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liéspecnally for those“who are socially and eamomzmlly disadvan- -
R taged Hlspamc children are likely to be at an educational chsadvan-
SETa ~“" = " tage relative to whites for several reasons, induding a greater likeli- .

hood of hvmg in poverty and lower average levels of panental educa- -

TR LG 1 B

o

%ﬁ%ﬂ“‘:?“:j&&ﬁ?ééﬁn 5
= ¥ tetd

AN 4 et by i

i _;‘: A taged schools where the overall academic and supporting envirorr.
.. ments are less condudive to learning.2 In"addition, a much }ugher
BT e - proportion of Hispanics than nofi-Hisparics are foreign born, mean- _

- 1_;;;1___ ';, —....ing that Hispanic children are less likely to hear or speak English at -

= - “home and are more hkely tohave hnuted En ghsh proﬁaency e

£ Althougi‘ lnmted data avaﬂabxhty ofter leads researchers o treat

oo ‘Hispanics as if they were a homogeneous group, the US. Hxspamc

T populatnon is diverse. The three largest Hispanic subgroups are 7T
) 'Mexican Americans, Puerto Ricans, and Cubans. Recent immigrants

( from Central and South America constitute a fourth group. These . " . ©_.
¥ subgroups are conoentrated in different parts of the United States, B

their economic circumstances vary, and the timing of their immy-

gration differs. In this fourth publication in the series of Findings
~ from The Condition of Education, overall trends for the U.S.
Hispanic population are provided, with breakouts for the largest
Hlspamc subpopulatzons where data pernut :

Both Hispanics and whxtes have made lmporbant educabonal gains .
over the past two decades (see, for example, No. 1 in this series, "ngh
School Students Ten Years After A Nation At Risk”). In many regards, .
‘however, Hxspamcs trail their white counterparts with respect to

- educational access, achievemeént, and attainment, although some of © 77
 these differences have narrowed over time. Outlined below are some S
~~examples of the educational differences between Hispanics and ="

“whites with respect to preschool attendance, demographics, academic = -

) Aachlevement, dropout rates, school climate, parental involvement, ° o
. course-taking patterns, educational aspirations, college attendance
o ‘and complehon, labor market outcomes, and adult literacy levels. - ..
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j"‘:.,,«‘f‘* Hlspamc chlldren start elementary school A
o ... With less preschool experience than white | ‘ - -
i ) ’ Ch“dl’eﬂ, and this gap has w:dened over ttme »--‘J S j
S R T T

|
|
|

Fﬁépéni‘c arid white chﬂdren dlffer great]y in théil’ éxtent of pai'- - -
I T T - ticipation in-education before-kindergarten. Several federalpro- |
grams, such as Head Start, a popular program : for dlsadvantaged LT

T e

: preschoolers, were launched to give chﬂdren from low-income - - -t
B i “'famih'es an early start in education. Yet, despite these programs, . =
*. T 7 fewer. Hispanic children are enrolled in preschool than white © .70 el T -

~ children, and the gap has-widened over time:In 1993, 17 percentf_@
P of Hlspamc 3- and 4-year-olds “were in- preschool programs 7

‘ ~ compared to.38 percent of white children. Since-the mid-1970s,” ‘
""" TWhite enrollrfiént rates in preschool-have increased more than- .l -
10 percentage points, while Hispanic enrollment rates have fluc- ~~~~ ~ ~ = .|

tuated, with the rate in 1993 approximating that in 1973. : B
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3- and 4-year-olds
enrolled in prekmderga.rten

Percent
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frrtiTes) -

SOURCE L. S. Department of Commerce, Bureau of the
Census, October Current Populabon Surveys ce
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e Hlspam c_children are. the fastest growmg i
- \\'. . P gy g ’
Cet‘}}pncrgrouqu public schools. -
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decades Enrollment of I-Ixspamc students mcreased from. Iess
/than 6 percent of total public enrollment in 1973 te nearly. 127
percent ‘}rl 3993 This demographic change has been most pro-—-

' nounced in central dities and other metropohtan areas. L

Per_centage of publickschool students who are Hispanie C
[ Corirsi i
- Olher mt.ropoman

E Nmmetropo!mn

SOURCE: U.S. Department of Commerce, Bureau of the
- Census, October Current Populatmn Surveys

“ Furthermore, the ethmc 1solat10n of Hlspamc students has risen.

For example, between 1968 and 1992, the percentage of Hispanic - | ‘
“students attending schools that were 90—100 percent mmonty

<

“increased fr0m23t034percent3 e e i
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* Although gaps in the academic performance

- of Hispanic and white students appear as .............

early as age 9 and persist through age 17,
some of these gaps have narrowed over time.

