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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

No

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

Yes

The State Office used Perkins funds to enhance data systems to collect and analyze data on secondary and
postsecondary academic and employment outcomes. OSSE’s Perkins funds supported the data analysis of Perkins
graduates and academic achievement data. The State CTE Office has a data sharing agreement with the University of
Baltimore’s Jacob France Institute to provide FEDES: Federal Employment Data Exchange System wage and earning
longitudinal data for DC Public High Schools and DC Public Charter School’s graduates, and the University of the District
of Columbia’s Community College.    

More specifically, during this reporting period, the State Office initiated two new projects with Jacob France:  (1) to expand
workforce data matching services with LEAs and (2) to plan longitudinal data analysis, data sharing and define the next
steps to ensure the State Office and the LEA receive an outlook on the data that meets their respective needs for Federal
and State funding requirements.    

As a result, the State Office reviewed a JFI report for a school district that was prepared by the Jacob France Institute.  
This report informed the district on the results of two studies on student outcomes after graduation. The National Student
Clearinghouse: Student Tracker study and the Jacob France Workforce Outcomes study. Data from the Student Tracker
were merged with the workforce data from Jacob France in order to assess how college attendance and completion would
impact the workforce outcomes of both high school graduates and non-graduates.      

The State Office began working with the Jacob France Institute for a longitudinal data analysis study for DC Public School
and DC Charter School graduates and non-graduates similar to this report.    

The anticipated impact of the State Office partnering with Jacob France for a similar longitudinal study includes  (1)
greater understanding of the workforce and social implications for all students to obtain a diploma and the completion of a
college degree, (2) access to reliable data on college, career and workforce outcomes for DCPS and DCPCS students to
include but not limited to the following: (i) percent of students enrolled in college following graduation from high school;
(ii)percent of students who returned for a second year (freshman to sophomore retention); (iii) top local and out of state
colleges where students have a higher success rate of completion; (iv) degree fields with the highest percentage of
graduates; (v) percentage of the high school graduates that are working full-time; (vi) percentage of drop-outs that have
full-time jobs; (vii) percentage of high school graduates that enter college, at some point during the identified study period;
(viii) percentage of these students that had a college degree and (ix) percentage of the high school drop-outs that entered
college and that had graduate from college (during the identified reporting period).    
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1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

Perkins Program and Fiscal Accountability Review    

During the 2014-2015 reporting year, the State CTE Office assessed the career and technical education programs funded
under Perkins IV by managing the state accountability and assessment system to include regularly reviewing CTE Perkins
grant activities, metrics, program outcomes and expenditures for state and local funding as well as the implementation of
the monitoring schedule as reported in the 2013-2014 CAR. The State Office used the OSSE Career and Technical
Education CTE Comprehensive Monitoring Tool access program quality in the following areas 1) curriculum 2) instruction
3) assessments 4) postsecondary connections 5) industry connections 6) career awareness 7) special education 8)
special populations 9) financial administration 10) equipment and inventory management 11) expenditures 12) time and
effort    

Career and Technical Education Program monitoring visits were performed as follows:    

Name of School                                  Pre-Conference Dates            On-Site Review Dates    

Friendship Collegiate PCS                      January 14, 2015                     January 27-28, 2015    

Friendship Collegiate Tech Prep             January 14, 2015                      January 29-30, 2015    

Phelps Architecture,                              February 11, 2015                     February 18-20, 2015    

Construction and Engineering    

High School    

Columbia Heights Education Campus       February 23, 2015                   March 4-6, 2015    

Dunbar High School                                 March 31, 2015                      April 8-10, 2015    

On Site Monitoring Reviews    

The State CTE Review team, that consisted of the CTE State Director and two (2) Performance Accountability
Coordinators, performed the following for each subrecipient: reviewed documentation as it relates to the subrecipient’s
local application, programs of study and curricula; reviewed student data/student records as they related to the program
area(s); visited classrooms and service areas of the Perkins/CTE programs and interviewed CTE students, teachers ,
guidance counselors and school administrators.    

