" . ; . o . | ‘ June 5, 1996
MEMORAN DUM FOR HILLARY RODHAM CLIN TON

/ FROM: Brenda Costello ‘
o SUB.]ECI‘ Bnefing for Thursday, June 6

, -Bneﬁng o S
. -Bio - : - e . :
~ -Conference Program : L
~ -"Bill Clinton May Launch 1, 000 Chips;" The Montgomerv Advertlscr 3/ 8/ 96
-President Clinton's remarks at Character Education Conference, May 1995
-Communitarian Network Platform on Character and Values Educatlon
~"Teaching Johnny to Be Good," New York Times Mggazme 4/ 30/ 95
-Article by Amitai Etzioni, Atlantic Monthly, 7

A Comprehenswe Approach to Character Bducatlon " by Thomas Llckona Chapter . j

| 9, The gmest for Amencas Characte

Remarks : :
-Conferencc on Character Educatlon







- June 5, 1996
' REMARKS TO THE CONFERENCE ON CHARACTER BUILDING

DATE: - June 6, 1996 _ . - °

 LOCATION: .. Marvin Center T
o - - . ceorge Washington University;j"
TIMB: '~ 5:00-5:30 pm ,{‘“ I

- FROM: o xaty Button '

';Apunposn

To speak at the Conference on. Character Bulldlng to an |

- ‘»audience of more than 350 leaders in education.>

. II.

BACKGROUND

The cOgmunltarian Network

Founded in 1993 by Amitai Etzioni the Communitarlan Network Vav

is a non-partisan coalition of: organlzatlons and individuals
committed to shoring up the moral infrastructure of soc1etyr
The Communitarian Network is hostlng a Conference on,

- Character Building to examine ways to introduce character-

education. programs into schools. The organization believes

. that schools -- in addition to families, neighborhoods, and’
‘the nation as a whole -~ are the key foundations of a civil

soc1ety, and. that it is through these institutions’ that we -
gain a sense of our: shared personal and civxc '

vrespon51b111t1es. i

,..As you ‘know, Dr. Amltai Etz1on1 is a 5001ology professor at -
- the George Washington Unlversxty and. formerly taught ethlcs

"_at Harvard Busmness School. Hls 1993 book, The Spirit of

the Communitarian

Agenda outlined the basic prlnc1ples of communltarlanlsm,
“he also writes occasionally for the New York Tumes, the
: Washlngton Post and the Wall Street Jburnal. .

‘~-NOTE. Dr. Etzlonl recently came out agalnst the v~ch1p,

' 'saying that- it "is like putting an 1mportant.part of .
- parenting on automatic pilot." The article, "Bill Clinton

May Launch 1, OQO,Ch;ps," by Wllllam Raapberry,}isAattached,,,'

Conﬁerence on_ Character aulldlng

This week's Conference on Character Bulldlng is co-hosted by

the Communitarian Network, ‘the White House -and. Senators

. Kassebaum and Bradley. The‘three-day conference includes a
- town hall meeting hosted by Secretary Riley, speeches by = .



IIT. .

oIV,

Newton Minow, Milton Chen and Zoe Balrd and task force \
meetings on sports, ‘interpersonal relations, selfudlscipline
and empathy, family involvement, civic education and

.community schools. (Complete program 1s attached)

" The Conference beglns Thursday afternoon at George
¢'Wash1ngton University, continues on Friday at the Russell .
Senate Office Building, and ends on Saturday with an all-day
. session at the 0l1d Executive Office Building. Last: year, as

you know, the Pres1dent spoke at the White House portlon of
the conference. Hie remarks are attached. . ,

panrzcrpaﬁms

1Stage.

- HRC (HRC will be seated next to Michael Bocian)

- Michael Bocian, Conference Coordinator, Communltarlan o

‘Network. : R < :

Dr. Amitai Etzioni ( ' o

Esther Schaeffer, Dlrector of Educatlon Programs,
Communltarlan Network ' « . o

Audlence-

- Approx1mately 380 leaders in the educatlon fleld. o

SEQUENCB‘OFVEVENTS T

" = Amitai Etzioni, President and Founder of the cOmmunltarlah ?

Network, to deliver welcoming remarks and 1ntroduce HRC =
- HRC to dellver remarks ‘
Exit stage right, work ropellne from left to right

- HRC proceeds to motorcade escorted by Dr. Amltal Et21on1

v.

- VI.

,pnnss PLAN

Open Press

REMARKS

. Provided by Lissa Muscatihe
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HAAMIfAIfETZIONI:3

; Dr. Amltal Etzioni is the flrst Unlver51ty Professor cf ‘The Gedrge -
Washington University. “Ee is the 1995 past-president of the American -
- Sociological Asscciation In 1987-1989, he served as the Thomas Henry.‘
Carxoll Ford Foundation Professor at the Harvard Business School. - He
" served as Senior Adviser in the White House. from 1979-1980. He was
guest  scholar at the Brookings Institution in:-1978-1879. For 20 years
(1958-1978), he served as Professor of Sociology at Columbia.unlver51ty,

part of the tlme,,as Chairman of the department._ ‘

' He ‘founded . and was - the flrst pre51dent ( 89- '90)"of' the
nternatlonal Society for the Advancement of Socio-Economics and is now
an Honorary -Fellow. He is the editor of The Responsive Community:
.~ Rights and Responsibilities, & communitarian gquarterly. In 1991 the
- press Vstarted referring to.' Dr. . Etzlon1 ‘ag  the ‘Yguru" of the'
communltarlan movement- o : - e o '

,‘ " He is the author of _fourteen books,“inC1uding 'A__Comparative
Analyeis of Complesx Oxgan;zagéons, Modern . Qrganizations, Political
WW@WWW.&
Immodest Agenda, and Capital Corxruption, :ge Moral Dimension;: Toward a .
‘New Economics, and most recently, ZThe Spixrit of Community: Rights, .

Rggoonglbllltlgg nd the Communitarian Aqenda (Crown Bocks,‘lss3)

Dr. Et21on1 & achlevements in the soc1al scmences have been
. acknowledged by several fellowships, including those given by the Social -
i Science Research Council (1960-61), The Center for Advanced Study in the
Behav1oral Sc;ences (1965~ 1966), and The Guggenheim Foundation (1968-
69) : e . o

L Outside of abademiay Dr;AEtziOni's‘voice is frequently heard in the -

Y leading news media, in articles:in~publicanions\such as The New York -

- Timeg, The Washingtén: Dost - and The Wall Street Journal and in "
Vappearances on network telev;s;on. . o - ‘

: ~ He -founded the Center for Pollcy Research a 'not-for-profit
. corporation dedicated to public pollcy, ln JESB,Aanthas been its
Ydlrectar since its 1ncept10n » X o

“In 1976 -the Amerlcan Revolutlon Blcentennlal Adnunlstratlon
accorded Dr. Etzioni 'a certificate of appreciation for his outstandlng
contrlbutlon TO our natlon’s b;centennlal commemoratzon : ‘

A 1982 study ranked Dr. Et21on1 as the 1ead1ng expert of 30 who
made "major contributions to public policy in the preceding decade."
He was awarded an honorary degree by The University of Utah in 1991 and
by Colorado College and Connectlcut College in 1994_‘

~ae2\shrtvita.c
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CONFERENCE ON CHARACTER BUILDIN G. ‘
Organized by The Commummnan N etwork, and Hosted by the W]ute House & Congress

Thursday, June 6, 1996 - :
(Marvm Center, The Gcorge, Washmgton Umvcrs:ty. 800 21st Street. NW)

11:45 am, 12:30 pm, and 115 pm
Buses depart the Holiday I.nn on the H:ll for the Marvin Cemer PIease recvlster early
Restaurants are in and near the Marvin Center. - :

NoonQ?,:i)O prh Rce:stranon (Ma:vm Center, 1st Floor lobby).

\2:00—2:30 plﬁ " Welcome (Dmothy Betts Theater,’ Mamn Center, st Floor)
- EstherF. Schaeﬁ'er. Director, Education Prog:ams The Cozmnumtanan Network

2:30-3:00pm Telewswn and Character Educauon. Fnend' or Foe? (Dorothy Betts 'I'heater)
' " Newton Mmow, Fonner Chalrman, chera.l Commumcauons Comxmssmn :

3:_00"—3‘:30 pm Te(evmon and Character Educaxzon The Key. Role of Paren:s (Dorothy Bcns Thcamr)
, Co ’Mxlton Chen, Director KQED Center for Education and Lifelong Leammg

3:306:30pm  Open Hearings of Z'ask Fomes AII attcndees are mvxted to parhc:palc
' ' Tdentification of: ,
+ Priorities for commg ycar :
«  Additional orgamzanons and individuals to be invelved ,
. Toplcs requiring fumre research by task forces or The Commumtanan Network

Metkads for Building Se{f D:sc:p!me and Emparhy o ‘Educa.fzon for Interpersonal Relations,

- CHAIRS: Sheldon Berman, Hudson Public. = Family Life, and Intimacy
PR Schools; and Diane Berreth, ‘Association for CHAIR: Amitai Etzioni,
T N  Supervision and Curiculum Development -~ The Communitariap Network -
) (Marvin Center, Room 403) - . . (Marvin Centcr, Room 406) -~
'The'Ro[e of Civic Education ) o " Building Character through Spom
CHAIR: Charles Quigley, - . -~ CHAIR: Ruossell Gough,
Center for Civic Education i o - Pepperdine University
(Marvin Center, Room 405) =~ + - "0 (Marvln Cemer, Room 402)
The Rolé of Family Involvement co ‘ e Commumry Schools .
- CHAIR: Roberta Doering, o . - CHAIR:Mary Brabeck, -
- National School Boards Associaion - ‘Boston College -
‘(Marvm Center, Roorn 41 31414) I (Marvm Center, Room 404)
6 30 pm o Buses depnrt the Marvm Center for the Holxday Inn on the Hxll (415 New Jersey Avenue, NW)
\ Evemng . Dumcr on own. ' o ' ‘ ’

I?u.s' conference is caspansared by The Commumtarmn Network A
and The George Washington Umversu‘y Center for Communitarian Policy Studies.

We gratefully acknowledge the contributions of the Charles S tewart vMort Fow;darion, the John Templeton.

Foundation, Dr. John M. Templeton, Jr, the David and Carol Myers Foundation, and the U.S. Deparment -

af Educanon Togerher with registration fees, these contributions are helping to cover the costs of the.
conference, the work of the task forces, and feIlowsths
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- 00-845 am .
9:00-9:30 am -

9:30—40:30 am

©17:11 FAX 20299416086 -~ CommunitarisnNet

’ - Fnday, June ’7 1996 '
(Mormng—-Russell Senate Ofﬁce Buﬂdmg. Aftemoon—Hehday I.nn on the Hxll)

Breakfas: on own. A

- Capitol Hill. Coffee Served

(Russell Senate Office Bmldxng, Consntnuon and De] aware Avenues, NE Caucus Room 325)

The Charge Jrom Political Leadershtp-— ‘ '
-Views on Character Building and the Role of F. ederal Leaders}xip (Caucus Room)
Co-host, Senator Nancy Landon Kassebaum (R- KS) ‘ o

" Co-host, Senator Bill Bradley (D-NJ)

- 10:30-11:15 am

"11:15-Noon

" Noou-12:30 pm

12:30-1:30 pm_ "

V1:30&—'-2:00 pm

~ 2:30-5:00pm

W7wr Ever Happened to Civie V'rme’ (Caucus Room).
Mlchael J. Sandel. Professor of Governmem Harvard Umverszty

: Explo.vmg tke Pos.n’bz:::zes Dzalague with. Members of C‘ongress (Caucus Roo:n)
" -Senator Alan Simpson (R-WY). , ,
. Senator Dan Coats (R-IN) ’
Senator Paul Snmon (D-]L)

Return to the Hohday Inn on the Hﬂl (41 5 Ne.w Jersey Avenue, NW)
Lnncheon (Federal Baﬂroom, Hohday Inn on the Hilb). -

LN

‘ How Can Bu.smess Help? (Federal Ballroom)

- ,Zoe Baird, Semor Vice President and General Counsel, Aetna Life and Casualty Compnny

Task Fortes Meer in Closed Sessions ‘
Reﬁnement of pnonues ami recommcndanons for Saturday dxscussxon

11006

Methods for Bmldmg Sz{f Dcsczplme and Empazhy ) Educarwn Jor Imezpéfsonal Rela‘tiomj i

CHAIRS: Sheldon Berman, Hudson Public - Family Life, and Intimacy .
Schools; and Diane Berreth, Association for~ . - CHAIR: William D’Antomo
Supervision and Curriculum Development - . * Catholic University -
(Federal Ballroom South, Ist Floor) c f V (Cabmet Suite, 2nd FIoor)
The Rgle of Civie Educazwn S fBuddmg Character thmugh Spon.f o
CHAIR: Charley Quigley =~ -~ - . . CHAIR! Russell Gough
Center forCivicEducation =~ - =~ ° .. Pepperdine University o
-(Congressional Room, IstFloor) - . (Council Suite, 2nd Floor) .
. The Role of Family Involvement o Community Schools
- CHAIR: Roberta Doering G e ' CHAIR: Mary Brabeck
o National Schoo! Boards Assaciation = , - Boston College
_ Uudlcxal Room, lst Floor) B : (Execunve Room, 1st Floor)

2:30-5:00 pm

6:30-7:00 pfn
© 7:00pm

: Mee:mg rhe Challenges Concurrent sessxon, town-meeting sryle (Federal Bal!mom North)

" Facilitator: Amitai Etzioni, The Commumtanan Network
‘ Recepnon (Feclezai Ballroom, Hohday Inn on the Hzll) A

,Dmner (Fedeml Baﬂmom}

' rUmr.e.d We Smg A character-education program in Connecucuv
" Joint Chows of the Norwalk Kendall Elementary School and the Washington Pmnary School

Przvemuzg Teen Pregnancy: Is There Common Graw;d’
Sarah S. Brown Dlrecter, Nauonal Campmgn to Prevent Teen Pregnancy
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' , Saturday, June 8, 1996 o :
CI'he. thte House, Old Exccunve Ofﬁcc Buﬂdmg l?th Strect Entrance)

/\"‘ "--45 am Buses leave pmmpdy for the White House, Old Execut.we Office Bu}.[dmg

.45-9:00 am Security clearance. Photo identifi cauon reqmred_ P]casa a.llow 45 rmnutzs for secumy clearance

9:00-9:30 am  William A. Galston, mecssor of Pubhc Affmrs. Unlvezsuy of Maxyland

9:3@10:00 am - Amitai Etzioni, The Commumtanan Network

1000—1 1:00 am Repom by Cha:rs of Task Forces.

11:15-Noon Respanse Jrom Panel of Educa:wn Ex;pem

- Paul Houston, Executive Director, American Assocmhon of School Adrmmstmtors
Stinson Stroup, Exccutive Director, Pennsylvania Association of School Administrators
Gene Carter, Executive Director, Association for Supervision and Curriculum Dcvelopment
' Victoria Baldwin, Principal in Residence, U.S. Deparr.ment of Educanon -

Noon-12:45 pm Response from Panel of Govenunem/Cammumzy Ex;::erts

John Barth, Director, Education Policy Studies, National Govemors Assccxanon :
Ramon Cortines, Advisor, U.S. Department of Education

William H. Morin, Former Chairman and CEO, Drake Beam Morm. Inc

'Wilham M Bloomfield, Execunvc Dxrector. School & Mam )

12:45-1:45pm Lunchson

2.00-3:00pin  The Honorable President Bill Chnton and Flrst Lady H.d]ary Rodham Clinton (invited),

3:00-3:30 pm Town Hall Mectmg Sccrctary Rachard Riley, U S. Depanment of Educadon

) "5 pm | Bus departs Old Executive Offi ce Bmldmg for‘ the Hohday Inn on the. _H:lL

L @out

“The Commumtanan I\etwurk

What is The Commumtanan Network" ,

" The Communitarian Network is a ¢coalition of individuals and orgamzauons who have come togcther o shore up the moral .

social, and polmcal environmenL We are 2 nonsectanan nonpamsnn nauo::wnde assomauon o

What i xs the commumtznan perspecuve‘*

We believe that individual liberties depend upon the bolstering of the foundauons of civil soclety our families, schools. and_ L |
neighborhoods. It is through these institutions that we acquire a sense of our personal and civic responsibilit €5, an apprecia- ..

tion of our nghts and the nghts of omm-., anda comnmmcm to the welfare of the conunmury and its members

Our vision of the future is that:

n All members qf society will embrace communitarian value.c civil order will pmv:ul, and commitments to mrafxty will

- be enhanced, Families, schools, and neighborhoods will serve as institutions that foster communities whose members care
~about one another and encourage each other to be as cLhJcal a.nd socially respousxblc as :he commumtanan values require.

