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December 1, 2012 

Dr. John Haigh, Chief, Performance and Accountability Branch (PAB)  

Division of Academic and Technical Education (DATE) 

Office of Vocational and Adult Education (OVAE) U.S. Department of Education (ED) 

Potomac Center Plaza, 550 12th Street, SW, Room 11023 

Washington, DC 20202-7241 

 

Dear Dr. Haigh: 

On behalf of the State Superintendent of Education, Hosanna Mahaley Jones, and the District of 

Columbia State Office for Career and Technical Education (DC SOCTE), I am pleased to present the 

enclosed Consolidated Annual Performance, Accountability, & Financial Status Report For State-

Administered Career-Technical Education Programs Under the Carl D. Perkins Career and Technical 

Education Act of 2006 (P.L. 109-270), Program Year 2011-2012. 

Submitted in fulfillment of the requirements set forth in §113(c) of the Carl D. Perkins Act (“Perkins 

IV”), and §§ 840 and 841 of the Education Department General Administration Regulations (EDGAR) 

[34 CFR §80.40(b) (1) and §80.41(b) (4)], the report is comprised of four major components: 

• Financial Status Reports (SF 269) on State expenditures under Title I; 

• Career Technical Education Student Enrollment Reports, secondary and postsecondary; 

• Career Technical Education Accountability Reports, covering all core indicators of performance; and, 

• Summary Narrative, covering activities during PY 2012. 

Please let me know if you would like any additional information or clarification.  Thank you. 

Sincerely, 

 

Tony D. Johnson, Ph.D.c 

Career-Technical Education  

State Director 
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Preface 

 

Section 113(c) (1) of the Carl D. Perkins Career and Technical Education Act of 2006 (P.L. 109-270, 

“Perkins IV”) requires each State that receives a Basic State Grant under Title I of Perkins IV to submit 

an annual report to the Secretary of Education—focused on “the progress of the State in achieving the 

State adjusted levels of performance [ALPs] on the core indicators of performance” required under 

§113(b). Section 113(c) (2) further stipulates that these performance reports must include quantitative 

data on the progress of members of special populations in meeting the ALPs. 

 

Furthermore, EDGAR sections 840 and 841, respectively (34 CFR Part 80 of the Education Department 

General Administrative Regulations), require State and local governments to submit Annual Performance 

Reports (APRs) and Financial Status Reports (FSRs) on all Federal grants within 90 days of the end of 

each grant year. 

 

The District of Columbia State Office of Career and Technical Education (SOCTE) is the sole state 

agency responsible for the administration of Carl D. Perkins Career and Technical Education Act of 2006 

funding and is responsible for career and technical education program management, performance 

accountability, and fiscal oversight. 

 

This document is SOCTE’s Consolidated Annual Performance, Accountability, and Financial Status 

Report or CAR.  Included are a cover sheet, narrative information on State-level activities, and an 

analysis of State and local level CTE student performance in PY 2012.  In addition to this CAR Narrative, 

copies of the Interim and Final Financial Status Reports, Student Enrollment Forms, and Student 

Accountability Forms have been filed electronically via the web-based application maintained by OVAE. 

 

Funding Allocation 

 

Eighty-five percent of each State’s annual grant under Perkins Title I is earmarked for distribution to 

secondary CTE programs and eligible institutions for postsecondary programs. 

Perkins IV sets forth formulas for the allocation of funds available among participating subrecipients.  

Funds available for secondary subgrants are allocated in proportion to each LEA’s share of the total state 

population in specified age and income cohorts.   At the secondary level, DC allocates funds among all 

participating LEAs based on student head counts calculated for the purposes of the Title I allocation under 

ESEA/No Child Left Behind.   

Postsecondary subgrants are allocated in proportion to each institution’s share of the total state number of 

Pell Grant recipients.  Currently, the postsecondary level District policy recognizes only a single eligible 

institution.  The University of the District of Columbia Community College (UDC CC) is the only public 

or private nonprofit institution of higher education in DC that offers CTE programming at the AAS-

degree level and is thereby allocated 100% of the funds made available to postsecondary institutions.  
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Fiscal 

For FY 2012 the District was allocated a total of $4,214,921 under Perkins IV: 

• $4,214,921 was allocated for CTE State Assistance under Title I—the hold harmless minimum 

allocation for small States for over a decade. 

In part as a consequence of the sharp reduction in the Title II allocation, the District elected to exercise 

the option available under §202 of Perkins IV to consolidate its Title II funds into the Title I Basic State 

Assistance Grant. 

Of the amount allocated each year to each “State” (including, for this purpose, DC, Puerto Rico, and the 

Virgin Islands) under Title I, not less than 85% must be earmarked under §112(a)(1) for subgrants to 

eligible recipients and institutions—secondary and postsecondary CTE program providers. 

Grants to secondary-level recipients—typically Local Education Agencies— are awarded under the 

provisions of §131, while grants to postsecondary eligible institutions—typically community and 

technical colleges—are awarded under §132. Eligible uses of the funds at the local level (both required 

and “permissive”) are detailed in §135. 

Out of the 85% portion of Title I funds—a total of $3,582,682.85 in FY 2012—the District elected to 

maintain its established policy of committing $2,559,842 to secondary CTE (just over 80%) and the 

balance ($582,683 not quite 20%) to postsecondary technical education. 

The remaining 15% of each State’s annual allocation supports activities conducted at the State level. 

Under §112(a) (3), not more than 5% or $250,000—whichever is greater—must be reserved for State 

Administration of the Perkins plan; SOCTE has allocated the greater amount of $250.000 for State 

Administration.  In addition, the State Administration portion under §112(a) (3) must be matched dollar-

for-dollar by the State under the provisions of §112(b), using non-Federal funds.  The uses of Federal 

funds and State matching funds earmarked for State Administration are detailed in sections 112(a)(3), 

113, and 121-123. 

Under the provisions of §112(a) (2), the remaining Title I funds, representing not more than 10% of each 

State’s allocation, must be reserved for State Leadership activities—including not more than 1% for 

services to individuals in State-operated institutions (typically correctional institutions).  SOCTE 

allocated 1% equaling $42,150 for the DC Department of Youth Rehabilitation Services (DYRS).  Not 

less than $60,000 nor more than $150,000 has been allocated for services to prepare students for career 

areas that are not traditional for members of their gender.  Both required and permissible uses of State 

Leadership funds are detailed in §124. 

In the majority of States, these provisions together mean that the agency with responsibility for Perkins 

Administration at the State level is allocated funds equal to 20% of their Title I State allocation for State 

level activities, evenly divided between State Administration and State Leadership. But because of DC’s 

size, its allocation is frozen at the small State hold harmless level—and at that level, 5% of its annual 

grant represents only $210,746—$39,254 below the minimum $250,000 threshold level for State 

Administration.  To raise the State Administration allocation up to the minimum threshold, the shortfall 

must be deducted from State Leadership.  As a result, DC annually reserves a total of $250,000 in Federal 
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funds and non-Federal MOE and matching funds for State Administration, equaling almost 12% of its 

Title I Perkins grant.   

Of the total State Leadership set-aside, DC has reserved the maximum allowable amount, $150,000, for 

programs to prepare students for employment in high skills, high wage careers that are nontraditional for 

members of their gender (i.e., that reflect a gender imbalance of 75/25 or greater in the labor market). The 

personnel and all other costs of the Civil Rights and Gender Equity Coordinator are allocated between the 

State Leadership funds under §112(a)(2)(B)—nontraditional preparation—and the State Administration 

funds under §112(a)(3), based on time distribution records meeting OMB standards.  

Fiscal Improvements   

SOCTE has strengthened its fiscal processes and accountability practices to ensure stronger program 

oversight and fiscal stewardship of federal resources.  SOCTE is careful to ensure that all expenditures 

are allowable costs and has established internal controls and methodology for calculating indirect costs 

based solely on allowable expenditures.  SOCTE has made the following improvements: 

 Improved financial controls, record-keeping, internal control systems and procedures.  OSSE’s 

internal grant payment process now requires four levels of approval, including two program 

officers from SOCTE (the Director and the Performance Accountability Coordinator), the Office 

of the Chief Financial Officer, and the Accounting Department.  Each level of approval strictly 

adheres to OMB Circulars A-102 and A-110 governing procurement, and OMB Circular A-87 

that covers cost principles and payroll costs for federal programs.  

