
Alaska Consolidated Annual Report Narrative – Perkins IV Year Four 1 

Instructions for Narrative - This section is based on the information collection submission made by the U.S. 
Department of Education, Office of Vocational and Adult Education (OMB No. 1830): Consolidated Annual 
Report (CAR) for the Carl D. Perkins Career and Technical Education Act of 2006. 

There is no form for the narrative. Please write this section as you would any text document, typically using 
Microsoft Word or some other word processing software. The system also accepts PDF files. The entire 
narrative report must not exceed 20 pages.  

Each state must address in the report all the items below, and to the extent possible, use bullets, tables, and 
charts to summarize key points of its performance in the past program year (July 1, 2010 - June 30, 2011). 

I -Implementation of State Leadership Activities 

Secs. 124(b) and (c) of Perkins IV describe the required and permissible uses of state leadership funds, 
respectively. Provide a summary of your state's major initiatives and activities in each of the required areas, 
as well as any of the permissible areas that your state has chosen to undertake during the program year. 

A. Required Use of Funds:  
1. Conducting an assessment of the vocational and technical education programs 

funded under Perkins IV;   
The annual planning and reporting processes required under Perkins IV were used by the Alaska 
Department of Education & Early Development Career & Technical Education Unit (EED/CTE) to 
collect information and analyze the status of local grantees’ secondary and postsecondary career & 
technical education (CTE) programs.  

Forty-one school districts and eight campuses within the University of Alaska (UA) system completed the 
Perkins IV requirements and requested participation in the reporting year. All recipients reported one or 
more approved CTE Programs of Study (CTEPS). Twenty-eight of the 41 participating districts (67%) 
reported third party technical skill assessment results, a significant increase compared to the 36% of 
districts reporting TSAs in FY 2009-10. 

Thirteen school districts – serving an aggregated five percent of the state’s high school students - chose 
not to participate in Perkins during the 2010-2011 school year (SY). The secondary schools in these 
districts are very small, with only two of the thirteen districts reporting more than 125 students total in 
grades 9-12.  They are subject to high operating costs because the communities are not connected by road 
and they suffer high rates of teacher turnover. Teachers assigned to a CTE class seldom have adequate 
technical training, as the school is primarily concerned with meeting No Child Left Behind highly 
qualified requirements. Philosophically, many of these schools choose to offer one or more exploratory 
courses in areas of student interest, but do not have the resources to develop a CTE program of study or 
sequence of courses. 

Following a review of program documentation, EED/CTE staff conducted on-site monitoring visitations 
to seven of the forty-one districts participating in Perkins. All aspects of CTE programs and facilities 
were observed and evaluated, and staff worked both on site and afterwards with local district staff to 
interpret CTE program evaluation results and provide technical support to improve existing CTE program 
components and design strategies to resolve any compliance issues found during site visits. All questions 
were resolved. 

 

2. Developing, improving, or expanding the use of technology in career and technical 
education;  

The development of distance delivered CTE courses and programs continues to be a priority in Alaska, to 
mitigate the barriers of limited instructor resources and vast distances in the approximately two-thirds of 
Alaska school districts that are considered rural and are not connected to any road system. In SY 2010-11 
EED-CTE partnered with the Alaska’s Institute of Technology (AVTEC) in the development and 
successful piloting of two distance classes designed for delivery to multiple small school districts during 
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the school day, Marine Science and MOS: Word. A third class, IC3, is planned for SY2011-12 in addition 
to the original two distance courses that will be  offered by AVTEC through the support of local district 
funding. 

● Alaska’s Learning Network (AKLN), a consortium of Alaska school districts, has been formed in 
a partnership with EED to deliver distance courses to Alaska students and education staff.  The 
system is being piloted with an initial offering of academic courses, with plans to expand 
offerings to include CTE courses as well. 

● The UAF-College of Rural and Community Development (CRCD) continued its efforts to foster 
quality distance education in the rural portions of the state. One of two courses piloted  last year, 
Exploring Education Careers 1, has been tech-prepped with all 3 main UA campuses.  Both 
classes are incorporated into the UA Education Program of Study. 

● University of Alaska Anchorage (UAA) and University of Alaska Fairbanks (UAF) are piloting 
distance delivery of Health Science courses to 5 rural Alaska school districts.  These Health  
Science courses are tech-prepped and are part of the Health Science Program of Study in the UA 
system,     

● The Alaska Tech Prep Consortium continued to coordinate services across all campuses, revise its 
website and develop rural capability to access distance-delivered Tech Prep courses.  

The EED/CTE staff continued to maintain a statewide listserve to facilitate communication among local 
CTE program coordinators. A program support website was maintained.  

With the EED purchase of an Elluminate Live!®  site license to complement the existing Moodle site, 
EED CTE now has both a classroom management and a virtual classroom environment that will be used 
to deliver professional development and training via distance delivery. EED staff also received training in 
using the enhanced video-conferencing equipment. 

EED used distance learning for follow-up training for the FY11 Math-In-CTE implementation.  This was 
the first time distance delivery was used by the National Research Center for CTE (NRCCTE) to deliver 
technical assistance. EED partnered with UAA to provide the sessions using the Elluminate Live!® 
video/audio conferencing software along with the Blackboard course management system for fall and 
spring follow-up training sessions.  The sessions were facilitated by NRCCTE staff.  EED/CTE and UAA 
staff collaborated with NRCCTE facilitators to examine what worked and what could work better for next 
year’s implementation of the distance-delivery portion, which will be led by EED/CTE and UAA staff. 

 
3. Offering professional development programs, including providing comprehensive 

professional development (including initial teacher preparation) for career and 
technical education teachers, faculty, administrators, and career guidance and 
academic counselors at the secondary and postsecondary levels;   

University of Alaska Anchorage (UAA) Community and Technical College continued to develop CTE 
instructor curriculum and conduct courses for both new and experienced CTE instructors, and continued 
to develop its Master’s program in Career and Technical Education. FY11 accomplishments include 
expansion of the distance-delivered special topics courses and continued distance-delivered course 
offerings in Developing Programs of Study, Advising for Career Pathways, and Career Development 
Models that Work. A new graduate certificate in CTE was developed and approved by the college and the 
Board of Regents. The Alaska Board of Education & Early Development (K-12) will review the 
certificate program for alignment with secondary teacher certification requirements.  A “Teachers in 
Externship” program was developed and piloted during the summer of 2011.  A brochure and a handbook 
have been developed for use in Summer 2012.  A blueprint was developed by the entire department which 
outlines an education and training pathway from high school to Master’s degree for CTE. 
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EED provided all schools with access to instructional software (KeyTrain/Career Ready 101) that focuses 
on academic foundational skills and can be used for group or individualized instruction. Practicing these 
skills may also help students pass the Alaska High School Graduation Qualifying Examination and 
NCLB-required Standards Based Assessments.  Monthly webinar training for educators is provided by 
the vendor. 

