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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

No

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

No
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1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

Statewide assessment results were obtained from secondary and postsecondary Perkins grantees via a web-based
survey accessible through SurveyMonkey. A 100% response rate was generated by requiring all grantees to complete the
questionnaire as their Final Report on activities implemented during SY/AY 2013-14. The survey was accessible from
September 11 to October 20, 2014, after the end of the 2013-14 grant periods.  Data gathered through this questionnaire
will be used throughout the CAR narrative.    

Based on these final reports, postsecondary eligible recipients were more likely than secondary recipients to regard their
activities during SY/AY 2013-14 as successful . Of seven planning areas examined, the largest majority of postsecondary
grantees rated all but one of the areas as successful, using a three-point scale of "successful," "working, but not
complete," or "not working."For postsecondary recipients, two planning areas were rated successful by the majorities of
institutions (75% each): "Rigorous and Challenging Courses" and "Improve, Modernize, Expand Programs, Including
Adding Relevant Technology."Most often, secondary grant recipients (53.8%) judged the "Improve, Modernize, Expand
Programs, Including Adding Relevant Technology" as successful.For both groups of eligible recipients, the area rated
successful least often was "Special Populations" (25.0% of postsecondary recipients and 11.7% of secondary recipients). 
  

     

Open-ended, follow-up questions helped uncover reasons why eligible recipients tended to rate Special Populations
poorly.Some respondents cited local financial difficulties as a reason why activities targeting additional supports for
students in nontraditional programs were difficult to implement.For instance, one secondary CTE center described how
financial difficulties prevented teachers from participating in summer programs as part of a planned improvement for
recruiting more students from special populations.Another referred to local demographics as a hurdle, saying their
communities’ lack "ethnic diversity."And another appealed to large-scale cultural trends as a hurdle, "This is not simply a
local issue, but a national trend for decades.This is a seismic shift that will take decades to untangle this equity and
access issue."    

Despite these negatives, almost every respondent reported plans to introduce new strategies during SY 2014-15.  

2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

Both secondary and postsecondary CTE programs continuously upgrade technology use by students (as a learning tool)
and by instructors as a method of curriculum delivery.  CTE programs must be based on state-of-the-art and
industry-current technological advances, including , /iPods, tablets, and program-specific and industry-current hardware
and software.  Sub-recipient staff professional development opportunities expand the use of technology by including
training programs on Google docs, , Star Assessment Interpretation, and use.  Local sub recipients are monitored for their
expanded use of technology as this continues to be an ongoing priority.  

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

SECONDARY    

Implementation of effective professional development was studied by personnel in the NH DOE Career Development
Bureau in collaboration with the executive board of the NH Career and Technical Administrators Association (NHCTA). 
Together, all directors and teachers were sent a questionnaire relative to professional development needs; these data
were collected, compiled and used to develop a plan for the upcoming three years.     
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Priority One: Re-vamp the New Teacher Boot Camp currently being implemented.      

50% of the staff was relieved of their duties with regards to New Teacher Boot Camp, replaced with select DOE staff and
directors.  Additionally, a new CTE teacher mentor was hired by NHCTA who also participated in the New Teacher Boot
Camp.  Although the content delivered was much improved from the previous year, it was determined this will no longer
be a model that can be used after this year.  Models used at Castleton College in Vermont and SREB’s New Teacher
training are being considered for subsequent years.    

Priority Two: Strengthen the Mentoring and Guidance with Alternative IV Candidates    

In the previous year, the NH DOE Career Development Bureau worked in collaboration with the NH DOE Office of
Credentialing to raise the teacher standards required for teachers of Career and Technical Education.  Although many
CTE teachers attain their certifications to teach through an alternative pathway, known as Alt IV, they come into the
schools qualified to enter this pathway based on the new CTE teacher standards.  Most require work in classroom
management and pedagogy which could be attained through college coursework while other needs can be met through
workshops, visits to similar programs and job shadowing.  NHCTA hired a new Alt IV Coordinator this past year who
meets with each new teacher candidate and guides their work through the certification process.  The standards were
raised with this new hire; thus the quality of teaching in CTE has improved.    

Priority Three: Develop meaningful professional development for career and technical education teachers.    

Through monitoring and survey results it was blatantly clear that providing time for networking as well as time for focused
professional development by content area as well as globally was needed throughout the state.  Respondents to the
survey made this clear, as well as observations from monitoring and directors.  As a result, each director was assigned a
program area; they in turn started visiting these programs and talking with teachers to hear about their needs.  Directors
also met with the Bureau’s site monitoring teams to learn about the gaps that were visible in self-assessments and on-site
visits.  NHCTA, in turn, developed a budget to hire a professional development coordinator who spent the bulk of this year
learning about needs, meeting with focus groups and accessing the many resources in career and technical education. 
The plan is to begin formal PD in high need programs in SY 14-15.    

     

POSTSECONDARY    

Running Start Coordinators at several colleges hosted professional development days for high school career and
technical education teachers. Focus of these professional development days was syllabus development, student success
techniques, curriculum development and networking for high school teachers and postsecondary faculty in their content
area.    

Consortium Teacher Preparation programs prepare graduates to transfer credits to baccalaureate institutions.  All
students in Teacher Preparation programs are expected to achieve a minimum passing score on the NH Department of
Education PRAXIS Core Academic Skills for educators test. Several transfer affiliations exist with CCSNH colleges and
baccalaureate institutions including Southern NH University, Granite State College, Plymouth State University, Rivier,
Keene State College and New England College.  One consortium college also offers a Career and Technical Education
Alternative Certification Program. This program is designed to offer high school teachers in career and technical education
programs with the knowledge and skills required by the New Hampshire Department of Education standards for career
and technical educator certification. The program is designed to allow students to use program credits toward an
Associate in Arts in Teacher Preparation or Associate degree in a general studies or career and technical program.
Students also may use the credits toward a Bachelor's or Master's degree program in Education through Plymouth State
University.    

