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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

No

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

Yes

Due to the high number of postsecondary performance targets not met during the previous reporting period (school year
2012-2013), the College and Career Readiness Bureau (CCRB) entered into an agreement with the Northeast Regional
Education Cooperative (REC 4), to support postsecondary data collection and methodologies for reporting outcomes
related to the Perkins indicators of performance.    

The contractor, assisted by a CCRB staff member, worked with postsecondary institutional researchers to assess current
practices in data collection and interpretation of approved performance definitions; establish a common understanding
and interpretation of approved definitions; develop a methodology guideline for standard data collection and reporting
processes; collect data via a web portal; and analyze data for the purposes of continuous improvement and negotiation of
performance targets appropriate for the state. Together, the CCRB and the contractor conducted webinars and met with
postsecondary researchers to ensure the fidelity of data accuracy going forward. This is a process that, while
time-intensive, will serve the PED in the future regarding academic and employment outcomes for New Mexico students.  
 

This activity yielded tremendous results.  In the prior year (CAR 2013), of six performance measures established for
postsecondary institutions, the state failed to meet four of the targets, and met the remaining two targets within a safe
harbor which is within 90 percent of the established target. Through this year’s efforts of the CCRB and support of REC 4,
the state met targets for five of the six performance measures within the 90 percent safe harbor.  One of the six measures
was achieved at higher than the established baseline (2P1 Credential Certificate or Diploma).   
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1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

During this reporting year, the CCRB entered into an intergovernmental agreement with Cooperative Educational Services
(CES), a purchasing cooperative united by a joint powers agreement to aid public schools in New Mexico, to secure a
qualified provider through a competitive Request for Proposal (RfP) to conduct a study of the state’s Career Technical
Education (CTE) system.  Through the RfP process, the Southern Regional Education Board (SREB) based in Atlanta,
Georgia, was selected to conduct the study of the state’s CTE system inclusive of secondary and postsecondary
programs and their alignment to employment needs of the state.  This study commenced on April 2, 2014 and will
conclude in May 2015.  The assessment encompasses a data review of a three-year trend of vocational/CTE course
offerings at secondary and postsecondary (two-year institutions). There also is a review of the state’s workforce data and
needed skills, as well as of current literature/research on highly effective college and career readiness programs.  The
final product of the study will result in regional and a statewide Strengths, Weaknesses, Opportunities and Threats
(SWOT) analysis, with recommendations for strengthening the state’s CTE system and alignment of such to priority
industry sectors of the state with job growth and/or demand. As of June 30, 2014, the end of the reporting period, there
were a number of New Mexico needs assessment components that SREB started in spring 2014, but the only component
that was completed was a parent survey. This survey was created, revised, mailed and administered to parents of 12th
grade students in CTE. Two thousand CTE parents across the state were mailed paper and pencil surveys in spring 2014.
Parents were able to complete the surveys –either on hard copies returned in self-addressed, postage paid envelopes, or
electronically via computers.  Overall, 15 percent of parents completed the survey.    

The top career pathways that students were enrolled in were Health and Social Services (23 percent), Digital Media (21
percent), and Agriculture (18 percent). Sixty percent of CTE parents reported that their children will continue their study of
one or more career pathways after high school. Fifty-seven percent of parents stated that their students had met with a
school counselor to determine which CTE classes to take.    

Seventy-nine percent of CTE parents observed their students completing challenging projects and assignments in CTE
classes. Sixty-two percent of parents believed their students could earn college credit for CTE classes. Thirty-five percent
thought their students could earn industry credentials in high school. Seventy-two percent of parents said their students
had opportunities for on-the-job training.    

Of the high-demand careers in New Mexico, parents said that emerging technologies, energy and natural resources, and
technology support would be the top three areas they would want training offered at the high school level.    

Other activity that occurred during the reporting period includes course data extractions from the state’s Student Teacher
Accountability Reporting System (STARS). The contractor (SREB) spent much time in developing timelines and specific
project activities, learning more about the state’s career technical system at the secondary and postsecondary level, and
began the research as related to occupation data and priority industries in the state.     

While the aforementioned CTE study is new for the reporting period, the state continued to assess CTE programs though
its risk-based scoring rubric review for each Local Education Agency (LEA) and postsecondary institution receiving
Perkins funds (collectively, the LEAs and postsecondary institutions are herein referred to as recipients). The use of the
rubric ensures that state funds for monitoring are directly tied to the recipients with the greatest need. Monitoring visits
include on-site interviews and a review of the recipient’s support documentation.    
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As part of the recipients’ annual performance report, a survey regarding implementation of the Perkins Act’s nine required
and 20 permissive uses of funds is required to be completed.  An analysis of this assessment reveals secondary
recipients are struggling more than postsecondary recipients to meet the 9 required uses, in general.  Required use 6 and
9 are the most challenging for secondary institutions to meet/implement.  Required use 6 requires recipients to develop
and implement evaluations of the career and technical education programs carried out with funds under this title, including
an assessment of how the needs of special populations are being met.  The statewide CTE study/needs assessment
described within this report will provide recipients with regional data that can be used to strengthen CTE programs and
align to industry needs.  The state-wide CTE study will also provide recipients with a model to conduct their own
assessment, especially in light of a likely forthcoming reauthorization of the Perkins Act. Required use 9 requires
recipients to provide activities to prepare special populations, including single parents and displaced homemakers who
are enrolled in career and technical education programs, for high skill, high wage, or high demand occupations that will
lead to self-sufficiency. An assessment of supporting documentation/explanation provided by recipients reveals that most
of the support proved to students of special populations is limited to support for students with disabilities.  The common
theme in required uses 6 and 9 is special populations.  This reinforces the need to address special populations in a more
comprehensive way.     