As early as age 9, differences can be seen in the academic perfor-
mance of Hispanic and white students. Academic profidciency in

reading, mathematics, and science, as measured at age 9by the ="

National Assessment of Educational Progress (NAEP), is lower
for Hispanic children than for white children. Although scores
for Hispanic 9-year-olds have increased in mathematics and sci-
ence over the past 15-20 years, there has been little change in the
gap between the scores of white and Hispanic 9-year-olds over
this time period.

Hispanic-white gaps in reading, mathematics,
and science for 9-year-olds
(in scale pomts)

1975 1984 1992 '1978 1985 1992 o 1’9351992
’ Qeadmg Math Scneme :

SOURCE: NCES, National Assessment of Educational Progress

Although the achievement gap between Hispanic and white
13-year-olds has narrowed greatly in mathematics and science
since the late 1970s, a large gap remains in these subjects, as well
as in reading. For example, in 1992, the average mathermatics
proficiency scores of Hispanic 13-year-olds fell about midway

s m———y
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matics scores of Hlspamc and wh1te 17—year-olds also remains :
- large, Hispanic students continue to-make proficiency gains.

&

g\,:.. - senae :""'::j’,\ . Ctveen 47 ;l‘ﬁ -o - . .x .v g “,‘" = ..,w..-,\,,:: 3 .)_.: SN RATE h Ge o . vj.,;., =
12 between the average proficiency. scores of white 9- and 13-year-

£ - ~ olds. This gap suggests that, on average, Hispanic children’s

I3 - level of math skills may be as much as 2 years behind that of - :

B their white peers by age 13—a deficiency that they will carry il

? - with them into high'schod] " Theé size of the gap was similar in ===

§: L s e readmg and was even larger in science, ‘with Hispanic 13~year— '

i ~olds sconng at about the same level as w}nte 9-year-olds ~ T -
a A . Average profmency scores ' .

o T gubect L ~~White e I-hSPaJUC~~ e L
H _ and year Age 9 Age 13 Age 17 Age 9 Agel3 Agel7 _' -

~: R R S - S TN g — - . o ;
: 1975 217 262 293 . 183 232 252 .- |
~ e 11-7. »:-r--~~,-~-»21-3_ =263 .w,zgs_.‘ w187 ..7240 . L2688 . e e e
1992 - 218 T 266 297 U 192 239 0 271

j Mathematics g S o

¥ 1978 224 272 306 203 238 276

; 1986 227 274 308 - 205 254 283

1992 235 279 312 . . 212 259 292 :
: ( V Séience ' - | |

: 1977 230 256 298 192 213 262

: 1986 232 259 298 199 226 259

% 1992 239 267 304 205 238 270

t * SOURCE: NCES, National Assessment of Educational Progress.

At age 17, NAEP s,éores indicate a large gap in reading, mathe-

matics, and science achievement between whites and Hispanics. K
- The Hispanic-white gap in reading and mathematics, however, '
. - has narrowed over time. For example, in 1975, average reading |
proflcxency among Hispanics at age 17 was well below that of t?
‘17-year-old whites, and even below: that of 13-year-old whites.
* In 1992, the proficiency gap had fallen by one-third, such that - ’

,«, 17-year-old Hispanics were now reading at about the same level

% -as that of 13-year-old whites. Most of these gains in reading -

i ‘were made by 1984, however.:While the gap between the mathe-.
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Although the dropout rate is shll consldered hi gh by many edu- :
cators, the 10th- to 12th-grade dropout rate among Hispanics T

‘ was substantially lower in 1992 than it was a decade earliert

-1 o= However, dropout rates for Hispanics are still much higherthan .. ... .
Lo for whites. The reasons that both Hispanics and whites gave for =~~~

ET) (‘,«».@mp J[,;,,‘; « e 3,,}’11;

i R = - leaving school were more often school-related than job- or fami- e
o - -ly-related concemns. Three out 6f 10" Hispanic female dropouts o
. S * reported leaving school because they were pregnant, about the T

same propo't:on as w}ute females -

‘ , lﬂth-.to 12th-grade dropout rates -

e 1982

. V

, » SOURCE P\CES ngh School and Beyond Study and the

- National Education Longlmdmal Study of 1988 : -
& With a lower proportion of H:lspamc high school students didp»

; ping out, one might expect the percentage of 16- to 24-year-old

_ Hispanics who have not completed high school or earned a GED

5 (the status dropout rate) to have declined. However, there was =

no measurable decline in the status dropout rate for Hispanics - ... .

$ ‘between 1972 and 1992.¢ This may be due, in part, to high

; dropout rates for Hispanics before 10th grade,” and high immi--

L . -gration rates for less educated I-hsparuc young adu]ts who may =~ )
H - mever enter US. schools . ; )
‘, B . B

‘;;,W-“' . ;H ply 5 e - _ - ) TR
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.". Droppmg out is strongly related to the length of
~time. a Hxspamc family has lwed in the Umted
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s Reéency of migration

" - First genei*at’idn"" T

or more _ o
- SOURCE: ‘US. Departmem of Commerce, Bureau of the Census, November :

. Compared to the status dropout rate for all 16— to 24—year-old

TIn 1989, 43 percent of Hasparuc 16-1to 24—year~olds born out51de

“and D.C.