Monitoring Reports and Resolution    

Following the site visits, the State CTE Review team held exit interviews with key subrecipient staff to discuss preliminary
findings and next steps.  Each LEA received a Letter of Findings (LOF) including a copy of the overview of findings,
recommendations and corrective action plans, if applicable.    

Once the LEA has submitted sufficient evidence to the State CTE Office that Compliance Plans have been fully
implemented, the State CTE Office considers the findings resolved. As such, a close out letter is issued indicating that all
findings have been resolved.    

All schools that were reviewed were found to have compliance issues.  The State CTE Office is currently working with the
schools on corrective action plans and providing targeted technical assistance to all LEAs/schools.    

The State CTE Office continues to monitor and oversee corrective action plans, in tandem, monitoring site visits for the
2015-2016 program year have been scheduled as follows:    
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School                                                           Tentative On-Site Review Dates    

Coolidge High School                                       Jan. 27-Jan. 29    

Eastern High School                                         March 9-March 11    

Woodrow Wilson High School                            March 23-March 25    

IDEA PCS                                                       April 12-April 14    

Enterprise Grants Management System (EGMS)    

The State CTE Office worked in collaboration with the Office of the State Superintendent’s Grants Management Office to
transition the State CTE Office Compliance Monitoring Tool that is utilized to monitor programs implemented by Perkins
grant sub-recipients to online in the Enterprise Grants Management System (EGMS). During this reporting period, the
State Office Performance Accountability Coordinators provided source materials that were used to build the monitoring
collections within EGMS and served as “testers” for the EGMS test environment supporting the Grants Management
Office moving the online monitoring from the testing phase to the production phase.    

Compliance monitoring for selected subrecipients, beginning the 2015-2016 program year, will be completed via the
EGMS which provides a more streamlined and transparent monitoring and compliance process that reduces
administrative burdens on the State Office and the LEAs.    

Civil Rights & Gender Equity     

During the 2014-2015 reporting year, the State CTE Office assessed Career and Technical Education programs funded
under Perkins IV by managing the Civil Rights Methods of Administration (MOA) process to ensure that as a recipient of
federal financial assistance, District of Columbia Public Schools are complying with federal laws and regulations that
prohibit discrimination based on race, color, national origin, sex and disability.    

The State CTE Office implemented the Methods of Administration (MOA) program by providing targeted technical
assistance for schools. Through a series of meeting with the DCPS Compliance and Policy Office and the Office of the
Chief Operating Officer work on MOA efforts commenced. The meetings addressed:    

1. Civil Rights/Gender Equity monitoring schedule for DC Public Schools,    

2. Outstanding findings as stated in the Letter of Findings and    

3. Pending action items    

More specifically, the State CTE Office provided guidance to DC Public Schools on open voluntary compliance plans
(VCP), outstanding issue areas that required corrective action and the specific corrective action to be completed
respective to each open VCP.    

The State CTE Office maintained communication with the DC Public Schools Compliance and Policy Office throughout
the program year to monitor the process ensuring that DCPS submitted sufficient evidence for voluntary compliance plans
to be fully implemented.   

2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

Microsoft IT Academies Implementation 2014-2015    

The State CTE Office approved and expanded the use of technology in career and technical education by sustaining the
implementation of the Microsoft Information Technology (MSIT) Academies for District of Columbia High Schools and
adult learners through partnership with CCI Learning, Inc. and Microsoft, an education technology company specializing in
interactive courseware, certification, software licensing and educator services, District of Columbia Public Schools and
District of Columbia Public Charter Schools    

Microsoft IT Academy courses, including Microsoft Office Word, PowerPoint, Excel, Outlook and Access, were offered in
(8) public schools, (4) Public Charter Schools and (2) Adult Education Schools. The schools included:    
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1. Academy of Hope    

2. Ballou STAY High School    

3. Benjamin Banneker High School    

4. Four Walls    

5. Coolidge High School    

6. Friendship Collegiate Academy    

7. H.D. Woodson    

8. Integrated Design & Electronic Academy    

9. Latin American Youth Center Career Academy    

10. Luke C. Moore High School    

11. Roosevelt High School    

12. Roosevelt Stay High School    

13. The Community College Preparatory Academy    

14. SEED Public Charter School    

This sustained Digital Literacy Initiative continued to have positive outcomes resulting in 364 students earning Microsoft
certifications– a 15% increase over the last program year – acquiring foundational technical knowledge and skills.    