B A community of communifies will arise. Instcad of an hormozemzme melung potor dmswe separatism. we support
pluralism within isnity. The society is ticher the more we learn about onc another’s subcultures and are proud of our
- respective heritages, as long as we all commu toa set of core sha.red values, ,

B Indmdua! ngfzts presume persoimf and social respomxbzbnes. Many Amencans dr.mand numersus nghts but negle.c(

thmr responsibilities. We must defend our rights vigorously but ‘also live up to our responsxbxlmes.

For mformanan on camummrian pz&bhcattam pfease comacz The Commzmimnan Nerwork. 2130 H Street, NW
Suite 714), Washington DC 20052, (202} 994-7997, or outside DC call 10ll free, !-800-245v?460
-You may also visit us on the web—htip:/fwww. gwiL, edw’-ccps
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CHAN GES TO THE PR@GRAM‘

CONFERENCE ON CHARACTER BUILDING

Organized by The Commumtarlan Network and the Wh:te House & Congress N o

S E Thnrsday, June 6 1996
3:304:30 pm Dpen Hearmgs of Tasfc Forces (time changa) |

s 5 00—5 00 pm - Fu'st Lady Hxllary Rodham C]mton (Dorothy Beus Theatcr)
6:00 pm “ Buses depart the Marvm Cemer fOr the. Hohday Inn (tlmc changc)

| o 4 Frxday, Jutie 7, 1996
© 930-10:30em  The Ckarge from Political Leadership—

goos

. Views on Character Building and the Role of F ederal Leadership (Caucus Room) o ‘

Cc—host Senator Bill Bradley (D-NJ) unablc to attend. -

IS I

‘ ll:IVS—A-nkoon. - Explormg lhe Passxbxlme.s‘ Dzalogue wzzh Members of Congress (Caucus Room) L

Senator Joseph Lxeberman (D-CT) (replaccs Senator Dan Coals)

N 1:302:00 pm Schools Character, and Cmven Service (chcral Ballroorn)
EINE T ‘ Harcis Wofford, President, Corporation for National Servmc
(Zoé Baird wﬂl be spcakmg on Samrday) ‘ ‘

Saturday, June 8, 1996
" The White House Old Bxecutwc Ofﬁcc Bmldmo

Pennsylvama Ave Entrance before 9:00 am; 17th St. Entrance 9-10:00 am; no énlrance aﬁet 10 00 am B

(entrance and ttme changes) ‘

RS F 15—-11 45 am Town Hall Meeng Secretary Rlchard Rﬂey, U S. Departrnent of Educanon :
o © 0 (time changc) : ,

11: 45—12 30 pm Re.?pon.s*e from Panel of Educatzon Expens (ume chanoc)
1” 30—1 30 pm- Lunchcon (txmc change)

i 1:30-2:15 pm ReSponse fram Panel of Gowmmem/Comumty Exper:s (nme change}
- : ~Alan H. Fleischmann, Chicf of Staff Lt Governor 3 Oﬁ“icc Mary}and
(addition to panel)

2:15-2:45pm " How Can Business Help? . C
‘ ' ' Zo# Baird, Senijor Vice President and General Counscl
Aema Life and Casualty Company (moved from Fnday)

““:2145-3:30 pm  The Honorable President Bill Clinton (invited) *
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4TH STORY of Focus prlntad in- FULL format

Copyrlght 1396 The Advertlser Company
. The Montgomery Advertiser

" March Qa,:1996, Priday
:secrfomr_zditorial} Pgi 10A . o
fLENGTHI'seé words -
HEADLINE: BILL CLINTON MAY ' LAUNCH 1,000 cnxps

BYLINE: Willlam Raspberry
- BODY: - i ,
WASHINGTON - Pre31dent Cllnton has appropriated a major conservatlve issue .
- with his campaign to require manufacturers to install the so-called "V- -chip" in -
all new TV sets. The chip, as ‘everyone knows by now, .would --  in conjunction
with an 1ndustry agreement to encode its programmlng with movie-like content

" ratings --'allow parents to block reception of programs that are too v1olent or
too sexy for ‘the health of their ohlldren.»”“, :

Naysayers Wlll complaln that the whole ldea chlps away at parental authorlty
-- handing control over to faceless rating panels. But Cllnton, having grabbed
himself a doozy of an issue,’ isn‘'t about to yield- to ‘such’ nit-picking. He spent
last week. coddling electronics manufacturers, participating in focus groups and
soberly predicting ‘that ‘his pur101ned 1n1t1at1ve "mlght actually change the
‘content of programmlng L , : : A

Actually, I'm startlng to llke the idea that technology can extrlcate us from
our moral dlfflcultles :

' Am1ta1 Eteloni the George Waehington Un1vers1ty savant says Cllnton may be
~'going for the wrong technology -- or, more to the point, that he shouldn't
. .specify the technology at all. Etzioni's notlon is that the government should be
‘content to identify the social need to be met. and then leave it to the prlvate
. sector to flgure out’ how to meet it. - - :

He notesfthat-environmentallsts, who once demanded smokestack "scrubbers" as
‘a. way of reducing harmful factory emissions, now simply demand that the harmful
emissions be reduced. This frees inventors to try new approaches and new _
technologies that just might give us cleaner  air. In the same way, he argues,
mandating the V-chip may have the perverse effect of discouraging the
development of cheaper, more effective and ea31er -£o- -use methods of cleaning up
‘the TV airwaves. o : : :

The GWU professor s own favorite is a category he descrlbes as “parental
filters." You know those numbers.listed on the TV schedule that allow you to
program your videocassette recorder to tape them with no further attention from“
. you. Well "parental filters" would let ‘you use those _same codes to block the
programs from reachlng your TV screen. :

_ THE POINT, which Etzion1 1mp11c1t1y accepts, is that technology can
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The Montgomery Advertiser, March 08, 1996 . - 5 FOCUS =

facilitate choices that parents are too. busy to make. It is llke puttlng an
important part of parenting on automatlc pllot. : -
What's not to love about that’

The pre51dent's thmnklng 1s too llmlted TV sex and vzolence are bad for
children, and the V-chip might reduce their exposure. But the absence of gunplay.

"and smut isn't enough to turn out kids who are academlcally turned on, Why can't.

some genlus come up with an electronic device -- an "R- chip® -- to flash a

: subllmlnal Yread a book" message across the screen?

Of course, we’ mxght also need an "L- chip to make sure the kldS don't check

anythxng out of the llbrary that they shouldn't read

. As bad as TV 1s, it isn't the only medlum that threatens the morals (and the -

eardrums) of our: children. What. parent wouldn't love a "CD- Chlp that would

cause thHe automatic ejection of any compact dlSC whose 1yr1cs are too. sex1st,

w»too rac1st or too vulgar?

Clmnton, reactlng to the fact that Bob Dole and Bill Bennett and other
conservatives have zeroed in on v and records, has too’ llmlted an idea of the

'technologlcal p0851b111t1ee

‘Do you think he' s even thought about a "G- ch1p that could be prcgrammed at
the manufacturing plant to block the firing mechanlsms of guns whose owners .
attempt to use them for lawless ‘purposes? ; :

-Or an urgently needed "S- Chlp" to. dlsable the sexual mechanlsme of people too

Lyoung (or 1nsuff1¢1ently committed) to 1ndulge in that anc1ent pleasure?

Cllnton, if he'd open up, could go down in hlstory ‘as the - pre51dent that.

iflaunched a thousand. chips. With enough chips, we could pack our churches, L
"~ restore. our families and (as Clinton likes to say) "grow our economy." We could . -

rebuild our cities block by block off the old chip. And the chlps, 1t goes

»‘without sayzng, could give us truly wonderful children

The only problem I foresee is that we d have to get our klds to program the
darn thlngs : : :

-fLOAD-DATE: March 08, 1996



, e o . - Page 11
Mother Jones, Maroh‘, 1995- h . - .- FOCuUs

'The negative conception’ of liberty, which is very much the modern idea and

 the American idea, has always had to face the challenge of Berlin's second

‘ concept, p081t1ve“ liberty, which he describes as freedom to. Believers in
positive llberty think freedom comes from directing one's actlons toward some
artlculated conceptlon of the good life. A certaln, preferably benlgn, degree

O f . . .

coer01on is therefore approprrate, since’ people need to know the rlght values
from the wrong ones, -and to be gulded in their social doings toward those i

_behaviors that will lead to self-realization and self-fulfillment.
Schoolchlldren will be better off praylng, women wrll be . better off WIthOUt
pornography : : . r «

In the mld 1990s Unlted States, philosophres of p051t1ve llberty are. in

- bloom all across the 1deologlca1 ‘spectrum. There have been challenges to f;
liberalism before, but there has probably never been such a varied bouquet.

- Hillary Clinton's "politics of meaning,® for example, a phrase she borrowed from
. Tikkun editor Michael Lerner, is a positive’ llberty philosophy. It seeks to .
infuse choices about values into the. pollcy making process in a manner alarmlng
to classic liberalism. So does the communitarianism promoted by the sociologist

-Amitai Etzioni. Chrlstopher Lasch's neopopulism, Allan Bloom's Straussianism,

Catharine Macxlnnon s "feminism unmodified," Patrick Buchanan's new natlonalzsm,-‘

Dan Quayle's “family values platform, Pat Robertson's Christian Coalition,
Charles Murray's "clanism" (his solution to the problem of racial differences in
IQ that he and Rlchard'Herrnsteln claim to have established in "The Bell
Curve"): All base their appeal on the. perceptlon that liberalism's agnostLC1sm
about the nature of the good llfe has led to cultural breakdown

) If llberallsm is now reduced by these competlng moral doctrlnes to the
position of an out-of-work gunfighter, hoplng that things will get bad enough
for-its services to be in demand again, it has only itself to blame. For we are
"hav1ng these cultural brawls not’ because we fragmented but because ‘we
‘1ntegrated ,and lntegration was a llberal accomplrshment.

' In 1964 Congress passed the c1v11 Rights Act. (It is. profoundly symptomatzc
" of the irrelevance of liberalism to the culture wars that the act's 30-year
anniversary has gone by virtually without notice.) The act is the monument - to
the great equity movements of the 19603, which began with the civil rlghts
movement for African- Americans and led to the women's movenent ‘and, after 1969,
" to the gay liberation movement. The act ‘mandated nondiscrlmlnatlon by race,
creed, and sex, and it has been the foundation of all civil rights progress -
from the enforcement of votlng rlghts to the equal fundlng of colleglate ’
athletlcs for women - ever 51nce.~

‘The key to‘the'act is neutrality: It doesn't propose that women or nonwhites
are better than white men, worse than white men, or even different from white -
‘men; it and its subsequent interpretations and emendations say only that =
whatever difference sex and race may make, that difference shall be 1gnored when
counting votes, serving customers at lunch counters, admitting applicants to
educational institutions' interviewing candldates for jobs, selling houses, and
generally pa531ng around - social resources : :

Among ite many consequences,~the act enabled the realization of the . -
meritocratic system of education. The symbol of this system is the Scholastic
Aptitude Test, which represents the commitment made in postwar education, at
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PLATFORM ON CI:'{ARACTER AND VALUES EDUCATION

The Commumtanan Network E

Am.enca Jaces a moral social, and polmcal crisis. Too oﬂen we demaud rig}us }
* without accepting respamzbzlmes. pursue entitlements while shying away from obligations. : -
" More broadly, as the increase in anti-social behavior over the last decades indicates, we have
" lost commitment 1o valz:e.v we all share and the values we all share. have been dzm:mshed F

Commwutanans maintain that there can be no rzg}zts mthour respomzbzlzrzes We hold
that the key 10 repairing our civic and moral culture is in strengthening the basic social
institutions of famzly school, commumty, and society (as the commumty of convnumnes)

. At the core af our approach is a concepz that has fallen out of favor in the modem .
" world: character. The kind of people that we are and the values that we hold shape the world. .
. around us. The ﬁrst responsibility for building character les with the famzly bt sckools play .
a cardmal role in shaping the characters of their studem‘s . '

Ther.gfore communitarions resolve that all schools .s'hould make rhe development of
good character one of their primary responszbzz:nes To live up to this commitment schools
must teach those values that our society shares and work 10 develop personality capabilities
" that enable individuals to act on the values they hold dear We oﬁ'er thzs platfonn asa '

guzdelme Jor remakmg America s school.s ERE

2 PRINCIPLES op CHARAC’I'ER EDUCATION "

L 1. Values educauon is a cruc:al part of public educahon It should be fostered in schools
‘There cannot be a value-free or value-neutral education. Schools must. supple:mem the moral.
- education provxded at hcme-especmlly when homes are not intact, ‘

2. Schools should teach those values shared by the eommumty, virtues such as vcramty
‘and treating others with dignity. The teaching of values particularly dear to the heart of sub- :
groups should bc reserved for rchglous and other pnvate schools . -

3. Character bmldmg is at the root of upholdmg values ‘Withour cha:acter mc[cly
knowing what is nght is no assurance that we w111 do what is right, mcorporate these values '
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£ into our lves. Crmm 10 dcvclopmg character are two capabxhttcs sdf—dxsmphne and
o empathy. Self-discipline is required because without it individuals cannot control their
Jimpulses and will grow up to be uncivil, unethical, aud ineffectual. (The emphasis is on ,
" developing self-discipline. External controls are needed up to a point but if extended beyond -
that point, they undermine the cultivation of self-dxsclphne ) Empathy, the capacity to walk
~ in the other person’s shoes, is essenrial. It is at the foundation of many valucs and without jt -
- 'those who are self-dlsmplmed rmght comn'nt themselves to ncfanous purposcs

. 4. While a variety of factors cause our social maladies, they all reflect a lack of
" character development. We should not treat violence, drug abuse, illegitimacy, promiscuity,
abusive attitudes towards people of different backgrounds, alcoholism, poor academic
' performance, and other social maladies as isolated phenomena. There can exist neither- g
- ordered liberties—nor a society whose ‘members act responsibly and. cope with their problems -
" on their own or by canng for one ancther—unless each gencranOn aoqmres the necessary ‘
~*charactcr ‘ : : Co , .

5 Character educatxon should mbue tbe full range of school cxpenences-——thc human
. cumculum as well as the academic currientum. It should not be limited to classes on civics,
nor is it only a matter of curriculum content. The way sports are conducted, grades are -
-allotted, teachers behave, and corridors and parking lots are momtored all i 1mpart moral
messages and sxgmﬁcantly affect charactcr deveIOpmcnt :

B Tm:’ pré:oeding déliberati‘ons‘inform thc foll_éwmg speciﬁc comments: o

 THE CHARACTER cumcuLUM: speiti points.{

- 6. Extracumcular actmtxos nnd especmlly sports shcmld not be consxdered "extra " but
_a vital part of education. We must strive to develop stronger ties between these activities
and character development. Sport is important not merely for a healthy body and as'a
. “substitute for street activities, ‘but- also asa place 1:0 ieam to play by. ths rulcs bond dcve10p
camaraderie, and much more.

7. A public school should teach about the somal role and historical sxgmﬁcance of ‘
~ religion but not advocate a particular religion. We support efforts, such as those of the
‘ Wﬂhamsburg Charter, to find common ground on rcligious lssues ﬂlat dexde us and to fmd
- space in schools to discuss these msues o . :

8. “Value free" sex educahon is unacceptable At the same tzme teachmg family values
without information about ways to prevent transmission of disease and unwanted pregnancies .
is dangerous. We need education for interpersonal relations, family life, and intimacy that

~ provides a normative context for sex education as well as sharing age-appropriate specific
‘information on the subject. Students should learn about the value of delaying sexual ,
involvement, the merits of ahstinence, while receiving contraception information to protect
them and others if they clo bccomc semally active, Properly cambmed the second message
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;7% Deed not cancel out thc ﬁrst one.
‘ SCHOOLS WITHIN COMMUNIT]ES

9. Parents should be deeply involved in all aSpects of formulaﬁng and mplementmg
) school policies, curricula, discipline, community service, and, above all, values issues. -
: While teachers’ and other educators’ professional knowledge should be heeded, on matters of
¢ . character the voice of parents and communities should take- precedcnce ‘within constitutional
~ limits and as long as the policies favored do not pose a danger to life and limb. (For
example, a school may well favor turning the school into a gun free zone and oppose 8
1 commumty that favors allowmg students to carry conccaled weapons to the school.)

