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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

No

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

Yes

We contracted with RTI International to support standard business rules for data collection and analysis from all public
school LEA's in the District of Columbia. This support included alignment with non-regulatory guidance as well OSSE
State Plan consistencies. This year we also created a baseline year of data collection practices with our only
post-secondary institution, the University of the District of Columbia Community College. Some year-over-year
performance data is incomplete as a result; next year's data reporting process for post-secondary will be much cleaner
and efficient.  
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1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

PURPOSE of Monitoring:  The Carl D. Perkins Career and Technical Education Improvement Act of 2006 states that local
recipients are to be monitored on a yearly basis. The Office of the State Superintendent of Education (OSSE), State Office
of Career and Technical Education (SOCTE), conducts monitoring visits on an annual basis.      

The Self-Assessment, Monitoring Visit and Monitoring Report are provided to local recipients for the continuous
improvement of Career and Technology Education (CTE) Programs of Study (POS).  Recommendations contained in the
Monitoring Report are to be addressed and included in the CTE Local Plan for Program Improvement when the next
annual update is submitted.    

TIMELINE. Monitoring of the academic year will occur in the fall/winter immediately following each academic year and is
as follows:    

* Aug. – Self Assessment sent to LEAs    

* Last Friday of September – Self Assessment due to SOCTE Deputy CTE Director    

* Oct. 15 – SOCTE Monitoring Team Conference Call    

* Oct. 20 (or as appropriate) – Questions from conference call returned to LEA, as applicable    

*Nov. 1-15 – Onsite tour of all programs being monitored by SOCTE, Monitoring Team, and LEAs being monitored    

*Dec. 1-15 – Onsite monitoring presentation    

* January – Report sent to LEA    

Monitoring. Each LEA will select the program of study to be monitored and including school site/s to the SOCTE by Sept.
17th. Program of study monitoring may include multiple programs (example if an LEA selects the electrical construction to
be monitored then the SOCTE will monitor all sites offering electrical construction to provide a comprehensive monitoring
of all programs offered by the LEA.)    

PRIOR TO THE ON-SITE VISIT    

SELF-ASSESSMENT TOOL. Completed by the local recipient and sent to the SOCTE Deputy Director on or before the
last Friday in September of the monitoring year. Reviewed by the SOCTE Deputy Director and distributed to the
monitoring team members as soon as possible.    

MONITORING TEAM MEMBERS. Consist of SOCTE staff, partners from higher education, Department of Employee
Services (DOES), CTE local directors or central office staff, business and industry representatives, special population
representatives, and special education supports.    

MONITORING TEAM TRAINING    

* Face-to-face or virtual monitoring team training to be conducted with all monitoring team members prior to monitoring
calls or visits.    

* Training to educate and inform team members to the monitoring process and requirements.    

* Training to educate and inform team members on rubric assessment and scoring.    

CONFERENCE CALL OF MONITORING TEAM MEMBERS    

* Takes place approximately two weeks after the submission deadline.    
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* The self-assessment tool is reviewed.    

* Questions are generated from the self-assessment or other questions the monitoring team members have.    

QUESTIONS    

* Compiled from the conference call.    

* Sent to the local recipient being monitored.    

CONVERSATIONS PRIOR TO THE ON-SITE VISIT    

SOCTE Deputy Director converses with the local recipient (CTE Director/Community College Perkins Plan coordinator,
etc.) to determine challenges or issues that have not been identified through the questions but should be brought up at the
visit.    

     

ON-SITE VISIT    

PARTICIPANTS    

* Local Recipients    

* Educational leader or designee, or college president or designee.    

* Educational leader or deans and representatives from:  counseling, career advisement, student support services, special
populations, CTE instructors, Local Workforce Investment Board, business and advisory board members, principals, CTE
Director, Community College Perkins coordinator, students, and others as appropriate.    

FORMAT    

* Local recipient members welcome the group.    

* SOCTE Director sets the tone for the monitoring visit and what to expect (on-site is only one piece, a report is provided
within several weeks).    