 Paid all outstanding reimbursements to subrecipients within forty-five days after requests for 

reimbursement have been submitted  

 Created a subrecipient policy and procedures manual that details the State CTE fiscal policies and 

procedures 

  Provides leadership during interagency quarterly grant status meetings that update outstanding 

issues, concerns, and available funding to be expended 

 Creates spending plans two quarters prior to submittal to the Office of the Chief Financial Officer  

 Reviews spending plans through two cycles to ensure fiscal compliance and financial priorities 

are met   

 Provides targeted technical assistance to LEAs about Perkins allowable and unallowable expenses 

 Participates in on-going grants management training with Brustein & Manasevit, PLLC and 

internally with the DC Office of Grants Management   

 

State Leadership Activities 

 

Assessment 

 

In previous years, SOCTE  has interpreted the primary focus of  §124(b)(1) to be, in effect, a one-time 

baseline assessment of CTE, to be conducted every five years during the development of the State Five-

Year Plan for CTE as opposed to an annual activity.  In terms of annual assessment activities, SOCTE has 

focused on the annual performance accountability measurements required under §113 as it builds its State 
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and local performance accountability systems.  This year, in addition to improving its accountability data 

collection and management systems and preparing the CAR for reporting on Perkins core indicators of 

performance, SOCTE conducted an informal assessment to capture the quantity and quality of CTE 

programs in DC. 

 

Currently coexisting with SOCTE’s vision of improving the availability and quality of CTE programs of 

study in the District is a revived political will for strengthening CTE which has taken the form of the CTE 

ACT of 2012.   The “Career and Technical Education Plan Establishment Emergency Act of 2012” 

required the Mayor to establish, on an emergency basis, a Career and Technical Education Task Force to 

review best practices for CTE programs and develop a District-wide strategic plan for CTE programs 

administered by DCPS, DC public charter schools, the University of the District of Columbia Community 

College (UDC DDC), and any other secondary or postsecondary institution that receives federal or local 

funding for CTE programming.  The Task Force is comprised of leaders from OSSE, business and 

industry, and workforce development agencies in DC as well as two council members.   

 

OSSE is charged with convening the Task Force and staffing the effort to create the strategic plan that is 

due to the Mayor and Council on January 1, 2013.  The strategic plan is intended to improve existing CTE 

programs by attracting new participants, improving program completion rates, imposing program quality 

requirements city-wide, and focusing on career clusters that lead to jobs in high-wage and high-demand 

industries. 

 

As an initial step, SOCTE supported the Task Force in conducting a district-wide survey of CTE 

programs.  The Task Force’s purpose for the inventory was to collect information for discerning the 

quality, popularity, concentration and completion rates of extant CTE programs and to determine whether 

the programs focus on high-wage or high-demand occupations.   

 

Key findings of the CTE Task Force Inventory: 

 CTE has a significant presence in District of Columbia high schools, with up to twenty-five 

percent of high school students enrolled in at least one course. 

 Enrollment decreases precipitously as students move from initial to upper-level courses in a CTE 

sequence.  This trend is more pronounced in DCPS than in charter schools, where a career track is 

often the focus of the charter. 

 CTE clusters with the highest number of students include Law/Public Safety, and Security; Arts, 

Media, and Communication; IT; Business, Finance and Marketing; and Engineering. 

 CTE teachers, for the most part, are not industry-certified in the areas that they teach, nor do they 

have industry experience. 

 CTE programs use industry-certified curricula and report using experiential and work-based 

learning. 

 Most programs have or will have dual enrollment agreements. 

 

The Task Force began meeting in September and concluded its work on the strategic plan in December 

2012.   

 

 



6 
 

Assessment Infrastructure Improvements 

 

In addition to the above overall assessment of current CTE program offerings, SOCTE has focused on 

building its infrastructure for assessment and program quality by compiling, developing, and revising 

policies and procedures to guide the effective, systematic administration of the Perkins Grant.  These 

guidance documents are a part of a comprehensive and standardized set of policies and procedures that 

will undergo continuous improvement.  

 

Data Management System 

 

In addition to creating the data collection instrument for the CAR, OSSE has gained ground in developing 

its State Longitudinal Education Database (SLED), built to accomplish four core goals: 1) increasing 

access, 2) ensuring data quality, 3) answering key questions, and 4) improving education.  SOCTE meets 

on a bi-weekly basis with the SLED and Office of Data Management (ODM) teams to discuss short-term 

and long-term goals for CTE data collection and analysis.  Currently, CTE indicators to be captured in the 

SLED include SES, other demographic variables, concentration, completion rates, college attendance, and 

employment data.  

 

SOCTE also works with the SLED through an agreement with the University of Baltimore’s Jacob France 

Institute to provide wage and earning data for reporting outcomes of our CTE high school graduates.  As 

OSSE continues to develop the SLED, SOCTE has achieved the ability to report longitudinal 

performance data that stakeholders can use to make data-driven policy decisions for supporting student 

achievement.   

 

ODM has established process improvements in data collection and warehousing, using the SLED and 

other data warehouse systems.  ODM designed an effective QuickBase tool to assist LEAs in gathering 

data and discussed data query approaches with those LEAs extracting data from their Student Information 

Systems.  Procedures for data transfer from LEAs to OSSE have been developed, and data collections are 

being automated with a direct exchange of data from schools planned for this year. 

   

Currently, the SLED captures CTE indicators that are reported to the U.S. Department of Education’s 

EDEN/EdFacts database.  In coming years, CTE data will be analyzed against data elements captured 

from ProActive and DC Charter School Board database (OLAMS); the Department of Employment 

Services Virtual One-Stop Center (VOS); the Department of Human Services Customer Assessment 

Tracking and Case History (CATCH); the Literacy Adult Community Education System (LACES); and 

the National Student Clearinghouse (NSC).  The goal of this analysis is to provide an accurate view of 

high school students’ achievement, their educational pursuits after graduation, and their career choices. 

 

Reporting 

Perkins IV supports a State and local performance accountability system designed to assess the 

effectiveness of the State and local funding recipients in achieving progress in CTE secondary and 

postsecondary student performance on Perkins core indicators.  Each State is required to report annually 

on the core indicators of performance and to develop performance measures for each indicator.   
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Each subrecipient of Perkins funding must submit data to the State annually regarding the progress it has 

made in achieving its performance levels, including the performance of special populations.  Data must be 

disaggregated for each indicator of performance by the subcategories of students described in the ESEA 

and the categories of special populations identified in Perkins legislation. OSSE will also request 

information from subrecipients for the SLED and various reports, including EDEN reporting, DC Council 

reports, Executive Office of the Mayor reports, and other reports to improve the quality, outcomes, and 

future projections of career and technical education in the District. 

Professional Development for Monitoring 

 

Another component of SOCTE’s assessment practice is its monitoring system.  In addition to developing 

and revising its monitoring policy and procedure documents and monitoring instrument, SOCTE has 

invested in accountability training for staff. 

 

Last spring, SOCTE engaged in detailed training presented by the Federal Education Group, PLLC, on 

OMB Circular A-87 (Time Distribution Policy) and on OSSE’s specific procedures for Time Distribution 

compliance on March 15, 2012.   

 

At the Brustein & Manasevit, PLLC 16
th
 National Spring Forum on May 2-4, 2012, SOCTE participated 

in federal grants management training pertaining to OMB Circulars, EDGAR, GEPA, and federal 

education compliance.  On November 28-30, 2012, staff also attended the Brustein & Manasevit, PLLC 

Fall Forum on federal education grants management and compliance.  

 

Monitoring 

 

This year SOCTE focused on developing and revising its monitoring policy and procedures as well as its 

monitoring instrument.   We developed “Accountability and Monitoring Process Guidance for 

Subrecipients of Perkins Grant Funding” setting forth the State’s responsibility for monitoring to assess 

statutory compliance, program quality, and the continuous improvement of CTE programs.    

 

In this guidance document, we define monitoring as the regular and systematic examination of all aspects 

associated with the administration and implementation of Perkins-funded programs. The monitoring 

process measures how effectively an approved secondary or postsecondary CTE provider develops and 

continuously improves the quality of CTE programs to lead students to college and career readiness.  

