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It is also a tribute to the commitment and the enterprise of 
education writers in cities and towns all across this country who 
have kept the story of education reform in the news year after 
year.

I can think of no other issue that has sustained such an 
intense level of commitment from the public, elected officials, 
business leaders, and the press. If anything, the determination 
of the American people to improve our schools is greater than 
ever. That's a tribute to the love of our people for their 
children, to the understanding of the importance of education in 
the global information economy, to the realization that we have 
the largest and most diverse student body in our history, and to 
the enduring American belief that all our children can and must 
learn.

Thank you very much, Kit. Ladies and gentlemen, I'm 
delighted to be here with all of you, along with Secretary Riley 
and Bruce Reed, my Domestic Policy Advisor.

It has been over 20 years now since Dick Riley and I, as 
young governors, first began to grapple with the need to reform 
education. It's been 17 years since the report, A Nation At 
Risk, sounded the alarm about the state of education nationwide; 
over 10 years since the Education Summit in Charlottesville, 
which put us on a path to national action; and as Kit said, it 
was 10 years ago this month that I got up at 4:30 a.m. in the 
morning to fly to Chicago to speak to this group. I hope you'll 
forgive me if I don't remember exactly what I said in the fog of 
that early morning.

Doubtless, some of the veteran reporters here have been 
around long enough to have seen this whole fascinating drama 
unfold. Today I'd like to talk about the progress our public 
schools have made, and the hard work still ahead. First I want 
to note something astonishing that I think everyone in this room 
should be proud of -- 17 years after the Nation At Risk report, 
over 10 years after Charlottesville, there is still a passionate 
sense of national urgency about school reform, about lifting 
standards, improving accountability, increasing learning.
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College entrance exam scores are rising, even though more 
students from disadvantaged backgrounds are taking the test. And 
before the Congress this year is my proposal to provide a tax 
deduction for college tuition of up to $10,000. If we can do 
that, along with another increase in the Pell Grants and the 
other proposals I've mentioned, I think when we leave, Dick and 
I, we'll be able to say that we have truly opened the doors of 
four years of college education to all Americans.

We also have more Pell Grants; we're up to a million work­
study slots; we've got over 150,000 young Americans who earn 
scholarships by serving in AmeriCorps, many of them in our public 
schools. And the GEAR-UP program is now pairing college mentors 
with a quarter of a million middle school students who are at 
risk, to prepare them for college and convince them the money 
will be there when they're ready to go.

Clearly, we're making progress. Our young people are 
getting the message they need a college education to have the 
future of their dreams. We've tried to make those dreams more 
affordable, with the largest expansion of college opportunity 
since the G.I. Bill, including the creation of the HOPE 
Scholarship tax credit, which over 5 million families have 
already claimed since 1998; education IRAs; more affordable 
student loans, which have saved students $8 billion -- about a 
third of our student loan recipients are in the direct loan 
program now -- and the taxpayers $5 billion more. They have 
helped us to take the default level from over 22 percent to under 
9 percent, and to triple annual loan repayment rates.

This intense national commitment has produced real progress. 
Today I am pleased to announce a new report by the Department of 
Education which documents the progress of the last seven years, 
some of which Kit mentioned. The report makes clear that math 
and reading scores are rising across the country, with some of 
the greatest gains in some of the most disadvantaged communities. 
For instance, in the national assessment of education progress, 
reading scores of 9-year-olds in the highest poverty schools rose 
almost an entire grade level between 1992 and 1996, reversing a 
downward trend.

The report also shows that 67 percent of high school 
graduates now go on to college, up 10 percent since 1993. This 
is a copy of it and it will be available soon, and I hope all of 
you will read it and then distill it for the people who read you.
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On the other side, there were those, mostly in the other 
party, who fundamentally did not think the public schools were 
fixable, and therefore, didn't want to spend much money trying. 
They also felt education was a state responsibility, and there­
fore, should not have a comprehensive national response. Some 
of them, you'll remember, even tried to get rid of the Department 
of Education.

