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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

No

The State CTE Office  has developed a system for implementing technical skill assessments (TSAs) and encourages
LEAs to use the system for supporting learning in preparation for technical skill exams. The TSA system is addressed in
the State CTE policy and procedure manual, it is included in the monitoring protocol, and expectations for implementing
TSAs are provided in the local Annual Application process.  The State CTE Office has produced “A Career and Technical
Education Guide to Technical Skill Assessment Policy and Procedures in the District of Columbia” to explain the workings
of the TSA system.  Valid and reliable assessments have been identified for all secondary Perkins CTE programs in the
District, including assessments aligned with industry-recognized standards, if available.  The State CTE Office also
permits LEAs to select appropriate assessments.  Technical Skill Assessment Information Sheets are available for each
program of study, providing LEAs with information about the preselected assessments.    

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

Yes

OSSE’s SLED data system is supported by Perkins funds through a collaborative agreement with the Jacob France
Institute at the University of Baltimore. The agreement provides longitudinal data on employment outcomes of CTE
graduates. OSSE’s CTE Office has instituted data control measures that ensure data integrity, consistency, and accuracy
for secondary and postsecondary employment outcomes.   
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1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

In program year 2012-2013, the District of Columbia State Career and Technical Education (CTE) Office within the Office
of the State Superintendent of Education (OSSE) has built an infrastructure of policy and processes to systematically
drive accountability and provide guidance for program improvement.  Building on the assessment of CTE programs in the
District that was completed by the DC CTE Task Force in December 2012, the State CTE Office envisioned and has
developed a means of strengthening its assessment of CTE programs on a long-term, consistent basis.  These
improvements will support all students and with a specific focus of enabling special populations of students to meet
adjusted levels of performance and prepare for further education training for high skill, high wage, or high demand
occupations.    

The District of Columbia serves eighteen (18) high schools operated by the District of Columbia Schools. This population
includes two (2) career and technical high schools, thirteen (13) comprehensive senior high schools, three (3) Alternative
Education Centers. The District of Columbia also supports five (5) Public Charter Schools operated by the D.C. Public
Charter School Board. The District supports one (1) State Operated Youth Corrections Program Facility (D.C. Department
of Youth and Rehabilitative Services). The District also supports two (2) postsecondary institutions (including the
University of the District of Columbia’s Community College, which was founded in 2009, and had a name change in 2011
from the Community College of the District of Columbia. OSSE continues to invest into a series of program improvements.
While the systems and accountability documents will undergo continuous refinement, there have been a number of
substantial projects completed this year. A comprehensive review was performed for 100% of CTE Perkins programs.
This review included: stakeholder meetings, performance calculations, self-assessment documents, and teleconference
audits. A review of all POS (programs of study) was conducted to insure compliance with Carl D. Perkins and D.C.
regulations. This work focused on continuous quality improvement and an analysis of the adjusted levels of performance
of special populations. Subreceipients were provided targeted technical assistance on how  prepare special populations
for further education and training, high skill, high wage, and high demand occupations.    

The CTE staff regularly reviews CTE Perkins grant activities, metrics, outcomes, and expenditures for state and local
funding. The CTE State Office has developed a four-pronged system for gathering more robust program information and
guiding program improvement to better leverage resources for program improvements. These areas focus on Perkins
quality review, compliance, and targeted technical assistance:    

1. Perkins Fiscal Accountability    

2. Civil Rights and Gender Equity    

3. Data Accountability    

4. Perkins Program Review    

To continue the work of improved accountability and performance the State CTE Office has rewritten and expanded its
local Annual Application for Perkins funding to collect more robust information from subrecipients and to include more
guidance on accountability and program quality expectations.  Together with OSSE’s Office of Data Management (ODM),
our system for capturing and managing data for assessing CTE programs yields  more complete data of better quality.
 Our monitoring process, including new policy and procedure documents as well as a newly developed monitoring
instrument, has now been successfully implemented with DC Perkins learning education agencies (LEAs).  The
foundation for these advances is the comprehensive policies and procedures that have been developed.    

Comprehensive Policy and Procedure Manual    



Step 3: Use of Funds: Part B

Date Printed: 02/13/2017 2

This year, the State CTE Office completed, vetted, distributed, and provided professional development and technical
assistance on its new comprehensive policy and procedure manual, “Guidance for Carl D. Perkins Grant Subrecipients,
2013.”  Subrecipients have been pleased to receive this guidance.  It addresses the following topics: the purpose of the
Perkins Act and useful definitions; guidelines for the distribution of Perkins funds for local secondary and postsecondary
allocations; five-year and annual subrecipient applications and reports; CTE program and Program of Study
characteristics and the approval process; allowable and unallowable uses of Perkins funds and basic cost principles
according to relevant OMB Circulars; supplement not supplant policy; basics of the CTE accountability system including
the Perkins core indicators of performance, student population definitions, and reporting requirements; OSSE’s Perkins
funding reimbursement process; policies for time distribution, inventory and equipment policy and procedure; equitable
access and participation guidance; and monitoring policy and procedure.    

New Local Annual Application for Perkins Funding    

The local Annual Application for Perkins funding is one means of annually assessing Perkins programs, and the
State CTE Office has developed a new local Annual Application for better performing this function and meeting the needs
of our special populations of students. Significant new items are now required in order to attain a more robust set of
information from every prospective or existing Perkins subrecipient.  With the goal of emphasizing program quality in
addition to accountability, the State CTE Office researched best practice models from selected states and included
recommended items from the DC Career and Technical Education Task Force.  Most of the new items are described and
accompanied by a table for inputting information.  The Application is intended to educate and to drive program quality
while assessing CTE programs    

Many requests for information or requirements made in the Application are based on the State CTE Office’s Core
Elements of Quality for CTE Programs of Study.  Applicants now must present labor market data and economic
development projections demonstrating a need for a given program in DC before the program will be supported with
Perkins funds.  Applicants must present a non-duplicative sequence of secondary and postsecondary courses designed to
scaffold learning for Programs of Study leading students to high wage, high skill, or high demand occupations.  Tables
requiring course descriptions with a crosswalk indicating the standards taught in each course are required.  The titles of
technical skill assessments for each program are requested along with the industry standards to be assessed and
whether industry certifications are available to students who pass the exams.  Information pertaining to the existence and
development of Industry Advisory Boards and articulation or dual enrollment agreements is requested.  CTE Program staff
also evaluate applications for their propensity to move the academic achievement levels of special populations forward.
This includes programs, services, and supports that While the new local application will undergo continuing revisions to
make it increasingly user friendly and to refine the amount and type of information requested, it is our most thorough
application to date.    