* Local recipient presents a Strengths, Weaknesses, Opportunities, and Threats (SWOT) analysis for each program being
evaluated and shares information about CTE programs    

* Questions generated from the SOCTE conference call with monitoring team members serve as discussion points during
the visit.    

* Monitoring team members take notes of comments and answers to questions during the on-site visit in order to provide
input into the report.    

* Any participant from the LEA that has not had a chance to speak should be asked if they have any comments.    

* SOCTE Director thanks the local recipient and the monitoring team members.    

DEBRIEFING. A debrief is conducted at the end of each on-site monitoring visit with just the monitoring team members (at
the onsite visit location).Format may be “round robin” or other to give all monitoring team members an opportunity to state
a commendation and an upgrade to the overall CTE program.    

REPORT. A report is sent within several weeks to the chancellor/head of schools/superintendent/community college
president with a copy to the CTE Director/community college Perkins coordinator, and other responsible parties. If findings
or recommendations are made, contact information will be provided for technical assistance resources.    

FOLLOW-UP ACTIONS. Findings must be addressed in the next submission of the CTE Local Plan for Program
Improvement (Perkins Plan). Recommendations may be included in the next submission of the CTE Local Plan for
Program Improvement.  
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2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

The SOCTE approved the use of technology in career and technical education programs by continuing Microsoft Imagine
Academies (MIA) in eleven high schools, three Adult Learning Centers, and one District of Columbia Public Library.
Microsoft Imagine Academies include access to earning certifications in Microsoft Office Word, PowerPoint, Excel,
Outlook and Access. SOCTE worked with a strategic partner, who provided education technology and technical support
for students, teachers and administrators. Microsoft also introduced students to interactive courseware, offered them
certification support, and provided software licensing applications for all students and professional development for
educators.     

By earning a Microsoft certifications students achieved the following:  * Demonstrated their skills on the latest
technologies  * Earned a firm measure and increased confidence in their skills  * Achieved a greater degree of success in
their pursuit of higher education or a career    

* Gained credential recognition among peers and employers and a distinct edge in the competitive job market  * Charted a
career development path for ongoing Microsoft skills    

This innovative Digital Literacy Initiative (DLI) continued to have positive outcomes resulting in 1,303 exams taken and
597 Microsoft certifications earned. Students learned technical software applications and related skills to prepare them to
successfully complete at the college level and pursue a variety of career options.     

Additionally, the SOCTE provided multiple onsite professional development opportunities for MIA teacher’s
implementation of the Microsoft IT Academy that primarily focus on classroom strategies. MIA teachers learned to build
MSIT skills and competencies as well as learned strategies for using technology in the classroom to improve student
engagement and achievement.  

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

The SOCTE continued implementation of last year's statewide professional development plan for CTE teachers and
counselors by providing resources and learning opportunities for educators and counselors to develop the knowledge and
skills they need to effectively serve diverse learners. Professional development (PD) opportunities are offered in five focus
areas:    

Area 1: Effective Instruction   Area 2: Literacy Intervention  Area 3: College and Career Readiness   Area 4: Effective
School Counseling  Area 5: School Counseling for College and Careers    

SOCTE renewed our purchase of two (2) on-line comprehensive career planning resources, Virtual Job Shadow and 
Career Coach for use with students as they prepare for the transition to college and career.     

Virtual Job Shadow and Career Coach Representatives provided teachers and counselors with an   in-depth, hands-on
training to support effective implementation of these resources in their respective school counseling programs.    

In addition, one of SOCTE’s LEAs, the District of Columbia Public Schools (DCPS), offered district-wide professional days
for fifteen (15) schools four times throughout the school year. Training provided to CTE teachers included postsecondary
connections, employability skills and summer internship preparation.    

SOCTE is in the final planning stages for a DC-wide professional development summit that will highlight equity and
best-practice instructional training for the upcoming summer months.  

