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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

Yes

Postsecondary:  Not applicable.    

     

Secondary:  Funds were expended to support the development of assessments for secondary courses within
state-approved CTE programs.  The Perkins Evaluator coordinated the development of the assessments and the
implementation of the on-line testing system.  Performance-based assessments were also implemented to measure the
ability of students to apply the academic and technical knowledge and skills and learning outcomes included in each of
the State-approved CTE programs.    

   

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

Yes

Postsecondary:  Not applicable.    

     

Secondary:  Funds were expended to support data reporting and analysis.  The Perkins Evaluator coordinated the
gathering and reporting of data for students in State-approved CTE programs.  These data are provided to and used by
schools, DOE leadership, and community partners.  Included in the aggregate data were technical-skill assessment
results from a pilot program as well as enrollment and demographic data.  The pilot program was an online assessment
project where each school selected one teacher, one course, and one section of students in a State-approved CTE
program to be tested.  The results were used to identify system and test item bank issues.  There results were also used
to provide rough preliminary baseline data.  The information obtained from this pilot project was used to expand the
number of students assessed this year and to improve the questions in the item bank.  
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1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

Postsecondary:  The University of Hawai‘i Community Colleges System (UHCCS) Annual Reports of Program Data
(ARPD) are posted on a website (http://www.hawaii.edu/offices/cc/arpd/index.php.)  The ARPD includes specific
strategies to improve performance.  Program and student level Core Indicator Data were distributed to each college for
use in establishing benchmarks and evaluations.    

The UHCCS maintained services from Economic Modeling Specialists, Inc. (EMSI).  EMSI data were essential in
determining employment demands, skills/training required, and wage information for specific occupations in the State and
counties of Hawai‘i with emphasis on work that incorporates CTE within the SLDS.     

     

All campuses receiving Perkins funding were required to complete an end-of-year Completion Report that was reviewed
for project implementation, measured outcomes, impact (qualitative and quantitative), and fiscal accountability.    

Secondary:  All high schools receiving Perkins funding were required to complete an end-of-year report that was reviewed
for project implementation, measurable student learning outcomes, qualitative impact, and fiscal accountability.  The DOE
State CTE office staff conducted 22 onsite monitoring visits (approximately half of the high schools in the state) that
resulted in commendations and recommendations to help schools improve their CTE programs.    

   

2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

Postsecondary:  The UHCCS supported the continued use of tablet computers for student assessments in culinary and
dental assisting programs.  The tablet computer technology engaged instructors and administrators in their efforts to
improve intra- and intercampus quality of teaching and learning. The program served as a base model for other
campus-wide programs for course development, re-design, delivery, and assessment processes and objectives. Rubrics
used for the assessments provided instant feedback on student competency achievement, and immediately raised
student performance levels in meeting assignments. Accurate assessments of skill competencies ensured improved
instruction and alignment of competencies/industry standards to instructional methodologies of the CTE programs, which
supports the re-accreditation process, ensures delivery of nationally accepted industry standards, and may serve to
standardize instruction across all UHCC CTE program.     

Secondary:  Through professional development sessions, teachers (and in some instances students), were introduced to
new technology in a variety of State-approved CTE Career Pathway programs.  Teachers and students in the Arts and
Communication Pathway and the Industrial and Engineering Pathway were introduced to QR codes, Augmented Reality
and Aurasma tools.  The workshops included examples of how creative media messages could be shared using these
tools.  Students from State-approved CTE programs who participated in the performance-based assessments were asked
to design a creative media message for an actual business in the community that wanted to use the Augmented Reality
tool as a means to communicate their brand image.  Design Technology students were asked to design a 3D Augmented
Reality marker that would be included in the business’s décor and could be scanned to play the digital message.    

In the Natural Resources Pathway, teachers were trained on the use of mini-aquaponic systems to enhance natural
resource production classroom instruction.  The training included a protocol-process that would allow for differentiation in
instruction for students with special needs.    

