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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

No

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

Yes

DWD collected, compiled and reported all required secondary and postsecondary CTE data reports under Section 113 of
the Act to the United State Department of Education (USDOE), in accordance with USDOE guidelines and deadlines,
including the CAR, Maintenance of Effort, and other required reports.    

     

DWD was responsible for administering the Perkins postsecondary basic grant including the collection of data, reporting
of performance indicators, annual site visits to postsecondary recipients for programmatic and fiscal auditing, and holding
postsecondary recipients responsible for following the institution’s approved local grant application in accordance with the
required and permissive uses of such funds required in the Act.    

     

DWD completed negotiations and compiled results for local and state locally agreed upon student performance levels
(LAUPL) for secondary and postsecondary recipients.    

     

DWD managed all contracts and all actions necessary for the continued functioning of the InTERS data system including
InTERS updates, patches, importing improvements, training to secondary and postsecondary CTE recipients, and
technical assistance on its use.  



Consolidated Annual Report, Program Year 2012 - 2013
Indiana

Step 3: Use of Funds: Part B

Date Printed: 02/13/2017 1

1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

The State increased its technical review of the activities and evaluation methods described in the local applications,
improvement plans and final reports submitted by districts.  An extensive dialog occurred with those that narrowly
addressed the alignment of stated activities towards efforts to improve student performance indicators and the formative
evaluation methods to gauge them.  Additionally, local districts were required to provide detailed budgetary notes to
identify more precisely how funds would be spent.  This extensive review and revision process proved beneficial for both
the local districts and the State as shown in our performance for core indicators 1S1 and 1S2 this year.     

The State also used leadership dollars to launch a study on how to best address the needs of special populations. 
Evalsolutions collected, analyzed and summarized state level CTE student data for the last five years by the IDOE and
the Indiana Department of Workforce Development (IDWD). The data was then disaggregated by the categories of
individuals defined under special populations with the additional categories of Gender and Ethnicity, and analyzed by
student performance indicators of Technical Skills Attainment, Placement and Graduation Rate (NCLB).  The vendor
analyzed the data and submitted a report to the district on trends effecting special population enrollment, retention, and
postsecondary outcomes.    

The report highlighted the five essential principals to operate successful CTE programs by the National Association of
State Directors of Career Technical Education Consortium (NASDCTE).  Those Principals are:    

CTE is critical to ensuring the United State leads in global competitiveness.    

CTE actively partners with employers to design and provide high-quality, dynamic programs.    

CTE prepares students to succeed in further education and careers.    

CTE is delivered through comprehensive programs of study aligned to The National Career Clusters Framework.    

CTE is a results-driven system that demonstrates a positive return on investment.    

The next section of the report focused on data and how to use it to improve CTE programs for Special Populations.  The
report laid out a process for supporting CTE students with career planning based on the IDEAL model:    

Identifying essential elements for planning    

Defining occupational options based on data    

Exploring options    

Acquiring a plan to support goals    

Looking for partners to support goals    

Another section of the report focused on curriculum planning for high-quality CTE Programs.  In this section attendees
were given the key principles useful for judging how comprehensively district programming is supporting college and
career readiness.  The report gave administrators a list of questions by which to judge the effectiveness of programs.    

     

Additional steps taken to assess CTE programs included:    

Collaborating with IDWD in the collection of secondary and postsecondary CTE data reports, InTERS (data collection
system) training and technical assistance on its use for local recipients    
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Conducting local program audits to assure size, scope and quality; and    

Conducting Civil Rights audits to assure that facilities are in compliance with current regulations.    

Follow-up services to schools with any non-compliance findings were provided.    

2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

The State trained CTE teachers, faculty, career guidance and academic counselors, and administrators on the use of
technology through a variety of training formats and collaborative workgroups.     

     

Breakout sessions during professional development workshops included topics on online lesson planning software,
distance learning and document sharing sites; examples include how to use EduPlan and Live Binders.  A session titled
“Bring Your Own Device” was developed to train teachers on how to best utilize their equipment to maximize student
participation in the classroom. Additionally, roundtable sessions were offered for those teachers and/or faculty who
wanted to share and learn from others’ best practices.     