4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

Promotions/Publications    
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SOCTE brochure publication, which introduces prospective and current CTE students career pathways and labor forecast
analyses in the District.  This brochure is available to over 3,500 students in the District, and will be circulated through
2020.    

Events and Conferences    

SOCTE coordinated and hosted two (2) conference for non-traditional students in March 2018. The Young Women’s
College and Career Readiness Conference  was held   March 8th, and the Young Men’s College and Career Readiness
Conference was held March 16th.     

Key workshop modules:    

Met and networked with professionals in the Architecture and Construction; Arts, A/V & Technology, Cyber Security and
information technology; Entrepreneurship; Early Childhood Education; Health Sciences; and STEM fields Students also
learned about the career fields from industry leaders, and made connections between career and technical education
programs and the DC Summer Youth Employment Program (SYEP) and the next steps in the application and selection
process for Summer 2018.    

Approximately 330 students attended both conferences.    

On May 23rd, Microsoft and OSSE hosted the 10th annual Digigirlz conference.  This conference gave over 170 middle
and high school girls opportunities to learn about careers in technology, connect with Microsoft employees, and participate
in hands-on computer and technology workshops.    

Advocacy/Policy    

Represented the SOCTE office in the DC Secondary Transition Community of Practice (CoP) Committee, an interagency
consortium of professionals that support DC youth with disabilities as they transition into an independent lifestyle. The
Community is a city-wide, cross section of stakeholders who meet monthly to propose and institute strategies to train and
employ students with disabilities. OSSE hosts the Secondary Transition Community of Practice, which is open to all LEAs
and community stakeholders.  In 2018, committee members shared services and announced job fairs, and wrap-around
services for students with disabilities.    

In 2018, served in an advisory capacity on the Future Business Leaders of America (FBLA) Board, which included serving
as a judge for the state mock resumes and interviews.  These competitions prepared approximately 75 students for
summer and other part-time employment.    

Served on the Mayor’s Youth Advisory Apprenticeship Council, which promotes locally registered apprenticeship
initiatives in DC public schools through the Department of Employment Services (DOES).  

5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

The District of Columbia is unique in that all of our preparation in high skill, high wage and high demand professions is
inclusive of special populations. Please refer to SOCTE’s response in Question 4 for a more detailed description of 
SOCTE’s support provided for special populations.    

In addition, the SOCTE continues to comply with the federal laws and regulations that govern civil rights and equity in all
public schools that offer CTE programs by managing and implementing the Methods of Administration (MOA) monitoring.
The schools selected for MOA review during this reporting period were based on SOCTE’s targeting plan, which requires
review of LEA’s with the highest disparities between their total enrollment and their CTE enrollment on the basis of race,
sex, and disability.  

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

In addition to the Professional Development opportunities previously mentioned in Question 3, the State CTE Office 
provided targeted technical assistance for eligible recipients through coordinating and hosting monthly LEA meetings that
focused on a) establishing and implementing robust, high-quality CTE programs of study; b) submission of Perkins
application; c) program monitoring and fiscal accountability; d) emerging CTE practice; e) emerging needs and trends for
Perkins V.    
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As a result of these quarterly meetings, LEAs received information on strategy and practice that supported the continual
improvement of their CTE programs. These meetings also provided opportunity for the SOCTE to build professional
relationships with LEA CTE directors and staff and for LEAs to network with each other.  

7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

75000

Number of students participating in Perkins CTE programs in state correctional institutions:

526

Describe the CTE services and activities carried out in state correctional institutions.

CTE Courses Offered  Telecommunications Technologies  Copper-Based Network Cabling  Commercial Cleaning  Digital
Literacy  Graphic Design  Guest Services Professional/Hospitality and Tourism  Master Classes (employability soft skills,
industry interviewing, employability transition)    

CTE Activities and Course Extensions  Guest lectures from local industries, higher education partners, and
community-based organizations  Literacy tutoring for students functioning below a 7.0  ESL services for ELLs  Technical
training for teachers  Inaugural implementation of telecommunications career pathway  On the job training for commercial
cleaning students  Implementation of student career portfolios  

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

0

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

0

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

This is not applicable as the SOCTE did not provide funds to State institutions serving individuals with disabilities.  