10. We favor commumty schools ‘and schools that also serve as commumty centers o
Schools should gradually shift to remain open more months a year, longer hours, and even -
during weekends. This cannot bc done ovcn:ughi, but the nme has come © outgmw mc
farmers calendar Do SR o

11, Commumty service, when properly conducted, can be an-effective means of

. developing civic commitments and skills by doing rather than by merely studying.
Community service should be the practicum for- clvtcs but i unposmg iton students dcfeats
the purpose of developing the taste for volunteerism. :

12. Greater mtegranon yust be achieved between work and schoohng Educators need to.
search for ways (0 connect schoohng with activities that make sense to young people; and the
many businesses who employ high school students part-time ought to recognize that they are
educators as well. These early work expericnces will either reinforce responsible habits and
attitudes, or will serve as lessons in poor civics and deficient work ethics, Corporations and
~ small businesses should work with schools to better structure employment opportunities for
- adolescents 50 that they build chaxactﬂr and prepare them for their futures. '

SCHOOLS AS COMMUNITIES

13 Peer menmrmg of smdents gmded by professmnals isa pmmxsmg way to enhance
R educauon and to ccmmer drugs, alcohohsm and premarure sex.. «

14. Schools should be newed as nascent communities, Students and tcachers should have
~ the same basic goals; they should be discouraged from approaching one another in an ‘ ‘
- adversarial or legahsnc fashion. While the basic rights of students must be respected fully,
mainraining civility in schools should not require full court hearings and the cross-
examination of witnesses when dmcxphmng stdents, Simplified hearings, limited appeals,
. mediating, and similar measures are more appropriate for a school setting. We prefer that -
- disruptive students receive more education rather than banishment. However, when these
measures fail, schools should not he unduly hampercd in removmg ﬂiose who destroy the
learmng environmenr_ .
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"“ DIVERSITY WITHIN UNITY

15. Enhanced dwerslty in the cnrncula and in the composmon of the school ennch& us,
‘but also exposes us to the dangers of tribalism, Diversity should be advanced, but within
" the context of unity. We are richer if we learn about other cultutres and traditions and
develop more respect for others. But we must share certain basics, and above all, the :
‘superior value of the democratic form of government, the importance of the Constitution and
its Bill of Rights, and the tolerance of one another. Educators should be mindful of the theme
. mphed in the saymg, "We a]l came on dlfferem shxps but now we ride in the sams boat.”

-16. No class shouid teach hate against any other group, mcltuhng white males. We au
have troubling parts in our respective histories. We need to learn. reconcﬂmhon wuhorut '
forgemng the. lessons of the past lest we shall repeat thcm , S

| A17 "Peaching new immigrant children in their native langnages for a limited txme may
- ease their transition. But- we should avoid prolonged separauon of educatmn along ethmc or
' ra.cm] lmcs ' ‘ :

We the underszgned are af one mind on rhe broad thrust of this plag’onn and the necesszty
of this intervention into the currem dtalogue wzthou: necessanly agneemg 10 every single,
’ .spec;}‘ic Statement. 4 R , ; .
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A whole generalton has grown up ina moral
vacuum,” a teacher says. The character educatzon

" movement is workmg to ﬁll lhe gap.

| »BY. ROGER VROSENBLAT;T‘, o

“."

S ' - ’WMY-TWO WHEATIES-BOX SIXTH GRADERS SIT IN .
a arclc in the Lansing dedle School in I.ansmg, a whm:-bread town of 10,000 in the center of New York State. Its sights
are sxlos, old barns, cow-crossing signs, paint-peeling houses with collapsing porchs and neat, new frame houses, mostly
-, one story, strung out on the black roads that run among the hills. A 20-minute commute from Ithaca, Linsing is home to

" 45 yearsold hasa broadSand:mmnfwe.what%londlmrandb!ucshs for.
eyesandwhosedmrmthemdeudosatmthebhdtboud.Shehsposwda
quotation of H. Jackson Brown Jr., the mspnrauoml—book author, “Let people
know what you stand for ~— and what you won't stand for,” aloag with a
slightly amended quotation from Edmund Burke, “The only thing necessary
for the triumph of evil is for good men (and women) to do nothing.” .

Smith-Hansen is about to teach a class in character education, a subject -
unheard of a gencx:non ago, but today taught to millions of American
children in the nation’s public schools. She is a devoted student, if not a
disciple, of Thomas Lickona, a developmental psychologist and a professor
of education at the State University of New York at nearby Cordand.
Lickona is an acknowledged leader of the burgeoning character educarion
movement. He has recently established the Center for the 4th'and Sth R's
(Respect and Responsibility) at SUNY-Cortland, which is becoming some-
thing of a national center for the smdy and development of character
education curricula. '

Character education repnsmxs an effon to teach moral behavior
primary- and secondary-school students in a time perceived to be morally
rudderless. and to be without such teaching in local communities or in the

Rwhmb@&a@nﬁbﬁngmﬁrﬁﬂam

"year, the Mi
- phn for “the teaching of values.” The New Hampshire Department of

wofessors' kids as well as those of merchants and farmers. The II-yw-olds look scrubbed and alert on this recent Monday -
” morning. All wear jeans and the elaborate sneakers of the times. AJI are intent on the teacher, Phylhs Snuth—Hansca, who is

homc.Amthecounu'y tea:hu:mconfrannn children with moral
dﬂmmandaskmgthantothmkmdn&.ﬂmf&meedfcrdmbndof

" education is so deep and widespread that it has spurred 2 movement thar has

antracted as many former activises of the 1960’s — Lickona is one — as it has

‘conservative thinkers and politicians of the 1980s. (Supporters include

szm]w&n.&xbanBush,Mzmanght Edehuan.]ase}ad‘son.Tom.

' Sefleck and Nathan Glazer,) .
_ Tcis a quiet movemen, and a rather dispatate one, encompassmgnotonly

Lickona’s methods but also other approaches to the teaching of basic values

'aadmomlrasomng.hsgoa!usunpica.ndmctoﬁxabmkmAmmm.m

America whose chﬂd:en no longer seem to know right from wrong. Last
i Board of Education voted unanimously to develop a

Education recendy announced that a like-minded program would be set up
in that state. The New Jerscy Department of Education has endorsed a set of
*care values” for school education and sex up a council to define comcnly

 accepted values. Similar efforts are in progress at the local fevel —-in big
“cities like St. Louis, Seattle, Chicago and San Antonio and in smaller places

like Frankfort, Ky. Chsmmchanmerednmonmhcldmmnland :

‘suburban schools, like those around Lansing, and in inner-city sdxool.s. ke
. ‘Theodore Roosevelt High School in the Bronx.
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“Loyalty to your fnend isa good thmg, nght"” J 111 asked.
o . “nght » Nancy said. |
- .. . . . “Andyouhelpyour fnends ”
. ) “Who else’re you gomg to help‘?”
“And S0 1f my fnend doesn’t know the answer toa questmn on the
math quZ, 1t’s not really sobad to glve 1t to her"” | |

There almdy has been one White House Conference on Cbam:xer

. Building for a Democratic, Civil Society and 3 second conferencs is in the

planning. President Clinton and Congress have declared Oct. 16-22 as

National Character Counts Weele That one could devise such 2 name wnthom
embarrassment suggests how seriously people take the movement. :

.. Beside Lickona’s center at Cordand, there is the Josephson Institute of
Ethics in Los Angeles, which supports a Character Counts Coalition. Amizi
Erzioni, a leader of the Communitarian movement, has devoted the ehergy of

his Communitarian Nerwork to advance the cause. Boston University has |

established the Center. for the Advancement of Ethics and Charucter
specifically to develop character education. All this is in addition ro the work
of individual schoolteachers and educators at the unmmty level who are
‘turning the idea that values can be formally taughe into a field of study —
Kevin Ryan at Boston University; Kevin Walsh at the Uriiversity of Alabama;
William Damon at Brown University, and others. Kevin Ryan says: “We've

had 10 years of wlking about scbool reform. This issue is at the beart of schooi :

lteusrraTion 8y CHaxtes PyLx

P S g

,rcfm” For Kmn Walsh. the ultimaze purpose of character cduauon is’

nothing less than “10 prepare the next generation to inherit sociery.” .
Phyllis Smith-Hansen has just finished showing some members of the next
generation a film on the Nazi persecution of the Jews. She now writes the

- following words in a vertical row on the board behind her: * stereotype,
* prejudice, cliques, Holocaust.” Beside that row, she writes “conscience. She

asksthedur“&nyounhtemyofthe ﬁmmofwrds?'
A girl in a Notre Dame sweatshire: “The Nazis didn't like thcjews‘bcause
they thought only they were the best. They had their own special
Smith-Hagsen: “So a clique is an excluding gmup of. people How would '

stereorypes fit into what 2 clique is?”

A boy in a backward baseball eap: “Well, fike the rumor was that 1f you
had dark hair and dark eyes, then you're automatically a Jew and you're not a
perfect Christian, so you ‘re evil or bad or something and you should be pu:
10 death.”

Sm:th Hansen: "So )rou re saymg that a stcreotype is a belief abouz 2 group.
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THE TEACHER

- “My job," says Plzylks SmmB-Hm, is to amamwlly
define moral issues — naming, naming, naming.”

of people based on some outside part of them. /s that what you're saying?”
The boy says “Yeah.” Smith-Hansen looks about the room. “Any other ideas
about cliques, and how these words go togecher?” -
- A girk: “If you believe the prejudices, you uytomm;cthe}m
- A boy: “And they think they’re purifying the counury.” .
A boy named Nate: “But where does originality fir in? If they were born as
' Jews, what does that have to do with who they are as people? Like big deal if I

‘had brown hair and brown eyes. Lﬁ;exfyouhadblondbaxrmdbluecyes. :

“would that mean you'd do nothing wrong?™ - . . l

Smith-Hansen shows a smile, “But looks were not the most mporunt
. of it, were they?” she asks. “Wasn't it religion itself?” The heads nod solemnly.
“Tt was being Jewish that the Germans said was not OK., righe?™

Boy: “Wasn't Hitler party je'msh’" Five or six kids ch:p in ar once and
make 2 confused noise.

. Smith-Hansen: T heard one of you say somethmg about Hitler being a
leader. Tell me about chqucs in terms of ladcn. How did Hid:r lead his °

-, clique? Nate2™ .

" Nate: “He started out as one pcr:oa. And thcn he aonvmced h:s friends thzt

Jews were bad, for whatever reason. Then his friends convmcedotherpmple
" And like, before you knew ir, it spread around”  :

The talk sbout Hider and the Jews continues for a while langcr among the i
students. Then Smith-Hansen shifts chings a bit: “O.K. Now I want you to
put this togethey — what we've said so far. Remember, I talked 2 couple of I
weeks ago about how a seed exists in all of us. Even in Lansing, N.Y., in the {
‘sixth grade, there's a seed. Cani you' etphm that seed and its gromh. using
some of today's words?” !

Nate: “Well, T was wondmng wh)? didn’t someone just say: ‘Hey, |

whodoadusguy!ﬁdcrthndchexs’%yu hekﬂlmgoffourpopulauon?l)oa P

he think that if I don’t ike Jacob [he indicates the boy sirting to his righe}, I'm
" going to kil him?* * Jacob looks a bit concerned. Many voices overlap.
Smith-Hansen reads aloud the Burke quotation abour evil's tnumph and |
then says: “Nate, you're absolutely on rack”
Girl: “Yeah! Why didn't somebody stop him?”

* Smith-Hansen; “I'm going to ask yox that.”

| a passion for moral education. Afrer

.

iyt
iy ..\
FRAL

Na!e begms slowl)r Bemuse nf you're, l:kc, pre;udxced. you seart a gang, - '
which would be other people who are prc;udsced, too. Then you geta chquc '
He pauses. “And the Holocaust.” ‘

Smith-Hansen. “And the Holocaust, then, is the fruu of the seed that can be
born inside us. So what's the job of people, even people in the Lansing sixth

i grade? If that seed of prc}udzce is part of us as human bcmgs, what do we have
- 10 do about i?” »

Boy: “Don't let it grow

Girl: “Don't water it.”

Boy: “Don’t give it Mmde-Gra » nghxcr

Smith-Hansen: “Good. But how would we water that seed?” o

A gid with braids: “You stz by joining people you like. Now they tell you
that some people aren't as good as you, which is prejudice. And then they
think that they are berter and cthat others are worse — which is stereotypes.
Like I don't get a good grade in math. And the math teacher wears ghsses. And

" I say thar all reachers who wear glasses are bad. And I make a c[xque agamst
teachers who wear glasses.”

Smith-Hansen: “Good. Good thmkmg, Susie.”
Another gir starts to raise her hand, then lowers it. She basn 1 spoker nll
now and Smith-Hansen encourages herto join in. The girl finally says: “What

‘about your own family?”

‘Sraith-Hansen: “What do you mean® :

- Gisk “Like last night, we were-warching TV and zhere were some Afnan#v .
American men in the show and I'heard my gmndfather say something about
‘the niggers.’ And I told him 10 use the term 'Afnon-Amenm And he‘
lookedatmeiﬂcelwasauyAndsodadmydad." R ]

MITH-HANSEN'S ‘CLASS HAS ARRIVH) AT A POINT THAT SUGGBTS
Shwmphatcddmaaedumonanbe.Onewouldmmedmthc '
gxdwanboldmedmspakupahomebypmusclassmm

discussions and, further, that Smith-Hansen supports her in her expression of

dismay at her family’s use of rackl epithets. Bue character education also teaches’
that respect for one's parents is an impornant value, What happens when two
moral. rxgh:s collide? A teacher migh well begin complicating things, talking of
exceptions and degrees, but a teacher also wants to avoid sliding into moral . -
relativism, since one of the tenets of the character education movement is that

! moral relativism created the mess.that character educatars are wying to fix. The:

two new R's, respect and responsibility, are not the stuff of muluphcatxon tbles,

] however basic the values thar are tying to be taught.

It was chus with a good deal of care that Lickona, back in the early 1970's,
* began developing a course of study at Cortland that eventually attracted people
. like Smith-Hansen. Little by litde, his students have brought the program into

- the classrooms. The movement progressed, as it does today, from a mdxer of

teachers, to a teacher of children, to the children themselves,

‘The process begins with Lickona, whase life seems to have followed the dual-
paths of 1960 activism and his traditional Catholic faith uncil they converged in
growing up in Poughkeepsie, N.Y., he got
his undergraduate degree at Siena College, a small Franciscan school ourside
Alany. He earned 2 master’s in English ac Ohio University, then switched
disciplines to psychology and received his docrorate at the SUNY-Albany.

Deciding to do his dissertation on children’s moral thinking, he was dawn to
Jean Piager, the influential Swiss child psychologist, and to Lawrence Kohiberg
of Harvard, a major figure in the late' 1960’s on the subject of moral reasoning.
Kohlberg argued with the anthropologists and sociologists who, claimed that

g morahty was 2 funcrion of chss or culture. It was his contention that social

science cannot instill moral philosophy; its methods are too empirical and |

" descriptive. One has 1o read Plato and Aristotle, Kohlberg maintained, to be able
* to answer moral questions. He dcvglopcd his “'stages of moml reasoning” from

Plato’s concept of 1dal ;usw:e.

Pnoroc:{rn BY SAUL LIEBERMAN POR THE NEw YOKK Times. ltiusTRATION 8Y CHABLES PYLE.



Harold sald, “If somebody wears rea]ly uncool clothes because they re
poor 1t’s different than if they wear uncool clothes because they’ re uncool A -
- “But some poor people have cool clothes,” Bob said. - S
| “A 1ot of poor people don’t get the chmce,” Harold said.
| " Then Nick joined in: “So you’re saying, don’t judge
people by what they wear. I guess. But I still don’t knowifI want to
hang out with somebody who doesn’t d:ess cool.” - :

Lickona is all for havmg studeats md and mﬂect on literature, history and ‘_

philosophy, but he believes that character education must involve more than
books if students are to, get a grounding in basic values. He instructs teachers
1o use all aspects of school life: “the teacher’s moral example; building a caring

classroom communiry; handling discipline so as to develop self-discipline;
having high academic standards; conflict resolution; the schoolwxd: ethos;

school and community service; and parent and community support.”
This is the program carried into the schools by teachers like Smith-Hansen.

