
ARKANSAS 2009-10 CAR NARRATIVE 
 
Implementation of State Leadership Activities 
 
During the summer of 2010, Governor Mike Beebe added three auditor positions to the 
Department of Career Education (ACE).  One of the auditors has been assigned to work 
primarily with the secondary CTE staff in order to conduct financial audits of the local Perkins 
programs.  In the State Plan for Perkins, a financial risk-based monitoring plan was described.  
Although the CTE programmatic staff, supported by the agency’s chief financial officer, had 
begun conducting financial monitoring according to the State Plan, the addition of this auditor 
has allowed ACE to fully implement and expand the financial monitoring that is being done. 
While the financial audit/monitoring is not funded by Perkins, we wanted to make OVAE aware 
of our state’s efforts to ensure fiscal responsibility and oversight for funds at the local level.  The 
auditor has also provided assistance and guidance to the postsecondary Perkins staff in their 
monitoring of local institutions.   
 
Required Uses of Funds 
 
1. Assessment of career and technical education programs funded under Perkins IV 

 
At the secondary level, a team of Department staff makes an on-site visit to each local CTE 
program on a rotating cycle – approximately 20% of the districts are visited each year.  The 
team reviews the instructional plan and curriculum, classroom and laboratory equipment, 
instructional materials, and documentation regarding advisory councils and CTE student 
organization activities.  The team makes recommendations and provides technical 
assistance as needed.  Although the on-site visit has always included a brief section 
regarding the use of Perkins funds in the district, it was a cursory review and focused 
primarily on verifying equipment purchases.  During the 2009-10 school year, the on-site 
visits were enhanced to include a discussion with the school administration regarding the 
use of Perkins funds and the involvement of the school leadership in the decision-making 
process – particularly within the Perkins consortia.  The district’s achievement on the 
Perkins performance indicators was also reviewed and discussed with the administrators. 
 
In addition to the on-site monitoring, every CTE program is reviewed every year to ensure 
that the schools are offering the courses that comprise state-approved programs of study.  
This annual review includes a check to ensure that the programs each have an active career 
and technical student organization and that the teachers in programs that have end-of-
course assessments actually do assess their students. 

 
 Another method of assessment at the secondary level is a review of the results from the 

Career and Technical Student Competency Testing Program each year.  The results on the 
assessment program are a reasonable indication of how closely the teacher followed the 
frameworks for the course (what students should know and be able to do).   

 
The Department of Career Education (ACE) continues to publish a District Status Report - 
basically a school report card for CTE programs.  The report has been very well received 
and caused a great number of administrators and teachers to view their programs more 
objectively.  Among the indicators in the status report are several of the core performance 
indicators for Perkins:  academic attainment, CTE skill attainment, graduation, and 
placement.   
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At both the secondary and postsecondary levels, the local recipients must provide an annual 
accountability report prior to receiving funding for the next year.  The accountability report 
specifies what the local recipient accomplished with the Perkins funds during the previous 
year.  The Departments’ staff members review the accountability reports as part of the 
annual approval process. 

 
 Assessment of CTE programs at the postsecondary level is carried out in several ways.  

State level staff conducts a comprehensive annual compliance review on every campus 
where Perkins funds are expended.  Additional site visits for technical assistance are 
scheduled based upon size of local grant or other factors warranting extra attention. The site 
visit includes a review of programmatic elements such as activity objectives and methods 
used to assess the impact of the activity, review of equipment purchases and discussion of 
program elements with staff involved with Perkins funded activities.  The performance 
review includes analysis of previous year’s results from which state level staff provides 
technical assistance and guidance for development of future programs as needed.  State 
staff continues to monitor local recipients throughout the year in the areas of programs, data 
collection, and financial accountability and meets as requested with local Perkins 
implementation teams. 

 
Supplemental monitoring over and above the annual compliance review was conducted with 
six recipients.  Recipients were selected based on risk factors such as size of grant, tenure 
of coordinator, percent of grant allocated to salaries, number of amendments, timeliness of 
requests for reimbursement and final financial report, and coordinator participation in 
technical assistance activities. 
 
While not funded directly by Perkins funds, it should be noted that the Arkansas Department 
of Higher Education (ADHE) is pursuing improvement in CTE programs.  ADHE established 
the Existing Program Review Committee which has begun a regular review of existing 
programs offered by all public postsecondary institutions on a 7-10 year review cycle.  The 
purpose of the review is to identify certificate and degree programs not meeting minimum 
standards of quality or viability and establish schedules for either resolving these concerns 
or removing the programs from the approved program inventory. The review process begins 
with a self-study conducted by the institution.  CTE program reviews include both local and 
out of state industry experts that hold licensure or certification in the field.  
 
ADHE has also adopted new policy regarding the viability of programs, many of them CTE.  
Viability standards based on a 3-year average of number of graduates have been 
implemented and 504 non-viable programs offered by the 33 public colleges and universities 
have been identified.  Of those, 172 programs have been embedded in other programs as 
areas of emphasis.  The remaining non-viable programs have been either discontinued or 
are still under review with recommendations for additional action scheduled for January 
2011. 

 
2. Developing, improving, or expanding the use of technology in career and technical 

education 
 

The state is very interested in the new technology model developed by Apple.  The CTE 
state senior management visited the New Technology High School in Manor, Texas, and 
Atkins High School in Austin, Texas, to look at the 21st Century Technology programs.  A 
session on that technology was presented at a recent Governor’s Workforce Development 
Cabinet work session.  As a result, the entire cabinet will be traveling to Texas in January of 
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2011 to spend the day at the New Technology High School in Manor.  The cabinet will 
develop a pilot project next year which will be supported in part with Perkins funds.  These 
classes will integrate CTE and academics based on a platform of the latest technology tools 
and 21st century skills.  Of the two sites being considered, one is presently seeking charter 
status but both will make great efforts to improve their CTE programs as a central part of the 
project. 
 
