafting and Design 27 

Culinary Arts 238 

Graphic Design 47 

Agricultural Mechanical Fabrication 108 

Agricultural Mechanical Structures 30 

Agricultural Mechanical Power Systems 13 

Employability Skills for Career Readiness 200 
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The first year assessment rate for technical skills was approximately 8.25% of all potential completer 

students.  In 2012-13, we anticipate the percentage will rise to approximately 54% of all potential 

completers.  In 2013-14, we anticipate that end-of-program assessments will be in place for more than 

70% of all completers.  Beginning in the 2012-13, all completers will be assessed for employability skills. 

We are aggressively revising/creating our standards with the development of additional assessments that 

will be piloted in fall and winter of FY13, with live testing to follow in the spring. This moves us further 

into the requirement to assess the skills of our students using third party, validated assessments.   

 

3.    Implementation of State Program Improvement Plans for the following items: 

 The core indicators that Nevada failed to meet at the 90% threshold 

 

Nevada met or exceeded the actual State Adjusted Level of Performance for each of the overall 

performance indicators for all students with the exception of 1S1 – Secondary Academic Attainment in 

Reading/Language Arts at a rate of 84.14%, which falls within the 90% threshold. 

 The disaggregated categories of students for who there were quantifiable disparities or gaps in 

performance compared to all students or any other category of students 

 

1S1: Secondary Academic Attainment – Reading/Language Arts:  All disaggregated categories of students 

passed this indicator within the 90% threshold of the negotiated level of performance of 91.10%, with the 

exceptions of Males reporting at 81.93%, American Indian/Alaskan Native reporting with 74.42%, Black 

students at 71.75%, Hispanic reports 78.65, Students with Disabilities reported 60.00%, Economically 

Disadvantaged students at 79.32%, and Limited English Proficient students reported a level of 29.47%. 

1S2: Secondary Academic Attainment – Math:  All disaggregated categories of students passed this 

indicator within the 90% threshold of the negotiated level of performance of 80.80%, with the exception of 

Black students reporting a level of 66.81%, Student with Disabilities at a rate of 59.90%, and Limited 

English Proficient students who reported a level of 39.58%.  

2S1: Technical Skill Attainment: All disaggregated categories of students passed this indicator within the 

90% threshold of the negotiated level of performance of 80.50%, with the exceptions of Students with 

Disabilities reporting at 71.07% and Limited English Proficient who reported a level of 72.19%.     

3S1: Secondary Diploma: All disaggregated categories of students passed this indicator within the 90% 

threshold of the negotiated level of performance of 90.50%, with the exception of Limited English 

Proficient students who reported a level of 67.09%. 

4S1: Graduation Rates: All disaggregated categories of students passed this indicator within the 90% 

threshold of the negotiated level of performance of 62.00%, with the exception of American 

Indian/Alaskan Native students at 48.05%, Students with Disabilities at 44.14%, and Limited English 

Proficient students who reported a level of 25.93%. 

5S1: Secondary Positive Placement: All disaggregated categories of students passed this indicator within 

the 90% threshold of the negotiated level of performance of 93.30%, with the exception of Native 

Hawaiian/Pacific Islander who reported 90.91%. 

6S1: Nontraditional Participation: All disaggregated categories of students passed this indicator within the 

90% threshold of the negotiated level of performance of 27.00%, with the exception of Single Parents who 

reported 22.22% and Displaced Homemakers who reported 0.00%. 
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6S2: Nontraditional Completion: All disaggregated categories of students passed this indicator within the 

90% threshold of the negotiated level of performance of 20.00%, with the exception of the Males reporting 

a level of 12.62% and Students with Disabilities reporting a level of 15.04%. 

2P1: Postsecondary Degree or Credential: All disaggregated categories of students passed this indicator 

within the 90% threshold of the negotiated level of performance of 50.00%, with the exception of the 

Males reporting a level of 30.94%; Black students reporting a level of 30.94% and Unknown students 

reporting a level of 39.09% 

5P1: Participation in Postsecondary Programs Leading to Nontraditional Training and Employment: All 

disaggregated categories of students passed this indicator within the 90% threshold of the negotiated level 

of performance of 30.00%, with the exception of the Males reporting a level of 9.06% and Unknown 

students reporting a level of 25.23%. 

