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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

No

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

Yes

This year, the SOCTE contracted support from RTI International to support standard business rules for data collection and
analysis from all public school LES's in the District of Columbia.  This support included alignment with non-regulatory
guidance as well OSSE State Plan consistencies   
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1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

The State Office of Career and Technical Education (SOCTE) assessed the career and technical education programs
funded under Perkins IV through the state accountability and assessment system, which includes regularly reviewing and
assessing CTE Perkins grant activities, performance metrics, program outcomes and expenditures for state and local
funding.    

During the 2016-2017 reporting year, the SOCTE conducted on-site monitoring visits for SOCTE’s largest LEA, District of
Columbia Public Schools (DCPS). SOCTE performed on-site monitoring reviews for (3) of the (16) LEA high schools to
include one (1) comprehensive and two (2) alternative high schools.    

The SOCTE initially planned to perform four (4) on-site monitoring visits. Due to the transition of the former State CTE
Director and retirement of one of the State Performance Accountability Coordinators, however, the SOCTE reduced the
on-site monitoring visits to four from five.    

The on-site monitoring visits assessed program quality in the following areas: 1) curriculum, 2) instruction, 3)
assessments, 4) postsecondary connections, 5) industry connections, 6) career awareness, 7) special education,
8)special populations, 9) financial administration, 10) equipment and inventory management, 11) expenditures and 12)
time and effort.    

The SOCTE monitoring review team performed the following at each school: reviewed documentation as it related to the
LEAs' local applications, programs of study and curricula; reviewed student data/student records  related to the program
area(s); visited classrooms and service areas of the Perkins/CTE programs and interviewed CTE students, teachers,
guidance counselors and school administrators.    

As a result of the on-site monitoring visits, the SOCTE provided the LEA (DCPS) with a Letter of Findings (LOF) for each
school, including a copy of the overview of monitoring findings, corrective actions and recommendations, where
applicable.    

SOCTE is currently working with the LEA on corrective action plans and providing targeted technical assistance, where
needed.  

2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

The SOCTE approved the use of technology in career and technical education programs by continuing Microsoft Imagine
Academies (MIA) in thirteen (13) high schools, three (3) Adult Learning Centers and (1) District of Columbia Public
Library. Microsoft Imagine Academies include access to earning certifications in Microsoft Office Word, PowerPoint,
Excel, Outlook and Access. SOCTE worked with a strategic partner, who provided education technology and technical
support for students, teachers and administrators. Microsoft also introduced students to  interactive courseware, offered
them certification support, and provided software licensing applications for all students and professional development for
educators.    

This innovative Digital Literacy Initiative (DLI) continued to have positive outcomes resulting in 823 Microsoft certifications
earned a 34% increase over the last program year. Students learned technical software applications and related skills
to prepare them to successfully complete at the college level and pursue a variety of career options. By earning a
Microsoft certifications students achieved the following:    

* Demonstrated their skills on the latest technologies    

* Earned a firm measure and increased confidence in their skills    

* Achieved a greater degree of success in their pursuit of higher education or a career    
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* Gained credential recognition among peers and employers and a distinct edge in the competitive job market    

* Charted a career development path for ongoing Microsoft skills    

Additionally, the SOCTE provided three (3) onsite professional development opportunities for MIA teacher’s
implementation of the Microsoft IT Academy that primarily focus on classroom strategies. MIA teachers learned to build
MSIT skills and competencies as well as learned strategies for using technology in the classroom to improve student
engagement and achievement.    

Finally, the CTE State Office and Microsoft collaborated to culminate the MIA program by coordinating and hosting an
end-of-year MIA celebration for MIA Academy teachers and students. The MIA celebration was held at the Regional
Microsoft Office located in the District of Columbia. Fifteen (15) top scoring exam students were awarded a certification of
appreciation as well as (3) teachers were awarded top teacher appreciation awards.  