Training in developing career guidance programs, Personal Learning and Career Plans, and Programs of 
Study was included in the state CTE Coordinators’ Work Session held in February 2011.  Other 
professional development provided directly by state EED/CTE staff included teacher training in using 
KeyTrain; presentations to local superintendents and local boards of education about the state CTE Plan; 
and collaborating with the state school facilities association about CTE facilities concerns. 

Professional development activities that secondary CTE teachers participated in during the year include 
training and/or certification in the following areas: welding, NCCER Core and Construction, Basic Life 
Support/CPR, Project Lead-The-Way, NATEF, ServSafe, ProStart, computer networking, hybrid 
automotive maintenance, flight instruction, and web-design and auto-cad software.  Other professional 
development reported by districts includes participation in small learning communities and site visits to 
other training providers such as AVTEC, Job Corps, and model CTE programs in other schools and 
districts. 

EED staff retained a contractor to update and expand the distance-delivered course through the University 
of Alaska Anchorage on Developing Career Planning Strategies in the K-12 curriculum, using 
components of several online sites provided by the state at no charge to all Alaska districts and residents, 
including the Alaska Career Information System (AKCIS). 

EED partnered with the Alaska Association for Career & Technical Education (AACTE) to host the state 
CTE professional development conference in Anchorage in October 2010, with approximately 100 
attendees from across the state, including secondary and postsecondary CTE educators and 
business/industry representatives. EED offered travel assistance to secondary and postsecondary CTE 
educators, and EED staff facilitated several of the sessions. Professional development in the following 
areas was provided as part of this conference: 

● Registered Apprenticeship Programs and School-to-Registered-Apprenticeship 
● CTSOs 
● National Career Readiness Certificate Implementation 
● Alaska Career Information System 
● Distance-Delivered CTE Programs 
● Academic Integration into CTE Programs 
● Tech Prep 
● Technical Assessments 
● Using SmartBoards and other technology in the classroom 
● Recruiting and retaining students in non-traditional career programs 

EED also supported the state school counselor professional development conference in the fall of 2010 
where counselors from across the state received training in career guidance, the Alaska Career 
Information System (AKCIS), EED’s Testing and Education Reference Center website, and the Alaska 
School Counseling Framework. 

 
4. Providing support for career and technical education programs that improve the 

academic and career and technical skills of students through the integration of 
academics with career and technical education;  
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EED and UAA partnered to implement the Math-In-CTE model of curriculum integration for the first full 
year, with teams from five school districts participating, representing the construction and health sciences 
career areas.  The 11 teams (22 teachers) of math and CTE teachers participated in an intensive 5-day 
workshop in August 2010, where they were trained in the math-in-CTE model of pedagogy and 
curriculum integration by facilitators from the National Research Center for CTE (NRCCTE).  They 
mapped their CTE curricula and developed math-enhanced CTE lessons which were then taught 
throughout the school year.  Alaska was the first state to use distance delivery for most of the followup 
training conducted by the NRCCTE.  CTE teachers reported positive results from the perspective of 
learning new ways to teach math concepts within the CTE curriculum; math teachers reported an eye-
opening look at how much math is needed in CTE; and all teachers voiced positive reactions to the 
working relationship they developed with each other.  EED/CTE and UAA staff are gaining training and 
experience in a supporting role this year, and we plan to do the bulk of the math-in-CTE training next 
year with minimal assistance from NRCCTE. We have recruited teacher teams for the second year of the 
program and have had applications from nearly twice as many districts. 

EED continued its partnership with the Alaska Department of Labor and Workforce Development to 
implement the Alaska Career Ready Initiative that includes KeyTrain/Career Ready 101™ instructional 
courseware and nationally recognized ACT WorkKeys® assessments. This statewide program seeks to 
ensure that Alaska students and job-seekers have the foundational skills required for post-secondary 
education and careers. The program provides the means for students and job-seekers to document their 
foundational skills by earning a "National Career Readiness Certificate," which is recognized nationwide. 
The WorkKeys Applied Mathematics, Reading for Information, and Locating Information assessments 
are all based on the applied use of academics in job-related situations. 

As we continue implementation of Perkins IV, the EED/CTE program approval process requires local 
districts to align their CTE programs to industry standards as well as to the Alaskan state performance 
standards and grade level expectations for reading, writing, math and science. This ensures that CTE 
programs address the same rigorous standards and grade level expectations that are the basis for student 
assessments required by No Child Left Behind and the High School Graduation Qualifying Exam. 

 
5. Providing preparation for non-traditional fields in current and emerging professions, 

and other activities that expose students, including special populations, to high skill, 
high wage occupations, except that one-day or short-term workshops or conferences 
are not allowable;  

Nontraditional fields (NTF) recruitment and retention continues to be a challenge in Alaskan rural school 
districts, which have limited local CTE resources and programs. In these rural districts, local demand 
most often directs existing CTE resources into programs in construction, transportation, or computer 
applications. As a result, most NTF participants in these districts are female, and have few available 
female mentors working within the region. Most of these districts, although geographically large, have 
very small student populations at individual school sites, meaning NTF students don’t have many NTF 
peers in their individual CTE courses. NTF students achieve respectable “participant” numbers, but many 
don’t continue with the required classes in the sequence to become “concentrators”. 

EED CTE awarded NTF grants to continue programs to address gender equity in the pursuit of 
nontraditional careers: 

1. University of Alaska Southeast/Ketchikan campus delivered three multi-day “intensive” activities 
to introduce girls to nontraditional careers. “Boating Without the Boys” is an introduction to 
careers in Marine Transportation, and “CISCO Systems” explores careers in Computer 
Information Systems and Networking.  
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2. University of Alaska Fairbanks/College of Rural and Community Development continued to 
support the  Males Acquiring Community Health Occupations (MACHO) program to support 
Alaska Native male students as they pursued nontraditional careers in healthcare. Ten students are 
working toward UAF degrees in healthcare and human services. 

3. Highland Mountain Correctional Facility (a womens’ correctional center) utilized NTF funds to 
sponsor NTF courses for its clients who were within 6 months of release. 