Monitoring provides the State Office with information by which to: 

 

 Determine how effectively subrecipients adhere to federal grants management compliance; 

 Determine the effectiveness of programs of study linkages between LEAs and postsecondary 

institutions;  

 Provide targeted technical assistance; 

 Provide oversight of improvement plans based upon the identified needs of subrecipients; 

 Determine how well subrecipients are using data to develop action steps to improve programs. 
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Desktop Monitoring 

 

SOCTE’s monitoring system includes desktop monitoring and site visits.  Desktop monitoring occurs 

yearly for each subrecipient.  We will notify subrecipients of desktop monitoring at least two weeks in 

advance and inform them of documentation to be prepared.  SOCTE reviews documents submitted by the 

subrecipient or evidence that is otherwise available.  The State Office may also conduct a review by 

examining performance data in its data management system.  Desktop monitoring is a tiered approach that 

may be as specific as a request for documentation supporting a single reimbursement request or as 

expansive as a request for a series of quarterly reports or external audit.  Desktop or onsite monitoring 

includes a review of a subrecipient’s fiscal activities and records. 

 

To assist subrecipients in preparing for desktop monitoring, SOCTE’s policy and procedure document 

presents specific examples of the kinds of documents and commonly requested records that may be 

needed in the basic categories of payroll and procurement transactions and other expenditure receipts.  

Examples are also provided for records showing that the grantee is meeting its obligations under EDGAR, 

OMB Circulars, and the City-Wide Grants Manual and Sourcebook.  No later than sixty days after the 

desktop review, the review team will send written correspondence to the subrecipient providing an 

overview and any findings or corrective actions. 

 

On-site Monitoring 

 

SOCTE is making both desktop and onsite monitoring processes evidence-based.  On-site monitoring will 

occur for each subrecipient triennially, and SOCTE will inform them at least four weeks in advance to 

enable them to prepare.  Instruction will be provided along with the monitoring instrument during a 

Monitoring Pre-Conference providing guidance and answering questions about the upcoming process. 

The monitoring instrument identifies performance indicators and the kinds of documents that can be used 

as evidence for demonstrating compliance and progress on program improvement. 

 

Prior to monitoring, subrecipients are encouraged to evaluate the degree to which their systems for grant 

management are consistent and aligned with statutory and regulatory requirements.  The collection and 

analysis of data and of fiscal and programmatic information indicate whether subrecipients need closer 

evaluation and technical assistance. 

 

Onsite monitoring is a comprehensive assessment conducted by a review team at a site 

where a CTE program is operating.  During the onsite review, the review team will perform the 

following tasks: 

 

 Review selected documentation (e.g., expense reports, local applications, programs 

of study, curriculum plans) relevant to the grant expenditures or program;  

 Review student data and records as they relate to the program; 

 Visit classrooms or service areas of the program; 

 Conduct focus group meetings with faculty, staff, students, parents, providers or 

other key stakeholders participating in or affected by the program; 

 Conduct additional monitoring activities as needed. 
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In addition to Perkins legislation requirements, some essential measures in the monitoring instrument 

address the expectations of compliance with EDGAR and OMB circulars, such as supplement not 

supplant, payroll records, time distribution reports, inventory and asset management, and procurement 

policy and procedures.  No later than sixty days after the review, SOCTE will send a written overview to 

the subrecipient providing any findings and corrective actions.  

 

 If these are indicated, subrecipients will have sixty days to develop an improvement plan delineating 

strategies and a timeline for correcting findings in a sufficient, manageable and timely manner.  SOCTE 

will provide technical assistance and post-monitoring visits to ensure plans are sufficiently implemented.  

Findings are considered resolved when sufficient evidence exists that the improvement plan has been 

fully implemented.  A closeout letter will be issued to indicate that findings have been resolved and to 

document which conditions or restrictions have been lifted. 

 

Special Populations and Preparation for Non-Traditional Careers  

 

Methods of Administration 

 

OSSE continues to maintain compliance with the federal Methods of Administration (MOA) guidelines 

and activities (Federal Register, Vol.44, No.56 – March 1979) requiring that each State Education Agency 

monitor civil rights compliance within the LEAs that provide CTE and receive federal financial 

assistance.   According to its targeted monitoring plan, SOCTE performed Civil Rights and Gender 

Equity monitoring at four DC LEAs (Roosevelt HS, Cardozo HS, Luke C. Moore Academy, and 

Woodson HS) this year and fulfilled reporting requirements.  

 

 MOA Activities Overview 

 Provided on-going technical assistance to DCPS and updated the 2009  

Civil Rights and Gender Equity Voluntary Compliance Plan 

 Issued Letters of Findings resulting from 2011-2012 MOA onsite review visits to Bell 

Multicultural HS, Woodson HS, and Wilson HS  

 Issued Voluntary Compliance Plans to Bell Multicultural HS, Woodson HS, and Wilson HS 

 Scheduled MOA on-site reviews for 2012-2013 for Dunbar HS, Coolidge HS, Eastern HS, and 

Anacostia H.S. 

 Scheduled follow-up review visits for Cardozo HS and Roosevelt HS 

 

STEM 

In November 2012, OSSE received the National Alliance for Partnerships in Equity (NAPE) – National 

Science Foundation (NSF)’s Extension Services Grant (2012-2017) for the STEM Equity Pipeline 2.0.   

The Stem Equity Pipeline 2.0 focuses on increasing the participation and completion of students in 

education for nontraditional careers, including women and girls in Science, Technology, Engineering and 

Math (STEM) as an institutional change model.  Teachers throughout the District will participate in a 

five-year STEM professional development initiative to promote effective STEM instruction.  The goal of 
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the professional development is to improve instructional practices to bring about demonstrably higher 

student achievement on the DC-CAS assessment.  This initiative is also supported by Perkins funding.   

 

Special Populations and Non-Traditional Activities 

 In FY 2012, OSSE customized the 2012-13 American Careers Parent Resource Guide Special 

Edition for DC parents and guardians of secondary students in DCPS and public charter schools.  

The guide is a resource for parents, guardians, school counselors/staff, and students, facilitating 

students to explore and identify their career interests. 

 

 SOCTE continues the research, development and dissemination of “Equity FYI” to communicate 

information for schools to use and to disseminate to students, staff and the DC community.    

 

 On March 16, 2012, SOCTE conducted its sixth annual Young Women’s Conference on Non-

Traditional Careers.  Over 400 young women from DCPS and DC public charter secondary 

schools participated.   Each student attended five interactive workshops on sciences, robotics, 

multimedia, trades and technology, and attended an Expo/Exhibit of STEM non-traditional 

Careers.  Female role models successful in non-traditional careers provided the workshops and 

exhibits and networked with the students during the conference. 

 

 OSSE organized a Celebration of Title IX’s 40
th
 Anniversary, including a professional 

development session on Title IX in DC. 

Technical Assistance 

 

SOCTE regularly provides all of its LEA subrecipients and the University of the District of Columbia 

Community College (UDC CC) with technical assistance for the development of Five-Year Plans, Annual 

Revisions and Budget Updates to the Plans and provides additional technical assistance for any requests 

for guidance or assistance.  Whenever SOCTE is expecting to enact a change or implement new policy 

and procedure, it provides technical assistance sessions collectively for LEAs and the UDC CC as well as 

technical assistance customized for the disparate needs of Perkins subrecipients.  SOCTE provides 

technical assistance for compliance and program improvement to facilitate subrecipients in making 

progress to fulfill the purposes of the Perkins legislation.  SOCTE stresses the importance of spending the 

federal funding on Perkins Required Uses of Funds. 

 

Technology 

 

This year’s focus on the use of technology in career and technical education took the form of a highly 

successful pilot for a CTE information technology program.  SOCTE co-sponsored and led the 

implementation of a Microsoft IT Academy (MSIT) pilot at H.D. Woodson High School with CCI 

Learning Solutions and UDC CC.  The initiative responds to the need for providing high school students 

and adult learners in DC with technical skills to facilitate entry into the workforce.  Given the pilot’s 

success and the importance of digital literacy and information technology for establishing highly 
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transferrable foundational skills for career development and employment, SOCTE is expanding the 

student program to ten more schools in 2012-2013, four in charters and six in DCPS, across five wards in 

the District. 

