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1. During the reporting year, did your state use Perkins funds to develop valid and reliable assessments of
technical skills? 

Yes

The Connecticut Statewide CTE Assessment is one of the most comprehensive state developed assessment programs in
the nation.  All schools must participate in the assessment if the district receives funds or benefits from the Perkins grant.
 In 2013 152 secondary schools participated in t he assessment.  The purpose of the assessment is to improve the quality
of teaching and learning in CTE; provide a platform for the measurement of competency acquisition, and the
contextual application of the Common Core competencies for reading and math.  All secondary schools that receive
funding or benefits from the Perkins grant assess all students who reach the threshold of "concentrator".  Connecticut has
designed the assessment of the most current national standard and competencies, revised every three years.  Career and
technical education represents the largest category of elective courses in which students enroll across our Connecticut
public secondary schools    

Every 3 years as the national standards and Connecticut Performance Standards and Competencies are revised, the
Statewide CTE Assessment is revised.  The process of updating the mandated assessment program is a programmatic
research and development, technological and pedagogical process.  Although state assessment funds are used to pay for
this expansive assessment system, the Perkins funds pay for the salaries of the CTE members of the State Department of
Education.  Each staff member for each CTE program area has as part of their annual duties, tasks to a) keep the flow of
revised national standards for review current; b) provide statewide teacher committees for the review of the national
standards, leading to the development of the Connecticut Performance Standards and Competencies for each area of
concentration; and c) improve the online testing system annually.     

The Connecticut CTE assessment system is without equal on a national basis because it achieves the basic goals of all
standardized assessment.   1. Is the assessment fair for all?  2. Is the test evaluated by one standard of measurement?
 3. Does the assessment provide sufficient data for the improvement of teaching and learning?   

2. During the reporting year, did your state use Perkins funds to develop or enhance data systems to collect and
analyze data on secondary and postsecondary academic and employment outcomes? 

No
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1.  During the reporting year, how did your state assess the career and technical education programs funded
under Perkins IV? 

The Connecticut State Department of Education requires all secondary schools receiving funds and instructional benefits
from the Perkins grant to fully participate in the Connecticut CTE Statewide Assessment on an annual basis.   The
purpose of the assessment is to improve the quality of teaching and learning in CTE; provide a platform for the
measurement of competency acquisition, and the contextual application of the Common Core competencies for reading
and math.  All secondary schools that receive funding or benefits from the Perkins grant assess all students who reach
the threshold of "concentrator".  Connecticut has designed the assessment of the most current national standard and
competencies, revised every three years.  Career and technical education represents the largest category of elective
courses in which students enroll across our Connecticut public secondary schools. From these many variations of CTE,
Connecticut has identified 20 areas of concentration, general categories of CTE courses, each aligned to national CTE
standards.  In 2013, there were 10,857 concentrators in Connecticut (tested in the state CTE assessment), a 3.2%
increase in the number of concentrators from 2012.  Most importantly, Connecticut exceeded its 2013 federally negotiated
skill proficiency goal of 47.00%. In 2012 47.79% of Connecticut secondary school students (concentrators) met, or
exceeded the 65% threshold score.    

In 2012-13 the Connecticut Statewide CTE Assessment program posted School Rankings on our client services website
that provided rankings for all schools in each area of concentration, based on the mean score of all concentrators
(students tested) in a given secondary school.  Overall Secondary School Rankings were posted for all students tested in
this comprehensive assessment based upon the percentage of concentrators who met or exceeded the federally
negotiated cutscore of 65 percent.  The publicly posted rankings is clearly a positive initiative for secondary schools as a
number of schools have worked to improve their instruction of the Connecticut Performance Standards and
Competencies.  The top ten ranked schools were recognized for their performance in the 2013 Statewide Assessment.     

Given the importance of secondary school performance on the mandated Connecticut Statewide CTE Assessment, ten
briefing sessions were held across the State.  Geographically designed to afford each school the opportunity to attend at
least one of the briefing sessions, each briefing included training on the proper use and set-up for this on-line assessment.
 The briefings focused on the steps necessary to prepare concentrators (students to be tested) for the 90 minute on-line
tests and the training needed to proctor these tests during the 5-week testing window.  2013 Assessment DVD's were
given out to each school that included the State Performance Standards and Competencies; the 2013 Principal's Guide;
(a handbook for all principals in the understanding of the assessment process, the legislative references and the best use
of assessment data reports); the 2013 Proctor Guide; the 2013 State CTE Assessment Video; and the brochure,
"Uiltizing Your CTE Assessment Data to Improve Teaching and Learning".   The 2013 The Statewide Briefing Sessions,
open to teachers and administrators had the highest attendance figures in ten years, 128 secondary schools attended.  

2.  During the reporting year, how did your state develop, approve, or expand the use of technology in career and
technical education?

Connecticut State Department of Education    

Response to Use of Technology    

Perkins Annual Report 2013    

     

     

During the reporting year how did Connecticut develop, approve, or expand the use of technology for CTE?    
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In the last few years, local grantees have requested use of Perkins funds to purchase the latest technology such as IPads
and other handheld computer devices.  The CT Department of Education has recognized the importance of
computer-related tools to enhance CTE curriculum and instruction.  Therefore, the state has approved requests to
purchase computer devices as long as there is evidence to support improvements in student learning.  In addition, the
state determines if there is adequate professional development for the most effective use of technology in the classroom.  
 