The CCRB supports the collection of trend data on High Schools That Work (HSTW) sites through the administration of
the biennial assessment that includes academic readiness indicators based on NAEP released assessments in reading,
mathematics and science and a teacher and student survey to gather valuable site-based perception data.  The results of
the assessment are used by both schools and the CCRB to determine progress made on state and school improvement
goals and to prioritize services provided within the HSTW network.  A total of 13 sites administered the 2014 assessment
to 683 students.  The state HSTW sites showed improvement in the area of mathematics, increasing from 54 percent
proficient on the mathematics assessment in 2012 to 61 percent in 2014.  Reading performance was maintained at 53
percent over the past two test administrations.  Student perception data shows an increase in the emphasis placed on
literacy, numeracy, integration of academics into CTE, and quality CTE studies.  Teacher perception data shows a
five-percent increase in the percentage of teachers experiencing an intensive emphasis on continuous improvement.  The
assessment report also highlights a six-percent increase in the percentage of students completing a Career Technical
Concentration.    

2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

In his report, The Hidden STEM Economy, (Brookings Institute Report, June 10, 2013, p. 1.), Jonathan Rothwell suggests
the proportion of jobs that will need employees with backgrounds in STEM fields is expected to increase as national and
international economies rely more and more on technology.To address this need, the CCRB, secured Rich Feller Ph.D.
from Colorado State University to present to the recipients at the annual Perkins Application Workshop which took place
in January 2014. In his 1.5 hour presentation, Connecting the New Workplace, STEM and Career Development, Dr. Feller
reinforced the following:    

Secondary School to Postsecondary School Transitions -- how do we get students to persist?    

Secondary School and Postsecondary School to Work Transitions -- how we connect the systems and not lose students
in the pipeline.    

The critical nature of college and career guidance and counseling -- what schools should be doing to do this correctly.    

STEM is a non-traditional career for the female population -- tangible actions schools and postsecondary institutions can
do to recruit and retain students in STEM or CTE courses.    

Statistics show that STEM is a traditional career path for the male population yet their academic performances lag behind
females -- what schools and postsecondary institutions can do to change the trajectory.     

Post conference feedback regarding Dr. Fellers work was extremely positive.     
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As it relates to building capacity for New Mexico’s digital economy, the PED educational technology director, worked
toward coordinating an IT Workforce Pathways initiative.  The state’s CTE director has been involved in an advisory
capacity, meeting with representatives from Los Alamos National Lab, Microsoft, Intel, ESRI, Hewlett Packard, Adobe and
Learn Key for several brainstorming and feasibility planning sessions. Two key statewide activities drive this effort. Over
the next four years, the legislature is investing $40 million in upgrading the broadband infrastructure for every school. This
means IT professionals will be assessing and redesigning school networks on site, with unprecedented opportunities for
job-shadowing, internships and apprenticeships. The management and ongoing maintenance of these networks increases
demand for entry level IT professionals who can be well served through an appropriately designed set of career pathways.
The second impetus was the release of a statewide survey of employers who reported that 100 percent of their
employees (not just management level) now require digital fluency with standard office applications in order to be job
ready. The skillsets needed center around what is known as the Four C’s: Critical Thinking, Communication, Collaboration
and Creativity. These skills are being linked to instructional shifts required by implementation of the Common Core State
Standards through projects that embed the use of technology. The Perkins POS elements that include requirements of
size, scope and quality, and culmination in an industry certification were reinforced.  The state is interested in fully
developing course pathways in IT foundations (applications and programming) though the Microsoft IT Academy, digital
media creation through Adobe, and Geographic Information Systems (GIS) though ESRI ArcGIS. The pathways in this
area will embed coaching from field professionals, conducting real-world projects in communities seeking to build
employability.    

Lastly, CCRB has worked to support schools with the use of technology as it can be applied to project-based lesson
design.  Teachers within the design series work to create authentic work-place projects that would have students utilize
the technology of the field.  In addition to the use of technology within CTE classrooms through project-based design,
HSTW network sites have shared strategies to use technology to enhance formative assessment techniques within
academic and CTE classrooms.  Some of these techniques include using the TI Navigator System within mathematics
classes to check for understanding and the use of Poll Everywhere Surveying and Kahoot online resources to have
students answer practice problems throughout the teaching period.  HSTW Network sites share these strategies in Best
Practices School Sessions at both the state and national HSTW summer conferences.  

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

Various presentations were made to statewide groups including: New Mexico PowerSchool Users Group (fall meeting);
Perkins Application Workshop, New Mexico Association for Career Technical Education Summer Conference and board
meetings; New Mexico Coalition of School Leaders; and the New Mexico Association of School Business Officials Spring
Budget Workshop.    