“the 50 states and the District of Columbia had not completed }ugh

- school or earned a GED. The status dropout rates for first-genera--..

“tion and at least second-generation Hispanic Americans were

consxderably ower (17 percent and 24 percent, respecbvely) It—— -

-.should be noted, however, that. Hispanic dropout rates are still -
__double those of non-Hxspamcs when the length of residency in’

the United States is taken into account. In other words, high sta- - .
-tus: dmpout rates among HlSpamts are not just a problem asso-~—~~-

- ot PR e miaen s
B I WL .

mated with recent mmzrahon 8

Status dropout rates among 16- to 24—year-olds 1989 '
Total
T T

e —

Total 10% s

Born outside the 50 states . L
‘ 43

29
10

Second generat;on | - . S
11 - 24 1

Current Populabon Suwey, 1989.

o~ e )

~Hispanics in 1989, the dropout rates for Mexican Americans and

i

. ‘Puerto Ricans were similar. However,:the dropout rates for ‘
“"“Cubans and- "other stpamcs" (mdudmg Central and South] _

Amencans) were much lower: e

I -

I-hspamc Non—H1spamc
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.- Research indicates that a safe and crrderly school enwronment is
" key to effective learning. A student’s achievement can be affect-
" -ed by the degree to which the school maintains such an environ-
" ment. In 1992, I—hspamc seniors were more likely than white’
.. seniors to report that disruptions by other students interfered

" -‘Mexican -Americans made up about 54 percent of the Hispanic -
population in 1989, and about 74 percent of all Hispanic dropouts

in this age group. Among Mexican Americans born elsewhere,

. the dropout rate was 55 percent; this subgroup accounted for
about 48 percent of all Hispanic. dropouts ° :

Hxspamcs i

s ;Hispanics A

. SOURCE: US: Department of’ Commerce Bureau of ==
““the Census,- hovember»Current Populancm Survey,
1989 . , e

. Htspamc seniors are more hke!y than their
white peers to experience learning disruptions,
but have similar. attitudes about discipline and
teachlng quahty in thelr schools., s

‘with their learning, that fights often occurred between d1fferent

1 Bl et f LA




rac;al/ ethmc groups, and thatAthe)‘rﬁ djd;not feel safe at thexr
- ‘school. Furthermore, Hispanics were almost three times as likely
:--as whites to report that there were many gangs in their school. -

";I-hspamcs were no less hkely than thtes, however, to- report— -

f that'in their school “discipline-is: fair;”-the" “teachmg is- good oo

and that ”teachers are mterested in students

R s T L e : = o
» » S e T A S

12th-graders athtudes about school clxmate 1992

- Percent agrecing or strongly

Lt

B Y L a3
> TR B SGee iy

b et

-r'-\"‘“hgsv;ﬂywwawma o

e S P B agreemg with statement _,,,N

Statements about school climate . . _White. . Hispanic. .. . . "7

ﬂ‘ .

e

e rm— -~
e :

N Teachers are mterested ____m“‘_‘_’”“ - e e o : i
m._—_-;—'jm }‘}__Sf“dems S 2 SRR S
Dlscxphne is fair PR C 68 75 ' g

- Idon't feel safe at this school =~ 9 '< ,':1’5

Flghtsoﬂen occur between dxfferent C
racial/ethnic groups S 21 32

There are many gangs in school 13 - - 36

SOURCE: NCES, National Education Long'ltudmal Study of 1988.

 Hispanic-white differences in degree of parental - - -~
involvement are not large; however, they do L

vary by the type of mvotvement. T
" The: degree to which parems are mvolved in then' chﬂdren s S
education is also crucial to effective schooling. Although the * w..osme
_vast majority of eighth-grade students reported in 1988 that they .~ = "
- talked to their parents about school, Hispanic eighth-graders '
~“were slightly less likely than their white peers to talk with their _ =" " "
parents about selectmg classes, school actmh&s, or class studles

:Disru;{ionsby o’ther students . ‘ oo T AT IRIRST
‘ interfere withmy learning -~ - 31 o 40 e e D




e bl 8 R e

- - who checked their homework and limited their going out with
. friends. Hispanic eighth-graders, however, were more likely - "~ . .
©than their white counterparts to-report that their parents had . ...~ .~

( T e Gimilar ?ercéhfag;;gfv-l-ﬁsparﬁc:ahd white stude“rﬁshadparents R,

R — mmtedtheutelevxsxonwemngandﬂ\atﬁaeuparentshadwsﬁ
o od AT lASSES, o e o e

e

rgping g
1 I L
¥

i T 77" " .reporting paren tal involvement: 1988 ==~ - "~

ittt} «W:,m@v“

C L Typeof involvement = .’

