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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

Yes

SECONDARY    

Perkins funding supported the expansion of College and Career Pathways, which included panels composed of teachers
and industry representatives to review and make recommendations on submitted certifications/credentials in their area.  
Approved certifications were added to the State’s Pathways Guidance Document after Indiana Department of Education
staff reviewed content and other pertinent information for inclusion and alignment with courses. This year, Indiana added
new certifications related to the Building Trades, Logistics, and Supply Chain Management pathways.    

Perkins funds continued to support a statewide project that included growing the use of Precision Exams course
assessments in line with Indiana's College and Career Pathways and tested the potential use of these stackable
assessments as a viable method of determining technical skills attainment in the future. Indiana continued to develop
alignment to end of course exams in the Precision Exams library. The exams are administered in a pre- and post-test
scenario so student growth within the CTE courses can be determined. This also helps guide program evaluation and
classroom instruction with student performance available in disaggregate by standard/objective. Perkins funds also
supported numerous trainings that were provided to teachers and administrators.     

POSTSECONDARY    

Perkins funding supported development of programs and assessments that allow a focus on the expansion and
assessment of comprehensive CTE programs that have a multifaceted impact on the colleges.  This includes assessment
of how the needs of special population are being met.  The faculty positions supported in part by Perkins will allow current
programs to meet their goals and objectives, including desired outcomes for students enrollments, course curriculum,
format and service to special populations.    
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2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

Yes

SECONDARY    

Perkins funds supported staff and contract personnel as we enhanced our data validation and error checking procedures.
 This year we enabled the system to conduct more sophisticated error checking and validations.  We further improved the
import utility to enable users to import data from other systems.  We enhanced our online Perkins grant application
website, which streamlined the application/scoring/approval process to improve the user experience and reduce input
errors.    

POSTSECONDARY    

Perkins funds supported enhancements to InTERS (Indiana Technical Education Reporting System) to increase accuracy
of data reporting for enrollment funding and for analysis of Perkins Core Indicators as well as state level indicators of
successful outcomes.  
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1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

SECONDARY    

Assessments were conducted in the following ways:     

Perkins funds support the Workplace Specialist I Teacher Training program that trains our beginning CTE teachers who
are transitioning from industry into the classroom.  The training program was modified this year so that it's units reflect
current best practices in program assessment and improvement. This training program was evaluated by an external
evaluator, by the program participants, by the administrators of those participants, and by the teacher educators who
directed the program and provided teacher training.       

The Civil Rights Coordinator conducted eight (8) site visits to programs receiving Perkins funds to ensure that all students
had access to CTE Programs. Programs were assessed on recruitment processes, accessibly, and disproportionate
enrollment of students by gender. Placement data for students was also reviewed to ensure equity in career guidance
services    

The State continued to increase its technical review of the activities and evaluation methods described in the local
applications, improvement plans and final reports submitted by districts. CTE grant applications were reviewed to ensure
all expenditures were in line with allowable and non-allowable guidelines, and logically aligned with strategic objectives
established to align with Performance Indicators.     

During the grant year, monitoring procedures were expanded to included a more in-depth review of programmatic
elements. Administrators provided input to assure that expanded procedures were comprehensive. This allowed for more
consistent local program monitoring visits. Trainings on the procedures were also provided to Area/District CTE Directors
and their staffs.     

Additional steps taken to assess CTE programs included collaborating with Indiana Department of Workforce
Development in the collection of secondary and postsecondary CTE data reports, InTERS (Indiana Technical Education
Reporting System) data collection system training and technical assistance on its use for local recipients.    

Twelve (12) monitoring visits of local Perkins recipients were conducted.    

POSTSECONDARY    

State reviewed all local plans, improvement plans and the final reports.  This addressed efforts to improve student
performance indicators and how funds would be spent.  Along with this monitoring visits were completed.ovide detailed
budgetary notes to identify more precisely how funds would be spent. Required Use 1. Annual reports, monitoring  

2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

SECONDARY    

A majority of local grant recipients used Perkins funds to acquire technology to support programs to align to
business/industry. For example, one local recipient used funds to purchase 3D printers in response to business/industry
input to enhance their engineering program. Another district purchase computers to run a AutoCAD and related software
for their architecture  and mechanical drafting programs.     

Perkins funds were used to provide professional development and support for the implementation of the Microsoft IT
Academy across the state. This professional development was conducted by local grant recipients and supported by
IACTE which received a state leadership grant to conduct professional develop activities.    
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Indiana FBLA, and FCCLA used grant funds to to expand the use of technology to support the offerings of their programs
to schools. FBLA developed conference management system which allows for more efficient management of
their conference and tracks student data to allow for analysis year to year. FBLA also used webinars to deliver
professional development to advisors. FCCLA improved communications to advisors and schools through the use of a
listserv.    