The pilot was built on a proven model of technical education, MSIT, which incorporates digital literacy 

for those starting out while providing a continuum of learning opportunities for earning stackable 

certificates in Microsoft applications and networking.  One goal of the program was to prepare student 

and adult learners to earn at least one stackable Microsoft certification, Microsoft Office Specialist.  The 

program accommodated participants with different rates of learning and anticipated that some participants 

would move ahead quickly and qualify to take more than one certification exam.   

 

Participants were recruited using criteria established by OSSE and UDC CC.  The delivery was structured 

to be a combination of instructor-led and self-paced exercises within the MSIT Academy model.  The 

design incorporated GMetrix and CertiPrep to assess student progress and readiness for certification in 

MS Word.  Each lesson included learning goals, learning objectives, an e-learning course, and labs.  

Adults attended class for six hours a week and high school students for seven or eight hours depending on 

the class period. 

 

By their nature, pilot programs encounter challenges.  Challenges to the MSIT pilot were varied and 

included late enrollments, inconsistent participant punctuality and attendance, and scheduling and logistic 

difficulties.  Instructors adjusted and adapted throughout the program.  Project sponsors and leaders 

learned from the difficulties and recorded recommendations for improvement.   

 

Overall, however, the program succeeded.  Eighty-four percent of the student learners and over a quarter 

of adult learners earned certification.  Of the adult learners, three participants earned an additional 

certification in PowerPoint 2010.    

 

 

Microsoft IT Academy 

 

High School Participants Adult Participants 

Started 25 27 

Level 2 Basic, 19 Beginners, 6 Intermediate 7 IC3  /  20 not IC3 

Completed 22 14 

Certified in Word 21 7 

Certified in Power Point  3 

 

 

Professional Development for Embedding Common Core Standards in CTE Courses 

 

Steady progress has been made to address academic attainment in reading/language arts and mathematics, 

CTE core indicators 1S1 and 1S2.  In 2010-2011, CTE teachers at DCPS and two public charters 

participated in the National Research Center for CTE’s Math- in- CTE professional development.  In 

2011, CTE teachers at DCPS participated in training to build four key skills for integrating literacy 

instruction in CTE courses: 1) differentiating reading instruction, 2) analyzing text through text-

dependent questioning, 3) academic vocabulary, 4) and cultivating evidence-based responses. 
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In 2012, SOCTE sponsored three additional days of professional development conducted by High Schools 

That Work (HSTW) for secondary CTE teachers in DCPS and charters district-wide for embedding 

Common Core State Standards (CCSS) literacy skills into CTE courses.  The HSTW model assisted CTE 

teachers in learning the elements and tools of a literacy framework aligned to the CCSS and designed to 

provide a more systematic approach to planning and implementing secondary literacy instruction so that 

more students graduate college-and-career-ready and proficient in needed reading, writing and thinking 

skills.  The professional development evaluation indicated a ninety-two percent satisfaction rate from 

participating teachers on the impact of the training on their instructional practices. 

 

The training began with a review of the core state standards and how they impact current instructional 

practices.  Teachers learned to identify the literacy skills and habits of successful, independent learners 

for mastering academic and technical content and skills.  Using an outcomes-oriented backward-mapping 

process, teachers gained strategies for embedding CCSS into classroom instruction and learned to set 

clear expectations on classroom assessments for student performance of specific literacy skills.   

 

Using standards-based planning processes, teachers collaboratively developed rigorous and engaging 

assignments for students to read, interpret, and demonstrate their understanding of technical material.  

Teachers also developed understanding of how to quickly adjust their literacy instruction at just the right 

time as needed, based on information of students’ understanding to be gleaned from classroom 

assessments.     

 

CTE Professional Development 

Topic Dates Participants 

Digital Literacy to improve 

academic achievement 
Oct. 18-19,2012 

DC Public and DC Charter 

schools 

Strategies to Enhance 

Comprehension 
October 19, 2012 

D.C. Public School CTE 

Teachers 

Strategies to Enhance 

Comprehension and Concept 

Development 

December 12, 2012 D.C. Public Charter Schools 

Proven Strategies  for Student 

Vocabulary and Concept 

Development 

December 13, 2012 Booker T. Washington PCS 

Strategies to Enhance 

Comprehension and Concept 

Development 

December 14, 2012 
D.C. Public School CTE 

Teachers 
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Technical Skill Assessments 

In addition to the overall assessment of current CTE program offerings, SOCTE has focused on building 

its infrastructure for assessment and program quality by compiling, developing, and revising policies and 

procedures to guide the effective, systematic administration of the Perkins Grant.  These guidance 

documents will become a comprehensive and standardized set of policies and procedures that will 

undergo continuous improvement.  

 

A system for implementing technical skill assessments is one component of this infrastructure.  The Carl 

D. Perkins Career and Technical Education Improvement Act of 2006 (PL 109-270) provides federal 

dollars to states to be distributed to LEAs and colleges to defray the costs of program development, 

improvement, and expansion to qualified career and technical education programs.  In return for federal 

funding, states, school districts and colleges must adhere to federal requirements for improving the 

educational and workforce outcomes of students enrolled in CTE programs. 

 

To address the federal requirement that all CTE programs measure student attainment of career-related 

technical skills, SOCTE has developed a technical skills assessment (TSA) system to implement industry-

based, valid and reliable assessments of technical skills.  The TSA system provides outcomes assessment 

data needed to meet federal Perkins reporting requirements and to provide educators with feedback and 

information about the extent to which students are gaining technical skills from CTE programs. The TSA 

system addresses the following goals: 

 

 Provide students with tangible targets as they prepare for credentialing exams; 

 Diagnose skill and learning levels to guide interventions for students who need additional 

preparation for credentialing exams; 

 Measure, document, and drive student readiness for secondary-to-postsecondary education 

transitions; 

 Empower CTE teachers with feedback and knowledge to improve instruction; 

 Document attainment of industry-based technical knowledge and skills;  

 Evaluate CTE programs for continuous improvement; 

 Document evidence of career development and preparation. 

 

Beginning in SY2013-2014, LEAs will pilot the first round of SOCTE-approved TSAs.  SOCTE will 

determine which CTE programs will be administering the TSAs and in this first round will purchase the 

assessments.  The TSAs will be administered through the LEAs, at and by the schools, following the 

SOCTE TSA Policy Guidelines.   

By SY 2014-2015, all of the District's Perkins-funded CTE programs, in the District of Columbia Public 

Schools, DC Public Charter schools, and postsecondary institutions, will implement state-approved TSAs 

to students who are in a  concentrator or completer course in their CTE programs.  The TSA system will 

measure the percentage of CTE program concentrators/completers who earn a passing score on an 

industry-aligned technical skill assessment.  By using common assessments for CTE programs across 

DCPS, DC Charter Schools and postsecondary systems, students will demonstrate learning to a shared set 

of expectations and standards.   
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Technical skill assessments have been identified for each CTE program of study and the “Guidance for 

Technical Skill Assessment” document includes an explanation of the action steps each LEA must take to 

purchase, proctor, and enter data on technical skill assessments as well as an explanation of the respective 

roles of administrators, teachers and other staff.  

While SOCTE’s current listing of technical skill assessments is subject to change and periodic updating, 

an important goal of the project is to establish common expectations across the State as to what students 

should know and be able to do upon completion of the District of Columbia’s CTE programs.  A valid 

and reliable CTE assessment system is also intended to provide useful, timely and accurate feedback on 

student learning and instructional effectiveness in addition to meeting federal Perkins reporting 

requirements.  

CTE Program and Program of Study (POS) Approval Policy 

 

Another policy and procedure infrastructure improvement developed by SOCTE this year is guidance that 

LEAs and postsecondary institutions will follow to apply for Perkins CTE program and program of study 

(POS) approval.  The CTE program/POS approval process provides expectations and facilitates program 

quality at the local level by educating subrecipients and prospective subrecipients in standards of program 

quality for preparing students to acquire demanding, industry-based technical and academic knowledge 

and skills that are needed for success in high school, in postsecondary education, and in high skill, high 

wage, or high demand careers. While student success in a chosen career path is a strong measure of 

program effectiveness and quality, the CTE program/POS approval process provides an external 

measurement of a CTE program’s readiness, sustainability, quality, and continuous improvement process.   

