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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

No

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

Yes

In early 2015, the College and Career Readiness Bureau (CCRB) retained a full-time data systems programmer, and
since that time, we have been able to make substantial improvements to our data systems. In 2015-16, our major area of
focus was on improving the Annual Performance Report (APR). The new APR portal shows Local Education Agency
(LEA) and postsecondary institutions (collectively, LEAs and postsecondary institutions are herein referred to as
recipients) their data, including numerators, denominators, and percentages, for each indicator. If the recipient missed the
state target, the portal displays how many more students would have been necessary to meet the indicator target. The
data are also disaggregated for gender, race, ethnicity, and all special subpopulations. For disaggregated data, the portal
shows how many more students would be necessary to meet the target, and also shows any deficiencies for subgroups.
In other words, if the overall performance was 50 percent, but a particular race’s performance was only 30 percent, the
portal displays how many more students of that race would be needed in the denominator in order for that race to perform
at 50 percent.    

The updates to the APR portal were released to the recipients in July, 2016. We anticipate these changes will allow
Perkins directors and CTE teachers to have a more complete understanding of their data, and to develop meaningful
plans that address deficiencies in a more nuanced manner.    

Another area of improvement during 2015-16 was postsecondary data collection procedures. We added several
enhancements to the data collection template to encourage postsecondary institutions to analyze their data prior to
submitting it. The template now compares the current numerators and denominators to the prior year’s data. Any changes
exceeding 15 percent (higher or lower) are flagged and the institution must write an explanation for the data change. As a
result, many postsecondary institutions discovered flaws in their data calculation procedures. The institutional researcher
and the Perkins director were both required to sign a data validation form, and the data templates were uploaded into a
secure data portal in which CCRB staff have read-only (not editing) authority.  
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1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

The New Mexico CCRB staff review and assess Perkins funded CTE programs though a risk-based scoring rubric for
each recipient. The rubric looks at administrative, programmatic, and financial risks, and for 2015-16, the CCRB added a
section to specifically evaluation programs of study as a distinct subset of programmatic risk. Grant monitors complete a
risk-based rubric for all recipients, and each rubric is reviewed by three staff members.    

Staff use the risk-based rubric throughout the year to guide its technical assistance efforts. In addition, the rubric is
included as part of the annual risk analysis to determine which recipients will receive a formal monitoring visit. Other
objective measures of risk include LEA report card grades for College & Career Readiness, the number of missed Perkins
outcome indicators, the percentage of Perkins award funds unspent at the end of the fiscal year, and the time since the
last formal monitoring. Schools that have not been visited in the past five years are prioritized even if they otherwise
demonstrate low risk.    

The inclusion of multiple objective measures of risk ensures that monitoring visits are directed to those recipients requiring
the most support in compliance with the grant. Monitoring visits in 2015-16 were conducted by teams of two to four staff
and typically require several business days. Reviews include on-site interviews with administration, CTE teachers,
students, guidance counselors, business/fiscal personnel, data coordinators and the Perkins Director, or head of CTE at
the site. The monitoring also consists of a review of the recipient’s support documentation in the areas of program
implementation, data collection, fiscal responsibilities and collaboration between secondary, postsecondary and industry
partners. The state selected four secondary and two postsecondary sites to monitor.    

The team evaluates the LEA’s local plan, evidence of expenditures meeting required and permissive uses of funds,
student enrollment, transcripts, Next Step Plans, and other data. After the visit, the team compiles its information,
determines if any issues of non-compliance exist and then the monitoring team leader writes a formal Letter of Findings.
The LEA and assigned grant monitor work together to develop a corrective action plan to address any findings. Generally,
the goal for the corrective action plan is that it be completed in the current school year.    

New Mexico funds several LEAs with special CTE grants for High Schools that Work (HSTW) implementation. These sites
are assessed through an annual needs assessment and progress monitoring visits, conducted by the Southern Education
Regional Board (SREB) and CCRB staff.    

In 2015-16, each of the four participating LEAs received a needs assessment and two progress monitoring visits.    

The needs assessments focused on how schools met a rigorous, aligned, sequential vision of career pathways and how
its implementation had a positive impact on student success. Each of the needs assessment reports outlined strengths
and strategic actions as part of the HSTW framework that were to be prioritized and implemented over the course of one
to three years. Follow-up on frameworks, coaching, and guidance were provided by SREB. There also was a focus on
what these schools had in  place (traditional), and what needed to be updated. The assessment also indicated what was
missing from the framework, and what needed to be designed and implemented. The intent was to build connections from
high school to postsecondary and the workplace by creating rigorous, relevant career pathways, driven by market
demand. Through coaching, guidance and support, HSTW schools offer pathways that will combine a college-ready
academic core with challenging CTE that requires students to complete real-world assignments; it also requires schools to
create guidance systems that include career information, exploration and advisement. A goal is to provide students with
ongoing career and college counseling beginning at the middle grades, allows students to choose accelerated learning
options in settings that provide the extended time needed to earn advanced industry credentials, and that lead to further
education and training for high-skill, high-wage jobs in high-demand industries.    

Two progress monitoring visits were conducted at each of the HSTW schools. The progress monitoring visits focused on
highlights of positive progress in the implementation of strategies and coaching frameworks. Additionally, opportunities for
improving implementation of frameworks were provided. Specific actions to be launched within 90-day timeframes were
outlined and summarized.    
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In the prior grant year, SREB conducted a study of the state’s CTE system and its alignment to employment needs of the
state. The full report became available to the public in December 2015. The results of the study can be accessed at:
http://www.ped.state.nm.us/ped/CCR_perkins.html. During the 2015-16 grant year, the CCRB built on the momentum of
that study through two new contracts. While part of that contract work included additional assessments of the state’s CTE
programs, the major focus was on developing new strategies to address the findings of the study. These new contracts
are described in more detail below.  