Breakout sessions on work-based learning and advisory committees addressed current technology used in the business
and industry setting; how to best prepare students to meet industry standards; and, offer learning/placement opportunities
for students in settings that use identified technology.     

One-on-one and group training sessions on InTRS, the State’s CTE data collection site, for new users and those needing
additional support was available.     

     

     

The State made available a competitive Technology Resource grant for districts.  Grants supported the acquisition of
current technology resources for CTE classrooms and professional development for CTE teachers to support integration
of said resources in the CTE classroom.   Twenty-four districts were awarded based on the implementation of    

Apps;    

Digital textbooks and curricular resources;    

Software for CTE instruction;    

Hardware used for CTE instruction; and    

Training educators on digital resources;    

     

The State also developed online end-of-course assessments for courses in FACS and Business.     

   

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

The State offered a variety of professional development opportunities.  To ensure such opportunities were relevant to
teachers, faculty, guidance counselors and administrators, these groups were surveyed.  Survey results were tabulated
and categorized by the topics and the depth of professional development requested.  Topics were chosen by using a
majority rule as well as recommendations from State CTE specialists and the Indiana Association of Career and Technical
Education Board of Directors. These recommendations were evaluated on the quality, depth, scope of impact and
applicability of content. Professional development topics offered (not already mentioned previously) are as follows:    



Step 3: Use of Funds: Part B

Date Printed: 02/13/2017 3

Classroom management    

Engaging CTE students    

Inquiry-based learning and project-based learning    

Dual Credit    

iCEV online, Facebook, Blogging and Twitter    

Common Core LiteracyPathways 101    

Building Career Readiness    

Linking new and experienced teachers: roundtables    

STEM Integration    

Project Learning Tree    

Raising CTE Awareness    

SMART safety for CTE students    

Helping Students Achieve Early in College    

Special topic threads for each of the career clusters    

     

Participation among new and experienced CTE faculty in these opportunities has increased by 10 percent from 2012 to
2013.  The awarding of Professional Growth Points for licensure renewal; providing each new teacher with electronic and
print resources complete with lesson plans, online resources, assessment tools, supplemental reading and other guidance
materials; and offering both broad-based and cluster-specific workshops have proven to be successful factors for meeting
the demands and inquiries of today’s teachers.      

The CTSOs represented in the State are also required to provide professional development opportunities for advisors. 
These opportunities can be held in conjunction with student competitions or as separate programs.  Nonetheless, these
opportunities advocate the importance of parental and community involvement and how to gain participation and
awareness in both areas.    

CTE administrators and teachers participated in onsite industry tours at such Advanced Manufacturing plants as Chrysler
and Woodmizer.  Industry representatives were able to demonstrate new technology and answer questions regarding the
academic and technical skill sets of their current and prospective employees.  The State also invited those from industry
to discuss newly created curriculum that aligns student performance expectations to that of the industry’s.    

4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

The State provides preparation for non-traditional fields in current and emerging professions in three phases that overlap
because the work in phases one and two occur simultaneously.  The first phase consists of analyzing the data collected
from IDWD to determine the high wage and high demand careers; careers that fit this measure during the reporting year
were advanced manufacturing, automotive and energy.     
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The second phase is collaborating with industry leaders, postsecondary faculty, and CTE directors around the State,
  which requires a two-prong approach: One focusing on forming collaborative relationships (pathway panels) with industry
leaders and postsecondary faculty; the other focusing on professional development for the CTE directors.  In the first
prong, the State works with the industry leaders and postsecondary faculty (Pathway panels) to determine how secondary
students can be best prepared (college and career ready) to enter into these fields.  Whether meeting face-to-face or
through other teleconferencing means, pathway panels meet regularly throughout all the phases. In this phase
particularly, pathway panels conduct a cross-analysis to determine the alignment of secondary courses that currently exist
and secondary courses to be developed to industry certifications and postsecondary dual credit opportunities available is
completed. If gaps exist at the secondary level, pathway panels will continue to work during the final phase.     