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

The SOCTE implemented a statewide professional development plan for CTE teachers and counselors by providing
resources and learning opportunities for educators and counselors to develop the knowledge and skills they need to
effectively serve diverse learners. Professional development (PD) opportunities were offered in five focus areas:    

Area 1: Effective Instruction    

Area 2: Literacy Intervention    

Area 3: College and Career Readiness    

Area 4: Effective School Counseling    

Area 5: School Counseling for College and Careers    

SOCTE purchased two (2) on-line comprehensive career planning resources, Virtual Job Shadow and Career Coach for
use with students as they prepare for the transition to college and career. Virtual Job Shadow and Career Coach
Representatives provided teachers and counselors with an in-depth, hands-on training to support effective implementation
of these resources in their respective school counseling programs.    

In addition, one of SOCTE’s LEAs, the District of Columbia Public Schools (DCPS), offered district wide professional days
for fifteen (15) schools four times throughout the school year. Training provided to CTE teachers included postsecondary
connections, employability skills and summer internship preparation.    

Finally, SOCTE, in collaboration with OSSE’s Postsecondary Career and Education Division, Office of College and Career
Readiness participated in several strategic planning meetings to close the gap and scale up professional development
opportunities provided to District of Columbia school counselors. These meetings included a (1) review of current
professional development opportunities offered as well as (2) a review of Southern Regional Education Board’s GO
Alliance Training - Advance College and Career Readiness Through a Comprehensive School Counseling Program.
SOCTE plans to create future professional development opportunities based on the outcomes of these collaborative
efforts.  

4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

The SOCTE coordinated and hosted two (2) conferences for non-traditional careers in current emerging professions. The
2017 Young Men’s and Young Women’s Conferences on College and Careers: Visions of Opportunity, that exposed 267
young men and 263 young women, including special population students, to high skilled and high waged occupations.    
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The Young Men's and Young Women’s Conferences provide a professional conference experience and environment with
unique opportunities to discover and explore priority career sectors in the District of Columbia as defined in the District of
Columbia Career and Technical Education Strategic Plan. The priority career sectors represented in the conferences were
as follows:    

Science, Engineering, Math and Technology    

Information Technology    

Business Management & Administration    

Hospitality and Tourism    

Health Science    

Law, Public Safety, Corrections & Human Services    

Finance    

Students were provided an opportunity to learn about careers in high wage, high skilled, and high demand career sectors
by participating in interactive workshops led by professionals in the respective industries and engaging with exhibitors.    

In addition to the Young Men’s and Women’s Conferences on College and Careers, the SOCTE coordinated and hosted a
Middle School Conference on College and Careers exposing 129 middle school students from the District of Columbia
Public and Charter Schools to the array of career and technical education opportunities available within District of
Columbia Public Schools as well as high wage and high demand priority career sectors in the District of Columbia.    

Additionally, the SOCTE provided exposure to seventy (70) District of Columbia middle school girls in the non-traditional
field of information technology and STEM by partnering with Microsoft, Inc. to coordinate and host the Microsoft DigiGirlz
Day. DigGirlz is a one day technology camp for middle school girls who have an interest in information technology and
want to experience first-hand what it would be like to have a career in an IT related field.  

5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

The District of Columbia is unique in that all of our preparation in high skill, high wage and high demand professions is
inclusive of special populations. Please refer to SOCTE’s response in Question 4 for a more detailed description of
SOCTE’s support provided for special populations.     

In addition, the SOCTE continues to comply with the federal laws and regulations that govern civil rights and equity in all
public schools that offer CTE programs by managing and implementing the Methods of Administration (MOA) monitoring.  
 

The schools selected for MOA review during this reporting period were based on SOCTE’s targeting plan, which requires
review of LEA’s with the highest disparities between their total enrollment and their CTE enrollment on the basis of race,
sex, and disability. In the 2016-2017 school year, the SOCTE conducted eight revised or updated Letters of Findings and
Voluntary Compliance plans and conducted three (3) new MOA reviews.  