2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

For the 2015-16 school year, 16 recipients received Perkins funding specifically for developing or expanding the use of
technology. Institutions used Perkins funds to purchase equipment that helped enable technology in the classroom.    

Several purchases of technological equipment were made in the health occupations career cluster. For example, the
purchase of Sim*Pads for suturing provided students with realistic simulation experiences in the school’s health skills
simulation lab. The purchase of a virtual simulator, called an intravenous haptic device, improved teachers’ abilities to
instruct students on the proper insertion of peripheral intravenous lines under a variety of circumstances. A health care
assistant program received a new 12-lead electrocardiograph (ECG) machine with advanced features, which provides
students with real life simulated laboratory experiences in performing ECGs. Students were able to demonstrate skills with
the new machine and run actual 12-lead ECGs, troubleshoot problems with the machine, connections, and evaluate for
possible patient complications. Two cardiac Holter recorders were purchased for an electrocardiography course. These
recorders allow students to practice the application of electrodes and the instruction of patients regarding ambulatory
testing. Faculty can use these machines in simulation activities to evaluate student skills and outcomes.    

The CCRB also helped expand technology at the state level by funding computer classes, Project Lead the Way (PLTW)
classes, and various engineering-related courses. By approving the classes, the PED has given institutions a wider variety
of courses to teach. New Mexico added 16 new technology courses in 2015-016. The CCRB initiated a series of efforts
and studies to explore best practices and create a baseline of current status in the smart use of technology to further the
success for students in CTE programs. The bureau contracted with Dr. Michael Stanton through Cooperative Education
Services to facilitate some of this work. Dr. Stanton was to examine the research and national best practices and provide
examples of best practices across the state of effective integration of technology. The outcome of this work was a written
report delivered to the CCRB. The June 2016 report includes a background on the Perkins Act expectations and the
SREB report’s recommendations; a summary of the research and national best practices of effective technology
integration approaches for improving outcomes for college and career readiness; an overview of current practice in the
use of technology in over 69 CTE classrooms; a summary of the efforts of CTE program leaders in 15 district offices and
school leadership positions to support technology integration and implement professional development in technology; and,
a look at the current tools and future opportunities for enriching CTE programs through online and distance learning
programs in the state.    

New Mexico adopted a State Educational Technology Plan specifically targeting digital learning to create expert learners
and develop environments that support college and career readiness. The plan describes six guiding principles for
success in improving education technology integration in schools. The first principal is that the appropriate application of
educational technology results in positive student learning outcomes resulting in college and career readiness. The
second principal is that effective educators are fluent in the use of educational technologies that will help their students
reach learning goals and objectives. Two survey instruments were created to obtain feedback from CTE teachers and
school and district leaders regarding where state CTE teachers, programs, and districts are implementing activities and
strategies that address these principles. Some questions focused on effectiveness and what can be seen as best
practices for enriching teaching and learning in CTE classrooms. The findings are summarized in the report.    

New Mexico's educational technology plan aligns its objectives with the governor’s Broadband for Education Initiative,
which is designed to make high speed Internet accessible in all public schools in New Mexico by 2018. This includes
speed targets of 100 kilobits/sec per student by 2016, and 1 megabit/sec per student by 2018. It addresses issues of
availability, affordability and sustainability. In addition, New Mexico is a partner in the Alliance for Excellent Education's
Future Ready Schools initiative. Future Ready Schools is an urgent call to action for systemic planning around the
effective use of technology and digital learning to achieve the goal of career and college readiness for all students. The
Future Ready Schools initiative addresses the fact that less than 30 percent of U.S. schools have the bandwidth they
need to teach using today's technology. Federal and state efforts are expanding this capacity to ensure that at least 99
percent of the nation's students have access to high-speed internet in their schools within the next five years. This effort is
critical in New Mexico with such a large area devoted to rural schools.    
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To address the efforts and best practices in regard to district and charter school leadership, questions were created for a
survey based on the expectations for technology support and professional development in the Carl D. Perkins Act and
best practices for school and district leadership from Project Red and the Future Ready Schools Initiative. The survey was
distributed to more than 30 districts, with 14 responding. In several districts, several leaders participated. Input came in
from teachers and/or district and school leaders representing 28 percent (25 of the 89) of school districts in New Mexico.
In addition, six charter schools were involved in providing input into the study. Teachers from 12 small schools
(enrollments of under 700 students) were involved as well.    

Results from this study will be used to develop professional development and technical assistance initiatives going
forward. In particular, the CCRB plans to increase its focus on PLTW and SREB’s Advanced Careers programs. PLTW
provides a comprehensive approach to STEM Education. Through activity-, project-, and problem-based curriculum,
PLTW gives students in high school a chance to apply what they know, identify problems, find unique solutions, and lead
their own learning. Advanced Careers provides turnkey pathways with everything a school needs from curriculum to
assessments to extensive training and support for teachers. Each course in these pathways is hands-on, rich with projects
and intellectually demanding.  

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

Each year, the CCRB offers a wide variety of professional development programs to high school CTE teachers and
postsecondary faculty, as well as special offerings for administrators and counselors. The largest event is the annual New
Mexico Association for Career and Technical Education (NMACTE) conference, held June 11-12, 2016, in
Albuquerque. For the first time in several years, the venue was in Albuquerque instead of Ruidoso, in part to make the
event more easily attended by the large number of education professionals who live within a 50 mile drive of the
Albuquerque metropolitan area. The event was attended by 129 secondary participants, representing 27 schools, and 48
postsecondary professionals from 12 institutions. Also in attendance were 20 exhibitor sponsors, who offered a variety of
support services and products for attendees to consider.    