When I became President in 1992, the education debate 
in Washington, I felt, was fairly stale and predictable, and 
unfortunately, divided into what I thought were partisan camps 
with false choices. On the one side were those, most of them in 
my party, who believed that money could solve all the problems 
in our schools, and who feared that setting high standards and 
holding schools, teachers and students accountable to them would 
only hold back poor children, especially poor minority children.

We also see progress in the fact that about two-thirds of 
all of our classrooms are connected to the Internet, with the 
help of the e-rate program, which the Vice President pioneered. 
That's up from only 3 percent in 1993. Ninety-five percent of 
our schools have at least one Internet connection, including 
90 percent of our poorest schools. And I think we'll be right 
at 100 percent by the end of the year for not only the schools, 
but for almost all the classrooms, except -- and this is a big 
except -- in those schools that are literally too dilapidated 
to be wired for the Internet.

And we see progress in the growing public consensus 
about what must be done to reach our ultimate goal, providing a 
world-class education for every child in America. I think this 
consensus can be summed up in a simple phrase that has been our 
mission for the last seven years: invest more in our schools, 
demand more from our schools.

We see progress in falling class sizes in the early 
grades, and we're trying to help that with our program to hire 
100,000 new highly-trained teachers, 30,000 of whom have been 
funded, and we're trying to go to 50,000 in this year's budget. 
We see progress in the very large increase we've had for pre­
school -- and I've proposed the largest increase in history 
for this year -- and in the fact that 1,400 of our colleges 
and universities are providing volunteers for the America 
Reads program to help make sure all our 3rd graders can read 
independently by the time they finish that year.
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In 1994, we began encouraging more competition and more 
choice for parents within the public school system, including 
magnet schools, schools within schools, work-site schools, and 
the creation of public charter schools. We also invested the 
resources necessary to get the charter school movement off the 

In 1993, we passed a new economic plan that cut hundreds 
of programs in order to reduce the deficit and improve the 
economy. But even in that harsh budget year, we boosted 
education spending. Over the last seven years, we've nearly 
doubled investment in education and training, even as we've 
turned record deficits into record surpluses.

This did not require, as some have charged even recently, 
micromanagement of our schools by the Department of Education. 
Indeed, under Secretary Riley's remarkable, steady leadership, 
federal regulations on schools, K through 12, have been reduced 
by two-thirds. In addition, we made ed-flex available to all 
50 states, which makes it possible for them to reduce even 
further federal regulations on the details of how federal 
dollars are spent.

In 1994, we overhauled the Elementary and Secondary 
Education Act, requiring states to set academic standards 
for what their students should know. We passed the Goals 2000 
legislation, which provided states with more resources to create 
and implement strategies to achieve standards. Since then, we've 
gone from only a handful of states having standards to nearly 
every state with them.

Forty-eight states also have assessments in place to measure 
student progress in meeting those standards -- although, as Kit 
noted, I have been unsuccessful so far in convincing the Congress 
that we ought to have national standards and a voluntary national 
test to measure them. But because we insisted in 1994 that Title 
I funds be better targeted, 95 percent of high-poverty schools 
get them today, up from 79 percent seven years ago. And I think 
it's very important that this progress not be undone as Congress 
looks at Title I again this year.

Vice President Gore and I believed both those positions were 
wrong. There was plenty of evidence, even then, that, high levels 
of learning were possible in even the most difficult social and 
economic circumstances. The challenge was to make the school 
transformation going on in some schools available, active and 
real in all schools. And we sought to do it by investing more 
in our schools and demanding more from our schools.
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We want quality teachers in all classrooms; report cards to 
parents on school performance, for all parents and all schools; 
no social promotion, but help for students, not blaming them when 
the system fails them; a plan to identify failing schools and 
improve them, or shut them down; a systematic effort to make 
our schools safe, disciplined and drug-free.

The strategy of greater accountability and greater 
investment continues to guide everything we're fighting for in 
education. I have sent Congress an Education Accountability Act, 
to fundamentally change the way the federal government invests in 
our schools -- to support more of what we know works, and to stop 
supporting what we know does not work.

We must also invest in modernizing our schools, to get our 
kids out of overcrowded classrooms. Our classrooms where the 
walls are too old to be wired for the Internet, or where it's so 

We had the first federal support for after-school programs 
in 1997, at a million dollars a year; $40 million in '98; 
$200 million in '99; $453 million in 2000; and we're asking 
for a billion dollars in 2001. If we get it, we will soon be 
able to provide after-school programs to every student in a 
poor-performing school in the United States.