The State Office, CCI Learning and Microsoft collaborated to culminate the program year by providing an end-of-year
MSIT Project celebration for MSIT Academy teachers and students at the Regional Microsoft Office located in the District
of Columbia.  Thirteen (13) top scoring exam students were awarded an certification of appreciation.    

In addition, the State Office’s Information Technology Consultant provided a professional development opportunity for
MSIT teachers  - “Implementation of Microsoft IT Academy: Focus on Classroom Strategies”  MSIT teachers learned to
build MSIT skills and competencies as well as learned strategies for using technology in the classroom to improve student
achievement.   

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

The CTE State Office provided professional development (PD) opportunities on the following topical areas for Career and
Technical Education and General Education teachers for DC Public Schools and DC Public Charter Schools:    

Area 1: Effective Instruction    

1. High Quality Career/Technical Instruction for the 21st Century (Part 1 & 2)    

2. Micro messaging to Reach and Teach Every Student    

3. The Core Principles of Math-in-CTE    

4. Using Questioning to Monitor for Understanding    

5. Developing Rigorous Lessons for Increased Student Learning – and – Developing Assessments to Meet    Established
Goals    

Area 2: Literacy Intervention    

1. Higher Order Questioning    
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2. Classroom Management for Instructional Success    

3. Cloze Reading Process    

4. Blending Learning (Group Techniques)    

5. Vocabulary Strategies    

6. Strategies Associated with the Reading Process    

7. Reading Strategies: Helping Struggling Readers    

Area 3: College and Career Readiness    

1. Engaging the Disengaged Student: Learning and Teaching – Student focused for success    

2. Integrating College and Career Readiness into Guidance & Counseling Process for School-Based Counselors    

3. Using Educational and Career Pathway Data to Impact on School Improvement Goals    

4. STEM Action Planning  

4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

The State provided preparation for non-traditional fields in current and emerging professions that exposed students
including special populations to high skill, high wage occupations by providing the 2015 Young Men’s and Young
Women’s Conferences on College and Careers: Visions of Opportunity where 290 young men and 241 young women
were in attendance.      

The Young Men's and Young Women’s Conferences are targeted to D.C. Public and D.C. Public Charter school students
in grades 8-12 providing a professional conference experience and environment with unique opportunities to discover and
explore priority career sectors in the District of Columbia as defined in the District of Columbia Career and Technical
Education Strategic Plan.  The priority career sectors represented in the conferences were as follows:    

1. Science, Engineering, Math and Technology    

2. Information Technology    

3. Business Management & Administration    

4. Hospitality and Tourism    

5. Health Science    

6. Law, Public Safety, Corrections & Human Services    

7. Finance    

Students were provided an opportunity to learn about careers in high wage, high skilled, and high demand career sectors
by participating in interactive workshops led by professionals in the respective industries and engaging with exhibitors.    

Additionally, the State provided exposure to 8th grade middle school girls in the non-traditional field of information
technology and STEM by partnering with Microsoft, Inc. to provide the Microsoft DigiGirlz Day – a one day technology
camp for young girls in grades 8th and 9th exposure to the field of information technology field.    

Approximately seventy (70) young girls from DC Public and DC Charter Schools were exposed to cutting-edge
technologies such as:    

1. Developing code on “touch” technology like the Microsoft Surface tablet    

2. Building apps for cell phones and other devices    
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3. Testing their imagination for creating videos used in Xbox gaming    

4. Engaging in career discussions with Microsoft Academy of College Hires (MACH) – young adult women that    
participated in Microsoft Internship experiences and were hired to work for Microsoft.  

5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

1. District of Columbia Special Edition American Careers Magazine.    

The CTE State Office collaborated with DC Public Schools and DC Public Charter Schools to ensure that special
population students received the District of Columbia Special Edition of American Careers Magazine: Expanding Career
Options. This magazine is important to special populations because it provides timely and accurate information on diverse
careers that are high wage, high skill and high demand assisting students, parents, guardians and guidance counselors in
working with students to identify career interests and college and career planning.    