 

CTE Program/Program of Study Essential Elements and Definitions 
The National Career Clusters framework is the organizational structure by which the District of Columbia 

CTE programs and POS are organized.   

 

Career Clusters are groupings of occupations and broad industries into a national classification of 

sixteen clusters.  Each cluster is comprised of occupations that have in common the same broad base of 

knowledge and skills.  Career clusters include hundreds of occupations which are grouped into pathways 

around which educational programs of study can be built. (The sixteen clusters are listed in SOCTE’s 

guidance document.) 

 

CTE Programs of Study (POS) include official articulation or dual enrollment agreements that formally 

connect the secondary and postsecondary coursework.  POS are coherent sequences of aligned courses 

and curricula that begin at the high school level and continue through college and university certificate, 

diploma and degree programs and prepare students for careers and occupations that allow for multiple 

student entry and exit points in their career preparation.   CTE program/POS approval in the District will 

be the eligibility threshold for LEAs and postsecondary institutions to access Carl D. Perkins Career and 

Technical Education Improvement Act of 2006 (Perkins) federal funds that supplement local CTE 

funding.   
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Program of Study (POS) 

Perkins (section 122 (c) (1) (A)) states that programs of study: 

 

 (i) incorporate secondary education and postsecondary education elements; 

(ii) include coherent and rigorous content aligned with challenging academic standards and 

relevant career and technical content in a coordinated, non‐duplicative progression of courses that 

aligns secondary education with postsecondary education to adequately prepare students to 

succeed in postsecondary education;  

(iii) may include the opportunity for secondary education students to participate in dual or 

concurrent enrollment programs or other ways to acquire postsecondary education credits; and 

(iv) lead to an industry‐recognized credential or certificate at the postsecondary level, or an 

associate or baccalaureate degree. 

 

Core Elements of Programs and Programs of Study (POS) 

The policies in this section of the guidance build on the above definition and further define what a CTE 

program in the District will look like.  Six core elements necessary for each CTE program and POS are 

delineated with supporting criteria for each element, such as the example below for “Core Element 1.”  

These elements, which provide the foundation for quality CTE program/POS design, are critical in the 

development and approval of CTE programs/POS.   

 

Core Element 1 

Curriculum implementation of rigorous CTE standards  

CTE programs/POS in the District will be standards-based, incorporating the following: 

 

 Industry-recognized technical standards that are valued in the workplace 

 Embedded Common Core State Standards for English language arts and math skills  

  Rigorous employability standards  

 Standards-to-course-crosswalks that indicate where standards will be learned within the sequence 

of courses 

 Vertically aligned standards between secondary and postsecondary curricula 

 Standards that facilitate a learner to earn industry-recognized certification or credentials or 

postsecondary certification or degrees 

 

An additional seventh element must be present in all CTE programs of study in the District of Columbia.   

The distinction between a program and a program of study is strongly emphasized; all six Core Elements 

must be present in all CTE programs, and a CTE program of study must include a formal articulation or 

dual enrollment agreement.  

 

Core Element 7  

Dual enrollment or articulation agreements among the secondary and postsecondary schools 

Articulation/Dual Enrollment agreements in the District will: 

 

  Provide a clear pathway of courses in which students may enroll at the postsecondary level, 

allowing them to continue their CTE program of study at the postsecondary level; 
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 Provide a process for students to earn postsecondary credit for postsecondary courses taken while 

the student is enrolled in secondary education;  

 Describe in the articulation/dual enrollment agreement the expectations and requirements for, at a 

minimum, course prerequisites, postsecondary entry requirements for students, location of 

courses, tuition reimbursement, teacher and faculty qualifications, and the credit transfer process. 

 

Readiness and Approval 

To qualify as a State-approved CTE program or program of study and receive Perkins funding, all 

programs/POSs must be approved through this process.   Approval will be granted to only those CTE 

programs/POS for which State CTE Program/POS Approval Applications are submitted with sound 

evidence that all required Core Elements are in place.    

 

The approval process determines a CTE program/POS’s capacity to establish and sustain the CTE 

Program Core Elements and its ability to provide students with the necessary skills for entry into a 

postsecondary opportunity.  The process identifies and evaluates program quality and the need for 

program improvement and/or technical assistance.  CTE program/POS approval also establishes 

eligibility for Perkins funding to supplement local funding. 

 

To begin the application process, the applicant should review the CTE Program Core Elements and 

evaluate whether the prospective CTE Program/POS includes all of the required elements.  Once a CTE 

program/POS is ready for application, the CTE Program & Program of Study Approval Application must 

be completed and submitted to the State Office of Career and Technical Education (SOCTE) within the 

Office of the State Superintendent of Education (OSSE).  CTE Program/Program of Study Approval 

Applications will be accepted three times per year: fall, spring, and summer.   

 

Within thirty-five days, SOCTE will notify applicants whether their applications received State approval.  

For those applications deemed not to be program-ready, that is, lacking evidence that all Core Elements 

are in place, the State will indicate which elements need strengthening and in general, in what ways  the 

application can be improved to increase its likelihood of being approvable.   

 

In this case, the applicant will be scheduled for a meeting with SOCTE to discuss the prospective CTE 

program/POS and will be granted six months to submit an approvable application.  If the applicant for a 

pre-existing CTE program/POS does not submit an approvable application, the State may exercise the 

authority to deem the program ineligible for Perkins funding in the next fiscal year.   New programs may 

not be eligible for Perkins funding until they receive full approval.   

 

Follow up Monitoring and Evaluation  

 

Perkins program and program of study quality is paramount for student success.  Hence, the State Office 

of CTE will assess the quality of each approved program through site visits made in the monitoring 

process.  Subrecipients will be required to state their specific plans for program improvement in their 

annual Five-Year Plan revisions. 
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Secondary/Postsecondary Articulation Agreements 

Integral to well-developed programs of study is SOCTE’s long-range goal of seamless bridges between 

all secondary CTE providers in DC and postsecondary institutions.  Currently, as depicted in the 

following table, every DC CTE LEA has a program of study with a dual enrollment or articulation 

agreement in place.  This year SOCTE has partnered with subrecipients to generate seven signed 

articulation agreements.  In the future we hope to strengthen the quality of secondary/postsectondary 

agreements in the district as we contribute to OSSE’s evolving policy. 

 

District of Columbia CTE Articulation/Dual Enrollment Agreements  

Program Title Type of 

Agreement 

Secondary Postsecondary Date Entered Duration of 

Agreement 

Aviation 

Maintenance 

Technology 

Articulation DCPS University of the 

District of 

Columbia 

Community 

College (CCDC) 

2010 Continuous 

Auto CAD Dual 

Enrollment 

Booker T. 

Washington 

PCS 

CCDC 2010 Continuous 

Auto CAD Dual 

Enrollment 

Integrated 

Design 

Electronics 

Academy PCS 

CCDC 2010 Continuous 

Automotive 

Technology 

Dual 

Enrollment 

DCPS CCDC 2012 Continuous 

Biotechnology Articulation DCPS Montgomery 

College (MD) 

2009 Continuous 

Business 

Administration 

Articulation DCPS UDC CC 2012 Continuous 

Certified 

Nursing 

Assistant 

Articulation Friendship 

Collegiate PCS 

CCDC 2010 Continuous 

Early Childhood 

Education 

Articulation DCPS UDC CC 2012 Continuous 

Finance Articulation DCPS UDC CC 2012 Continuous 
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Hospitality 

Management 

Articulation DCPS UDC CC 2012 Continuous 

Internet 

Computing & 

Core 

Certification 

Articulation Academy of 

Hope 

UDC CC 2012 Continuous 

Introduction to 

Business 

Dual 

Enrollment 

DCPS CCDC 2011 Continuous 

Engineering Articulation DCPS Project Lead the 

Way (National) 

2004 Continuous 

Law, Public 

Safety & 

Security 

Articulation DCPS UDC CC 2012 Continuous 

Mass Media & 

Communications 

Articulation DCPS George 

Washington 

University 

2012 Continuous 

 

Partnerships 

 

In 2012, SOCTE maintained its partnerships with the following entities: 

• Higher Education Financial Services-OSSE  

• Interactive NASA Space Physics Ionosphere Radio Experiment (INSPIRE Project, Inc. 