Use of technology training also included application of tablets and software for formative assessments, prior learning
assessments, and differentiated instruction.    
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3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

Postsecondary:  The UHCCS supported faculty training and professional development in integrated academics.  Faculty
received tools and insight to best serve students in their institutions and to act as internal advocates for principles of good
practice. The Council for Adult and Experiential Learning (CAEL) workshops for the UHCCS Prior Learning Assessment
program is an example of continuous and systemic professional development opportunities for faculty.    

Secondary:  Professional development sessions for the Business and Health Services Pathways addressed gap areas
that were identified using data from both online and performance-based assessments.  Areas of emphasis for the
Business Pathway included economic and finance concepts (obtaining capital and globalization).  Areas of emphasis for
Health Services included formative assessments and instructional strategies to address standards.     

For the Public and Human Services Pathway and the Business Pathway, standards were recently developed for Hotel
Operations and Travel Industry Management State-approved CTE programs.  In partnership with the Hawaii Tourism
Authority and the members of the business community, professional development sessions focused on assisting teachers
in understanding the rigor and relevance of the standards and learning from industry experts how these standards are
applied in the "real world".  Areas of emphasis included the Law of Aloha, the Hawaiian culture, customer service,
communication and operations.    

In addition to pathway workshops, the DOE State CTE office also conducted professional development sessions for the
CTE coordinators from all high schools.  During the 2013-14 reporting year, professional development focused on the
deconstruction of standards and the concept of "Target, Method, Match.”  Building on the learning opportunities from the
previous year, these sessions emphasized data-driven decision-making and financial accountability, especially when
using Federal funds.   

4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

Postsecondary:  Funding supported a planned hands-on training for nursing and medical assistant students (including
non-traditional male students and students of ethnic minorities) in the industry practice of using electronic health records
(EHR) to research, review and document patient health records in a clinical office setting.     

Secondary:  During this reporting year, the secondary level focused on the recruitment of students into programs that
were not gender balanced.  Resources were purchased to promote the marketing efforts of high schools to recruit
non-traditional students into various non-traditional programs.  At the high school level, some of the schools chose to
expend funds for part-time teachers to support the achievement of non-traditional students in the classroom.   

5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

Postsecondary:  The UHCCS continued to fund staff to support special education students with learning disabilities.  Note
taking for students with sensory impairment (deaf and hard of hearing, blind or visually impaired), video captioning
software, and small cohort groups were coordinated through an assistive technology lab. The students with disabilities
showed improvements in Reading, Writing, and Math. For the students who participated in the Math Support Groups, they
passed their classes with a “C” or better. There was an overall course success rate of 80% among all the identified SWD
in CTE programs. The better qualitative results included their increase in confidence and skills in the subject area.  Over
the course of the semester, relationships among the students were established to help each other with understanding the
materials. The persistence rate increased from 83% in AY2013 to 85% in AY2014.    

Secondary:  Most secondary schools utilized Perkins funds to acquire part-time teacher services to support the
achievement of special population students.  Support included tutoring and extra instructional assistance to increase
achievement of academic and technical skills.  

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 
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Postsecondary:  The UHCCS Office continued to provide system support through campus visits (one per semester) at
which time technical information was disseminated.    

Secondary:  In addition to conducting on-site monitoring visits to nearly half of the high schools in the system, the DOE
State CTE office provided technical assistance to individual schools and complexes that requested specialized training. 
Support was either provided onsite or via the Webex system depending on the type of assistance   

7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

52355

Number of students participating in Perkins CTE programs in state correctional institutions:

84

Describe the CTE services and activities carried out in state correctional institutions.

Postsecondary:  The UHCC continued to support the culinary program, a full-credit program, offered in collaboration with
a community college (as described in a Memorandum of Agreement with the Hawai’i Department of Public Safety) at
Oahu's Women’s Community Correctional Center. In lieu of the technical training programs, inmates were provided tuition
and book fees for distance learning which included remedial and core courses in English, math and social sciences
required for college certificate programs including culinary arts, pre-apprenticeship and AA degree programs.    

Secondary:  Olomana school, which services juveniles in the correctional system, receives Perkins funding to support
students in CTE courses.  Instructors from Olomana who are teaching the CTE courses are included in all professional
development sessions and other statewide CTE initiatives.    