NMACTE offered concurrent informational sessions throughout both days. The keynote for 2016 was Dr. Mike Thomson,
who spoke on “Strategies for Saving Your Sanity.” He discussed time management secrets along with a session on how
to train your brain for an unlimited success mindset. Seven pre-conferences and one post-conference, as well as 58
workshops, made for a robust event covering many CTE related topics. Session topics by the CCRB staff included:    

STEM Career Guidance Solutions    

Addressing the needs of Special Populations    

Integrated Support for English Language Learners in CTE programs    

Creating A New Vision For CTE: New Mexico’s Career Readiness Initiative    

Industry Partnerships Offering Differentiated Learning    

Dual Credit in New Mexico    

Using Data to Build Your Program.    

The CCRB conducted two professional development sessions for Perkins directors this year. The first one, October 13,
2015, in Santa Fe, New Mexico, was designed to support Perkins Directors who have less than two years’ experience in
overseeing the grant. Topics covered included the application processes and responsibilities, the Annual Performance
Report, managing redistribution funds, data collection and data quality, and financial systems and processes.    
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The second Perkins directors’ professional development session was the annual Perkins Application Meeting. The
meeting took place January 15-16, 2016 and included several guest speakers. Patti Beltram, PhD, from Peoria Unified
School District in Arizona discussed her district’s marketing campaign to disseminate information in regards to programs
of study. She focused on helping secondary students understand transitions to postsecondary within an aligned,
sequential program of study. The SREB session outlined the findings from the Building Career Pathways report. The
presentation also included a self-evaluation rubric that gave Perkins directors a way to analyze their programs of study.
The New Mexico Department of Workforce Solutions demonstrated its Labor Analysis Statistics and Economic Research
(LASER) online data portal. Directors were shown how to use the portal to determine trends in the job market.    

Another online resource for Perkins schools was presented during the conference. Nepris is an organization that focuses
on virtually connecting teachers and students with industry experts across the globe. Michael Brustein talked about
federal rules and the Perkins Act.    

The CCRB staff also facilitated several sessions. A discussion with secondary directors about their performance data led
to the finalization of the performance measure targets for the 2016-2017 school year. A similar discussion and goal setting
process was facilitated with the postsecondary directors. In a subsequent presentation, directors learned how to use their
data to justify setting modified performance indicators. The CCRB staff talked about the findings that were issued from the
Office of Career Technical Adult Education (OCTAE) monitoring visit that occurred September 2015. That presentation
ended with a comprehensive look at what makes a strong program of study. A presentation on Section 134 of the Perkins
Act focused on what needs to be addressed in the local application in order to sufficiently address requirements.    

Another ongoing professional development series that the CCRB sponsors is the Project Based Learning (PBL)
professional development series taught by SREB. The professional development series spanned six days of training that
was divided into three, two day segments. The training was open to all secondary and postsecondary campuses in the
state. The training focused on designing project based units that were built around a common work place problem.
Twenty-two teachers from seven districts and one postsecondary institute participated in the training. During the second
session, teachers had the opportunity to share projects and design new work-place scenarios with fourteen local business
representatives who participated in the event to support the teachers.    

The PBL training series is designed to improve student success by creating units of study based on CTE technical
standards and utilizing a project-based approach to learning. The intent of the PBL design is to train teachers on how
students can assume an authentic role in the technical field, problem – solve for solutions to a real-world challenge in the
industry, determine a course of action, and make a formal presentation of their work to a public audience. As part of PBL
learning, teachers asked students to read and research technical skills and to develop a written product that was relevant
to the technical field. Teachers also guided students in how to use appropriate math and science skills to reach a solution
to their project.    

The CCRB staff also provided customized presentations when requested. For example, Dr. Elaine Perea, CCRB Deputy
Director, and Louise Williams, CCRB Perkins Monitor, presented at an all-day CTE training held at San Juan College,
which was attended by CTE teachers from five districts in the Four Corners area of New Mexico, as well as by CTE
faculty who teach at San Juan College. Topics included an overview of Perkins programs and an in-depth discussion of
accountability measures. Educational Administrator Mary Medina conducted professional development at Luna
Community College located in Las Vegas, NM. This eight-hour professional development program focused on Programs
of Study Design and Execution with an emphasis on the nine required uses, defining special population students, and
strategies for assuring access for and success for special population members. Technical assistance was provided to
participants on how to use Perkins funding for meeting the needs of special population students as well as how to design
and execute effective programs of study.    

The CCRB partnered with New Mexico State University Colleges of Engineering and Education to deliver a unique
professional development program called “Making the Connection.” This program is designed to empower high-school
teachers to create a team-based educational pathway that integrates CTE and STEM education to prepare students with
the mindset and skills required for future opportunities. Teachers were given the tools and guidance to transform the
student learning experience through an agile strategic-doing process supported by collaborative teaching, strategies for
leveraging resources and mentorship from postsecondary partners. Participants worked in teams to assess their
institution’s current offerings, design a unique strategy for change, and institute a collaborative pathway for transformation.
Teams were guided in the development of individualized models for integration between CTE and STEM core courses.  



Step 3: Use of Funds: Part B

Date Printed: 07/26/2017 6

4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

School year 2015-16 was the second year of New Mexico’s partnership with the National Alliance for Partnerships in
Equity (NAPE). The goal for this partnership is for NAPE to implement its PIPE-STEM™ project in southeast New Mexico.
PIPE-STEM™ is a data-driven decision-making institutional change process focused on increasing participation,
completion, and transition of females who are enrolled in STEM-related programs of study. The CCRB has awarded a
grant to Regional Educational Cooperative (REC) 8 to lead this effort, and the REC is working with potential schools to
develop a pilot project.    