Multiple professional development opportunities in Family and Consumer Sciences included expanding the use of
technology within the content courses and pathways courses. Family and Consumer Sciences teachers were able to
attend a professional development conference that incorporated over 10 sessions, workshops, or break-outs related to
acquiring and implementing technology in the classroom.    

Work Based Learning and CTE teachers participated in a summer project highlighting best practices in utilizing
technology for monitoring work based learning experiences and on-line classroom collaboration. The teachers utilized the
technology as part of the project and then incorporated those systems into their current classroom practices and
experiences.    

During the Spring semester, the Perkins Administrator began to digitize the state Perkins policies and procedures with the
end goal of a central repository that that will be easier for local administrators to access virtually. Professional
development for new Area/District Directors as well as veteran Directors included orientation to policies and procedures.   

POSTSECONDARY    

We developed an online Perkins grant application website to streamline the application/scoring/and approval process.
 This also allows institutions to roll over previous years information and add to the years grant.  

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

SECONDARY    

IDOE worked with external partners to provided numerous opportunities for professional Development. A few of theses
opportunities were: New CTE Teacher Workshop, Sessions for all CTE teachers at Indiana ACTE Conference, WBL
Teachers in Industry Training, FACS Spring Conference and Teacher Pre-Conference, Culinary Network Meeting,
Education Professions Network Meeting, Early Childhood Education Network Meeting, Culinary Skills Training, Fashion
Summit, IBEA State Professional Development Conference, training on Microsoft IT Academy, Disciplinary Literacy
sessions at eLearning conferences, and several trainings at the local level.    

Professional development was also provided by all CTSOs in the form advisor trainings. All these trainings had a
component in which CTE teachers where trained how to embed  leadership and competitive events programs into their
curriculum improving the quality of their CTE program at the teachers school. Additionally, some of the CTSOs had
business/industry representatives speak to the teachers on the skills students will need to be successfully in their career.  
  

Local recipients also provided opportunities for their teachers to attend professional development. One example is
sending teachers to PLTW training so they could be come certified to teach the PLTW curriculum. Another is bringing in
trainers to help improve academics integration.  

4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

SECONDARY    
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Perkins funds were used to address the the need to increase non-traditional and special population participation in CTE
programs. A statewide discussion occurred with Area/District CTE Directors to clarify definitions and means of identifying
non-traditional and special populations and facilitate sharing of best practices. As a result, several of local recipients
implemented these best practices to help improve their service to non=traditional and special populations and thus impact
indicator results.     

The IDOE finalized a major statewide initiative to certify STEM schools. Through this initiative we provided incentives to
schools to provide instruction in non-traditional fields and emerging professions. The planning and development of this
process took place in the pervious year, which allowed five (5) schools to become STEM certified during the reporting
year. Two (2) of the five (5) schools where Area/District CTE Centers.    

Those local recipients who had failed this indicator used Perkins funds to address non-traditional and special populations.
For example, one CTE center started a program in which female students in engineering courses are able to network and
support each other. This has improved the retention rate of these students. Another CTE Center, developed a program to
attract males into the CNA and Nursing dprograms, which was unique as most of the focus was on females in
non-traditional fields.    

All the CTSOs used funds to make competitive events more accessible to special populations, such as converting
competitive event tests into braille for students with vision impairment. The CTSOs focused to find judges and speakers
that represented non-traditional genders.     

POSTSECONDARY    

Through program development and support which assisted in coordinating activities such as college fairs to attract and
recruit special populations to prepare students for high skill, high demand and high wage occupations with in the CTE
clusters.  At these fairs career guidance and counseling service to assist students in successfully enrolling in and
completing technical programs or courses.      

   

5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

SECONDARY    

Indiana encouraged partnerships between Apprenticeship Programs that create a pipeline for much-needed skilled
construction crafts workers. We've worked with these Apprenticeship programs to develop standards and assessments
that enable special population students to receive stackable/portable credentials in high demand areas. We've also
enhanced our Building and Facilities Maintenance Pathway to make it more conducive for students with IEP's to get a
professionally based credential.    

Local recipients used Perkins funds to address the needs of special populations so they completed high school  ready to
enter the workforce. For example, one CTE center hired an individual to monitor and support student considered special
populations. Through this effort, there has been an increased rate of retention and completion of special
population students.       

POSTSECONDARY    

We provided funding for our customer service/call center that address student questions, issues, or concerns.  The call
center operates 18 hours a day 7 days a week, servicing any students with expressed or identified needs, including
special needs, by providing immediate customer services.  The call center benefits the college and student body as a
whole, but also has a direct and positive impact on CTE students enrolled in the eight identified pathways.  Providing
direct customer service to students prevents the smaller issues to escalate to a point where students become frustrated
and disengage from the college.    

Funding was provided for programming for career and technical students in the medical, technology and computing fields
identified as special populations.  This focus provided crisis intervention, assessment, consultation, counseling and
referral as needed.   