Project Lead the Way certification classes are also taught by the faculty and held at one of the consortium colleges. High
School teachers in engineering programs are able to take courses to certify them to teach Project Lead the Way courses. 
  

Several postsecondary faculty attended professional development seminars in Auto, Nursing, Engineering, Computer
Science, Hospitality, Business, Education and Allied Health along with other career and technical education programs.  
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4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

Students in nontraditional programs, or those curious about such programs, could access a wide variety of opportunities
to pursue careers nontraditional for their genders.Despite the relatively small numbers of eligible recipients reporting
success with activities aimed at helping special populations (see the first question in this portion of narrative), large
majorities of both secondary centers (80.8%) and colleges (100.0%) reported that their schools prepare nontraditional
students for careers in new and emerging professions.    

     

The variety of opportunities available during SY/AY 2013-14 included, but were not limited to:    

     

Middle School:    

- Middle school Technology Fun Nights hosted by select centers    

- Field trips to career and technical education centers    

- Summer Camps exposing middle school students to career and technical education programs prior to entering high
school.    

     

Secondary:    

- STEM Leadership Conference for administrators    

- Selecting and assigning texts/instructional materials that have no gender bias, at both secondary and postsecondary
level,    

- Focus breakfasts for high school students’, focusing on nontraditional careers/programs,    

- Career Nights for secondary students and their parents/guardians,    

- Nontraditional work-based learning placements (e.g. internships, cooperative learning, clinicals in the health care
settings and labs, etc.),    

- Equity Committees at both secondary and postsecondary levels,    

- Field trips to postsecondary institutions, manufacturing sites, and other local businesses,    

- Career Fairs,    

- Girls Technology Day, a statewide event sponsored by the NHDOE and CCSNH,    

- NH Construction Career Day, sponsored by the National Association of Women in Construction.    

     

Postsecondary:    

- Organizations for students in nontraditional programs in all seven community colleges,    

- Nontraditional scholarships for tuition, work supplies, transportation etc.,    

- Faculty mentors for students in nontraditional programs,    

- Orientations focused on nontraditional programs/occupations.  
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5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

SECONDARY    

* Students with disabilities    

Areas of focus in this analysis were: the percentages and numbers of students with disabilities in all the career and
technical education programs; the high number of students with disabilities enrolled in select programs with a low number
of subsequent completer data; and disproportionate concentrations of students with disabilities in CTE programs relative
to high school programs in general (i.e., CTE program may have 30% of population as students with disabilities but high
schools in that region have an average population of 13%).    

Tandem to this were representatives from business and industry, in specific career areas, expressing concern with the
number of students graduating from high school DTE programs who were lacking the necessary knowledge and skills for
success in the workplace.  Although other factors are involved there was a direct link to these concerns to the high
percentage of student with disabilities in select career and technical education programs.  Publicly identifying this was a
catalyst for anger and accusations of discrimination directed at CTE.  NH DOE sought assistance from USDOE at various
times through this process only to have US DOE choose to step away from the conflicts and promote New Hampshire to
resolve the problems at the state level.    

After months of difficult conversations the facts remained that CTE was serving a disproportionate number of students
with disabilities with little success towards completion or forward movement in a career path.  It also became apparent
there was a great deal of misunderstanding around CTE and career paths both from the CTE community and the special
education community.  With the goals of ensuring the right student was in the right program for the right reasons a variety
of work was completed: 1) inclusion of career and technical education in the minimum standards; 2) release of a
memorandum drafted by the Office of the Attorney General in collaboration with this office and the office of special
education; 3) drafting of action plans for additional work in FY15 to include professional development, development of a
student guide to be used by students, parents and administrators, and 4) consistent and continuing conversations around
the goals of ensuring the right student was in the right program for the right reasons    

     

* Students in programs nontraditional for their gender    

The State of NH considers awareness to be primary to serving students in careers non-traditional for their gender.  The
list of non-traditional careers are updated and posted annually on the NH DOE website; this allows for quick access and
reference.  Annual monitoring takes place with one aspect targeting programs non-traditional for gender with specific
questions and follow up observations.  Environmental print is continually assessed for equity as well as efforts made in
depicting all genders in career paths particularly house non-traditional for their gender.  All schools have a process for
reviewing texts and classroom materials for gender bias.  One school regularly posts press releases focused only on
student sin careers paths non-traditional for their gender.  Other schools regularly employ only non-traditional students to
orient and market career paths to 8th grade students and incoming high school freshman.  Best practices observed during
monitoring and center visits are regularly highlighted at the annual NH Career and Technical Administrator’s monthly
meeting.    

State-wide initiatives include the NH Career Construction Days with activities specifically designed to capture the interests
of females in this career field.  Female participation in this event has doubled in each of the three years this event has
been offered.  The event is hosted by the NH Women in Construction.  The southern part of the state is fortunate to have
opportunities for female students to participate in the Women in Technology Forum sponsored by BAE Systems in
Nashua. This program is in its third year and also boasts participation doubling in each year.  A second statewide
initiative, Girls in Technology, exposes girls to technology through interactive workshops in a daylong event.  Event
participation doubled this year offering workshops to 200 females in 8th, 9th and 10th grade.    