5P2: Completion of Postsecondary Programs Leading to Nontraditional Training and Employment: All 

disaggregated categories of students passed this indicator within the 90% threshold of the negotiated level 

of performance of 25.00%, with the exception of the Males reporting a level of 12.11% and Unknown 

students reporting a level of 22.37%. 

 The action steps who will be implemented, beginning in the current program year, to improve the 

State’s performance on the core indicator(s) and for the categories of students for who disparities or 

gaps in performance were identified 

 

Each LEA must develop an improvement plan to address any deficiencies in local performance 

indicator results relative to the state adjusted levels.  The improvement plan(s) is submitted as part of 

the local application for each state fiscal year. For example, those agencies with performance indicator 

deficiencies reported for FY12, must develop strategies for improvement as part of the current and 

following years’ application processes.  The Department of Education will develop more definitive 

strategies to assist LEAs with identifying clear action steps at the site and program levels during 

monitoring and technical assistance visits.  

 

The state staff will continue to work with LEAs to provide technical assistance to ensure measures are 

maintained or exceeded.  Technical assistance will be provided through site visits, professional 

development, and one-on-one communications.  The state statistician will continue to work with data 

input operators and provide training, when necessary, to ensure accuracy of the data.    

 The staff member(s) in the State who are responsible for each action step 

 

All CTE state staff is responsible for working with assigned school districts and colleges.  

 The timeline for completing each action step 

 

Support and professional development will be ongoing throughout the year.  The LEP staffs are 

contacted each fall to identify training needs and strategies to assist teachers.  Strategies to address and 

improve upon performance level results will be considered for the current year; in addition to 

developing clear guidelines as part of the FY13. Districts will be encouraged to conduct self-

evaluations of their CTE programs to help direct overall program improvement efforts.     

 

4.  Implementation of Local Program Improvement Plans 

School districts in Nevada are determined by county boundaries.  Nevada has seventeen counties, but 

only sixteen have high schools with grades 9-12 and those are featured in the present discussion below. 



13 
 

It should be noted that for Nevada, in order to provide a valid and reliable indication of meeting an 

overall performance indicator, there must be at least 20 CTE students in the finding, i.e., in the 

denominator.  For the subgroups, there must be at least 10 CTE students in the finding.  Nevada considers 

any comparison with less than those numbers to be unreliable and, therefore, not applicable (N/A).  This 

is consistent with Nevada’s approach in analyzing No Child Left Behind data. 

 

     The number of school districts that failed to meet the core indicators at the 90% threshold 
  

Three out of the sixteen school districts failed to meet the 1S1: Secondary Academic Attainment in 

Reading/Language Arts and one district failed to meet 1S2: Secondary Academic Attainment in Math 

at the 90% threshold.  One district failed to meet the 90% threshold for 2S1: Technical Skill 

Attainment; while two districts failed to meet 90% for 4S1: Graduation Rate.  15 out of 16 districts 

met or exceeded the state adjusted level of performance for 5S1 Secondary Positive Placement; while 

one district did not meet the required number of students in the finding.  Four districts did not meet the 

90% threshold for 6S1 Nontraditional Participation, and two of the sixteen districts did not meet the 

90% threshold for 6S2 Completion of Nontraditional programs.  

 

 The disaggregated categories of students within each school district for which there were quantifiable 

disparities or gaps in performance compared to all students in that school district  

 

Local Disparities for 1S1: Secondary Academic Attainment in Reading/Language Arts 

 

In most Nevada school districts, there were consistent percentages of proficient CTE students among 

the various subpopulations for Reading/Language Arts.  In six of the sixteen school districts, Males 

and Economically Disadvantaged students failed to meet the indicator within the 90% range.  Five 

districts reported Hispanic students performing below the threshold; five districts reported lower rates 

for Nontraditional students; four districts reported lower percentages for students enrolled in Tech 

Prep courses; three districts reported lower performance for Students with Disabilities; three districts 

reported lower performance for Limited English Proficient students; one district reported lower 

performance for Females; one district reported lower rates for American Indian/Native Alaskan 

students; one district reported lower rates for Black students; one district reported below the threshold 

for White students. 