2. STEM Conferences    

The CTE State Office focused the Young Men and Young Women’s College and Career Conferences to expose special
population students to diverse career sectors that lead to high-skill, high wage and high demand occupations.  The State
Office engaged DCPS and DCPCS administration and staff to recruit students considered to be in special populations to
attend the conferences. Thereby, the conferences serve a dual purpose – preparation for non-traditional fields that lead to
high-skill, high wage and high demand occupations and connecting special populations to these career opportunities.    

Last, the CTE State Office provided a full-day STEM conference for students at the DCPS STEM focused high school;
H.D. Woodson High School.  Students were able to connect with leading experts in the fields of science, technology,
engineering, and transportation.    

3. Digi Girlz Day    

Approximately seventy (70) young women from DC Public and DC Charter Middle Schools were exposed to the
non-traditional field of information technology and STEM via the Microsoft DigiGirlz Day – a one day technology camp for
young ladies in middle school grades who want to experience first-hand what it would be like to have a career in an IT
related field.    

4. Civil Rights & Equity – Methods of Administration Monitoring    

The State CTE Office provided support for programs for special populations that lead to high skill, high wage and high
demand occupations through the Civil Rights & Equity – Methods of Administration Monitoring.    

   

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

Targeted Technical Assistance    

In addition to the Professional Development opportunities offered during this reporting period, the State CTE Office
provided targeted technical assistance for eligible recipients through conference calls and on-site meetings with LEAs on
the following topics:    

1. Review of current CTE Programs    

The State Director and the State Office Program Accountability Coordinators provided direction and guidance to current
LEAs on technical skill assessments for the LEAs respective programs of study; strategies to increase the number of
students who were prepared for the technical skill assessments and certification exams; connecting LEA Administrators
and CTE teachers with public and private resources that would support scaling up their current programs especially in the
areas of industry advisory committees and work-based learning opportunities; connecting, where applicable, LEAs with
Workforce Investment Opportunity grantees for partnership opportunities; ensuring that LEAs’ are aware of District  of
Columbia Workforce Investment strategies and goals ensuring CTE program alignment.    

2. Creating new CTE Programs    
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The CTE State Director and the State Office Program Accountability Coordinators provided direction and guidance to
LEAs who began new career and technical education programs. The technical assistance included advisement on the
selection of programs of study that are aligned with the District of Columbia Priority Career Sectors and matches the LEAs
strengths; resources and curricula available for the programs of study; and technical skill assessments that are available
for the respective programs of study.     

3. Budgetary and Financial Management of CTE Programs    

The CTE State Office provides leadership and guidance on CTE program budgets, allowable and disallowable expenses,
submitting requests for payment via the Electronics Grants Management System and strategies that ensure LEAs are
drawing down funding.    

4. Increasing student involvement and graduation rates     

The CTE State Office provides LEAs and schools support in assisting students to meet rigorous course standards in
academic and career and technical education courses through strategies such as: credit recovery, tutoring and outreach
to truant students; middle school connections/partnerships; strategies for teachers to help students see a connection
between high school and their futures by utilizing the planned sequence of career/technical courses and how their
academic and career/technical courses  links to an interest area; and strategies to improve guidance counselors
appropriate knowledge of CTE content areas and programs of study    

5. Using data to inform program improvement outcomes – targeted technical assistance sessions were held with LEAs
regarding the capacity and benefits of the Jacob France Institute data sharing partnership, especially how LEAs can utilize
the data analysis to report and improve program outcomes; utilizing student performance data from technical skill
assessments to inform CTE program improvement    

   

7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

42150

Number of students participating in Perkins CTE programs in state correctional institutions:

60

Describe the CTE services and activities carried out in state correctional institutions.