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 
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SECONDARY    

The IDOE provided technical assistance through our Perkins Administrator, who recipients can contact with their
questions. We also revised our monitoring process so assistance is provided both prior to and at the same time as
monitoring visits.     

We also addressed all phone calls and emails, as well as providing professional development workshops.     

We worked collaboratively with IACTED and delivering technical assistance presentations at monthly meetings.    

We presented to guidance counselors and groups of administrators at statewide and regional conferences and to CTE
directors upon request.    

POSTSECONDARY    

The state provided technical support through remote assistance software (Bomgar) to secondary and postsecondary CTE
and ABE administrators and educators.    

The state answered all phone calls and emails.    

   

7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

150000

Number of students participating in Perkins CTE programs in state correctional institutions:

2093

Describe the CTE services and activities carried out in state correctional institutions.

Indiana Department of Corrections (IDOC), Indiana Department of Workforce Development (IDWD), and Indiana
Department of Education (IDOE) have partnered together to identify and track post-release employment opportunities for
released offenders using the North American Industry Classification System (NAICS).    

IDOC used  funding to enhance program offerings aligned with industries identified by NAIC as being more amenable to
hiring ex-offenders.    

Funds were used for enhancing the following programs at correctional facilities:  Temporary Help Services, Lodging and
Food Service, Wholesale and Retail Trade, Construction, Manufacturing, and Repair and Maintenance    

Funding was also used to train students to use an online skills assessment and employment tool called WorkIndiana.  

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

0

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

0

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

The state does not allocate Perkins funds specifically for this purpose, as indicated in our approved state budget.  

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 
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Yes

Formula allocations to local recipients included Charter Schools USA in Indianapolis Public Schools and Edison Learning
in Gary, Indiana.  

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

Yes

Perkins funds were utilized in numerous ways to support Family and Consumer Sciences. Funds were utilized to support
recruitment and retention of FACS teachers, provide professional development for FACS teachers, provide sub pay for
professional development, provide opportunities for FACS teachers to participate in the WBL teachers in industry summer
project.    

Several local recipients used Perkins funds to support FACS courses, such as starting culinary arts and early childhood
education programs.     

Perkins funds were utilized to support FCCLA.  These activities included programmatic support, Summer Leadership
Academy, Adviser Training, New FCCLA Adviser Workshop, FCCLA Fall Rally, FCCLA State Conference, and
participation in cluster/regional and national l.    

Perkins funds helped support state program leadership, technical assistance, professional development activities, and
participation in professional organizations at the local, district, state, and national levels.    

   

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

No

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

No

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

No
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

SECONDARY    

Indiana has seen success in the the integration of academics into CTE as concentrators have a higher pass rate than the
general population for 1S1 and 1S2. We support this through a variety of means, such as staff presenting lesson and
activities on how to integrate English and math. We also added English and math standards where they naturally occur
into CTE courses, which makes it clear how the area relate.     

In cooperation with our Math Specialist, we identified a number of CTE courses that through slight revisions could count
as math courses for graduation, which helped CTE students meet graduation requirements for the college ready diploma.
This supported work we have done in previous years to establish alternative math sequences for students in a variety of
CTE pathways.    

Several local recipients used funds to support academic integration by paying for an individual to monitor and support
teachers in the creation and use of the lesson plans that connect English and math to CTE content. These individuals also
worked with students who struggled with English and math, so they were able to complete CTE programs successfully.     

POSTSECONDARY    

Perkins provided funding for integration of academics with CTE/Career pathway programs.  This activity directly links the
career pathway programs and a coherent sequences of courses.  The general education courses are embedded in career
pathway program curriculums. The general education CAAP assessment (mathematics, science, writing, critical thinking)
is the applicable evaluation for this activity.   

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

SECONDARY    

Perkins funds were utilized to provide opportunities with higher education. Two projects for CTE teacher recruitment were
started at two universities and involved multiple stakeholders. Another project is the collaboration of three universities to
help provide training for our workplace specialist licensed teacher training program.    

The WBL teachers in industry project involved secondary teachers working in over 25 business and industry settings
throughout the state to improve connections and build relationship for their student placements.    

Local recipients used funds to attend meetings of local workforce development boards and hold advisory committee
meetings. These meetings assured that programs aligned with the needs of business/industry and gained support from
the community. Several of the CTE centers received donations of money or equipment due to such meetings, allowing
students get a better more accurate experience.     

Local recipients also used funds to connect students with work based learning experiences. Many of them have an
individual that focused on building relationships with business/industry and creating placements and monitor students to
ensure positive experiences for both the business and the student.     