Arkansas is one of the pilot sites for the national SREB Program of Study initiative.  
Arkansas has selected STEM Futures as its career pathway to develop through this 
initiative.  Over 40 business and industry, higher education, and secondary leaders met 
recently to develop the pilot curriculum that will begin next year in grades 9 and 10.  The 
meeting was attended and supported by Arkansas’ technology leaders and was supported 
with Perkins leadership funds. 

 
. A presentation on programs of study and the use of technology in those programs was 

made to the Governor’s Workforce Development Cabinet in an effort to bring technology to 
the forefront of their agenda.  This same presentation was also presented upon request to 
the Arkansas Coordination Council for Educational Activities – highlighting our efforts to 
ensure that the CTE programs of study offer the latest technology and skills required by 
students. 

 
 At the postsecondary level, approximately one-third of basic grant funds were used to 

purchase equipment for use by students in the classroom to prepare them for the level of 
industry technology they will encounter upon employment.  Program areas with significant 
investments included allied health, multimedia, computer forensics, emergency 
management, welding, fiber optics, and automotive.  Additionally, investments were made in 
computer labs, video interactive learning systems, and web-based instruction to enhance 
the technical infrastructure of instructional delivery systems.   

 
 

3.  Offering professional development programs, including providing comprehensive 
professional development (including initial teacher preparation) for career and 
technical education teachers, faculty, administrators, and career guidance and 
academic counselors at the secondary and postsecondary level. 

 
A CTE Leadership Institute funded through Perkins Reserve Grant was offered to potential 
CTE leaders which included teachers, Cooperative Workforce Coordinators,, and Area 
Secondary Center personnel beginning  in June 2009 and continuing through June 2011.  A 
total of 32 participants have attended the Leadership Institute and have completed five 
sessions through December, 2010.  The purpose of the Leadership Institute was to give 
future teacher leaders a holistic understanding of career and technical education , to identify 
his or her personal strengths and styles, and to be able to understand the diverse leadership 
styles of others with the ultimate goal to provide participants with the necessary leadership 
skills to ensure success in career and technical education programs.   

 
A major thrust each summer for the Department staff is organizing inservice training 
opportunities for all CTE teachers.  Much of the inservice is occupational specific that assists 
the teachers in learning the new technology associated with their teaching specialty.  
However, the Department co-sponsors the annual conference of the Arkansas Association 
of Career & Technical Education teachers that includes sessions on effective teaching 
techniques and promising practices.   
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New teachers are provided with inservice training on using the CTE program frameworks 
(what students should know and be able to do).  The frameworks incorporate the national 
standards, and the student competency testing program is directly tied to these frameworks.  
As new standards are published from the various national projects, the frameworks are 
updated, along with the competency tests, and teachers are provided with training.   
 
Through state funds available to the Department, 15 regional career and technical education 
coordinators are employed in the educational cooperatives in the state.  One of the functions 
of these coordinators is to coordinate and provide regional inservice opportunities for CTE 
and technical teachers.   The coordinators assist teachers and administrators with strategies 
and modifications for special needs students, basic computer training, the development and 
improvement of CTE programs, etc.  In addition, most of them administer a Perkins 
consortium for secondary school districts.  The coordinators work closely with Department 
staff on statewide initiatives and projects. 
 
At the postsecondary level, webinar capabilities have been secured to increase the number 
of professional development options offered to local recipients by ADHE.  Focus areas 
included improved job placement using labor market statistics, data quality improvement, 
student engagement and retention, and nontraditional attraction and retention.  A Perkins 
blog, Facebook and Twitter pages have been established and used to increase awareness 
of student success strategies among coordinators and campus staff.   Use of social media 
for student engagement was presented to various groups of faculty, staff and local 
coordinators. 
 
College faculty continues to use professional development funds to increase certifications in 
CTE fields and improve the quality of classroom instruction and to increase faculty 
effectiveness in delivery of online instruction. 
 
ADHE partnered with two universities to deliver professional development related to student 
success and retention efforts, with special emphasis on the needs of diverse students, 
particularly African-American males.  Nationally recognized speakers addressed issues 
related to engaging under-resourced students, academic advising, learning communities, 
and student assessment. Following the conference, conference attendees presented 
information from these sessions to local faculty and staff during in-service training.    
Additionally, state leadership funds are being used to present the Perkins Retention series, 
a series of webinars focusing on retention strategies.  Webinars are conducted by state staff 
and guest lecturers with appropriate follow up by state staff. 
 
 

4. Providing support for career and technical education programs that improve the 
academic and career and technical skills of students through the integration of 
academics with career and technical education 

 
The department continues to provide many resources and funds to assist Career Academy 
development in Arkansas.  In conjunction with Arkansas School Curriculum Development 
(ASCD), the department provided funds for those schools interested in beginning a career 
academy to attend the Career Academy Coalition Conference in Austin, Texas.   As a 
follow-up to the conference, funds were made available for school teams to attend a drive-in 
conference sponsored by ASCD and Department of Career Education to further plan for 
implementation of career academies.    For those school districts wishing to implement 
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career academies, planning grants will be made available.  The planning grants for Career 
Academies would include $10,000 for planning phase, $30,000 for implementation phase, 
and $10,000 for demonstration phase.   
 
Arkansas’s High Schools That Work initiative is recognized as a school improvement model 
used by schools that have been identified as in academic distress by the Arkansas 
Department of Education as well as being used by high performing districts.  ACE continues 
to provide funding for assessments and program improvement activities and  data in-service 
for schools to better use results from the HSTW assessments in program 
planning/improvement.  We had 67 participants from 14 school districts attend site 
development workshops and 396 individuals attended the 2010 Annual HSTW Staff 
Development Conference.  Two thousand thirty-five assessments were given in 2010.  
There are 41 HSTW sites and 12 Making Middle Grades Work sites in the Arkansas HSTW 
network. 
 