Date Collection, Management, and Reporting    

The State CTE Office and the OSSE Office of Data Management (ODM) have accelerated progress in establishing
procedures for improved data collection and management for reporting.  This reporting is designed to enable special
pooluations of students to meet adjusted levels of performance by targeted the specific areas that they need for targeted
interventions. Interventions include academic software and professional development of teachers. In addition to the
internal weekly meetings between CTE and ODM, meetings were also held with stakeholders from DCPS, UDC CC, the
Public Charter School Board (PCSB), and the DC CTE Task Force.  Participants clarified data needs, databases to be
developed, definitions, and feasible schedules for collection. The meetings addressed concerns of the various parties and
allowed them to review and adjust the procedures together for a new, improved 2012-2013 year of data processes.    

Last year the State CTE Office and ODM jointly conducted site visits to Perkins subrecipients to explain the data
collection.  This year we included much more lead time to gather and validate data.  We developed and presented a
webinar for local education agencies, UDC CC, and charters for this year’s data collection process and published
separate instructions for the secondary education populations.  A special emphasis is placed on designing CTE programs
to enable special populations to prepare for further education or training, or for high skill, high wage, or high demand
occupations. Data elements are defined according to Perkins definitions and subgroups in the “Instructions for Data
Collection: Career and Technical Education” document that was distributed.    
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The State CTE Office and ODM have revised the EDFacts files for secondary students to prevent duplicative CTE student
counts.  This is a major change.  Recognizing that the student counts will be lower initially, we are implementing steps
toward greater data integrity.  Reporting classifications now adhere to the following: C082 CTE Concentrators
Exiting; C083 CTE Concentrator Graduates; C142 CTE Concentrators Academic Attainment; C154 CTE Concentrators
Graduation Rate C155; CTE Participants in Programs for Non-Traditional; C156 CTE Concentrators in Programs for
Non-Traditional; and C157 CTE Concentrators Technical Skills.    

To remedy data collection problems at the postsecondary level, The State CTE Office and ODM met with UDC CC to
discuss requirements, and this year their data team will include management (as does DCPS’s team at the secondary
level).  Last year’s 2011-2012 Perkins Consolidated Annual Report (CAR) posed new difficulties because we included
adult core performance indicators for the first time in an effort to distinguish credit-bearing CTE coursework at UDC CC
from non-credit bearing.  No students were reported for performance indicator 3A1, Retention or Transfer.  At the time of
the CAR report, UDC CC was unable to track students.  This year we have been working with the UDC CC data team to
refine data definitions and enable more rigorous data collection for reporting on the new indicators.  UDC CC has changed
their reporting process and can now provide numbers for transfers between workforce/certificate programs and UDC CC
AA degree programs.  The 2012-2013 data will be more robust with all subgroup information and data sources to be
reported.    

Additionally, to enhance data systems to collect and analyze data on secondary and p-ostsecondary academic and
employment outcomes, the State CTE Office continues its agreement with the University of Baltimore’s Jacob France
Institute to provide wage and earning data as follows:    

Quarterly earnings (note that this does not include any designation of full-time or part-time, no hourly rate, nor does it
mean that someone worked continuously throughout the quarter (e.g., Jan-Mar).  The time frame to be provided is as far
back as 1985 and up to the most current quarter of Jan-Mar, 2012.  It is important to remember that wage record matches
hinge on an accurate SSN – invalid SSNs will be purged from the record.  Quarterly earnings include the reporting
employer’s Maryland UI Tax Account Number.  It is possible for individuals to have multiple employers within a single
quarter.    

NAICS codes (North American Industry Classification System).  By linking the employer’s tax account number, it is
possible to obtain the employer’s industry code.  While this is not an occupation designation of the individual, it gives an
idea of the employer.    

Adjacent state data (TRADE):  includes quarterly matches for DC, PA, VA and WV.  Only the quarterly earnings amount
and State ID are available for 8 quarters preceding the match request.    

Federal Employment (FEDES):  includes employment in OPM, US Postal Service and the Department of Defense
throughout the US.  At present, only the DOD matches as an aggregate number with a Yes/No designation are allowed to
be returned.  Earnings can be included with OPM and USPS matches.  These are similar to TRADE matches in that they
are quarterly and include 8 quarters of data.    

Monitoring System    

This year, the State CTE Office also developed and refined core components and activities of its monitoring system:
policy and procedure documents; a monitoring instrument to be used by Perkins subrecipients for self-assessment prior to
monitoring and as the evaluation instrument itself; schedules for monitoring, including preparatory
monitoring preconferences with subrecipients, immediate feedback after monitoring, technical assistance following the site
visit and delivery of the monitoring report; and technical assistance for developing subrecipient Corrective Action Plans if
needed. The new monitoring system is focused on ensuring that CTE programs are designed to enable special
populations to meet adjusted levels of performance; and    

to prepare special populations of students for further education or training, or for high skill, high wage, or high demand
occupations.    

Monitoring Instrument    



Step 3: Use of Funds: Part B

Date Printed: 02/13/2017 4

The new monitoring instrument identifies performance indicators and the kinds of documents that can be used as required
evidence demonstrating compliance and progress or work accomplished o*in program improvement, encompassing both
accountability and program quality.  The instrument incorporates sections addressing curriculum, instruction, assessment,
postsecondary linkages, industry connections, career awareness, special education equal access, special populations,
financial administration, equipment and inventory management, and personnel expenditures, including payroll records and
time distribution systems.    