     

* Individuals from economically disadvantaged families, including foster children    

Disaggregation of data allows administrators and teachers to be aware of students from economically disadvantaged
families.  The data is consulted frequently to ensure program costs are not a barrier to success for any student.    
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* Single parents, including single pregnant women    

Although this special population category is present at the secondary level, data in this area are less than 1% of the total
student population.    

     

* Displaced homemakers    

Not applicable due to low or nonexistent numbers.    

     

* Individuals with limited English proficiency    

The school population of students with limited English proficiency, statewide, is 2.2%.  75% of the CTE centers have no
students with limited English proficiency, thus no students in the CTE centers.  There is, however, a population of
students with limited English proficiency residing within the City of Manchester.  This population influx will be the subject
of targeted analysis in FY15.    

     

POSTSECONDARY    

The consortium colleges provide support for special populations leading to high skill, high wage and high demand
occupations in a variety of ways. All colleges have programs that worked specifically with underserved populations
including single parents and displaced homemakers, economically disadvantaged, and students with limited English to
provide support and assistance with program completion. Some also have clubs that ensured that these students were
exposed to career opportunities through internships, career days, and job fairs throughout the school year. These
identified students were provided with consultation opportunities with campus Career Coordinators who help students
identify potential career pathways and assist in planning for program completion and beyond. In addition, underserved
students who are financially eligible are able to receive financial support for tuition and books and also in child care and
travel at some colleges.    

In addition, all campuses worked with students to expose them to careers in non-traditional fields. This occurred through
events like Girls Technology Day where females from grades 8, 9, & 10 were invited to one campus to learn about career
opportunities in engineering and technology fields. Also, recruitment to encourage students to enroll in programs
nontraditional by gender is carried out at all colleges primarily under the auspices of Student Affairs. All colleges
maintained contact with the CTE centers in the state at college fairs and other venues, encouraging students to consider
career and technical programs in fields nontraditional for their gender. All colleges also worked to improve nontraditional
retention on campus by working with eligible students in fields nontraditional by gender. These services include mentoring
and regular support to those students through the use of mentors and faculty in fields non-traditional for their gender.  

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

SECONDARY    

The Bureau of Career Development provides a variety of technical assistance to local secondary recipients of Perkins
funds.     

> Recipients of Perkins funds are responsible for the submission and accuracy of their data.  This is done through the
Bureau’s online data system, known as CATE (Career And Technical Education).  Two staff members in the Bureau of
Career Development provide continuous technical assistance via phone and email to facilitate the centers’ accurate and
timely submission of data.  This technical assistance includes:  troubleshooting of workbench and processing verification
errors; identification, notification, and resolution of data anomalies that become apparent after data have entered the
CATE system; granting permissions to qualified users to access the system; guidance on generation of reports out of the
system; etc.    
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> Financial reporting for local recipients is done through the NH Department of Education’s (NHDOE) online Grants
Management System (GMS).   Bureau staff members provide technical assistance for GMS by granting permissions and
access to the system, providing guidance on the Perkins application process through GMS, monitoring monthly financial
status reports, and working with centers to ensure they are submitting their invoices in a timely manner.    

> As mentioned in the previous bullet, GMS is the system used by local recipients to submit their annual Perkins Program
Improvement applications to the Bureau.  With regards to these applications, the Bureau provides significant technical
assistance relating to the necessary components of the application (content and required attachments), how the
application should be entered into the system (e.g., how to break up budgets across different planning areas; how to
attach external documents), and extensive feedback on the quality of the application content and attachments, including
the permissibility of certain uses of funds.     

> PerformancePLUS (P+) is a third-party, web-based application the Bureau has recommended be used by secondary
CTE centers for the reporting of student proficiency in core program competencies.  Technical assistance related to P+
from the Bureau is primarily concerned with educating local users on the methods to enter student proficiency data into
the system and how to run reports using those data.  One staff member is also the point person for any questions from
CTE directors or individual instructors who experience problems with the system, such as missing class rosters or
competency assessments.    

> The Bureau provides guidance and technical assistance related to federal and state legislation and administrative rules,
including the federal Perkins legislation and EDGAR, to centers upon request or en masse, depending on the needs of the
moment.  Common questions received by the Bureau include clarifications needed regarding the permissible use of
Perkins funds, and the acquisition and disposition of equipment purchased fully or in part with Perkins funding.  The
Bureau drafted a Policy Manual in the spring of 2014 to serve as a guide to the field around these and other federal, state
and department policies implemented by the NHDOE and the Bureau.  The completed policy manual was expected to be
complete and ready for distribution on the Bureau’s website in the fall of 2014.    

> The Bureau distributes performance indicator reports to all secondary CTE recipients in the early months of the year –
generally February – for use by the centers in crafting their next year’s program improvement application (due in June). 
Staff members answer questions from centers about their data and provide assistance in understanding how each
performance indicator is defined and how that may affect their outcomes.    

> Bureau staff, in particular the State Director, work with the NHDOE Bureau of Credentialing and the secondary CTE
centers to ensure that secondary CTE instructors are assigned appropriate credentials (both certifications and
endorsements) for their skill and experience in their field.  Questions or problems from specific centers or instructors are
handled as they are encountered.    

POSTSECONDARY    

The Consortium Director of Perkins Programs is available to all individual college Perkins Program Mangers throughout
the state on a regular basis.  The Consortium Perkins Manager assists individual college Perkins Mangers with the
development of their individual application and budgets. Individual campus performance indicator data is provided to all
campus Perkins Mangers by the Director so they may plan accordingly for services based on campus needs determined
by indicator data. The Consortium Perkins Director worked with IT to develop reports and performance data for all
colleges and in turn shared that data with the local colleges to be used in the planning process.     