Eleven Indiana Regional Works Councils facilitated partnerships on a regional basis.  Representatives of DOE and DWD
operated in partnerships with CTE Districts, Vincennes University and Ivy Tech Community College, along with business
and industry in increasing the opportunity for students to succeed whether they want to go on to college, learn a trade, or
start their career right out of high school.    
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POSTSECONDARY    

Supported programs that focused on aligning the postsecondary CTE programs with business and industry by annually
reviewing the curricular content/licensure associated with Industry Based Advisory Council to review the curriculum and to
assure the curriculum is aligned with industry needs.  

3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes

SECONDARY    

CTE staff provided professional development to teachers of our career courses to provide new insight of materials and
resources that are available to teachers. Staff also worked with the IDOE's Guidance Counselor Specialist to update and
verify Indiana's Guidance Counseling standards, which have a section on career guidance.     

Many of the local recipients used funds to make an individual available just ot CTE students for career counseling. These
individuals worked with students on tasks, such as resume building, college research and applications, and interest
inventories.     

The American Student Achievement Institute (ASAI) provided an online portfolio/accountability system, including student,
parent, and teacher surveys that helped inform decisions during the strategic planning process aligned to school
improvement planning.  ASAI also provided an Indiana Gold Star Intro Workshop for both 1st time and renewal schools
and a monthly training webinar series for both first-time and renewal schools.  In addition, ASAI oversaw the gold star
review process, which includes six reviewers who determined whether or not the schools have met the ‘Gold Star’ criteria
(comprehensive, data-driven program). The majority of Indiana school counseling graduate programs are also utilizing the
portfolio/accountability system.     

The Redesigning School Counseling (RSC) process enables schools to develop a data-driven and accountable school
counseling program that aligns with academic goals in the school improvement plan.  RSC places a heavy emphasis on
data-based decision making.  RSC schools collect and analyze several types of data (academic achievement, career and
postsecondary education plans, student choice, guidance needs, counseling needs, student perceptions of their
counselor’s, counselor time-use data) to help inform decisions during the strategic planning process.    

POSTSECONDARY    

Placement center and career counselors provided internships, focused career counseling and placement activities to all
CTE students.  The first is to provide career counseling, second is to assist students in CTE programs to access the
support services provided by the college and third to match students in CTE majors with employers to provide hands-on
learning opportunities for students.  The counselors also work with the students to facilitate full time placement and
employment.  

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

Yes

SECONDARY    

Local recipients used funds to send teachers to attend professional development provided by the postsecondary
institutions. CTE Centers also hosted representatives from postsecondary schools to review credentials and assist
teachers in the collection of necessary documentation required to secure dual credits.        

POSTSECONDARY    
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Full time positions were created to focus on activities to attract and recruit special population, non-traditional students as
well as secondary students in CTE clusters to prepare them for high skill, high demand, and high wage occupations. This
position will provide support for campus admissions staff to provide linkage for the CTE clusters available during the high
school visits to the campus.  The positions will also provide career guidance and counseling service to assist students in
successfully enrolling in CTE programs.  

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

Yes

SECONDARY AND POSTSECONDARY    

Perkins funds support a program called early college.  This program is student centered and workforce aligned.  Students
that enroll in the program will be put on a path that will lead them towards completion of a degree or certificate at a
significantly discounted rate as compared to attending college in the traditional manner. Upon completion of the program
students may have this opportunity to enter workforce, further complete their degree, or advance towards a baccalaureate
degree.    

Indiana's Awards for Excellence program is a positive public relations activity to highlight, promote, and recognize
secondary, postsecondary and adult students, programs, guidance/personnel services and partnerships at the local level
that exemplify outstanding career and technical education excellence. Local education and business partnerships were
developed by engaging business representatives in the application review process. During the application review process
secondary and postsecondary instructors worked with business and industry partners to review applications and arrange
the ceremony. Nominations for this award come from all over the state and undergo a rigorous evaluation process
conducted by teams of educators and business and industry representatives. Secondary and postsecondary students
were awarded for their outstanding contributions as well secondary and postsecondary programs were recognized for
outstanding programs.  

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

Yes

FEBRUARY 2, 2016 UPDATE: State Leadership funds are distributed to CTSOs through grants to their state
organizations. Limitations on the use of these grant funds by the CTSOs are explicit that funds cannot be used to defray
any expenses that students would incur nor for purchase of any supplies or equipment provided to students. Rather, funds
were used for management of conferences, workshops, and competitive events.    

Indiana supported the following CTSOs: BPA, DECA, FBLA, FCCLA, FFA, HOSA and SKILLS USA.    

The CTSO Coordinating Council, made up of the CTSO State Advisors, meet three (3) times to plan and coordinate
activities between the CTSOs, which allow some realization of economies of scale. This also severed as a channel for the
IDOE to monitor and advise the CTSO on appropriate use of Perkins funds.    

All of the CTSOs worked together to hold two (2) combined Fall Leadership Conferences, which had sessions on
leadership, non-traditional careers, and career experiences.     

