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Goals 
2  

1. Align, connect to, and build upon previous information 

related to formative assessment. 

2. Provide an opportunity for participants to consider 

the important role of classroom-based, 

instructionally-embedded formative assessment in the 

Transitional Kindergarten (TK) program. 

3. Examine strategies for using evidence from formative 

assessment to differentiate instruction. 

4. Provide helpful tips and information that might be 

applied immediately. 
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 Introductions and Opening Activity 

 A Brief Overview of Assessment: 

  A Frame of Reference 

 Formative Assessment in the TK Classroom 

 Activity 

 Bridging Assessment and Instruction 

 Activity 

 Closure and Evaluation 

 

Agenda 



Beginning with the End in Sight 
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 Transitional Kindergarten (TK) teachers have a unique 

opportunity and a challenging responsibility . . . . an 

opportunity to change the course of young children’s 

educational journeys . . . and the responsibility to prepare 

students to meet or exceed rigorous standards at the 

completion of their second year of kindergarten. 

 Three major resources: 

 Developmentally Appropriate Practices 

 The Intentional Teacher 

 The Alignment of the California Preschool Foundations and 

Key Early Education Resources 
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 “Teachers possess an extensive repertoire of skills and 

strategies they are able to draw on, and they know 

how and when to choose among them to effectively 

promote each child’s learning and development at the 

moment. (“Developmentally Appropriate Practice,  

 p. 18)  

 “…both child-guided and adult-guided experiences 

have a place in the early childhood setting.  It is not 

the case that one is good and the other is bad, or that 

one is developmentally appropriate and the other not.  

Intentional teachers understand this and are prepared 

to make use of either or both in combination, 

choosing what works best for any given subject, 

situation, or child. (The Intentional Teacher, p. 2) 

 
Read…Reflect…Connect 
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For the purposes of this presentation . . . 

 Program/Summative – evaluates institutions and 

programs 

 Screening/Diagnostic – describes individuals 

 Formative, progress-monitoring – “forms” learning 

and informs teaching 

 Long-term, interim (6-8 wks.) periodic evidence  

Short-term, ongoing evidence of achievement 

(weekly/daily/within lesson or activity) - a “continuous 

flow of information” 

 

Types of Assessment 



 

Refining Our Vision of Formative Assessment 

 7 

 Black and Wiliam define formative assessment 
as, “all activities undertaken by teachers . . . that 
provide information to be used as feedback to 
modify teaching and learning activities.”  

 

 Dylan Wiliam - purpose of formative 
assessment is to “improve rather than measure 
learning.” 
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   Adapted from the Transitional 
Kindergarten Planning Guide (CCSESA) 

 Formative assessments should       
be used regularly for       
instructional planning. 

 Assessment should support the 
student’s development in all        
areas of  learning: 
 Social-Emotional 
 English Language Arts 
 Mathematics 
 English Language Development

    

Assessment in the TK Classroom 
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 Assessment should use a variety of  

measurement tools and approaches 

including analysis of student work, 

teacher observation, and records 

of individual progress. 

 Assessment results should identify 

the strengths, needs, and progress 

of individual students and 

facilitate flexible groupings. 

 

Assessment in the TK Classroom (2) 
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 Who got it? (understood the concept or skill) 

 Who didn’t get it? 

 Who already had it? 

 What I might do about the students who didn’t get 
it?  

 What experiences I might provide for students who 
already had it?  

Perhaps the most important question is . . . 
What might I adjust in my instruction and the learning environment I 

provide to build success and improve student learning? 

 

 

Embedded formative assessment 

provides information about . . . 
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 Effectively implemented embedded formative 
assessment maximizes the benefits of Response to 
Intervention2/Multi-Tiered System of Support and 
provides a tighter mesh for our safety net. 