Throughout the program year, the Consortium Perkins Director provided guidance on purchasing and management of
Perkins funds and assisted Perkins Managers with ensuring funds are spent appropriately and in a timely manner. The
Perkins Director and Managers worked closely together to ensure that outreach was done to secondary CTE Centers in
order to ensure connections to secondary are ongoing.    

Final report information was coordinated jointly by the college Perkins Managers and the Consortium Perkins Director.
Information on services provided to the students was gathered by the individual Perkins Mangers and consolidated into
one consortium report. Annual performance data was gathered by the Consortium Perkins Director and all quantitative
and qualitative data is finalized by the Consortium Perkins Director.  

7.  Serving individuals in state institutions

Part I: State Correctional Institutions
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Amount of Perkins funds used for CTE programs in state correctional institutions:

23017.16

Number of students participating in Perkins CTE programs in state correctional institutions:

54

Describe the CTE services and activities carried out in state correctional institutions.

A total of $23,017.16 was awarded to correctional institutions for CTE programs.  Funds were disseminated from
submitted proposals:    

> Rockingham County Corrections - $2,000  > Merrimack County Corrections - $12,825.66  > Belknap County Corrections
- $8,191.50    

Rockingham County Department of Corrections used their funding to expose, train and certify inmates in safety
programs.  Successful participants earned the OSHA-10 card.  These incarcerated individuals will be “followed” over the
next 6-12 months to determine if this portable certification assisted them in their future employment.    

Merrimack County Department of Corrections targeted incarcerated individuals, ages 17 to 24, by improving opportunities
to explore careers through assessments that identified their skills and interests.  These assessments were then used to
develop experiences and skills focused on successful work habits.  Individual Career Action Plans were implemented to
help guide successful transition to the community or to the state prison setting for additional career and technical
education development.  Incarcerated individuals were able to complete skills related to OSHA 10 certification and various
Microsoft certifications.    

Belknap County Department of Corrections focused their work on their New Directions initiative, which expanded into
construction and culinary career paths.  They collaborated with Lakes Region Community College to develop training
programs in OSHA 10 and ServSafe.  Incarcerated individuals received safety training from LRCC staff in this
construction safety course; others received the ServSafe certification while working at the local food bank in the ServSafe
employee starter program, which was also led by staff at LRCC.  Interests and skills were assessed prior to placement
into these programs. Education attainment prior to incarceration was also evaluated.  This program resulted in an
increase in GED completion by 3%.  It is hoped the rate of steady employment six months after release will increase by
20%  

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

0

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

0

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

N/A  

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

No

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

No

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?
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No

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

No

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

No



Consolidated Annual Report, Program Year 2013 - 2014
New Hampshire

Step 3: Use of Funds: Part C

Date Printed: 02/13/2017 1

1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

Large majorities of CTE instructors at the secondary and postsecondary levels saw their schools/institutions as working to
improve student academic and CTE skills through the integration of academics with CTE.Close to two-thirds (65.4%) of
respondents in secondary centers said they sought improvements through academic and CTE integration; all respondents
from postsecondary institutions say they improved student performance by integrating the academics with CTE.    

New Hampshire supported academic-CTE integration in two ways during SY/AY 2013-14:    

1) The integration of academics and career and technical education received the closest attention when new CTE
programs were up for approval and when program competencies were revised or periodically updated.The process for
both was similar.    

     

a. Representatives of business/industry employers and of postsecondary education were recruited to participate in at least
one focus group.In the group sessions, participants reviewed and gave input to a rough, or dated, draft of program
competencies.Secondary instructors or staff did not participate in these focus groups.The primary outcome of these
groups was a relatively specific listing of program competencies that identified the knowledge, content, and skills that
students must accomplish to gain credit for attaining a competency.    

     

b. After the focus groups, secondary CTE instructors reviewed the competency statements drafted in the
business/industry and postsecondary group sessions.Most significantly, the secondary instructors were responsible for
aligning the CTE competencies with State academic competencies.This is done using the academic competencies
contained in the common core standards for New Hampshire, which can be viewed at on the NH DOE website under
“Competencies”.This process allows the local districts (NH is a local control state) to then align their math competencies
with the specific math related CTE competency; they then can assess if the math can be credit bearing.    

     

2) Secondary and postsecondary applications for SY/AY 2014-15 Perkins support contained a new requirement--a
Program Quality Rubric--which aimed at evaluating and improving CTE programs.The rubric contained 20 attributes to
evaluate programs, which were organized into four Parts, one of which dealt with the use of academic and occupational
standards.Applicants needed to use the rubric to evaluate all of their programs as part of their application for Perkins
annual grants.    