' ““Typically, an individual teacher will bring aspects of character education into a -

regular class, like English or history. Sometimes, as in Smith-Hansen's case, a
teacher interested in character education will get a school board to release her
from regular classroom teaching to teach a separate course in the subject.

Tmyénagqlabddmtomda&epwﬁﬂnyofmhnédmcm a
education a special class like art, music and gym,” Smith-FHansen recalls. She

ludhemtachmghngmgeamandmgselmmfmmhmrymks:o

engage her clisses in moral reasoning of the sort Lickona encourages, but she

. dxdntt}nnkt}mwasenough“!bclmeddmthemdmuwwldnkcumore
 seriously, that the district would be making 2 statement of the imporrance of

learning life skills and that it was more educauonzlly sound than wking time -

* from an acdemic strand. The board agreed”

In general, people in the Corthind area have been receptive, even enthusias-
tic, about Lickona's center and.about the kind of teaching that Smith-Hansen
and other students of Lickona are bringing to the area’s schools. Jeffrey

"Holden, the father of Nate in Smith-Hansen's sixth-grade chss, who is the
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_ © “TloveCindy,” Judysaid. - .
e T e “Metoo”Sumeagreed. ' o

“And one of the reasons,” J udy said, “is that she cares — hke when
she lectured me how Scott was wrong for me, and she was nght ”
"'.;.“‘Totally - s
“But I a.lso don’t want to hurt her. You don’t do that
| ‘to somebody you care abou '
- “Uh huh.”

“So what about the Way her boyfnend keeps hlttmg on me‘?” .

mpmorofaloaldmcpmphnnulkcdm:hesub;camamwnh

- Smith-Hansen' before Nate took the course. He walked away, he s2id, with “no
_reservations at all.” He calls cliaracter education zgu:hopeforwrfum

' ‘The reason Smith-Hansen's class is especially valuable, he says, “is’that it
enicourages kids to discuss the issues with their parents at home.”
T asked him: “But what if home doesn't want to hear such talk?”
* “Then,” Holden replied, “those are the kids who need the class most.” .
‘Over the years, Smith-Hansen has been challenged by parents who were

* afraid that her course would contradict their religious beliefs, *T respect the

religious traditions of any family,” she says, “and I know that what I teach

~would survive inspection by any religion.” Yet she has been willing to

)

. compromise. One of her smdmts this year is 2 C!mstnn Scxennst. Fae

agreement with the parents, thar student will be absent when Smith-Har::-

teaches about AIDS prevention since such 2 discussion involves viruses 2:

cause of illness and death. - .
" The reality is that Snudr-ﬂansmwﬂlnothowwhmpnmml opposmon fee.

- because it’s uswlly hidden. “T encourage understanding that precludes rix=:

hatred, violence in personal conflicts; stereotyping and other such amitudes. ©OF
course, this teaching will chish with.the atritudes of some parents. Ivs farn*or»‘ X
likely that they will mash me at the dinner wble A child once reported tha: |
father tan an illegal cockfight in their basement. “We had to confront thar”
 She has “lost™ only one student. The mother used drugs, Smith-Hansen

" ILLUBTRATION BY CHARLES PY.i
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says, and “she believed that using drugs was a personal right. She told me she
didn’t want her child to develop negative attitudes toward her or her friends. I~
was pretty speechless.” The chxld. Sm:theHanscn added, developed a drug-

. problem of her own. . , e

HE coxmmo.uwsmc-rmacauu 1S BY AND LARGE uaam._' :
. politically and culrurally, and it is not surprising thar Lickona’s téaching -

has taken hold. I did’ speak with one local skeptic. Richard Baer Jr, a

. professor of natural resources in the school of agriculture at Comell, has

found fault with the content of some courses’ (“bland pablum™) and he
comphined to me that there is no empirical evidenceithat character education

actually improves character. But Baer's main concern is that the public schools -
will become centers of a cultural war berween those on the right who believe
that chiaracter education must incorporate religion and those on the Jeft who'

" do not want religious teaching included at all. .-

‘Educators and parents around the country share this concern of Baer’s abom '

' the intrusion of religion. The American Civil Liberties Union is leery of character

cduauon.onthegmundsdntuvn'ﬂpmvndcoppormmusforpaopletompose.‘ '
religious views. Nadine Strossen, the A.CL.U.'s president, argues that “it’s very
_hard to sort out subtdle indocrrination or abuse, The students may nox realize - -

whar's going on.” On the right, meanwhile, orgamnnmsiﬂccConmedWomm

of Amenica and Citizens for Excellence in Education are hosule to- character
eduanonbemusetheyb:hmdmpubhccduauonwotbcuuswdwnhmo;ml :

" issues ~ that in its insistent secubarity it will wind up being antichurch.
. Charles ‘Haynes of the Freedom Forum First Amendment Center at
Vanderbilt University says ‘that the now widely used “outcomes based”

" curriculum, which requires a demonstration that an education show concrete.

results, has scared some conservatives off character. education. “They’re =~ .
 asking: “Will students have to prove themselves tolerant? If that’s the outcome,

will our religion be. labeled intolerant?” * Thus, while few religious organiza-
- tions have a formal stand on character education, most are

in general
to the notion of schools getting involved in what has tx:dinonally been the

province of church and family. As the character education movement grows,
religious leaders are likely to become more vocal in opposition to it. -

Stll, when asked for any examples of abuses in ¢haricter education classes, "
neither religious groups nor liberal watchdog organizations like the ACLU. -
" can cite them. Maybe this is because the movement is so young. Or maybe it .

. has to do with the fact that. as Derek Bok, the former president of Harvard, -
puts it, “There are certain fundamental principles that are not a matter of - .
debate.” Or as Charles Haynes, who himself approves of amodestapproachto .

character education, sees it: “We need a civic framework. This This country was

founded on an understanding that one has to be a good citizen. About -

cbanc:er education most people are not asking ‘if* bat *how.’”

' m “HOW™ QUESTION IS KEY, AND IT BRINGS ONE BACK TO ucxom.’ A
the teacher of those who teach. The question involves not only the personality

_ and methods of the teacher but the values and how they are expressed. The old
_ "whose values” problem remains and, in a way, Lickona both sertles the

‘problem and exacerbates it. He is a former antiwar protester and Eugene.
McCarthy campaigner, and a conservative Catholic as well. Possessed of aself-

scrutinizing mind, he is willing to reconsider ideas that he also holds as tenets

* of faith. In this complicated combination of cxplormve and authoritarian
. thinking, he embodies the full range of his movement’s possibilities, which -

may be why he is best qualified 1o lead it. Yeq, intellectual fair play aside, if 2
teacher of character education wuly believes in definite rights and wrongs,

" especially if they are spxntuaﬂy or dogmatically based, why would he or she -

wish to refrain from promoting his or her absolute values?

1 pur this question to Lickona on a visit to his home in Cortland — a small |

frame house a short walk to the campus, where he and his wife, Judy, have

" PHOTOGRAPH BY SAUL LIEBERMAN FOX THE NEw YORK TIMES.

‘backyard. The

THE TEACHERS TEACH ER

V “Onegfabwmammcbs. :aysTbmba&ou.
w zsrbewmofsmmgmx{vme

reared thar two boys. Its atmosphere speaks both for Lickona's scholarsl’up .
" . and for his faith. The few places where there are no piles of books and papers,
- . “there are religious icons, Inthclmngroom.apamungof]«susbngsabovea

large plaster statue of the Virgin.
Facing me, he takes Lhemychmrvaththcbrokencushmnspnng: We ualk

in 2 small wing.ar the far end of the house. A picture window displays the
ground is covered with snow from which rises a grotto to the

Virgin and a statue of St. Francis — “to protect the birds from the cat,” he -

nys.“lhavenomme to protect the cat from the dog.” His voice, a soothing

rumble, sounds a bit like Tom Brokaw’s. He is 52 and his face is young, but he “
surrounds it with an Amish-like beard that gives him 2 look of the ancients. -

. : . Lask him: *“How do you discuss the touchier items of moral inquiry ind
‘debate without on the one hand aswmgavalueandon the other staring chat

allwluesmequzl"’
“Smdcntsmuszbednﬂmged:ommngaedwbs:ug\mmsmdmdmm ]
onbodxadsofthequmon. he sayx. “I think stdents have more intellecrial

" freedom if the teacher doesn’t tip his or her hand on the issue at the outset. But
" even if the teacher does disclose a persomal position on the controversial issue,
- the teacher must scrupulously refrain from using the classroom as a phform for

admungapersomhdeologyonagvmsme.lndahngmdtmsmeﬁke

.abomon.themdw‘sﬁrst;obxstomakzudwdmdmlsal'ughly

controversial issue and to make available the full range of opinion. The whole
debate. To challenge students to readand reflect on opposing views. One should
also encourage students 1o interview their family members about the controver-
sial issue at hand, which tends to build trust between the school and the family.
“But I also think that we should avoid tackling the controversial issues unul
the character program is firmly established. And then save more difficult inquiry

 for the skcondary level A lot of people, when they.  Continued on page 50
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Continued from page 41

think values, they immediate-
ly think value conflict. And
they know thar society is
deeply divided on issues of
gay rights, euthanasia and
‘capital punishment and they
assume that values education

‘ ‘lsgomgtomanbnﬂgaﬂ

these controversies

Tearing our country apart into
the schools. Which will, you
know, then simply tear our
schools apart. So I think it
makes 4 good case: that the

- proper emphasis ar the outset
' fs 1o teach the basics. Teach

the basic qualities of honesty

prowdes a middle case,” he
says, “because, on the one

-hand, there is conroversy

and hard work and decency,

justice, caring, loyalty, friend-

ship and so on. And 10 save.

other issues for later on

‘down the road.”

I ask him: *But if one be-
lieves, as you do, that abor-

tion is wrong, why not teach

that abortion is wrong?”
“Well, the distinction

‘ would have to be made be-

tween virtues that everyone

agrees on and the application

of the virtues to a particular
problem. Abortion becomes
a difficule case because val-

" ues are in conflict. Life on

the one hand and liberty on
the other. One can get stu-
dents to press beyond simply

recognizing that there’s a

conflict to examining the
reasons that would underlie
‘one or another position. It's

to take, cbviously, because

the teacher’s own bias will
always be a factor. Some
_people split-on this issue and

think that the educator, in
assuming a neutral position
in the classroom, teaches a
bad moral lesson — that the
hortest fires of hell are re-
served for those who seek to
preserve moral seutrility in
the face of 2 erisis. And yer
there’s an issue of account-
ability. The teacher has to
avoid using the classroom to
influence either side of the
controversial question “be-

cause there are parents out.
there and constituencies out .

there who do not want the
classroom. used to promote
one or another position on
certain issues.”

“What about sex educa-
tion?” I ask. :

“Sex education sort of

- loveisa

ing: your

| notan easy road for a teacher .

about whether it’s right to-
have sex without marriage. -

Or whether you're being 2
responsible pcr:on if you
use, quotes, ‘protection.’ On
the other hand, there is an
increasingly compelling case
that teen-age sexual ‘inter<
course l':m mmfulthto teen-
2 to their part-
n%:s&and harmful to the soci-

that sex it not for

ety at
kxds_'l'hmnsnlasw:ddy\

coepted t thar sex

shculd be reserved for mar-

riage, and marriage only.”
“Do you behm :lm?"

ask. .

“Yes.” :

“So we come to this same

question of whether to teach.

what one believes o be
righe”

“When I spesk 10 young'

people, 1 reason in the
following way: I szy, when

you are engaged in this physi-

cal act, you are as physically
close 1o another human being
as you can be. You ean’t get
any closer, than that, When
this i$ part of marriage, the
sexual union is an expression
of a larger union. The sexual

e So you're join-
bodies because
you've jmncd your lives.
You're yourself com-

marriage ke

¥ etely, in the physical sense,’
ecause you've given yourself

completely in the marriage
commitment. So that the sex-

-ual union has'a meaning of

representing something that
is much deeper, barger. Is chis
something
readily do on the first date or
after you get to know the
person a linle bit berter?
Well, you really should know
them a bit better. Would it be
as firting with somebody that

you didn't really care abour? .

Well, caring can cerminly
make it better. And so on.”
" Task him: “So, the ides, as
in the other examples that

_you tuked about, is that
-while you can't really say,

‘How do you do, I'm Profes-
sor Chastity,’ you can build

the education up to the point .

where sexual activity, before
marriage, is less attractive and
fess compelling. Is that what
you mean2”

.“Educating for - cl'nsury ‘

would stop short of trying 10

“ment to
tion of the

orasignofa

that you could as .

" get kids to 5 that goal, bemuse

that turns kids off,” he says.
“But you know where you
want them to be?” I suggest.

“*“You know where you -

want them 1o go,> he siys.
“And would we have ever
reached 4 point where the in-
stitution of marriage, commit-

as an exten-
sion of

cate as forthrightly for chastity
as they now do against racism

andforhonmyandforre»'

spect and responsibility? I
hope s0.* o

_“As long as we're on the
thorny. subjects,” T ask him,

“what “about ' prayer- in’ the .
‘schools’ You firmly believe
in God as moral authority.-

Shouldn't God be part of

- character education?” -

* believe in a moment of
silence,™ he says. “That s as
far as Tl go.

“Yer you would say that
moral comcrencc comes
from God?”

““Tt does,” he says. “But

.‘God creates us free. And we

are free 10 acknowledge Him
or not to acknowledge Him.
And, in a way, he sets the
educational standard in this

. Task hip: “In sum, is it fair
to say that the more prob.
lematic -and .complex the
moral question, the -harder
character educaaon s to
teach?”

“T think it's mxslading w

‘characterize - these kinds of

problems as lying ar the heart
of the movement. They do

provide challenges at the high--
-erend,buxthazsaﬁ.'l‘l’us 5a

very difficult enterprise. One

of the virtues one teaches, and

1 hope practices, is the virrue
of suiving toward virrue. Ten-
nyson said that humility is the
mother of the other virtes
because it acknowledges the
struggle of leading 2 moral life
We have 10 recognize tham
we're often blind to our own
moral shortcomings. And that
we might be wrong.”

. THER QUESTIONS
, probably ought 1o
be asked about the '

movement: What

ts the quality of the books

used or - recommended | as
texts? Should character educa- -

uon be incorporated into. ex:

the institu- -
" was suffi-
“ciemtly re-established in soci-
. ety that educators could edu-

isting curriculums, as Lickona

believes, or should it be taught
in independent courses like
Smith-Hansen’s? How effec-
tive can it be if the soci
child enters appears to of fer
no disincentives for antisocial’
behavior? And 2 “question
somewhat different from, yet.
at least as important as, who's
values: who should be doing
the teaching?
" Concemning the issue- of
books, it is astonishing how
much literature is being pro-
duced on this subject. Incfud—
ed among the most recent

Can’t Tell. Right from
Wrong”; “Character  Build-
ing: A Guide for Parents.and

Teachers™; “Developing -

‘Character  in  Students™ o
*“Moral Classrooms, Moral -

Children™; “Knowledge
Without Goodness Is Dan-
gerous,” and “Hooray for

" Heroes.” Few of these works

are apemlly learned or re-

“vealing, -except - about the

troubled public fecling they -
tap, and almost all raise as
many educational problems ,
as thcy pu to solve. -
?Tnny Can't Tell
nght from Wrong,” Willlam
Kilpatrick -suggests that the
emuladon of heroes is a valu-

- able 100! for character build- |

ing, but his *guide to great:
books for children and teach-

‘ers” is frequently superficial

and misleading. Cap'tam
Ahab is characterized as “a |
good man .destroyed by
pride.”  Joseph Connad's
Captain = MacWhirr,
“bcro" of “Typhoon,” is .
commended for his “bravery

and moral responsibility,”
when he is seen by most
readers as pigheaded. An in-
teresting omission from the
list-is “The Great Gatsby,”
since Gatsby got to his weird
place .on earth by strictly

- following a prescription for

character education.
However nuanced Lickona

s in his thinking and teaching,
. in his own popular and influ-

ential book, “Educating. for
Character: How Our Schools
Can Teach,” he is prone to -

lapses and offers some skewed -

interpretations ‘as well.: The

book names Darwin and Ein-

stein as figures who contrib.

uted to a disintegrated view of -

experience — rather than hav-

ing expanded knowledge. A
~ Continued on page 60.

titles are:  *Why Johnny o

the - v
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" recommended school curricus

-lum includes Chades Lind-

bergh as an exemplar of cour-
age without mentioning Lind-
bergh's pro-German activities
in the early years: of the Sec-
ond World War. .