• International Brotherhood of Electrical Workers (IBEW)  

• Ironworkers Joint Apprenticeship Program/Rodmen Local 201  

• Jobs for America’s Graduates (JAG) –DC  

• Joint Educational Facilities, Inc.  

• NASA Space Ambassador Program  

• National Coalition for Women and Girls in Education   

• National Technical Association  

• National Women's Law Center   

• Naval Criminal Investigative Services (NCIS)  

• Reiter’s Books  

• Sheetmetal Workers International Association, Local Union 100  

• The Society of Hispanic Professional Engineers (SHPE) – DC Chapter 

• American Association of University Women  

• Association of Career and Technical Education 

• Auto Youth Educational Systems (AYES) 

• Career & Technical Education Equity Council 

• Council of Chief State School Officers 

• DC Metropolitan Police Department 
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• National Alliance for Partnerships and Equity (NAPE) 

• National Association for Career and Technical Education State Directors 

• National High Schools that Work-SREB 

• National Restaurant Association 

• Prime Movers 

• Project Lead the Way 

• SkillsUSA 

• The National Center for Construction Education and Research (NCCER) 

• The National Partnership for Law, Public Safety, Corrections & Security (NPLPCS) 

• Toyota Motors 

• Women in Engineering Program at the A. James Clark School of Engineering University of        

Maryland 

 CCI Learning Solutions 

 DC Department of Employment Services 

 DC Workforce Investment Council 

 

Correctional CTE  

 

CTE Programming for District of Columbia Youth Correctional Center Inmates Section 112(a)(2)(A) of 

Perkins IV authorizes each State to commit up to one percent of its annual CTE State Assistance Grant to 

services for individuals in State-operated institutions. This set-aside of State Leadership funds was 

originally earmarked for correctional inmates only, but the scope was broadened with the passage of 

Perkins III to include clients of other State institutions, such as State schools for the deaf. 

 

Since 2009 until the present, a set of CTE program offerings were developed for the New           

Beginnings Youth Development Center inmates through collaboration between DC’s Department of 

Youth Rehabilitation Services (DYRS) and the See Forever Foundation.  The set-aside funds have 

supported three intensive, eight-week CTE Career Academies/Career Pathways at the youth development 

center: Automotive Technology, Culinary Arts, and Carpentry.   

 

In the process of reviewing and revising the OSSE MOU with DYRS, a number of significant changes 

were made regarding the career and technical programs and services for incarcerated youth at DYRS’s 

New Beginnings Youth Development Center. 

 

With State technical assistance, including two site visits by OSSE, DYRS submitted the newly designed 

OSSE Application for Approval of Career and Technical Education Programs (CTE).  In addition to 

addressing each of the nine activities required under Section 135 of Perkins IV, optional activity area 15 

was completed and the budget page aligned each deliverable with its cost.   Required submission of two 

new DYRS CTE program educational service agreements for student certification skills in culinary arts 

and in automotive technology were also provided for approval.  

 

Following SOCTE approval of the DYRS CTE Application, continuing communication and technical 

assistance are being provided.  DYRS is also in the process of submitting a CTE application for approval 

to provide training in Solar Photovoltaic and in Microsoft Office Certification.  
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CTSOs 

 

Career Technical Student Organizations (CTSOs) have long been acknowledged as a means of engaging 

students in their learning.  They help students realize connections between their education and future 

careers, and they strengthen students’ employability skills.  This year SOCTE sponsored and supported 

efforts to revitalize CTSOs in DC.  Partnering with DCPS CTE, SOCTE provided funding and 

organizational support for recruiting students and teachers to participate in and become members of the 

DECA (Distributive Education Clubs of America), the FBLA (Future Business Leaders of America), the 

FEA (Future Educators of America, Skills USA (Trade and Industrial Education), and HOSA (Health 

Occupations Students of America).  Students and teachers attended leadership training and development 

meetings, and new officers were inducted for 2012-2013.  Planning has begun for regional conferences 

and competitions next spring 2013, and national competitions in summer 2013. 
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District of Columbia CTE 2012 Performance on Perkins Core Indicators 

 

District of Columbia 

2011-2012 

Core Indicator Level 

OVAE 

Negotiated 

Adjusted  

Level of 

Performance 

Actual Level 

of 

Performance 

Actual vs. 

Adjusted 

Level of 

Performance 

Met 90% of 

Adjusted 

Level of 

Performance 

1S1:  Academic 

Attainment-

Reading/Language 

Arts– 

 

Secondary 
63% 62.59% Did not meet Yes 

1S2:  Academic 

Attainment-

Mathematics 

Secondary 

87% 61.18% Did not meet No 

2S1:  Technical Skill 

Attainment 

Secondary 
87.5% 50.27% Did not meet No 

3S1:  Secondary 

School Completion 

Secondary 
97% 97.53% Exceeded Yes 

4S1:  Student 

Graduation Rate 

Secondary 
85% 96.10% Exceeded Yes 

5S1:  Secondary 

Placement 

Secondary 
90.5% 68.46% Did not meet No 

6S1:  Nontraditional 

Participation– 

Secondary 
37% 53.01% Exceeded Yes 

6S2:  Nontraditional 

Completion 

Secondary 
43% 64.14% Exceeded Yes 

1P1: Technical Skill 

Attainment 

Postsecondary 
60% 54.07% Did not met Yes 

2P1: Credential, 

Certificate, or 

Degree 

Postsecondary 

81% 11.07% Did not meet No 

3P1: Student 

Retention or Transfer 

Postsecondary 
59% 56.26% Did not meet Yes 

4P1: Student 

Placement   

Postsecondary 
97% 95.31% Did not meet Yes 

5P1: Nontraditional 

Participation 

Postsecondary 
27% 54.48% Exceeded Yes 

5P2: Nontraditional 

Completion 

Postsecondary 
29% 7.19% Did not meet No 
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CTE Participation, Concentration, Completion, and Graduation Levels Program Year 2011, 

District of Colombia 

 

LEA Participants Concentrators 

BTW PCS 140 25 

Friendship PCS 379 328 

IDEA PCS 183 11 

DCPS 2620 1440 

Totals 3,322 1,804 

 

 

CTE Participation, Concentration, Completion, and Graduation Levels Program Year 2012, 

District of Colombia 

 

LEA Participants Concentrators 

BTW PCS 216 12 

Friendship  PCS 232 91 

IDEA PCS 133 38 

DCPS 7,768 561 

Totals 8355 702 

 

2011-2012 CTE Performance Areas Outcomes 

CTE Students Reading Proficiency Rates 62.6% of CTE students scored proficient or better 

on the Reading DC-CAS assessment compared to 

the District average of 45.6% 

CTE Students Mathematics Proficiency Rates 61.2% of CTE students scored proficient or better 

on the Math DC-CAS assessment compared to the 

District average of 49.3% 

CTE High School Completion 97.5% of CTE concentrators graduated with a 

standard high school diploma 

 

 

 

 

 

 

 

 

 

 



23 
 

DC State Office of CTE CAR 2012 State Improvement Plan Report 2012 –Year 1 of 3 

 

The Perkins eligible agency of any State in which the aggregate performance of all its subrecipients in 

any program year on any indicator under §113 falls below ninety percent of the negotiated target level 

for that indicator for that year must submit a State Program Improvement Plan to OVAE, in compliance 

with §123(a) (1).  Although the District of Columbia has a number of school improvement strategies in 

place, we have not been able to meet our CTE performance targets for indicators 1S1, 1S2, 2S1, and 4S1 

from 2009-2011.  Based on SOCTE’s analysis of improvement needs in DC CTE, the following actions 

have been implemented for Year 1 of the three-year CTE Improvement Plan to support continuous 

improvement on Perkins indicators 1S1, 1S2, 2S1, and 4S1.  

 

Action to Support Improvement on Perkins Core Indicators 1S1, 1S2, and 4S1 

 

Common Core State Standards Implementation and Assessment 

 

To advance improvement on Perkins Core Indicators 1S1 (English language arts), 1S2 (mathematics), and 

by extension Core Indicator 4S1 (student graduation rates), SOCTE is providing professional 

development to assist CTE teachers in improving their English language arts (Ela) and math instruction.  