Topics covered at the aforementioned include: CTE Data Collection, EDGAR and OMB – applicable rules and regulations
for federal grant management; Skills Based Hiring Model – Work Keys Assessment; STEM and its Connection to the
workplace; Grant Application Process and Requirements; Implementing POS to Improve Student Learning using a Focus
Group Approach; Gender Inequity – Taking a Programmatic Approach to supporting CTE Programs regarding
Non-Traditional Student Participation and Success: Building Common Core Skills in CTE: Enhancing Literacy and
Mathematics Achievement with Integrated CTE Based Projects; Support for English Learners in CTE – Connecting
Common Core State Standards, English Language Development and CTE; End of Course Exam Development – A Primer
in Assessment Blueprinting and Item Development for Career Technical Courses; Linking Education and Training, The
Career Pathway Effect – Linking Education and Economy Prosperity; College and Career Readiness; CTE Assignments
Matter – Ensuring CT Assignments Reflect the Demands of Today’s High Skill, High Wage Careers; Perkins
Reauthorization- Get Ready; Perkins 101, Question and Answer Discussion with CCRB Director;  and Meeting the
Educational Needs of Students with Disabilities and English Language Learners and Impacts on Performance Measures
Under the Perkins Act.     
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The CCRB has provided on-going professional development to support state-wide priorities to enhance POS that are
offered to students and to increase academic and career technical integration.  Within the 2013-2014 school year, the
state offered three focused professional development events for teachers.  The first session targeted integration through
supporting participants to design project-based learning units.  Teachers from high schools across the state were invited
to participate.  The invitation to participate was sent out in an application process and was also extended to HSTW sites. 
The participants were engaged in six days of formal training to design units that were further supported by focused
webinars and Black Board resources to enhance the unit design.    

The second training focused on improving the number of students within the Technical Skill Attainment Area (TSA).  First,
TSA participants focused on identifying why students were unable to be successful in CTE classes.  The training then
presented strategies and actions to better support struggling students.  TSA participants were also supported with
webinars and Black Board resources to enhance four days of training for the series.    

The third area of support was provided directly to HSTW Sites and targeted quality POS.  Each HSTW site received two
days of on-site coaching support for guidance counselors and administrators to review existing POS and to create action
plans for enhancing and promoting POS with students and parents.  These sessions were further supported by principal
and guidance counselor webinars to highlight the need for review and revision to course sequences and the need to
expand POS to include postsecondary courses and credentials.    

HSTW sites were also supported with a state conference in June for school leadership teams.  This session provided an
in-depth review of the state’s school report card system and identified strategies for school-based actions to improve each
report card subcategory.  Those sub-categories included support for struggling students, increasing college and career
readiness and promoting the Common Core State Standards.   

4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

Efforts concentrated on adapting statewide career gender equity resources and activities toward program improvement
models. As content was being developed, outreach efforts to begin cultural change within the state school system were
also put into place. In the past, statewide efforts focused on non-traditional career awareness resulting mostly in
workshops disseminated across the state (both on-ground and on-line) but not necessarily focused on specific programs,
schools or stakeholders. This year, emphasis was positioned toward the creation of toolkits for program improvement
models allowing targeted and focused implementation plans leading toward sustainable and integrated systems of
student, teacher, staff and parental support within CTE programs at the schools. The goal was to design and create
content currently with a revised dissemination process to transition New Mexico’s career gender equity efforts towards
individualized plans of improvement, giving each school resources and assistance to focus on indicator performance gaps
and how to fix them.    

     

Using performance indicator data from school year 2012-2013 and modeling best practice strategies from regional and
national examples, parallel efforts focused on creating program improvement models that made sense when partnered to
schools with gaps relating to gender equity. Examining last year’s indicators allowed the prioritization of high schools and
two-year colleges to focus on and facilitated a cooperative discussion to identify which particular programs within those
schools were causing the performance gaps. This process, new to gender equity efforts in New Mexico, remains
instrumental toward program improvements to help schools meet the indicators.    
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Given that these efforts represent a significant change in process, not every school proved to be readily accessible.
Initially, a school’s targeting was based upon how the Perkins LEA performed. As efforts progressed, schools’
involvement became dependent upon the school administrators’ availability and willingness to begin the program
improvement process. Specifically, five underperforming secondary and five underperforming post-secondary applicants
were targeted for site visits and implementation. Of those initial 10 partners, seven partners were engaged and one
additional post-secondary partner and two additional secondary partners were added. In all, direct technical support
occurred with 10 Perkins program administrators culminating in the initialization of approximately a dozen program
improvement plans designed and implemented. Additionally, using professional development efforts developed in
partnership with the National Alliance for Participation in Equity (NAPE), over one hundred teachers, school administrators
and school counselors/advisors attended focused training efforts. Training efforts focused particularly on school
counselors and advisors affected an additional 24 participants.    

     

In summary, we were able to focus on the development of quality content and realign its delivery into program
improvement themes to prepare an infrastructure for continued effectiveness in our statewide career gender equity efforts.
Future efforts should focus on growth and escalation of our systematic approach toward program improvement and
strengthening our partnership with organizations like NAPE. It is anticipated that accessibility to schools and a renewed
vision toward program improvements will only be strengthened within our partner schools as we continue on this pathway.
 

5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

A Perkins Leadership and Reserve Grant funds the New Mexico Jobs for America’s Graduates (JAG-NM) Network, an
affiliate of the nation’s largest dropout prevention and recovery program. JAG-NM provides a secondary educational
setting that promotes the academic performance, skills development, civic responsibility, leadership, and social
awareness that are necessary to prepare for high-wage, high- skill, and high-demand occupations. JAG-NM sites offer
senior-year and multiple-year support system for identified students.  JAG-NM delivers a unique set of services for at-risk
students to help them earn a high school diploma and prepare them for success in the work place and the postsecondary
setting.    

A total of 196 participants were enrolled in the program at six high schools in 2013-2014. Among all six schools, students
demonstrated an average of 8.21 barriers out of a possible 35, and economic and educational disadvantages are most
common and dominant among participants.   The JAG national standard is to achieve no less than an average of five
barriers per participant. An average of 118 contact hours were attained for students enrolled in the Multi-Year and
Alternative Education Program models which is close to the JAG national standard of 120 average contact hours per
participant on the multi-year rosters.    