 Talkedabout”

PR ««»White » ,ﬁr Hispmic , %,,%.o_zl;,,j«;-.n...z“‘_».:,_..,"-;—l..d_ divena o Wb " i

dassstudies . 89 84

. Checked Bonﬂework L L
Limited TV viewing - 63 6

-,

RS - Ll =g¥~i4»‘§p~’-&-§;§-;—u Pinans
2t 3 H A

_imited going out with friends | -89 o  489 '

PR

‘Spoke with teacher/counselor =~ 59 . 57

i

Visited classes 26 34
 SOURCE: NCES, Natonal Education Longitadinal Stady of 1988.

g

P 1 2

B

Parents of both I-IisparﬁC'and'White-IZt}\;grade students in 1992

ing the academic performance of their child (56 percent and 53 .
-percent, respectivély);,quéver; parents of Hispanic children -
were less likely to be asked to volunteer at school than white ..
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° ' parents ('39~p‘ércent and'S?perc"er}t', :especﬁve‘_ly)’,w; P A L

were equally likely to be contacted by school personnel regard-. . T :




""""""" Both Hlspamc and whlte hlgh school graduates e :

~.are following a more ngorous cumculum than ) ) ]
% . they wereadecade ago‘“f‘;j‘ i T e N &
i ' ‘ Both H]sramc and white graduates of the class of 1992 took, on
S p—— . averzge, four more academic courses than did their counterparts
1 B " a decade earlier. In 1992, Hispanic and w}‘ute }ugh school gradu-
T -ates had, on average, earned.a sumlar number of total course _
£om e oo = units (24 each) and academic-units (17 and 18, respectively).l "
1 e Hlspamc graduates were, however, less likely than their white R

- counterparis to have-taken the core curriculum (4 units of
" English and 3 units each of science, sodial studies, and mathe-
" matics) recommended in A Nation At Risk.12 - R

C5 o EB e SRR OO0 et e i

Percentage of high schodl graduates takmg the number of - P
-courses in English, science, social studies, and mathematlcs . _
; recommended in A Natzon At Rask T T
B White
' Hispanic -~
?{’
¥
¥ L b
#- . SOURCE: NCES, ng,b School and Beyond Transcript Smd;, 1967 and :
1990 NAEP. High 5chool Transcript Studles, and National Educanon -
& Longxtudmai StuéyTransmpts 1991 - , -
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.« Hispanic high school graduates are less likely

‘than their white counterparts to take advanced

_ science and mathematics . courses, but are just
as hkely to take forelgn language courses ‘

. s e g e v RPN e R L T R R e D e O, abr e aetge by o PO AN RS, ce g
R . b - s e
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UL Between 1992 and 1992 the percentage of both Hlspamc and IR I

- . white high school gradu:tes who took advanced mathematics o
- - ..and science courses increased dramatically. Ini 1992, Hispanic -~
» - graduates were more likely than white graduates to have taken -~ _
s e - - remedial mathematics, just as likely to-have taken Algebra L and ... . o
- less likely to have taken geometry, Algebra 11, or mgonometry e
¥ 7 e ... than 'were white graduates, Although similar percentages of - e

TR
Ty
$

SEALE e

=TT T Hispanic and white graduates took biology, Hispanics-were:less » S
¢ Lkely to have taken chemistry, physics, or a combination of biol- - e
3 ogy, chemistry, and phisics. However, Hispanic col)ege-bound - ;- S T T e
i ' graduates were just as h_kely as their white peers to have takenat =~ 77T 0 -

; o ' - least 2 years of a foreign language in hxgh school (72 percent and

75 percent respechvely) 13

s

g Percentage of hlgh school graduates .
’ , ':. - taking selected courses -

" Mathematics and 198z 1392
! science courses ‘ White Hispanic =~ White Hispanic

v

Remedial mathematics 270 485 146 242
Algebral - - 840 668 940 925

- Geometry . 539 .290 726 629
Algebrall . 405 225 . 592 - 469 _ .
Trigonometry . ... 138 68 25 152
Calculus T 50 .16 107 47
Biology 801 732 935 912 7 -
* Chemistry g o347 167 380 - 426 o
 Physis - ° 7 153 . 55 259 157 7 G
meogy,chermst:y,andphysms 12 37 - 26 128

¢ Feib WL WP

SRRGe

R bty - sty

SR T

_SOURCE: I\CES ngh School and Beyond Transcnpt Study and Nahonal SRR
Education Longrmdmal Smdy Transcnpts 1992. . -
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On average Hlspamc studeﬁtvs ;\Sve Iower