Indiana BPA used funds to improve competitive event and increase academic integration. To support postsecondary
matriculation, BPA worked with postsecondary institutions to coordinate events at which students could visit a college
campus and meet with professors. Funds were also used to provide training to chapter advisors on BPA's leadership
program and use of the CTSO's resources within the regular curriculum of CTE courses.     

Indiana DECA focused funds on building capacity among their chapter advisors and improving communications. This was
done by hosting advisor training workshops and short online updates. DECA continued to grow their membership and
build their relationships with business/industry. DECA also provided sessions for non-traditional students at their State
Conference presented by non-trad itional professionals.    

Indiana FBLA used funds to improve the management of their state conference and reduce cost through efficiency. They
also used funds provide advisors both online and in person training on their competitive events and leadership programs.  
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Indiana FCCLA used Perkins funds to grow membership, build postsecondary and business partnership, and support
non-traditional participation in CTE. In growing membership, FCCLA provided exemplar resources that local chapter could
use to show students how FCCLA connected with their CTE courses. Fund were also used to cover the costs of meetings
with business/industry and postsecondary repres, which resulted in more opportunities for students. Additionally,
FCCLA made is a primarily focus to improve non-traditional participation in the areas of early childhood.     

 Indiana FFA leveraged grant funds to communicate more effectively with the chapter advisors. Like many of hte other
CTSOs, they worked to improve their competitive events and the events' alignment with pathway content and skills
standards. A significant area of work was improving the quality of the Supervised Agriculture Experience.     

SkillsUSA Indiana used Perkins funds to improve the quality of their state conference and expand it's capacity to serve
students in a broader array of pathways and at a broader range of skill levels.  

7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

Yes

SECONDARY    

The WBL teachers in industry project involved secondary teachers working in over 25 business and industry settings
throughout the state to improve connections and build relationships for their student placements.    

Local recipients used funds to hold advisory committee meetings. These meetings ensure that programs are aligned with
the needs of business/industry and gain support from the community. Through these relationships teachers get input
direct from the business/industry they are preparing to enter.    

Local recipients also used funds to send teachers to industry conferences to experience parts of and get insight into the
training students would receive in industry settings. This allowed teachers to make adjustments to curriculum to assured
that students got instruction on all the necessary components.     

POSTSECONDARY    

Perkins supported funding for advanced manufacturing and industry technology programs.  Funds were used to purchase
up to date equipment that will expand the hands-on learning.  The new equipment provides specific instructions on
relevant technology to prepare students for the current job market. It will also prepare students for an occupation that is
high skill, high demand, are structured to prepare students in various stages of life, including special populations, to
be self-sufficient upon completion.  

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

Yes

SECONDARY    

The IDOE used funds to revise existing and develop new resources for a comprehensive set of Work Based Learning
standards. This work pulled secondary, postsecondary, and business/industry representatives together. The end result
was a set of standards that covered not just the capstone internships, cooperative, and apprenticeship work settings, but
also the foundational and intermediate manners of Work Based Learning that would be part of any CTE course.     

Local recipients used funds to connect students with work based learning experiences, including cooperative education.
Many of them have an individual that focused on building relationships with business/industry and creating placements
and monitor students to ensure positive experiences for both the business and the student.     

POSTSECONDARY    
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Perkins supports a partnership with the Wayne County Chamber of Commerce Business/Education Committee.  The
Chamber program provides linkage within business,industry and education  with emphasis on awareness of area job skill
expectations for the workforce.    

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

Yes

SECONDARY    

Funds were used to develop several new pathways, including: Computer Science pathway, Nutrition Science pathway,
Industrial Maintenance and Repair pathway, and Automation and Robotics pathway. During the development of these
pathways, courses were either created or revised to align to postsecondary curriculum and business/industry needs.    

Several of the local receipts used funds to create opportunities for students to participate in distance educations in
programs that they would not normally have access too. These opportunities are not just at the secondary level, but also
at the postsecondary level.      

POSTSECONDARY    

Perkins funds supported a new program called Diesel.  This program was created due to the demand in the region.
 Funds were used for necessary equipment to train students in the repair and maintenance of diesel equipment.  The
students will graduate with appropriate technical skills.    

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

Yes

CTE staff provided training in entrepreneurship at several professional development opportunities. This training focused
on not just the traditional approach to entrepreneurship, but also on how entrepreneurship could be integrated into many
CTE courses. For example, in Culinary Arts students can receive some instruction on how to start or manage a
restaurant. This better prepares students for higher level positions in the culinary industry.    

Funds were also used to create a new Introduction to Entrepreneurship course, which rounds out the Entrepreneurship
pathway. However, this course was specifically developed for students whose interests are outside a traditional business
pathway but will need business skills to be successful in an entrepreneurial venture.     