● 9 students successfully completed a Math for the Construction Trades course which was a Tech 
Prep course through Illisagvik College 

● 20 students successfully completed a 40-hour Hazardous Waste Operations and Emergency 
Response (HAZWOPER) course 

● 41 students in 2 classes successfully completed a 9-hour North Slope Training Consortium 
Unescorted class with Hydrogen Sulfide module 

● 41 students successfully completed the Traffic Control Technical ATTSSA Certification course 

4. An ongoing grant to develop construction pathways in rural SE Alaska that link with UA-Southeast 
was modified to allow for a 4-hour NTF work session during a 2-day intensive taught in a rural SE 
district by UAS staff. The “girls-only” work session was quite successful, and will be incorporated 
into the grant scope of work for FY 2011-12. 

EED CTE contracted to develop professional development activities to train school district staff  in the 
use of NTF curriculum, specifically "Don't Flounder, Get Off the Hook" Alaskan-developed NTF 
curriculum. EED/CTE worked with districts that failed to meet NTF benchmarks to incorporate the 
"Don't Flounder, Get Off the Hook" curriculum into their district Plans for Improvement.  

EED continues to offer an online E-Learning module on Gender and Race Equity to all Alaska educators.  
The CTE program specifically supports the “Supplemental Gender and Race Equity Course for 
Counselors” module that focuses on giving school counselors a better understanding of occupational 
disparities between the genders and nontraditional occupations and underutilized job opportunities. The 
course highlights new resources and strategies to evaluate and promote career equity in Alaska.  

 
6. Supporting partnerships among local educational agencies, institutions of higher 

education, adult education providers, and, as appropriate, other entities, such as 
employers, labor organizations, intermediaries, parents, and local partnerships, to 
enable students to achieve state academic standards, and career and technical skills, 
or complete career and technical programs of study;  

The Alaska Department of Education & Early Development, the Alaska Department of Labor and 
Workforce Development (DOLWD), and the University of Alaska Statewide (UA) developed the first 
interagency Alaska State Plan for Career & Technical Education in 2009-2010. 2010-2011 was the first 
year of coordinated implementation.  Lead staff from each agency met weekly to communicate and share 
activities identified in the plan to ensure the enhanced coordination and accountability.  Specific strategies 
include: 

Strategy 1.  Make transitions planned and accountable 

Collaboration with state agencies and other stakeholders was initiated to develop components and 
delivery models for a Personal Learning and Career Plan (PLCP), a portable and accessible portfolio 
developed for all learners which is comprised of an evolving goal plan as learners move through the 
education-workplace continuum and a repository of documentation, certifications, etc., that demonstrate 
that the individual has acquired the knowledge, skills and abilities to successfully achieve their goals as 
they transition from one level to the next throughout their education and career. EED/CTE continued to 



Alaska Consolidated Annual Report Narrative – Perkins IV Year Four 6 

collaborate with the DOLWD to provide the National Career Readiness Certificate program to high 
school juniors as well as adult job-seekers and to promote opportunities for school-to-registered 
apprenticeship. 

Strategy 2.   Align curricula at all levels to meet industry standards.  

Public and private entities are collaborating to develop a statewide Health Sciences Program of Study to 
address the need for health system workers in Alaska.  A summit was held in Spring 2011 to address 
current and future education and training needs, and sub-groups containing education, workforce 
development and employer representatives were formed to work on an ongoing basis to address specific 
areas.  Work continues in all groups on a regular basis to have a complete Health Science POS in place by 
2013. 

CTE staff continued to serve on the steering committee with representatives of the healthcare industry, 
professional organizations and support agencies that are collaborating on the State Healthcare Workforce 
Plan. Close cooperation continued with the Alaska Tech Prep Consortium and with CTE stakeholders to 
increase secondary/postsecondary linkages with the University of Alaska system. 

Strategy 3.  Identify and promote best practices CTE delivery models 

Work is ongoing to develop and deliver successful distance learning models for urban and rural school 
districts to increase capacity of CTE course offerings and pathways to districts that lack the resources and 
staff to offer the curriculum locally.  In SY 2010-11 CTE courses were piloted and delivered successfully 
to multiple districts in Education, Health Sciences, CIOS and Marine Sciences. 

EED/CTE supported continued collaboration with Cold Climate Housing Research Center, University of 
Alaska Southeast, and Alaska secondary and postsecondary CTE instructors to develop professional 
development opportunities for training in new Cold Climate construction techniques and materials and 
energy retrofit and weatherization training for students and members of the existing workforce. 

EED/CTE continued to facilitate discussions in SE Alaska between the US Forest Service (USFS) and 
rural school districts to increase collaboration in the construction of USFS wilderness cabins, kiosks, 3-
sided shelters, and rehabilitation of existing USFS buildings by secondary CTE students.  Discussions 
also included future plans to utilize USFS facilities and staff as sites for additional work-based learning 
experiences for local students in Business, IT, Transportation, Natural Resource and other career clusters. 

Strategy 4. Recruit, develop and retain high quality teachers and faculty 

EED/CTE worked with partners at the UAA Community and Technical College (UAA/CTC) Career & 
Technical Education Department to provide professional development courses for teachers and faculty, 
with a focus on the development of PLCP’s, CTE Programs of Study, and identifying the needs of 
isolated rural teachers.  Plans were developed to pilot a leadership training cadre during the following 
school year. 

Strategy 5. Maximize the use of public facilities for training. 

Cooperative work supporting this strategy focused on collecting baseline information from around the 
state. Each partner conducted an initial facilities survey to determine the options and condition of CTE 
facilities around the state. Additional issues of quality and safety standards were indentified for future 
work, as well as liability concerns. 

Strategy 6. Funding 

New funding for implementation grants was obtained by the DOLWD/AWIB, and the Alaska Legislature 
increased the school foundation funding program with the intent of supporting improved CTE programs 
at the high school level. The local school boards will make the final decisions as to where the foundation 
funds will be spent; the Legislature’s intent language is not a requirement. 
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7. Serving individuals in state institutions;  

State correctional institutions continued to provide computer training and certification for Microsoft 
Office Specialist, Microsoft Applications Specialist, IC3, and A+. Approximately 130 inmates logged a 
total of 1100 classroom instruction hours and an additional 1100 computer-based instructional hours in 
various classes.  Microsoft Excel, Word, PowerPoint, and Access, as well as Keyboarding and Windows 
XP classes were tech-prepped with the University of Alaska Anchorage, and inmates met the 
requirements for a total of 176 tech-prep credits. 