Proposals for new CTE programs went through a more exhaustive examination of academic-CTE integration than was
used when updating revisions of existing programs. By the end of SY/AY 2013-14, the following programs were approved
for implementation:    

- Theater Arts: Cheshire Career Center, Keene,NH    

- Hospitality and Tourism: J Oliva Huot Center, Laconia, NH    

- Cosmetology: Pinkerton Academy's Center for CTE, Derry, NH    

- Fire Science: Centers in Manchester, Littleton, Milford, Keene, and Concord, NH    

- Lodging Management: Portsmouth Career Technical Center #19, Portsmouth, NH    

- Radio and Television Broadcasting: Hugh J. Gallen Regional Career Technology Center, Littleton, NH    
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Program areas where competencies were reviewed and updated:    

- Engineering;  - General finance;  - Theater Arts;  - Banking and Financial Support Services; and  - Heating, Ventilation,
and Air Conditioning (HVAC)  

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

Secondary and postsecondary partnerships tended to be made up of a core of stakeholders: K-12 school districts, higher
education institutions, and employers. All respondents from higher education reported these three groups were
represented in their partnerships. Among the secondary participants, large majorities refer to these three stakeholder
groups: 96.2% mention employer members, while 92.3% each mention school districts and colleges. Mentioned least
often by both stakeholder groups are labor organizations, mentioned by 50% of secondary centers and by 12.5% of
postsecondary educators.    

     

SECONDARY    

     

Some of the more significant occasions where the State brought together various stakeholders in CTE were:    

     

> Girls Technology Day: On March 19, 2014, representatives of college and business/industry conducted workshops for
girls in grades 8 through 10.Almost 250 girls attended the event focusing on science, technology, and engineering.    

     

> On January 7, 2014, the New Hampshire Technical Institute led a Professional Day for Engineering Teachers. After
passing a required assessment, teachers attended workshops for Inventor, Civil Engineering and Architecture, Digital
Electronics, and VEX Robot.    

     

> The New Hampshire Automotive Education Foundation joined the Community College System of New Hampshire in
sponsoring an ASE/NATEF Automotive Technology Education and Career Day.This event took place in October and was
held at the same location and time as the New Hampshire Automotive Dealers Associations Annual Auto Show.    

     

POSTSECONDARY    

     

Staff and faculty at CCSNH colleges work closely with many secondary teachers and staff in the majority of NH’s public
high schools to offer hundreds of dual enrollment courses throughout the state. College faculty partners work with high
school teachers to ensure that the dual enrollment courses taught at the high school hold the rigor and integrity of a
college course. College faculty partners provide guidance and support to their high school counterparts throughout the
year and engage in a partnership that is mutually beneficial to the success of the dual enrollment program.    

     

In some high schools, funds provided through local support are used to reduce the cost of Accuplacer testing fees,
textbook purchase support for dual enrollment courses and professional development for teachers. This support allows
more students the opportunity to take dual enrollment courses.    
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By connecting with local employers, students at the consortium colleges are able to work in local businesses and industry
through internships in their capstone courses. These internships assist students with being exposed to all aspects of
industry and building on the skills they have learned in the classroom, applying them to real world experiences.    

     

A pilot project with Adult Education will allow students who test at the lowest basic level on the Accuplacer assessment
test to take remediation courses through Adult Education at the college. This pilot was in development for the reporting
year and will hopefully be fully integrated at all colleges in the coming year. This collaborative agreement will save
students hundreds of dollars in remediation costs, reduce student loan debt and give students the opportunity to continue
with their studies on campus at a reduced cost.  

3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes

Career and academic counseling were offered by all postsecondary institutions to students enrolled in CTE
programs.These aides for students have been critical in making the Programs of Study viable.On each campus the
provision of these student supports was shared by the admissions department, faculty advisors, course faculty, the
college counselor, and the Center for Learning and Academic Support. Initial career guidance was also provided as part
of the application/admissions process as admissions counselors reviewed potential career paths with applicants to ensure
that students had appropriate opportunities to explore careers and enter CTE programs.    

     

Career guidance staff played a significant role in developing and sustaining local partnerships. As part of establishing
these partnerships was the creation of a role for guidance and counseling, and through agreements, developing pathways
that could inform students about their career opportunities.This strategic shift was completed during the 2012-13
Academic/School Year.    

     

Guidance and counseling staff were consistently exposed to the many local connections to businesses that are in place
with CTE programs.In a continuing effort to teach guidance and counseling personnel about multiple pathways and
stackable credits, more and more centers are adopting formal exposure of CTE to staff from both sending and receiving
high schools.    

     

This shift has not stopped the pace at which these partnerships were formed.  During 2013-14, approximately 15 new
local articulation agreements were established, a 3 % increase over 2012-13, when there were approximately 500
articulation agreements.  These partnerships were formed as part of the NHCCS’s Running Start program, a dual credit
program linking secondary CTE programs and community college programs.  Again, career guidance and career and
technical education teachers at both the secondary and postsecondary levels were parties to forming Running Start
programs, but more importantly, they were critical in sustaining these agreements and articulations; approximately 50 new
CTE Running Start courses were added in AY 2013-14 (an increase of approximately 10%) with thousands of high school
students successfully carrying college credits as they matriculate into postsecondary programs.  

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

Yes

Edited 3/19/2015    

The activities originally submitted in response to Part C, Question 4 are relative to local uses of funds under Section 135
and were inadvertently recorded as activities under Section 134.  Clarifying language was sent to Sharon Head on March
19, 2015 regarding this matter, and the incorrect response has been removed.  The correct response has been added
below relative to use of funds under Section 124.    
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SECTION 124: Added 3/19/2015    

     

State Leadership funds were used to facilitate articulation agreements (specific school to college agreements) and dual
enrollment opportunities (transcripted credit) for students in secondary CTE programs.  These activities included
developing pathways for students to earn up to 12 postsecondary credits in select CTE programs.  A Mechatronics
pathway that included the development of four courses taken at Milford High School allows for students to earn 12 out of
18 credits towards a certificate in Mechatronics at Manchester Community College.  A similar pathway in Programming
was finalized with Seacoast School of Technology  where 12 out of 18 credits can be earned towards the Programming
Certificate at Great Bay Community College.    