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

In addition to the Professional Development opportunities previously mentioned in Question 3, the State CTE Office
provided targeted technical assistance for eligible recipients through coordinating and hosting (3) LEA quarterly meetings
that focused on (1) establishing and implementing robust, high-quality CTE programs of study; (2) submission of Perkins
application; (3) program monitoring and fiscal accountability and (4) emerging CTE practice.     

As a result of these quarterly meetings, LEAs received information on strategy and practice that supported the continual
improvement of their CTE programs. These meetings also provided opportunity for the SOCTE to build professional
relationships with LEA CTE directors and staff and for LEAs to network with each other.    

   

7.  Serving individuals in state institutions
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Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

42150

Number of students participating in Perkins CTE programs in state correctional institutions:

200

Describe the CTE services and activities carried out in state correctional institutions.

Approximately, 200 incarcerated youth and adults in the District of Columbia Department of Corrections (DOC)participated
in the Incarcerated Youth and Adult Education Success Program (IYAESP) received Workforce Readiness Skills and
Training that focuses on basic skill enhancement and employability skill training.    

The outcomes are as follows:    

Adults    

156 were assessed on the CASAS assessment tool.    

134 enrolled in the workforce development course    

107 completed a workplace certification    

86 demonstrated literacy improvement    

81% of females and 73% of males demonstrated proficiency in workplace competencies.    

Youth    

92 students enrolled and attended    

80 were assessed on the CASAS assessment tool    

69 enrolled in the workforce development course    

53 completed a workplace certification    

71% of females and 84 % of males demonstrated proficiency in workplace competencies  

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

0

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

0

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

This is not applicable as the SOCTE did not provide funds to State institutions serving individuals with disabilities.  

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

Yes

According to the District of Columbia Public Charter School Board, they operated 120 charter schools that educate
students across Washington, DC.  As such, public charter schools in the District of Columbia are not only accepted
but are considered by parents, guardians and students as viable educational options for students.    
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During this reporting period, the SOCTE  continued to allocate Perkins funds to support three (3) secondary public charter
schools operating career and technical education programs in the District of Columbia: Friendship Schools, Maya Angelou
and Washington, Math, Science and Technology.    

More specifically, the CTE programs of study offered in the above-mentioned public charter schools were across six (6) of
the sixteen (16) Career Clusters: Agriculture, Food & Natural Resources, Architecture & Construction, Business
Management & Administration, Education & Training, Health Science and STEM.  

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

No

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

No

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

Yes

The SOCTE provided Perkins funding to support career and technical education programs for adults and school dropouts
to complete their secondary school education through SOCTE's allocation to DCPS. DCPS operates seven (7) alternative
high schools.  Three (3) of these seven (7) high schools offered CTE programs that received Perkins funding:  Ballou
STAY, Luke C. Moore and Roosevelt STAY.    

The CTE programs offered to students in the above-mentioned alternative high schools were in the Hospitality and
Tourism and the Business Management and Administration Career Clusters.  

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

No
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

Integrating core academic subjects through literacy and numeracy with hands-on CTE instruction is a proven method for
improving students’ academic performance. In alignment with the national movement of eliminating non-rigorous CTE
programs that consisted of low-level courses and single electives DC continues to improve those courses with academic
rigor, integrated literacy and numeracy, and sequenced programs of study that align with and lead employment or
postsecondary education.    