 

In improvement plans this coming spring, school districts with discrepancies in the 1S1 indicator for a 

category(s) of CTE students will be asked to address methods to reduce the disparities or gaps in 

proficiency for these students. 

 

Local Disparities for 1S2: Secondary Academic Attainment in Mathematics 

 

As was the case for Reading/Language Arts, most school districts in Nevada had fairly consistent 

percentages of proficient CTE students among the various subpopulations for Mathematics.  One 

district had a lower percentage for Males; one showed lower performance for Asian students; one 

reported lower percentages for Black students; one had a lower percentages for Hispanic students; one 

reported lower rates for students that were in the category of Two or More Races; and one district 

reported lower rates for students enrolled in a Tech Prep course.  Two districts had lower percentages 

for Students with Disabilities; two districts had low performance for students that were categorized as 

being in the Limited English Proficient category; two districts reported lower rates for Nontraditional 

students.  Three districts reported lower performance percentages for Economically Disadvantaged 

students.  

 

Like the school districts that showed subpopulation disparities in Reading/Language Arts, school 

districts with discrepancies in the 1S2 indicator for a category(s) of students will be asked to address 
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methods to reduce the disparities or gaps in proficiency for these CTE students in improvement plans 

this spring. 

 

Local Disparities for 2S1: Technical Skill Attainment 

 

One district had lower percentages of Males attaining technical skills, and one other district showed 

lower percentages for Females.  One district had lower percentages for American Indian/Alaska 

Native students; one district reported lower rates for students in the Two or More Races subgroup; one 

district had lower performance for White students.  One district had lower percentages for Students 

with Disabilities; one district showed lower percentages for Nontraditional students; two districts had 

lower percentages for Limited English Proficient students; two districts had lower percentages for 

students enrolled in Tech Prep courses; two districts reported lower rates for Economically 

Disadvantaged students; two reported lower rates for Hispanic students. 

 

Like the school districts that showed subpopulation disparities in other core indicators, school districts 

with discrepancies in the 2S1 indicator for a category(s) of students will be asked to address methods 

to reduce the disparities or gaps in proficiency for these CTE students in improvement plans this 

spring. 

 

Local Disparities for 3S1:  Secondary Diploma 

 

Fifteen of the sixteen school districts in Nevada had consistent percentages of CTE students among 

the various subpopulations for attaining a secondary diploma.  One district did not have any students 

in the denominator and was therefore removed from the analysis.  One district showed a lower 

percentage for their American Indian/Alaskan Native students; one district reported lower rates for 

Economically Disadvantaged students; two districts showing lower levels for Students with 

Disabilities; two districts reported lower percentages for their Limited English Proficient students.   

Like the school districts that showed subpopulation disparities in other core indicators, school districts 

with discrepancies in the 3S1 indicator for a category(s) of students will be asked to address methods 

to reduce the disparities or gaps in proficiency for these CTE students in improvement plans this 

spring. 

 

Local Disparities for 4S1: Graduation Rates 

 

One district reported lower rates for Females; one district showed lower performance for American 

Indian/Native Alaskan students; one district has lower rates for Asian students; one district had lower 

performance for students enrolled in a Tech Prep course.  Two districts had lower rates for White 

students; two districts showed lower performance for Economically Disadvantaged students; two 

districts had lower rates for Nontraditional students.   Three districts showed lower performance for 

Males; three districts did not meet the threshold for Students with Disabilities; three districts showed 

lower rates for Limited English Proficient students.  Four districts showed lower performance for 

Hispanic students. 

 

Like the school districts that showed subpopulation disparities in other core indicators, school districts 

with discrepancies in the 4S1 indicator for a category(s) of students will be asked to address methods 

to reduce the disparities or gaps in proficiency for these CTE students in improvement plans this 

spring. 