 

Tier III Intensive Intervention 
 

       Tier II Targeted Small Group 

         

             Tier I Core Instruction 

                   (Differentiated) 

 

 
 

 

 

 

 

Powerful Effects of Embedded 

Formative Assessment 



Powerful Effects of Embedded 

Formative Assessment (2) 
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 When teachers ensure that their assessments 

and related instruction are culturally and 

linguistically responsive, formative assessment 

plays a critical role in supporting content 

learning and English language development in 

young English/Dual Language Learners. (NAEYC 

Position Statement, 2009 version; included in Developmentally 

Appropriate Practice and available online). 
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 Dropping in . . . engage students in instructional 

conversations (responding to prompts, e.g., show me 

how you would…, tell  me a word that…) 

 Eavesdropping . . . listen to student discussions 

 Dipsticking . . . conduct “wellness checks” during 

circle/group time to assess how selected students are 

responding to instruction (thumbs up/down) 

 Quickwrites/draws . . . journals, story responses, 

listening response sheets  

Formative Assessment Strategies 



Documenting Formative Assessment  
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 Gathering documentation can be challenging. 

However, once you have a method in place you can 

track your students’ skill development over time. 

 Choose the skills you want to document (e.g. social 

emotional, language, literacy, math, etc.) 

 Decide what method of documentation works best 

for you. 

 Any setting can be used for documentation (e.g. 

storytime, small groups, free choice, recess, etc.)  

 



Methods of Formative Assessment 

Documentation 
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 Checklists 

 Post-it notes 

 Note cards 

 Labels 

 Pictures 

 Student work samples 

 

The TK Planning Guide (developed by CSESA) has a section on assessment (pages 

27-28) that contains more ideas on this topic.  



Student Work Samples 
16 

Hannah=advanced          Sasha=beginning 



How Backward Design Can Facilitate 

Formative Assessment 
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 What is Backward Design? 

An approach to planning that focuses first on the goals (desired results, 

goals, standards), then on the performance tasks (assessment evidence: 

formative or summative), and last on the learning activities. 

 

This method of planning ensures that you are teaching students based 

upon what you expect them to learn rather than simply teaching skills. It 

embeds assessment within the performance tasks you plan. 

 

Reference Tool: The Alignment of the California Preschool Learning 

Foundations with Key Early Education Resources 
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 Take a moment to reflect on either a whole or         

small group interaction.  Were you able to gather 

any immediate evidence of learning? If so, how?  If 

you did not, how might you gather evidence about 

the impact of your instruction in the future. 

 Share how you currently document (or plan to 

document) and store/record evidence of learning. 

 Share how you communicate assessment outcomes 

with traditional Kindergarten teachers. 

 

 

Your Turn … Options  



Bridging Assessment and Instruction 
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Instruction     Assessment 

   If we view formative assessment as a process 
embedded in instruction, then 

 “instruction” provides an opportunity for 
assessment  

   plan, do, review . . . check 

and formative assessment provides an 
opportunity to reinforce, not just evaluate, 
learning. 
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Decision Point #1 . . . 

 Based on my current instructional priorities, 

what information should I gather, and   

which students should I assess? 

 

 

The Differentiation Challenge (1) 
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Decision Point #2 

 What is/are my goal/s (intentional and 

focused) for differentiated interaction/s? 

 Preteach or focus attention 

Observe student’s development more accurately 

Support and guide students as they apply new 

learning 

 Reteach or provide additional practice 

 Extend or accelerate learning 

 

 

 

The Differentiation Challenge (2) 
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Decision Point # 3 

Once you have data/evidence, an identified 

student/group, specific goals, the challenge 

is finding the time during . . . 

 centers/rotations 

 free exploration 

 other opportunities for shorter interactions 

   

The Differentiation Challenge (3) 
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Decision Point # 4 

 How and when will I reassess to evaluate the 

impact of my differentiation/intervention? 

The Differentiation Challenge (4) 
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 What information, from which students? 

 

Preteach, reteach, practice, accelerate? 

 

When and where? 

 

Re-assess . . . how and when?    