Additional work was done using State Leadership funds to further align secondary and postsecondary CTE programs in
the following disciplines:    

>> Facilitate Early Childhood Education and Teacher Preparation programs at Concord High School and NHTI to
articulate credit that was earned through other institution dual enrollment programs. This allowed for secondary students
to articulate up to 9 credits in both ECE and Teacher Preparation programs.  There is on-going work in this area.    

     

>> Facilitation of articulation agreements and dual enrollment agreements was accomplished with the Welding and HVAC
programs at Manchester Community College and Great Bay Community College with Seacoast School of Technology and
Portsmouth and Dover High Schools.    

     

>> The facilitation of the development of an online course with Kennett High School for secondary CTE students  in the
Programming course was accomplished. This course was developed and taught by White Mountains Community College
faculty for college credit during the regularly scheduled high school class time due to a last minute high school teacher
resignation.    

     

>> Alignment of curriculum for dual credit in Automotive Technology was accomplished by working with secondary and
postsecondary teachers to match NATEF standards to a system wide community college dual enrollment Auto curriculum.
   

     

>> Secondary Building Technology course was aligned to Methods of Construction Technology course at Manchester
Community College and offered for dual credit at one high school and articulation credit at other high schools.    

     

>>  Consistent work was done to try to match secondary Heath Science curriculum with postsecondary Nursing
curriculum to allow for dual enrollment or articulation credit.  This is an ongoing effort.    

     

Significant work was accomplished with the development of program pathways to connect secondary and postsecondary
programs as noted above.  The development of pathways is part of the Community College System of NH’s Strategic Plan
and a main focus of the Perkins State Leadership funds.  

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

Yes
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Students in special population programs received financial assistance and mentoring services to help facilitate transition
to baccalaureate programs. Mentoring staff work with CCSNH faculty and transition coordinators to be sure students are
aware of pathways to baccalaureate programs and the many options available to them. Academic mentoring and
counseling for special populations has improved student degree completion and transfer rates.Transition Coordinators
and Academic Affairs work with baccalaureate programs to develop widespread articulation agreements in Criminal
Justice, Teacher Prep, Business, Allied Health, Engineering and other career and technical education programs. All
colleges host transfer days, working with students to attend and build transition plans.  

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

No

7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

Yes

All Aspects of Industry    

Elements relative to the nine categories comprising All Aspects of Industry are standard competencies on all of New
Hampshire’s CTE program competency documents.All students are exposed to AAI and scored on their proficiency in
these areas as they progress to program completers.All program competencies are based on national standards of that
program.All competency documents are reviewed every 3-5 years, and reviews are conducted with postsecondary and
business and industry.    

     

In addition, there was a focus on the following elements: Labor, Personal Work Habits, and Technical and Production
Skills.    

     

Labor    

An increased number of programs accessed apprenticeship programs throughout the state.This increase resulted in a
small percentage however it became a catalyst for a series of meetings with US Department of Labor to strengthen
apprenticeship opportunities state-wide.Additionally, the state labor laws were researched to better understand employee
needs and concerns with work based learning.A plan was developed to expand areas of this element in SY 14-15.    

     

Personal Work Habits    

A great deal of press targets the lack of soft skills that are evident in graduates.Career and Technical Education takes this
seriously and has renewed focus on career planning where interview skills are practiced throughout the school
year.Conversation cafés are set up; these are designed to bring employers and students together in round table
discussions in an effort to improve communication skills in the workplace.Finally, career ready assessments are being
reviewed for possible implementation in SY 15-16.    

     

Technical and Production Skills    
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The NH Department of Education raised their graduation standards to encourage districts to adopt a fourth year of
math.This was met with great resistance from the CTE community since a fourth year requirement does not necessarily
equate into better math preparedness.Although math preparedness has improved in CTE students it continues to be a
challenge to teach technical math to students who have taken Algebra I and II.Some districts are setting up team teaching
to better integrate math, as well as English, however these efforts are not effective state wide.Another opportunity exists
with alignment of CTE competencies to math competencies; for SY 13-14 common core math standards were posted on
some competency documents which led to district work with the actual alignment of specific competencies.To date, there
are no districts that are accepted embedded math credits however, work continues to bring this to reality where
appropriate.  

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

Yes

Staff and faculty at CCSNH colleges work closely with many secondary teachers and staff in the majority of NH’s public
high schools to offer hundreds of dual enrollment courses throughout the state.College faculty partners work with high
school teachers to ensure that the dual enrollment courses taught at the high school hold the rigor and integrity of a
college course.College faculty partners provide guidance and support to their high school counterparts throughout the
year and engage in a partnership that is mutually beneficial to the success of the dual enrollment program.    

     

In some high schools, funds provided through local support are used to reduce the cost of Accuplacer testing fees,
textbook purchase support for dual enrollment courses and professional development for teachers. This support allows
more students the opportunity to take dual enrollment courses.    

     

By connecting with local employers, students at the consortium colleges are able to work in local businesses and industry
through internships in their capstone courses. These internships assist students with being exposed to all aspects of
industry and building on the skills they have learned in the classroom, applying them to real world experiences.    

     

A pilot project with Adult Education will allow students who test at the lowest basic level on the Accuplacer assessment
test to take remediation courses through Adult Education at the college.This pilot was in development for the reporting
year and will hopefully be in fully integrated at all colleges in the coming year.This collaborative agreement will save
students hundreds of dollars in remediation costs, reduce student loan debt and give students the opportunity to continue
with their studies on campus at a reduced cost.  