In association with the NAPE partnership, Ben Williams from NAPE attended the January 2016 Perkins Application
Workshop. In his two-hour presentation, he helped attendees realize that their preconceived notions about gender
representation are often not in alignment with actual employment data, and he explained how micro-messaging can
impact female students and those who are members of racial minorities. NAPE also presented professional development
directly in several districts including Albuquerque and Farmington, two of the largest districts in New Mexico.    

Through a partnership between New Mexico, NAPE, and National Science Foundation, several LEA representatives were
invited to attend the 2016 State Leadership Institute. The State Leadership Institute was held in conjunction with the
National Summit for Educational Equity (NSEE) in Washington, D.C. In April 2016, 11 New Mexico educators from four
different regions attended this event. Each region had representatives from at least one high school and one
postsecondary. STEM Equity Pipeline State Leadership teams met to share their accomplishments and effective
practices, received technical assistance, and conducted future planning. The NSEE program included a strand of
workshops and plenary sessions on achieving equity in STEM and career and technical education. Attendees also
received important information regarding current federal policy in STEM education and CTE.    

CCRB began a three-year project in 2014-15 in support of nontraditional learners. Eastern New Mexico University –
Roswell (ENMU–R) was awarded a multi-year contract for its proposal for a coalition of high schools and institutions of
higher education in southeast New Mexico to create programs of study that impact both student graduation and
nontraditional career choices. In 2014-15, ENMU–R collected, analyzed and inventoried currently existing programs of
study for nontraditional students in southeastern New Mexico. In year two, ENMU–R compiled the information into a
database and developed mock-ups of how the data will be accessed via an online portal. The CCRB anticipates that in
year three, ENMU–R will finalize the website for statewide promotion, adoption and implementation.    

The CCRB staff provides technical assistance to grant recipients according to their requests, and in 2015-16, several
recipients requested help with issues related to nontraditional students. Albuquerque Public Schools hosted a conference
focusing on nontraditional issues, and CCRB Education Administrator Mary Medina presented the keynote speech for
students at the event. Her presentation focused on:    

* Why students should consider nontraditional careers    

* Employment statistics    

* Fastest growing careers    

* Facts/myths about nontraditional careers    

* Benefits of nontraditional jobs    

* Strategies for increasing opportunities for students wanting to pursue nontraditional careers    

The audience consisted of students from the various Albuquerque high schools and district charter schools, CTE
teachers, and related educational support personnel.  

5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 
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Two CCRB staff members presented topics related to support of special populations during the NMACTE Conference
held June 2016. The participating audience consisted of instructors (secondary and postsecondary), administrators, and
support staff. One presentation provided an overview of the different types of special populations and an overview of free
resources that can be referenced when developing interventions for each population. Another presentation focused
specifically on English Language Learners. Topics presented included:    

* Establishing common understanding of English Language Learners’ (ELL) challenges within the classroom setting    

* Challenges and barriers for ELL students    

* Establishing a common understanding of CTE and why CTE works for ELL students.    

Another presentation for special populations was delivered in March, 2016. PED hosted a town hall meeting called
Building Communities of Support for Young Parents and their Families. For the past five years, the PED has collaborated
closely with the New Mexico GRADS (Graduation Reality And Dual-Role Skills) Program to implement the U.S. Health
and Human Services Department Grant, Support for Expectant and Parenting Teens, Fathers, and their Families. The
goal of that grant is to provide expectant and parenting teens and their families with a comprehensive network of support
services to assist them to complete their education and to increase access to health care, family planning services, child
care, housing and other support. The GRADS program provides mentorship and instruction while supporting and holding
teen parents accountable for their education. Last year, 81 percent of teen parents enrolled in GRADS graduated,
compared to 50 percent nationally.    

 At the meeting, CCRB staff participated in roundtable discussions on college and career readiness and workforce
development. The information provided will be used to guide the development of a statewide strategic plan with actionable
recommendations to further support a system that develops improved outcomes for young parents.    

New Mexico continued to use Perkins leadership and reserve funds to support the New Mexico Jobs for America’s
Graduates (JAG-NM) network of schools, an affiliate of the nation’s largest dropout prevention and recovery program.
JAG-NM provides a secondary educational setting that promotes the academic performance, skills development, civic
responsibility, leadership, and social awareness that are necessary to prepare for high-wage, high-skill, and high-demand
occupations. JAG-NM sites offer senior-year and multiple-year support system for identified students. JAG-NM delivers a
unique set of services for at-risk students to help them earn a high school diploma and prepare them for success in the
work place and the postsecondary setting.    

Since its inception, JAG-NM has helped thousands of New Mexico's students at high-risk for dropping out of high school
set and reach their academic and career goals. In 2015-16, JAG-NM served a total of 214 program participants in five
public school districts – Bernalillo, Rio Rancho (Independence High), Mora, Zuni (Zuni High School and Twin Buttes
High), and Albuquerque Public Schools (Rio Grande High School).    

Of those participants, 95 percent of seniors in the multi-year program graduated. On their way to earning a diploma, these
students overcame an average of 7.32 obstacles that Jobs for America's Graduates National program has identified in the
areas of academics, environment, personal, and career ready.    

An on-site advisory committee invites students to participate in JAG-NM based on a number of identified barriers to their
success. Each site-has a JAG specialist (teacher) who is employed by the local school district. The specialist assures that
the 35–45 students at each school site attain the competencies needed to graduate.    