Our Technology Centers That Work (TCTW) initiative, which is located in 10  secondary 
career centers, had the following workshops:  Culture of High Expectations Workshop – 9 
participating centers; Culture of High Expectations Follow-Up Workshop – 7 participating 
centers; Guidance and Advisement Workshop – 32 participants and 10 participants attended 
the 2010 National TCTW Forum.  We continue to make progress in our TCTW initiative 
through the implementation of literacy strategies to improve student achievement in literacy. 
 
The state is also a member of other national curriculum and standards groups that help 
provide current, relevant curriculum and other educational products.  This includes VTECS 
(Vocational-Technical Education Consortium of States) and MAVCC (Mid-America 
Vocational Curriculum Consortium). 

 
5. Providing preparation for non-traditional fields in current and emerging professional, 

and other activities that expose students, including special populations, to high skill, 
high wage occupations, except that one-day or short-term workshops or conferences 
are not allowable. 

 
ACE provided 12 mini-grants of $5,000 for the secondary career and technical education 
centers.   One project included the creation of a video to be used in presentations in eighth 
grade career orientation classes.  In addition, this video was provided to area schools’ 
counselors and used on the local public television station as a recruitment tool.  The 
purpose of this video was to recruit non-traditional students in all areas.  The objective was 
to raise the non-traditional completion rate at ACTC from the current 22% to 24.5% which is 
closer to the state target of 25.94%.  Another project was to form a team to locate non-
traditional personnel in Jefferson County and conduct information interviews, photo 
opportunities, and job shadowing opportunities culminating with a non-traditional night for 
students and non-traditional personnel who were interviewed by students.  A job carousel 
was created so students and parents could visit each booth to discuss personal job 
responsibility and how and why they chose that non-traditional field and complete 
assessment survey of questions on information and knowledge gained from non-traditional 
career fields. 

 
The state is a member of NAPE (National Alliance for Partners in Equity, Inc.) and draws on 
their resources as needed.  Using resources from NAPE, postsecondary provided a two-day 
technical assistance workshop for local recipients during which the consultant critiqued and 
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provided recommendations on all activities funded for 5P1 and 5P2 core indicators.  Follow-
up webinars were conducted to reinforce the strategies outlined during the workshop.   
 
The state provided a leadership grant to the Department of Community Correction to assist 
in providing training in welding for the female inmates at the Southeast Arkansas 
Community Correction Center.  Welding is within the Production pathway which is high skill, 
high wage, and high demand in Arkansas. 

   
6. Supporting partnerships among local educational agencies, institutions of higher 

education, adult education providers, and, as appropriate, other entities, such as 
employers, labor organizations, intermediaries, parents, and local partnerships, to 
enable students to achieve State academic standards, and career and technical skills, 
or complete career and technical programs of study. 
 
Partnerships with other state agencies through the Governor’s Workforce Development 
Cabinet are continuing to expand and spur new initiatives for the state.   
 
ACE partnered with the Department of Workforce Services to implement the KeyTrain 
curriculum to prepare high school juniors and seniors for the ACT WorkKeys assessments to 
earn the Arkansas Career Readiness Certificate.  This Certificate program was a Governor’s 
initiative developed by the Workforce Cabinet last year.  One of the next steps of the 
Cabinet and Governor is the identification of Communities of Readiness – requiring local 
collaboration of the chambers of commerce, workforce development agencies/committees, 
business and industries groups, and education agencies.   

 
Partnerships with many business/industry groups and professional organizations continue to 
grow.  The groups include Arkansas Rice Depot, Kimberly-Clark Corporation, Arkansas 
Educational Renewal Zone, Arkansas Beef Council, Oracle, Arkansas Hospitality 
Association, National Hospitality Business Alliance, Arkansas Automotive Dealers 
Association, Arkansas Farm Bureau, Arkansas Farm Credit Associations, Center for Quality 
Teaching & Learning, CISCO, Arkansas Career Pathways Initiative, and Arkansas 
Association of Two-Year Colleges.   
 
ACE staff worked with the W!SE (Working In Support of Education, Inc) to provide financial 
literacy training and certification for Family and Consumer Sciences (FACS) teachers and 
students enrolled in the FACS Personal and Family Finance course.  (W!SE is an 
educational 501(c)(3) to provide education support services to secondary schools, build 
financial literacy and foster knowledge of business and social entrepreneurship in order to 
prepare students for college and the workplace.) 

  
At the postsecondary level, ADHE has implemented the Sustainable Communities through 
College Leadership initiative.  The initiative includes a statewide steering committee 
comprised of partners from private industry, governmental agencies, and community based 
organizations.  The purpose of the partnerships is to increase awareness of and access to 
community based resources for students from poverty.  More detail is provided in Item 8 
below. 

 
7. Serving individuals in state institutions. 

 
The Arkansas Career Technical Institute (ACTI) of the Arkansas Rehabilitation Services 
department was granted a total of $110,861 to improve their business education, auto 
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collision repair, automotive maintenance, graphic communications, and welding programs.  
ACTI is a residential state facility that provides training and services to persons with 
disabilities.  Students at ACTI have been referred to the facility by field counselors and are 
provided with all of the support services needed to help them succeed in their training 
program.  ACTI is focusing the improvements towards national certifications and teacher 
professional development.  
 
The Department of Community Correction was given a grant to provide training in welding 
for inmates at one of the regional facilities for males. 

 
8. Providing support for programs for special populations that lead to high skill, high 

wage and high demand occupations. 
 