DC CTE programs provide students with opportunities to acquire the competencies required in today’s workplace such as
critical thinking, collaboration, problem solving, innovation, teamwork, and communication for preparation for diverse
careers. The integration of academics with CTE programs is a required element that all LEAs addressed in their
OSSE/CTE Perkins Application. Improving academic performance is a high priority for all DC state sponsored
professional development offerings. CTE Academic Integration during this program year included the following:    

1. Higher Order Questioning  2. Classroom Management for Instructional Success  3. Blending Learning (Group
Techniques)  4. Strategies Associated with the Reading Process  5. Using Questioning to Monitor for Understanding  

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

The SOCTE supported partnerships and worked collaboratively with business, industry, non-profit and community
based-organization partners during the 2016-2017 program year to enable students in achieving on state academic
standards and attaining career and technical skills. The SOCTE works with partners to achieve several important areas of
support for our schools; they include building capacity for teaching and learning; developing family and community
supports; and supporting school capacity and infrastructure. The SOCTE marshals local city resources to fulfill functions
for DC high schools that serve CTE students:    

*provide schools, students, and teachers with needed college and career readiness awareness and support  *ensure that
schools have access to quality information and resources about postsecondary options    

The DC CTE Office has identified new approaches to serving children, youth, and families that can act as catalysts to
form effective partnerships and can be further reinforced through the actual work of the partnership to continue to build its
effectiveness. There are two approaches to this important work – an emphasis on results and equity, and an emphasis on
student engagement and development – that are common to effective partnerships. The following partnerships provided
support for DC Public Schools, DC Public Charter Schools, and the University of the District of Columbia Community
College in the 2016- 2017 program year:    

1. Advance CTE  2. Association of Career and Technical Education  3. CCI Learning Solutions - Microsoft Imagine
Academy  4. Council of Chief State School Officers  5. DC Department of Employment Services  6. DC Metropolitan
Police Department  7. DC Office of the Chief Medical Examiner  8. DC Office of the Deputy Mayor of Education  9. DC
Workforce Investment Council  10. Howard University  11. Microsoft - Digi-Girlz  12. National High Schools that
Work-SREB  13. Future Business Leaders of America  14. Health Occupations Student of America  15. NASA  16. SREB
Go Alliance  17. RTI International  

3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes
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The OSSE CTE Office worked extensively with all school counseling programs with a specific focus on DC Public
Schools. The following items describe the scope, breadth, and depth of career and academic counseling program
improvement for 2016-2017.    

OSSE Guidance and Counseling Key Initiatives    

Workforce Investment Opportunity ACT (WIOA)  Labor Market Information  Career and Technical Education Awareness 
School Counselor Train-the-Trainer Model and Externships  SREB College and Career Counseling Initiative - Go Alliance 
  

OSSE School Counseling Training Partnerships    

* Making Middle Grades Work – SREB  * Go Alliance-SREB Go Alliance Academy provides participants with the
opportunity to deepen their knowledge about college and career advisement. The content of each course is developed by
experts in the field, provided on a state-of-the-art digital platform and backed by the SREB – the leading and most trusted
source in the nation on college and career readiness.    

Courses are self-paced and participants engage as part of a cohort, taking part in online discussions with colleagues led
by an experienced professional facilitator. The Go Alliance Academy offers several courses on the topics that counselors,
postsecondary advisors, teachers and principals need and want most to include the following courses:    

* Building a College-Going Culture for All Students  * College, Career and Academic Planning  * Financial Aid and College
Applications  * College and Career Advising in the Middle Grades  * College and Career Advising for Special Populations 
* College and Career Advising for Educators  * Working with your School Counselors to Achieve School Improvements    

The key components of the Go Alliance Academy are that each course offers participants the following:    

* Goals for learning  * Online readings  * Online resources, such as lesson plans, how-to guides and interactive websites 
* Practical activities (online and offline)  * Short webinars and videos demonstrating practices prove to be effective  * A
culminating project to help implement on the job what is learned in the training  * Resources to help improve interaction
with students immediately  * Postsecondary Division – School Counseling Series  * FAFSA and College Application Week 
* American School Counselor Association school counseling PD  * University of the District of Columbia-School Counselor
Graduate Program recruitment  

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

Yes

The SOCTE received a monitoring compliance visit during June of 2016. During the visit, we received non-regulatory
guidance on strengthening our agreements between secondary and postsecondary programs. Outcomes of this work
identified two State adopted Programs of Study (Early Childhood and Public Safety.)    