This high level of achievement was on display at the annual Jobs for America's Graduates National Training Seminar held
in Washington, D.C. in July 2016. Students and teachers from 31 states and the Virgin Islands gathered for a wide array
of practical workshops and seminars. Awards were given to schools that showed extraordinary achievement. All five New
Mexico JAG programs were honored with various awards of excellence for maintaining the goals set forth by the national
JAG office, and for helping some of New Mexico's most vulnerable students achieve their high school diploma and go on
to careers or postsecondary education.    
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In all programs supported by the CCRB, recipients directly address support for special populations. For example,
Carlsbad School District targets non-traditional students with advertising brochures, display boards, student presentations
and tours that showcase the state of the art facilities and high-tech equipment being used. They also implemented an “all
girls” section in several traditionally male CTE areas to attract non-traditional students. Gadsden School District supports
students enrolled in special education with transition services to assist in the transition from secondary to postsecondary
education or employment.  Transition activities are based upon the student’s needs, taking into account community
experiences, the development of employment and other post-school adult living objectives, and when appropriate,
acquisition of daily living skills and functional vocational evaluation.    

As another example, postsecondary recipient Eastern New Mexico State University supports special population CTE
students with several services. Those who are enrolled in the Special Services program have access to lower faculty to
student ratios to assure that information and skills are mastered.  Students who struggle with English as a Second
Language have in-depth resources through the university ABE and ESL programs along with access to the Writing and
ESL Laboratory.  For single parents and displaced homemakers, the university provides an onsite child care center
(licensed by the state’s Children, Youth, and Families Department) and these students are eligible to participate in
supported childcare services. This access allows single parents the ability to have their children in daycare while they are
in class or studying.  

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

Technical assistance to LEAs and postsecondary institutions occurred through a variety of methods to include email,
telephone, webinar and face-to-face technical assistance visits. The technical assistance included meetings, monitoring
visits, collaboration at conferences or other meeting venues such as the Perkins Application Workshop, the statewide
PED data conference, professional development sessions, the Association for Career and Technical Education meetings
and conferences, and customized workshops requested by the sub-grantees.    

In an effort to support schools to design rigorous and relevant career pathways, the state initiated work with four new
HSTW sites, one in each workforce development region of the state. The schools submitted applications through a
competitive process in the spring of 2015 and began working to analyze current programs in fall of 2015. The four schools
participated in a structured series of activities that included a site development workshop, a Data Culture training session,
and on-site technical assistance visits. The goal of these activities was to establish a common definition of rigorous
programs of study that aligned to the state’s efforts to enhance CTE.    

Each school’s leadership team participated in a two-day site development workshop. This session was held in September
to provide an opportunity for teams to learn the components of a high-quality program of study and to determine which
existing programs would meet the expectations established in the training. The characteristics reviewed with the sites
were based on the three key focus areas from Council of Chief State School Officers (CCSSO) and SREB’s commission
report on career pathways. School teams completed an analysis at the training and had additional on-site support from
their HSTW coach to drill into success data for existing programs and pathways. Teams left the training with an action
plan to enhance partnerships and outcomes of at least one program area.    

Next, the leadership teams participated in a data culture training that further emphasized the data around programs of
study and student achievement. The series was delivered using a two-day training session and four follow-up webinars.
The training series focused leadership teams to review current data associated with the programs of study and student
outcomes. This data was then used to identify next steps and to set goals for the spring semester. Success data included
student achievement data on state assessments, Perkins performance measures, data on credential attempts and
attainment, postsecondary course completion and work based learning participation. As a result of the site development
workshop and the data culture series, each of the four HSTW sites built and shared sample high-quality program
resources that would be used to communicate course sequences and opportunities for acceleration with students,
teachers, parents and the community.    
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As schools were analyzing current programs, schools also received on-site technical assistance throughout the year.
Each of the HSTW sites received at least 16 days of on-site direct coaching for the school administrative and leadership
teams. This on-site work included the development of program of study resources, the review of data and presentations to
teachers about the expectations of high-quality programs of study. In addition to the coaching days, each of the schools
received a three-day needs assessment visit. The visits consisted of a review of data, classroom observations and
stakeholder interviews. Each of the schools received a comprehensive assessment report outlining best practices and
recommendations for improvement. The report was organized around SREB’s Five Features of Rigorous Programs of
Study framework. In addition to the structured needs assessment visit, each of the HSTW sites received two progress
monitoring visits to determine progress and identify areas of support. Progress monitoring visits were conducted in
February and May. Each monitoring visit provided an opportunity for schools to get structured feedback on their programs
using the state’s CTE evaluation tool. Representatives from CCRB were members of the progress monitoring team. At the
end of each monitoring visit, a status letter was provided to the district, the site and the CCRB to document progress and
areas of need.    

Working on behalf of the efforts of the CCRB, technical assistance was also provided to secondary and postsecondary
institutions by the College Board, the Career-Technical Leadership Project at Eastern New Mexico University, the Pecos
Valley Regional Education Cooperative 8, and the New Mexico Business Roundtable.  

7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

0

Number of students participating in Perkins CTE programs in state correctional institutions:

0

Describe the CTE services and activities carried out in state correctional institutions.

New Mexico did not fund state correctional institutions using Perkins funds during 2015-2016.           