In the 2014-2015 program year the DC CTE Office supported the District of Columbia Department of Corrections to
provide Work-Based Readiness Skills and Training with incarcerated males and females. The State Office has secured
Education Services of Greater Washington (ESGW) to provide workforce development training for the incarcerated males
and females at the District of Columbia Jail.  ESGW offers participants the “Youth Education Services Success Program
(YES)” which will provide high quality literacy-based programs for participants housed by the District of Columbia
Department of Corrections at the District of Columbia Jail. The YES program focuses on basic skill enhancement, college
and career awareness, and employability skill training. ESGW also offers adult men and adult women in the secure facility
targeted career readiness coursework.    

In addition, the State Office has created a partnership with University of the District of Columbia Community College and
Education Services to offer one comprehensive career education course aimed to offer college and career awareness.
Adult and juvenile males participated in two separate Core Construction Programs. Adult females participated in a
Hospitality and Tourism program. All students also work on a workforce readiness curriculum.    

   

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 
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42150

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

0

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

Individual with disabilities will be integrated with the adult (male and female) and juvenile population previously mentioned
and will receive the same program services – participation in the YES program and enrolling in either the Core
Construction course or the Customer Service/Hospitality Tourism course.     

   

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

Yes

The District of Columbia used Perkins funds to support public charter schools operating career and technical education
programs. Six (6) secondary Public Charters schools receive Perkins Funds and each enthusiastically participated in
professional development planning and training targeted to their interests and needs. Also, teams from five of the schools
attended the 2013 High Schools that Work/Southern Regional Education Board Conference DC State Team.Professional
Development planning and implementation on the following topics:    

1. High Quality Career/Technical Instruction for the 21st Century (Part 2)    

2. Blended Learning (growing techniques)    

3. Strategies Associated with the Reading Process    

4. Reading Strategies: Helping Struggling Readers    

5. Engaging the Disengaged Student: Learning and Teaching – Student focused for success    

6. High quality Career/Technical Instruction for the 21st Century (Part 1)    

7. Developing Rigorous Lessons for Increased Student Learning – and – Developing Assessments to Meet Established
Goals    

   

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

No

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

No

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

Yes

The D.C. State Office provides Perkins funding to support career and technical education programs for adults and school
dropouts to complete their secondary school education. The following schools that support adults who have dropped out
of school and the respective CTE Programs of Study include:    

1. Luke C. Moore High School -Business Management and Administration    
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2. Roosevelt  STAY-Business Management and Administration and Finance     

3. Ballou STAY-Hospitality and Tourism and Transportation, Distribution, and Logistics  

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

No
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

The integration of academics in CTE is a required element that all LEAs addressed in their OSSE/CTE Perkins
Application. Improving academic performance is a high priority for all DC state sponsored professional development
offerings. CTE Academic Integration during this program year included the following:    

1. High Quality Career/Technical Instruction for the 21st Century (Part 1 & 2)    

2. Higher Order Questioning    

3. Classroom Management for Instructional Success    

4. Cloze Reading Process    

5. Blending Learning (Group Techniques)    

6. Strategies Associated with the Reading Process    

7. Using Questioning to Monitor for Understanding    

8. The Core Principles of Math-in-CTE    

9. High Quality Career/Technical Instruction for the 21st Century (Part 1)  

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

The State CTE Office supported partnerships and worked collaboratively with business, industry, non-profit and
community based-organization partners during the 2014-2015 program year to enable students to achieve state academic
standards and career and technical skills.    

The following partnerships provided support for DC Public Schools, DC Public Charter Schools, and the University of the
District of Columbia Community College in the 2014 - 2015 program year:    

1. American Association of University Women    

2. Association of Career and Technical Education    

3. Career & Technical Education Equity Council    

4. CCI Learning Solutions    

5. Council of Chief State School Officers    

6. DC Department of Employment Services    

7. DC Metropolitan Police Department    

8. DC Office of the Chief Medical Examiner    

9. DC Office of the Deputy Mayor of Education    
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10. DC Workforce Investment Council    