     

In the second prong in the second phase, the State arranges onsite industry tours and in-service learning opportunities for
CTE directors—as in the case with onsite tours at the Chrysler and Woodmizer advanced manufacturing plants that took
place—and encourages directors to promote these fields  to their student population. CTE directors are encouraged to
place emphasis on increasing non-traditional and special populations enrollment in these areas as well.  During this
in-service, time is also given to directors to share activities that districts can implement. A sampling of ideas the directors
developed during these in-service times are as follows:     

     

Use current non-traditional student to market advantages of the program during an open house at career center sites,    

Increase collaboration with sending schools’ Special Education Coordinator,    

Identify student strengths through Indiana Career Explorer—an online assessment tool,    

Host a summer camp for those particular programs,    

Host a Career Expo to which speakers who represent the non-traditional field are invited to present    

The final phase is the implementation phase, and is also a two-prong approach.    If gaps are present in the secondary
coursework, pathway panels reconvene and are extended to include secondary teachers. Panels develop course
frameworks and standards for the secondary courses and these are taken to the State Board of Education for approval.
Lastly, directors implement the ideas gleaned from in-service training and are asked to report on its effectiveness.      

   

5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

       

The State used leadership dollars to launch a study on how to best address the needs of special populations. 
Evalsolutions collected, analyzed and summarized state level CTE student data for the last five years by the IDOE and
the Indiana Department of Workforce Development (IDWD). The data was then disaggregated by the categories of
individuals defined under special populations with the additional categories of Gender and Ethnicity, and analyzed by
student performance indicators of Technical Skills Attainment, Placement and Graduation Rate (NCLB).  The vendor then
analyzed the data and submitted a report to the district on trends effecting special population enrollment, retention, and
postsecondary outcomes.    

The report highlighted the five principals identified as essential for successful CTE programs by the National Association
of State Directors of Career Technical Education Consortium (NASDCTE).  Those Principals are:    

CTE is critical to ensuring the United State leads in global competitiveness.    

CTE actively partners with employers to design and provide high-quality, dynamic programs.    

CTE prepares students to succeed in further education and careers.    

CTE is delivered through comprehensive programs of study aligned to The National Career Clusters Framework.    
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CTE is a results-driven system that demonstrates a positive return on investment.    

The next section of the report focused on data and how to use it to improve CTE programs for Special Populations.  The
report laid out a process for supporting CTE students with Career planning based on the IDEAL model:    

Identifying essential elements for planning    

Defining occupational options based on data    

Exploring options    

Acquiring a plan to support goals    

Looking for partners to support goals    

Another section of the report focused on Curriculum Planning for High-Quality CTE Programs.  In this section attendees
were given key principles useful for judging how comprehensively district programming is supporting college and career
readiness.  The report gave administrators a list of questions by which to judge the effectiveness of programs.    

     

Additional steps taken to assess CTE programs included:    

Collaborating with IDWD in the collection of secondary and postsecondary CTE data reports, InTERS training and
technical assistance on its use for local recipients    

Conducting local program audits to assure size, scope and quality; and    

Conducting Civil Rights audits to assure that facilities are in compliance with current regulations.    

Follow-up services to schools with any non-compliance findings were provided.      

The State also ensures that one of the requirements to complete the Workplace Specialist training program, led by Ball
State University, is to include training on working with special populations.     

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

Many formats were used to provide technical assistance to districts.  These include:    

Addressed all phone calls and emails, provided professional development workshops and offered solutions.     

DWD provided technical assistance to the entities it oversees to make sure they adhere to all state regulations.    

Worked with Indiana ACTED on regular basis and delivered technical assistance presentations at monthly meetings.    

Created FAQ documents, newsletters, and webinars and utilized the Learning Connection and subject specific ListServs.  
 

Presented to guidance counselors and groups of superintendents at statewide conferences and upon CTE directors
request.    

Posted new and revised pathway documents to assist schools in implementing pathways and developing pathway plans
(programs of study).    

Ensured compliance with federal and state regulations with special regards to the relationship with Homeland Security
and conducted Local Program audits.  