Hiland Mountain continued to participate in the Alaska Career Ready program, with the inmates using the 
KeyTrain/Career Ready 101 instructional courseware in preparation for WorkKeys testing.  In the 
reporting year, over 125 inmates took the WorkKeys tests, more than quadruple the number from the 
previous year.  Of those who tested, 121 of them earned an NCRC, which will become part of their 
portfolios as they enter the workforce.  

In addition, Hiland Mountain received an NTO grant from EED/CTE to provide training to its female 
inmates in non-traditional career areas. 

In the reporting year discussions were begun between EED/CTE and the Lemon Creek Correctional 
Facility in Juneau to develop a career planning curriculum for its clients. EED/CTE is continuing to 
provide resources and training for staff to implement the curriculum, to evaluate the program and possibly 
recommend it for implementation in other Alaska correctional facilities. 

 
8. Providing support for programs for special populations that lead to high skill, high 

wage and high demand occupations; and   

Collaborative work was begun with Alaska school districts, the University of Alaska system, Regional 
training centers (RTCs), the Alaska Division of Vocational Rehabilitation, Alaska Job Centers, and the 
Alaska Department of Corrections to develop components of a Personal Learning and Career Plan (PLCP) 
using the Alaska Career Information System (AKCIS), which will benefit learners when working with 
each school or agency.  These components will be included in models of an electronic PLCP portfolio that 
can be transferred and utilized between schools, postsecondary education and training facilities, and other 
state agencies. All contacted parties had active AKCIS sites within their individual systems. 

Special Education (SpEd) agencies and teachers have developed components of an Individual Learning 
Plan (ILP) that can be developed by learners, their parents and SpEd advocates that can be a partner 
document to the learner’s IEP.  The ILP would contain many of the components utilized in a PLCP, and 
will be contained in an electronic portfolio created in AKCIS, and allow SpEd students to transition more 
smoothly through the education system and beyond. 

Students with IEPs or 504 plans were provided the accommodations and support as required by those 
plans, and CTE teachers attend IEP meetings for special education and 504 students to participate in 
students’ needs assessments, goal setting, course selection, and transition planning. The most common 
supports for students with disabilities were aides, extra time to complete assignments, computer hardware 
modifications, additional instruction or study support time outside regular school hours, readers for test-
taking, interpreters for ESL students, tutors, and small-group instruction.  Many districts and institutions 
developed individualized internships, work study programs, on-the-job training, or other forms of work-
based learning for special needs students. 

Lack of funding was specifically identified as a barrier to seeking postsecondary education training and 
credits in rural districts with large percentages of economically disadvantaged student populations, even 
when postsecondary credit opportunities are available within their secondary CTE curriculum and dual 
credit could be obtained at significantly less cost. Low income students were provided support for CTE 
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courses with the fees being either reduced or waived completely to enable participation in CTE programs. 
Support for economically disadvantaged families included scholarships for tech prep courses. 

Many providers had single parents in their CTE programs and offered unique services to them, such as 
individualized instruction at a time and place that allowed the child to accompany the parent; offering 
distance-delivered courses so the parent could participate in courses from home; and offering daycare for 
the children of single parents while they attend school. 

Multiple strategies to address barriers to NTF populations have been implemented, including developing 
short term “intensive” sessions in NTF careers to develop student interest and provide opportunities for 
skill development, recruitment of NTF mentors to support NTF students in rural areas, and development 
of additional NTF pathways for all students, including Health Science and STEM pathways. 

 
9. Offering technical assistance for eligible recipients.  

Technical assistance focused on the following areas during this reporting period. 

Data – EED/CTE staff continued to work toward integrating the CTE-specific data elements collected 
through the annual Perkins’ “All-In-One” data form into EED’s data warehouse to enable the required 
reporting through EdFacts. The process has required a complete reconfiguration of CTE databases in 
order to perform administrative data matches using data collected for other programs. Work continues on 
re-programming the CTE web-based portals to collect and integrate local data and program information 
submissions into district level and state level reports. Technical assistance for local use of these new web-
based tools has been planned, but implementation was postponed due to delays in completing the 
necessary programming. 

CTE Program of Study (CTEPS) - EED/CTE staff, working with input from local CTE coordinators and 
staff, continued to develop and disseminate a CTEPS template that illustrates all secondary and 
postsecondary components and outcomes in a manner that clarifies the CTEPS for CTE staff, parents and 
students, and can be used as a model for students to build individualized CTEPS that address their 
specific career interest and education plan. EED/CTE staff worked with staff in 23 school districts to use 
this template to illustrate the districts’ current CTEPS, and worked to develop additional postsecondary 
opportunities with districts and DOLWD, specifically including apprenticeships as additional pathway 
opportunities for students. 

 
Permissible Activities Include:  
 

(1) Improvement of career guidance and academic counseling programs that assist 
students in making informed academic and career and technical education decisions, 
including— 
(A) encouraging secondary and postsecondary students to graduate with a diploma 

or degree; and 
(B) exposing students to high skill, high wage occupations and non-traditional 

fields;  
The Alaska CTE Plan, adopted by the Department of Education and Early Development, Department of 
Labor and Workforce Development, and University Board of Regents, forms a unified framework to 
develop CTE in Alaska.  Strategy 1.1 of the CTE Plan calls for “Ensuring that every student has a 
personal learning and career plan (PLCP).  The PLCP will serve as a guide to students of the personal, 
academic and technical skills and abilities required by the learner to successfully transition through the 
education system into the workplace. The PLCP will also be used to collect the body of evidence to 
demonstrate that the learner has acquired the necessary skills and abilities to successfully navigate the 
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transitions. EED CTE has worked with our partners at DOLWD and UA to define the components of a 
PLCP, and provide examples of successful delivery and documentation of PLCP activities. 

The Alaska Career Information System (AKCIS) is utilized by schools, job centers, and non-
governmental organizations in Alaska. Through a sponsorship by the Alaska Commission for 
Postsecondary Education (ACPE), it is now available to any resident of the state at no charge. The ACPE 
offers onsite and web-based AKCIS users’ training to all school districts in the state. EED CTE has 
continued to support a professional development UAA distance course “Developing Career Planning 
Strategies” that demonstrates use of AKCIS and other programs to deliver career guidance and academic 
counseling activities, and the use of AKCIS to create a learner portfolio of work that is easily stored, 
added to, and transferred as learners progress through the education system. EED CTE has trained two 
instructors to teach the course, and we contract with these instructors so that the classes can be offered 
more frequently to better meet the needs of participants. EED CTE is also working with ACPE to develop 
Alaska-specific course lists in Program of Study pathways that can be uploaded into AKCIS and used by 
learners to complete grade 9-20 course plans. 