     

To assist and encourage use of technology in CTE programs, the state hosted a number of professional development
event as follows:    

     

Use of IPads in Family and Consumer Sciences in March 2013.    

Use of IPads in Medical Careers programs May 2013    

Technology workshops for CTE teachers at the Statewide Annual CTE Conference in November 2013.    

IPads in the Classroom:  Beyond Basics January 23, 2013    

IPads in the FCS Classroom hands-on and networking, February 2013    

Google Apps in the Classroom, March 2013    

IPads in the Business Education Classroom, April 2013    

Use of AgCN workshop which is an online management system for agriculture programs.    

     

     

     

   

3.  During the reporting year, what professional development programs did your state offer, including providing
comprehensive professional development (including initial teacher preparation) for career and technical
education teachers, faculty, administrators, and career guidance and academic counselors at the secondary and
postsecondary levels? On what topics? 

Professional Development for Career Technical Education    

2012-2013    

Statewide Briefing Sessions:  (Connecticut Statewide CTE Assessment program)    

Given the importance of secondary school performance on the mandated Connecticut Statewide CTE Assessment, ten
briefing sessions were held across the State.  Geographically designed to afford each school the opportunity to attend at
least one of the briefing sessions, each briefing included training on the proper use and set-up for this on-line assessment.
 The briefings focused on the steps necessary to prepare concentrators (students to be tested) for the 90 minute on-line
tests and the training needed to proctor these tests during the 5-week testing window.  2013 Assessment DVD's were
given out to each school that included the State Performance Standards and Competencies; the 2013 Principal's Guide;
(a handbook for all principals in the understanding of the assessment process, the legislative references and the best use
of assessment data reports); the 2013 Proctor Guide; the 2013 State CTE Assessment Video; and the brochure,
"Uiltizing Your CTE Assessment Data to Improve Teaching and Learning".   The 2013 The Statewide Briefing Sessions,
open to teachers and administrators had the highest attendance figures in ten years, 128 secondary schools attended.    

Conferences:    

Career and Technical Education- Strengthening Connections    
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Educators had the opportunity to hear William Symonds, Director of Pathways to Prosperity Project, speak about
promising solutions to our national failure to prepare students for success. Three breakout sessions were offered, with
topics that ranged from Work-based Learning, STEM and Engineering Education, Enhancing College Readiness in
Mathematics, and Strengthening CCP Partnerships to Enhance Nontraditional Enrollment. The evaluations from this event
were all excellent.    

211 attendees, November 9, 2012    

Making Sense of Teaching Personal Finance    

Participants had an opportunity to share best practices, learn about new technology, and increase their own knowledge
about personal finance.    

Nine workshops were offered throughout the day, including Curriculum Frameworks and Enrichments, Financial Fitness
for Life, Learning, Earning and Investing, and Personal Finance Standards and the CCSS.  James Cunningham, the
Funny MoneyMan, was the keynote speaker. The evaluations from this event were all positive.    

95 attendees, April 4, 2013    

Fine Tuning the Student Success Plan    

Participants had an opportunity to learn more about the available tools to assist SSP management. The tasks of
managing the various components of the SSP were addressed in workshops that covered Advisories, Career
Development, Social, Emotional and Physical Development, as well as Students with Disabilities. Dr. Timothy Hodges
from the Gallup Institute was the keynote speaker. Many evaluations stated that this was the best conference that had
been offered by SDE.    

260 attendees, April 12, 2013    

Workshops:    

     

CT Association of Agriculture Educators Workshop    

Agriculture teachers received updates from the State FFA, UConn and SDE. Best practices and lesson plans were
shared. Ag teachers heard the latest updates from the CT SDE, FFA, and UCONN. The various AG committees met and
finalized plans for the 2012/13 AG events.    

31 attendees, August 12, 2012    

Career Development Events Workshop    

Participants worked in small groups to review and revise CDE rules. They completed and reviewed a draft of new CDE
guidelines.    

19 attendees, August 22, 2012    

Personal Finance Model Curriculum    

The current Personal Finance curriculum was updated to new CT Standards by teachers under the guidance of the CT
State Consultant for Business Education. Lesson plans were drafted and were shared on the Personal Finance website.   

5 attendees, August 15, 16, 17, 2012    

Perkins 101    

This half day workshop offered participants an opportunity to learn about the basics of the Carl D. Perkins legislation,
Perkins FAQ, CIP, ED114, Innovation Grants, and Program compliance reviews.    

33 Attendees, October 3, 2012    
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Business and Finance Technology Educators Workshop "Meet the FED"    

Business and Finance Technology educators had the opportunity to hear about current financial topics presented by
speakers from the Federal Reserve Bank of Boston. Teachers were able to network with colleagues and learn about
financial changes and trends that are important to their students.    

Speakers addressed attendees about both federal and local banking topics. Regulation, consumer protection, credit
scores, credit cards, and money management were topics that received extensive coverage.    