Types of Evidence    

Subrecipients are required to provide evidence of compliance.  The following list of commonly requested records is
provided prior to monitoring to educate and assist subrecipients in the monitoring process:    

payroll transactions (i.e., a list of employees paid with grant funds; job or position descriptions; time and effort records
demonstrating employees worked on grant activities; time and attendance records demonstrating when an employee
worked; evidence of payroll reconciliations; accounting records indicating how salaries were charged; and/or payment
records indicating how salaries were paid); procurement transactions (i.e., requisitions; cost estimates; requests for bids
and proposals; copies of bids and proposals submitted; evaluation documents; purchase orders or contracts; invoices;
proof that items purchased were received; and/or inventory records); other expenditure receipts; or records showing the
recipient is meeting its obligations under the Education Department General Administrative Regulations (EDGAR) 76.730
(records related to grant funds) and/or the City-Wide Grants Manual and Sourcebook, including documents showing the
amount of funding available under the grant, how the grant recipient used the funds, the total cost of the program, the
share of that total cost provided from other sources, and other records to facilitate an effective audit.    

Monitoring Pre-Conference    

Perkins subrecipients are informed of impending monitoring visits at least four weeks in advance to enable them to
prepare necessary documentation.  They are also given instruction and the monitoring instrument during a monitoring
pre-conference that provides guidance and answers questions about the upcoming process.  Subrecipients are
encouraged to evaluate the degree to which their systems for grant management are consistent and aligned with statutory
and regulatory requirements.  The collection and analysis of data and of fiscal and programmatic information indicate
whether subrecipients are in need of closer evaluation and technical assistance. The preconference is also an opportunity
for subrecipients to ask questions they may have about monitoring or to clarify assumptions.    

During the onsite review, the monitoring team may perform the following tasks: review selected documentation (e.g.,
expense reports, local applications, curriculum plans) relevant to the grant expenditures or program; review student
data/student records as they relate to the program area; visit classrooms or service areas of the Perkins CTE programs;
conduct focus group meetings with faculty, staff, students, parents, providers or other key stakeholders participating in or
affected by the program, and conduct additional monitoring activities as needed.     

Monitoring Schedule    

The State CTE Office developed the following monitoring schedule for CTE compliance and program quality and for
Methods of Administration monitoring to assure the needs of special populations are being met. (All site visits have taken
place except those scheduled for 2014.  We realize that the dates of the visits are outside the scope of the 2012-2013
program year for this CAR report.)    

MOA Site Review Dates    

School                                Preconference Date                       Onsite Review Date    

Anacostia                            October 9, 2013                                October 28- November 1, 2013    

Ballou                                    October 18, 2013                              November 6-8, 2013    

Eastern                                 November 1, 2013                           December 10-12, 2013    

CTE Site Review Dates    

School                                Preconference Date                       Onsite Review Date    

Anacostia                            October 9, 2013                                October 28- November 1, 2013    
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Cardozo                               October 17, 2013                              November 13-15, 2013    

McKinley                             January 13, 2014                               February 11-13, 2014    

Ballou                                  January 20, 2014                               January 29-31, 2014    

Monitoring Reports and Resolution    

At the conclusion of monitoring visits, the monitoring team conducts an exit interview with key subrecipient staff to discuss
preliminary findings.  As soon as possible but no later than sixty days after the conclusion of the monitoring visit, the
State CTE Office sends written correspondence to the subrecipient.  The correspondence provides an overview of
findings, recommendations, and corrective actions.  If applicable, the subrecipient will have thirty-five days to develop a
Corrective Action Plan that delineates strategies and a timeline for correcting findings.  The State CTE Office is available
to provide technical assistance to ensure the plan is sufficient, manageable and timely.  Post-monitoring visits may be
conducted to ensure the plan has been sufficiently implemented.  All findings are considered resolved and closed only
after the subrecipient has provided sufficient evidence that the Corrective Action Plan has been fully implemented. 
Finally, a closeout letter will be issued to indicate that all findings have been closed and to document which conditions or
restrictions have been lifted.      

     

   

2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

Microsoft IT Academies    

The DC State CTE Office has focused its efforts to improve secondary academic attainment in mathematics (Perkins core
indicator 1S2) and technology on its largest sustained investment.  For three years, we have invested in establishing and
implementing Microsoft Information Technology (MSIT) Academies for DC high school and adult learners to improve their
technology skills and mathematical analysis, process thinking, and problem solving.  This sustained endeavor is being
expanded because it has succeeded in facilitating student achievement in acquiring foundational technical knowledge and
digital skills as well as MSIT certifications.     

The MSIT program is a sustained, systematic effort with coordinated investments that raises critical skill levels.  The skills
attained in the MSIT Academy program provide the pivotal access students need to participate in remedial and
accelerated online or blended learning programs for college entrance preparation.  These digital and technological
gateway skills prepare students to take technical assessments and to participate in competency-based education
opportunities.  Learning and using Excel reinforces the understanding of algebra with fundamental mathematical thinking
skills, such as using equations and formulas.  Earning Microsoft certifications opens the door to immediate employment
prospects and encourages students to earn other stackable credentials for career advancement.  Perhaps the greatest
value conferred by earning certifications is the increased self-efficacy for learning that students experience.     

Program Description: The Microsoft IT Academy program provides technology courses leading to Microsoft Office
Specialist (MOS) certifications, including certifications in Word, PowerPoint and Excel.  Designed to provide participants
with college and career ready skills, the program gives schools access to an evolving online technology curriculum that
includes lesson plans, student projects, and industry certified assessments.  As part of the program, schools become
Microsoft IT Academy members, enabling program participants, teachers, and others in the school community to access
online instruction in and outside of the classroom and to take certification exams onsite.  In addition, the program includes
intensive managerial support to ensure fidelity to the IT Academy model.    