EED-CTE has collaborated with other CTE stakeholders to develop model sequences of activities for 
developing the personal, technical and academic skills and abilities necessary to successfully transition 
through the education-workplace continuum. Activities that benefit the learner as they move through each 
stage of the education and employment process can be delivered through each interaction with education, 
workforce development, or other agencies and combined to form an electronic PLCP portfolio that is 
accessible by the user and transferable between CTE stakeholder entities.   

EED CTE continued to provide assistance to districts to develop specific career planning curricula 
designed to best align with the resources, infrastructure, and student needs of each district. 

 
(2) establishment of agreements, including articulation agreements, between secondary 

school and postsecondary career and technical education participating in such career 
and technical education programs, such as tech prep programs;   

The University of Alaska registrars developed a standardized template and protocol for concurrent 
secondary/postsecondary credit courses including tech prep programs. This model is reviewed and 
adjusted annually. It is in use at nearly all campuses and has served as a model for agreements at other 
institutions and with apprenticeship programs. 

The Alaska Tech Prep Consortium State Coordinator conducted weekly conference calls among all local 
and regional tech prep coordinators. As a result, a network of tech prep coordinators has evolved that 
provides peer support and mentoring to coordinators who are usually the only person performing 
articulation and alignment tasks within their institution. Alaska statute places the responsibility for K-12 
curriculum development and adoption on the local school board, and the University also allows great 
latitude for local campus control of curriculum. This provides the opportunity for local customization of 
programs and institutional ownership, resulting in the need for time and expertise to facilitate teachers’ 
and administrators’ review and approval of each program articulation. A state-wide task force has been 
established to develop a common core health science program of study during the next school year that 
can be adopted by all implementing campuses through a statewide articulation agreement. 

 
(4) support for career and technical student organizations, especially with respect to 

efforts to increase the participation of students who are members of special 
populations; 

Strategy 3 of the Alaska CTE Plan includes “Expand the availability and use of CTSO programs in all 
CTE programs.” In addition to the 6 established CTSOs (BPA, DECA, SkillsUSA, HOSA, FCCLA and 
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FFA) EED CTE recognized and provided technical support for a CTSO that is new to Alaska, Future 
Educators of Alaska (FEA). Total CTSO membership through June 2011 was 1214 students 

EED CTE continues to provide contracted and staff support and technical assistance to the state’s career 
and technical student organizations (CTSOs). The Fall Leadership Trainings were held in October and 
January and were attended by CTSO members, state officers, chapter and state advisors. 

Five CTSOs collaborated to hold a common student assessment conference in March, 2011 for 372 
students and 44 advisors for a total attendance of 416. In addition to the assessments, students participated 
in over 25 workshops on common topics, and competed for 29 scholarships from postsecondary education 
institutions and industry partners. 

EED-CTE worked with the State CTSO advisor group to develop crosswalks of CTSO activities that link 
to education and employability standards.  The completed crosswalks will be used to increase awareness 
of CTSO benefits to education and workforce development.  

 
(8) support for partnerships between education and business or business 

intermediaries, including cooperative education and adjunct faculty arrangements at 
the secondary and postsecondary levels;   

The EED has participated in two industry-led workgroups during this reporting year. The Alaska Process 
Industry Careers Consortium has supported work with their industry members and their other partners to 
create an engineering program of study, beginning at the secondary level and resulting in engineering 
technicians and baccalaureate engineers through the University of Alaska. The Alaska Health Workforce 
Plan was developed by a workgroup of industry associations, the Alaska Mental Health Trust, public and 
private health providers and planners, and postsecondary and secondary education representatives. Work 
continues on the action steps of these plans. 

 
(15) developing and enhancing data systems to collect and analyze data on secondary 

and postsecondary academic and employment outcomes; 

Revising the state’s Perkins’ data collection and reporting process to support EdFacts reporting and to 
improve the efficiency, validity and reliability of the internal processes has been a top priority for 
EED/CTE staff during this reporting year. National initiatives to coordinate Perkins data reporting with 
longitudinal databases and the EdFacts reporting system have resulted in many internal changes to 
existing EED Perkins’ database structures, queries, and web reporting programming. This has required 
increased involvement by programmers and research analysts who are not familiar with the Perkins’ data 
or program intentions. New procedures are needed, and require additional staff time and reorganized 
duties and timelines for staff who have existing responsibilities to multiple other programs.  

Four separate entities contribute necessary data to create Alaska’s Perkins’ accountability report: 

● Local districts and institutions ensure the appropriate student level data are available; school 
districts submit their student-level data through the Perkins’ All-In-One CTE Report and through 
multiple other data submissions that are used to complete the Perkin’s accountability data, e.g. 
NCLB testing, graduation results, special population collections, etc. 

● Postsecondary data is reported to the DOLWD’s Research and Analysis section through a 
centralized collection, i.e. University of Alaska’s Banner system, and AVTEC’s data report. 
Currently, the University policy does not allow its student-level data to be warehoused in the 
DOLWD’s databases, so administrative matches must be conducted during face to face meetings. 

● DOLWD’s Research and Analysis section provides the administrative matches for placement 
follow-up and postsecondary special population files. 
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● EED’s CTE, IT and Assessment Sections coordinate the CTE and general assessment information 
into integrated databases and web reports to produce state and local level accountability reports. 

Data availability has not yet achieved the department’s timeliness objectives. Completion of Perkins’ data 
reports have been delayed as various elements are scheduled according to NCLB or other major 
program’s reporting needs, e.g. postsecondary retention isn’t known until October. This was the third year 
that Perkins’ data reports have not been available until late December. This creates additional challenges 
to create and implement any plan of improvement for a missed core indicator as defined in the FAUPL. 

However, significant progress has been made. A multi-year MOU with the University of Alaska 
Institutional Research Office to coordinate data collection and aggregation  for Perkins  across state 
agencies has been finalized, and the data sharing process is smoother as a result. Also, EED’s Information 
Technology unit has assigned a programmer to develop a new database and web-based portal that will 
allow districts to submit CTE course and student data electronically through a secure website portal and 
automate many of the time-consuming edit checks. The new system will result in more support for 
districts and allow EED-CTE to compile more valid and reliable data on CTE and CTE student 
achievement in Alaska.  This system is scheduled to be beta-tested in winter 2011 with training for 
districts at the February CTE Coordinator Conference to support the transition for the 2011-12 school 
year. 