23 attendees, November 1, 2012    

The New Professionals Workshop for VoAg Teachers    

Vocational Agriculture educators attended sessions covering classroom management, differentiated instruction, writing
skills, and student performance. The New Professionals Workshop offered a variety of topics that will help new teachers
to maximize their time in the vocational classroom. Sessions included An Overview of Classroom Management and
Differentiated Instruction, Instructional Strategies for the Plant Science Classroom, and Task Analysis in the Ag
Classroom.    

20 attendees, April 3, 2013    

CT Youth Financial Education Institute    

This one day event served both teachers and their students. The students attended workshops that explored investing,
banking, entrepreneurship, and personal finance. Teachers attended workshops which centered on helping their students
to find financial aid for college and teaching their students to be financially responsible. A roundtable discussion about
current issues in financial education was also offered. The goal of this day was to enlighten both groups and to spark
conversations about these important topics which can then be continued in the classroom. The evaluations reflected a
high degree of satisfaction from the educators.    

21 attendees, May 16, 2013    

Technology Teachers Event at Lime Rock    

Technology education teachers received instruction about the physics of racing.  This was an opportunity for these
teachers to learn another way to incorporate science into the curriculum.    

20 attendees, May 30, 2013    

     

Incorporating CCSS into Ag Classes    

Agriculture teachers spent the day with Donna Parker, a nationally certified science teacher. Participants had the
opportunity to discuss ways to successfully incorporate CCSS into their agriculture classes and to share ideas and lesson
plans.    

14 attendees, June 27, 2013    

Technology Workshops:    

          IPads in the Classroom: Beyond Basics    

This workshop was developed for educators who were already familiar with iPads in the classroom, but who wanted to
expand the use of this technology in their classrooms.    

7 attendees, January 23, 2013    

     

IPads in the FCS Classroom    
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This workshop was specifically developed for Family and Computer Sciences teachers.  Information about Apps,
resources, and tips was provided to participants.  Each attendee had the opportunity for hands-on practice and
networking.    

20 attendees, February 6, 2013    

Google Apps in the Classroom    

Students are all using Gmail and GChat as tools for keeping in contact with each other. This informative session showed
participants how their students can use additional resources that allow them to work together on spreadsheets,
documents and presentations that are then accessible from any computer.    

12 attendees, March 13, 2013    

IPads in the Business Education Classroom    

Participants had the opportunity to explore the use of iPads in the CTE classroom as a teaching tool and as an
enhancement to existing lessons.    

This class demonstrated to educators how to incorporate the iPad into the classroom, and how to find and use apps that
align with State Standards.    

17 attendees, April 10, 2013    
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4.  During the reporting year, how did your state provide preparation for non-traditional fields in current and
emerging professions, and other activities that expose students, including special populations, to high skill, high
wage occupations? 

The Connecticut State Department of Education (CSDE) partners with the Connecticut Women's Education and Legal
Fund (CWEALF) synonymous with VOcational Equity Research, Training and Evaluation Center (VERTEC), with the goal
to expand and grow opportunities available to females and males in non-traditional occupational fields.  The purpose
specifically for females is for awareness leading to education and employment in nontraditional, high-skill occupations.    

Numerous events, professional development activities and materials pertaining to non-traditional occupations are
provided by CWEALF throughout the school year for middle school, high school, and post secondary learners.    

Some examples of the scope of CWEALF's work.    

1)  Annually, CWEALF orchestrates STEM Expos  in CTE/Career Pathways Programs where female high school students
engage in group "hands-on" activities with female scientists to learn about the science and math required for a STEM
occupation.  Some of the events are held in the CT Science Center where spend an overnight participating in activities
and exploring the Science Center.  Similar events are held with middle school females.    

2)  In 2013, CWEALF conducted an anonymous survey to students to ask about students knowledge of sexual
harassment on the job.  Although, the sample was small (N=40), it was determined students were experiencing sexual
harassment on the job.  CWEALF utilized survey results to develop modules to be utilized with students to teach them to
become aware, how to report, and stay safe.    

3)  CWEALF facilitated link to ongoing community college programs related to CTE and STEM, including Career
Pathways by playing an active role in the Connecticut Employment and Traianing Commission's (CETC) Youth
Committee, Young Worker Safety Committe and the Planning Committee of the Connecticut Technology Council's
Women of Innovation Awards Dinner.  CWEALF also worked with staff from Three Rivers Community College, Capitol
Community College and Gateway Community College to orchestrate Girls' Expos, STEM panels, and the overnite Science
Center activities.  CWEALF will host similar activities males in nontraditional careers in 2013-14.    

4)  CWEALF partnered with the Young Worker Safety Committee to develop a fact sheet to promote young workder
health and safety on the job which was a joint venture between the CT Departments of Education, Health and Labor.
 Topics addressed in the fact included sexual harassment in the workplace, obtaining working papers, and young worker
resources available through state agencies such the Department of Labor.    

For the full report and access to the CWEALF site go to:  http://www.cwealf.org/     
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5.  During the reporting year, how did your state provide support for programs for special populations that lead
to high skill, high wage and high demand occupations? 