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

Yes

Eight secondary centers sought approval of eleven new programs during the year.All eleven programs received approval
to enroll students and begin instruction in the 2013-14 school year.    

     

The new programs include:    

     

- Fire Science: Keene, NH; Concord, NH; Manchester School of Technology, Manchester, NH; Littleton, NH; and Milford,
NH,    

- Hospitality and Tourism: Laconia, NH,    
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- Cosmetology: Pinkerton Academy, Derry, NH,    

- Emergency Services and Public Law: Laconia, NH,    

- Lodging Management: Portsmouth, NH,    

- Broadcasting: Littleton, NH,    

- Theater Arts: Keene, NH.    

     

The community college system introducedtwo new certificate programs:an Advanced Manufacturing Certificate and a
Programming Certificate.Advanced Engineering offered dual credit, where secondary CTE students can earn transferrable
credits while in high school, or credits that count toward an Associate Degree in advanced manufacturing.The Manchester
Community College started offering a Programming Certificate through eStart, where courses in Java programming, C#,
and iOS programming were offered on-line.  

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

No

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

No

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

No
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Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

Secondary    

After three years of experimenting with a variety of end of program assessments it has become apparent a statewide
initiative needed to be put in place.Despite being a “local control” state, career and technical education programs
implements state-wide competencies based on national standards of the related program areas.Adopting state-wide
testing also aligned to national standards was the logical next step to ensure high quality career and technical education
programs were being implemented.    

     

That said, research was conducted on the various end of program assessments currently being offered.Beta testing was
conducted on national companies such as NOCTI and Precision Exams while also assessing the effectiveness of
NATEF’s ASE exam, the National Health Care Consortium exam and information technology tests such as MOUSE,
Adobe Creative Suites and Final Cut Pro.This work provided the necessary information to develop a Request for
Proposals to be distributed during the FY15 Perkins Application.    

     

The significant changes in TSA’s in FY14 was the implementation of the NATEF ASE exam in the automobile mechanic
programs; the elimination of the Licensed Nursing Assistant Certification which was replaced with the National Health
Care Consortium exam; and the inclusion of Firefighter I.Currently NHDOE reports on 18 technical skill assessments.Of
these, three will not be reported in upcoming years.It is expected a vendor will be chose in FY15 for end of program
assessments which will increase assessment reporting by 15%; this is expected to double in FY16.    

     

Postsecondary    

Through work with the NH Board of Nursing, CCSNH was able to document student pass rates for students taking the
NCLEX exam. This information was disaggregated for all students taking the Nursing exam at all colleges and reported on
the 2013 CAR.This information will also be reported for the Class of ’14 on the 2014 CAR.    

     

In addition, for the 2014 CAR, information will be added to document Technical Skill Attainment in welding programs at
two CCSNH colleges. This AWS Welding Certification documents that students have successfully completed a practical
test of ability to perform welding in accordance with industry standards.    

     

For the 2015 CAR, CCSNH will report on Technical Skill Attainment in Auto programs.These tests in automotive
technology and collision repair and refinishing provide students in the Auto programs with their first industry-recognized
certification through the National Institute for Automotive Service Excellence.    

     

All information will be disaggregated for students to document Technical Skill Attainment in the above programs at
CCSNH colleges.  

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.

Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

Secondary    

After three years of experimenting with a variety of end of program assessments it has become apparent a statewide
initiative needed to be put in place.Despite being a “local control” state, career and technical education programs
implements state-wide competencies based on national standards of the related program areas.Adopting state-wide
testing also aligned to national standards was the logical next step to ensure high quality career and technical education
programs were being implemented.    

     

That said, research was conducted on the various end of program assessments currently being offered.Beta testing was
conducted on national companies such as NOCTI and Precision Exams while also assessing the effectiveness of
NATEF’s ASE exam, the National Health Care Consortium exam and information technology tests such as MOUSE,
Adobe Creative Suites and Final Cut Pro.This work provided the necessary information to develop a Request for
Proposals to be distributed during the FY15 Perkins Application.    

     

The significant changes in TSA’s in FY14 was the implementation of the NATEF ASE exam in the automobile mechanic
programs; the elimination of the Licensed Nursing Assistant Certification which was replaced with the National Health
Care Consortium exam; and the inclusion of Firefighter I.Currently NHDOE reports on 18 technical skill assessments.Of
these, three will not be reported in upcoming years.It is expected a vendor will be chose in FY15 for end of program
assessments which will increase assessment reporting by 15%; this is expected to double in FY16.    

     

Postsecondary    

Through work with the NH Board of Nursing, CCSNH was able to document student pass rates for students taking the
NCLEX exam. This information was disaggregated for all students taking the Nursing exam at all colleges and reported on
the 2013 CAR.This information will also be reported for the Class of ’14 on the 2014 CAR.    

     

In addition, for the 2014 CAR, information will be added to document Technical Skill Attainment in welding programs at
two CCSNH colleges. This AWS Welding Certification documents that students have successfully completed a practical
test of ability to perform welding in accordance with industry standards.    

     

For the 2015 CAR, CCSNH will report on Technical Skill Attainment in Auto programs.These tests in automotive
technology and collision repair and refinishing provide students in the Auto programs with their first industry-recognized
certification through the National Institute for Automotive Service Excellence.    

     

All information will be disaggregated for students to document Technical Skill Attainment in the above programs at
CCSNH colleges.  

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.