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

9878.35

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

75

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

The students from NMSD benefited from several activities. A comprehensive two-day event entailed hands-on, interactive
activities for deaf and hearing impaired students by providing experts in the field of transition, local employers, and local
employment agencies. Activities in this event included networking, postsecondary training opportunities, use of assistive
technology, attainment of soft skills, and interviewing techniques. Several opportunities were provided for collaboration
between employers, educational professionals, service partners, families, and students to analyze labor markets, and to
develop networking and marketable employment skills. NMSD implemented a survey reflecting current information for
deaf and hard of hearing job seekers in the New Mexico workforce to help assess needs and the support required to
improve deaf and hard of hearing employment outcomes. Professional development for teachers also was provided on
how to assist students in the transition out of school.  

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

Yes

The Albuquerque Public Schools district provides support for three district charter schools through its local application.    
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•             The Corrales International School received support for its PLTW Biomedical Sciences pathway. In this pathway,
students are immersed in a rigorous and relevant four-course PLTW sequence allows students to investigate the roles of
biomedical professionals as they study the concepts of human medicine, physiology, genetics, microbiology, and public
health. Students engage in activities such as investigating the death of a fictional person to learn content in the context of
real-world cases. They examine the structures and interactions of human body systems and explore the prevention,
diagnosis, and treatment of disease; all while working collaboratively to understand and design solutions to the most
pressing health challenges of today and the future.    

•             DATA Charter School continued to receive support for a second year in Architectural Design & Drafting. The
Architectural Design & Drafting POS used Perkins funding for innovative, modernized CTE that is consistent with current
industry practice and postsecondary expectations. This program goes above and beyond the typical high school CAD
program by expanding the use of technology with new software skills and industry applications. The school provides a
unique variety of technical skills and a strong emphasis on Common Core State Standards. Students are immersed in
engaging real-world activities that provide strong experience and understanding of all aspects of the architectural drafting
community.    

•             The Career Enrichment Center (CEC) is new to Perkins funding this year. The CEC offers CTE classes to
students enrolled in other APS schools. Students take their core classes at their home high school and elective classes at
CEC, which provides students with many opportunities, from beginning to advanced-level work, for in-depth career
focused learning. Students are selected on the basis of their grades, resume, references, and field experience. Students
may select courses in Medicine, Film, Computer Science, Science, Engineering, Business, Languages, and Trades.
Perkins funds were used to expand the automotive, cosmetology, and health sciences (nursing) programs of study.    

New Mexico awarded one of four HSTW Perkins funded grants to a charter school. The programs of study at the Media
Arts Collaborative Charter School (MACCS) in Albuquerque are within the arts and entertainment pathway. The MACCS
instructional team attended a workday facilitated by CCRB which focused on aligning secondary and postsecondary
education with industry for each pathway offered to students. MACCS has partnerships with New Mexico Post Alliance
and students attend special workshops that increase student participation in Post Alliance productions. The total
population at MACCS is approximately 120 students, and 99 of those students took dual credit classes. MACCS is
working closely with Central New Mexico Community College (CNM), the University of New Mexico, and New Mexico
State University through dual credit articulation agreements. CNM is integral in bringing dual credit classes to MACCS’s
students because of the proximity of its campus to the CNM location.    

MACCS collaborates with other charter schools with regards to policies, best practices, and innovation with assessment
models. Project Based Learning (PBL) professional development conducted by the SREB has been helpful in molding the
content and expectations for end of year student presentations of learning. Cross-curricular teacher collaboration and time
to increase PBL has been of focus of SREB coaching and support. This focus has resulted in increased student
engagement and increased use of a performance outcomes framework. SREB coaching has encouraged teacher
evaluation using classroom observations. SREB coaching has also emphasized mathematics instruction.  

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

Yes
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Through the leadership set-aside that funds the Career Technical Leadership Project (CTLP), family and consumer
sciences programs continue to be supported through professional development, online resources, competitions, and
leadership activities within FCCLA (Family, Career, and Community Leaders of America) and SkillsUSA. FCCLA is a
student-led organization and is co-curricular for family and consumer sciences programs. Lesson plans, programs, and
competitions align with the crosswalks and standards. The CTLP provides access to resources through their website, a
New Mexico FCCLA LiveBinder (virtual 3-ring binder), and professional development at the Advisor Academy and the
CORE (Chapter Officer Retreat for Excellence) Leadership Conference. FCCLA competitive events strengthen the family
and consumer sciences programs by increasing student motivation and skill levels in a framework for authentic learning
experiences. National standards and crosswalks are exemplified within the competitive events and strengthen the
connection between Common Career Technical Core Practices, Career Clusters, 21st Century Skills, and the FCCLA
national programs. Regional and state conferences are conducted in the spring semester. New Mexico saw a 43 percent
increase in the number of students attending the 2016 FCCLA National Leadership Conference. Students earned 25 gold,
47 silver, and 19 bronze medals, with a total of 91 students competing. Student participants came from 19 schools,
including five middle schools. SkillsUSA also offers curriculum resources and competitions in culinary arts, commercial
baking, and restaurant service. For their efforts at nationals, students at the secondary and postsecondary levels receive
skill point certifications and medals in these events.  

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

No

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

No

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

No
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

New Mexico provided professional development to teams of educators to improve the integration of academics with CTE
through presentations by SREB of its Literacy Design Collaborative (LDC) and Mathematics Design Collaborative (MDC).
Both LDC and MDC provide resources to support the implementation of the Common Core and can expand to CTE areas
as teachers collaborate and share resources. The training equips teachers with the tools they need to build engaging
assignments aligned to college- and career-readiness standards. Within the LDC, the training is designed to engage
students in reading, comprehending, analyzing, interpreting and responding to complex texts. Teachers at the trainings
previewed other model units that used reading and writing as key strategies to support content and skill acquisition.
Teachers were also required to identify key texts and reading strategies to support the completion of the project design.
Within MDC, the training is designed to engage students in a productive struggle with mathematics that deepens their
reasoning skills and abilities to apply math in non-routine and real-world problems. CTE teachers were provided a preview
of math activities and strategies that could be used within their PBL units.    