2011-2012 Pilot: A pilot IT Academy program was launched at Woodson High School.  The Academy included two
courses for students during the day and two courses for parents and others in the school community during the evenings. 
The University of the District of Columbia Community College (UDC CC) provided instructors for the evening courses. 
Two teachers at Woodson earned certification and taught the courses for students.  The pilot resulted in 81% of the
students (22 of 27) and 37% of the adults (7 of 19) earning MOS certification.    
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2012-2013 (Year 1): The Academy courses were offered in ten high schools--six DCPS schools and four charter schools. 
The schools included Benjamin Banneker, Coolidge, Dunbar, Luke C. Moore, Woodson, Roosevelt, Booker T Washington
PCS, Friendship PCS, IDEA PCS, and Options PCS.  The evening courses offered during the pilot were not implemented
due to funding shortfalls. The Academies yielded impressive results: of the 273 targeted students, 163 (60%) earned MOS
certifications.  In addition, 21 teachers also earned certifications.  The total number of certifications includes 163 Word
certifications and 45 PowerPoint Certifications.  Some students earned certifications in both Microsoft Word and
PowerPoint.  (Two of the schools, Dunbar and Booker T Washington, did not complete the course and were not counted
in the total.)    

School                                                             Microsoft Word and Powerpoint Certifications    

Banneker H.S.                                                                             56    

Coolidge H.S.                                                                              2    

Luke C. Moore Academy                                                             15    

Roosevelt H.S.                                                                            29    

Woodson H.S.                                                                            14    

Friendship PCS                                                                           52        

IDEA PCS                                                                                  3    

Options PCS                                                                              37    

2013-2014 (Year 2): The Microsoft IT Academy has expanded to an additional eight high schools, with two more schools
planning to offer Microsoft IT courses in spring 2014.  The expanded sites include two schools in Ward 8, Ballou and
Anacostia Senior High Schools, as well as an alternative charter school, YouthBuild.  Other newly included schools are
two DCPS schools for over-aged students, Ballou and Roosevelt STAY, and one pilot, Howard University’s Math and
Science Middle School.  Two highly regarded charter schools, EL Haynes and Washington Latin, have also expressed
interest in starting in spring 2014.     

Two professional development sessions were held for teachers in PY 2012-2013 at OSSE.  Twelve teachers participated
and three earned certification during the session.  Currently, a total of 18 schools are offering the Microsoft IT course, with
two in the pipeline.  Both onsite and back-end technical assistance are being provided, and the coordinating team meets
twice each month to ensure that schools are on-track.    

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

The State CTE Office completed its comprehensive policy and procedure manual, “Guidance for Carl D. Perkins Grant
Subrecipients, 2013” in June 2013, and provided professional development to introduce the guide for secondary and
postsecondary Perkins Grant subrecipients. To prepare local education agencies (LEAs) and postsecondary institutions
for implementing the policy and procedures of the guidance manual, the State CTE Office contracted with the firm of
Brustein and Manasevit, PLLC to conduct a training webinar for DC Perkins subrecipients.  After coordinating with the firm
on the selection of content to be addressed and arranging logistics, the interactive webinar took place on July 15. 
Participants received the guidance manual and power point presentation in advance and received the answers to a set of
Frequently Asked Questions following the training.  Customized technical assistance was also provided later to LEAs and
UDC CC.    

OSSE continues to invest in a number of targeted professional development opportunities for LEAs. OSSE sponsored
professional development sessions are based on effective skill development, scientifically based research, and best
practices. Professional development was offered to CTE and non-CTE teachers by the Southern Regional Education
Board/High Schools that Work, Project Lead the Way, Common Core Subject Integration, and the Teaching Basic Writing
Skills Train the Trainer Module. The professional development opportunities are high-quality, sustainable and intensive to
improve students reading and mathematics abilities. OSSE, has scheduled year-long professional developments that
scaffold teacher learning from previous professional development sessions.   
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4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

National Alliance for Partnerships in Equity (NAPE) Pipeline    

The State CTE Office was awarded the National Alliance for Partnerships in Equity (NAPE) – National Science
Foundation’s (NSF) Extension Services Grant for the STEM Equity Pipeline 2.0 in November 2012. The State CTE Office
partnered with NAPE to pilot a STEM Equity Pipeline Project for DC Schools during academic year 2013-2014. The STEM
Equity Pipeline 2.0 is a project of the NAPE Education Foundation, funded by the National Science Foundation.  DC
schools were identified, reviewed, and invited to participate in the pilot for the STEM Equity Pipeline Project. This cohort of
schools will participate in professional development leading to the implementation of strategies that increase the
participation of females in STEM-related nontraditional programs and careers using the Program Improvement Process
for Equity in STEM (PIPESTEM).  Three sites were chosen for the 2013-2014 pilot initiative that offers a five-year
professional development training to promote effective STEM instruction.  The three schools selected were McKinley
Technology Education Campus, Howard University Middle School, and the University of the District of Columbia.    

Each of the schools will participate in PIPESTEM™, a research-based, effective professional development program to
increase the participation and success of female students--particularly girls and women of color--in STEM.  PIPESTEM™
training will be designed for school teams throughout academic year 2013-2014.  The improvement process includes five
modules: organize, explore, discover, select, and act.    

As a result of participation, the three schools will receive the following:    

* Training, materials, technical assistance, and professional/faculty development on a research-based process proven to
increase the participation and completion of females in nontraditional STEM programs of study;    

* Guidance in conducting root cause research, which may include conducting student and faculty surveys, interviews,
and/or focus groups to validate a team’s hypotheses about the barriers women encounter when pursuing nontraditional
STEM career cluster programs of study;    

* Support and tools to meet non-traditional program goals;    

* An understanding of where improvements in practice and programs can be made to increase student outcomes,
particularly for those who are underrepresented and/or nontraditional;    

* Concrete feedback to measure the impact of  hard work and its benefits;    

* A process for continuous improvement of program outcomes long after the professional development is completed;    

The orientation to implement the pilot project was held in 2013.  It included a review of the project, identifying roles and
responsibilities of team members, and outlining next steps to be completed before the first training session in February,
2014. Teams will be required to attend two days of training during the spring semester.    