11. Education Services of Greater Washington    

12. Howard University    

13. Jobs for America’s Graduates (JAG) –DC    

14. Joint Educational Facilities, Inc.    

15. Microsoft    

16. National Association for Career and Technical Education State Directors    

17. National Coalition for Women and Girls in Education    

18. National High Schools that Work-SREB    

19. National Restaurant Association    

20. National Technical Association    

21. National Women's Law Center    

22. Naval Criminal Investigative Services (NCIS)    

23. On-Ramps to Careers    

24. Project Lead the Way    

25. The National Center for Construction Education and Research (NCCER)    

26. University of Maryland    

27. US Department of Homeland Security    

28. Women in Engineering Program at the A. James Clark School of Engineering University of Maryland  

3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes

The State Office collaborated with the Southern Regional Education Board to plan for the implementation of the Guidance
Counselor Professional Development Initiative for DCPS and DCPCS Counselors: Counseling for Careers (C4C) for
District of Columbia Counselors K-12. Guidance Counselors will participate in a series of five (5) professional
development opportunities. As a result of participating, guidance counselors participated in PD that:    

1. Examined and researched knowledge and beliefs regarding the future of education and its relationship to the workforce
of the 21st century.    

2. Introduced to Counseling for Careers (C4C) seven essential strategies and methodology for implementation.    

3. Examine the terminology and organization of career clusters, pathways and programs/plans of study and distinguish
among career clusters, pathways, and career academies. Using a set of criteria and a checklist, examine and analyze
career pathways and programs of study, while discussing the necessity of cluster implementation. Teams will brainstorm
actions for identifying key players, and partnerships necessary for an effective, successful effort    

4. Examine research-based indicator and Best Practices for middle grades, high school, and shared time technology
centers guidance, advisement, and transitions and estimate the extent to which these practices are present in their
schools.    

5. Learn and share strategies for increased parent and community involvement including but not limited to, education and
career exploration events, academy night, parent partnerships, and career role models resource bank.    
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6. Examine district’s status with best practice indicators and estimate to what extent these efforts are present within their
district. Identify and brainstorm key components and recommendations for successful implementation of a
districtwide initiative  

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

Yes

Yes. The State Office supported Perkins LEAs and postsecondary institutions in developing articulation and dual
enrollment agreements.   

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

Yes

The CTE State Office used funds to facilitate sub baccalaureate career and technical education students into
baccalaureate programs. The CTE State Office supports tuition and transition support for D.C. high school students who
transition into undergraduate programs. The UDC-CC's CARE Dual Enrollment Program 1) help District students enter
college prepared by dual enrolling in college-level credit-bearing courses, and 2) provide District students supports with
their transition to college to ensure a positive postsecondary experience. With this mission and our past three years of
service to District students, our vision has always been to allow all District students to earn college credits while saving
time and money toward college completion.      

The CTE State Office supports the District of Columbia’s largest dual enrollment program in the District of Columbia,
UDC-CC’s CARE Dual Enrollment Program provides increased student access to dual enrollment opportunities in the
District. Given UDC-CC's partnerships with multiple District LEAs, including the District of Columbia Public Schools
(DCPS), the Program offers over 70 course offerings, including over 13 dual credit course options through various LEA
partnerships.    

The impact of the dual enrollment and transition support provided by the CTE Office include (1) increasing the number of
District pre-college students entering college prepared with college-level course credits earned at UDC-CC, and (2)
providing UDC-CC faculty and students the opportunity and training to serve as faculty mentors, ambassadors, and
supplemental instructors for CARE Program students, ensuring a smoother transition to a college experience.   

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

Yes

The State CTE Office used Perkins funds to support career and technical student organizations by providing Perkins
funds to the D.C. Future Business Leaders of American (FBLA) and the D.C. Future Health Professionals (HOSA) to
support student membership and participation in state and national leadership conferences. Career and Technical Student
Organization (CTSO) in the District of Columbia are an integral aspect of Career and Technical Education programming.
CTSO's prepare high school students to become productive citizens and to assume roles of leadership in the international
economy. These organizations provide a blend of academic and technical skills that is focused on preparing all students
in the areas of leadership, citizenship, teamwork, and a competitive work environment.     