On a larger scale, CTE teachers in the District are also benefitting from OSSE’s Race to the Top initiative 

for improving Ela and math achievement according to OSSE’s approved Elementary and Secondary 

Education Act (ESEA) Flexibility request.  

 

In Year 1, 2010-2011, OSSE convened a CCSS Task Force composed of representatives from OSSE, 

DCPS, and all participating charter LEAs.  The Task Force’s goal was to advise OSSE on State and LEA 

implementation plans for the CCSS in English language arts and mathematics.  Specific tasks included 

advising OSSE on District-wide and LEA-specific materials to assist in educating schools, teachers, 

parents, students, and the public on the new CCSS standards; bringing LEA leadership teams together to 

create and review plans for standards implementation and curricular alignment; helping LEAs develop 

standards implementation plans to include curriculum design and job-embedded professional 

development for teachers within each LEA; outlining expectations for instructional planning and delivery; 

and advising OSSE on information sessions and professional development workshops.  The Task Force 

also assisted OSSE with a review of the draft of the Partnership for Assessment of Readiness for College 

and Careers (PARCC) content frameworks, which are intended to serve as a bridge for teachers between 

the CCSS and PARCC assessments. 

 

All participating LEAs were required to submit CCSS implementation plans for OSSE approval.  This is 

an important step in ensuring that CTE programs in the District are aligned with Common Core 

expectations and rigors of academic quality.  LEA CCSS implementation plans outline LEA transitions to 

the CCSS with curriculum alignment and professional development for all teachers, including CTE 

teachers.  OSSE regularly convened the CCSS Task Force to help LEAs develop and execute their CCSS 

implementation plans.  The CCSS Task Force developed an evaluation rubric and the process for 

reviewing and evaluating participating LEA CCSS implementation plans to ensure that each plan 

included a comprehensive transition plan.  All participating LEAs developed CCSS transition plans that 
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OSSE, with recommendations from the CCSS Task Force, approved.  OSSE reported thirty participating 

LEAs: DCPS and twenty-nine charter LEAs. 

 

OSSE facilitated teacher panels that finalized the crosswalk between the District’s previous standards and 

the CCSS.  Additionally, OSSE developed Common Core blueprints for Ela, mathematics, and 

composition showing how the District’s previous standards align to the CCSS in each grade and category 

(e.g., reading informational text, number sense and operations). 

 

In Year 2 of the Race to the Top initiative, OSSE is also revising the DC-Comprehensive Assessment 

System (DC-CAS) and requiring that participating LEAs adopt new interim assessments.  The DC-CAS 

was aligned one hundred percent with the CCSS in English language arts in 2012 and will be aligned with 

the math standards in 2013.  Participating LEAs must use interim assessments aligned with the CCSS, 

and LEAs began administering the interim assessments every six to eight weeks throughout the school 

year, beginning in SY 2011-2012.   

 

All participating LEAs selected CCSS-aligned interim assessments from an OSSE-approved vendor and 

are now implementing these CCSS-aligned interim assessments as part of their approach to data-driven 

CCSS instruction. Through interviews, several educators from participating LEAs spoke very highly of 

the CCSS interim assessments and felt those tools were having an impact on instructional practices, data-

driven planning, professional development, and educator collaboration. 

 

Provision of Resources and Professional Development 

 

OSSE developed and continues to develop a host of resources to support CCSS adoption.  Through the 

CCSS Task Force and in collaboration with the OSSE Department of Standards, Assessment, and 

Accountability and the National Parent and Teacher Association, OSSE’s Race to the Top team 

developed and sent CCSS parent guides in both English and Spanish and CCSS teacher guides to all 

LEAs.  In addition, the District is part of a consortium that is creating a Standards Entry Points document 

as a resource to help teachers address special education students’ individualized education plans (IEPs) 

using the CCSS.   

 

While OSSE offered professional development on the CCSS to every teacher and administrator in 

participating LEAs, and each participating LEA was also required to provide professional development on 

the CCSS for its teachers and administrators.  DCPS supplemented OSSE’s supports and produced 

curriculum maps and unit plans for Ela in 2011 and produced the same materials for mathematics in 2012. 

In addition, OSSE’s Race to the Top team, the Division of Assessment and Accountability, and the 

Division of Special Education are planning a series of District-wide professional development workshops 

on the CCSS and lesson planning for both participating and nonparticipating LEAs. 

 

As part of the Reform Support Network, the District, along with eleven other States from Race to the Top 

States, met in January 2012, April 2012, and October 2012 to discuss, develop, and enhance strategies to 

align and support the implementation of teacher and leader effectiveness initiatives within the context of 

newly implemented college- and career-ready standards. 
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OSSE and the participating LEAs continue to provide professional development opportunities on the 

CCSS for all teachers in the District.  After delays, all participating LEAs are currently implementing 

CCSS plans, and OSSE checks for CCSS implementation during its monitoring visits to participating 

LEAs.  The District is part of a consortium that is creating a CCSS circular, instructional support, 

professional development materials, and a summative assessment for teachers of students with the most 

significant cognitive disabilities.  The Race to the Top initiative accomplishments will continue in 2012-

2013. 

 

SOCTE Professional Development for Literacy and Embedding CCSS in CTE Content Courses 

 

Steady progress has been made to address academic attainment in reading/language arts and mathematics, 

CTE core indicators 1S1 and 1S2.  From 2009-2011, SOCTE sponsored and coordinated the participation 

of  CTE teachers at DCPS and two public charters in the National Research Center for CTE’s Math- in- 

CTE professional development.  In 2011, CTE teachers at DCPS also participated in training to build four 

key skills for integrating literacy instruction in CTE courses: 1) differentiating reading instruction, 2) 

analyzing text through text-dependent questioning, 3) academic vocabulary, 4) and cultivating evidence-

based responses. 

 

In 2012, SOCTE sponsored three additional days of professional development conducted by High Schools 

That Work (HSTW) for secondary CTE teachers in DCPS and charters district-wide for embedding 

Common Core State Standards (CCSS) literacy skills into CTE courses.  The HSTW model assisted CTE 

teachers in learning the elements and tools of a literacy framework aligned to the CCSS and designed to 

provide a more systematic approach to planning and implementing secondary literacy instruction so that 

more students graduate college-and-career-ready and proficient in needed reading, writing and thinking 

skills.  The professional development evaluation indicated a ninety-two percent satisfaction rate from 

participating teachers on the impact of the training on their instructional practices. 

 

The training began with a review of the core state standards and how they impact current instructional 

practices.  Teachers learned to identify the literacy skills and habits of successful, independent learners 

for mastering academic and technical content and skills.  Using an outcomes-oriented backward-mapping 

process, teachers gained strategies for embedding CCSS into classroom instruction and learned to set 

clear expectations on classroom assessments for student performance of specific literacy skills.   

 

Using standards-based planning processes, teachers collaboratively developed rigorous and engaging 

assignments for students to read, interpret, and demonstrate their understanding of technical material.  

Teachers also developed understanding of how to quickly adjust their literacy instruction at just the right 

time as needed, based on information of students’ understanding to be gleaned from classroom 

assessments.   

 

Action to Support Improvement on Perkins Core Indicator 2S1  

 

Technical Skill Attainment and Assessment 

In addition to the overall assessment of current CTE program offerings, SOCTE has focused on building 

its infrastructure for assessment and program quality by compiling, developing, and revising policies and 
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procedures to guide the effective, systematic administration of the Perkins Grant.  These guidance 

documents will become a comprehensive and standardized set of policies and procedures that will 

undergo continuous improvement.  

 

A system for implementing technical skill assessments is one component of this infrastructure.  The Carl 

D. Perkins Career and Technical Education Improvement Act of 2006 (PL 109-270) provides federal 

dollars to states to be distributed to LEAs and colleges to defray the costs of program development, 

improvement, and expansion to qualified career and technical education programs.  In return for federal 

funding, states, school districts and colleges must adhere to federal requirements for improving the 

educational and workforce outcomes of students enrolled in CTE programs. 