The CSDE focuses on the needs of all students in CTE regardless of educational level or special population.  Particularly,
during Perkins compliance reviews CTE State staff meet with a full spectrum of service providers in the school district
including, special education staff, school counseling and teachers.  All are asked the same questions regarding equal
access and the quality of education for students with disabilities or other special needs.    

Two programs that are specific to the needs of special population where there are concentrated efforts include:    

1)  the State Leadership Team on Secondary Transition and Dropout Prevention Strategies:  Focus on Competitive
Employment/Careers is a multi-agency team who bring awareness and support to  individuals with disabilities for job
transition and retention.  Committee partners include CSDE staff from special education, CTE, the CT Technical HIgh
school system, CT Departments of Public Health, Developmental Services, Bureau of Rehabilitation Services, Department
of Correction, Department of Child and Family Service, Surrogate Parent Program, and the CT Parent Advocacy Center.   

2)  Developing Tomorrow's Professionals which is a program for young men of color, particularly, those in homes where
no father is present  It  offers academic support and preparation for students to become collage and career ready.  A large
percentage of participants are accepted by leading high-reach universities  throughout the country.  For
these students without this help would most likely have no opportunity to attend post secondary education.    

3)  The CSDE partnered with the Department of Labor to host professional development to serve special populations at
the CT LEARNS and WORKS conference.  Sessions highlighted CT model work-based programs for students with
disabilities.  The session were conducted by the students who participated in this programs.  One program called ICE-T
located in the Wallingford public schools which is a program that place students in the community in internships leading to
future employment.  The STEP-Up programs located in the greater New Haven area in cooperation with Gateway
Community College focuses on a 5th year high school programs for students with special needs for extensive career
exploration, job shadows leading to employment.  Students participate on the college campus.    

   

6.  During the reporting year, how did your state offer technical assistance for eligible recipients? 

The State CTE staff have regional responsibility that cover every school district in the state for CTE technical assistance.
 Their assistance includes holding regional meetings, questions on use of funds, grant approval and modifications.  In
addition, each state consultant provides technical assistance for programmatic questions relative to their area of
expertise.  For instance, all question that arise pertaining to business will be addressed by the consultant assigned to
Business and Finance Technology Education.  Ultimately, the overall Perkins Program Manager is responsible for
statewide approvals of all grants, providing administrative support to districts on compliance issues, use of funds, core
indicator information and data reporting.    

Some technical assistance is offered at state-wide events as well.  Annually, the Perkins Program Manager hosts a
Perkins 101 session for new district Perkins Administrators.  Attendees learn about legislative requirements, the CT
Continuous Improvement Plan, data reporting, eligibility requirements, and fedeal and state policies for CTE.  

7.  Serving individuals in state institutions

Part I: State Correctional Institutions

Amount of Perkins funds used for CTE programs in state correctional institutions:

15000

Number of students participating in Perkins CTE programs in state correctional institutions:

8767

Describe the CTE services and activities carried out in state correctional institutions.
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Career &amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; Technical Education (CTE)
courses are incorporated into classroom instruction and occupational training.  Eleven sites provided students with
opportunities to learn 24 different trades and a variety of marketable skills, preparing students for entry level jobs when
they are discharged and re-enter the community.  Of the 2,268 students participating in Career
&amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; Technical Education, approximately
450 were under the age of 22.  As part of the Career and Technical Education experience, students may earn a
Connecticut Career Certificate provided by the State Department of Education in the Retail, Tourism, Recreation and
Entrepreneurship career cluster.  Teachers in each trade area participate in curriculum development and revision,
designed to meet current industry standards.  Community partnerships have been established to provide on-the-job
experience to students.  Within the structure of CTE some students are enrolled in the Prospective Apprenticeship
Program that is coordinated through the State Department of Labor a venue that provides workplace training.   

Part II: State Institutions Serving Individuals with Disabilities

Amount of Perkins funds used for CTE programs in state institutions serving individuals with disabilities: 

0

Number of students participating of Perkins CTE programs in institutions serving individuals with disabilities:

662

Describe the CTE services and activities carried out in institutions serving individuals with disabilities.

In Connecticut, CTE programs utilize a host of services and activities that provide for an individual with a disability. These
include, but are not limited to the following;    

     

Testing Accommodation    

Modifications may include extended, but not unlimited time to test,    

isolated testing situation, oral testing, or scribes.    

     

Alternative Assignments    

Arrangements may be made with instructors for the submission of    

alternative assignments to meet course requirements, (e.g., submitting    

assignments via cassette tape).    

     

One-to-One instruction    

Students are assigned an educational aide to assist them in the completion of classroom task as needed.    

     

Additional guidance and counseling    

• Monitoring of student progress on a defined schedule with interventions as needed    

• Attendance monitoring    

• Mentoring/coaching on career and technical education competencies    

• Use of applied math, science, and communications teaching materials    

• Staff training provided in strategies for working with special populations students    
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• Individualized and small group activities and instruction    

• Workplace readiness skills support    

• Documentation and review of support services provided and the results    

• Academic support services for special populations students    

• Transportation assistance    

• Credit generation from integrated academics    

• Work-based education support    

• Job placement matching and follow-through    

   

8. During the reporting year, did your state use Perkins funds to support public charter schools operating career
and technical education programs? 