I think the spread of the charter school movement is 
one of the great under-reported stories in education, one 
that makes the whole debate over vouchers into something of 
a sideshow. Charter schools provide choice, and competition, 
that proponents of vouchers say they want. And unlike private 
schools, charter schools are accountable to the public for 
results. They all haven't succeeded, although most of them 
have done quite well. But then, they can be shut down if they 
don't. I think we should be working to make all public schools 
more accountable, not diverting much-needed energy and money 
away from them.

I've also asked Congress to make a range of other 
investments to make accountability work. Yes, we must end 
social promotion. But I say again, we need more investments in 
after-school and summer school programs. It is wrong to blame 
the students for the failure of the system.

ground. When I became President, there was just one charter 
school in all of America, in Minnesota. Today, thanks in part 
to our investments, there are over 1,700. Vice President Gore 
has called for tripling that number.
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Last year, for example, I gave a blue ribbon schools 
award to Beaufort County Elementary in Beaufort, South Carolina. 
Classified as one of the state's worst-performing schools five 
years ago, Beaufort embraced accountability and higher academic 
standards, and started after-school and summer school programs 
for students who are lagging behind.

I've asked Congress now to double our investment in the 
educational accountability fund, so that we'll have adequate 
funding to help more schools turn around or be shut down. 
School districts can use this money to make the sweeping 
systematic changes that have proven so effective in turning 
around low-performing schools -- from Dade County to Kentucky 
to Chicago.

Six years ago, we passed legislation calling on states and 
school districts to identify and improve low-performing schools. 
States have now identified some 7,000 low-performing schools, 
and they're working to improve them. The education budget that 
we passed last year required states that failed to turn around 
their low-performing schools to let their students transfer out 
of those schools to other public schools.

We have also worked on this for a long time. For four years 
I have tried to get the Congress to approve my tax credit to help 
to build or modernize 6,000 schools. I have made the proposal 
again this year, along with an appropriation that would allow 
us to do renovations on another 5,000 schools a year for the 
next five years, in districts that are so poor it is simply 
unrealistic to expect that they could float a bond issue and 
raise the money, even with a tax credit.

Today, their math and test scores exceed the state average, 
and local parents are pulling their children out of private 
school and putting them in the city's public schools. If, for 

stifling hot in the summer that students in summer school can't 
learn. There are many cities in this country where the average 
school building is 65 years of age or more. There are schools in 
New York City that are still being heated by coal-fired furnaces. 
There are literally school buildings all across the country that 
cannot be hooked up to the Internet -- they simply can't be 
wired. And we all know the stories of how many of our kids are 
in trailers. The largest number of trailers I have seen behind 
the smallest school was 12, outside an elementary school in 
Jupiter, Florida, a couple of years ago. So I think that is 
very important.
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whatever reason, a school doesn't turn around, our educational 
accountability fund can be used to allow parents to transfer 
their students out of these schools into better-performing ones, 
including charter schools.

And you have to begin, I think, with improving the capacity 
of principals and teachers to do their jobs. We have $40 million 
in our budget to help states improve school management and school 
leadership, instructional leadership, by principals. I have 
proposed a new teacher quality initiative -- to recruit more 
talented people into the classrooms, to reward good teachers 
for staying there, to give all teachers the training they need. 
This will build on the strong support we have given for incen­
tives for people to go into inner-city and other underserved 
areas.

We're also trying to help deal with some of our teacher 
shortages. Secretary Riley has established a commission on math 
and science teaching, and Senator John Glenn has taken that on as 
his next mission. In October, they will give us a report, which 
I hope will spur further action in that area. The Secretary has 
also called for the creation of more dual schools, that provide 
English plus education in at least one other foreign language, 
which could, I think, help to moot the whole English-only debate, 
show that we're interested in teaching all of our kids English, 
and teaching them in English, but recognize the vast diversity we 

We've given to the National Board for Professional Teacher 
Certification. There were no board-certified master teachers 
when I took office; there are now 5,000. We've done everything 
we could to support that program. There are 10,000 teachers 
who are in the application process at this time. Our goal is 
to provide funding enough to get up to 100,000 teachers that 
are board-certified master teachers, with the idea that there 
ought to be one in every school building in America. When that 
happens, I think it will significantly change the culture of 
education in our country, because of the rigorous certification 
process and the work that is done to make sure that the teachers 
are actually effective at teaching our children.