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

Yes

According to the District of Columbia Public Charter School Board, they operated 123 charter schools that educate 
students across Washington, DC. As such, public charter schools in the District of Columbia are not only accepted  but
are considered by parents, guardians and students as viable educational options for students.    

During this reporting period, the SOCTE allocated Perkins funds to support three (2) secondary public charter schools
operating career and technical education programs in the District of Columbia: Friendship Schools and Maya Angelou.    

More specifically, the CTE programs of study offered in the above-mentioned public charter schools were across six (6) of
the sixteen (16) Career Clusters: Agriculture, Food & Natural Resources, Architecture & Construction, Business
Management & Administration, Education & Training, Health Science and STEM.  

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

No
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10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

No

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

Yes

The SOCTE provided Perkins funding to support career and technical education programs for adults and school dropouts
to complete their secondary school education through SOCTE's allocation to DCPS. DCPS operates seven (7) alternative
high schools. Three (3) of these seven (7) high schools offered CTE programs that received Perkins funding: Ballou
STAY, Luke C. Moore, and Roosevelt STAY.    

The CTE programs offered to students in the above-mentioned alternative high schools were in the Hospitality and 
Tourism and the Business Management and Administration Career Clusters.  

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

No
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

Integrating core academic subjects through literacy and numeracy with hands-on CTE instruction is a proven method for
improving students’ academic performance. In alignment with the national movement of eliminating non-rigorous CTE
programs that consisted of low-level courses and single electives DC continues to improve those courses with academic
rigor, integrated literacy and numeracy, and sequenced programs of study that align with and lead employment or
postsecondary education.    

CTE programs provide students with opportunities to acquire the competencies required in today’s workplace such as
critical thinking, collaboration, problem solving, innovation, teamwork, and communication for preparation for diverse
careers. The integration of academics with CTE programs is a required element that all LEAs addressed in their
OSSE/CTE Perkins Application. Improving academic performance is a high priority for all DC state sponsored 
professional development offerings.    

CTE Academic Integration during this program year included the following:  1. Higher Order Questioning  2. Classroom
Management for Instructional Success  3. Blending Learning (Group Techniques)  4. Strategies Associated with the
Reading Process  5. Using Questioning to Monitor for Understanding  

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

The SOCTE supported partnerships and worked collaboratively with business, industry, non-profit and community 
based-organization partners during the 2017-2018 program year to enable students in achieving on state academic 
standards and attaining career and technical skills. The SOCTE works with partners to achieve several important areas of
support for our schools; they include building capacity for teaching and learning; developing family and community
supports; and supporting school capacity and infrastructure.    The SOCTE marshals local city resources to fulfill functions
for DC high schools that serve CTE students:  *provide schools, students, and teachers with needed college and career
readiness awareness and support   *ensure that schools have access to quality information and resources about
postsecondary options    The DC CTE Office has identified new approaches to serving children, youth, and families that
can act as catalysts to form effective partnerships and can be further reinforced through the actual work of the partnership
to continue to build its effectiveness. There are two approaches to this important work – an emphasis on results and
equity, and an emphasis on student engagement and development – that are common to effective partnerships.    

The following partnerships provided support for DC Public Schools, DC Public Charter Schools, and the University of the
District of Columbia Community College in the 2017- 2018 program year:  1. Advance CTE   2. Association of Career and
Technical Education   3. CCI Learning Solutions - Microsoft Imagine Academy   4. Council of Chief State School Officers  
5. DC Department of Employment Services   6. DC Metropolitan Police Department   7. DC Office of the Chief Medical
Examiner   8. DC Office of the Deputy Mayor of Education   9. DC Workforce Investment Council   10. Howard University  
11. Microsoft - Digi-Girlz   12. National High Schools that Work-SREB   13. Future Business Leaders of America   14.
Health Occupations Student of America   15. SkillsUSA  16. NASA   17. SREB Go Alliance   18. RTI International  