Jobs for Arkansas’ Graduates (JAG-AR) is a cost-effective dropout prevention and 
postsecondary transition program serving young people who are greatest at risk of not 
achieving two or three of the following: staying in school through graduation; pursuing a 
postsecondary education; and/or, securing a quality entry-level job that leads to career 
advancement opportunities.  JAG-AR has many successes including 95.95% of Arkansas 
JAG seniors graduate; 85.22% of Arkansas JAG seniors either went to college full time or 
went to work; 76.44% of Arkansas JAG seniors were placed on the job or in the military; 
92.15% of Arkansas JAG seniors are working or going to college or going to college and 
working part time.  For the 2009-2010 school year there were 73 JAG programs either in the 
traditional high school setting or in the Alternative Learning Environment setting.  JAG-AR 
has been a recipient of grants from Verizon in the amount of $250,000 to begin JAG 
programs in the poorest region of the state and from Workforce Services in the amount of 
$435,000 to fund an internship program for JAG students by supplementing salaries to 
provide more jobs for JAG students in economically depressed regions of the state. 
 
STRIVE (Students and Teachers Responsibility Integrating Vocational Education) is a 
course to assist ninth and tenth grade career and technical students with special needs.  
The intent of the STRIVE course is to assist students with the academics that are needed to 
be successful in their selected career focus area.  Approximately 438 students across the 
state participated in STRIVE in 11 schools.  Career and Technical Education students with 
academic, personal and environmental barriers are eligible to participate in the STRIVE 
course. 
 
The State of Arkansas continues to place a high priority on providing state start-up funds for 
new JAG-AR and STRIVE programs.  All requests for new programs are funded first before 
other programs are considered. 
 
At the postsecondary level, efforts continue to increase the quantity and quality of special 
populations activities.  Technical assistance and training have made local coordinators more 
aware of how this information will be used for program improvement and coordinators 
continue to work with local college staff to improve collection and reporting methods.     
 
Because the single largest special population category is economically disadvantaged, 
addressing issues of poverty has become a focus of postsecondary Perkins activities. 
ADHE has chosen the Bridges Out of Poverty model as a means to address issues that 
often challenge economically disadvantaged students in their efforts to attain a credential 
and prepare for targeted occupations.  ADHE recognizes that special population students 
require resources beyond what can be provided by the college and that broader community 

7 
 



involvement is required.  In partnership with the Arkansas Career Pathways Initiative (CPI), 
Perkins state staff has expanded the Bridges Out of Poverty efforts into a new initiative, 
Sustainable Communities through College Leadership.  A statewide steering committee of 
public and private sector organizations has been formed to provide guidance and aid in the 
identification of local resources.  Three pilot communities have been chosen and are 
implementing strategies appropriate to the specific community to connect students to 
resources and to raise the awareness among college staff of the needs of students from 
generational poverty.  Perkins and CPI staff members have been certified in conducting 
poverty simulations which are incorporated into the Sustainable Communities initiative.  In 
addition to the pilot communities, separate activities are provided for state agencies.  The 
pilot will be evaluated in 2011 and expansion plans determined. A website has been 
established for the initiative that provides information and resources related to issues of 
poverty. 

 
9. Offering technical assistance for eligible recipients. 
 

The annual spring workshop for secondary Perkins coordinators and administrators focused 
on accountability, completion of the local application, and reporting.  The second day of the 
workshop was devoted to small group sessions with the CTE program staff as moderators.  
Their task was to help the local coordinators understand the CTE assessment data and 
discuss ideas/suggestions for projects to improve CTE skill attainment.  The agency’s chief 
financial officer was available and met individually and in small groups with local 
coordinators on various questions/issues about Perkins spending and documentation.  The 
staff received many positive comments from the local coordinators regarding the helpfulness 
and timeliness of the small group sessions. 
 
The technical assistance visits done on a rotational basis in every district by the CTE 
program staff includes a structured discussion by the team leader with the district 
administration and local Perkins coordinator to determine the progress being made in 
implementing the current year projects as well as to verify the outcomes reported in previous 
years.  The team leader also reviews the Perkins performance report for the district and/or 
consortium.  This focus on Perkins by the CTE program staff supplements and supports the 
financial risk-based monitoring plan being conducted by the auditing staff.   

 
Postsecondary state staff members provide a variety of technical assistance opportunities.  
Workshops are held in the fall to focus on accountability and in the spring to focus on 
program improvement.  Annual workshops are held for new coordinators and new chief 
academic officers. Annual compliance visits are used to provide technical assistance to 
coordinators and other campus administrators and staff involved in Perkins funded 
activities.  State staff participates in local Perkins team planning meetings to provide 
guidance as annual plans are developed.  Training sessions are held with campus data staff 
to review reporting requirements and with fiscal staff to ensure compliance.  Webinars are 
used to address specific grant management areas on an as-needed basis.  The Perkins 
website, the Perkins Accountability Portal, and the Perkins Handbook also provide technical 
assistance support. 
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Permissible Activities 
 
• Improving career guidance and academic counseling programs 

 
The Governor and his Workforce Development Cabinet, recognizing the importance of 
access to career guidance and information on education and employment opportunities to 
the economic vitality of the state’s economy, undertook the launching of Arkansas Works 
last year – the Arkansas College and Career Planning System.   The system includes a 
website (arworks@arkansas.gov) that has several features.  Participants may take the 
Kuder Skills Assessment, do career searches based on the 16 career clusters, or take a 
work value inventory.  The site also links to all colleges and postsecondary institutions in the 
state as well as the Workforce Development Centers, the Arkansas JobLink, and many 
employers in the state.   Adults using the system may list their barriers to pursuing further 
education or employment.  In the first nine months, 17% of the users indicated that lack of 
transportation was a barrier, 15% indicated child care, and 14% indicated math skills were a 
barrier. 
 