There are more males than females in the program statewide. More than half (53.57 percent) of JAG-NM students
enrolled in the program were Hispanic and 33 percent are Native American. The average grade point average of students
was 1.84. Eighty-seven percent of JAG students statewide receive Free or Reduced Lunch. Finally, for those students
who were enrolled in the program in 2013-2014, between 2 percent and 10 percent still needed to pass the New Mexico
Standards Based Assessments, the exam administered to students and which they must pass in order to graduate.    

Students in follow-up are as important to the JAG program as are those who are active. Specialists contact students, at
least once a month, and track student outcomes for 12 months following the time students leave the program to make
sure they achieve a positive status. After a year of follow-up, JAG-New Mexico’s graduation rate of 93.75 percent for
youth with multiple barriers meets the JAG national standard of 90 percent graduation rate. With complete data entry,
complete implementation of the JAG model and consistency of full-time specialists, it is expected that New Mexico will
continue to meet or exceed the JAG national standard. Specialists are trained to implement the JAG model; they provide
follow-up services for each graduate including employer marketing, job development, and placement services for 12
months post-graduation. Non-graduates will receive follow-up services that will result in completion of requirements for a
high school diploma or a GED certificate. Ninety-four percent of the 75 at-risk youth who completed the program during
the 2013-2014 school year attained a high school diploma or GED by the end of the 12 month follow-up period. Of the five
non-graduates, two are employed in full-time jobs.    
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According to the program effectiveness survey, which is part of the recipients’ annual progress report,secondary
institutions reported concentrated efforts in meeting the needs of individuals with disabilities by insuring compliance with
ADA rulings, providing ASL interpreters when necessary and complying with students’ Individual Educational Plans.  In
addition, some professional development plans are underway for CTE staff to provide responsive course of action to help
improve nontraditional participation and completion within the CTE program of study. Secondary institutions meet with
their advisory committees to help review curriculum, supplies, materials and participation in CTE programs offering
intervention to help CTE instructors provide venues in which to encourage participation  of more students, including
special populations in CTE courses.  

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

Technical assistance was offered throughout the year at both conference venues and on-site visits to secondary and
postsecondary schools. Three significant conferences where technical assistance was provided were the annual Applicant
Workshop meeting (January 2014) and the NM Data Conference (May 2014) and the New Mexico Association for Career
Technical Education Summer Conference (June 2014). Conference agenda topics included: Perkins 101 and data
reporting, and OMB/EDGAR training. Customized application workshops were conducted at the Albuquerque Public
School District and the Central New Mexico Community College. Audiences for these workshops are the CTE director,
teachers, faculty, and administrators. The awards for these two institutions sum to nearly one-third of the basic grant
set-aside and are therefore high priority recipients for the CCRB.     

Each recipient has an assigned monitor at the CCRB that provides on-going technical assistance via telephone and email
communication.  Conversations with the recipients allowed for dialogue, collaboration and coordination between
secondary and postsecondary Perkins recipients in developing and improving POS for grades 9-14. Technical assistance
(TA) support is provided to both previous grant recipients and to new Perkins directors at each stage of program
development, implementation and close-out.    

Prior to application submission, guidance is offered to some applicants to ensure the local community/regional workforce
needs are being considered when schools plan POS and career pathway planning.    

Program development TA for new sites may include a site visit by CCRB staff where school leadership and any related
business and industry partners meet to help discuss and collaborate throughout the year to meet these goals.    

TA for completing the application includes resources provided in January at the annual Applicant Workshop, as well as
electronically, to recipients. PED monitors guide recipients throughout the process, includes how to use the online
application, and how to enter data in order to complete final requirements for timely submission.    

Once the application period has closed, the review rubric is clarified by phone assistance with each applying institution.
Additional ongoing phone support is provided to the schools ensuring 100 percent approval of the application in order for
expenditures to flow.    

Further discussions occur on site at the New Mexico Association of Career Technical Education summer conference
where local Perkins directors meet with PED monitors to review the application rubric concerns.    

At the implementation stage, changes to the application may be made after taking into consideration instructor needs and
adaptation to the classroom environment. PED monitors have found that on-site visits, while taking time to prepare and
follow-up, are the best ways to assist the CTE community for successful direction under changing personnel or a new
director’s oversight.    

Technical assistance was provided through the CTLP to CTSO advisors from various CTE pathways, as well as those
advisors in emerging programs.  

7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

5722.93

Number of students participating in Perkins CTE programs in state correctional institutions:
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126

Describe the CTE services and activities carried out in state correctional institutions.

CYFD Juvenile Justice Services and Juvenile Community Corrections provided students in their institutions opportunities
for students to expand their knowledge and experience through application in both career-technical education and other
academic settings by implementing a POS in the career cluster of Agriculture, Food and Natural Resources.    

The services and activities included designing curriculum to meet New Mexico’s graduation requirements, as well as
providing training that lead to industry recognized credentials. Students were able to build leadership skills through
collaboration with professional student organizations which offered them career options, as well as training that will help
them in the job search, interview process and workplace ethics and standards.    

Through a partnership with New Mexico State University and contractors from Youth Diagnostic and Development Center
(YDDC), students also were able to earn dual credit for several courses. This same model of education delivery was
created and implemented for students at YDDC’s Aztec Youth Academy and Foothills High School. Programs are
centered on horticulture, agronomy, animal science and landscape maintenance. These programs provided hands-on
training and on-site work experience for students who might not otherwise have an opportunity to receive a work-based
education.  