Sometimes it zppears that

any book with words like
“morality” or “virtue” in the
tite s :utomanm]ly - wel-
comed into the approved
" canon. A serious study like
" “The Moral Sense” by James
Q. Wilson is pliced on the
same shelf of authority with
William J. Bennett's commer-
cial anthology, *“The Book.of
Virtues,” a2 collection of

stories, essays and poems

*  often exphined in a simplify-

ing and distorting way. The
famous . fence-whitewashing
_passage from “The Adven-

. tures of Tom Sawyer” is in-

-cluded in Bennett’s book to
illustrate the virtue of work
rather than the cleverness of a
con game — which is the
“esson Twain explicitly gave it

“The Adventures of Hucklee

bery  Finn” - generally

"thou httobethemostm ’

aﬂyusefulnovelmAmmm

- literarure, is omitted except

for a note char it “deserve(s]
10 be read”

Themaofwh&edxm.

icter education is most effec-
tively located gets more prob-
lematical the higher one goes

in school. Karyn Freshwater,

29, is a former studemt of
Lickona's who teaches kinder-

gamanoma.atownm-

Cortland. Directing 5+

olds, she needs toxmkenow

distinction berween an incel-

vlecnnlandamoulcumaxlum

because the requirements ‘of

the children are basic.
"Iuyto teach the whole

person,” she says. “The litcle

ones come to me with so few

social skills. They don’t even”
know how to ask a friend,

‘Can I phy?" A 'whole genera-

'vuonh:sgrownu n 2 vags

a valueless kind' of
md'ung that says whatever
you think is right. Thére is so

lile maral education given in

the home — where it n

should be — that I feel Thave-
_to'pravide a foundation. One
_ of the simplest things I do is
just 1o teach the children 1o
greex each other in the mom-

ing. Just say 'Hdlo. Recog-
nizing each other as people.

“I use Tom Lickona’s
words, ‘respect’ and ‘respon-
sibility,” right t from the begin-
ning of the year. Even 5-year-
olds can come up with defini-

tions of r 1 ask them,
“What is a ?riend?' They an-
swer, ‘A friend plays: with
me.’ I connect that answer to

the idea of respect, but Ty
‘not 10 ask yes or no ques--

tons. I ask, “What does re-
spect look like? We make
books of diawings —what a

friend looks like, wl‘m a

friend does.”

- Smith-Hansen says: “The
- age hardly manters. I do the -

same sort of thing with my
sixth graders. We start on a

very basic level. Read biogra- -
phies’ Use: characters from. -
history
mu.lfeelt}ntmy;ob:s:o«
-continually dcﬁne mora] is-

. Discuss - current

Sues — narmng,

mg.Agndhadhubrokmmv

in a sling. She wanted 10 go to

a dance, but her parents, fear-
ing she'd be injured, said no. -

Then they relented, but they
told her to keep the sling on
during the dance. She brought

the problem to the class and

the kids chipped in with ev-
erythmg from * your
parents’ to Take off the slin

they'll never know.’ At ari
pomt. T'd stop and say: Now,

. 15 this honesty? Is this subter-

fuge? 'Is this _ personal

sumgﬁx?’lfdwygmms-

to the associations they make, his
theyll know bewer what

th
“c&'hztdxdriegldﬁmﬂy

_do?” T asked.
“She said she'd go back to

her parents and wy 1o work
out a compromise, the

sling on most of the time, but
~ake it off for thc slow

dances.”
But Srmth—Hansm lus de-

liberately separared: ber dis-

cussions of moral issues from

the other subjects taught in

her” schoal. Other former

Lickona students — like Ron

Schuck, 34, who teaches sev-

enth-prade science at the
DeWite Middle School in Ith-
aca — have not mdet!m

sepamxon.

1 VISITED SCHUCK'S SEV
enth-grade science class, The
students had recently viewed
a fictional video about a2 Ne-
anderthal named Charlie the

Tceman who had lain frozen

for 5,000 years and was un-
carthed alive. The class debate

* was whether Charlie should
. betmtedhkeahbmmnlso

thar scientists could study his
cell strucrure for medical re- -
search or whether, because of
eness and humanity,
he m 10 be allowed tt);
remain living. Unlike Smith-
Hansen's in- Lansing,
Schuck’s is 2 mixrure of races
and ethnic backgrounds; a va-
riery of points of view was
brought to the question. He,
100, is a devoted, thoughtful
teacher, But in the end, one
was stll left  wondering .
whether the students would

be beweer off learning more

science and less ethics, .
The problem of the extent
to which character educarion
can be divorced from social
sanctions is both real and im-
rms:'nlctoassss.'l‘haspmb— .
em has been raised indirecty

by Senator Daniel Patrick:

Moynihan in a noted essay in -
The American Schokur called
“Defiing Deviancy Down.”
Moynihan's point 15 that de-

‘viant behavior that used to be-

stigmatized by society is now
Cmuedonpage“ '

+

»y
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tolerated or readily accq)ted. :

Teen-age has. not
increased since the 1950's, but

-*Oymmgo:pm‘ﬂ"

ager, reactng to
. proval, would simply
: nfcdtoadherc:os Mnonns.
" If society believes any
behavior goes, what chance
does character educarion have?

As soon as characrer-educated

-dass&. they may be confront-

byamdq*wodddﬁtoonr

‘ 'mdnctstharla.mmg
Aswuueofmuchmedu-

. cation, eventually everything
comes down to the quality of

. the individual teacher. One "
can imagine the character edu- -

cation movement in the hands
of someone less moderate and
self-inspecting than Lickona.
. Talkmg with several of Lick-

ona’s students, all good and -

dedicated people, one is re-
minded of how fragile educa-
tion is. If this movement is

going to make educational

sense, much less to have any
. Iargetsouz[beneﬁm.nnwst

8227, :uasheg-quwg

0ge (e}
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1=y3 pres 1s9ud Aws

B 7 300
w1y 01 8

d peq ar

surg -

3 3T pue 3jdoa
epung 1se],, il

shelpe

likely wiﬂ d:pcnd on pcople

ke Sm:dx-Hanscn who know

what they are doing, teach

values at the right age for the

studcmsmdaddressthemz-{

ject in separate contexts

study and not as riders to
There was a time when it

" could be assumed that the

teaching of values was con- -
tained in regular subject mat-
ter, but ‘that tme may be
irretrievable. The advan e of

stmght-on to a group ready

cager to apprehend it
Afteracermnage.

_ education rises into the realm

of ethics debates and rational
discourse, and except for the
character-building that may -
result fron an aumosphere of
open inquiry, lide seems to

‘ benppedduusapphab!cto
onal behavi

or.

‘In Smith-Hansen's class,

thcluds seem o be learning

processes of mind that have a

chance of sticking
though it would be a mistake

toeondudct}ntbeauserhae .

not eogmnatof:hemm‘
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»ambxguous problems . that

await them. And nobody real-

lyknomhowtomdxmue. :

In. *“Language and Silence,”
GeorgeSmnc lamented that

the great moral ex-
amples of human endeavor
can lead anywhere, including
to_the Holocaust.  For the
moment, le like Smxth—
Hansen do they can.

SMITH-HANSEN ADDRESSES _
- the girl who reported-on her -
: P

thewonl

-f“Howdidxtworkom?" '

Gid: “Well, my grandfa-
" saying . that Hnde:’s power
grew because people were em--
barrassed 16 say that they did-
" o't like what he was doing?”
Girl: “Notwctlyembar-

ther was angry at me, I chink.

But my dad said he was sorry
and that he'd wy not'to do

tha:whenr'mamund." .

* Boy: “I think — going
back to . where prejudice
comes from — it might be
from experience. Like if you

mmb{t:a to His-

"panics your whole life.”

Smi Hanmn“.&peuon
could have one negauve ex-

perience and then gcnenlz:e «

about a whole pu.,
gicl with the

;?
E'
B
‘i

. think it starts with stereo-

types. Like fast week we were -
ing about ‘the words

‘nerd” and” ‘hicks.’* Every- -

body speaks at once again. -

Smith-Hansen: “O.K. We
beg:n with one of today’s

quotes. Let’s look at the oth-

-er: Lat people know whar
_yousmdfor-—-znd what

you won't stand for. Was

' dmbangdonemGenmny
do you think?” .

Boy- "Not by enough peo-

fecl left our™
Smith-Hansen: “You re

msed. but....”
“Scared.”

-Boy: :
Gniw:dnheUnivcr:ityof '
they - strted - disbelievin ing

themselves.”

Smith-Hansen: “Let’s look
ar this other word on the .
" to follow the consequences
- of your conscience’s think-
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s cut "Pcople didn't want to

“Boy: “Is like something
that tells you something's
bad or something's good.”

- Smith-Hansen: “Are you

bomn with it?”
G“‘L “Yﬁ.h.” R
Boy- “No. You dcvdop ‘

Smlth-Hansen 'thre i
it located?”

Gid in the- Notre Dame
sweatshire: “In your brain” .
Smith-Hansen: “So it has
st:metl!:ing . to do “with
ought. It’s ot an organ.”

Boy: “But it looks like peo~
ple can have different kinds of
consciences. Whar exphins

in”

“that? I ‘mean, Hitla' ‘must

have had a conscience. Only it -

,wasabadcmence.

Smith-Hansen: "Howv do A.

. you deviop 2 conscience?” -

Boy: “Parents.” .

_ Boy: “TV. Fncnds.”

_ Boy: “School”

" Girk “But Tve seen o:hcr

. teachers in this school who

are prejudiced™
Smith-Hansen: “T'm sorry

to say that’s' true. But not

most of them. You just have

. Continued on page 74




NOTES & COMMENT

. Bringing social hope and political rhetoric into instructive -

‘contact with what it means to be human

cost many times as much as you first imagined and
reqmre much more time. ‘When viewed through this

lens, 2 50 percent graduation rate from boot camps—
" which those opposed to the camps see as a failure—
o is not a reason to close them but a stunning success.
(The boot camps are domg better than many public
schools and almost as well as some colleges.) We
must acknowledge that héping to assimilate peo-

ple raised for twenty years in one subculture
(say, the inner city, as a gang member) into &

UST how incorrigible is human na-
ture, and what lessons on pubhc poli-
cy follow once we come to terms
 with the sobermg answer to thxs age~
~ old question? ‘

On one level, both from personal
experience and from numerous stud-
ies, we know that it is extraordinar-
ily difficult to change habits, per- -
sonality traits; culture, and social
institutions. Take weight control.

_Ninety-five percent of the many mil-
lions of Americans who diet each -
year in pursuit of a more attractive
and healthier figure regain within
one to three years almost all of the

. pounds they previously shed. Even
when faced with certain death our
bodies often seem unable to follow -

* our minds. Many men who have
' had heart attacks continue to smoke, | A
though they have been warned that

" they are significantly increasing the
likelihood of a second (and most
likely fatal) attack. - .

* Studies demonstrate that nu-
merous drug-rehabilitation,
crime-prevention, and job-
training programs for welfare
clients yield results no better than the ,
new boot camps yleld for young offendezs Lo o “who participated in a special pro-
_ But just as dieters disregard their own and oth- D Eo graxn run by the Chicago public schools from age
ers’ experiences, the very strong propensny of all these pro- - three until the end of third grade tested at or above national av-
grams to fail has not stopped Congress from making themacor-  erages on completion but that a decade later many of these gains

sponsibility) in only a few months is laugh-

" "ably ambitious. And we must not expect: -
that helping disadvantaged children catch .

" .up academically by means ofa program

like Head Start will keep them on the

- straight and narrow when they grad-

uate from the program. This ex-
- pectation is especially absurd if

we return them to a world—

rife with prejudice and eco-

- nomic and social disadvan-

. tages—that agitates against.

. hard work and progress by le-

" dence shows that kids ‘may -
need long-term and costly -

. Loyola University study, for
instance, found that children

nerstone of its anti-crime policy.- : Lo ' had melted away. The researcher, J. S. Fuerst, now believes that - -
We all know how difficult changing . human be- , f-dlsadvantaged youngstcrs may need up to aine years of supple- -
havior is, but this knowledge has not ' o .. mented education. He may well be underesti-
_ changed our basic optimistic predisposition. by Amitai Etzioni ~ mating what they actually require.
y ! Once we truly accept that human nature is sur- - R - A firm grasp of our stubborn, improvement-re-
e’ prisingly resistant to improvement, however, some rather posi- . sistant nature will keep our future policymakers—one hopes
' tive, constructive lessons follow. =+ - : against hope—from being swayed by social-policy entrepre-

Lower your expecta::ons When seekmg chcmge, e:qpect itto  neurs. Take the reports on America @ Works, a for-proﬁt '

14 . . ' A : Hlus:rauons by Alison Seiffer - ‘ n;l,v 1904

different subculture (of work and social re-. o

 gitimate means. Growing evi- . -

“maintenance” programs. A ‘



. corporation that trains ‘welfare clients for one week and then

finds them steady jobs. The company has recently become the
darling of New York Mayor Rudolph Giuliani’s istration,

- because it fits the new mayor’s 1deology (greater tel:ance onthe -
- private sector) and because the city hopes it can place many of .

its 1.1 million welfare clients in jobs this way and slash welfare

expendxtures In'New York, America Works has so far placed'

only about 1,100 people the initial reports of its incredible suc-

cesses were based on 290 cases: 'You can bet your next year’ s
" salary (1 herewith offer mine) that most welfare clients will not

 be put to work after one week of training. Ohly‘blurry-eyéd op- -
\tnmsts will beheve that such a program can work on a large

- scale. -
Creammg is okay. Amcnca Works does provnde a valuable .

lesson: because it is paid much of its fee only after a welfare

: partment of Education has reported that the depanment is con-

client has been on the job for four months; it prefers to work
with clients who are easy to place—those most- disposed to
work and most able to do so—and drops from its program those

who show signs of presenting a difficulty. Anyone who shows -

up five minutes late for a training session is out, for example.

Critics call such an approach “creaming,” and cor@sider it a seri-

ous defect. .

This criticism presupposes that there are other methods of .
converung an entire barrel of milk into cheese—or, to put it less -

metaphoncally, that an organization can help all or most welfare
clients to find jobs without making an immense per-chem effort.
But if we start with a more realistic notion of human trans-

- formation—which acknowledges that it is typncally very costly
and challeriging, and that the deeper we reach into the barrel, -
“the greater the difficulties we'll have—creaming suddenly

stops being a mark of defective policymaking and becomes a

wise policy'tb try to implement. Taking on the relatively easy -
cases first -gives us much more bang for whatever bucks we can

spend on a given endeavor than taking a random sample of all

Ppotential clients. The resources saved this way can then be ap-
plied to some of the more difficult cases. Policymakers should,
. though, recognize the fact that the gomg will get tougher and :

tougher. -

Don’t expect to scrape the bottom afthe barrel More dlfﬁ-'

cult to come to terms with is that even if we dedicate consider-

> able resources and persevere for years, we wiil still have at least
some nonfrivial “residue”; people who cannot be reached. Just
as there are some patients too ill to cure, t.here are some welfare

clients who cannot be weaned and some cnmmals who cannot
be rehabilitated. How to deal with them is & major civil-rights

issue, For example, the State of Wéshington has passed a law -
that requires prisons to release violent sex offenders not imme- -
diately after they have completad their sentence but only after a-

judge or a jury has determined that they no longer pose a dan-

1 ger. Such indeterminate sentences don’t become defensible un--
il we accept that not only are most people rather dxfﬁcult to

change but some people are incorrigible—at least ngen the cur-
rent state of medical.and social-science knowledge. . S
Don't a:’Iow the best to defeat the good. Both the somal-sc:»

16

- institutions. @ . _ . g

.ence hteramre and the dmly press are full ofreparts about thas
- or that government program that turned outto be a disaster. The :
. common practice is to compare the program as lt has tumed out’

with what it was originally envisioned as. Instead we should
take it for granted that, given our nature, very few if any pro-
grams will work out swmimmgly The best basis yfor compari-
son is not the dreams of the founder, or even the blueprint, but -

" something else that works. It will not do merely to establish that . ;

phonics does not work when it comes to teaching kids to read—

-~ tellme what works better. It will not do simply to criticize train-
" ing programs for welfarc mothers—show me something else

. that helps them find jObS As long as the social goal at hand
. must be served, we must settle for the comparative best (thch

is often not so hot), rather than' chase elusive perfectxon
" Be multi -faceted but not holistic. An official at the U.S. '‘De-

sidering running an expenmental program based on the hypoth-

- esis that whatever role modeling, encouragement, and

assistance young-students obtain in school is negated by life in

‘drug-infested and poverty-smckcn areas, by broken homes, by
“an environment of unemployment and asocial behavior. The -
‘goal is 1o dxscover whcther granting these youngsters “evcry»

tlnng”—-prov:dmg their parents with jobs and housing, trying
to change the nclghborhood' s culture, arranging for after-school

jtutormg. and so forth-—will help them catch up with students‘  .
<from pnvxleged areas and stay caught up. ‘

‘On the one hand, the logic of such.an appfoach"is in-
escapable. The social world is one messy ball of wax; we can
hardly hope to intervene in one strand of a person’s life (say,

- schoolwork) and ignore all the others. This logic has led James
" Q. Wilson and other scholars to suggest that inner-city children

should be taken from then' troubled parents and put into kib-

: butzhke boarding schiools.