Recognizing that school counselors are over-burdened with academic counseling, student 
scheduling, testing, and other requirements on their time, the Department began supporting 
the need for career development facilitators (CDFs) to assist with helping students plan their 
career pathways.  This support was given not only through policy statements and 
presentations but also through financial support with grants from the Perkins reserve funds 
to secondary recipients desiring to participate and seek training for a secondary teacher or 
counselor.  Over the past three years, the state has grown from two or three CDFs to over 
300 – with over 95 of those working in the secondary school system.  CDFs are spread 
throughout state’s Workforce Development Centers, the Arkansas Rehabilitation Services 
system, and postsecondary institutions.  The CDFs are also an integral component of the 
Arkansas Works initiative with 43 being assigned to the 21 poorest counties in Arkansas 
through funding with TANF dollars.   
 
The CDFs in the Arkansas Works initiative are called career coaches and are located at a 
postsecondary institution and assigned to work with the school districts within that area.  
Many exciting outcomes have already been reported from the career coaches program.  
One was the outcome of a Summer ACT Academy for 474 students.  After instruction, 39% 
of the students tested out of remediation as entering college freshmen.   Another 
outstanding result of the career coaches program was the phenomenal effect on financial 
aid application.  The state was expecting an increase statewide because of the new state 
lottery scholarship program, and in fact, there was an overall increase of 63% in financial aid 
applications.  However, in the 21 counties served by the Arkansas Works career coaches, 
the increase was 91.9%! 
 
The director of Arkansas Works is housed within the CTE Department of ACE – enhancing 
the opportunities for collaboration between the CTE program staff and the Arkansas Works 
staff. 
 
Postsecondary state staff members have begun the process of convening campus staff 
members involved in advising, counseling, and other related student success initiatives, 
funded by Perkins and by the institution.  It is anticipated that the group will be formalized 
into a student success organization in the 2001-11 program year and a plan for use of state 
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leadership funds developed to increase the effectiveness of these various campus-based 
activities. 
 

• Supporting career and technical student organizations 
 
Our CTSO membership in Arkansas continues to be strong under the leadership of our state 
advisors and staff.  The 2009-10 membership of our organizations is as follows: 
 
 DECA – 1,689 
 FBLA – 14,942 
 FCCLA – 10,305 
 FFA – 11,103 
 HOSA – 1,550 
 SkillsUSA – 4,738 
 
Several of our state CTE staff members hold national and state leadership positions in both 
student organizations as well as teacher associations:  Sandra Porter, National Treasurer 
for the National Association of Supervisors for Business Education (NASBE); Marion 
Fletcher, National Treasurer of the FFA Organization and FFA Foundation; Suellen Ward,  
FCCLA National Officer Election Taskforce and serves on the FCCLA Taskforce on Service 
Learning; Jim Brock, President of the National DECA Board of Directors; and Ray Henson, 
President of the Arkansas Career Development Association and Past President of the 
Arkansas Career Guidance Association.  
 

• Supporting the improvement or development of new career and technical education 
courses and initiatives, including career clusters, career academies, and distance 
education 

 
The Arkansas Department of Education sponsors the Distance Learning Center and the 
Arkansas Virtual High School which both offer academic courses only.  A few of the state’s 
educational cooperatives also offer academic courses to their participating high schools, but 
one of the educational cooperatives has worked extensively with ACE to offer CTE courses 
in five of the career clusters.  Many of the core and/or elective courses in the following 
clusters are offered:   Arts, AV Technology, and Communications; Finance; Hospitality and 
Tourism; Health Science; and Law, Public Safety, Corrections, and Security.   Leadership 
funds have been used to assist with the cost. 
 
The state has several career academies in the public school districts and has used Perkins 
leadership funds in the past to assist the academies with professional development and 
other costs.  In an effort to promote career academies in the state, the Department 
partnered with the Arkansas Supervisors of Curriculum Development (ASCD) on an initiative 
to bring nationally recognized leaders for career academies to Arkansas.  The initiative will 
begin by offering Perkins reserve fund grants to the existing career academies to have them 
send teams to the National Career Academy Coalition conference.  Then, in January 2011, 
the ASCD will sponsor the Arkansas Career Academy Conference and invite state’s 
secondary administrators to attend and learn about the benefits that can be gained through 
career academies.   
 
The state has also emphasized the career clusters through offering Perkins reserve grants 
for the development of programs of study in high skill, high wage, and high demand 
pathways.  Over the past two years, several new programs of study have been developed 
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including Consumer Services and Health Informatics.  Locals have also been encouraged to 
attend the Annual Career Clusters Institute, with grants being offered to cover the expenses.  
 

Progress in Developing and Implementing Technical Skill Assessments 
 
1. The program areas for which the state had technical skill assessments. 
  

Secondary - Of the 35 pathways taught in the secondary system during 2009-10, 21 had at 
least one core course with a state assessment given.  By adding the industry 
certifications/credentials as an additional method of gaining proficiency, this number will be 
increased during the coming year.  Only a few concentrators were reported as earning 
industry certifications; most of the students were in the lower grades and their data has been 
banked for reporting in subsequent years.  However, using the industry certifications did add 
at least one additional pathway to the list of pathways with an assessment during 2009-10 – 
bringing the percentage of program areas for which we had technical skill assessments to 
63%. 
 
Postsecondary—The state has not established common statewide technical skill 
assessments for any program areas and there are no plans to do so, primarily due to cost.  
There are currently 162 CTE programs available and individual colleges use a variety of 
third-party assessments but use is not consistent across colleges or program areas and, in 
many cases, is not a requirement for program completion. 
 

2. The estimated percentage of students who would be reported in the state’s 
calculation of career and technical education concentrators who took assessments, 

 
Secondary - The assessments that are already in place allow us to have a technical skill 
assessment score on 79% of our concentrators.  During 2009-10, we actually assessed 
about 60% of all students enrolled in a core CTE course.  Some of these students were in 
the 10th or 11th grade, and we will bank those scores until they become concentrators and 
exit the secondary system. 
 