The Family and Consumer Sciences Professional Development Conference included workshops and roundtable focused
on entrepreneurship education.  Additionally, Indiana FCCLA has competitive events with the focus on entrepreneurship
and youth sessions with speakers from this topic.    

CTSOs used Perkins funds to solicit resources and support from local businesses and entrepreneurs.    

Local, regional, and national SkillsUSA and FFA competitions included a business and entrepreneurship component.    

Indiana Business Professionals of America, Indiana DECA, and Indiana Future Business Leaders of America supported
entrepreneurship education by providing resources for teachers to expand entrepreneurship instruction in the classroom.
Students could then compete at the district, state, and national levels in competitive events that furthered their knowledge
and skills related to entrepreneurship. Additionally, all three CTSOs brought in successful entrepreneurs to speak to the
students.  

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

Yes
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The IDOE supported two programs to recruit and retain CTE teachers. The first program focused on Agriculture
Education, which was organized and implemented by the professional organization Team Ag Ed. An individual was
engaged to work with postsecondary and secondary communities to attract new teachers and improve the quality of
programs so new teachers would be better prepared for the classroom. The second program, with Indiana State
University, focused on developing a new model for CTE Teacher Preparation. This model would address the many of the
barriers and constraints limiting current programs.    

IDOE also worked with Ball State University to increase enrollment in family and consumer science teacher preparation by
targeting incoming freshman with undecided majors and by creating a comprehensive approach to FACS teacher
recruitment throughout the state.    

Another program that supported the retention of CTE teachers is the Workplace Specialist Training program, which trains
individuals transitioning to teaching in pedagogy, assessment, and classroom management. This improved the rate at
which these individuals stayed after the first year.   

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

No
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Step 4: Technical Skills Assessment
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Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.

Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.

Population Number of Students in the Number of Students in the Percent of Students Assessed

Numerator Denominator

Secondary    

Students

Postsecondary    

Students
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Step 8: Program Improvement Plans

Extension Requested?

No

Required Program Improvement Plans

Directions: Your state has failed to meet at least 90% of the state adjusted level of performance for the core indicators of
performance listed in the table below. Please provide a state program improvement plan addressing the items found in the
column headings of the table below.

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

1P1 All of the subpopulations did not Our biggest issue on this Post secondary 10-28-16

meet 90% of the AUL. The indicator is our lack of data. We CTE director and

lowest was American Indian at are working with our largest Program Specialist. 

0%. Economically community college system and

Disadvantaged and hope to have a much larger

Nontraditional students enrolled denominator next year.

were also on the low side at 33% Information provided by the

and 36% respectively. community college in aggregate

tells us that missing

assessments have high pass

rates. We feel that getting

additional data will improve our

overall percentage and the

percentage for our disaggregated

categories.

3P1 All of the subpopulations did not  Ivy Tech has implemented a Post secondary 10-28-16

meet 90% of the AUL. The “customer service/call center” to CTE director and

lowest was Native Hawaiian at address deficiencies in student Program Specialist.

0%. Black/African American and retention (3P1). The call center,

American Indian, were also on operating 18 hours a day, seven

the low side at 42% and 43% days a week, is designed to

respectively. provide students with a single

resource to offer assistance and

direction they need for dealing

with problems or difficulties. The

center is designed to handle

issues immediately so that
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students do not become

frustrated or discouraged while

navigating the bureaucracy of a

large postsecondary institution.

The call center has been a

positive addition to the available

resources for students and hope

to improve the retention rates

overall. 

5S1 All of the sub-populations did not Our biggest issue is with the Peggy Wild Eric 04-19-16

meet 90% of the AUL. The Area CTE Directors not following Ogle

lowest was Asian at 62%. up on missing data, so training

American Indian and Native will be held for all directors and

Hawaiian, were also on the low individual technical assistance

side at 65% and 67% will be provided to the 15 newest

respectively. directors

6S2 All of the subpopulations did not Continue to follow 2015-2016 Peggy Wild 06-30-16

meet 90% of the AUL. The Improvement Plan, with

lowest was Displaced emphasis on addressing males

Homemakers and Limited enrolled in non-traditional

English Proficient at 0%. Male, pathways

Disability Status, and American

Indiana were also on the low side

at 5%, 7%, and 10%

respectively. 

6S2 All of the subpopulations did not • Engage NAPE experts to Peggy Wild 06-30-16

meet 90% of the AUL. The review Indiana’s situation and

lowest was Displaced propose activities to improve this

Homemakers and Limited indicator

English Proficient at 0%. Male,

Disability Status, and American

Indiana were also on the low side

at 5%, 7%, and 10%

respectively. 

6S2 All of the subpopulations did not Use 6S1 and 6S2 data to identify   

meet 90% of the AUL. The actual students to

lowest was Displaced interview/survey to investigate

Homemakers and Limited why boys don’t choose

English Proficient at 0%. Male, non-traditional careers at the rate

Disability Status, and American girls do, why non-traditional

Indiana were also on the low side students who are enrolled in a

at 5%, 7%, and 10% non-traditional pathway choose

respectively. to leave that pathway and what

pathway, if any, they move to.