7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

150000
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Number of students participating in Perkins CTE programs in state correctional institutions:

2093

Describe the CTE services and activities carried out in state correctional institutions.

Funds were used to build capacity in CTE programs for incarcerated adults. Specifically, funds provided software,
manuals and support materials necessary for all 14 programs and equipment to expand the culinary arts, building trades
and horticulture/landscape programs.    

Using the North American Industry Classification System (NAICS) to provide a high probability of employment,
post release, programs identified provided below offered  these opportunities in 30 career technical programs in 14 adult
facilities. 2,093 adult offenders enrolled whereas 1,338 students completed the programs.      

89 in Auto Body    

19 in Auto Tech One    

11 in Auto Tech Two    

242 in Business Maintenance    

450 Business Technology    

299 in Culinary Arts    

228 in Horticulture/Landscape Management  

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

0

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

0

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

The state does not allocate Perkins funds specifically for this purpose, as indicated in our approved state budget.  

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

Yes

Distribution to local recipients included Charter Schools USA in Indianapolis Public Schools and Edison Learning in Gary,
Indiana.  

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

No

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

Yes

Tech Innovation Grants    
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The State made available a competitive Technology Resource grant for districts.  Grants supported the acquisition of
current technology resources for CTE classrooms and professional development for CTE teachers to support integration
of said resources in the CTE classroom.   Twenty-four districts were awarded based on the implementation of    

Apps;    

Digital textbooks and curricular resources;    

Software for CTE instruction;    

Hardware used for CTE instruction; and    

Training educators on digital resources;   

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

No

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

No
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

       

The State supported academic integration in career and technical programs by incorporating the Common Core
Standards for literacy in technical subjects into course frameworks.  State CTE specialists worked with educators to assist
in their understanding, identification of resources and implementation of these standards.  Districts were also encouraged
to pilot the Secondary Literacy Program and improve upon the integration of these standards into their programs.  Districts
were able to develop a school-wide writing rubric that all teachers could use to assess students’ writing skills.  This
cross-curricular approach increased awareness that literacy is taught in all disciplines, not just in the language arts
classroom.     

     

     

Sustained efforts in developing the Math-In-CTE integration model also proved beneficial for student performance
outcomes.  Under this model mathematics is enhanced and embedded in CTE content.   This model provides the
opportunity for math and CTE teacher teams to work together in communities of practice.  Teams consisting of Math and
CTE instructors took part in a 5 day workshop July 2012. During the workshop, teams developed mathenhanced lesson
plans and drafted plans for piloting these lessons during the  2012 and 2013 fall semesters.  A community of Math-in-CTE
instructors has been set up on the State’s online Learning Connection website. Approximately 32 Mathematics Instructors
and 32 CTE instructors from the areas of Automotive Services, Building Trades, and Health Sciences participated. 
Furthermore, CTE courses with a large percentage of math components were classified as quantitative reasoning
courses.  These same CTE Quantitative Reasoning courses now count towards the Math CORE 40 graduation
requirements, and have helped increase student enrollment in CTE programs statewide.     

     

These efforts along with regular Pathway panel reviews have ensured that CTE courses are aligned to college and career
readiness standards and have ensured student achievement in core academic and CTE subjects.      

     

    

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

The State supports partnerships with a wide-range of groups and brings them together to form Pathway Panels.   As
described in R5, those individuals serving on Pathway Panels work to align secondary courses, postsecondary courses
and industry certifications to prepare students for college and careers.     

     

The State has collaborated with Indiana, Purdue, Vincennes, Ball State and Ivy Tech Universities to serve on these
panels and has been able to expand its dual credit opportunities as a result.  Within this reporting year, five additional dual
credit opportunities were offered and revisions to some of the secondary courses were completed to ensure a more
precise pathway alignment.  These partnerships are invaluable as they have provided direction for keeping secondary
courses relevant and rigorous.     
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Examples include:    

Family and Consumer Sciences program partnering with    

Ivy Tech for Culinary Arts and Education Professions    

Purdue University for Early Childhood Education    

Ball State University and Purdue University for Education Professions    

Agriculture Education partnering with    

Purdue University for Advanced Life Sciences in Animals, Plants and Soils, and Food    