Moving forward, the SOCTE will promote the development of programs of study for all courses offered in the District.  

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

No

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

Yes

The State CTE Office used Perkins funds to support career and technical student organizations by providing Perkins
funds to the D.C. Future Business Leaders of America (FBLA) and the D.C. Health Occupations Student Association
(HOSA) to support student membership and participation in state and national leadership conferences. Career and
Technical Student Organization (CTSO) in the District of Columbia are an integral aspect of Career and Technical
Education programming.    



Step 3: Use of Funds: Part C

Date Printed: 07/11/2018 3

CTSOs prepare high school students to become productive citizens and to assume roles of leadership in the international
economy. These organizations provide a blend of academic and technical skills that is focused on preparing all students
in the areas of leadership, citizenship, teamwork, and a competitive work environment.    

CTSOs in the District of Columbia also provide career and leadership development, motivation, and recognition. Specific
activities in the District of Columbia include:    

1. Funds were used to support special population student costs associated with registration for the HOSA and FBLA
national conferences.    

2. Activities- subsidized funding for co-curricular activities. Eighty percent of DC students qualify for free and reduced
lunch and therefore paying for registration has not been possible for a large majority of our students    

3. Materials and supplies from the SOCTE have been procured to support chapter operations- materials and supplies
have been purchased to support CTSOs.    

Students in FBLA and HOSA school chapters participated in local, state and national leadership training conferences as
well as competitive events including:    

FBLA Fall Regional Leadership Conference, State Competition, State Leadership Conference, National Leadership
conference    

HOSA – Health Occupations Student of America  students participated in the local/state and national conferences to
advance and demonstrate knowledge and leadership skills in the areas of health science.  

7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

Yes

The CTE Office supports the ongoing development and implementation of the Tenacity Employability Skills curriculum.
This curriculum focuses on three character strengths of poise, initiative, and tenacity. These character strengths provide
the foundation skills development for professional skill building.    

The CTE State Office provided funding and approved programs to support students development of employability skills in
diverse career fields. Preparation in a number of high demand and high growth occupations included work-based learning
experiences, including internships, job shadowing, and industry field trips. The following goals have been developed for
students:    

* 90% of interns will demonstrate skills growth by the end of the internship  * 90% of interns will complete the 6 week
internship experience  * 85% of career ready interns will be able to articulate post-secondary goals  * 85% of career ready
interns will graduate from high school and be accepted into college    

The CTE Office also supports CTSOs, and students learn practical employability skills respective to industry-level mastery
standards and related knowledge through participating in leadership conferences and trainings, spending quality time
on-site with industry leaders, networking with industry professionals and gaining internships with employers.  

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

No

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

No

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 
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Yes

The CTE State Office provides funding and support for business, entrepreneurship education and training. The primary
curricular focus areas include: NFTE . The DC Network for Teaching Entrepreneurship Program is classroom-based with
entrepreneurship curricula that teach important career ready skills in the context of building a business plan. The
project-based learning lessons and experiential classrooms further provide DC students the opportunity to develop an
entrepreneurial mindset that supports their ability to solve complex problems, recognize opportunity and understand the
value of assessing and taking calculated risks.    

DC CTE business and entrepreneurship programs are rigorous, experiential, and vital to students’ futures, and volunteers
from local businesses share their expertise in our classrooms. At the end of the course, the D.C. students have a chance
to compete for seed capital through a series of business plan competitions, from their classroom, to regionals, to NFTE’s
national competition. Currently 3 DCPS schools participate in this NFTE programs.  

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

No

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

Yes

The SOCTE provided access to Virtual Job Shadow and Career Coach across the District as online resources for
students and teachers.  Both products were customized to provide hyper local employment data for the D.C. workforce.
Professional development was provided to teachers and school counselors prior to the start of school.  