The standards movement is making a difference. I believe 
when we passed Goals 2000 and provided funds to help states 
develop standards and strategies for meeting them, we made a 
contribution. Now, the real key is -- and I think it's embodied 
in the topic of your conference -- if we have standards in all 
the states, how do we get them in the classrooms? And how do 
we make sure they're making a difference in the lives of the 
students? That, to me, is the real key.
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have in the country, and the need we have to have more teachers 
who are bilingual and who can teach in an effective manner the 
students who come to our schools whose first language is not 
English.

But because our teachers performed, I might add, better 
than anyone anticipated, it happened that the children began 
to perform better, as well. Today, I think Al Shanker would 
be very proud of the AFT; his successor, Sandy Feldman, and all 
of them -- and I think all of you should be proud of them. We 
need to demand more of our teachers, but we need to reward them 
better. We're going to have a couple million teachers retiring 
in the next few years.

And in that connection, let me say I have repeatedly 
challenged states, I'd like to do it again today, to spend more 
of their budget surpluses on raising teacher pay. Most of our 
states are in terrific shape today, but they, too, every one of 
these states is facing the prospect of too many teacher retire­
ments. With very low unemployment, they're having the same 
problem recruiting teachers that we're now having in some of 
our military positions, recruiting into training. But they 
don't have any of the sort of supplemental benefits that you 
get if you're in the military.

We already have the largest student population and the most 
diverse one in our history. We're going to have to work very, 
very hard to get more qualified teachers in the classroom. There 
are already too many teachers teaching classes for which they're 
not fully qualified and this problem is going to be dramatically 
exacerbated by the size of the student population, combined with 
the retirement plans and the ticking of the time clock for many 
of our teachers. So we will have to focus more and more 
attention on this.

I would also like to mention that in our proposal to create 
100,000 new teachers for smaller class sizes, every new teacher 
under that proposal is required to be fully qualified. And I 
think that this whole movement to improve teacher quality is 
really catching on. I know that you know that today the American 
Federation of Teachers is proposing a national standard and a 
national test for all new teachers. And I applaud them for it. 
I've been fighting for testing for higher standards, for better 
pay for teachers for almost 20 years now. In 1993, Hillary and 
I passed a law that made Arkansas the first state in the country 
to test teachers. That was really popular at the time. It was 
an interesting experience.



9

so.

When 
now

Everybody says this is the most important thing in the 
world; most of the money still comes at the state level, 
the budget surpluses are there, when the money is there, 
is the best time most states have had in a generation to make 
a dramatic increase in teacher pay and I hope they will do

I believe that the majority of people in the other party 
in Congress are still resisting the investments our schools need. 
In the name of accountability, they are still pushing vouchers 
and block grants that I believe would undermine accountability. 
And both bills greatly under-fund education.

There1s an even bigger problem with many of the plans 
being discussed in this election season, many of them apparently 
appealing. But the problem is, even the apparently appealing 
plans advanced by Republicans are in trouble because of the 
combined impact of their proposed tax cut and defense spending 
increases. You know, one of the things -- somebody asked me the 
other day, well, Mr. President, what was your major contribution 
in your economic reform package for this longest expansion in 
American history? And you know what my answer was? The return 
of arithmetic. We brought arithmetic back to the budget. We 
replaced supply-side economics with arithmetic. And lo and 
behold, it worked.

The strategy is working. But, again, I say, with the 
largest, most diverse student body in history and the educational 
premium rising every year in the global information society, we 
must do more. I've been very pleased at the proposals that Vice 
President Gore has made and the education plans he's put forth. 
I'm also pleased that after some struggle we have had bipartisan 
majorities for the education budgets of the past few years. 
Unfortunately, it's still a fight every year. Yesterday, the 
House Education Committee passed a so-called reform bill that 
eliminates after-school programs, abandons our class size 
efforts, which are totally bipartisan, and fails to modernize 
a single school in yet another year. This comes on top of the 
Senate's Education bill, which rolls back reform even more.