Similarly, all HSTW sites have established Building Leadership Teams composed of administrators and teachers from
both academic and CTE fields. The leadership teams are charged with identifying common instructional strategies and
priorities that would be used in all classes, including CTE and electives. Many schools have identified the strategies of
Marking Text and Text Annotation to support the Common Core Reading Standards. In addition, many schools have
elected to use the nationally recognized strategies to support the writing process. In the reporting year, schools were
further supported in these areas by participating in on-site reviews of classrooms with HSTW coaches and trainers to
review common classroom practices and to identify how to further enhance integration efforts.  

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

The 2015 report by Dr. Michael Stanton, mentioned above, was one of the key initiatives that supported key partnerships
between LEAs and business/industry representatives. The report was used to establish a focus group to examine model
Programs of Study (POS) in all 16 Career Clusters. School districts and regional cooperatives were invited to convene
with local advisory teams to identify skills and competencies and ensure curricula was informed and effective for local
needs. Teams were comprised of volunteers from secondary, postsecondary and workforce, and provided subject matter
expertise resulting in the identification of programs of study. The identified programs were then used to determine the
relevance of existing courses in the state’s Student Teacher Accountability Reporting System (STARS). Based upon this
work, Dr. Stanton provided recommendations for changes, additions and deletions of courses in STARS that evolved from
the focus groups, interviews, and other research. Finally, he reviewed current industry certifications in the STARS manual
with focus group members and other participants.    

A part of New Mexico’s ongoing effort to ensure partnerships between educational entities and business and industry
representatives, CCRB hosted a roundtable event in June 2016, specifically for business and industry representatives.
Leaders were asked to provide input on CTE programs. Business participants reviewed content and course descriptions.
Through facilitated discussions, they addressed the relevance of four-course sequences to current industry standards, the
value of aligning the required four years of mathematics to industry requirements, and determining if certifications and
credentials are current and relevant to workforce needs. Over 70 people attended, with representation from each of the 16
career clusters. Each team was provided with a description of the career cluster and the common technical core skills as
identified by Advance CTE. Teams reviewed the 89 job pathways and discussed how the cluster and pathway framework
could be applied to New Mexico businesses. Attendees also evaluated the state’s course offerings in CTE to identify
strengths and weaknesses from a business perspective.  
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3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes

Counselors were a special focus of professional development efforts during grant year 2015-16. For the second year in a
row, CCRB, in collaboration with SREB and the College Board, sponsored an extended session for secondary and
postsecondary guidance counselors as part of the NMACTE summer conference. More than 40 counselors from 29
districts and charters attended this event.    

Guest speakers explained the importance of career awareness, the results of New Mexico’s CTE study (described in
detail in the 2014-15 CAR), and how advanced placement can support a student’s educational aspirations. Counselors
and administrators learned about school-level student interventions and how guidance services can be used to improve
effectiveness. They were provided with current data and resources to support career and technical programs of study, and
learned how to analyze industry needs in high wage high demand jobs. Speakers also discussed counselor actions and
supports that ensure students have equal access to high-quality career and technical pathways.    

Additionally, two recipients received custom presentations. A four-hour professional development was provided for the
Santa Fe School Districts counselors, including elementary, junior high, and high school level advisors. The program
focused on developing career awareness for students of all ages, and how students can benefit by pursuing a program of
study with multiple on- and off-ramps. A similar, but more extensive, full day workshop was provided to counselors who
work in the Albuquerque Public School District.  

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

Yes

Recipients are required to establish agreements between secondary school and postsecondary career and technical
education programs. All funded secondary and postsecondary programs have relationships with their partner institutions.  

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

No

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

Yes

Yes    

The CCBR partners with Eastern New Mexico University to support the operation of New Mexico’s CTLP. The CTLP
manages six CTSOs in New Mexico: Business Professionals of America, DECA, Family, Career and Community Leaders
of America, HOSA—Future Health Professionals, SkillsUSA, and Technology Students Association (TSA). These
organizations engage student members in career and technical education activities as an integral part of the instruction
program to meet the needs of a well-trained workforce for the 21st century. The six New Mexico CTSOs operated through
the CTLP served 6,210 members in SY2015-16 serviced through in 137 secondary and postsecondary programs.    

Over one thousand student members, representing 106 chapters from these six CTSOs, competed in national
competitions. Of these, sixty-five were recognized as top-ten competitors nationally, including six first place winners- two
in BPA and four in Skills USA. Twenty-five competitors won a gold medal in FCCLA events, which represents a doubling
since 2014 in the percentage of New Mexico students winning gold.    

Educators Rising (formerly Teacher Education Association) is another CTSO operating in New Mexico. It is new to our
state and is being facilitated out of New Mexico State University. Total membership reported for SY2015-16 is 287
students in 19 schools across the state.    
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In addition to the CTSOs that are supported through both state and Perkins funds, several Perkins recipients are involved
in Future Farmers of America, which operates without direct Perkins/CTLP funding. They reported total 2015-16
membership of 3,148 secondary and postsecondary students and 73 secondary chapters.    

During SY2015-16, delivery of professional development and activities for advisors and student leaders included the
following:    

State Officer Training: Team development, professionalism and elevator speeches, presentation skills, workshop
development, time management, meeting and organizational skills, increased knowledge of CTE and CTSOs. Students
learned how to advocate for their career technical organizations, handle the responsibilities of holding leadership roles in
the group, and how to encourage other students to take on more formal leadership responsibilities within their CTSO.    