 

To address the federal requirement that all CTE programs measure student attainment of career-related 

technical skills, SOCTE has developed a technical skills assessment (TSA) system to implement industry-

based, valid and reliable assessments of technical skills.  The TSA system provides outcomes assessment 

data needed to meet federal Perkins reporting requirements and to provide educators with feedback and 

information about the extent to which students are gaining technical skills from CTE programs. The TSA 

system addresses the following goals: 

 

 Provide students with tangible targets as they prepare for credentialing exams; 

 Diagnose skill and learning levels to guide interventions for students who need additional 

preparation for credentialing exams; 

 Measure, document, and drive student readiness for secondary-to-postsecondary education 

transitions; 

 Empower CTE teachers with feedback and knowledge to improve instruction; 

 Document attainment of industry-based technical knowledge and skills;  

 Evaluate CTE programs for continuous improvement; 

 Document evidence of career development and preparation. 

 

Beginning in SY2013-2014, LEAs will pilot the first round of SOCTE-approved TSAs.  SOCTE will 

determine which CTE programs will be administering the TSAs and in this first round will purchase the 

assessments.  The TSAs will be administered through the LEAs, at and by the schools, following the 

SOCTE TSA Policy Guidelines.   

 

By SY 2014-2015, all of the District's Perkins-funded CTE programs, in the District of Columbia Public 

Schools, DC Public Charter schools, and postsecondary institutions, will implement state-approved TSAs 

to students who are in a  concentrator or completer course in their CTE programs.  The TSA system will 

measure the percentage of CTE program concentrators/completers who earn a passing score on an 

industry-aligned technical skill assessment.  By using common assessments for CTE programs across 

DCPS, DC Charter Schools and postsecondary systems, students will demonstrate learning to a shared set 

of expectations and standards.   

 

Technical skill assessments have been identified for each CTE program of study and the “Guidance for 

Technical Skill Assessment” document includes an explanation of the action steps each LEA must take to 

purchase, proctor, and enter data on technical skill assessments as well as an explanation of the respective 

roles of administrators, teachers and other staff.  
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While SOCTE’s current listing of technical skill assessments is subject to change and periodic updating, 

an important goal of the project is to establish common expectations across the State as to what students 

should know and be able to do upon completion of the District of Columbia’s CTE programs.  A valid 

and reliable CTE assessment system is also intended to provide useful, timely and accurate feedback on 

student learning and instructional effectiveness in addition to meeting federal Perkins reporting 

requirements.  

 

Action to Support Data Management System Improvements 

 

In 2012, SOCTE continued its progress in developing a comprehensive and standardized set of operating 

policies and procedures to guide the administration of the Perkins Grant.  Perhaps foremost among these 

improvements is the progress made in establishing a data management system.  After exploring a few 

models that were deemed to be insufficient earlier in the year, SOCTE has now made a breakthrough for 

data collection, management, and reporting.   

 

SOCTE held numerous meetings to determine what OSSE’s data collection and management capabilities 

were to date and what processes might need to be developed or conducted by external contractors.   

Following the review of three different contactors’ proposals and demonstrations, SOCTE decided none 

was sufficient to meet our data collection and reporting needs.  Shifting from reliance on external 

contractors to procedures developed and operated within OSSE has improved SOCTE’s data collection 

and warehousing with the use of OSSE’s State Longitudinal Educational Database (SLED) and other data 

warehouse resources.  To determine the current state of OSSE’s data processing capabilities and the 

feasibility of OSSE collecting and analyzing the CTE data for the Consolidated Annual Report (CAR), 

SOCTE held further meetings with OSSE’s Chief Information Office (CIO) and Office of Data 

Management (ODM).  SOCTE and ODM decided that ODM could design an effective QuickBase Intuit 

Management System to use. 

 

Gap analysis followed, to clarify which of OSSE’s federal reports capture SOCTE’s data needs and which 

do not.  SOCTE and ODM then began to refine a data collection tool for CAR reporting.   EdFacts and 

EDEN indicators were reviewed to identify which ones replicate indicators addressed in CTE’s CAR 

reports.  Together with SOCTE, ODM compiled a preliminary list of data that needs to be collected, 

based on EDFacts files and the data collected for last year’s CAR.  ODM designed one instrument for 

secondary data and one for postsecondary and adult data.   

 

Next, SOCTE determined which items needed definition and where help could be obtained in 

understanding how the data could be gathered.  Another gap analysis was performed to discover what 

definitions and data elements were missing from the lists for Perkins CAR reporting.  At the same time, 

data elements were generated that may be useful to the Task Force for the DC CTE Act of 2012, the 

Mayor, the City Council, and other stakeholders. 

 

SOCTE and ODM then met with Perkins subrecipients to share with them the data collection tool, explain 

the process, and convey critical deadlines for the receipt of data.  Subrecipients were allowed a thirty-day 

window following these meetings to collect and submit data to OSSE. 
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In addition to creating the data collection instrument for the CAR, OSSE has gained ground in developing 

its State Longitudinal Education Database (SLED), built to accomplish four core goals: 1) increasing 

access, 2) ensuring data quality, 3) answering key questions, and 4) improving education.  SOCTE meets 

on a bi-weekly basis with the SLED and Data Enterprise teams to discuss short term and long term goals 

for CTE data collection and analysis.  Currently, CTE indicators to be captured in the SLED include SES, 

other demographic variables, concentration, completion rates, college attendance, and employment data.  

 

To improve its data collection for reporting on Perkins Core Indicator 5S1, secondary placement, SOCTE 

also works with the SLED through an agreement with the University of Baltimore’s Jacob France 

Institute to provide wage and earning data.  As OSSE continues to develop the SLED, SOCTE has 

achieved the ability to report longitudinal performance data that stakeholders can use to make data-driven 

policy decisions for supporting student achievement.   

   

Currently, the SLED captures CTE indicators that are reported to the U.S. Department of Education’s 

EDEN/EdFacts database.  In coming years, CTE data will be analyzed against data elements captured 

from ProActive and DC Charter School Board database (OLAMS); the Department of Employment 

Services Virtual One-Stop Center (VOS); the Department of Human Services Customer Assessment 

Tracking and Case History (CATCH); the Literacy Adult Community Education System (LACES); and 

the National Student Clearinghouse (NSC). The goal of this analysis is to provide an accurate view of 

high school students’ achievement, their educational pursuits after graduation, and their career choices. 

 

 

Technical Assistance with Subrecipients for CAR Data Collection 

 

SOCTE has improved its data systems to more accurately collect and analyze data for reporting on 

Perkins Core Indicators.  SOCTE and the Office of Data Management (ODM) provided substantial 

technical assistance to LEAs this year to assist them in providing student level and placement data in 

postsecondary education, advanced training, military service, or employment.  To facilitate direct 

communication, SOCTE first identified who was responsible for data collection and analysis at each LEA 

and scheduled technical assistance conference calls to discuss State data requirements.  SOCTE used 

OSSE’s Data Collection Manual as a guide, clarified CTE terminology and definitions, and discussed 

data quality issues. 

 

The technical assistance focused on several key themes: 

1. Date profiling--assessing CTE data to determine data quality issues 

2. Data standardization--utilizing CTE business roles to apply uniformity in CTE data reporting 

3. Coding--stratifying students based upon CTE designators (programs of study, non-trad etc) 

4. Matching-- looking for duplicative records and incomplete records across two LEAs 

5. Monitoring—assisting LEAs quarterly in data quality improvement 

6. Data cleansing-- offering LEAs multiple ways to cleanse the data to ensure improved data quality 

7. Batching--explaining the process that OSSE will use to validate data and store it in the Enterprise 

Data System. 
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Subsequent to the conference calls, SOCTE and ODM met with each LEA to follow up and provide 

information and instruction pertaining to data quality.  SOCTE stressed the significance of identifying 

CTE participants, concentrators, and completers.  The meetings provided the opportunity to stress the 

accurate reporting of DC Comprehensive Assessment System scores for each student.  SOCTE and ODM 

provided a template for each LEA to populate the data and negotiated deadlines to submit data to the 

State.   

 

A SOCTE template was provided to LEAs to capture the raw data that are required to calculate core 

indicator scores. In instances where achievement, graduation, and placement data are populated from the 

SLED database, those data were provided by SOCTE.  Additionally, OSSE’s SLED personnel and 

SOCTE provided LEAs with the disaggregated outcomes for individual students from the report that we 

received from the Jacob France Institute regarding Core Indicator 5S1 data on military service, 

employment, and postsecondary placement. 
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