On the other hand, the costs of such a hohsnc appmach are so

' overwhelming that even-if it works, it is impractical for the

large number of people who need help. We must there-
* fore search | " for approaches that acknowledge the -
ball-of-wax- -nature of many of our problems but are less -

. exacting than the holistic approaches. This is the reason that

prenatal care and vaccinations are so am'actlye as programs

_These services can be provided if some attention is paid to oth-

er factors (treatment may need to be brought to mothers mther

’than requiring mothers to come to clinics), but it's not necessaxy '
o provide housing, full employment, and years of supplement-
“ed education just so that the programs will work (although these
‘may be desirable in their-own nght)

It's no use pretendmg that poverty or welfare will be abol-
ished, AIDS or cancer cured in this-century, drug abuse or teen

_ pregnancy sharply reduced. Let’s instead dedicate our efforts

to effective but clearly delineated projects in each of these ar-

.eas. This humbler approach is likely. to have a very attractive

side effect: it may enhance public willingness to pay for such -
projects and may also restore public trust in our leaders and

JULY 1994




Cﬂ_h“apter' 9 :

A' Comprehenswe Approach to
Character Educatmn s

Thomas Lickona

" To educate a person in mmd and not m morals is to educate 2 menace

to soc:ety
y Theodore Rqosevekt o

INTRODUC’I'ION

Moral or character educatxon isa umvexsal and age~old concem In thc
* United States, as in countries around the world; education was from the
outset seen as having two ‘great goals: helpmg people become smart and
‘helping them become good.

In the United States, the 1990s are thnessmg rcnewcd attent;on to
character education in the schools. One cause of this is the widespread -
breakdown of the family. Another is problcms in youth character as’

A md.tcated by these troubling trends: »

I. Rxsmg youth violence : e ‘
- 2. Increasing dishonesty (lying, chcatmg, and stealmg)
3. Growing dzsrespect for parents teachers, and other legitimate authonty
figures
4. Peercrueity :
5. A rise in bigotry and hate crimes
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The deterioration of language -

A decline in the work ethic -

Declmmg personal and civic responsxbdxty

, A rise in self-destructive behaviors such as premature sexual actmty,
dmg and alcohol abuse, and suicide
.10. Ethical illiteracy, including ignorance. of moral knowledge as basic as the -

- Golden Rule and the tendency to engage in behaviors harmful to self or
othexs wuhout thinking 1t wrong. :

© 20 N e

A COMI’REHENSIVE APPROACH TO CHARAC'I'ER EDUCATION

Th1s chapter describes a comprehcnsxve approach to character educanon :
.This approach seeks to teach moral values directly and indirectly and to' .
develop the kind of character that puts those values into practice. The .
following are the "bxg 1deas" that deﬁne this approach

L "Good" can be defined in terms of moral values that have objective
“worth—values that affirm our human dxgmty and. promote the good of the -
demdua.l and society. .

2. Two universal va.lues form the core of a pubhc, teachable morahty
A ‘respect and responsxb:hty .

© 3. Respect means showmg regard for the worth of someone or somethmg .

It includes respect for self, respect for the rights and dignity of all persons,
~ and respect for the environment that sustains all life. Respect is the

restraumng side of morahty, it keeps us from hum:xg what we ought to value.

Respormbduy is the active side of our morality. It includes taking care of
. self and others, fulfilling our obligations, workmg to unprove the human
condmon, and takmg rcsponmbthty for our actions. - ,

. Other moral values can be derived from respect and responsxbxhty Honesty,
civility, and fairness, for example, can be seen as forms of respect.” Similarly,
caring, cooperation, fulfilling obhgatmns, and moral coumge are forms of :
responsszhty : ) .

A
4, If schools wish to make respect and zesponmblhty operative values in the
lives of students, they must educate for character.

Good character can be defined as havmg three interrelated parts: moral .
lcnowmg, moral feeling, and moral action. Good character consists of -
lcnowmg the good, desiring the good, and domg the good ‘
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Moral knowing, | or cogmtwe sxde of character, mcludes at least six specnﬁcr '

* moral qualities: awareness of the moral dimensions of a situation, knowing
moral values and what they require of us in-concrete cases, perspective-
taking, moral reasomng, t!xoughg‘izf dec:ston-maimg, and moral se{f :
bxowledge S :

The emot:onal sxdc of character mcludes at least the followmg six moral’ : |
qualities: conscience (the felt obligation to do what one judges to be right),

. self-respect, empathy, ‘loving the good,. self-control, and humzl:ty (a
R wxllmgness to both recogmze and correct our moral fallmgs)

" “There are times when we know what we shculd do, feel’ strongly that we

" should do- it, "yet still fail to translate moral judgment and feeling into
effective moral behavior, Moral action, the third part of character, draws
upon three additional moral qualities: competence (moral skills such as being . -
able to. solve conflicts), will (which mobilizes our moral judgment and ‘

 feeling), and moral habit (which exists' when a value becomes-a virtue, a
rehable inner. dxsposmon to respond to situations in a morally good way).

5. Ifschools msh to maximize their positive 1mpact- in the face of powerﬁxl- :

negative influences outside the school, and if they wish to develop all three
parts of character, they must take a comprehensive approach—one that uses .
“all phases- of school hfe as dehberate cpportumtles for cha:acter o

- development.

| My work with teachers and schools over the past 25 years. has helped - S

me to develop a model of comprehensxve character education that includes '
12 strategies, nine for the classtroom and three schcolwlde stratcgms Let o
me deﬁne and. bneﬂy zllustrate each of these. - ,

CLASSROOM STRATEGIES
I7ze Teacher as Caregwer, Momi Model, ana' Mami Menzor .

Students of all ages need to form caring attachments to adults that will
motivate them to learn and to want to be good persons. This first strategy
calls upon the teacher to foster such attachments by treating students with
love and respect. It also calls up the teacher to set a good example,
directly teach and encourage moral behavior, and correct disrespectful or -
irresponsible actions through individual guidance and group discussion.

For example, teacher Molly Angelini makes courtesy an important value
in ber fifth-grade classroom. She models courtesy in how she speaks to
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" her students. She requires students to apologize in writing if they call a
‘classmate a name. She teaches-them to say, "Pardon me?" instead of
- "What?" when they wish somethmg repeated When they go to lunch, she
teaches them to greet the cafeteria workers by name and thank them when
they put the food on their tray. ‘And she teaches her children that all these
behaviors are not mechanical gestures but meanmgful ways of respectmg
other people : ~ :

Creatmg a Moral Community

Students need caring relationships with adults, but they also need caring
‘relationships with each other. When they are part of a caring classroom
community, they feel valued as persons. When they are challenged to
practice respect and care in their everyday peer relations, these values
begin to become part of their characters.
For example, Hal Urban, who teaches history and psychology at
 Woodside High School, California, does three simple things at the start of _
each class that take only five minutes but go a long way toward
dcvelopmg a sense of community. First, he asks, "Who has good news?"
After the sharing of good news, he asks, "Would anyone like to affirm
~ anyone else?" Students gradually become comfortable doing that. Finally,
- he asks students to take a seat different from the one they had in the
’ previous class and take a minute to get to know their new neighbor." At
the end of the semester, on course evaluations, students say that one thmg
they will remember about the course ten years from now is the way Mr.
Urban began each cIass B , '

; Moral Dtsczplme :

Moral dlsclplme means using. the creatxon and enforcement of rules as
opportunities to foster moral reasoning, self-control, voluntary complmnce
with ruies, and a generalized respect for others. ‘

For example, Kim McConnel, on the first day of school, puts her sxxth-
graders in groups of four. She asks each group to write down, on a large
sheet ‘of paper, classroom rules that will help them get our work done;
feel safe; and be glad we're here. '

When they are finished, the small groups tape their lists of suggested
rules on the blackboard. Drawing from all the lists, the teacher helps the.
class come up a list that will serve as "our class rules." ‘

‘Regardless of whether students help to create the rules, the teacher nsmg
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':moral dlsmplme -ensures that students understand the moral basls of the'
- classroom - rules. A high school mathematics. teacher explains his
, 'approach* S e o :

1 teli my students that I have only two rules: 1) Evcrybody respects ‘each.
other; and 2) Come prepared for class every day-whxch is a form of respect - -
for me, your classmates, and yourself. If you violate one of these rules, I
-will stop and point out the rule. If you have been dtsrespcctful toward |
- someone, I‘ll wa:t for you to apologxze ' '

. With moral dlsc1plme consequences for rule-breakmg seek to teach a
‘moral lesson (for example;, why. the offense was wrong;) require the
student, whenever possible, to make reparation; and develop the student'

- self-control and wﬂlmgness to follow the rulc in the future. .

Cr’earing a Democratic Cla,s'sroom E’nvxronment .

This means involving students, on a regular basis, in shared decision- -

making that increases their responsibility for making the class a good place
to be and to learn. The chief means of creating a democratic classroom
is the class meeting. This is a meeting of the whole class emphasizing
interactive discussion and problem-solving. The class meeting contributes
to character dcvelopment by providing a forum where students' thoughts

are heard and valued and by providing a support structure for

. understanding, internalizing, and practicing respect and responsibility.
.+ "For example, Carl Fospero, a 20-year-old graduate student in education,
- was called to take over an unruly. class (Introductory Spanish) of high
school students  whose regular teacher had suddenly died. In the month
that followed the teacher's death, the students--a low-achieving group with
a history. of behavior problems--had become uncontrollable ’I'hey went
. through four substitute teachers in four weeks. =
 When Carl Fospero came into the class, the first thing he did was to ask
‘every student to take out a sheet of paper and write him a letter,
" responding to two questions: "What are your feelings about the class?
How can we make it better?" :
Students complamed that other subsntute teachers had been "throwmg '
worksheets at them"; they could not keep up with the material; they did
not understand Spamsh they often felt embarrassed when they did not
know an answer, and so on. :
Carl Fospero read portions of the students‘ letters aloud, using them as
" a springboard for a discussion of how to improve the course. They
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. decided to slow down the pace of mstructxon to' make sure no one got lost.
- They decided to make time during each class for cooperative leaming--

such’ as conversational Spanish between partners—which students found

- less threatening. . Teacher Fospero said he also wanted to try some new

things they had not done before, such as writing a play in Spanish and .

performing and videotaping it. The class also started to write and publish
a class newspaper--in Spanish. They used their class meetings to plan
these. new projects, assign respon51b1ht1es, and monitor progress and
problerns. -
~ Students' behavior and leammg mproved dramaucally Teacher Fospero '
had achieved this by applying a widely known but much-neglected
educational principle: Involve students in. makmg decisions about--a.nd :
“ }shanng responsibility for--the hfe of the classroom. .

fT eachmg Values Throug& the Cumcutum

* There are countless opportumues for teachers to use the ethzcally rich |

content of academic subjects--such as literature, history, and science--as

a vehicle for teaching values and examining moral questions. Here the
-teacher's question is, what are the natural intersections between :.be .
curriculum I wish to cover and the values I wish to teach? ‘
There are outstanding published programs that illustrate how to do this.
One is the Heartwood Ethics Curriculum for Children.'! This award-
- winning program uses multicultural children's literature to foster seven .

character attributes affirmed by cultures arou.nd the world courage,' .

,onalty, justice, respect, hope, honesty, and love.. v
. For each of these seven attributes, the Heartwood program promdes six
chlldrens books (folk tales, hero stories, legends, and modern classics
from different cultures) along with interdisciplinary activities that develop ‘
children's understanding of the particular value and how to apply it.
When the class finishes studying a particular character attribute, all the
children, at a moment of their own choosing, look in the classroom mirror
and ask themselves if they have shown that attribute (for example, "How -
have I shown courage?"; “"How have I been a respectful person?"). Then
the child goes to his or her Heartwood Journal and writes a personal
answer to that question. This encourages children to act upon the ethical
- insights emerging from their reading and. discussion of the value-laden
literature. Facing History and Ourselves® is another much-acclaimed
. curriculum, injtially developed for eighth-graders and later adapted to high
school and college levels as well.. This eight-week social studies
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: cumculum uses h1story, films, and guest lectures (mcludmg talks by death :
_camp survivors) to investigate the Nazi and Armenian Holocausts. Along
- the way, it has students look WIthm themselves to examme the’ umversal
- human tendency toward prejudlce ‘and scapegoating. ‘
~ An experimental study of this curriculum found that Facmg History
students were significantly superior in their understanding of how
individuals' decisions are affected by their society and in the complexity -
of their reasoning about issues such as leadershlp, exclusmn. and conflict:

resolutlon

f

Cooperatxve Leammg

Whereas cumculum-based values educatlon teaches values and develops
character through the subject matter content, cooperative learning does this
_ through the instructional process. It says to the teacher: "Take what you
would normally teach, teach it through cooperative learning for at least
part of every day, and you wxll be teachmg values and acadexmcs at the
same time." '
' Coopemnve leammg, wiueh can be done in paxrs or small groups
contributes to character in many ways. It teaches students the value of
‘cooperation; builds community in the classroom (reducing conflict, the
research shows, and fostering friendships across racial and ethnic lines);
and teaches basic life skills such as communicating and working together.
. " For example, in a sixth-grade classroom in Montreal, Quebec, a teacher -

. ‘faced the most divisive group she had ever taught.  The class was torn
apart by racial COﬁﬂlCt‘ blacks and whites exchanged msults and physmally ‘
~ assaulted each other dunng recess and after school.

The school psychologist observed the class and recommended that the

. teacher set up -structured cooperative learning groups. ~Put together -

-~ children who have trouble getting along, he said. - Give them Jjoint
assignments and projects with roles for all members. Monitor them
_closely. Most important, stick with the groups even if they do not.seem
-to be working in the beginning. b ‘

The teacher started having students work together-usualiy in thxees or .
fours»-m all.subjects for part of each day. They worked on math problems
in groups, researched social studies quesnons in groups, pracnced readmg
to each other in groups, and so on. ’

"It took them two months to really make thls work,” ;he teacher said,
"but they finally got it together. Moreover, their test scores went up."
Mastering the skills of cooperative léarning is a gradual, developmental
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process for both teacher and students but the- acadexmc and character
development beneﬁts-—documented at all grade levels--jusufy the effort.

' Develop the "Conscxence of Craft" ‘

The literature on moral and character education often treats moral
. learning and academic learning as separate spheres. But academxc work
and learnmg have moral meamng for at least. three reasons:-

l. Leammg increases, and ignorance reduces, our abxhty to make mfonned
moral Judgments and pamczpate as cmzens ina complex warid '

2. Work is one of the most basxc ways we affect the lives of others and‘ -
contribute to the human commumty .

‘3 Itisa mark of people's character when they take care to pétform their
jobs and other tasks well. Syracuse University professor Tom Green calls -
this a "conscience of craft"—the capacity to feel satisfaction at a job well done . -
and to be ashamed of slovenly work. If people lack this kind of conscience,
and ‘do not feel obligated to’ do good work, somethmg basic is missing in

. their moral make~up : .

o Speciﬁc character‘development objectives in realm of Lwor'k'include‘: self-
discipline; the ability to delay gratification; persistence in the face of .
discouragement; a public sense of work as affectmg the 'lives of others,
and Green's conscience of craft.