Department of Public Safety:  The Department of Public Safety funded three programs to serve incarcerated women.  The
first was a three-module Culinary Arts program where 27 out of 28 participants completed at least one module.  Four of
these participants earned a certificate of completion and twelve earned SERVSAFE certification.  A second program,
Facilities Maintenance, included three modules providing instruction in carpentry skills; removing and installing electrical
devices; removing, installing, and repairing plumbing fixtures; installing and repairing drywall; masonry repair; and
painting.  Of the 15 participants, 6 completed the program and 8 completed at least one course and earned a certificate of
completion.  A third program enrolled 41 female offenders preparing for parole release.  These participants were provided
instruction to improve their reading, writing, math, and computer skills in preparation for a new career.  Participants had an
option to receive career readiness training through a workplace contextualized curriculum and achieve a National Career
Readiness Certificate or to prepare for a college entry placement test.  Of the 41 participants enrolled, 27 were awarded a
National Career Readiness Certificate.    

   

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

0

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

0

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

Not applicable  

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 
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No

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

No

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

No

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

No

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

No
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

Postsecondary:  The Culinary and Dental Assisting programs at the UHCCs have integrated academics with the technical
skills through the Instructional Assessment and ePortfolio Project (IAEP), which assesses students’ competencies in
achieving the course SLOs and program PLOs.  The ePortfolio tool, used by faculty and students, provides key artifacts
that collect “real time” rubric-based assessment data in specific areas – course skills competencies and program PLO
requirements.  Faculty members are able to provide feedback to students about the quality of work. Students can then
self-assess their myriad assignments and have a permanent digital copy of their portfolios, which they then can share with
potential employers using the LiveText Visitor Pass feature. The assessments also provide an opportunity for faculty to
evaluate students' critical thinking skills, which the students then apply to their reading, writing, and math assignments.    

     

Secondary:  At the secondary level, State-approved CTE program courses have standards and benchmarks that have
been developed with input from local business and industry representatives.  These standards and benchmarks serve as
the foundation for classroom instruction and learning and are aligned to the Common Core standards to ensure the
integration of academic and technical skill content in all State-approved CTE programs.  Online tools were developed to
facilitate technical writing within State-approved CTE programs.  Academic and technical-skill content and
performance-based assessments are part of all professional development sessions conducted by the State CTE office.  

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

Postsecondary:  The UHCCS continued support for the summer culinary boot camp workshop for secondary-level
teachers.  The program provided secondary-level teachers high-quality professional development and training to provide
their students strong foundations in culinary and pastry arts, necessary for a smooth transition into postsecondary culinary
programs.  Faculty participated in both formative and summative assessments, utilizing a course portfolio to validate their
readiness, and to provide effective culinary training at the high school level. A submission of a learning results portfolio is
required for Hawaii Department of Education teachers seeking Professional Development Credit. Boot camp participants
were asked to participate in a reaction assessment (via a course evaluation) that was administered upon completion of
the workshop. On a scale of 1 to 4, the average course assessment was 3.8.  All (100%) boot camp participants reported
an increase in knowledge gained in the subject matter. All (100%) boot camp participants obtained ServSafe Certificates
with a score of 75% or higher on the national certification exam    

Secondary:  Partnerships are key to the strength of the secondary-level CTE program.  Pathway Advisory Councils
(PACs) that exist for each pathway are compromised of  a majority of industry partners and a minority of postsecondary
and secondary representatives.  CTE program planning and implementation is coordinated with industry and
postsecondary partners.  In the Public and Human Services and Business Pathways, the DOE is working with the Hawaii
Tourism Authority to strengthen the pipeline from education into the tourism industry sector.  For the Business Pathway,
the DOE has partnered with the Shidler College of Business at the University of Hawaii at Manoa, the University of Hawaii
at West Oahu, and Hawaii Pacific University to implement activities such as the creation of business plans, marketing
plans and a variety of professional development events.  In the Industrial and Engineering Technology Pathway,
Chaminade University, the Office of Naval Research and selected school sites are collaborating to build an engineering
pipeline from kindergarten to the University of Hawaii at Manoa.  Collaboration with the University of Hawaii at Manoa
Curriculum Research Development Group, the Farm Bureau, and other natural resources organization has led to the
development and implementation of a mini-aquaponic system for the Natural Resources Pathway.  The Health Services
Pathway partners with staff from a variety of organizations to strengthen the academic and technical skills of the student.
Partnerships include the U.S. Army Tripler Hospital, John A Burns School of Medicine, and Hawaii Pacific Health.    
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3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes

Postsecondary:  The UHCCS continued to support retention, completion, and placement activities on several campuses. 
Campus specialists (workforce development, retention, and peer mentors) engaged and built relationships with students
to help them achieve academic success and to guide them to employment opportunities.  Activities include, but were not
limited to, conducting and/or participating in: interventions for at-risk students; workshops (registration, financial literacy,
time management, study skills); class presentations; campus CTE outreach fairs; campus career fairs; and working with
employment partners.    

Secondary:  Not applicable  

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

Yes

Postsecondary:  Not applicable.    

Secondary:  At the secondary level, two articulation agreements were developed to connect the University of Hawaii at
West Oahu and Hawaii Pacific University’s marketing programs with the DOEs State-approved CTE program for
marketing.  With support from the Hawaii Tourism Authority, an articulation agreement was developed for the Travel
Industry Management Program.  An articulation agreement was also developed between the University of Hawaii
Community College System and the DOE for the education program.  

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

No

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

No

7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

No

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

No

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

Yes

State Office: The State Office used Perkins funds to support a position charged with serving on the P20 Early College
Task Force to oversee the creation of a chart aligning all Community College CTE program requirements with High
School Diploma requirements, and assisting high schools with career academies to implement a CTE Pathway via the
Early College model on their campuses.    
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Secondary:  At the secondary level, courses with industry-approved standards were developed for Human Resource
Management and Engineering I.    

   

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

Yes

Postsecondary:  Not applicable.    

Secondary:  Entrepreneurship is a secondary-level State-approved CTE program.  Professional development sessions,
online assessments, and performance-based assessments are all activities that support entrepreneurship education and
training.  

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

No

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

Yes

Postsecondary:  The UHCC supported a system-wide Job Center CTE Assistant. The CTE Assistant partnered with CTE
Program Counselors, CTE Program Retention Specialists, Faculty, and other existing Perkins projects, facilitating
dialogue to address needs in workforce development and career advising. CTE students were offered career exploration,
career assessment and job preparation activities. Additional career advising was offered through individual appointments
to review soft skills, resumes and cover letters, and to practice interviewing. The CTE Assistant helped to administer
various career assessment tools that aided CTE students in making realistic career choices, and recommended
applicable internship, career shadowing or volunteer opportunities. At-risk CTE students, who were in need of additional
support to complete their certificates or degrees, were identified and referred to Retention Specialists. The CTE Assistant
also worked with the Retention Specialist from each CTE program to administer the Key Train pre-test and curriculum to
at-risk CTE students. Course and Career Maps for every CTE major were available online and on paper. The Course Map
was completed in collaboration with program coordinators and counselors. The CTE Assistant provided training on:
managing student, employer and employment data; the development and implementation of surveys; and managing
career events (registration and payments). The CTE Assistant created reports showing student and employer utilization.   

Secondary:  Not applicable.  
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Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.

Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.

Population Number of Students in the Number of Students in the Percent of Students Assessed

Numerator Denominator

Secondary -9 -9 100

Students

Postsecondary -9 -9 100

Students
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Extension Requested?

No

Required Program Improvement Plans

Directions: Your state has failed to meet at least 90% of the state adjusted level of performance for the core indicators of
performance listed in the table below. Please provide a state program improvement plan addressing the items found in the
column headings of the table below.