Postsecondary—In academic year 2009-10, there were 32,445 Perkins participants 
(students who earned at least three credit hours in a CTE program during the reporting 
year).  Of these, there were 26,256 students who earned the threshold of hours required to 
designate them as concentrators (24 hours for associate level programs and 6-12 hours for 
short- and long-term certificate programs).  Of these, approximately 5,300 are expected to 
complete program requirements each year and take end-of-program technical skill 
assessments. Preliminary information indicates that there are approximately 75 separate 
assessments in use but about one-third of the test results are not available to the institution 
for reporting purposes.  There are also many programs for which there is not an existing 
industry assessment.  More detailed and specific information is currently being collected and 
will be used as the basis for revisions to the Arkansas State Plan in 2011.  Until this 
information is available, it is not possible to provide an accurate estimate of the number of 
programs with available assessment information or the percentage of concentrators who will 
take these assessments.   

  
3. The state’s plan and timeframe for increasing the coverage of programs and students 

reported in this indicator in the future 
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Secondary – Our plan is to have assessments for each of the core required courses for all of 
our programs of study.  As outlined in our five-year state plan, we anticipate that by the end 
of the 2011-12 school year, we will have assessments for 100% of the core courses in 
place.  For the 2008-09 school year, 32% of the core courses were assessed.   
 
Postsecondary—Beginning with the 2011-12 academic year, postsecondary technical skill 
attainment will be reported using results from technical skill assessments currently in use by 
the institutions.  A revision to the Arkansas State Plan will be requested in March 2011 
which will provide a complete description of programs with assessments and the number of 
students taking the assessments.  A preliminary survey was conducted earlier in 2010 to 
determine the feasibility of using existing assessments as the method for 1P1 reporting.  
Since then, additional meetings with state and local academic and data staff have been held 
to develop a plan of action leading to implementation in the 2011-12 academic year.  
Institutions will complete surveys by January 31, 2011 that will lead to the creation of an 
approved assessment inventory, passing cut-scores for each assessment, and a full 
determination of which programs do not have an assessment of any type and/or do not 
return results to the institution for reporting purposes. A plan for expanding the number of 
programs and students for which assessments will be provided will be included in the State 
Plan revision request. 
 

Implementation of State Program Improvement Plans 
 

Secondary – The state’s CTE secondary system did not meet the threshold for two indicators:  
1S1 Literacy and 2S1 Technical Skill Attainment (for the second consecutive year).   

 
The state staff followed through on the improvement plan that was put in place with the 2008-09 
CAR for Technical Skill Attainment.  A great deal of time was spent in determining the specific 
objectives that were not met – both on a state aggregate level and by district level.  The district 
level data was most helpful as the Perkins recipients began writing their own local improvement 
plans.  The outcome for Year 1 Technical Skill Attainment improvement plan is included on the 
next page as an introduction into the Year 2 plan.  All of the action steps implemented in Year 1 
will be continued during Year 2.  In addition, we have identified additional steps that will be 
taken.   
 
One very recent exciting development is the assignment of a staff person from the Arkansas 
Research Center to work with the Department of Career Education and the Department of 
Workforce Services (the state’s employment data agency) on their data needs.  The Arkansas 
Department of Education, parent agency of the Research Center, received another USDOE 
Statewide Longitudinal Data Systems grant that allowed them to do this.  This new person from 
the Research Center has a background in Perkins data along with other research knowledge 
and experiences that will allow secondary CTE to have access to data previously not available.  
Some of the action steps in both the Literacy and Technical Skill Attainment improvement plans 
are possible because of this new resource since all secondary education assessment data is 
stored or can be accessed at the Arkansas Research Center.  The first meeting with the new 
staff person from the Research Center occurred in mid-December with plans being made for a 
follow-up meeting in early January. 
 
Postsecondary - Because all postsecondary core indicators were above the 90% threshold, no 
state level improvement plans are required for program year 2010-11. 

 



STATE IMPROVEMENT PLAN FOR CTE SKILL ATTAINMENT –1st YEAR with OUTCOMES 
Core 
Indicator 

Disaggregated 
categories  

The action steps which will be 
implemented 

Staff member 
 

Timeline  Outcomes during 2009-10 

1S1  
CTE Skill 

In reviewing 
demographic data on 
all concentrators, it 
appears that females 
outscored males by 
7%.  However, this is a 
reflection of the fact 
that the two major 
areas experiencing a 
drop in proficiency 
levels – Skilled and 
Technical (primarily 
male dominated) and 
Agriculture Education 
(somewhat male 
dominated) – have 
more males than 
females.   
 
 The performance gap 
between the two largest 
racial ethnicities, white 
non-Hispanic and Black 
non-Hispanic, was 23%.   

Review assessment results and identify 
objectives not mastered by all students 
and by each special population group.   

 
Agency-led professional development 
will focus on curriculum frameworks.   
 
 
Curriculum frameworks as a top priority 
for all teacher inservice.  
 
 
 
 
 
Work with LEAs to focus majority of 
activities in Perkins applications to 
improving technical skill attainment.  
 
 
State staff will develop an improvement 
plan for each program area.  
 
Monthly division-wide meetings held to 
evaluate and discuss progress and 
challenges. 
 
 
All LEAs not meeting an indicator will be 
required to submit an improvement plan.  
 
The state’s improvement plan will be 
reviewed at the annual Perkins meeting 
in the spring of 2010.  All appropriate 
agencies, individuals, and organizations 
invited for review/input.   