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

0

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

0

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

New Mexico only supported students in correctional institutions in school year 2013-2014.  

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

Yes

Support for charter schools operating career and technical education programs was delivered via the Albuquerque Public
Schools for New Futures School and the Digital Arts and Technology Academy. Those two charter schools provided POS
in 10 career pathways – business/financial management and accounting, education/training,
design/pre-construction/architecture, audio/visual/film, construction technologies, culinary arts,
production/manufacturing/welding, and design.  The POS faculty teams from each charter school participated in training
on the topic of Common Core State Standards and its implications for CTE. They also participated in training on repacking
information on summative and formative assessments that apply to specific program of studies. They attended the
non-traditional workshop for teachers and students with business partners support the POS implementation, and
participated in English Language Learner (ELL) training in the context of CTE.   Support for embedding Common Core
State Standards into CTE was done though project-based learning workshops and special attention was given to the
integration of CTE and mathematical standards in meaningful ways to support student learning and understanding the
common elements of PARCC mathematics assessment.    

In school year 2013-2014, Robert F. Kennedy charter school applied for a Jobs for America’s Graduates grant and a High
Schools that Work grant.  This is the first time in the Perkins IV authorized Act that charter schools received a competitive
award.   

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

Yes
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Support for family and consumer sciences programs is provided mostly though the local application of the recipients.
Twelve POS’s at the secondary level and  four POS’s at the postsecondary level related to family and consumer science
were funded via the local application. Across the entire state, secondary students took 15,237 family and consumer
sciences courses.      

Family and consumer sciences programs were supported through the Leadership set aside which funds the Career
Technical Leadership Project (CTLP).  Specifically, CTLP supports family and consumer sciences programs in the state
through online resources, competitions, and leadership activities through FCCLA and SkillsUSA.  Through FCCLA, family
and consumer science teachers have access to hundreds of free lesson plan activities that are co-curricular in nature and
support various core classes such as science, consumer education/economics, and math.  Also, the CTLP office has
created a New Mexico LiveBinder (a virtual 3-D binder) for all family and consumer sciences teachers to have access to
resources specific to New Mexico FCS teachers and FCCLA advisors.   Competitive events strengthen the family and
consumer sciences program by increasing student motivation and providing a framework for authentic learning
experiences.  Information is also provided that demonstrates the crosswalks for each STAR Event and Skill
Demonstration Event to the national standards for family and consumer sciences, Common Career Technical Core Career
Ready Practices, Career Clusters, 21st Century Skills, and the FCCLA national programs.  New Mexico family and
consumer sciences students who qualified at the national level in their competitive events were awarded for their efforts. 
At the 2014 FCCLA National Leadership Conference, a total of 100 students competed in 26 events earning nine gold
medals, 50 silver medals, and 14 bronze medals with the top gold medals being earned in Sports Nutrition, National
Programs in Action, Life Event Planning, and Career Investigation.  New Mexico FCCLA was also represented by having
a student serve as a national officer. SkillsUSA also offers curriculum resources and competitions in culinary arts,
commercial baking, and restaurant service.  For their efforts at nationals, students at the secondary and postsecondary
levels received skill point certifications and medals in these events.   

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

No

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

No

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

No
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

The state has directly supported integration with two focused efforts.  First, the state has provided project-based lesson
design professional development to CTE teachers. The PBL design series was extended to existing Perkins funded sites
as well as High Schools That Work sites within the state.  As a part of the PBL design process, teachers are assisted to
embed the Common Core Reading and Writing Anchor Standards within each PBL unit.  In addition, teachers are assisted
to identify the mathematical skills and concepts that are associated with the unit.  Teachers must address both the
mathematical standards of practice and mathematical content standards within the units.  For units that have a strong
science emphasis, teachers are asked to embed the related science standards into their PBL units.  Over 40 teachers
participated in the statewide PBL formal training session.  In addition to the formal sessions, PBL overview sessions were
provided at the NMACTE Conference in June 2014.  The NMACTE sessions provided the design steps and an
opportunity to review student work samples from projects that were implemented during the 2013-2014 school year.    

     

Second, the state has had a focus on enhancing and promoting CTE related POS.  As a result, schools have been asked
to review POS course sequences during both High Schools That Work on-site reviews and within Perkins monitoring
visits.  In addition to enhancing the current course sequences, schools have been asked to create promotional resources
that will be used to communicate program opportunities with stakeholders.  These materials have also been used with
academic teachers so that academic teachers can create application questions and scenarios based on CTE programs. 
The schools have developed teachers understanding of POS so that integrated activities can be expanded and so that
teachers can better guide students in course-taking selections.   

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

During the PBL series, teachers and business leaders participated in two discussions to support the development of
authentic industry-based scenarios that would serve as the foundation of future PBL units. The first discussion was held in
January 2014 and included an opportunity for business leaders to review the units that were developed during the first
semester.  The PBL review included an overview of the unit and samples of resulting student work.  After the review of the
first semester units, both teachers and industry leaders participated in a brainstorming session to develop relevant
scenarios that could be used within future PBL units.  This showcase and brainstorming event was replicated in June
2014 at an end of year session that was held at the NMACTE conference.  This event was also used to expand
knowledge of the process of PBL design with other CTE teachers from across the state.     