   

5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

MOA Monitoring    

OSSE is committed to ensuring that DCPS and all the other LEAs in the District of Columbia are provided with on-going
technical assistance and support enabling them to attain and maintain compliance relevant to civil rights and gender
equity.  The State CTE Office conducts follow-up meetings and technical assistance for DCPS district central office staff
and individual school leaders.  The meetings and technical assistance are provided on a semi-annual basis at minimum.   
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To ensure successful monitoring processes, various documents have been revised, such as the monitoring tool, list of
exhibits, and the voluntary compliance plan template (VCP).  The revised documents were shared and reviewed with the
DCPS central office monitoring and compliance team.  In addition, the documents were reviewed during a preliminary
meeting with Perkins subrecipients as a means of preparing school leaders for CTE and MOA monitoring processes.  The
ongoing revision of documents is intended to strengthen support offered to secondary and postsecondary career and
technical education (CTE) providers and subsequently promote student success and engagement.     

In accordance with the obligations to the United States Department of Education (ED) Office for Civil Rights (OCR)
Methods of Administration program, OSSE submitted the DC Targeting Plan for monitoring for 2013-2014 and
2014-2015.  In doing so, OSSE and OCR have an agreement that outlines how schools are selected for monitoring from
year to year to ensure procedural equity.     

For 2013, three schools were selected for on-site monitoring reviews: Anacostia Senior High School, Ballou Senior High
School, and Eastern Senior High School.  A fourth subrecipient is to be determined upon completion of a review of
enrollment data and comparative analysis of subrecipients.    

On-site Civil Rights Compliance Reviews were conducted at DCPS sites during the 2011-2013 reporting cycle.  OSSE
conducted on-site reviews of four DCPS senior high schools, Columbia Heights Educational Campus, Wilson, Woodson,
and Luke C. Moore Academy, during the 2011-2012 school year.  Reviews were conducted on the dates below:    

School                                                            Date of Review                              LOF                              VCP    

H.D. Woodson High School                            January 23-26, 2012                              X                                  X    

Luke C. Moore Academy                                February 13-14, 2012                            X                                  X    

Columbia Heights Education Campus             September 25-30, 2012                          X                                  X    

Eastern High School                                       December 10- 12, 2013                     In Process                  To Be Developed
   

Ballou High School                                          November 6-8, 2013                         In Process                  To Be Developed 
  

Anacostia High School                                    October 28-November 1, 2013            In Process                 To Be
Developed           

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

The State CTE Office regularly provides all of its LEA subrecipients and UDC CC with technical assistance for the
development of Five-Year Plans, Annual Plans and Budget Updates and provides additional technical assistance for any
requests for guidance or assistance.  Whenever the State CTE Office is expecting to enact a change or implement new
policy and procedure, it provides technical assistance sessions collectively for LEAs and UDC CC as well as technical
assistance customized for the disparate needs of Perkins subrecipients. We provide technical assistance for compliance
and program improvement to facilitate subrecipients in making progress to fulfill the purposes of the Perkins legislation
and stress the importance of spending the federal funding on Perkins Required Uses of Funds.     

Two highlights of technical assistance provided to all Perkins subrecipients this year were professional development for
data collection and reporting, and professional development for understanding and implementation of CTE policies and
procedures. We developed and presented a webinar for local education agencies, UDC CC, and charters for the
 2012-2013 data collection process and published separate instructions for the secondary education populations. Data
elements are defined according to Perkins definitions and subgroups in the “Instructions for Data Collection: Career and
Technical Education” document that was distributed.  We also developed and provided a webinar and instructional
documents to prepare subrecipients for implementing the policy and procedures of the new comprehensive guidance
manual, “Guidance for Carl D. Perkins Grant Subrecipients, 2013.”  Customized technical assistance was provided for
follow up with Perkins LEAs and UDC CC.    

Permissive use of Funds    

2P –agreements with postsecondary--              
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The State CTE Office supports Perkins LEAs and postsecondary institutions in developing articulation and dual enrollment
agreements that provide seamless pathways for Programs of Study.   Following is a table of agreements that were
developed or reactivated for 2012-2013.  

7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

42150

Number of students participating in Perkins CTE programs in state correctional institutions:

24

Describe the CTE services and activities carried out in state correctional institutions.

CTE programs for the District of Columbia Incarcerated Youth are supported through an MOU for Intra-District Funding
between OSSE and the District of Columbia Department of Youth Rehabilitation Services (DYRS).  Under the auspices of
DYRS, one juvenile correctional institution for DC, New Beginnings, is supported with a Perkins CTE grant to DYRS.      

The grant supports eight weeks of training for New Beginnings students to acquire foundational knowledge and skill in one
of three CTE areas: Automotive Technology leading to Automotive Service Excellence (ASE) certification in brakes,
suspension or steering; Culinary Services leading to Serve Safe Certification; and Barbering.  These foundational career
skills provide for young people’s reentry into the community for a continuum of training in related work or educational
settings.  Other training areas are also in planning for the future at DYRS: wire cabling, solar panels, and computer
application certifications.    

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

11575

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

7

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

OSSE’s CTE programs for the District of Columbia’s Incarcerated Youth with disabilities provides access, enrollment and
in-class support for students. CTE students with disabilities are provided a lead teacher and an in-class special education
assistant. These supports assist students in accessing CTE curriculum at New Beginnings/DC Youth and Rehabilitative
Services.      

The grant supports eight weeks of training for New Beginnings students to acquire foundational knowledge and skill in one
of three CTE areas: Automotive Technology leading to Automotive Service Excellence (ASE) certification in brakes,
suspension or steering; Culinary Services leading to Serve Safe Certification; and Barbering.  These foundational career
skills provide for young people’s reentry into the community for a continuum of training in related work or educational
settings.  Other training areas are also in planning for the future at DYRS: wire cabling, solar panels, and computer
application certifications.    