No

9. During the reporting year, did your state use Perkins funds to support family and consumer sciences
programs? 

Yes

Family and Consumer Science programs in the secondary schools of Connecticut make up one of the top three highest
CTE enrollment areas in the State.  Of the many manifestations of FCS courses in our secondary schools the highest
enrollment areas funded under the Perkins grant are Nutrition, Food Production & Services, Childcare and Services, and
Textiles & Design. With approximately 375 FCS teachers in Connecticut the two largest areas of concentration in all of
career and technical education (those areas tested in the Statewide Assessment), are FCS areas of concentration.  Early
Childhood Education and Services courses are included  and assessed in 67 secondary schools.  The largest area of
concentration in all of CTE in Connecticut is Nutrition, Food Production and Services within FCS.  In 2013 courses in this
area were present in 83 schools, generating 1170 concentrators, both No.1 rankings for the year.  State Perkins funds
were used for statewide professional development in FCS that included workshops on the integration of CCSS (common
core) in all Family and Consumer Sciences courses on all levels.   

10. During the reporting year, did your state use Perkins funds to award incentive grants to eligible recipients for
exemplary performance or for use for innovative initiatives under Sec. 135(c)(19) of Perkins IV?

No

Not applicable  

11. During the reporting year, did your state use Perkins funds to provide career and technical education
programs for adults and school dropouts to complete their secondary school education? 

No

13P. During the reporting year, did your state use Perkins funds to provide assistance to individuals who have
participated in Perkins assisted services and activities in continuing their education or training or finding
appropriate jobs? 

Yes

As mentioned earlier in the required responses, CT has legislation as of July 1, 2012, for a Student Success Plan for all
students grades 6-12; however, the program of study extends in to postsecondary education that lead to careers.  Some
funds were used for development or enhancement of district Student Success Plan for students who participated in CTE.
 The Plans are developed based on a specific career pathway of interest.  
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1.  During the reporting year, how did your state provide support for career and technical education programs
that improve the academic and career and technical skills of students through the integration of academics with
career and technical education? 

Connecticut State Department of Education CTE staff have worked closely with state academic consultants responsible
for the Common Core State Standards to align to math and ELA standards.  Professional development activities with
teachers has focused on curricular instruction that integrate the CCSS.  CTE is a part of the Academic Office so all work
in CTE is connected to academic education overall to ensure students are Collage and Career Ready.  The State CTE
Assessment measures CTE performance on CTE standards and Common Core State Standards (CCSS) in context.  The
State CTE Annual Assessment is currently under revision to reflect 40% of test items aligned to the CCSS.    

Much of the state-sponsored professional development events are centered on CCSS/CTE alignment and teaching
strategies to performance for the State CTE Annual assessment system.  Throughout the year CSDE CTE staff meet with
groups of CTE teachers to ensure integration of the state CTE standards and competencies.    

Additional information provided by the CSDE to help guide CTE curriculum alignment to the CCSS can be found on the
state website.  One example illustrating the alignment of business accounting standards to the CCSS can be found at: 
http://www.sde.ct.gov/sde/lib/sde/pdf/deps/career/business/Accounting_Aligned_ELA_CCSS.pdf   Other
resources including sample CTE instructional units  which have been aligned to the CCSS can be found at: 
http://ctcorestandards.org/?page_id=1336    

CTE programs of study or pathways are comprised of rigorous academic standards coupled with career elective courses
within a career cluster or pathway.  Student Success Plans are centered on an area of interest or career pathways that
may change over time to meet the interest of the student to provide a foundation or establish a path for future study in
higher education.  In 2012, CT legislated that all students grades 6-12 will have an academic and career plan.  The CT
CTE programs of study as a component of the Student Success Plan include rigorous academic core subjects and CTE
courses within a cluster area.  The CTE programs of study have garnered more attention since legislation that
would provide all students a clearer vision or path to higher education or careers including those not currently participating
in CTE courses.    

The CTE physical facility has been reconfigured with a STEM unit which overlaps with CTE.  The responsibilties of the
CTE Technology Education/Agricuture Science Education state consultant are so closely aligned to science and math
especially under STEM, it was decided to arrange a work space to accommodate all those working on STEM.  The
reconfiguration also includes state staff associated with assessment of core academic standards for the CCSS and the
state science consultant who are all part of the Academic Office where CTE resides.  The division meetings include all
academic and assessment staff who collectively share ideas to improve learner college and career readiness.    

The CSDE collaborates with postsecondary education to ensure quality dual concurrent credit articulation programs and
the integration of rigorous math and ELA standards.  Many student in CTE programs have received high school and
college credit in CTE and academic courses who the CSDE considered to be a fully articulated student.  The courses
coupled with CTE college courses may include a communication course, math and science.    

     

     

   

2.  During the reporting year, how did your state support partnerships among local educational agencies,
institutions of higher education, adult education providers, and, as appropriate, other entities, such as
employers, labor organizations, intermediaries, parents, and local partnerships, to enable students to achieve
state academic standards, and career and technical skills. 
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The CSDE partners with local educational agencies and institutions of higher education to expand the state College
Career Pathways program fomerly known as TECH PREP.  College partners under the Board of Regents meet with the
CSDE periodically throughout year to provide updates, address any concerns, for administrative support and to share best
practice.      