     

House Bill 19 (2012 legislative session) authorized the University of New Mexico, Health Sciences Center to create the
New Mexico center for Health Workforce Analysis (NMCHWA).  To implement the requirement of the Act, a health care
workforce committee was established, and the state’s CTE director sits on the statewide committee to represent the CTE
learning system and to gather information to influence program of study implementation in the health care sectors with the
greatest need for workers. Throughout the year, the work of the NMCHWA included analysis of health professional
workforce trends that will inform policy makers, institutions of higher education and other stakeholders on concrete ways
to increase the number of health professionals serving in the state, improve accesses to healthcare and ultimately
improve the health of New Mexicans.  

3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 



Step 3: Use of Funds: Part C

Date Printed: 02/13/2017 2

Yes

The CCRB contracted with Cooperative Educational Services (CES), in conjunction with the College Board’s Advanced
Placement initiative, to develop administrator and counselor training that focuses on the role of career and technical
education in preparing students for college and careers. The training was based on the career clusters framework that is
deployed through a formalized POS. The trainings were one-day intensive workshops held in five regional site locations
across the state – Farmington, Hobbs, Las Cruces, Las Vegas, and Rio Rancho.    

Invitations to the trainings were sent to every school district in the state in order to meet the needs of as many students as
possible. Nearly 60 participants attended the five-hour training. Topics centered on building the capacity of school
guidance and academic counselors whose role it is to support students’ college and career aspirations. The resources
used by CES included, Programs of Study: Local Implementation Readiness and Capacity Self Assessment developed by
MPR Associates, Inc., under contract by the Office of Vocational and Adult Education, U.S. Department of Education;
School Counselors as CTE Stakeholders  and Career Clusters Interest Inventory developed by the National Association of
State Directors of Career Technical Education Consortium, New Mexico’s graduation requirements, Next Step Plan
template and other resources published by ACT and the National Association for Career Technical Education (ACTE).      

The five trainings resulted in positive feedback from participants based on evaluations, the continued development of a
plan for the next phase of training for administrators and counselors, and further feedback to the College Board after
participants attended a second day of training on the Advanced Placement initiative in New Mexico.  

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

No

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

No

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

Yes

New Mexico Career Technical Student Organizations (NM CTSOs) are a partnership of students, teachers and industry
leaders collaborating for a skilled and prepared workforce.  These professional student associations extend career
readiness beyond the classroom through leadership experiences, business and community partnerships, and
career-focused competitions at the school, state and national levels.  Seven CTSOs are recognized by the New Mexico
Public Education Department (PED) with six organizations served under the Career Technical Leadership Project
(CTLP):  Business Professionals of America (BPA); DECA; Family, Career and Community Leaders of America (FCCLA);
HOSA-Future Health Professionals; SkillsUSA; and Technology Student Association (TSA).     

These six CTSOs reached a 10-year record of 5,507 members with DECA, HOSA-Future Health Professionals, and
SkillsUSA receiving national recognition, for membership growth.  Active membership in the CTSOs spans middle school,
high school and post-secondary levels.  Additionally, professional and alumni membership is highly encouraged in order
to strengthen business and industry ties with education.  CTSOs are integral to Career Technical Education and New
Mexico had a base of 161 chapters in schools during the 13-14 school year (some schools have multiple chapters of the
same CTSO).    

Funds were used to employed two state advisors to perform the duties and obligations for facilitating services as required
by the national CTSO offices. These duties included professional development on national CTSO initiatives, maintenance
of membership records, providing student leadership training, organizing service learning projects and coordinating
regional, state and national competitions.  On the state level, state advisors coordinate the CTSO advisory board and
have a fiduciary responsibility to maintain six CTSO accounts and ensure full disclosure to the PED.    
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CTSOs align with the 16 national career clusters and 79 career pathways outlined by NAPE. While they support specific
technical skills, each builds readiness for a wide range of careers through development of leadership and essential
workplace skills.  The project grew in total membership, initiated the learning of Career Readiness Practices as they relate
to CTSOs, facilitated leadership and skills conferences and supported school, district and national association needs.   

7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

No

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

Yes

During the 2013-14 reporting year, CCRB supported partnerships between business and business intermediaries.  A
Perkins monitor with more than six years of experience in the bureau represents the PED on the Governor’s Job Training
Incentive Program board which operated within the Economic Development Department.  Monthly meetings occur with
business seeking incentive funds to hire New Mexico residents for emerging employment.  This provides an opportunity
affords CCRB to inform business members of secondary and post-secondary CTE programs and encourage their
participation as advisors for CTE programs.    

In addition, a CCRB representative is a designated member of the Northern Area Local Workforce Development Board,
which oversees the Workforce Innovation and Opportunity Act (WIOA) funds in northern New Mexico, reauthorized from
Workforce Investment Act (WIA). As representative to the bi-monthly meetings she is updated and shares information on
current POS at the secondary and postsecondary schools and learns of emerging economic changes in the local area. 
WIOA and CCRB collaboration is in aligning workforce training within POS to developing stakeholder strategies to meet
worker and employer needs.    

The intent of the HSTW Project-Based Learning (PBL) training series was to develop and support partnerships between
secondary, post-secondary and business affiliates within school communities. It is anticipated that having authentic
industry-based scenarios will serve as a foundation for future PBL units.  

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

Yes

NM PED organized and convened local advisory teams organized by career clusters. The goal of this work was to identify
skills and competencies and ensure curricula was informed and effective for local needs. The initial phase of work was to
hold cross-functional focus groups. These groups were tasked with considering model POS and developing
recommended course sequences. Teams were comprised of volunteers that included secondary, postsecondary and
workforce representatives.    