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

4P1 American Indian or Alaskan 2014-2015 The UHCC provided UHCC Job Center 06-30-15

Native Asian Black or African 2014-2015 Perkins funding for a Specialist

American Hispanic/Latino Native UHCC Job Center Specialist

Hawaiian or Other Pacific (Specialist). The Specialist will

Islander White Two or More assist each campus by being the

Races Unknown Individuals With “super admin” in the use of Job

Disabilities (ADA) Economically Center Online system to help

Disadvantaged Single Parents students find jobs and develop

Displaced Homemakers Limited partnerships with employers to

English Proficient Nontraditional find job opportunities. The

Enrollees Specialist can provide training on

how to manage student,

employer, and position data;

develop and implement surveys;

and manage career events

(registration and payments). The

Specialist will comply with UHCC

job posting policies, monitor the

integrity of the data, and assist

with the maintenance

(troubleshoot) of the system for

all the UHCC campuses. The

Specialist will also create

standard reports from the

database showing student and

employer utilization across the

UHCC Job Center for reporting
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

purposes on data collected from

the UHCC Job Center regarding

workforce development. The

Specialist will respond to the

increased demand from

employer inquiries. The

Specialist can provide support to

campuses that roll out their use

of the UHCC Job Center,

assisting with setting up custom

fields, updating templates,

setting up campus-specific

reports and automate a process

for job postings for all academic

programs. Complementing the

Perkins-supported program is a

TAACCCT funded 1.0 Job

Placement position. The position

will work with internal and

external stakeholders to expand

job placement opportunities for

students. 

4P1 American Indian or Alaskan 3. Identify Strategies that CTE Deans 05-31-15

Native Asian Black or African Address Root Causes • In

American Hispanic/Latino Native addition to data collected through

Hawaiian or Other Pacific the state’s Unemployment

Islander White Two or More Insurance (UI) records, identify

Races Unknown Individuals With and acquire data through other

Disabilities (ADA) Economically resources that capture job

Disadvantaged Single Parents placements • Campuses will be

Displaced Homemakers Limited informed of not meeting 4P1

English Proficient Nontraditional goal, and will be instructed to

Enrollees develop strategies to improve

4P1 • The 2015-2016 Perkins

RFP will be sent to the

campuses with a directive to

submit proposals that address

Perkins Indicator 4P1, and

include, but are not limited to:  

Incorporating elements of job

search, resume building,

interviewing skills, and

professional requirements of

industries, to increase

placements into the curricula of

CTE programs;   Use industry
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

partners to sponsor field trips to

the industries, guest speakers to

talk with students about

requirements and environments

of the industries, etc;   Create

and send job placement surveys

to graduates; and/or   Encourage

and provide support for

internships. 

4P1 American Indian or Alaskan 4. Full implementation, on all UHCC/CTE Deans 06-30-16

Native Asian Black or African campuses, of Job Prep Services

American Hispanic/Latino Native and Job Center Online 5.

Hawaiian or Other Pacific Implement Selected Strategies 

Islander White Two or More

Races Unknown Individuals With

Disabilities (ADA) Economically

Disadvantaged Single Parents

Displaced Homemakers Limited

English Proficient Nontraditional

Enrollees 

4P1 American Indian or Alaskan 1. Review Performance Results UHCC 01-30-15

Native Asian Black or African (see Outcomes above) 2. Identify

American Hispanic/Latino Native Root Causes (see

Hawaiian or Other Pacific Circumstances above) 

Islander White Two or More

Races Unknown Individuals With

Disabilities (ADA) Economically

Disadvantaged Single Parents

Displaced Homemakers Limited

English Proficient Nontraditional

Enrollees 
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Local Program Improvement Plans

WERE QUANTIFIABLE DISPARITIES:    

     

Race/Ethnicity *(1997 Standards)    

American Indian or Alaskan Native  27.27    

Asian                                            54.31    

Black or African American               35.29    

Hispanic/Latino                               39.22    

Native Hawaiian or Other Pacific Islander 55.27    

White                                              37.12    
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Two or More Races                          52.73    

Unknown                                          38.10    

     

Special Population And Other Student Categories     

Individuals With Disabilities (ADA)                38.74    

Economically Disadvantaged                       49.69    

Single Parents                                            48.08    

Displaced Homemakers                               18.18    

Limited English Proficient                             30.60    

Nontraditional Enrollees                                50.50  