Ivy Tech University for Agribusiness, Natural Resources and Horticulture/Landscape Management    

Vincennes University for Agribusiness and Landscape Management    

     

The State has partnered with several entities representing local industry and labor organizations.  Some of these include:  
 

-Conexsus    

-Indiana/Ohio/Kentucky Carpentry Millwright Union    

-National Restaurant Association Education Founcation    

-American Culinary  Federation    

-PLTW    

-Eli Lilly Foundation    

-Dow AgroScience    

-TechPoint Foundation    

-Rolls Royce    

-Elanco    

-Indiana Chamber of Commerce    

     

Through these partnerships as well as those partnerships with businesses within the district boundaries, students were
able to gain internships, work-based learning experiences and gain career and technical skills.    

   

3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes
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The American Student Achievement Institute (ASAI) was chosen as the organization to implement the Indiana Gold Star
School Counseling and Guidance Program Accountability Project due to a past history with and in-depth knowledge of
comprehensive school counseling and guidance in alignment with the national American School Counseling Association
(ASCA) model. IASAI has organized and facilitated these trainings over the past ten years for the Indiana Department of
Education (DOE), which has resulted in the development of certifying Indiana school counseling programs. ASAI also
worked to:    

Establish data-specific goals for improving student achievement and related goals in the areas of student choices,
guidance and counseling.    

Implement a school counselor evaluation system based on Indiana School counseling Program Standards for school
counseling and Indiana student guidance standards to programs.    

Collect and analyze data and made programmatic changes to improve student achievement based on data.    

Develop effective course materials and units of instruction as determined by the demonstrated needs of their students.    

   

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

No

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

No

Awards for Excellence    

This program is a positive public relations activity to highlight, promote, and recognize secondary, postsecondary and
adult students, programs, guidance/personnel services and partnerships at the local level that exemplify outstanding
career and technical education excellence.  Local education and business partnerships were developed by engaging
business representatives in the application review process.  During the application review process secondary and
postsecondary instructors worked with business and industry partners to review applications and arrange the
ceremony. Nominations for this award come from all over the state and undergo a rigorous evaluation process conducted
by teams of educators and business and industry representatives.     

Secondary and postsecondary students were awarded for their outstanding contributions as well secondary and
postsecondary programs were recognized for outstanding programs.     

   

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

Yes

Indiana supported the following CTSO's:  BPA, DECA, FBLA, FCCLA, FFA, HOSA and SKILLS USA.  Student leadership
training programs at the district, regional, state and national levels provided quality leadership activities for state and local
officers as well as members at every level.  A CTSO Coordinating Workshop took place where CTSO advisors were able
to collaborate and address membership and meeting the needs of new and existing members.    
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FFA, for example, has seen tremendous growth and has been able to address the needs of its special populations
members.  FFA has traditionally been prevalent in rural school systems where the school population was comprised of a
very high percentage of Caucasian students and thus FFA membership has followed suit. The Indiana
FFA saw significant increase in minority populations with the recent addition of new programs in large urban areas.
Indianapolis added programs at Tech, Pike, Manual, Howe, and Emma Donna Middle School. Beech Grove  started a
new program that has experienced rapid growth with over 440 students in agriculture education. Programs in Michigan
City and Fort Wayne also significantly improved minority numbers.    

     

The Indiana FFA provided handicapped accessibility and any needed accommodations for learning disabilities in
whatever way is required for all activities and CDE’s. The Indiana FFA works directly with the national AgrAbility
organization providing awards for chapters who do activities and projects benefitting disabled people in rural Indiana with
over 300 FFA members directly involved in that effort. FFA provided a section of the Indiana FFA State Fair Pavilion
exhibit to AgrAbility to share with fairgoers the resources available for disabled. This display in our State Fair FFA Pavilion
is located in the very heavily trafficked “animal wing” where over 100,000 people pass through during the 17 days of fair.
AgrAbility shared that FFAs efforts to serve them resulted in more direct contacts for people who needed help than any
other effort they had.    