6S2 All of the subpopulations did not Work with teachers, teacher Alyson  

meet 90% of the AUL. The educators and college recruiters McIntyre-Reiger,

Step 8: Program Improvement Plans
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

lowest was Displaced to engage more males in State Program

Homemakers and Limited education/teaching pathways Leader for this

English Proficient at 0%. Male, pathway

Disability Status, and American

Indiana were also on the low side

at 5%, 7%, and 10%

respectively. 

6S2 All of the subpopulations did not Continue to work with Lieutenant Jeremy Eltz,  

meet 90% of the AUL. The Governor Sue Ellspermann to Assistant Director,

lowest was Displaced plan Million Women Mentors College & Career 

Homemakers and Limited activities for Indiana CTE

English Proficient at 0%. Male, stakeholders at state, regional,

Disability Status, and American district and local levels 

Indiana were also on the low side

at 5%, 7%, and 10%

respectively. 

Local Program Improvement Plans

Of 48 Secondary recipients, 43 failed to meet 90% AUL for at least one indicator and will be required to implement a local
program improvement plan for the following year.    

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

1P1 All of the subpopulations did not Our biggest issue on this Post secondary 10-28-16

meet 90% of the AUL. The indicator is our lack of data. We CTE director and

lowest was American Indian at are working with our largest Program Specialist. 

0%. Economically community college system and

Disadvantaged and hope to have a much larger

Nontraditional students enrolled denominator next year.

were also on the low side at 33% Information provided by the

and 36% respectively. community college in aggregate

tells us that missing

assessments have high pass

rates. We feel that getting

additional data will improve our

overall percentage and the

percentage for our disaggregated

categories.

3P1 All of the subpopulations did not  Ivy Tech has implemented a Post secondary 10-28-16

meet 90% of the AUL. The “customer service/call center” to CTE director and

lowest was Native Hawaiian at address deficiencies in student Program Specialist.

0%. Black/African American and retention (3P1). The call center,

Step 8: Program Improvement Plans
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

American Indian, were also on operating 18 hours a day, seven

the low side at 42% and 43% days a week, is designed to

respectively. provide students with a single

resource to offer assistance and

direction they need for dealing

with problems or difficulties. The

center is designed to handle

issues immediately so that

students do not become

frustrated or discouraged while

navigating the bureaucracy of a

large postsecondary institution.

The call center has been a

positive addition to the available

resources for students and hope

to improve the retention rates

overall. 

5S1 All of the sub-populations did not Our biggest issue is with the Peggy Wild Eric 04-19-16

meet 90% of the AUL. The Area CTE Directors not following Ogle

lowest was Asian at 62%. up on missing data, so training

American Indian and Native will be held for all directors and

Hawaiian, were also on the low individual technical assistance

side at 65% and 67% will be provided to the 15 newest

respectively. directors

6S2 All of the subpopulations did not Continue to follow 2015-2016 Peggy Wild 06-30-16

meet 90% of the AUL. The Improvement Plan, with

lowest was Displaced emphasis on addressing males

Homemakers and Limited enrolled in non-traditional

English Proficient at 0%. Male, pathways

Disability Status, and American

Indiana were also on the low side

at 5%, 7%, and 10%

respectively. 

6S2 All of the subpopulations did not • Engage NAPE experts to Peggy Wild 06-30-16

meet 90% of the AUL. The review Indiana’s situation and

lowest was Displaced propose activities to improve this

Homemakers and Limited indicator

English Proficient at 0%. Male,

Disability Status, and American

Indiana were also on the low side

at 5%, 7%, and 10%

respectively. 

6S2 All of the subpopulations did not Use 6S1 and 6S2 data to identify   

meet 90% of the AUL. The actual students to

lowest was Displaced interview/survey to investigate

Homemakers and Limited why boys don’t choose

Step 8: Program Improvement Plans
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

English Proficient at 0%. Male, non-traditional careers at the rate

Disability Status, and American girls do, why non-traditional

Indiana were also on the low side students who are enrolled in a

at 5%, 7%, and 10% non-traditional pathway choose

respectively. to leave that pathway and what

pathway, if any, they move to.

6S2 All of the subpopulations did not Work with teachers, teacher Alyson  

meet 90% of the AUL. The educators and college recruiters McIntyre-Reiger,

lowest was Displaced to engage more males in State Program

Homemakers and Limited education/teaching pathways Leader for this

English Proficient at 0%. Male, pathway

Disability Status, and American

Indiana were also on the low side

at 5%, 7%, and 10%

respectively. 