- ,educatlonal aspxratnons thc/xn white students S

. de\splte havmg college recommended to —
them\_/sxmllar rates T

In 1990, r14 percent of I-hspa 1ic- sophomores asplred to.a. }ugh \\
“school ‘diploma or less, compared to 9 percent of white sopho- s ‘f
mores. Forty-seven percent of Hispanic sophomores aspired to a -
bachelor s degree or }ugher compared to 61 percent of w}utes ",

o B Percentage of‘1990 hxgh schom sophomores }or whom L ﬂ

couege attendance was recommended after high school

’ 'Fat.hers ]
Mothers

Guidance
counselors

Teachers

SOURCE: X\CES National Education Lcmgltudmal Study - .
of 1988. :

Hxspamc sophomores in 1990, however, were ]ust as hkely as

~whites to have teachers and guidznce counselors recommend - .

college attendance. Hispanic sophomores were also about as -
o hkely to have their parents advise them to attend co]lege as thexr o

whxte counterparts B R
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students have lower edu- "

L. ‘Altho‘ugilv{m‘ﬂi;péﬁic::m » |
- cational aspirations than whites and drop out -
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.= at higher rates, the college transitior: rates for ... P S
___Hispanic and white high school graduates are |

.t -

- ~“The percentage of Hispanicsenrolling in-college in October

" following high school graduation was 58 percent in 1992,-a-dif

77 ference that is statistically indistinguishable from-the-college ——

transition rate for white high school graduates. - R o

- }hghsc_fxbolgradua;teswenmUedm e
coilege the October following high school graduatior. -

Percent (3-year average) =
100 .o

o0 1' N R B R s
S I ) - 82 .87 Tore
SOURCE: U.S.'Depai’m\ent of _Comuiercé,j Bureau of the . -
i~ .Census, October Current Population Surveys. e -

14




: His}':anjc“students ac¢oﬁhtéd for nearly 7 percent ofthe total
enrollment at colleges and universities in 1992. At 2-year public -+ - -

i . “rcolleges, Hispanic students made up nearly 10 percent of total - - -

““enrollment, compared to nearly’5 percent at 4-year colleges.and =~~~
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"‘Vlln'1~991,":‘a't"thé associate’s degfee léyel,' Hispa'nic men 'wére r-_‘-~-'~f~-~'_—~tj~”~'

—-slightly-less likely-than.white.men to major in other .

~technical/ professional fields, but-were more likely to majorin . — -
“~arts'and sciences-Hispanic women were more likely than white Jens
" women to earh associate’s degrees in the arts and sciences and” "
" in business, but were less likely to earn degrees in health-related

T TTT 7 fields Between 1987 and 1991, differences in the fields studied =

‘by Hispanics and whites at the associate’s degree level nar-
.. rowed for men and widened for women.1? o B

At the bachélor’s degree level, in 1991, Hispanics were more
~likely than whites to. major in social and behavioral sciences
and were less likely to major in technical / professional fields.
Overall, Hispanic-white differences in the fields studied at the
bachelor’s degree level narrowed between 1977 and 1991,
although almost all of the decrease occurred between 1977 and |
1985.18 , o AR o
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e Hispanic and white degree recipients concen- _ A )
= trate’in different fields of study at both the .- s
. associate’s and bachelor’s degree levels. A B T
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. ~Natural sciences

100%,.“

T ‘Life smencesw“’; e
"Physical sciences - Sl
Mathematics

Computer scieﬁces and__
_ engineering '
Computer scxences
Engineering

Technical/ professionél ’
Education B
Business and management
Health sciences -~ -

* Other technical/
" . professional

155

c121

82_

59,

25
16

58
07

505

165
- 64 .

53

0.5

163

139

46 .

48 ...-

01

86
20

66

51.8

111
29

5.5

23

o7
W25
.72

474

9.6

C214.
47

117

' SOURCE: NCES, IPEDS/HEGIS surveys of degrees conferred.

o T Percentage Of oTEREIe Lt e s '
bachelox’s degrees conferred :
N N AR 1991 - T 5

- rxeld of. study =White - “Hxspamc*‘W}ute Hlspamc - j:»
— *Totalde“gr"é;‘s_* —mmo 0""“i000-":-**-‘1000~—-1000 T
” - Humamtx&s and socxal/ e SRR e e

. behavioral saences —" 337 711 6”’ '““33"3‘: ”""‘36‘7 o
~~Humanities =707 7162--19.00 163 _174

N o Soaa]/behav:oral sciences 17.5 226 170 +
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T e ® «Hlspamc-whste d:fferences in postsecondary ‘ -
B b o pemstence vary by initial degree object!ve I
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Among begmmng students whose goaJ in 1989—90 was a voca- ,

: " tional certificate, a lower percentage of Hispanic students had . ..l
g Ccmpleted one by early 1992 than had white students (32 versus .
- ' _' 53 percent). Among beginning students who sought an assod- = -
R T ate's degree, however, Hispanic students were far more likelyto . . .. |
LTI have been ‘continuously enrolled or to have reenrolled after.an. T "
e 3:_—;_:_;{ interruption in 1992 than their white counterparts (72 versus 53 =