The Indiana FFA has a strong Career Development Event area called “Living to Serve Community Service” where those
chapters willing to fill out the application can document efforts directed towards the needy in their communities. Just those
documented involve over 2,000 FFA members involved in areas of:    

Food Security- Food drives for area food pantries, community gardens, and farm to school programs are just a few
common examples. Many others take place including “backpack” programs and direct food efforts during the holiday
season.    

Economically Disadvantaged- multiple schools engage in helping the less fortunate including multiple Christmas
assistance programs and efforts for the homeless. Chapters also have programs for members to become members
regardless of their financial situation. These efforts include but are not limited to chapters paying for everyone’s dues,
fundraising efforts that pay for all or partial fees, and jacket sharing where graduates donate their FFA jackets to be
re-lettered and provided to those that lack the funds to purchase one.    

Developmentally Disabled- One school with 133 members does especially tremendous work with these special folks by
hosting multiple events for them throughout the year where an average of 280 people are in attendance.    

       

     

     

     

     

     

   

7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

No

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

No
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9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

No

The primary goal of the Pathways project was to align Indiana’s College and Career Pathways (Programs of Study) to
Indiana’s workforce needs and develop Pathway Plans based on High Wage, High Demand careers as defined by
Indiana’s labor market data. Pathway Plans created a logical sequence of aligned secondary and postsecondary courses
and identified secondary-postsecondary dual credit courses. Pathway (Program) Assessments were identified for all
pathways and guidelines for implementation were developed and implemented.     

   

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

No

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

No

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

No
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Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

Each year, the state works with Pathway Panels to identify and pilot assessments for additional program areas.  Using
pilot results, the Pathway Panels determine the appropriateness of each assessment and if aligned with content and skills
needed by that industry and/or postsecondary institution.  If alignment is agreed upon, the assessment is added to the list
of assessments schools are required to provide, with the goal of increasing the number of pathway assessments.  

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.
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Extension Requested?

No

Required Program Improvement Plans

Directions: Your state has failed to meet at least 90% of the state adjusted level of performance for the core indicators of
performance listed in the table below. Please provide a state program improvement plan addressing the items found in the
column headings of the table below.

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

5P1 categories of lower We need to do a better job in the state director-local 05-01-14

performance/trends: Males, marketing area for nontraditional staff

Economically Disadvantaged, careers. We will make sure this

American Indian For 5P1, the is addressed by locals in their

Male population is the lowest local application process. 

performing category. That

population was at 10% in 10-11

and dropped to 8% in 11-12 and

6% in 12-13. That category also

has the majority on enrollments

in nontraditional courses.

5P2 categories of lower We need to do a better job in the state director-local 05-01-14

performance/trends: Males, marketing area for nontraditional staff

Economically Disadvantaged, careers. We will make sure this

American Indian For 5p2, Males is addressed by locals in their

are the lowest performing local application process. 

category, dropping steadily from

11% in 10-11 to 13% in 11-12 to

7% in 12-13. White is the other

category that performed below

the AUL. Last year this category

performed above the AUL.

6S1 categories of lower We will work more closely with State Director, CTE 10-20-14

performance/trends: Males, the guidance counselors around Staff, local district

disabled, Displaced the state to outline data results staff

Homemakers Males and and offer support for addressing

Disabled students both saw large these areas
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

drops in the percentage for the

12-13 year after going up slightly

in 11-12.

6S1 categories of lower Continue to share best practices State Director, CTE 10-20-14

performance/trends: Males, with local districts that are Staff, local district

disabled, Displaced implemented by local districts staff

Homemakers Males and

Disabled students both saw large

drops in the percentage for the

12-13 year after going up slightly

in 11-12.

6S1 categories of lower We will revise our local State Director, CTE 04-01-14

performance/trends: Males, application to reflect the reporting Staff, local district

disabled, Displaced requirements that the State staff 

Homemakers Males and addresses

Disabled students both saw large

drops in the percentage for the

12-13 year after going up slightly

in 11-12.