Program 
managers 
 
 
CTE state staff 
 
 
 
CTE state staff 
and regional 
coordinators 
 
 
 
 
Application 
review staff 
 
 
 
State CTE staff 
 
 
State CTE staff 
 
 
 
 
Local 
coordinators  
 
State staff 

01/15/10 
 
 
 
01/04/10 
 
 
 
02/01/10 
 
 
 
 
 
 
05/15/10 
thru end 
of review 
 
 
02/15/10 
 
 
01/04/10 
 
 
 
 
Spring 
2010 
 
April 2010 

Completed by 01/15/10 and 
shared with locals during spring 
 
 
Summer professional 
development led by agency 
staff focused on frameworks 
 
Each program area and 
regional coop provided 
inservice on technical skill 
attainment and each set aside 
major funding for local 
projects/strategies 
 
Each application was reviewed 
to ensure professional 
development on the 
frameworks was addressed 
 
Each program area developed 
an implementation plan 
 
Time was given to the topic of 
increasing proficiency on end-
of-course assessments at each 
staff meeting 
 
Every application contained the 
required improvement plan 
 
The entire second day of the 
annual workshop was devoted 
to the state’s improvement plan 
for skill attainment and 
development of local strategies 
and projects for improvement 
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STATE IMPROVEMENT PLAN FOR CTE SKILL ATTAINMENT – 2nd Year 
Core 
Indicator 

Disaggregated categories of 
students for which there were 
quantifiable disparities or gaps in 
performance compared to all 
students or any other category of 
students 

The action steps which will be implemented Staff member 
responsible  
 

Timeline for 
completing 
each action 
step 

2S1 
CTE Skill 

The largest drop in overall proficiency 
was for the Family & Consumer 
Sciences program area (Human 
Services and Education & Training 
clusters).  The reason for this drop was 
that several of the larger enrollment 
courses were not tested because it was 
the first year for implementation of 
revised frameworks.  The agency has a 
policy of not testing during the first year 
of framework revisions to allow the 
teachers some time to adjust their class 
plans and curriculum.   
 
The performance gap of between the 
largest ethnic subgroup (white) and the 
next largest (Black/African American) 
actually increased another 1% from the 
previous year – now at 24%.   

The action steps outlined in the State’s improvement plan 
for the previous year are still valid and will be continued 
during the coming year.  Additionally, the following actions 
will be implemented: 
 
Through assistance from the Department of Education’s 
Research Center, proficiency levels for each assessment 
will be developed.  This project will begin in January 2011 
and will continue throughout the spring until all 
assessments have been reviewed.  The results will be 
reported/discussed at the spring Perkins meeting and any 
modifications in the proficiency definitions will be made 
after input from local coordinators at that meeting. 
 
A comprehensive plan to assure assessment in all core 
courses will be developed. 
 
All program managers will analyze and report all 
assessment data by subcategories at the spring Perkins 
meeting. 
 
The Family and Consumer Science area will continue to 
focus on areas of low test performance objectives.  During 
the 2010-2011 school year areas not tested will begin to be 
tested as a result of instructors having a full year to work 
with students on the newly revised frameworks. 
 
 
 

 
 
 
 
 
CTE Programs 
Assoc. Director 
 
 
 
 
 
 
 
CTE Programs 
Assoc. Director 
 
CTE Programs 
Assoc. Director 
 
 
FACS state 
staff 

 
 
 
 
 
06/2011 
 
 
 
 
 
 
 
 
01/2011 
 
 
04/2011 
 
 
 
05/2010 
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STATE IMPROVEMENT PLAN FOR LITERACY – 1st Year 
Core 
Indicator 

Disaggregated categories of 
students for which there were 
quantifiable disparities or gaps in 
performance compared to all 
students or any other category of 
students 

The action steps which will be implemented Staff member 
responsible  

 
 

Timeline for 
completing 
each action 
step 

1S1 
Literacy 

There was a performance gap of 
almost 36% between the two largest 
ethnicity groups – White at 60.63% 
and Black/African American at 
25.05%. 
 
Economically Disadvantaged, the 
largest special population subgroup, 
was almost 12% below all students 
combined. 
 
As with previous years, females 
outscored males.  Proficiency for 
females was 58% while males were at 
46%.  This 12% gap existed in the 
previous year as well.  This gap exists 
for all students in the state, not just 
CTE concentrators. 
 
A comparison of the 2008-09 CAR 
data to 2009-10 data shows that while 
the males remained at the same 
proficiency rate, females did increase 
their proficiency rate by about 4%.  
 

Arkansas recently adopted the National Common Core 
Standards.  As a result State CTE staff will begin the process 
of aligning those academic strands that directly connect into 
our course content framework and will report annually on the 
progress/plan at the Perkins spring workshop. 
 
Agency-led professional development will focus on academic 
alignment elements in frameworks.  A complete plan will be 
developed by March 1, 2011. 
 
Focus Perkins activities in those recipients with the widest gap 
between White and Black/African American ethnicity groups to 
implement teaching strategies to improve literacy score in the 
Black/African American group and provide reserve fund grants 
for Max Reading or other comparable program.  
 
Identify professional development opportunities for faculty and 
staff to focus on cultural differences and how to reach those 
students who are low performing.   
 
Commission a study with the assistance of staff from the Ark 
Department of Education’s Research Center during the fall of 
2012 that will identify the literacy objectives not mastered by 
CTE concentrators compared to all students. 
 

CTE Programs 
Assoc. Director 
 
 
 
 
CTE Programs 
Assoc. Director 
 
 
Workforce 
Training Assoc. 
Director 
 
 
 
Workforce 
Training Assoc. 
Director 
 
Workforce 
Training Assoc. 
Director 
 

3/30/2012 
 
 
 
 
 
Ongoing 
beginning 
04/2011 
 
04/2011  
 
 
 
 
 
04/2011 
 
 
 
04/2011 

 
 

    

 
 
 



Implementation of Local Program Improvement Plans  
 

Secondary  
 
Data on the performance indicators for the 2008-09 year was disaggregated to the local recipient 
level during January – March 2010.  The performance was compared to the targets negotiated for 
each local recipient.  Because of the lag time for collection of all of the data elements required, the 
state does not yet have the 2009-10 performance data disaggregated at this time.   
 
Below are the improvement plans required during the 2009-10 school year (based on the 2008-09 
data) for the 79 secondary recipients.  Only 11 of the 79 recipients did not have to develop an 
improvement plan for at least one indicator. 
 