-percent). The persistence rates-of Hispanic and-white students .. -
pursuing bachelor’s degrees were similar over this period, -« -
'~ although whites were more likely than Hxspamcs to have been _
continuously enrolled.1? B o
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. Hlspanlcs arexabout half as’llkely as therr wh te)
P - \ g s

o peers to complete 4\yearsx/9f college\and this gap - |
: has not‘dxmmlshed overtime. = ‘ o R

"y

@

Although Hispanics and whites have similar college persistence
rates, young adult Hispanics in general have much lower col-
lege attainment rates than do young adult whites. 111994,
<shghtly_,more*than one-half-of Hispanic-high-school graduates o
h 25—29 years-olc old had. completed at Jeast some college, compared/ 2
_ to nearly-t ~two-tl'urds of their white counterparts.-In addition, 4
" about 13 percent of Hispanic high school graduatesin thisage . = F
group had earned a bachelor’s degree or more, compared to 30 - - . 7]
.f_percent of whites. These gaps in the educational attainment =~ -
rates of Hispanics and whites did not close between 1971 and L
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Pcrcentage of 2.5~ to 29-year-01d hxgh school graduates |
completmg 1 or more or 4 or more years of college

.. = +: wlormoreyears...... ... 4o0rmoreyears . S -
"‘“Year WW'%’“‘*? Whlte ~«i~ﬁspamc--—~-w -White ... Hxspam:: e S .
1971 o 449 306 “'*“i;;f*231 105
o ,19?6 . _rj53.8_« T 3@3__; iy - 293 "1127 T

Sy s -

I - R X B X 281 7153 e T
R TII T T1991 T 54,9 - 420 .';f,}'ff =297 L”163“ S e o

. ‘Some college Bachelor’s degree
ormore 7T ormore TUTTTTt e ol

i......- i- _- h u ”. | _ 3 1994 L o 62 7 Bl 5 . ...,M.w,k,zg 7= ,_i3 3 m:“ o -_*____-.,.w., e

g T T NOTE: Begmmngm 1992,the Current Population Survey changed the quesbons ‘ LT TmmmmI
ol . cee o citused to obtamt}\eeducanonal attainment ofmpondents — s -

=
i
1
1

A

SOURCE: US. Department of Gommeme, Bureau of the Census, Ma:rch Cun’ent .
-Population Surveys. : - sl

* - Hispanics who do complete college take - L T e
‘longer, on average, than do whites. .- S TN

Of 1990 college graduates, 60 percent of Hispanic students com-

- pleted in 5 or fewer years, compared to 72 percent of white stu-

. dents. Taking longer to graduate may result from changing

schools or majors, stopping out, or taking a reduced course load

for finandal, academic, or personal reasons. The additional time

in college can be costly to the individual, as it delays entrance
“into the full-txme labor marketzo o . e

Ey SRR R Y HT SeaeErt e SR 40 i, B e
: . ' - Lo SRR SR RN

B

, Percentage 0f 1990 college graduates complehng the
baccalaureate degree within various years of starting college

. Race/ . 4 or fewer ,S.Orfewer 6 orfewer,«jMorethan
- ethnicity . years : years years ... - 6years

White 44 U716 TBL5 g )
| Hlspamc 311 603
ST :SOURCErNCES,RecentCoHegeGrad}iatesmeys;w.“_; T
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Baccalaureate degree attalnment of Hnspamcs e o " - -
vanes by sex. : A e
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I—hspamc Womien, earn substanhaliy more bachelor s«degrees
--~+than Hispanic men, although the number of degrees earned “5}; "’A 8
~both groups has incrsased since ‘the early 1980s. The' number of - ==
. degrees earned by ‘Ilspamc men increased by 50 percent . .
“between 1981 and 1991, while the number earned by ‘Hispanic -~
_.women mcreasedmoy 86 percent 2 In contrast, the number of .

T degrees earned by white men increased by 2 ‘percent over ‘the

.- same time perlod, while the number eamed by white women '
o —increased by, 2 percent e
S L Bachelor’s degrees conferred »———j NS : i
' ~ ..~ {wumbers in thousands) "~ vt o o <
L ) _ Male . .- ' ... TFemale -
Year -~ White Hispanic. “White Hispanic
1981 4062 1087774011 TILO T TR e
1985 Sa51 124 .0 4210 135 :
1987 4068 129 4351 141
1989 .4071 139 . 0 4526 160
1991 4155 162 - . 4886 205 ;
SOURCE: NCES, IPEDS/HEGIS surveys of degrees conferred. .
g e Employment ahd earnings rates rise vmth edu- ) .
N '-'r\catlonal attammgnt for ‘both. Htsparucs and )
- wh{t\gi bt are Iow\e\r for Hispanics than for ;-
- whltes w:th the same amount of educatton. e
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In 1992 more than one—half (54 percent} of recent Hlspamc I'ugh
-school graduates not enrolled in college were employed, compared to