Now, let me just make a couple of points about where we are 
and where we're going. The fundamental lesson of the last seven 
years, it seems to me, is that an education investment without 
accountability can be a real waste of money. But accountability 
without investment can be a real waste of effort. Neither will 
work without the other. If we want our students to learn more, 
we should do both.
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defense. 
boomers?

I want to give people with money, upper income people, 
financial incentives to increase philanthropy and to invest 
in the poor areas of America -- the new markets of America that 
have been left behind; and to invest in new technologies that 
will help us clean the environment and combat global warming.

A study came out last week showing that the percentage of 
income the average American family is paying on income taxes is 
the lowest it's been since 1966. And it is true that the income 
tax for lower-income working Americans is now largely negative, 
because of the impact of the earned income tax credit. It is 
true that people in the highest 20 percent are paying higher 
rates, but because of the way the economy has grown their after 
tax income in real, constant dollars, even with higher rates, is 
24 percent higher than it was 12 years ago.

So I support -- as I think all of you know -- I support 
a tax cut. But mine is considerably more modest. I want the 
$10,000 deduction for college tuition. I want a refundable 
child care tax credit. I want an increase in the earned income 
tax credit. I want families to have a $3,000 tax credit for 
long-term care, to care for an elderly or disabled family 
member -- it's becoming a huge problem, and as the aging of 
America progresses, it will be a bigger and bigger problem.

And so here's the problem with some of these education 
proposals. If you take over $1 trillion out over 10 years for 
a tax cut, and you increase defense even more than I have -- 
and I've been a pro-defense Democrat; we've increased defense 
spending every year I've been President -- there simply will 
not be the money left to fund a lot of these education and other 
proposals. I think it's wrong to spend about $100 of the surplus 
on tax cuts for every $1 you spend on education. I just don't 
think that is consistent with our national priorities.

And so when anybody says anything -- they're for this,
that, or the other thing -- you have to say, well, how does all 
this add up? Here's the surplus; it's going to be reduced by 
X amount, depending on what your tax cut is. Then it's going 
to be reduced by Y amount, depending on what you require for 

Now, what are your plans for the retirement of the baby 
How will you deal with the fact that Social Security 

today is slated to run out in 2037, before the end of the baby 
boomers' life expectancy? What about Medicare? What are you 
going to do with education? Arithmetic is a very important 
element in politics and public life. And it is often ignored -- 
you're laughing, but I'm telling the truth and you know it.
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Thank you very much.

So one of the things that I hope education writers will talk 
about is old-fashioned arithmetic.

If the answer to all three of those questions is, yes, then 
I will consider that work that the Secretary and I have done -- 
even though we haven't won every battle -- will have been more 
than worth the effort.

Now, finally, let me just say, I think when all is said and 
done, there are only about three things worth focusing on. Do 
you believe that all children can learn or not? Do you believe 
that it's more important than ever before, for the quality of an 
individual's life, for the shape of a family's future, for the 
strength of the nation? And do you believe we know how to do 
that now -- with more investment and more accountability for 
higher standards?

And we're able to invest in what works. But the American 
people, their wealth and their welfare will be far more greatly 
enhanced by making uniform excellence in education, proving that 
people, without regard to their race, their income or their 
cultural or linguistic backgrounds can learn what they need 
to know and keep learning for a lifetime. That will do so much 
more for the American economy, for the strength, coherence and 
fabric of our national community than a tax cut which cannot be 
justified and which will either throw us back to the bad old days 
of deficits or require big cuts in domestic programs, including 
education, or both.

But I have applied arithmetic to my proposal. And I 
think it is very important that we think about this, because 
it would be tragic if after we finally begin to really make 
some nationally, measurable progress in education here -- not 
just in the inputs, but in the outputs; and we know so much more 
about how to do it than we did when A Nation At Risk was issued; 
so much more than we did in 1989, when the national education 
goals were written in that wonderful all-night session in 
Charlottesville I'll never forget; we know so much more today.
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