6S2 All of the subpopulations did not Continue to work with Lieutenant Jeremy Eltz,  

meet 90% of the AUL. The Governor Sue Ellspermann to Assistant Director,

lowest was Displaced plan Million Women Mentors College & Career 

Homemakers and Limited activities for Indiana CTE

English Proficient at 0%. Male, stakeholders at state, regional,

Disability Status, and American district and local levels 

Indiana were also on the low side

at 5%, 7%, and 10%

respectively. 

Of 17 Postsecondary recipients, 15 failed to meet 90% AUL for at least one indicator and will be required to implement a
local program improvement plan for the following year.    

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

1P1 All of the subpopulations did not Our biggest issue on this Post secondary 10-28-16

meet 90% of the AUL. The indicator is our lack of data. We CTE director and

lowest was American Indian at are working with our largest Program Specialist. 

0%. Economically community college system and

Disadvantaged and hope to have a much larger

Nontraditional students enrolled denominator next year.

were also on the low side at 33% Information provided by the

and 36% respectively. community college in aggregate

tells us that missing

assessments have high pass

rates. We feel that getting

additional data will improve our

overall percentage and the

Step 8: Program Improvement Plans
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

percentage for our disaggregated

categories.

3P1 All of the subpopulations did not  Ivy Tech has implemented a Post secondary 10-28-16

meet 90% of the AUL. The “customer service/call center” to CTE director and

lowest was Native Hawaiian at address deficiencies in student Program Specialist.

0%. Black/African American and retention (3P1). The call center,

American Indian, were also on operating 18 hours a day, seven

the low side at 42% and 43% days a week, is designed to

respectively. provide students with a single

resource to offer assistance and

direction they need for dealing

with problems or difficulties. The

center is designed to handle

issues immediately so that

students do not become

frustrated or discouraged while

navigating the bureaucracy of a

large postsecondary institution.

The call center has been a

positive addition to the available

resources for students and hope

to improve the retention rates

overall. 

5S1 All of the sub-populations did not Our biggest issue is with the Peggy Wild Eric 04-19-16

meet 90% of the AUL. The Area CTE Directors not following Ogle

lowest was Asian at 62%. up on missing data, so training

American Indian and Native will be held for all directors and

Hawaiian, were also on the low individual technical assistance

side at 65% and 67% will be provided to the 15 newest

respectively. directors

6S2 All of the subpopulations did not Continue to follow 2015-2016 Peggy Wild 06-30-16

meet 90% of the AUL. The Improvement Plan, with

lowest was Displaced emphasis on addressing males

Homemakers and Limited enrolled in non-traditional

English Proficient at 0%. Male, pathways

Disability Status, and American

Indiana were also on the low side

at 5%, 7%, and 10%

respectively. 

6S2 All of the subpopulations did not • Engage NAPE experts to Peggy Wild 06-30-16

meet 90% of the AUL. The review Indiana’s situation and

lowest was Displaced propose activities to improve this

Homemakers and Limited indicator

English Proficient at 0%. Male,

Disability Status, and American

Indiana were also on the low side

Step 8: Program Improvement Plans
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

at 5%, 7%, and 10%

respectively. 

6S2 All of the subpopulations did not Use 6S1 and 6S2 data to identify   

meet 90% of the AUL. The actual students to

lowest was Displaced interview/survey to investigate

Homemakers and Limited why boys don’t choose

English Proficient at 0%. Male, non-traditional careers at the rate

Disability Status, and American girls do, why non-traditional

Indiana were also on the low side students who are enrolled in a

at 5%, 7%, and 10% non-traditional pathway choose

respectively. to leave that pathway and what

pathway, if any, they move to.

6S2 All of the subpopulations did not Work with teachers, teacher Alyson  

meet 90% of the AUL. The educators and college recruiters McIntyre-Reiger,

lowest was Displaced to engage more males in State Program

Homemakers and Limited education/teaching pathways Leader for this

English Proficient at 0%. Male, pathway

Disability Status, and American

Indiana were also on the low side

at 5%, 7%, and 10%

respectively. 

6S2 All of the subpopulations did not Continue to work with Lieutenant Jeremy Eltz,  

meet 90% of the AUL. The Governor Sue Ellspermann to Assistant Director,

lowest was Displaced plan Million Women Mentors College & Career 

Homemakers and Limited activities for Indiana CTE

English Proficient at 0%. Male, stakeholders at state, regional,

Disability Status, and American district and local levels 

Indiana were also on the low side

at 5%, 7%, and 10%

respectively. 

Step 8: Program Improvement Plans
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Secondary - 48 Area CTE Districts in Indiana, disaggregated by indicator:    

1S1 - 1    

2S1 - 11    

5S1 - 34    

6S1 - 16    

6S2 - 27    

Postsecondary -  17 institutions in Indiana, disaggregated by indicator:    

1P1 - 12    

2P1 - 3    

3P1 - 15    

5P1 - 4    



5P2 - 4  

Step 8: Program Improvement Plans
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