 

Local Disparities for 5S1: Secondary Positive Placement 

 

15 out of 16 school districts in Nevada passed this core indicator.  One school district did not have any 
students in the denominator and was therefore removed from the analysis. 
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One school district showed lower performance rates for Native Hawaiian/Pacific Islander students.  

One district showed lower rates for Students with Disabilities.  

Like the school districts that showed subpopulation disparities in other core indicators, school districts 

with discrepancies in the 5S1 indicator for a category(s) of students will be asked to address methods 

to reduce the disparities or gaps in proficiency for these CTE students in improvement plans this 

spring. 

Local Disparities for 6S1: Participation in Secondary Programs Leading to Non-Traditional Training 

and Employment 

One district showed lower performance for Asian students; one district reported lower rates for Single 

Parents; one district did not meet the threshold for Displaced Homemakers.  Two districts had lower 

rates for American Indian/Native American students; three districts had lower performance for White 

students; three districts had lower rates for Economically Disadvantaged students; three districts did 

not meet the threshold for Limited English Proficient students.  Four districts showed lower rates for 

Hispanic students; four districts did not meet the threshold for Students with Disabilities; four districts 

showed lower performance for students enrolled in a Tech Prep program.  Nine districts showed lower 

rates for Males. 

Like the school districts that showed subpopulation disparities in other core indicators, school districts 

with discrepancies in the 6S1 indicator for a category(s) of students will be asked to address methods 

to reduce the disparities or gaps in proficiency for these CTE students in improvement plans this 

spring. 

Local Disparities for 6S2: Completion of Secondary Programs Leading to Non-Traditional Training 

and Employment 

One district did not meet the threshold for Hispanic students; one district showed lower rates for 

Economically Disadvantaged students; two districts had lower performance for White students; three 

districts showed lower rates for Students with Disabilities; five districts failed to meet the threshold 

for students enrolled in a Tech Prep program; eleven districts failed to meet the threshold for Males. 

Like the school districts that showed subpopulation disparities in other core indicators, school districts 

with discrepancies in the 6S2 indicator for a category(s) of students will be asked to address methods 

to reduce the disparities or gaps in proficiency for these CTE students in improvement plans this 

spring. 

Local Disparities for 1P1: Technical Skill Attainment 

 None – All colleges met the threshold for all categories. 

Local Disparities for 2P1: Postsecondary Degree or Credential 

One college did not meet the threshold for Grand Total; three did not meet the threshold for Male 

students; one for American Indian/Native American students; one for Asian students; one for Black 

students;  two for Hispanic students; one for Native Hawaiian/Pacific Islander; two for Unknown. 

In improvement plans this coming spring, colleges with discrepancies in the 2P1 indicator for a 

category(s) of CTE students will be asked to address methods to reduce the disparities or gaps in 

proficiency for these students. 

Local Disparities for 3P1: Student Retention or Transfer 

None – All colleges met the threshold for all categories. 
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Local Disparities for 4P1: Student Placement (Employment of Military Service) 

None – All colleges met the threshold for all categories. 

Local Disparities for 5P1: Participation in Postsecondary Programs Leading to Non-Traditional 

Training and Employment 

Four colleges did not meet the threshold for Male students; one for American Indian/Native American 

students; one for Hispanic students; one for Unknown students; one for Tech Prep. 

Colleges that showed subpopulation disparities in other core indicators, colleges with discrepancies in 

the 5P2 indicator for a category(s) of students will be asked to address methods to reduce the 

disparities or gaps in proficiency for these CTE students in improvement plans this spring. 

Local Disparities for 5P2: Completion of Postsecondary Programs Leading to Non-Traditional 

Training and Employment 

One college did not meet the threshold for the Grand Total; three for Male students; one for Hispanic 

students; one for Economically Disadvantaged students; one for Limited English Proficient students 

Colleges that showed subpopulation disparities in other core indicators, colleges with discrepancies in 

the 5P2 indicator for a category(s) of students will be asked to address methods to reduce the 

disparities or gaps in proficiency for these CTE students in improvement plans this spring. 

 

 

 

 