     

State staff have provided support by:    

*  Presenting at an adult education conference on the 16 Career Clusters and other CTE state and national resources to
support CTE.    

*  Hosting a College Career Pathway conference with joint membership from secondary and postsecondary Perkins
administrators.    

*  Meeting with Chambers of Commerce to communicate the value of CTE and to elicit support from business partners.    

*  Presence on the Connecticut Education and Training Youth Committee to share information on CTE and the state
legislated Student Success Plan which includes the Perkins model program of study.    

     

     

CTSDE and DOL:    

Annual CT Learns and Works Conference:  CTSDE/Career and Technical Education has provided planning and
leadership on this conference for the last 19 years.  In May 2013, CT L & W held its 19th annual conference focused on
providing thought provoking speakers and workshops exploring the intersection of learning and working/ education and
careers in CT.  In addition to human resources,  CTSDE/CTE provides 43,000 annually to support this conference which
draws 300 attendees from all sectors of education and workforce development in the state.    

CTSDE CTE Consultant for Work-based Learning works closely and collaboratively with the DOL Director of Wage and
Workplace Standards to develop and oversee the provision of safe and legal, structured work-based learning
opportunities that are in line with CT’s Child Labor Laws.    

Teamsters/Sikorsky Career Pathways Summer Internship Program:  Provides Internship for eligible high school juniors
and seniors attending high school in CT’s south –central and western regions.  Program focuses on tours at Sikorsky 
Aircraft, presentations at high schools by Teamsters and CTSDE/CTE, leading to paid internships for 60 – 70 high school
juniors and seniors from CT’s comprehensive and technical high schools in the above regions.  Selection is highly
competitive, and requires applicants to have significant community service hours on their resume, in addition to being
enrolled in CTE.  The program was designed to address the retirement of the  company’s vast baby-boomer population
and focus on hiring CT young adults who prove themselves during the program.    

General Dynamics/Electric Boat Summer Internship/Drafting Program:  Serves the high schools in the eastern region of
the state, and accepts applicants from both comprehensive and technical high schools.  Students are paid, and are
exposed to engineering design work in the defense industry.  The outcome is not specifically employment, however, some
graduates have been hired.    

New Haven Manufacturing Association (whose membership stretches far beyond New Haven) works closely with
CTSDE/CTE Technology Consultant and Work-based Learning Consultant, as well as Workforce Investment Boards in
Bridgeport and New Haven, to expose teachers to careers in Manufacturing/STEM.    

CTSDE works closely with CBIA to align CTE programs and activities with those of CBIA’s Education Department.  

3. During the reporting year, did your state use Perkins funds to improve career guidance and academic
counseling programs? 

Yes
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In 2012-13 Perkins funds were used to support school counseling activities for the state legislated Student Success Plan
for students who participate in CTE.  Although, the state framework established to guide implementation of the Student
Success Plan encourages all staff participation, the Plan has been largely implemented and managed by school
counselor staff.  Some funds were distributed on a competitive basis from the Reserve to support implementation of the
Student Success Plan for students enrolled in CTE courses.  

4. During the reporting year, did your state use Perkins funds to establish agreements, including articulation
agreements, between secondary school and postsecondary career and technical education programs to provide
postsecondary education and training opportunities for students? 

Yes

The CSDE uses Perkins Postsecondary and Reserve funds to continue partnerships with all CT community colleges and
UCONN.  Funds are used by colleges to improve CTE programs provided at the college level and to provide support
services for college students enrolled in CTE.  Funding is also used to continue and expand articulation agreement
leading to dual concurrent credit for high school students who participate in CTE.      

The community colleges share Perkins postsecondary funds with local districts to encourage student interest in
community college programs by hosting college visit days and participating in career awareness programs.
 Postsecondary funds are also share with local school districts to purchase college text books or other instructional
supplies needed by high schools to articulate CTE programs.  In some cases, stipends are awarded to high school
teaches and college staff who meet to map and align curriculum.    

State administrative funds are also used to host professional development events for community college staff which also
included joint sessions with secondary teachers in 2012.  

5. During the reporting year, did your state use Perkins funds to support initiatives to facilitate the transition of
sub baccalaureate career and technical education students into baccalaureate programs? 

Yes

In 2013 Connecticut Career and Technical Education has continued to base all of the CTE State Performance Standards
and Competencies on national performance standards (those used in the design of undergraduate standards throughout
the nation).  Connecticut revises its CTE State Performance Standards and Competencies each year totally based on the
revised national standards.  Sequentially, our Statewide CTE Assessment is given online to all student concentrators in all
secondary schools that receive funds or benefits from Perkins.  The CTE standards and competencies rigor is of such a
high level that Connecticut CTE teachers must review their students' performance on the Statewide CTE
Assessment annually to improve their teaching and addressing the SLO's included in their teacher evaluation system.    