The teams, along with professional facilitators, pursued a purposeful strategy to populate the model POS with a minimum
of four classes and a maximum of six classes. The new POS models will be defined in a forthcoming report. The new
POS spell out a cohesive, comprehensive plan from students’ entry into the career pathway (assumed as a freshman –
ninth-grader) through their senior year, culminating with a capstone course. The focus group specified program
experiences they consider necessary in order to complete the capstone and be responsibly considered a completer in that
POS. They also specified complimentary courses which hold high value for the pathway’s learning objectives and
sometimes contain dual credit or advanced placement opportunities.    

The focus groups used New Mexico’s current Student Teacher Accountability Reporting System (STARS) course list. The
POS that they developed were subsequently used to determine the relevance of existing courses in STARS. The PED
plans to make changes to STARS courses as a result of this analysis.  
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10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

No

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

No

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

No
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Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

-9  

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.

Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

-9  

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.

Population Number of Students in the Number of Students in the Percent of Students Assessed

Numerator Denominator

Secondary -9 -9 100

Students

Postsecondary -9 -9 100

Students
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Step 8: Program Improvement Plans

Extension Requested?

No

Required Program Improvement Plans

Directions: Your state has failed to meet at least 90% of the state adjusted level of performance for the core indicators of
performance listed in the table below. Please provide a state program improvement plan addressing the items found in the
column headings of the table below.

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

1S1 Substantial disparities continue Direct the use of prior year CCRB Director Eric 03-31-15

between high and low performing unused funds to require Spencer, CCRB

racial/ethnic subgroups. The institutions to focus on actionable Manager Renee

racial/ethnic groups which fell activities to improve Garcia, Perkins

below the 48.0 percent whole reading/language arts and the Project Manager

group performance were Black or inclusion of ELL strategies in the Theresa Romero

African American at 31.7 CTE classroom.

percent, American Indian at 32.0

percent, and Hispanic/Latino at

43.4 percent. While the drop in

African American performance

seems alarming, the difference

from last year is only 16

students. The more alarming

differences are between

American Indian and White, with

a 29.5 percentage point spread

from one another. Limited

English Proficient students have

an extremely low rate of success

(7.0 percent) on this indicator.

Taken together with American

Indian and Hispanic/Latino

performance, these data suggest

deficiencies in English

acquisition could be driving poor

reading proficiency. Additionally,
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55.8 percent of students are

classified as economically

disadvantaged. 

1S1 Substantial disparities continue Maintain a cross-function team CCRB Director Eric 03-31-15

between high and low performing across PED partner divisions to Spencer, CCRB

racial/ethnic subgroups. The implement professional Manager Renee

racial/ethnic groups which fell development opportunities Garcia, Perkins

below the 48.0 percent whole related to Common Core Project Manager

group performance were Black or Standards in mathematics. The Theresa Romero

African American at 31.7 team’s focus will continue to be

percent, American Indian at 32.0 on improving numeracy in

percent, and Hispanic/Latino at technical subjects through ELL

43.4 percent. While the drop in strategies for CTE students.

African American performance

seems alarming, the difference

from last year is only 16

students. The more alarming

differences are between

American Indian and White, with

a 29.5 percentage point spread

from one another. Limited

English Proficient students have

an extremely low rate of success

(7.0 percent) on this indicator.

Taken together with American

Indian and Hispanic/Latino

performance, these data suggest

deficiencies in English

acquisition could be driving poor

reading proficiency. Additionally,

55.8 percent of students are

classified as economically

disadvantaged. 

1S1 Substantial disparities continue Provide training to state-level CCRB Director Eric 03-31-15

between high and low performing staff and professional Spencer, CCRB

racial/ethnic subgroups. The development for LEAs to build Manager Renee

racial/ethnic groups which fell capacity in teaching strategies Garcia, Perkins

below the 48.0 percent whole and classroom dynamics that Project Manager

group performance were Black or improve math scores and give Theresa Romero

African American at 31.7 students a broad understanding

percent, American Indian at 32.0 of numerical concepts.

percent, and Hispanic/Latino at

43.4 percent. While the drop in

African American performance

seems alarming, the difference

from last year is only 16
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students. The more alarming

differences are between

American Indian and White, with

a 29.5 percentage point spread

from one another. Limited

English Proficient students have

an extremely low rate of success

(7.0 percent) on this indicator.

Taken together with American

Indian and Hispanic/Latino

performance, these data suggest

deficiencies in English

acquisition could be driving poor

reading proficiency. Additionally,

55.8 percent of students are

classified as economically

disadvantaged. 

1S2 New Mexico continues to see a Direct the use of prior year CCRB Director Eric 03-31-15

substantial disparity between unused funds to require Spencer, CCRB

male and female performance in institutions to focus on actionable Manager Renee

1S1 and 1S2. In reading, activities to improve math with Garcia, Perkins

females outperform their male the integration of numeracy and Project Manager

counterparts by 8.1 percent the inclusion of ELL strategies in Theresa Romero

points, but in math, males the CTE classroom.

outperform females by 8.0

percent. This suggests that CTE

students may be especially

susceptible to gender

stereotypes about what

academic areas they can learn.

Math underperformance may be

driven by racial/ethnic disparities

as well. As with reading, Black or

African American (21.0 percent),

American Indian (30.6 percent),

and Hispanic/Latino (30.6

percent) racial/ethnic groups fell

below the average performance

of the group (41.2 percent) and

the 56.0 percent average for

whites. As with reading, 55.8

percent of students in indicator

1S2 are classified as

economically disadvantaged. 