 

(16) improving— 
(A) the recruitment and retention of career and technical education teachers, 

faculty, administrators, and career guidance and academic counselors, including 
individuals in groups underrepresented in the teaching profession; and 

(B) the transition to teaching from business and industry, including small business; 
and 

One of the main strategies in the Alaska CTE plan is to “recruit, develop, support, and retain high-quality 
CTE teachers and faculty.” Based on this strategy, CTE staff provided recommendations to the 
department’s Teacher Quality Working Group on possible ways to streamline CTE teacher certification 
and licensure in Alaska, such as revising the Type M Limited Certificate criteria to enable industry and 
trade experts to teach at the secondary level. Recommendations were also created to recognize CTE 
qualifications for certified secondary teachers endorsed in other specialty areas. Other possible steps to 
help with the credentialing processes for CTE instructors are identify appropriate industry standards for 
certification of CTE educators;  include K-12 CTE teachers in alternate certification initiatives; develop 
and require “endorsement” or “area of emphasis” in teacher training programs by industry and education; 
and promote development of CTE teacher preparation programs in Alaska. 

 
(17) support for occupational and employment information resources, such as those 

described in section 118. 
In addition to the work developing models for Personal Learning Career Plans, EED staff also identified 
resources for school use and partnered with the Alaska Commission for Postsecondary Education to 
support the addition of AKCIS Junior to make it available to all public schools in the state. 
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II. Progress in Developing and Implementing Technical Skill Assessments  

Sec. 113(b) of Perkins IV describes the core indicators of performance for career and technical education 
students for which each state is required to gather data and report annually to the Department. Among the 
core indicators are student attainment of career and technical skill proficiencies, including student achievement 
on technical assessments aligned with industry-recognized standards, if available and appropriate. [See Sec. 
113(b)(2)(A)(ii) of Perkins IV.] While the Department recognizes that a state may not have technical skill 
assessments aligned with industry-recognized standards in every career and technical education program area 
and for every career and technical education student, the Department asked each state to identify, in Part A, 
Sec. VI (Accountability and Evaluation) of its new Perkins IV State Plan: (1) the program areas for which the 
state had technical skill assessments; (2) the estimated percentage of students who would be reported in the 
state's calculation of career and technical education concentrators who took assessments; and (3) the state's 
plan and timeframe for increasing the coverage of programs and students reported in this indicator to cover all 
career and technical education concentrators and all program areas in the future. Please provide an update on 
your state's progress and plan for implementing technical skill assessments with respect to items one through 
three above.  

The EED as the eligible agency does not provide nor require specific technical skill assessments. 
However, its policy and procedures promote the identification and use of third party assessments that add 
value to the student’s educational experience and assist in the communication between program providers. 
They are selected in coordination with industry, secondary and postsecondary partners during curriculum 
development and alignment activities within establishment of programs of study. Industry-supported 
third-party assessments, licenses and credentials are preferred as vehicles to inform program improvement 
and interagency coordination and as evidence of student mastery. Future emphasis will address processes 
to standardize the selection of assessments among providers, and determine how to aggregate vastly 
differing levels of assessment into a relatively simple data point for reporting purposes. Cost of 
assessments as well as personnel for implementation is a key feature, as only Perkins or local funds are 
available to complete these tasks. 

During the reporting year, EED/CTE continued to examine available third party assessments, grouping 
appropriate assessments by career cluster and pathway, and provided technical support to districts to 
assess district program appropriate technical assessments. EED-CTE provided professional development 
at conferences within the state, and developed a list of currently available TSAs by career-cluster, along 
with contact information to vendors for districts, and compiled and disseminated a list of all TSAs 
currently in use by Alaska school districts, to demonstrate to districts which TSAs are currently being 
administered successfully at the secondary level. At the end of the reporting year, 28 of the 41 
participating districts (67%) reported third party assessment results, a significant increase compared to the 
36% of reporting districts in FY 2009-10. Within those 28 districts, a total of 1,670 students attempted 
2,491 individual TSAs. 

119 accepted TSAs were reported in 12 clusters:  Agriculture, Food, and Natural Resources; Architecture 
& Construction; Arts, Audio/Video Technology & Communications; Business Management & 
Administration; Education & Training; Finance; Health Science; Hospitality & Tourism; Human 
Services; Information Technology; Science, Technology, Engineering & Mathematics; and 
Transportation, Distribution & Logistics.  Not surprisingly, the largest number of TSAs reported were in 
the Architecture & Construction Cluster, which is the cluster with the greatest student enrollment. 

Increasingly, districts are using TSAs that are appropriate to more than one cluster, such as OSHA Safety, 
First Aid/ CPR, and Employability Skills.  EED CTE is planning to expand this practice into the 
“stackable credential” model that is gaining traction nationally through industry groups such as the 
Manufacturing Institute and the Center for Energy Workforce Development, and is used in many state 
career pathway initiatives, and is listed in the 2001 WIA Youth Program update on credentialing.  This 
model will provide districts with a more clearly-defined system of competencies and industry recognized 
credentials, which will contribute to student success in further training and careers. 
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Currently, the majority of participating districts utilize third party assessments that are administered by 
outside sources who charge for the assessment administration, as none have the capacity to develop a 
valid and reliable customized technical assessment.  Although using an industry-recognized third party 
assessment increases validity and value to students, this strategy often results in data collection 
constraints.  Districts with limited funding most often choose to assess only upper level students who 
have demonstrated mastery of the skills to be assessed, since districts generally pay for the cost of the 
third party assessment which may include travel to a testing site.  This reduces the number of students 
tested, and increases the percentage of students who successfully pass the technical assessment, as 
opposed to a district that routinely assesses all of its CTE students with a teacher-developed technical 
assessment or broader-based program assessment.  In addition, a number of third-party assessments or 
certifications are reported directly to the student, thus increasing the data collection burden to the district 
or institution. 

Use of technical assessments at the postsecondary level is less well accepted, and more difficult to collect 
reliable data reports.  Perkins grants are not widely dispersed throughout the state’s postsecondary system 
and use of industry-accepted, third-party assessments is dependent upon the programs’ advisory 
committees’ advocacy.  In addition, another method of data collection must be developed as the 
university’s data collection system doesn’t accommodate non-university generated information, e.g. self-
reported state licenses or industry certificates. 
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III. Implementation of State Program Improvement Plans  

Sec. 123(a)(1) of Perkins IV requires each state, that fails to meet at least 90 percent of an agreed upon state 
adjusted level of performance for any of the core indicators of performance described in Sec. 113(b)(3) of 
Perkins IV, to develop and implement a program improvement plan, with special consideration given to 
performance gaps identified under Sec. 113(c)(2) of Perkins IV. The plan must be developed and implemented 
in consultation with appropriate agencies, individuals, and organizations. It must be implemented during the 
first program year succeeding the program year for which the state failed to meet its state adjusted levels of 
performance for any of the core indicators of performance. 
 