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

Yes
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This program year, the State CTE Office sponsored and provided logistics for professional development for eighteen
teachers and administrators from five charter schools to attend the 2013 HSTW National Staff Development Conference,
July 17 -20, 2013.  The focus of learning was primarily to improve the integration of academics into CTE courses,
especially math and literacy skills (Perkins Core Performance Indicators IS2 and IS1).  HSTW sessions for attendance
included the following:    

Opening the Door to the Common Math Core    

Motivating and Engaging At-Risk Students to Succeed in High School Developing Secondary Teachers’ Capacity to Have
Students Meet the New Standards in Math    

Embedding Literacy Standards into English/Language Arts    

Increasing Graduation Rates    

Signature Features of Rigorous Career Pathway Programs of Study    

What Career/Technical Administrators and Teachers need to Know about the New Standards    

Proven tools and strategies for implementing the Common Core State Standards  

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

No

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

No

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

Yes

Disconnected Youth Network    

A report on Disengaged Youth in the District from 2006-2012 submitted by OSSE’s Office of Data    

Management revealed troubling evidence pertaining to students who are not engaged with any school. The data from the
report indicated there were 57,932 students between the ages of fourteen and twenty-four enrolled in 9th, 10th, 11th, or
12th grades between 2006 and 2012.  Of the students enrolled during this time, approximately 2,477 were disengaged at
some point during their school careers but are now currently re-engaged. However, over 11,300 students either dropped
out of school between 2006 and 2012, or their whereabouts were unknown as of July 2013.  The report concluded that
more than 10,000 students between 2006 and 2012 were considered disengaged from school.  As a result of the report,
the State Office of CTE solicited partnerships with community leaders by offering a grant in the amount of $18,000.00 to
recruit and provide services to disengaged youth in the District.    

The grant was designated to engage disconnected and out-of-school youth.  It authorized the development of career and
technical awareness training for disconnected and out-of-school youth ages fourteen through twenty-four to re-engage
them with an appropriate educational institution.  In addition, the grant subrecipient was required to provide ancillary wrap
around services: housing support, small business support, workforce development, and adult education.  In short, the
underlying purpose of the program funded by the grant was to recruit, assess, and deliver services to out-of-school
disconnected youth. The program areas included raising career awareness and training, providing support services,
offering employability skills development, providing experiential learning opportunities, and offering mathematics and
language arts tutoring.    
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13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

No
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

Professional Development for Integrating Academics in CTE Courses    

Steady progress has been made to address academic attainment in reading/language arts and mathematics, CTE core
indicators 1S1 and 1S2.  In 2012-2013, the State CTE Office sponsored three additional professional development
sessions conducted by High Schools That Work (HSTW) for secondary CTE teachers in DCPS and charters district-wide
for embedding Common Core State Standards (CCSS) literacy skills into CTE courses.  The HSTW model assisted CTE
teachers in learning the elements and tools of a literacy framework aligned to the CCSS and designed to provide a more
systematic approach to planning and implementing secondary literacy instruction so that more students graduate
college-and-career-ready and proficient in needed reading, writing and thinking skills.  The professional development
evaluation indicated a ninety-two percent satisfaction rate from participating teachers on the impact of the training on their
instructional practices.    

The training began with a review of the core state standards and how they impact current instructional practices. 
Teachers learned to identify the literacy skills and habits of successful, independent learners for mastering academic and
technical content and skills.  Using an outcomes-oriented backward-mapping process, teachers gained strategies for
embedding CCSS into classroom instruction and learned to set clear expectations on classroom assessments for student
performance of specific literacy skills.     

Using standards-based planning processes, teachers collaboratively developed rigorous and engaging assignments for
students to read, interpret, and demonstrate their understanding of technical material.  Teachers also developed
understanding of how to quickly adjust their literacy instruction at just the right time it is needed, based on information of
students’ understanding gleaned from classroom assessments.        

CTE Academic Integration Professional Development    

Topic                                                                                                         Dates                                    Participants    

Digital Literacy to improve academic achievement                                         Oct. 18-19, 2012                      DC Public and
DC Charter Schools    

Strategies to Enhance Comprehension                                                     Oct. 19, 2012                       DC Public School
CTE Teachers    

Strategies to Enhance Comprehension and Concept Development               December 12, 2012              DC Public
Charter Schools    

Proven Strategies for Student Vocabulary and Concept Development           December 13, 2012              Booker T.
Washington PCS    

Strategies to Enhance Comprehension and Concept Development               December 14, 2012              DC Public School
CTE Teachers    

Classroom Questioning to Check for Understanding                                    March 1, 2013                     Booker T.
Washington PCS    

The District of Columbia's Framework for K-12 Science Education    
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To further support the integration of rich content, effective practice, and quality assessments in career and technical
education the State CTE Office has participated in the work of Next Generation Science Standards Working Group
(NGSSWG). This work is important as the guide to integrating more advanced science education into CTE programs. The
group focused on creating challenging and supportive learning experiences in science classrooms that challenge students
to think critically, analytically, and to possess and expanded worldview about science.    

The goal of this group and the initiative of the State is by the end of the 12th grade, students should have sufficient
knowledge of science and engineering to engage in public discussions on science-related issues, to be critical consumers
of scientific information related to their everyday lives, and to be able to continue to learn about science throughout their
lives.  They should recognize that current scientific understanding of the world is the result of hundreds of years of
creative human endeavor.  These are goals for all of the students, not just those who pursue higher education or careers
in science, engineering, or technology.    

     

The Next Generation Science Standards (NGSS) provide an important opportunity to improve not only science education
but also student achievement.  The following conceptual shifts in the NGSS demonstrate what is new and different about
the NGSS:    

1. K-12 science education should reflect the interconnected nature of science as it is practiced and experienced in the real
world.    

2. The Next Generation Science Standards are student performance expectations—not curriculum.    

3. The science concepts in the NGSS build coherently from K-12.    

4. The NGSS focus on deeper understanding of content as well as application of content.    

5. Science and engineering are integrated in the NGSS, from K-12.    

6. The NGSS are designed to prepare students for college, careers, and citizenship.    

7. The NGSS and Common Core State Standards for English language arts and mathematics are aligned.  

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 

OSSE initiates and supports partnerships with business, industry, nonprofit and community-based organizations. The
purposes of these partnerships are to build strong support for Programs of Study, evaluate curricula, provide internships
and inspire civic involvement in DC schools. These collaborative relationships strengthen school related outcomes in
CTE.  Partnerships in education provide a resource network that creates a mutually supportive structure for education and
business. The following partnerships have provided support for DC Public Schools, DC Public Charter Schools, and the
University of the District of Columbia Community College.     