Population Number of Students in the Number of Students in the Percent of Students Assessed

Numerator Denominator
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Population Number of Students in the Number of Students in the Percent of Students Assessed

Secondary 3251 4158 78.1866281866282

Students

Postsecondary 223 2356 9.46519524617997

Students
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Step 8: Program Improvement Plans

Extension Requested?

Yes

Required Program Improvement Plans

Directions: Your state has failed to meet at least 90% of the state adjusted level of performance for the core indicators of
performance listed in the table below. Please provide a state program improvement plan addressing the items found in the
column headings of the table below.

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

5S1 Students intending to enter the Prior to this year, data collected Lisa Danley  

employment sector after high for this indicator came from a

school variety of sources: student

completer match with National

Student Clearinghouse in

November of the reporting year,

the Apprenticeship database and

student survey that is taken by all

graduating seniors. The student

survey data was used to capture

students entering the military and

work. After a careful review of

these sources, it was decided to

eliminate the use of student

survey data for student entering

employment but retain survey

data for students entering the

military. The percentage of

students entering the military is

small and we feel the reporting

on this is accurate. The

employment and self-survey for

college, however, is not reliable

so it was decided to eliminate

this source. Although we were

aware of this when we

negotiated our FAUPL, it was
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

decided the impact would not be

significant so we did not

negotiate the indicator below

what has been customary. It is

believed the inability to attain the

90% is a result of the loss of the

survey data.

Local Program Improvement Plans

1S1:        6 local secondary recipients failed to meet 90% of their local FAUPL goal    

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

5S1 Students intending to enter the Prior to this year, data collected Lisa Danley  

employment sector after high for this indicator came from a

school variety of sources: student

completer match with National

Student Clearinghouse in

November of the reporting year,

the Apprenticeship database and

student survey that is taken by all

graduating seniors. The student

survey data was used to capture

students entering the military and

work. After a careful review of

these sources, it was decided to

eliminate the use of student

survey data for student entering

employment but retain survey

data for students entering the

military. The percentage of

students entering the military is

small and we feel the reporting

on this is accurate. The

employment and self-survey for

college, however, is not reliable

so it was decided to eliminate

this source. Although we were

aware of this when we

negotiated our FAUPL, it was

decided the impact would not be

significant so we did not
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

negotiate the indicator below

what has been customary. It is

believed the inability to attain the

90% is a result of the loss of the

survey data.

1S2:        2 local secondary recipients failed to meet 90% of their local FAUPL goal    

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

5S1 Students intending to enter the Prior to this year, data collected Lisa Danley  

employment sector after high for this indicator came from a

school variety of sources: student

completer match with National

Student Clearinghouse in

November of the reporting year,

the Apprenticeship database and

student survey that is taken by all

graduating seniors. The student

survey data was used to capture

students entering the military and

work. After a careful review of

these sources, it was decided to

eliminate the use of student

survey data for student entering

employment but retain survey

data for students entering the

military. The percentage of

students entering the military is

small and we feel the reporting

on this is accurate. The

employment and self-survey for

college, however, is not reliable

so it was decided to eliminate

this source. Although we were

aware of this when we

negotiated our FAUPL, it was

decided the impact would not be

significant so we did not

negotiate the indicator below

what has been customary. It is

believed the inability to attain the
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

90% is a result of the loss of the

survey data.

2S1:        All local secondary recipients met at least 90% of their local FAUPL goal    

3S1:        All local secondary recipients met at least 90% of their local FAUPL goal    

4S1:        All local secondary recipients met at least 90% of their local FAUPL goal    

5S1:        27 local secondary recipients failed to meet 90% of their local FAUPL goal    

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

5S1 Students intending to enter the Prior to this year, data collected Lisa Danley  

employment sector after high for this indicator came from a

school variety of sources: student

completer match with National

Student Clearinghouse in

November of the reporting year,

the Apprenticeship database and

student survey that is taken by all

graduating seniors. The student

survey data was used to capture

students entering the military and

work. After a careful review of

these sources, it was decided to

eliminate the use of student

survey data for student entering

employment but retain survey

data for students entering the

military. The percentage of

students entering the military is

small and we feel the reporting

on this is accurate. The

employment and self-survey for

college, however, is not reliable

so it was decided to eliminate

this source. Although we were

aware of this when we

negotiated our FAUPL, it was

decided the impact would not be

significant so we did not

negotiate the indicator below

what has been customary. It is
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

believed the inability to attain the

90% is a result of the loss of the

survey data.

6S1:        23 local secondary recipients failed to meet 90% of their local FAUPL goal    

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

5S1 Students intending to enter the Prior to this year, data collected Lisa Danley  

employment sector after high for this indicator came from a

school variety of sources: student

completer match with National

Student Clearinghouse in

November of the reporting year,

the Apprenticeship database and

student survey that is taken by all

graduating seniors. The student

survey data was used to capture

students entering the military and

work. After a careful review of

these sources, it was decided to

eliminate the use of student

survey data for student entering

employment but retain survey

data for students entering the

military. The percentage of

students entering the military is

small and we feel the reporting

on this is accurate. The

employment and self-survey for

college, however, is not reliable

so it was decided to eliminate

this source. Although we were

aware of this when we

negotiated our FAUPL, it was

decided the impact would not be

significant so we did not

negotiate the indicator below

what has been customary. It is

believed the inability to attain the

90% is a result of the loss of the

survey data.
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6S2:        15 local secondary recipients failed to meet 90% of their local FAUPL goal    

     

Postsecondary recipients are reported as the postsecondary portion of this CAR report.  Postsecondary was successful in
meeting 90% of their FAUPL goals on all postsecondary performance indicators.  