Please review your state's accountability data in Part D of this report. If your state failed to meet at least 90 
percent of a state-adjusted level of performance for any of the core indicators of performance under Sec. 113 of 
Title I of the Act, please provide a state program improvement plan that addresses, at a minimum, the following 
items: 
 
 1. The core indicator(s) that your state failed to meet at the 90 percent threshold;  
 2. The disaggregated categories of students for which there were quantifiable disparities or gaps in 

performance compared to all students or any other category of students;  
 3. The action steps which will be implemented, beginning in the current program year, to improve the 

state's performance on the core indicator(s) and for the categories of students for which disparities or 
gaps in performance were identified;  

 4. The staff member(s) in the state who are responsible for each action step; and  
 5. The timeline for completing each action step. 

 

The FAUPLs for one secondary and one postsecondary core indicators were not met statewide in the 
reporting year, SY 2010-11: 6S2, Secondary Nontraditional Completion, was missed for the third year 
and 5P2, Postsecondary Nontraditional Completion. To address this issue, EED CTE had previously 
developed strategies and activities in addition to providing technical support and oversight as providers 
developed and/or modified their individual plans for improvement. The recently implemented state 
improvement strategies were reviewed and updated. 

The focus of EED CTE’s NTF activities is to ensure that all students are given the opportunity to develop 
their career interests and pursue those interests without encountering barriers in place within the 
educational system.  To that end, EED CTE continues to develop and deliver activities that supports early 
NTF experiences, supports learners as they continue their education programs in NTF career pathways, 
and supports professional development for educators to reduce the conscious or unconscious perceptions 
and assumptions in the education community that don’t support learner interest in non-traditional 
occupations. 

EED CTE contracted to update and support our Alaska-specific NTF curriculum for Alaskan students.  
Most districts that have developed district plans for improvement (DPI) to address failure to meet federal 
NTF benchmarks have incorporated this curriculum as part of their DPI. EED CTE has also developed 
accompanying professional development programs of 1, 4 and 8 hours in the use of these NTF activities 
in for educators and district staff. EED CTE also provided extensive technical support to districts 
regarding their NTF program development.  

Many small districts have unique challenges as their limited CTE programs are usually focused on a 
single career cluster or pathway. Because of the realities of the rural environment and the types of work 
available, these pathways are often designed around “trades” professions such as construction, welding, 
mining, etc., which are generally NTF for women. Most districts have met NTF benchmarks for 
participants, but because of small populations, limited curriculum and cultural considerations, many girls 
fail to achieve “concentrator” status in the pathway. For example, in one of the smaller districts, all the 
girls in the high school (i.e. 3) were involved in the CTE program, but due to the number of boys in the 
school (12) the district still failed to meet the NTF benchmarks. 

The CTE Specialist prepared and distributed an RFP for NTF programs that resulted in the awarding of 3 
grants to develop and implement NTF activities. The intent was to develop activities that exposed 
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students to NTFs early in the education process; support postsecondary studies for students involved in 
NTF career pathways; and develop opportunities in NTF occupations for Alaskan residents currently 
being held in Alaskan correctional facilities. The results of those activities are described elsewhere in this 
narrative. 

Indicator Action Step(s) Responsible Staff Timeline 

6S2, 
5P2 

1. Continue awareness activities with teachers, faculty, 
guidance personnel including professional 
development, job shadowing & internships 

CTE Specialist  January 2012 
& ongoing 

 2. Identify and disseminate interactive and instructive 
activities for students with role models, mentors, etc. 
who are engaged in NTF employment. 

CTE Specialist, 
contractor, local 
coordinators 

January 2012 
& ongoing 

 3. Identify instructors who have demonstrated success 
with NTF students, seek their best practices and 
disseminate the information, techniques, etc. 

CTE Specialist, 
contractor, local 
faculty/teachers 

March 2012 
& ongoing 

 4. Request Alaska Construction Education Foundation  
encourage participation of females in construction-
related careers, and offer assistance. 

CTE Specialist, ACEF 
staff, local grantees 

February 
2012 & 
ongoing 
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IV. Implementation of Local Program Improvement Plans  

Sec. 123(b)(1) of Perkins IV requires each state to evaluate annually, using the local adjusted levels of 
performance described in Sec. 113(b)(4) of Perkins IV, the career and technical education activities of each 
eligible recipient receiving funds under the basic grant program (Title I of the Act). Sec. 123(b)(2) of Perkins 
IV further requires that if the state, after completing its evaluation, determines that an eligible recipient failed 
to meet at least 90 percent of an agreed upon local adjusted level of performance for any of the core 
indicators of performance described in Sec. 113(b)(4) of Perkins IV, the eligible recipient shall develop and 
implement a program improvement plan with special consideration given to performance gaps identified under 
Sec. 113(b)(4)(C)(ii)(II) of Perkins IV. The local improvement plan must be developed and implemented in 
consultation with appropriate agencies, individuals, and organizations. It must be implemented during the first 
program year succeeding the program year for which the eligible recipient failed to meet its local adjusted 
levels of performance for any of the core indicators of performance. 

Please review the accountability data submitted by your state's eligible recipients. Indicate the total number of 
eligible recipients that failed to meet at least 90 percent of an agreed upon local adjusted level of performance 
and that will be required to implement a local program improvement plan for the succeeding program year. 
Note trends, if any, in the performance of these eligible recipients (i.e., core indicators that were most 
commonly missed, including those for which less than 90 percent was commonly achieved; and disaggregated 
categories of students for whom there were disparities or gaps in performance compared to all students).  

 

Core Indicator 6S2 was not met in the previous year, leading to local plans for improvement. Most 
common activities included: 

● In addition to recruiting efforts to female students to participate in the courses, females were 
assigned to and represented 50% of the student participants for summer construction program 
activities. 

● Professional development including information about promoting nontraditional careers and 
enrollment for students in district CTE courses including the use of The “Get Off the Hook” NTO 
curriculum. 