__ “slightly less than one-third (29 peroent) of Hispanic recent dropouts. -

Yet, w}ute graduates not enro]]ed in college were far more hkely *:"—5_" e e

T ’ A £ e :

N Employment rates for recent hxgh school graduates not”
e enml]ed in college and for re ¢ont hxgh school dropouts

- PeooL LI ol 1N = B A e O d 3
b : H i 5

. - ._: | J— 0 . g - w",; 0_— S AT L -4 e i
; . 1978 1984 1988 1992 . 1978 1984 1988 1992 .
*: ' ; : SOURCE: U.S. Department of (,ommerce Eureau of the Census, o » .

3{ ‘ . o - October Current Papulahon Surveys ) :

s ' - T
'Earn'ings among 25- to 34-yea.“—old Hispanics, 'particularly

Hispanic females, show that the incentive to pursue additional
 education is sizable. For example, in 1993, Hispanic males with
I - ‘ 9-11 years of schooling earned 27 percent less than Hispanic male

A"high school graduates; those with a bachelor’s degree earned 60
j " percent more. Hispanic females with 9-11 years of schooling
T eamned 30 percent less than their counterparts with a high school
diploma; those with a bachelor’ s degree earned 82 percent more. 22
“ Between 1981 and 1993, the earnings advantage of completmg

: ' o college increased for both Hispanics and whites. However,
- Hispanic-white differentials in earnings exist at each level of - - -
educational attainment. For example, white male college gradu- “ " * "
" ates 25-34 years old earned 23 percent more in 1993 than did
- Hispanic male college graduates of the same age; similarly, white
" female college graduates 25-34 years old earned 14 percent more
- than their Hispanic counterparts over the same period 2 =
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w. . 'Hlspamcs have lower Ilteracy leveis than

V of education, but the gaps are: smaller for -
: A_younger adults than for older ones. o

- ;.,arge gaps ex1st between the hteracv SklllSOf Hlspamcs and

1
{
i

2 R ST R S3e

e

EEETE=1
H

r-—

PR N -‘-‘g‘f,if&‘r,';‘l,'yi*l‘:»;t.&: ABIRT P e o

e A e e

ity h?i;’!‘

AT o

w
&
#

P A

A _ e - 'y hiites overall and whites with similar levels ~==-._..

‘whites both within and ‘across levels of education.. On the

" National Adult Literacy Survey, Hxspamcs scored at levels-that -~~~
-'were similar to whites. with less education. In 1992, for example, .
Hispanics with a 4-year college degree had prose: Jiteracy-scores -
~resembling those of whites with a high school diploma. However, =~~~

PRI T tran

the gap in hteracy between Hispanics and whites is less for 16~ to
24—year-olds than for 25- to 64-year-olds.24 The differences in the

may be related to the differences in the literacy . levels of both
groups at su:ru]ar levels of educatlonal attainment. S

V Prbse ﬁteré:y scores of ‘ah\dults:’ 1992

Average , . ; .

350 e e e ' g T s '
300 E thte

: E Hnspamc
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08 812 GED ~Hi§h -Some | :2-year - 4year Graduate/

Years years, no ;Id-,oo; ‘college, cofiege : ‘

dploma N

e ~labor market opportunities of Hispanics- and-whites noted above
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- In summary Hlsparuc chﬂdren are less hkély o be enrolled.m
prepnmary -education.: Gaps in readmg, mathemabcs, and:sci- ...

_-'»tu-fwthey ~were-a decade ago. Hispanic. graduates are less. hkely, how-__ .
- ever, to have taken advanced science and mathematics courses = -~
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~ence achievement appear at age 9, and persut “through age 17,
althou gh some of these gaps have narrowed over time. Hispanic
students are no less hkely than white: students to have thmr par- ..

in some cases more hkely to face a dlsorderly schoo] environ-"-
- ment than their white peers. Both Hispanic and. white hxgh
-school graduates are  following a more rigorous curriculum than

“ in high school tharr their white counterparts, but are just &s like-*
~ ‘ly to have taken foreign languages. Even though they have
lowor educatiorial aspirations than whztes, Hispanic stu .dents
are about as likely as whites to make the immediate transition’ ‘
from high school to college However, educational attainment .~ T
 levels are lower among Hispanic than white young adults. For . " . 7
Hlspamcs, educational ‘attainment is positively associated with .~ © " °.
emp]oyment and earnings, although earnings and employment . - ‘

rates are lower for Hispanics than for whites with the same =~ "~ " =77
amount of education. Among adults, Hispanics have lower liter- - o
acy levels than whites, both in general and at smnlar ]evels of R R
educahona] attamment o S |

B IS TR TR




k2
&
ﬁ "
?g

=T

BN i ee Y P b.w?ﬁ;‘yj N
: B ki
1

©RLR R e 14

R

TR S B i) st p e Pt o

Fiee v&mny&nﬂ\g‘ran i

o
B

B A‘\‘

!