CTSO’s in the District of Columbia also provide career and leadership development, motivation, and recognition. Specific
activities in the District of Columbia include:    

1.    Registration fees for students and advisers- funds were used to cover costs associated with student registration for
the HOSA and FBLA national conferences. Eighty percent of DC students qualify for free and reduced lunch and therefore
paying for registration has not been possible for a large majority of our students    

2.    Transportation for students and advisers to attend national FBLA and national HOSA conferences- costs associated
with students to attend the conferences have been covered with CTE funds. These costs include hotel, airfare, and
ground transportation for the national CTSO conferences    
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3.    Materials and supplies for the state office to support chapter operations- materials and supplies have been purchased
to support CTSOs. These materials and supplies include paper, pens, folders, and external storage drives. These
materials and supplies support the state office and advisors to provide organized CTSO support and leadership.    

  Students in FBLA and HOSA school chapters participated in local, state and national leadership training conferences as
well as competitive events including:    

November 2015 – FBLA Fall Regional Leadership Conference    

February 2015 – Rotary Youth Leadership Conference    

March 2015 – State Competition    

May 2015 – State Leadership Conference    

June 2015 – National Leadership conference    

HOSA – Future Health Professionals  HOSA students participated in the local/state and national conferences to advance
and demonstrate knowledge and leadership skills in the areas of health science.    

June 2015 - National Leadership Conference  

7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

Yes

The State Office funded On-Ramps to Careers to provide critical business-education partnership services that will help
expose over 250 DC Public School students to STEM career professionals and better prepare 30 of these students for
careers through Information Technology related internships.    

The CTE State Office provided the On-Ramps to Careers Initiative (ORCI). The ORCI developed and managed employer
partnerships, organized IT-related speakers and tours, recruited and prepared qualified students, delivered intern success
workshops and provided employment and retention services for interns.    

More specifically, On-Ramps to Careers recruited technology professionals, educators and employers to create STEM
career-exposure events for 300 DCPS students; recruited employers and prepared thirty (30) DCPS students to be placed
into technology career-oriented internships; and delivered three (3) intern preparation workshops    

In addition, through the State CTE Office support of CTSOs, students have the opportunity to learn practical employability
skills respective to particular industries and gain industry related knowledge through participating in leadership
conferences and trainings, spending quality time on-site with industry leaders, networking with industry professionals and
gaining internships with employers.  

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

No

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

No

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

No
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11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

No

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

Yes

The CTE State Office provided occupation and employment information through the publication of the District of
Columbia American Careers Magazine and the partnership with the Jacob France Institute. This publication provides:    

The Jacob France Institute - the State Office continued it’s partnership with the Jacob France Institute of Baltimore to
provide FEDES: Federal Employment Data Exchange System wage and earning longitudinal data for DC Public High
Schools and DC Public Charter School’s graduates, including active duty military personnel.    

The American Careers Magazine - In addition, the State Office, provided occupation and employment information through
the dissemination of the District of Columbia Special Edition of America Careers Magazine. Magazines were delivered to
all District of Columbia Middle and High schools as well as other targeted recipients in the District of Columbia.    

This resource guide, in English and Spanish, provides timely and accurate information on diverse careers that are high
wage, high skill and high demand, assisting parents, guardians and guidance counselors/staff in working with students in
creating both their high school Graduation Plan and their plan for education after high school.    

The American Careers magazine is designed with D.C. specific information to help facilitate students and parents in
exploring and identifying career interests and engaging in college and career planning. The resource information includes:
projected openings and wages through 2020; levels of postsecondary education required for entry-level positions within
their chosen area of interest;  preparation and financial tuition assistance programs; as well as, Associate degree
programs at the University of the District of Columbia Community College and Baccalaureate degree programs at the
Flagship State University of the District of Columbia.  
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Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.

Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.

Population Number of Students in the Number of Students in the Percent of Students Assessed

Numerator Denominator

Secondary    

Students

Postsecondary    

Students
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Step 8: Program Improvement Plans

Extension Requested?

No

Required Program Improvement Plans

Directions: Your state has failed to meet at least 90% of the state adjusted level of performance for the core indicators of
performance listed in the table below. Please provide a state program improvement plan addressing the items found in the
column headings of the table below.