Our commitment to student preparedness for matriculation to a four-year college includes our decision and commitment to
train all our CTE teachers to incorporate the Common Core State Standards into all courses on all secondary levels of
instruction.  The contextual application of the Common Core State Standards in Connecticut to our CTE standards and
competencies affords students a maximized secondary instructional plan where academic competencies are emphasized
in both academic and CTE (elective) courses.  To insure the instruction of the CCSS we have incorporated 25% of our
Statewide CTE Assessment to the testing of the contextual application of CCSS into CTE competencies.  No other state
has made the full commitment to these academic standards with elective CTE courses.  Connecticut requires the
completion of the annual CTE Continuous Improvement Plan as part of the Perkins grant process.  In that plan schools
are asked to articulate their efforts to drive the CCSS agenda, leading to four-year college matriculation for all students.    

   

6. During the reporting year, did your state use Perkins funds to support career and technical student
organizations?

Yes

Connecticut fully advocates the co-curricular approach to the CTE student organizations.  The national career and
technical education organizations of DECA, SkillsUSA, the FFA, FCCLA, FBLA, HOSA and TSA continue operations in
Connecticut with FBLA, FFA, HOSA and DECA reaching ten-year highs in membership in 2013.    
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Perkins funds are used to pay a $4,000 annual stipend to the State Coordinator (Secretary, Director, Advisor) for each of
the organizations.  As per the protocol of the Connecticut Perkins grant, any secondary school applying for funds must
operate at least one of the CTSO's at their school in order to receive Perkins funding.  Local secondary schools may
utilize up to $1,500 of their Perkins fund allotment for a stipend for a local CTSO chapter advisor.      

The State Department of Education staff members with responsibilities for CTE program areas volunteer their time to
administer and support the various components of their respective instructional area CTSO's.  All staff members of the
CTE Unit of the State Department of Education are paid through Perkins funds and include in their annual professional
goals, tasks that are designed to enhance the growth and development of each CTSO.  

7. During the reporting year, did your state use Perkins funds to support career and technical education
programs that offer experience in, and understanding of, all aspects of an industry for which students are
preparing to enter? 

Yes

Connecticut's protocols to apply for funds under the Carl D. Perkins act require that each school submit a continuous
improvement plan that includes activities for the updating and inclusion of all aspects of an industry as related the CTE
program areas of a secondary school.      

On a statewide basis, every three years the national standards for CTE areas of concentration and other venues of
CTE are changed.  These changes represent the new and emerging industry changes on a national basis.  In 2013,
Connecticut State Department of Education staff collected and reviewed the new national performance standards from the
national CTE teacher organizations and those of other professional industry organizations.  These national standards are
carefully reviewed to identify the "measurable competencies", that can be contextually applied  to CCSS (common core)
academic standards.  This aggressive approach to the essence of providing instruction in all current aspects of an
industry serves as the basis for the developing of the Connecticut Performance Standards and Competencies for all 20
areas of concentration.  These standards and competencies are the foundation for the mandated Connecticut Statewide
Assessment. This is the fairest means of measurement for all secondary schools and focuses on standards and
competencies without local interpretation.      

In addition, CT CTE offers state-wide bona fide Cooperative Work Education  Disversified programs located in
approximately 15 school districts.  In addition, most CTE programs within the all CT school districts offer Cooperative
Work Experience within each CTE discipline area that are monitored by the instructor.  State CTE staff reveiw and
approve all Cooperative Work Experience programs for consistency of program standards, to ensure that programs abide
with state and federal labor labors, and that students are working within a structured, monitored learning environment.  

8. During the reporting year, did your state use Perkins funds to support partnerships between education and
business, or business intermediaries, including cooperative education and adjunct faculty arrangements at the
secondary and postsecondary levels? 

No

9. During the reporting year, did your state use Perkins funds to support the improvement or development of new
career and technical education courses and initiatives, including career clusters, career academies, and distance
education? 

Yes

The CSDE supported career academies primarily located in Hartford and New Haven where theme-based high schools
have been established.  Some of the academies in Hartford include the Academy of Engineering and Green Technology,
the Academy of Nursing and Health Sciences, and The Journalism and Media Academy.  The Academy of Nursing and
Health sciences used funds to develop a success plan for students that offered interdisciplinary projects to imbed health
care themes and workplace readiness skills into the academic classes.  It was also used to provide professional
development to the Hartford staff for the integration of workplace skills into the curriculum.  Students are also provided
transportation for work-based experiences in health care environments.  Teachers also participated in professional
development opportunities offered by the National Academy Foundation.    
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In New Haven funds were used to support the Career High School which has been part of the National Academy
Foundation for ten years.  In 2012-13 merged with the Academy of Finance and the Academy of Information Technology.
 The merge resulted in the NAF Academy of Business Technology which provides focused professional development,
support from the business community within a structured advisory board, and articulation agreements with Gateway
Community College.    

     

   

10. During the reporting year, did your state use Perkins funds to provide activities to support entrepreneurship
education and training? 