‘H1spamc c}uldren are’ much more- hkely toexpenence poverty than
white children. In 1992, 39 peicent of Hispanic children lived iri~

~-families with an income level below the poverty line,-compared to 16 -

percent o' white children. See The Condmon of Education, 1994, 132,

‘based on Current Populanon Reports, senes P-60, "Poverty in the S R

. United States: : -,” various Yyears.

2Samuel 5. Peng, Dean anht, and Susan T Hﬂl Unders!andmg Rmal—
-“Etknic Differences ‘in Secondary School Science ‘and Mat}zematzc*‘-—j
Achievement (NCES 95-710). US.: -Department of Education,. Nahonai
- Center fOr Educanon Statistics: Washmgton, D.C. February 1995.:

3U S, Department of’ Educat;on, ‘National Center for Education —

- ‘Statistics, Common Core of Data, 1992; and U.S. Department. of .
* Education; Office for Civil R:ghts Elementary and Secondary School

Civil Rights Survey, 1968. -~ - | i e T

- 4U.S. Department of Education, Nahonal Center for Educatmn ;
Statistics. Dropoui Rates in the United States 1993. Washmgton, D.C:

1994, table 21.
Slbid,, table 19.
6Ibid., figure 4.

7Hispani-: in the 8th-grade class of 1988 were almost twice as likely as
their whaze counterparts to drop out between 8th and 10th grade: 9.6
and 5.2 percent, reSpecnvely See Dropout Rates in the Umted States:

1993, table 18.

8Mary Frase. Are Hfspam'c ‘Dropou’t Rates Related to Migmtioﬁ’ us.
Department.of Education, National Center for Education Stahstlcs
Washmgton, DC.: 1992 table 1.

* 9bid.

10The Condition of Education, 1995, 353 based on the Nabonal Educatxon
Longitudinal Study of 1988. '

11The Condition of Education, 1994, 72, based on the ngh School and

Beyond Transcript Study; 1987 and 1990 NAEP High School Transcript - - -

Studies; and National Education Longltudmal Study Transcnpts, 1992

12The panel’s recommendation of 05 umts in computer suence is not“
- included in this description. .- ... .o : - B

" "13The Condition of Education, 1994 78 based on the ngh Sc:hool and " “ .

Beyond Transcnpt Study and Nat:ona] Educahon Longltudmal Study
Transcnpts, 1992 R RS DI .
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k( 1“U S Department of Educahon, Natnonal Center for Educanon '
§ , ‘ Statistics. America’s High School Sophomores A Ten Year Comparzson -
i Washmgton, D. C 1993, table 6.1. ‘ . -
SR 15The Condition of Education, 1994, 36” based on Amerxaz s Hzgk deOI I S &
SLIRETRESEET “Sopliomores. A Ten Year Comparison; High Schiooland Beyond, 1980 and = S—
e i ... National Educanon Long;ltudmal Study of 1988 and 1990. - T

R T
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i
L

- - 16The Condition ofE,ducmon, 1995 139 based on IP‘EDS/I—IEGIS surveys .
" of fall enrollment o

R i72"}18 Condition of Edumfum, 1994 84 based on IPEDS/ HEGIS surveys “f R
. of degrees conferred.
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" 18The Condition of Educatwn, 1'994 86 based on IPEDS/ HEGIS surveys

~19The-Condition- of Educatwn, 1994 42, based on‘the Begmnmg ' A. ;
Postsecondary Student I,ongltudmal Survey, 1992 s e

B :f = 20The Condition"of Education, 193,727, based on- Recent COuege; B

" Graduates surveys. ~ .7~ e R - e T S SRR 24

21The Condition of Education, 199, 88 based on IPEDS/HEGIS surveys S
of degrees conferred. - o

" 227The Condition of Education, 1995, 292-94, based on US. Deparlment of
Commerce, Bureau of the Census, March Current Populabon Surveys S

beld

24The Condition of Eduamon, 2994 -66, based on Adult theracy in Amenc:l
A First Look at t}ze Resulis of the Natzonal Adult Literacy Suwey, 1993.
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For more informéﬁoﬂ séefhe fb]jox?virig NCES publi;:atit}hs: o
The Condition of Education, 1995.. Washington, D.C:1995.

.. The Condition of Education, 1994~ Washington, D.C:'19%4. =" =~ 77
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~Digest-of Edusation Statistics, 1994.. ‘Washington, D.C.: 1994, _
Dropout Rates in the United States: 1993. ‘Washington, D. C 1994
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