In program year 2012-2013, the State CTE Office has maintained its partnerships with the following entities:    

DC Office of the Deputy Mayor of Education    

DC Workforce Investment Council    

US Department of Homeland Security    

On-Ramps to Careers    

Howard University    

University of Maryland    

DC Department of Employment Services    

Interactive NASA Space Physics Ionosphere Radio Experiment (INSPIRE Project, Inc.)    
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International Brotherhood of Electrical Workers (IBEW)    

Ironworkers Joint Apprenticeship Program/Rodmen Local 201    

Jobs for America’s Graduates (JAG) –DC    

Joint Educational Facilities, Inc.    

NASA Space Ambassador Program    

National Coalition for Women and Girls in Education                

National Technical Association    

National Women's Law Center     

Naval Criminal Investigative Services (NCIS)    

Sheetmetal Workers International Association, Local Union 100    

The Society of Hispanic Professional Engineers (SHPE) – DC Chapter    

American Association of University Women    

Association of Career and Technical Education    

Auto Youth Educational Systems (AYES)    

Career & Technical Education Equity Council    

Council of Chief State School Officers    

DC Metropolitan Police Department    

National Alliance for Partnerships and Equity (NAPE)    

National Association for Career and Technical Education State Directors    

National High Schools that Work-SREB    

National Restaurant Association    

Project Lead the Way    

SkillsUSA    

The National Center for Construction Education and Research (NCCER)    

The National Partnership for Law, Public Safety, Corrections & Security (NPLPCS)    

Toyota Motors    

Women in Engineering Program at the A. James Clark School of Engineering University of        Maryland    

CCI Learning Solutions  

3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes

OSSE's Career and Technical Education Division used state Perkins funds to support the UDC-CC's guidance and
counseling efforts for CTE students. This work includes:    

1.            Identifying Community College students in need of academic and counseling support services.    
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2.            Working with students identified on an individualized basis to remediate any barriers to success in        

               gaining a certificate and/or Associate’s Degree.    

3.            Working with students identified on an individualized basis to counsel the student through any    

               barriers to success in gaining a certificate and/or an Associate’s Degree.  

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

Yes

The State CTE Office supports Perkins LEAs and postsecondary institutions in developing articulation and dual enrollment
agreements that provide seamless pathways for Programs of Study.   Following is a table of agreements that were
developed or reactivated for 2012-2013.    

CTE Program Title                                    Secondary                                     Postsecondary                             Date Entered
                                

Internet Computing & Core Curriculum    Academy of Hope                    University of the District of Columbia Community
College             July 2012    

                                                                                                                                                (UDC CC)       

Business               Thurgood Marshall Academy                                 UDC CC                                                      September
2012    

Mass Media & Communications                 District of Columbia Public Schools (DCPS)        George Washington University
(GWU)                           November 2012    

Finance                                                                                    DCPS                                                   UDC CC         
                                            November 2012    

Early Childhood Education                                          DCPS                                                   UDC CC                     
                                November 2012    

Business Administration                                              DCPS                                                   UDC CC                     
                                November 2012    

Law, Public Safely & Security                                     DCPS                                                   UDC CC                     
                                November 2012    

Hospitality Management                                              DCPS                                                   UDC CC                     
                                November 2012  

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

No

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

Yes

Future Business Leaders of America (FBLA)    

School FBLA chapters provided opportunities for FBLA students to develop prescribed competencies for business and
office occupations.  The FBLA chapters worked with local chapter advisors, student officers and business advocates to
organize and manage local, state, regional and national events for enhancing leadership, life and technical skills. 
Students attended or competed in the following events:    
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Nov.16-17, 2012: National FBLA Fall Regional Leadership Conference, Charlotte, NC – 28 students    

January, 2013:  Rotary Young Leaders of America Conference, Washington DC – 5 students    

March 1, 2013: FBLA Competitive State Event, Washington, DC - 70 students                          

March, 2013:  Life Smarts Training and Competition, Washington, DC – 13 students    

April 16, 2013:  FBLA State Conference, Washington, DC – 80 students    

June 27-30, 2013:  FBLA National Leadership Competitions, Anaheim, CA – 10 students    

Nov.15-16, 2013: National FBLA Leadership Conference, Cleveland, OH -  28 students  

7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

No

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

No

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

Yes

This year the State CTE Office contributed to the DC CTE Task Force Career Academy Fund designed to provide seed
money to support the establishment of four to six National Academy Foundation (NAF) Career Academies at DCPS and
public charter high schools.  The NAF Academy Model, which includes rigorous, industry-focused curricula, integrated
industry partnerships, and work-based learning experiences, aligns closely with the Program Quality model laid forth in
the District’s CTE Strategic Plan.  NAF Academy students have higher attendance, school engagement, academic
performance, graduation, college enrollment and completion, employment, and career earning rates than peers who do
not attend NAF Academies.  The new academies must commit to becoming a NAF Academy in one of the following
career areas: engineering, information technology, or hospitality.    

The new NAF Academy recipients will engage in a year of tailored planning with NAF during the 2013-2014 school year.
 The year of planning provides support to establish, develop, or enhance academies in terms of structure, curricula,
instructional supports, professional development and technical assistance for academy staff and faculty, work-based
learning efforts, individualized student support plans, and industry partnership opportunities.     

Funds are provided to support career academy activities, a full-time Academy Director, and a full-time Career and College
Academy Coordinator.  The Academy Director will be responsible for managing and operating the Academy and providing
leadership in Academy development and success.  The Coordinator will be responsible for establishing and managing
partnerships with industries and postsecondary institutions to support student learning.    