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

5S1 "The following is a list of student Increase the number of Dr. Tony Johnson 12-30-16

categories described by work-based learning experiences

subgroups as identified by the that lead to jobs 

CAR report: 1. CTE male

students 2. CTE female students

3. CTE students who are

disabled (as defined by

ESEA/IDEA) 4. CTE students

who are economically

disadvantaged" 

5S1 "The following is a list of student Increase guidance counselor Dr. Tony Johnson 12-30-16

categories described by training workshops 

subgroups as identified by the

CAR report: 1. CTE male

students 2. CTE female students

3. CTE students who are

disabled (as defined by

ESEA/IDEA) 4. CTE students

who are economically

disadvantaged" 

5S1 "The following is a list of student Increase the support of Dr. Tony Johnson 12-30-16

categories described by articulation agreements 

subgroups as identified by the

CAR report: 1. CTE male

students 2. CTE female students

3. CTE students who are

disabled (as defined by

Date Printed: 02/13/2017 1



Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

ESEA/IDEA) 4. CTE students

who are economically

disadvantaged" 

3P1 "The following is a list of student Increase data tracking Dr. Tony Johnson 12-30-16

categories described by capabilities among LEAs 

subgroups as identified by the

CAR report: 1. CTE male

students 2. CTE female students

3. CTE students who are

disabled (as defined by

ESEA/IDEA) 4. CTE students

who are economically

disadvantaged" 

3P1 "The following is a list of student Increase guidance and Dr. Tony Johnson 12-30-16

categories described by counseling opportunities for CTE

subgroups as identified by the concentrators 

CAR report: 1. CTE male

students 2. CTE female students

3. CTE students who are

disabled (as defined by

ESEA/IDEA) 4. CTE students

who are economically

disadvantaged" 

4P1 "The following is a list of student Increase the number of Dr. Tony Johnson 12-30-16

categories described by articulation agreements with

subgroups as identified by the postsecondary institutions 

CAR report: 1. CTE male

students 2. CTE female students

3. CTE students who are

disabled (as defined by

ESEA/IDEA) 4. CTE students

who are economically

disadvantaged" 

4P1 "The following is a list of student Increase counselor trainings Dr. Tony Johnson 12-30-16

categories described by related to college and career

subgroups as identified by the readiness 

CAR report: 1. CTE male

students 2. CTE female students

3. CTE students who are

disabled (as defined by

ESEA/IDEA) 4. CTE students

who are economically

disadvantaged" 

5P1 "The following is a list of student Increase counselor trainings Dr. Tony Johnson 12-30-16

categories described by related to nontraditional

subgroups as identified by the participation 
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

CAR report: 1. CTE male

students 2. CTE female students

3. CTE students who are

disabled (as defined by

ESEA/IDEA) 4. CTE students

who are economically

disadvantaged" 

5P1 "The following is a list of student Increase the number of Dr. Tony Johnson 12-30-16

categories described by publications that encourage

subgroups as identified by the nontraditional participation 

CAR report: 1. CTE male

students 2. CTE female students

3. CTE students who are

disabled (as defined by

ESEA/IDEA) 4. CTE students

who are economically

disadvantaged" 

5P2 "The following is a list of student Increase counselor trainings Dr. Tony Johnson 12-30-16

categories described by related to nontraditional

subgroups as identified by the participation 

CAR report: 1. CTE male

students 2. CTE female students

3. CTE students who are

disabled (as defined by

ESEA/IDEA) 4. CTE students

who are economically

disadvantaged" 

5P2 "The following is a list of student Increase the number of Dr. Tony Johnson 12-30-16

categories described by publications that encourage

subgroups as identified by the nontraditional participation 

CAR report: 1. CTE male

students 2. CTE female students

3. CTE students who are

disabled (as defined by

ESEA/IDEA) 4. CTE students

who are economically

disadvantaged" 

3S1  "The following is a list of student Increase the number of Dr. Tony Johnson 12-30-16

categories described by intervention strategies to support

subgroups as identified by the on time high school graduation

CAR report: 1. CTE male

students 2. CTE female students

3. CTE students who are

disabled (as defined by

ESEA/IDEA) 4. CTE students

who are economically

Step 8: Program Improvement Plans

Date Printed: 02/13/2017 3



Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

disadvantaged" 
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Local Program Improvement Plans