Yes

All of the seven Connecticut Career and Technical Education program areas (Agriculture Education, Business and
Finance, Marketing Education, Family & Consumer Sciences, Cooperative Work Education, Medical Careers and
Technology Education) include entrepreneurship courses and/or instructed competencies as part of their statewide
curricula.  Recognizing that small businesses and sole-proprietorship represent the largest number of businesses
operating in Connecticut, each CTE area views entrepreneurship training and instruction as an important component of
CTE.   In the CTSO organizations of DECA, FFA and FBLA many entrepreneurship competitive events are available to
students.  In 2013 more members of DECA participated in entrepreneurship competitions than at any time in the 60 year
history of the organization.  Additionally, schools across Connecticut are involved with enhancement activities from the
Network for Teaching Entrepreneurship, and Junior Achievement.    

11. During the reporting year, did your state use Perkins funds to improve the recruitment and retention of career
and technical education teachers, faculty, administrators, or career guidance and academic counselors, and the
transition to teaching from business and industry, including small business? 

No

12. During the reporting year, did your state use Perkins funds to support occupational and employment
information resources? 

Yes

The State Department of Education in collaboration with the Department of Labor generates the Connecticut Career
Pathways document that is a personal guide of students to make career decisions.  The publication provides information
about the skills and training necessary in the Connecticut workforce.  This annual publication is organized around 16
career clusters adopted by the Connecticut State Department of Education which offers secondary and post-secondary
students opportunities to connect their academic classroom learning to possible careers. Each of the career tables
contained in this annual document represents the latest Connecticut labor and occupational statistics.  The document
includes information on basic skills, occupational fundamental skills and knowledge that employers often look for in a job
candidate. Each occupation covered in the Connecticut Career Pathway document has been assigned a 1-6 growth
ranking, indicating jobs that are either in a growth pattern or in a decline.  
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Provide a summary of your state's plan and timeframe for increasing the coverage of programs entered above.

Currently, the CTE Statewide Assessment System is utilized in the comprehensive high schools to a greater degree. 
Going forward, more programs will be assessed at the CT technical high school system using NOCTI CT designed tests.  

Enter the number of students assessed for technical skill attainment, and the total number of CTE concentrators
reported for the program year. The percent of students assessed for technical skill attainment will be
automatically calculated.
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Extension Requested?

No

Required Program Improvement Plans

Directions: Your state has failed to meet at least 90% of the state adjusted level of performance for the core indicators of
performance listed in the table below. Please provide a state program improvement plan addressing the items found in the
column headings of the table below.

Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

students for which there were responsible for for

quantifiable disparities or gaps each action step completing

in performance compared to each

all students or any other action step

category of students

2P1 not applicable The central office coordinator of Arthur Poole  

the Perkins career and technical

education initiatives will ask

eaach campus coordinator to

ascertain from their office of

enrollment management a

synopsis of its plan to increase

the number of students obtaining

degrees and certificates and to

discuss with personnel therein

how the Perkins Postsecondary

and College Career Pathways

initiatives can contribute to the

achievement of goals. The

coordinators will be afforded

opportunities to share they

synopes and discussions with

each other at monthly

coordinators meetings.

2P1 not applicable Central office coordinator will Arthur Poole 03-14-14

arrange for central office staff

members charged with aiding the

campuses with their enrollment

management and student

retention and graduation efforts

to present their plans and

strategies to the campus
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Core Indicator Disaggregated categories of Action step to be implemented Staff member Timeline

coordinators at monthly

coordinators meetings. Pursuit

discussions will be centered on

how the Perkins initiatives can

contribute to the achievement of

goals.

2P1 not applicable Central office coordinator will Arthur Poole 03-07-14

research best practices on

enrollment management and

student retention and graduation

efforts and present them to the

campus coordinators at monthly

meetings. Discussions at these

meeting will be centered on how

the Perkins initiatives can

contribute to the replication of

best practices at their campuses.
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Secondary Program Improvement Plans

Over the course of the next year, state officials will provide local program coordinators with technical assistance in
addressing the issue of Student Success.  Improving student success is a system-wide goal among the state's public
community colleges and a large number of initiatives are either underway and being developed to address this concern. 
State coordinators of the Perkins programs will assist local coordinators in learning about best practices and being such
strategies to bear upon their programming efforts.   

Local Program Improvement Plans

None of the 12 grant recipients (community colleges) achieved at least 90 percent of Core Indicator 2P1.  They will
undertake a number of initiatives to improve their performances including:    

1. Encourage students who have dropped out of college to return and complete their degree or certificate with a plan of
study developed by the Admissions Office.    

2. Work with state's transportation officials to provide a direct bus route to the campus, since transportation has been
problematic for a large number of students.    

3. Develop pathways between popular non-credit programs to credit programs for seamless transition for both traditional
and nontraditional students.    

4. College will engage a Director of Academic Advising to develop a program to streamline the advising process of new
and continuing students.    

5. Implement a promotional campaign to encourage part-time students to become full-time students taking 5 courses per
semester.    

6. Encourage more students to take advantage of internship and practicum opportunities.    

7. Expand tutorial services on campus, purchase new equipment and instructional materials and encourage more
students to participate in field trips to interact with professionals and explore career possibilities.    

8. College will engage a student retention specialist to coordinate mentoring services and provide direct student support
services for CTE concentrators.    

9. Develop articulation of college's First Year Experience course with high schools participating in CCP program.    
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