● Personally recruiting females into welding, construction, CISCO Networking and “Boating 
without the Boys” classes or summer sessions and males into CNA summer courses 

● Promote attendance at Construction Career Day  

● Use the Alaska Career Information System (AKCIS)  to help promote benefits of nontraditional 
careers 

● Promote nontraditional courses and enrollment and opportunities to targeted populations through: 
individual career and guidance counseling, teachers, business and industry mentors, course fairs, 
registration nights, counselor meetings, school advisories, career and apprenticeship fairs 
bringing nontraditional role models to talk with students, lunch career info sessions, freshmen 
seminar school to career classes and counseling using individual learning plans. 

● Add a Career Exploration course to help students be aware of traditional and non-traditional 
occupations, training and post-secondary options available to them.  In addition, students will 
receive job readiness skills and training. 

● Work with Guidance Counselors to identify and then encourage underrepresented students to 
participate and succeed in CTE courses.  Identification and planning will occur through work 
with individual student Career plans. 

● Girls Leadership Camp  “We hosted a camp where girls received hands on experience in 
nontraditional occupations such as construction (replacing roofs, ) and visit job sites – engineered 
road projects, fish counting weirs.” 

Data reported for Core Indicators 1S1, Language Arts, and 1S2, Mathematics, and 4S1, Graduation Rate, 
are determined by the state’s approved Annual Measureable Objectives for No Child Left Behind. As a 
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result, 1S1 and 1S2 report students’ proficiency on the 10th grade Standards Based Assessment, i.e. a 
measure of their academic proficiency as they began concentration in a CTE program. The Standards 
Based Assessment is also incorporated into the state’s High School Graduation Qualifying Exam 
(HSGQE) which must be passed in order to receive a high school diploma.  In this reporting year, 
Alaska’s AMO for 1S1 increased by seven percent from the prior year and 1S2 increased by twelve 
percent.  The Perkins’ results continue to mirror the NCLB results, e.g. 21 districts did not meet 90 
percent of the state performance level in Language Arts or mathematics versus seven and ten districts, 
respectively, in the prior year.  This year, nine districts  did not meet the graduation requirement for Core 
Indicator 4S1 compared to one in the prior year, indicating many students continued to receive the 
assistance necessary to be able to pass the HSGQE and graduate with their class. All Perkins’ 
underperforming districts are also identified on the state’s Title I District Improvement List as Level 3 or 
4. EED/CTE staff is continuing to initiate a working relationship with the EED’s Alaska System of 
School Support, to ensure the supports provided to their target schools are also provided to the local CTE 
program. Consistent with statewide results, the most frequently underperforming core indicators were the 
nontraditional fields. 

A continuing challenge is the small number of CTE concentrators reported by the majority of Alaskan 
school districts; 14 of the 41 participating districts reported 5 or fewer concentrators in the reporting year 
– an improvement of one district compared to the previous two years. These small numbers, though valid, 
pose statistical issues and confidentiality barriers for publicizing program results. In keeping with 
protocols developed for NCLB, district data will show “met” or “not met”, but not provide a number or 
percentage in order to ensure student confidentiality. Two years of Perkins IV data is available to check 
for consistency. Districts may access raw data on the EED secure website with their identifier and 
password. State staff will continue to offer technical assistance to these districts. 

Local recipients are required to review their prior year data during their application process for re-
allocation funds, and prioritize the use those funds to plans to improve any area that resulted in a core 
indicator that failed to meet at least 90 percent of an agreed upon local adjusted level of performance. 
Future annual applications will be required to consider the historical trends of the participant, 
concentrators and core indicator data and include strategies to address underperforming accountability 
measures. 
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V. Tech Prep Grant Award Information  

Sec. 205 of Perkins IV requires each eligible agency that receives a tech prep allotment to annually prepare 
and submit to the Secretary a report on the effectiveness of the tech prep programs that were assisted, 
including a description of how grants were awarded in the state. Please provide a description of how grants 
were awarded during the program year, including a listing of the consortia that were funded and their funding 
amounts. 

As a result of nearly unanimous support, Alaska chose to maintain a separate Title II Tech Prep program 
in order to continue the administrative and technical assistance services provided by the Alaska Tech Prep 
Consortium for improving the tech prep program to students and schools. As planned, the Tech Prep 
activities are closely coordinated with secondary and postsecondary CTE efforts, and serve as an essential 
partner in networking and improving CTE programs across the state. A strong and recurring theme of the 
new Alaska Career & Technical Education State Plan is the need for smooth transitions for students from 
one system/level to another. The alignment and coordination provided by Tech Prep coordinators is 
fundamental to the success of this strategy. This philosophy was clarified during the planning for Perkins 
IV, and resulted in the current approach – one statewide tech prep consortium that would coordinate with 
the initial efforts by various University campuses with the secondary CTE programs. 
Alaska Tech Prep Consortium: 

During this reporting period, all of Alaska’s Tech Prep grant funds were awarded to its single statewide 
Tech Prep consortium, the Alaska Tech Prep Consortium. The fiscal agent is the University of Alaska 
Anchorage/Community & Technical College (UAA/CTC) that supports the Consortium Advisory Board 
and employed three regional Tech-Prep coordinators, one located in Fairbanks, one in Juneau, and one in 
Anchorage. The Statewide Consortium coordinators continue to coordinate with the University and other 
sponsors’ Tech Prep coordinators in an effort to make programs available to more students and 
administration more efficient. 

 

Please review the accountability data submitted by your state's consortia as described in Sec. 203(e) of 
Perkins IV. Indicate the total number of consortia that failed to meet an agreed upon minimum level of 
performance for any of the indicators of performance. Note trends, if any, in the performance of these 
consortia (i.e., the indicators that were most commonly missed, and number of years the consortia omitted 
the indicators).  

 

Significant strides have been made toward systemic, valid and reliable data collection within the Tech 
Prep program. All challenges have not been resolved, however, and the inconsistency of data remains a 
challenge to telling the Tech Prep story in Alaska. Despite regular meetings, workshops and guidance, 
each stakeholder – local districts and postsecondary institutions, EED, and UA – still maintain 
considerable variance in definition interpretation, data collection and reporting that data collected for the 
same purpose or measure by each entity will result in significant variance or results. 

As a result of studies conducted last year, the Tech Prep Coordinators have persistently developed a new 
Tech Prep registration form and the electronic protocols for data entry that have been identified as the 
vehicle to ensure greatly improved data collection and reporting. This form and procedures must be 
accepted by the various Major Administrative Units (MAUs) and campuses, however, before it becomes 
the source of general practice. Originally envisioned as standard practice in fall of 2011, it now appears 
the date for statewide implementation may be fall of 2012. 