~ Teachers who develop these character qualmes typlcally combme hxgh
expectations and high support. For example, Anne Ritter is the kind of
teacher who believes that every child can learn. As a new teacher in her
school, she taught a class of first-graders, 85 percent of whom came from
families below the poverty line. She astonished fellow teachers by getting
90 percent of her class up to grade level in readmg and . math, Her
comment: “It's the job.".
 When Ivisited her classroom; a list of classroom rules was written large
and posted.in the front. The first rule was: "Always do your best in-
everything." On the wall was a sign: A PERSON WILL SELF-
DESTRUCT WITHOUT A GOAL. The "value of the month," featured .

~ on the class bulletin board, was AMBITION, defined as "hard work
dxrected toward a. worthwhlle goal." :
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A COMPREHENSIVE APPROACH TO CHARACZER EDUCAHON U ss
‘ Encouragmg Mora! Reﬂecno:x

ThIS strategy focuses on developmg the several qualmes that make up -
‘the “cognitive side of character: being morally aware; understandmg
* objectively worthwhile moral values, being able to take the perspective of
* others; being able to reason moraily; being able to make thoughtful moral
- decisions; and having moral self-knowledge, mcludmg the capaclty for
© self-criticism. : ,
Bringing this knowing side of character to matunty is one of the most
~difficult challenges of character education. It requires clear ethical
 thinking by the teacher as well as a sophisticated set of teaching skills..

Teachers can foster moral reflection through réading,' research, essay

~ writing, journal-keeping, discussion, and debate. At the secondary level,
a proxmsmg approach to developing moral reflection through controversial
issues is called "structured academic controversy." . Developed by
cooperative learning experts David and Roger Johnson, this approach
“defines conu'oversles as- problems to be- solved* rather thaxr wm-losc—.
situations."

The teacher asmgns students to groups of four, composed of two, two-
person "advocacy teams.” Within each group, one team is assigned the
responsibility of advocating one position (for example, that thére should
be more government regulation of hazardous waste disposal), the other

team the task of arguing the oppos1te posmon (that there should be less -

~regulation), both teams- usmg background mformauon supplxed by the ‘
teacher. ,
In the course of the week, each team must do a posmon-swztch and .

argue for the position it originally opposed. Finally, the four group .
‘'members synthesize what they see as the best information and reasoning =
from both sides into a consensus solution and write and submit a group
_report. .Following. that, each student takes an individual test, which holds. -
everyone accountable for learning the mformauon and arguments on both
" sides of the issue.’

- Ten years of research on the academm conu'oversy process finds that -
students ' : : :

1. Gain in their pezspecuve-tahng abzlmes, "

2. Demonstrate greater mastery of the subject matter than is true with clther
 debate or individualistic leaming formats; '

3. Show greater liking of other smdent pamcxpa.uts and lngher acadermc
self-estcem : : :
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" Some controvemal 1ssues--abortaon “for example--may not lend

“themselves to a discussion format which has the goal of arriving at a -

"consensual solution.” In such cases, the more conventional debate format,
“ensuring full and balanced presentation of both sides, may be preferable.

At my state university, for example, the Cclleg1ans for Life group for

"~wh1ch I serve as advisor wanted to have the student body and the -
community con51der the claims of what i is called the "consistent life ethxc"

. (sometimes known as the "seamless garment ethic"). The consistent life
. ethic argues that abortion, like economic injustice and unjust war, violates
social justice and respect for the value and dignity of every individual life

* . at every stage of development. Groups such as Femmxsts for Life promote
a ‘consistent life ethic.
"To present. this under-represented perspecnve ‘on the abortion

controversy, we sponsored a two-hour public debate between two women,
one a pro-choice feminist, the other a pro-life feminist. The pro-choice

feminist argued that a woman has a right of self-determination to control

" her own body and therefore to abort an unwantéd baby. The. pro-life— - -

~ feminist argued that the most basic human right--more basic than privacy -
-is the right not to be killed; that the pregnant woman alone has the power -
to sustain the life in her womb; and that she therefore has a corresponding
‘moral obligation to protect and nurture it—as well as a claim to far more
societal support than women currently receive for childrearing. We sought
* to enhance the moral education value of this debate format by having the
Ctwo speakers, after their initial presentations, engage in direct, face-to-face
: dxalogue as well as respond to audience questxons - ‘

Teachmg Conﬂ:ct Resolatzon :

Teachmg students how to resolve conflicts mthout force or mumxdanon ‘~

- is'a vitally important part of character education for two reasons: 1) -
.conflicts not settled fairly will prevent or erode a moral community in the
classroom; and 2) without -conflict resolution skills, students will be
morally handicapped in their interpersonal relationships now and later in
life, and may end up contributing to violence in school and society.

. Growing numbers of schools-are training students to serve as ofﬁcxal

- "conflict mediators.” For example, in one elementary school a student
from each fourth-, fifth-, and sixth-grade homeroom is chosen to be the -

. .conflict mediator for that day.. Chosen students wear a hat, a vest, a T-
* shirt, or a button to identify themselves as official mediators.

~ If there is a conflict—~in a classroom or on the playground--the student
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‘mediator is trained to step between the disputants. (All students, of
- course, must be coached in advance to prepare them to accept thls kind of -
peer mterventxon.) "The dxalogue then unfolds as follows ' '

Mediator: My name is Sara I'rn a conflict medlator today Would you hke '
. me to help you solve this problem?

Disputants: Okay. »
Sard: There are four rules Sfou must agree to: No blzm'ing, no name'calﬁng,

" no interrupting, and you must agree to try to solve the problem so you both
, feel okay. Do you agree to these rules? : : :

. stputantS' Yes.

Mediator: Okay, each tell yOur side of the story Who wants to go ﬁrst? .
" Remember, no mterrupnng .

After each person tells his or her- side of ‘the stow,’ the mediator
paraphrases the account back to that person. She then asks, "Okay, how
can you solve this problem in a way that's fair to both of you?" When a_

“solution is arrived at, the mediator concludes, "Cougramlanons, you've .

solved your problem!" and asks them to "shake on it." ‘
These behavior patterns have the best chance of becommg part of a
child's character when they are learned early and practiced often. But

~ effective training is still possible.at the adolescent level, where the stakes = -

are even higher because conflicts more easily explode into deadly violence.
Dr. Deborah Prothrow-Smith, a- Harvard professor and physician, has

developed a 10-week mini-course that teaches teenmagers  what causes

violent conflict and how to avoid it. Says one 18-year-old who took the

~ course at a Boston high school: "I had my share of fights, and I learned -
how to avoid them by talking things out. 'Otherwise I could lose my life -

. over something really stupid like stepping on-someone’s shoe and not

" wanting to say, ‘Excuse me." : :

SCHOOLWIDE STRA'I'EG[ES FOR CHARAC'I'ER EDUCATION :

The grecedmg examples demonstrate that it is clearly posmble for the
individual teacher, acting within the classroom, to contribute to the moral
growth of students. But teachers feel more secure, and their efforts are
greatly enhanced, if the whole schooi--and ideally the community as well -
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-is working to promulgate model teach celebrate, and enforce hxgh
standards of respect and responslblhty

A comprehenswe approach therefore calls upon schools to 1mplement
three schoo!wxde strategaes. These strateg1es are: - ‘

L. Creatmg a positive moral culture in the seheol~developing a total moral
environment or schoolwide ethos (through the leadership of the principal,
schoolwide discipline, a schoolwide sense of community, meaningful student .
govemnment, a respectful and cooperative moral community among adults, and
making time at all levels to dxscuss moral concems) that supports the values

taught in classrooms, ’

2. Fostenng canng beyond the‘ciassmom——ineluding tisi-ng,positi\re role

" models to inspire altruistic behavior and providing opportunities at every

grade level to perform acts of school and com‘munity service' and

3. Recnuung parents and the commumty as partners in character educauon—— '
letting parents know that the school considers them their child's first and most
important moral teacher; giving parents specific ways they can support the ..
values the school is trying to teach; and seeking the help of the commumty

. (including churches, . businesses, local govemment, and the medxa) in
promoting respect and responszbmty

Let me oﬁ”er several examples of schoolwide approaches to- character
educanon that contam one or more of these three strategws

"Let’s Be Com'teaus, Let's Be Carmg" ‘

Several years ago, Winkelman Elementary Sehool, which serves a

.”dwerse community north of Chicago (some children are from- welfare
- families, others come to school in limos), found itseif mcreasmgly .

unhappy with student attitudes and behavior. Fights and put-downs among

~ children were common. Students would frequently "smart-off" ("I don't

have to listen to you!") to teachers and other adults in the building.

To address this problem effectively, Winkelman's principal and faculty
decided they needed a schoolwide approach. They launched a project
called Let's Be Courteous, Let's Be Caring. The project emphasized the
values of courtesy and caring at every opportunity: through photo displays
in the corridors, discussions in classrooms, one-to-one conversations
between teachers and children, school assemblies, citizenship awards,
parent-teacher conferences, and service projects in the community.

A giant display inside the school entrance defined "courtesy" as: saying
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please, thank you, you're welcome, and excuse me; being a good listener;
- ‘waiting your turn; acting politely everywhere; and discussing problems:
- "Caring" was defined as: sharing; respecting others' feelmgs, following
" rules; working cooperatively; and being a good friend. =
The moral environment at Winkelman steadﬂy improved. - When I
v1s1ted the school, parents said fights are now very rare; children said that -

if you forgot your lunch, you could always count on somebody to give .

you some of theirs; and a veteran teacher who had taught in several other
schools said that Winkelman students showed an unusually high level of -
- respect for adults and each other. Three years after begmnmg its character
- education project,” Winkelman was recognized in-a Chxcago-arca
* competition for excellence in both academic achxevement and character' '
development. ' : '

. Value of the Month

Carl Campbell is prmcxpal at Dry Creek Elementary School in Clows :
California. ' He explains that the school's mission is to help students
~ develop their potential in five areas: academics, athletics, performing arts,
~ citizenship in the school, and citizenship in the community. And that V
‘ comrmtment, he says, goes for every student S

Our phﬂoso;;hy is that we do everythmg we can do wlnle we've got a kld.
~~ When he walks through that door, we're responsible for the quahty of his .
experience. We may not be able to control his environment elsewhere, but

- we can control the environment here. :

. Dry Creek has a Value of the Month program. For an entire month, the

- whole school--every teacher at every grade level-focuses on the same
value (e.g., honesty, cooperation, self-control, ambition). Teachers talk to
‘their students about the value of the month-makmg connections, for
example, with classroom incidents that arise. They work it .into the
B wnhng assignments., They do special projects and displays related to the
value. Students also bring in books or articles that tell about a person or
incident that exemplifies the value.

Teachers take heart from the fact that they are all workmg together on
the same value, something that is becoming part of the shared moral
vocabulary that defines the common moral culture of their school. '
- Principal Campbell spoke-about the impact this - Value of the Month ‘
: pmgram had in a prewous district where he worked ' : :
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Before coming to Clovis, I was principal in a school where stealing was an

. everyday occurrence when I first arrived. The attitude amiong students was
that it was okay to steal as long as you did not get caught. There was alsc
a problem of kids bemg mtnmdated for their lunch money

I said to thc faculty, "How can we changc tlus?" We selected basic values

" to teach, one each month. We started with honesty. As time went on, kids

started turning in money they found on the playground. Intimidation became - Y
less and less of a problem. By the end of our second year wu:h the program, '
: steahng was a very rare event at this school .

The lesson here: Even when there is not a positivé moral culture outside

the school, it is still possible to create one within the school, If teachers
at every grade level are simultaneously teaching the same moral value,

doing so in different and creative ways, and doing so all school year long,

- year after year, the school has.a cumulative effect with the power to
.change students’ moral behavxor : '

A Five-Yecr Plan: A Mddle—School Saccess Sta::y

‘Vera White is an Afncan-Amencan prmcxpal workmg mth an Aﬁ1¢an- )
Amwcan, inner-city community. Principal Wh:te came to Washington,
D C.’s Jefferson Junior ngh School nine years ago She comments: ‘

Nmety percent of our smdents come fmm smgle-patent homes. When I
' amved, parents and the cammumty felt they were losmg the chﬂdren

We met-admmlsuanon, faculty, and parents—-for a full yw to pncntxze our
goals, We decided we needcd a five-year plan. ‘Each year would have a-
spemal theme : :

,Year one of the new effort focused on planning the objec‘ﬁves and

- strategies of the new character education program. Year two had the

theme "Attitude Counts.” Principal Whlte explains: "We wanted students
to have the idea that wherever you are—in school at home at the mall-

your attitude makes a difference." .
Year three focused on conflict resolution training. - Year four's theme -

' was community service. "Our kids had been destroying the hxgh-nse

projects,” Principal Whlte says.” "Now every student does community
service. S : L g

‘ Our overall theme has been 'hdw to be responsible.’ - We stress and teach -
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B responsrbrhty throughout the day For example, our smdents have to have

_ ass:gnment notebooks and use them in every class.

- We also set hxgh cxpecmtxons for our parents. Qur parents must come to
schoot for Back to School Nrght and for teachcr-parent conferences during -
- the year ( -

chferson Junior ngh School now has a wamng hst of 400. to 500 «

 students. It has won two U.S. Department of Education awards. In the -

-~ city of Wishington, D.C., it has been recognized for having the highest -
student academic échievement, the greatest academic improvement, and the
highest attendance rate (its attendance rate used to be one of the worst).
There have been no student pregnancxes durmg the past five years '

The No Putdowns Pro_zecr

The No Putdowns PI‘OJeCt, based in Syracuse, New York, is-a response ‘

- to rxsmg school violence and. racial and ethnic intolerance. It has three.

-goals: to create a school and home environment that recogmzes the
destructive effects of putdowns; to reject the use of putdowns. in all
interpersonal interactions; and ‘o replace putdowns wrth healthy‘
commumcatlon skills. . v

A five-week curriculum, developed by classroom teachers, uses vxdeos ~
} posters, contests, role-playing, and other activities to achieve these goals B
* The curriculum is reinforced throughout the school year. '
One participating parent commented: "I see a nonceable drfference in.

- how much my child enjoys school.” Other parents report that family =

members now catch each other ("Hey, Mom, that's a putdown'") when

they ship.’ -
" Twenty-five elementary and middle schocls in central New York are

 now implementing the No Putdowns Project. Several have already -
. reported that discipline referrals and student ﬁghts are down for the ﬁmt

“tm:e in many years.

Pamc:patory Schoal Democmcy

- Another schoo lwxde character development strategy, g:reatly under—used,
_challenges students to help govern the life of their school. '

~ One of my favorite examples of this strategy comes from a school action -
project carried out by teacher Mary Ann Taylor when she took my

- graduate course, Teaching Moral Values. With some- trepidation, she
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, tackied the problem of hef school‘ cafeterid. She described it as "a wa'r‘

‘zone" where teacher aides yelled at children, students yelled at each other, =

food fights were common, and the place was a mess when students left.
* Teacher Taylor set up a Cafeteria Council with elected student delegates
from each classroom. Being an elected delegate meant you had to
represent your constituency's ideas, as expressed in class meetings.
At every grade level, classes held discussions: What are the -
" characteristics of an ideal cafeteria? - What should be rules for cafeteria .
manners? Delegates carried their classrooms' views into the Cafeteria
Council's weekly meetings, where they discussed these ideas with teacher -
Taylor and the school's principal and shaped them into action proposals.
The Council also conducted a survey of all students, staff, and parents
on how to improve the cafeteria. It solicited everyone's ideas through a
suggestion box. It published a monthly newsletter reporting progress.
The positive outcomes of all this effort were many: student cafeteria
behavior improved greatly; students were enthusiastic about improvements

in the cafeteria; parent feedback was positive; a recycling project was

begun; and, most important, the school decided to keep its new delegate
system of democratic' student government as a way to deal thh other g
problems in the school environment. » :
Similar student government efforts have been carned out at the high
" school level to bring students into a larger role of responsibility for solving
school problems. In the process, students are provided with the kind of

opportunities for real-life moral action that develop the action side of = :

‘character. The just-published book, Preparing for Citizenship: Teaching
Youth to Live Democratically by Ralph Mosher, Robert Kenney, and
Andrew Garrod, tells the story of several high schools that have effectively
used participatory school democracy to foster their studcnts' political and

- moral development. : S :

A High School That Tt urned Around

St. Benedict's is a Catholic nrban school lccated in downtown Newark, :
New Jersey, that serves poor black and. Hispanic teenage boys. It
produces exceptional results, breaking for many of its students the vicious -
cycle of poverty into which they were born. It has a waiting list, with
many students from the affluent suburbs seeking admission. '

It was not always so. Twenty years ago St. Benedict's was on the verge
of closing. Enrollment was steadily declining, student acmevement

dxscouragmgly Iow
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St. Benedxct’s achieved this tmn-around thmugh high' moral and

. academic expectations. The school insists on good manners and restrained

_behavior. Noise, bad language, and rowdiness are not tolerated. . The halls
are safe and free of graffiti = Strict standards of discipline and
~ responsibility are reinforced in the classroom. Students are taught how to

take notes and use their notebooks in all classes.
Strenuous athletic and extracurricular activity is also encouraged. A

‘high level of peer support is encouraged in all areas of school life. During
~ the early and continuing initiation into the school's curriculum and code -

of conduct, each student is assisted by fellow students who have mastered

“the school's standards and who help younger boys succeed.