Priority-Based Decision Points 



Research on Small Group Instruction 
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Small groups are appropriate for teachers to scaffold 
information because the range of student diversity can 
be intentionally limited. Effective teachers identify what 
children know and help them to develop and expand 
this information (Wasik, 2008, pp. 519-520). 

 

There are three instructional best practices you can 
implement to teach students early literacy skills: 
assessing students to determine needs, small group 
instruction, and center management (Morrow, Tracey, & 
Del Nero, 2011). 

 



The Role of Formative Assessment 

During Small Groups 
26 

Start by determining the purpose for implementing 
small groups: 

 

(1) Basic skill development (literacy/math) 

(2) Scaffold students based on needs 

(3) Build cooperation and collaboration 

 

 Assess student knowledge for scaffolding learning 
(differentiated and homogeneous, skill-based groups) 

 Consider student behaviors when forming 
heterogeneous groups (basic skill groups) 

 

 



Structuring Small Groups 
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Build a structure (routine) for small groups 

 

(1) It’s best if small groups happen during the same timeframe 

each day  

(2) Students should know the expected behaviors during small 

groups (on task during activities; cooperate with group 

members; be able to work independently)  

(3) Students should know what to do when they are finished with 

their small group activity (e.g. read on the rug) 

 



Managing Small Groups 
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 Begin by practicing small group activities in a large group 
setting until activities are familiar to students  

All students learn the steps involved in activities (e.g. buddy reading = 
practice sitting together, taking turns sharing books, reading/talking 
about books in a soft voice)   
 

 Small group expectations 

Students should complete tasks to the best of their ability; students 
should cooperate with group members or be able to work 
independently 
 

 Balance small group activities 

Some activities can be completed independently, while other activities 
can be partner or group activities 



Planning for Differentiated Small 

Groups 
29 

 Determine skill level of students with assessment 

 

 Form small groups based on assessment (i.e. RTI groups) 

 

 Search for activities to meet the needs of students in 
each group 

 

 Monitor progress in an ongoing basis and adjust 
activities as needed 

 

 Scaffold instruction for students 

 



What does the rest of the class do? 
30 

Free choice time 

 

I implement my 

differentiated small 

group activities during 

free choice time.  

 

During free choice time, 

the other students are 

engaged with activities 

and I am free to work 

with a small group.   
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1. Now that you have learned about the ways to structure, 
manage, plan for, and differentiate small groups, talk 
with a partner (or small group) about whether or not you 
are implementing small groups in your classroom. If you 
are implementing small groups, talk about the successes 
(and/or challenges) associated with implementation.  

2. If you are not currently implementing small groups, talk 
about the obstacles that you are currently facing in 
regards to implementation and brainstorm ways to 
overcome the obstacles based on the presentation and 
colleague collaboration.   

Thoughts and Suggestions? 



On-the-Go Suggestions for the TK Classroom 
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 On-the-Go Formative Assessment 

 

 

 On-the Go-Differentiation 
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 Encourage, rather than discourage. 

 Build confidence, not anxiety. 

 Bring hope, not hopelessness. 

 Offer success, not frustration. 

 Trigger smiles, not tears.  

    Richard Stiggins 

 

Formative, Classroom Assessments… 
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Back to the Beginning 

 The art of teaching is the art of assisting discovery.   

      Mark Van Doren 

 

 True teachers are those who use themselves as 

bridges over which they invite their students to cross; 

then, having facilitated their crossing, joyfully 

collapse, encouraging them to create their own.                 

     Nikos Kazantzakis 

 



Questions? 
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Thank You! 

 

Karen Hayashi 

Consultant 

(510) 271-0075; catkin@preschoolcalifornia.org 

 

 

 

 

Melanie LaGory 

TK Teacher 

(650) 259-3870; mlagory@bsd.k12.ca.us  
 

 

 

mailto:catkin@preschoolcalifornia.org
mailto:mlagory@bsd.k12.ca.us
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