 21 in Literacy (of which 12 are in the second year) 
 8 in Math (of which 4 are in the second year) 
 62 in CTE Skill  
 4 in High School Completion 
 3 in Graduation 
 6 in Placement 
 16 in Nontraditional Participation 
 10 in Nontraditional Completion 
 
As indicated above, CTE Skill Attainment was the major area of improvement efforts for the state 
and for most recipients – consortia and single LEAs alike – with 78% of the recipients failing to 
meet the threshold.  In general, the females had a slightly higher proficiency rate than the males, 
although neither group met the target threshold.  For the 2009-10 CTE skill statewide data, this will 
remain the same.  We do not yet know how many recipients will remain in an improvement plan 
but anticipate that the numbers will change very little.  As discussed in the state’s improvement 
plan, the local recipients are very involved in reviewing their assessment results to determine 
which portion of the course frameworks presented the most problems for students.  Many of the 
improvement plans included extra time for CTE teachers to work on class plans, purchasing 
additional curriculum and supplemental materials, and emphasis by teachers and administrators of 
the importance of the assessments to encourage students to do their best.  
 
A general trend among the recipients filing an improvement plan for literacy or math was to 
continue to expand on efforts being made in the districts with the ESEA/NCLB improvement 
initiatives.  Several districts are implementing SREB’s High Schools That Work model as their 
school improvement strategy.  The graduation/completion strategies include credit recovery and 
redesign of instructional strategies to encourage student engagement.  For the recipients now in 
year 2 of a literacy or math improvement plan, ACE staff worked with schools to develop a literacy 
or math improvement plan through Perkins activities.  Each school not meeting the performance 
indicator for literacy or math was required to write an Improvement Plan which was reviewed by 
ACE staff.  Activities were to be written to support the Improvement Plan and activities were not 
approved unless school could demonstrate how the activity would support the Improvement Plan.  
Activities included: hiring of literacy and math specialist to work with CTE teachers to develop 
strategies to incorporate into the CTE curriculum to improve the performance indicators in literacy 
and math; implementing MAX Teaching strategies into CTE classrooms; attending conferences 
such as High Schools That Work to learn best practices to improve literacy and math scores.   
 
The nontraditional indicators were generally addressed through improvement plans that will 
encourage student exploration of business and industry in those fields, highlight the advantages of 
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nontraditional careers at parent meetings, and utilize speakers and mentors in the nontraditional 
areas. 
 
An indicator that is very difficult to address is the Placement – particularly with the state of the 
economy.  Recipients with an improvement plan for this indicator are primarily in the Delta region 
of the state with little opportunity for improvement of employment outcomes.  Encouraging students 
into postsecondary education through better academic and career guidance is one of the primary 
strategies in their improvement plans.  
 
Postsecondary  
      
Following receipt of the 2008-09 program year results, state staff began an assessment of need for 
local improvement plans. As results were discussed with local recipients it became clear that many 
of the improvement plans were being required on the basis of incomplete and faulty data collection 
and reporting.  Discrepancies were also found in the new methodology being used by the state to 
create the accountability reports.  As a result, state staff required that every postsecondary Perkins 
recipient complete a 5-Step Improvement Process on data integrity and also completed the same 
process for state-level activities.  This determination was made on the assumption that efforts to 
improve data quality would result in more effective use of funds for program improvement in 
coming years.   
 
The year-long improvement plan process began with a series of technical assistance webinars and 
regional meetings attended by local Perkins coordinators and data staff.  During these meetings, 
several items surfaced that have resulted in collection and reporting procedures at both the local 
and state levels.  Local recipients had until July 15, 2010 to identify and submit documentation to 
state staff a description of current data issues.  The findings were used as the basis for identifying 
root cause and solutions.  Because the identification of root causes occurred after annual plans for 
2010-11 were approved, colleges have been encouraged to either address the issues with 
institutional funds or amend the 2010-11 annual plans when possible.   If issues remain 
unaddressed, recipients will be required to use 2011-12 funds to resolve them.  Technical 
assistance webinars have been held during each of the improvement plan steps and will continue 
as needed.  At the state level, known issues include calculation of indicators based on exiters and 
the problems that arise when crossing program years, issues resulting from the switch from 
CIP2000 to CIP 2010, and issues related to switching from 1977 Race/Ethnicity Standards to 1997 
Revised Standards.  Program issues are expected to be resolved and reports revised by January 
15, 2011. 
 
Regarding 2009-10 results, there were 21 institutions and 2 consortia that received Perkins 
funding.  Of those, 10 recipients will be required to submit and have improvement plans approved 
by March 31, 2011 for incorporation into the 2011-12 annual plan. There are 7 recipients with only 
one core indicator improvement plan; 2 with two; and 1 with four.  There will be 3 improvement 
plans for technical skill attainment, 4 for credential attainment, 2 for placement in employment, 4 
for nontraditional participation and 2 for nontraditional credential attainment. There are none for 
retention/transfer due in part to improved data reporting. 
 
When looking at 2009-10 sub-population performance, males typically performed lower than 
females and the Black and Latino students performed lower than their White counterparts.  With 
regard to special population students, all categories performed lower in technical skill attainment.  
In nontraditional participation and credential attainment, all special population groups performed 
higher than the actual level of performance.  (Note:  the 2009-10 reporting cycle is the final step 
being analyzed in the data improvement plan currently underway.  The one remaining unresolved 
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issue is the quality of race and special population designations in the indicators that are based on 
2P1, 3P1, and 4P1 exiters.  Because exiters are from the preceding academic year when CIP 
2000 codes and 1977 Race/Ethnicity standards were used, the accountability report programming 
still needs adjustments related to CIP crosswalking and calculating the 2+ race data. This is 
expected to be completed by mid-January at which time accountability reports will be reissued with 
correct sub-category data for the three exiter-based core indicators for program improvement 
purposes.)  
 
 