3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes
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The OSSE CTE Office worked extensively with all school counseling programs with a specific focus on DC Public 
Schools. The following items describe the scope, breadth, and depth of career and academic counseling program 
improvement for 2017-2018.    OSSE Guidance and Counseling Key Initiatives  1. Workforce Investment Opportunity ACT
(WIOA)  2. Labor Market Information (and career assessment tools, like Naviance)  3. General Career and Technical
Education Awareness  4. Programs of Study and Coherent Sequence  5. Articulated and Dual Credit Programs / DC
CARES initiatives    

Further, the Go Alliance College and Career Counseling Initiative was continued, which provides participants with the
opportunity to deepen their knowledge about college and career advisement. The content of each course is developed by
experts in the field, provided on a state-of-the-art digital platform and backed by the SREB – the leading and most trusted
source in the nation on college and career readiness.  Courses are self-paced and participants engage as part of a cohort,
taking part in online discussions with colleagues led by an experienced professional facilitator. The Go Alliance Academy
offers several courses on the topics that counselors, postsecondary advisors, teachers and principals need and want most
to include the following courses:  * Building a College-Going Culture for All Students  * College, Career and Academic
Planning  * Financial Aid and College Applications  * College and Career Advising in the Middle Grades  * College and
Career Advising for Special Populations  * College and Career Advising for Educators  * Working with your School
Counselors to Achieve School Improvements    The key components of the Go Alliance Academy are that each course
offers participants the following:  * Goals for learning  * Online readings  * Online resources, such as lesson plans, how-to
guides and interactive websites  * Practical activities (online and offline)  * Short webinars and videos demonstrating
practices prove to be effective  * A culminating project to help implement on the job what is learned in the training  *
Resources to help improve interaction with students immediately  * Postsecondary Division – School Counseling Series  *
FAFSA and College Application Week  * American School Counselor Association school counseling PD  

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

No

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

No

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

Yes

The State CTE Office used Perkins funds to support career and technical student organizations by providing Perkins 
funds to the D.C. Future Business Leaders of America (FBLA) and the D.C. Health Occupations Student Association 
(HOSA) to support student membership and participation in state and national leadership conferences. Career and 
Technical Student Organization (CTSO) in the District of Columbia are an integral aspect of Career and Technical 
Education programming.    Specific CTSO activities include:  1. Funds were used to support special population student
costs associated with CTSO registrations.  2. Covering registration costs for our students that fall into the free and
reduced lunch categories.   3. Materials and supplies have been procured to support chapter operations.  4. Students in
FBLA and HOSA school chapters participated in local, state, and national leadership training conferences.   

7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

Yes
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The CTE Office supports the ongoing development and implementation of the Tenacity Employability Skills curriculum.
This curriculum focuses on three character strengths of poise, initiative, and tenacity. These character strengths provide
the foundation skills development for professional skill building.    The CTE State Office provided funding and approved
programs to support students development of employability skills in diverse career fields. Preparation in a number of high
demand and high growth occupations included work-based learning experiences, including internships, job shadowing,
and industry field trips.    The following goals have been developed for students:  * 90% of interns will demonstrate skills
growth by the end of the internship   * 90% of interns will complete the 6 week internship experience  * 85% of career
ready interns will be able to articulate post-secondary goals  * 85% of career ready interns will graduate from high school
and be accepted into college    The CTE Office also supports CTSO's, and students learn practical employability skills
respective to industry-level mastery standards and related knowledge through participating in leadership conferences and
trainings, spending quality time on-site with industry leaders, networking with industry professionals and gaining
internships with employers.  

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

No

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

No

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

No

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

No

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

Yes

The SOCTE provided access to Virtual Job Shadow and Career Coach across the District as online resources for 
students and teachers. Both products were customized to provide hyper local employment data for the D.C. workforce. 
Professional development was provided to teachers and school counselors prior to the start of school.  