   

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

No

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 
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No

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

No
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Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

The State CTE Office  has developed a system for implementing technical skill assessments (TSAs) and encourages
LEAs to use the system for supporting learning in preparation for technical skill exams. The TSA system is addressed in
the State CTE policy and procedure manual, it is included in the monitoring protocol, and expectations for implementing
TSAs are provided in the local Annual Application process.  The State CTE Office has produced “A Career and Technical
Education Guide to Technical Skill Assessment Policy and Procedures in the District of Columbia” to explain the workings
of the TSA system.  Valid and reliable assessments have been identified for all secondary Perkins CTE programs in the
District, including assessments aligned with industry-recognized standards, if available.  The State CTE Office also
permits LEAs to select appropriate assessments.  Technical Skill Assessment Information Sheets are available for each
program of study, providing LEAs with information about the preselected assessments.   

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.
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Step 8: Program Improvement Plans

Extension Requested?

No

Required Program Improvement Plans

Directions: Your state has failed to meet at least 90% of the state adjusted level of performance for the core indicators of
performance listed in the table below. Please provide a state program improvement plan addressing the items found in the
column headings of the table below.

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

1S1 The following is a list of student   Continuous professional Tony D. Johnson 08-29-14

categories described by development in the areas of

subgroups as identified by the Common Core Reading

CAR report:   CTE male students Standards and assessments 

  CTE female students   CTE

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged 

1S1 The following is a list of student   Transition to high-quality Tony D. Johnson 08-29-14

categories described by assessments, both interim and

subgroups as identified by the summative (DC CAS and

CAR report:   CTE male students eventually PARCC), aligned to

  CTE female students   CTE reading standards

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged 

1S1 The following is a list of student   Support in Implementing Ninth Tony D. Johnson 05-30-14

categories described by Grade Academies

subgroups as identified by the

CAR report:   CTE male students

  CTE female students   CTE

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged 
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

1S1 The following is a list of student   Implement reading intensive Tony D. Johnson 08-29-14

categories described by interventions with ASCD expert

subgroups as identified by the school improvement facilitators 

CAR report:   CTE male students

  CTE female students   CTE

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged 

1S1 The following is a list of student   Professional development Tony D. Johnson 08-29-14

categories described by planning and implementation for

subgroups as identified by the reading intervention with

CAR report:   CTE male students SREB/High Schools that Work

  CTE female students   CTE Collaborative

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged 

1S1 The following is a list of student   Professional development Tony D. Johnson 08-29-14

categories described by planning and implementation for

subgroups as identified by the reading intervention with

CAR report:   CTE male students SREB/High Schools that Work

  CTE female students   CTE Collaborative

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged 

1S2 The following is a list of student   Continuous implementation of Tony D. Johnson 05-30-14

categories described by Microsoft IT Academies

subgroups as identified by the

CAR report:   CTE male students

  CTE female students   CTE

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged 

1S2 The following is a list of student   Continuous professional Tony D. Johnson 08-29-14

categories described by development of Common Core

subgroups as identified by the Mathematics Standards and

CAR report:   CTE male students assessments

  CTE female students   CTE

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged 

1S2 The following is a list of student   Transition to high-quality Tony D. Johnson 08-29-14
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

categories described by assessments, both interim and

subgroups as identified by the summative (DC CAS and

CAR report:   CTE male students eventually PARCC), aligned to

  CTE female students   CTE reading standards

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged 

1S2 The following is a list of student   Support in Implementing Ninth Tony D. Johnson 08-29-14

categories described by Grade Academies

subgroups as identified by the

CAR report:   CTE male students

  CTE female students   CTE

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged 

1S2 The following is a list of student   Implementation of mathematics Tony D. Johnson 08-29-14

categories described by intensive interventions with

subgroups as identified by the ASCD expert school

CAR report:   CTE male students improvement facilitators 

  CTE female students   CTE

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged 

1S2 The following is a list of student   Professional development Tony D. Johnson 08-29-14

categories described by planning and implementation for

subgroups as identified by the mathematics intervention with

CAR report:   CTE male students SREB/High Schools that Work

  CTE female students   CTE Collaborative

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged 

2S1 The following is a list of student   Leverage local funds to create Tony D. Johnson 08-29-14

categories described by and implement the new CTE

subgroups as identified by the Innovation Fund to finance

CAR report:   CTE male students industry-basic technical skill

  CTE female students   CTE assessments

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged 

2S1 The following is a list of student   Improve guidance counselor Tony D. Johnson 08-29-14

categories described by awareness of CTE course
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

subgroups as identified by the scheduling that will increase

CAR report:   CTE male students concentrator rates

  CTE female students   CTE

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged 

5S1 The following is a list of student   Increase the number of Tony D. Johnson 08-29-14

categories described by work-based learning experiences

subgroups as identified by the that lead to jobs

CAR report:   CTE male students

  CTE female students   CTE

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged

5S1 The following is a list of student   Increase guidance counselor Tony D. Johnson 08-29-14

categories described by training workshops

subgroups as identified by the

CAR report:   CTE male students

  CTE female students   CTE

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged

5S1 The following is a list of student   Increase the support of Tony D. Johnson 08-29-14

categories described by articulation agreements

subgroups as identified by the

CAR report:   CTE male students

  CTE female students   CTE

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged

2P1 The following is a list of student   Implement the CTE Innovation Tony D. Johnson 08-29-14

categories described by Fund to support the financing of

subgroups as identified by the industry-based assessments

CAR report:   CTE male students

  CTE female students   CTE

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged

2P1 The following is a list of student   Strengthen professional Tony D. Johnson 08-29-14

categories described by development of Student Success

subgroups as identified by the Specialists
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CAR report:   CTE male students

  CTE female students   CTE

students who are disabled (as

defined by ESEA/IDEA)   CTE

students who are economically

disadvantaged
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Local Program Improvement Plans

Four eligible recipients did not meet at least 90 percent of the agreed upon local adjusted level of performance.  This
group includes four secondary and one postsecondary eligible recipient. There are five total eligible recipients who
received Perkins funds for the program year.     