6S2 categories of lower We will work more closely with State Director, CTE 10-20-14

performance/trends: Males, the guidance counselors around Staff, local district

White, Disabled,Economically the state to outline data results staff

Disadvantaged, Single Parent, and offer support for addressing

Other Educational Barrier For these areas

6s2, across the board we have

seen a steady drop in

percentage over the last 3 years.

As the State result has gone

from 27% in 10-11 to 15% in

12-13.

6S2 categories of lower Continue to share best practices State Director, CTE 10-20-14

performance/trends: Males, with local districts that are Staff, local district

White, Disabled,Economically implemented by local districts staff

Disadvantaged, Single Parent,

Other Educational Barrier For

6s2, across the board we have

seen a steady drop in

percentage over the last 3 years.

As the State result has gone

from 27% in 10-11 to 15% in

12-13.

6S2 categories of lower We will revise our local State Director, CTE 04-01-14

performance/trends: Males, application to reflect the reporting Staff, local district

White, Disabled,Economically requirements that the State staff 

Disadvantaged, Single Parent, addresses

Other Educational Barrier For
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6s2, across the board we have

seen a steady drop in

percentage over the last 3 years.

As the State result has gone

from 27% in 10-11 to 15% in

12-13.
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Secondary Program Improvement Plans

When the State of Indiana fails to meet an indicator, it is in large part because local programs are failing to meet the same
indicator. Therefore, the DOE requires each secondary CTE district to use a percentage of their total Perkins Basic Grant
allocation on these indicators as well as any of the other indicators they did not meet at the local level, as follows:    

For a first year failure to meet a performance goal, 10 percent of the CTE district’s Perkins funding must be allocated to
achieve this goal or improve performance on this indicator.    

For a second year failure to meet a performance goal, 20 percent of the CTE district’s Perkins funding must be allocated
to achieve this goal or improve performance on this indicator.    

For a third year failure to meet a performance goal, 25 percent of the CTE district’s Perkins funding must be allocated to
achieve this goal or improve performance on this indicator.    

     

Trends    

In its second year of using End of Course Assessments (ECAs) in math and language arts, the State has seen
tremendous improvements in 1S1 and 1S2 compared to last year.  Only 4 districts met 1S1 last year, but 44 districts met
this indictor this year.  For 1S2, only 9 districts met this indicator last year but 46 met it this year.  The State attributes this
success to its emphasis on increasing academic integration into CTE courses.  Albeit pleased with results in these two
areas, the same cannot be said for indicators 6S1 and 6S2.    

     

The scale tipped in the other direction, where only 9 districts met 6S1 and only 6 districts met 6S2.   Data shows that an
increase in the number of students enrolled CTE courses rose by nearly 1,800 students.  Of these new enrollments more
are male students who did not enroll in nontraditional fields.  Secondly, more business courses such as Advanced
Business Management and Accounting were added to CTE funded courses this year whereas last year these courses in
this area were not counted.   The combination of these two factors along with an increase in the FAUPL has contributed to
the State’s performance in 6S1 and 6S2.  The State will use leadership dollars to provide analysis at the school
corporation level to determine how the State can provide targeted professional development to bring awareness of
nontraditional enrollment in the identified courses as well as those represented in other clusters.  The State will also enter
into renegotiations to revise its FAUPL.         

     

Analysis of the State’s accountability data reveals disparity among some disaggregated student categories.  In particular,
the African American students and those with disabilities did not perform as consistently well compared to all students. Of
the performance indicators, these two student categories did not meet 1S1, 6S1 and 6S2.  As the State works to improve
performance on these indicators in all student categories, special attention will be paid to students in these disaggregated
groups in its targeted professional development.    

   

Local Program Improvement Plans

Secondary Indicators    

Number of districts that did not meet agreed-upon levels:    
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1S1: 3    

1S2: 1    

2S1: 19    

3S1: 0     

4S1: 7    

5S1: 3     

6S1: 39    

6S2: 37    

     

Postsecondary Indicators    

Number that did not meet agreed-upon levels    

1P1    6    

1P2    6    

3P1    7    

4P1    0    

5P1   14    

5P2    8  