CTSO Advisor Academy: There were 117 advisors attending the two day workshop in July 2015, where they were
provided with learning opportunities from the following areas: The most vital component of a highly effective CTSO
chapter, chapter incentive, how to engage industry, administration, teachers and parents, how to manage stress,
application of ideas and strategies, collaboration and idea sharing. Out of the total number of advisors, one-fourth were
new to career technical student organizations.    

Chapter Officer Retreat for Excellence (CORE) Training: All CTSO students were provided high-energy, interactive
sessions where they learned essential skills needed to be successful, professional leaders and powerful ambassadors.
Over 550 students attended the leadership training in October 2015. Over 100 chapter advisors engaged in this training
as well.    

Advisor Certification and Training Opportunities: State advisors disseminated information provided through the national
office of each of the CTSOs regarding certification opportunities. Advisors have opportunities at national conference to
complete certifications and other professional development opportunities specific to their CTSOs.    

CTSO Day at the Roundhouse: Local chapters and officers from across New Mexico attended the CTSO Day at the New
Mexico State Capitol Roundhouse. Advocacy training was provided for the participants the night before the event by State
Officers and the CTLP Advisory Board Chair. CTSO members and their chapter advisors visited legislators and advocated
for Career Technical Education and CTSOs with various organizations and dignitaries.  

7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

Yes

During 2015-16, Perkins funds were used to support a variety of career and technical education programs. Through the
advisory process schools are encouraged to work together with their work force boards and local economic develop
leaders to identify not only guest speakers for their classrooms but also gain relevant training materials and actual
job/internships for their students. Instructors are also encouraged to actively engage their students in participation in
career and technical student organizations such as FFA, HOSA, FCCLA, TSA, SKILLS USA; Educators Rising; DECA,
BPA, which provide experiences with leadership, soft-skills attainment, and a variety of personal/professional networks.    

Many schools utilize the NCCER/NOCTI/Precision Exam platforms to provide basics in welding and construction. These
certifications, along with local industry boards, assist students in gaining valuable hands-on training locally. Belen Public
Schools consulted directly with the local workforce board to identify necessary American Welding Society certifications
and specific welding training needed for job opportunities with the Santa Fe Railroad (122 openings were available May
2016).    

The Carlsbad School District and the CEC school both work directly with local automotive dealerships to gain insight into
the latest methods and technology to provide students with the hands-on training necessary for success in the automotive
industry, not only in New Mexico, but also in the United States. Participating students earn Automotive Service Excellence
(ASE) certifications in several areas. Other HOSA and FFA students in the Las Cruces area are working together with the
New Mexico State University (NMSU) Animal Science / Companion Animal Department to train working dogs for
individuals with special needs at a national level.    
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The New Mexico Hospital Association works together with local community health leaders, New Mexico HOSA leadership,
and Junior Medical Reserve Corps to provide input into curriculum, training techniques and early field-based experiences.
2015-16 experiences included a local blood drive, working with professionals to deliver flu shots/health information clinics,
and assistance to medical professionals that volunteer for large events such as 5K runs, fairs, festivals, and annual state
events such as the Bataan Death March held annually at White Sands Missile Range.    

NMSU has also taken the lead in providing local PLTW training in New Mexico for teachers in the areas of aerospace
engineering, environmental engineering, and biomedical engineering. We also have industry leadership driving
curriculum, training, and internship placement opportunities in these fields.    

The New Mexico Restaurant Association has developed specific ProStart I, II, III curricula and training for instructors to
deliver synthesized curriculum which includes student certification in ServSafe® Food Handler. Students benefit by having
necessary certifications and training before graduation. Instructors benefit by being in a network which provides grant
assistance to supplies, materials, and continued professional development including summer externships with large
restaurant corporations such as Darden Restaurants.  

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

Yes

A CCRB representative continues to sit on the Governor’s Job Training Incentive Program board as a required member.
This board is operated within the Economic Development Department. Monthly meetings occur with businesses that are
seeking incentive funds to hire and train New Mexico residents for emerging employment. This partnership provides an
opportunity for the CCRB to inform business members of secondary and postsecondary CTE programs and it allows for
dialog to encourage their participation as advisors for CTE programs of study. Membership on the board also provides an
opportunity for CCRB to gather information from the employer community and relay the information to Perkins sub
grantees though technical assistance and presentations at workshops.    

CCRB’s ability to obtain and share employment information through this partnership, and to better understand local
employment and necessary skills to fill in-demand occupations, supports teacher awareness and provides a contact for
Perkins advisors. These advisory contacts can serve as mentors who provide an opportunity to connect educators at the
secondary and postsecondary level with business and industry leaders where authentic unit plans of instruction and
assessments can be jointly developed.  

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

Yes

CCRB hosted a series of stakeholder meetings to get input into developing robust statewide career technical education
programs of study. Dr. Michael Stanton, a former principal and CCRB contractor, met with teachers and industry
representatives to evaluate programs of study in each of the sixteen career clusters specified by careerclusters.org.
These stakeholders reviewed the existing New Mexico PED STARS course catalog and identified necessary changes.
Duplicative course descriptions and outdated terminology were identified. The group paid particular attention to identifying
gaps in structure that would make it difficult to implement a three or four course sequence. As a result of this work, CCRB
added 33 new courses and updated the descriptions of 32 others.    

As mentioned previously, Patti Beltram, PhD, presented at the winter Perkins applicant workshop, held in Albuquerque.
She addressed how the Peoria Unified School District developed a marketing campaign to disseminate information in
regards to their programs of study. Her talk focused on helping secondary students understand transitions to
postsecondary within an aligned, sequential program of study  

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

No
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11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

No

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

No