1S2 New Mexico continues to see a Maintain a cross-function team CCRB Director Eric 03-31-15

substantial disparity between across PED partner divisions to Spencer, CCRB
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male and female performance in implement professional Manager Renee

1S1 and 1S2. In reading, development opportunities Garcia, Perkins

females outperform their male related to Common Core Project Manager

counterparts by 8.1 percent Standards in mathematics. The Theresa Romero

points, but in math, males team’s focus will continue to be

outperform females by 8.0 on improving numeracy in

percent. This suggests that CTE technical subjects through ELL

students may be especially strategies for CTE students.

susceptible to gender

stereotypes about what

academic areas they can learn.

Math underperformance may be

driven by racial/ethnic disparities

as well. As with reading, Black or

African American (21.0 percent),

American Indian (30.6 percent),

and Hispanic/Latino (30.6

percent) racial/ethnic groups fell

below the average performance

of the group (41.2 percent) and

the 56.0 percent average for

whites. As with reading, 55.8

percent of students in indicator

1S2 are classified as

economically disadvantaged. 

1S2 New Mexico continues to see a Provide training to state-level CCRB Director Eric 03-31-15

substantial disparity between staff and professional Spencer, CCRB

male and female performance in development for LEAs to build Manager Renee

1S1 and 1S2. In reading, capacity in teaching strategies Garcia, Perkins

females outperform their male and classroom dynamics that Project Manager

counterparts by 8.1 percent improve math scores and give Theresa Romero

points, but in math, males students a broad understanding

outperform females by 8.0 of numerical concepts.

percent. This suggests that CTE

students may be especially

susceptible to gender

stereotypes about what

academic areas they can learn.

Math underperformance may be

driven by racial/ethnic disparities

as well. As with reading, Black or

African American (21.0 percent),

American Indian (30.6 percent),

and Hispanic/Latino (30.6

percent) racial/ethnic groups fell

below the average performance
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

of the group (41.2 percent) and

the 56.0 percent average for

whites. As with reading, 55.8

percent of students in indicator

1S2 are classified as

economically disadvantaged. 

6S1 While the state is able to meet its  Direct the use of prior year CCRB Director Eric 04-30-15

level of performance for 6S2, unused funds to require Spencer, CCRB

Nontraditional Completion, it has institutions to focus on actionable Staff Manager

experienced challenges in activities to improve student Renee Garcia,

meeting performance for performance in nontraditional Perkins Project

indicator 6S1, Nontraditional categories within CTE classes. Manager Theresa

Participation. As in the prior year, Romero, Education

female participation in Administrator Elaine

nontraditional classes is Perea.

outpacing male participation, this

year by 53 percent. While female

participation exceeds the state

target by 31 percent, male

participation has a deficit of 22

percent. Race and ethnicity show

no major discrepancies between

groups. On the other hand,

students classified as

ESEA/IDEA Disability Status are

under-participating in

nontraditional classes.

6S1 While the state is able to meet its  Provide training to state-level CCRB Director Eric 04-30-15

level of performance for 6S2, staff for a deeper understanding Spencer, CCRB

Nontraditional Completion, it has of the data element and Staff Manager

experienced challenges in calculation in order to provide Renee Garcia,

meeting performance for targeted technical assistance to Perkins Project

indicator 6S1, Nontraditional secondary institutions. Manager Theresa

Participation. As in the prior year, Romero, Education

female participation in Administrator Elaine

nontraditional classes is Perea.

outpacing male participation, this

year by 53 percent. While female

participation exceeds the state

target by 31 percent, male

participation has a deficit of 22

percent. Race and ethnicity show

no major discrepancies between

groups. On the other hand,

students classified as

ESEA/IDEA Disability Status are
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under-participating in

nontraditional classes.

6S1 While the state is able to meet its Continue to meet regularly with CCRB Director Eric 04-30-15

level of performance for 6S2, the PED Information Technology Spencer, CCRB

Nontraditional Completion, it has Division to discuss systematic Staff Manager

experienced challenges in improvements to the Student Renee Garcia,

meeting performance for Teacher Accountability and Perkins Project

indicator 6S1, Nontraditional Reporting System (STARS). Manager Theresa

Participation. As in the prior year, Updates and changes to the Romero, Education

female participation in system will be discussed at the Administrator Elaine

nontraditional classes is spring STARS coordinators’ Perea.

outpacing male participation, this meeting. 

year by 53 percent. While female

participation exceeds the state

target by 31 percent, male

participation has a deficit of 22

percent. Race and ethnicity show

no major discrepancies between

groups. On the other hand,

students classified as

ESEA/IDEA Disability Status are

under-participating in

nontraditional classes.
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Local Program Improvement Plans

New Mexico funded 29 secondary LEAs, all of which are required to submit a corrective action plan. The following
provides data detailing the number of LEAs that missed or were in safe harbor:    

One LEA missed two indicators;    

Two LEAs missed three indicators;    

Eight LEAs missed four indicators;    

Nine LEAs missed five indicators;    

Seven LEAs missed six indicators;    

One LEA missed seven indicators;    

One LEA missed eight indicators.    

The three indicators most frequently missed by individual schools were also missed at the state level and are addressed
in the State Improvement Plan above. Those three indicators are (1S1) Reading and Language Arts (65 schools missed),
(1S2) Mathematics (56 schools missed) and (6S1) Nontraditional Participation (72 schools missed).    

While all schools have substantial work to improve, most schools show successes. Only two schools missed (2S1)
Technical Skills Attainment and only eight schools missed (4S1) Graduation Rate.    

Each LEA will be required to submit a corrective action plan to the College and Career Readiness Bureau outlining the
steps they will take to improve low performance. Action plans will include timelines, metrics and the names of school staff
responsible for implanting the improvement steps.  