A CHARACTER—BASED APPROACH TO SEX EDUCATION

No discussion of moral and character education can exclude sex
education. More young people, I believe, are at risk from the destructive .
consequences of premature, uncommitted sex than from any other smgle- '

- threat to their healthy physical, emotional, and moral development.

To consider just one dimension of the physical dangers: In the United

~ States, according to the Medical Institute for Sexual Health, about a third
of sexually active teenage girls are now infected with human papilloma
‘virus (the leading cause of cervical cancer) and/or chlamydia (the leading -

cause of infertility). Recent medical studies show that condoms provide

* virtually no protection against either human papilloma virus or chlamydla, :
both ‘of which can be transmitted by skin-to-skin contact in the entire
. genital region, only a small part of which is covered by the condom.

Unfortunately, young persons are growing up m what Boston *
University's Kevin Ryan calls a "sexually toxic" environment. This

- environment trivializes and debases sex and leads them into a pattern of
short-lived sexual relatxonshxps that undermine self—respect and con'upt A

character. :
There is fortunately now a growing effort to bnng sex education into

" line with the principles of good character education.® That means adopting

an approach to sex education that develops character traits. of good
judgment and seif-control, and guides young people. toward morally sound

- conclusions about how to apply the values of respect and responsibility to'.
- sexual behavior. And this means helping students understand all the

reasons why sexual abstinence is the only medically safe and morally

- responsible choice for an unmarried teenager.

~An exemplary character-based program in sex educauon is Deczszon- :
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Mahng Keys to Total Success developed by the San Marcos, Cahfomxa-
school district. San Marcos faced a serious teen pregnancy problem-~-147
high school girls known to be pregnant during the 1984-85 school year.
~ Its program included the following elements: daily ten minute lessons for

_junior high school students on "how to be successful” (using materials -
" from the Jefferson Center for Character Education”); a six-week course for
seventh graders on self-esteem and positive moral values; and a six-week
" pro-abstinence course for exghth graders, "Sexuahty, Commmnent, and the

. Family."

The "Sexuality, Commitment, and the Family" course, created: by Teen o

: A1¢ conveys the message that the only truly safe sex is having sex only . -

with your marriage partner who is having sex only with you. Teen Aid's.
program also sends summaries of all lessons to parents and holds a
.workshop for parents on how to talk to teens about sex. = '
San Marcos reports that two years after implementing its Keys ‘I’o Total
“Success program, known pregnancies in the school dropped from 147 to
‘only 20--and have continued to remain far lower than they were before the

~ program. ‘There were other positive outcomes as well: drug referrals, o

" grade point averages, standard.tzed test scores, and attendance rates also
showed marked improvement. The San Marcos character-building
program won a Cahforma state award for exccllence in education.

'THE EVALUATION OF CHARACTER EDUCA’I'ION PROGRAMS B

As the character educatxon movement gams momentmn, questxons of
evaluation loom larger. In thinking about evaluation, it is helpful to
identify three kinds of results schools hope for’ when they undemke L
5 character educatxon o ‘

' Documented Imprave:r;ents Wi t}tfn the Schbol .Em;ifanmént

Schools often begxn character educat:on programs because they hope to
make the school a better place by effecting a positive. change in student
attitudes and behavior.  Evaluation in this area asks questions such as:

“Has student attendance gone up? Fights and suspensions gone down?
‘Vandalism declined? Drug incidents diminished? - Attimdes toward
cheating, and self-reported frequency of cheating, improved? One can-
assess such before-and-after-the-program differences by keeping records
of observable behavior and by anonymous questionnaires that measure
student moral judgment (for example, "Is cheating on a test wrong?"),
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_ moral commitment ("Would you cheat if you were sure you would not get
- caught?") and self-reported moral behavior ("How many tzmes have you
cheated on a test in the. past year?"). : ,

Character Ej]‘éctsBeyond the Sc!iod! E:zvfmnmei:t .

“This is a measure of generalization. Here evaluation asks, to what extent = -

" do students, when they are outside the school, engage in prosocial -
- behaviors such as helping others in need? Stand up for a moral value they

- believe in? Refrain from antisocial behaviors such as shoplifting? Refrain
from high-risk behaviors such as drinking and driving and. sexual -
 intercourse? . These behaviors- outside the school environment, like in- -
school behaviors, can be assessed through anonymous self-report surveys.
(The California-based Josephson Institute for- Ethics. has  developed one -
such survey for use at the hxgh school level.’) .

Life 'Ot:tcomes After Graduation

This is a measure of the school's enduring effects on character. To what "
extent do graduates become faithful spouses and responsible parents?
Law-abiding citizens? Productive and contributing members of their
‘communities? This third area~which reflects what Henry Huffman calls

 character education's "future orientation"—can be assessed only through
- longitudinal research typically beyond the capacity of schools themselves E
- Other agencies can and must undertake such evaluations. '
‘What 'does the available research tell us about the. eﬁ“ectweness of
_character education? The best of the evaluation research has sought to
measure all three facets of character«-cagmnve, amtudmal, and behavmral
outcomes. ‘ '
For example, The Child Development Pro;ect in Cahforma has

conducted a 1ong1mdmal experimental study of a character program that .
' combmes cooperative learning, teaching empathy through literature,

posmve role models, developmental discipline, involving students in.

helping relationships, and parent involvement. By the end of elementary

school, students who experienced the program, cornpared to those who did

not: - : I -

" 1. Showed more spontaneous acts of helping and encouraging their. -
classmates (a measure of the behavioral side of character); . - '
‘2. Were better at thinking of prosocial solutions to hypothcncal social
conflicts (a measure of the cognitive side of character);
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3 Were more committed to democratic values such as'the behef that all ]
- members of a group have a nght to ‘participate in"decisions affectxng the
group (a measure of the affectwe or amtudmal side of chamcter’) :

~ Recent research also supports the eﬁ‘ecnveness of school famﬂy, and .
community partnerships—as opposed to only school-based efforts—in one -
of the most challenging areas: changing student attitudes toward and use
~ of drugs and alcohol. In June, 1989, for example, the Journal of the
. American Medical Association repor!ed a major intervention study of -
20,000 sixth-and seventh-graders. The study compared a well-regarded
- school-based drug education curriculum with a program that combined the
school curriculum with family involvement (students interviewed. their -
 parents and role-played refusal skills at home) and community involvement
(extensive media suppon) The more comprehensive approach was

- significantly superior in slowmg adolescent use of man}uana, elga.rettes
and alcohol.
- The " greatest danger facmg charactet education, ‘as educational .

researchers David and Cheryl Aspy observe, is that severe social’ problems A‘

will be met with only weak educational efforts. When weak efforts fail
to .ameliorate the problems significantly, people will say, "We tried. -
character education, and it failed." The scale of our character education -
efforts must therefore be commensurate with the seriousness of the moral
problems that confront us." In the long run, this means that all groups—

schools, families, communities, churches, youth organizations, government,

and the media--that touch the values and character of the young must

‘come together in common cause. As we seek to secure a future for our
 children in the next century, educatmg for character is a moral mperatxve
3 for us all. ‘

ENDNOTES

1. For mfonnatxon, write: Heartwood Institute, 12300 Perry Highway,
- Wexford, PA 15090 o e .

2. For mfonnauon write: Facmg Hxstory and Ourselves National Foundatxon, |
25 Kennard Rd, Brooklme, MA 02146.

3. David'W. and Roget T. Johnson, "Critical Thinking Thmug,h Stmctured '
.Conu-ovetsy, Educanonal Leadershxp, May 1988.
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4, R Mosher, R. Kenny, and A. Garrod, Preparing for Citzzen.sh:p Teackmg.
. Youth to Live Democratically (Westport, CT: Praeger, l994) ' N

5. For medical studxes on these and other STDs, write - for' Sexual Healtlxv ;
“Update, published by the Medxcal Insutute for Sexual Health, P 0. Box' 4919' :
Austin, TX 78765. .

6.  Write the Medical Institute for Sexual Health fol' the forthcaming National S

Gmdelmes for Comprehcns:ve Sexuahty and Character Educanon »
7.  Formore mformanon contact the Jefferson Center for Character Educatron,' L
Suite 240, 202 South Lake Avenue, Pasadena, CA 91101. : o

8. For a copy of the High School Values Survcy, wntc The Josephson ,
Insutute of Ettncs, 310 Washmgton Boulevard, Stnte 104, Manna del Rey, CA,
: 90292

9. Fora research report on the Cluld Development Project, write: ’I‘he Child
' Development l’mject, 200 Embarcadero, Suite 305, Oakland, CA 94606-5300.
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[hcknowledgementé]'
Thank you for inviting me to join in Your'discuselonf

Dr. Etzioni [Et-zee-yo-nee] and The Communitarian Network

~have been great sources of inspiration to me and my husband -~
"and to many members of his Administration. In the months and

years ahead, we will continue to look to you for ideas and
1nsights as we work to promote character educatlon as part of a

‘larger communltarlan v191on for our country.

 This is a subject near and dear to me. Last year, I wrote a

- book last year about society's obllgatlons to its children. In

it, I talked about what we can do to create conditions that allow
all children in America to fulfill their God-glven potentlal. And
one of the most important things we can do is to teach our
children to recognize their respon31b111ties and to help them
develop a sense of communlty. _

Obviously, values and character are taught pr1nc1pa11y in-
the family. Family is our first community. But from a very young
age, children also enter into communities outside the family --
communities that have great power to shape the way children
relate to the world. ‘ .

We know that school often prov1des a chlld's first sustained

. exposure to peers and adults to whom he is not related. We also

know that the school community becomes an incubator for many of
the attitudes, tastes, opinions and ideas that children will

’carry with them through life. And yet too often, we demand very

little of schools when it comes.to reinforcing the common values
that most Americans subscribe to: the importance of treating
others with respect and dignity; honesty; integrxty, c;v1lity and-

'so on. We seem to forget that a good education is not Just

knowing what 1s right but doing what is right.

So I applaud your efforts to promote a character curriculum
as part of our children s educations =-- not: just in their

" classrooms, but in their extracurricular act1v1t1es, their soc1al

interactions, and in their communltles. -
Not long ago I had the opportunlty to vis;t a charter school :
L .
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in one of the poorest neighborhoods of the San Fernando Valley in
California. The school was called the Vaughn Learning Ceénter. The
principal was Asian-American. The vice-principal was Cuban-
American. About 90 percent of the students were of Hispanic
origin. About 10 percent were African-American. The school was
located in an area of high unemployment crime, and poverty.

When I arrived there I saw children in uniforms - five- and

six-year-olds -- busily working away.on computers. I talked to

parents who volunteer as tutors at the school. I talked to
mothers and fathers who attend special classes at the school to-
learn parenting skills. I even talked to an older lady who had
lived in the community for 30 years. Her own children had '
graduated from there. And now she volunteers as a tutor because
she believes that the communlty's surv1val depends on the '
strength of the school.- '

The school has become an anchor of ‘the whole communlty. Not
an embarrassment. Not an albatross. But a source of pride and ‘
commitment. Parents, teachers, businesses, politicians have
rallied around it. They have raised their expectations of
themselves, of their school, and of their children. And the
result is that everybody is doing better.

I think of this school whenever I hear people in51st that
only government, or only the famlly, 1s responsible for the
well-being of our .children. ,

In‘fact, children.are‘influenced every day by people and
forces beyond their parents' control —-- by the police officer in
the neighborhood; the minister at their church; the politician
who makes laws; the government worker who enforces regulations;
the business owner whose decisions affect family wages, vacation
and leave time; the entertainment executive who decides what
'kinds of programming should go on telev151on and the big screen.

We all have responsibillty for Amerlca s children, directly

- or indirectly. It's just that we don't always own up to it.

The school I visited is a wonderful example of the‘
communitarian vision at work. The people of that community
recognize that everybody has. a role to play when it comes to .
ensuring the well-being of our children.‘

. Why is this communltarian vision more 1mportant now than
ever before? , r

: Because we live in a time of momentous change. A time that
holds great promise for the next generation, but also fear,
anxlety, and uncertainty about what such rapid social and

' economic transformation portends for the future.



With parents under great strain to provide for their
families, with children barraged by external influences that
undermine the values their parents are trying to instill, we have
to be able to fall back: on the fundamental values that have kept
our country strong. . , ,

De Tocqueville said America is great because America is . ¢
good. We have survived wars, a Depression, and major social
~ dislocations because as a society we have placed a premium on -
character, integrlty, c1v1lity, and our responsibility to thef
larger communlty. 3 . :

These are bedrock American values. Time-honored American
values. : o

““Now I don't mean to romantic1ze the past. Even if- we wanted
'to, we couldn't turn the clock back now on change and progress.
And besides, the Norman Rockwell-vision of America that holds
such allure today never really existed for millions of our people
'~ anyway. But even as we move forward into a brave new world of
high-technology and global competition, we can demand that
society conduct itself in a way that reflects a concern for the
common good; a belief in the dignity of every person; an
appreciation of the diversity and pluralism of our culture; and a -
sense of civic responsxblllty that beglns in chlldhood and lasts
,throughout llfe.~ . A «

We are not going to progress as a people unless our children
become good and productive citizens. And we are not going to
progress unless we teach them, and show them, what it means to be
respon51b1e members of society. .

_ That means parents must work harder to fulflll their
obligations to their children, whether it means spending more
~vt1me readlng and talklng to then or going on excur51ons together.

That means schools must do more to re-lnforce the basic
values that children learn at home. And they must do more to
support families by 1nvolv1ng parents ‘in their chlldren'
educations and engaging members of the communlty in chlldren s
mentoring and other activities. ' :

That means churches, synagogues, mosques and other religious
institutions must do more to give children something to say yes
to -~ safe havens from the destructlve and dlstractlng forces :
around them. : : ‘

That means busmnesses must do more to adopt famlly friendly
- policies that enable workers to be good parents and good
employees. : . _ :
That means the media must do more to give_children positive ~
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images of themselves; and ehtertainmént executives who decide
what programming to put on television must do more to put taste
questions of taste and civility above profit motives.

: And it means that ‘politicians and elected officials must
think of every child in America as their own child when they make .
' dec131ons about cutting nutrltion, health and educatlon programs.

_ Lady Bird Johnson once said that "chlldren are llkely to
live up to what you believe of them." Well, we have to believe
the best of our children. And of. ourselves. If we do, we will .
continue to build on all that is good in America, and all that is
good within the character of our people. A

: Thank you»for d01ng 'your part.

###
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THE PRESIDENT Thank you very much

Thank you very much Dr Etzlonl Thank you for that
introduction and for the inspiration that your work has given to |
me and to so many others, for your wonderful book, “"The Splrlt -of
~Commun1ty“ and for worklng on thls as hard as you have

I'd like to say a speC1al word of thanks to one of the co-’
founders of this network, he’s been a member of the White House
- staff since I became President, BillAGalston,.fer'his:Constant
inspiration and prodding to me. -I‘d like to thank the Secretary
- of Education, and Tom Payzant, the Assistant Secretary for
' Elementary: and Secondary Education, for what they have done to-
try to promote character education as a part of the larger
strategy toward ‘a -new communltarlan vision for our. country

o You know, from the time I began thlnklng about how we would f
‘get ‘into the 21st century, ‘and long before I even .thought of °

running for PreSLdent it seemed to me that the -- there were . .
" three words which were inextricably linked -- as if you thlnk
about America moving into the: future -- opportunlty,

- responsibility and community. Those were the three words that

basically were at the heart of my campaign for President and have
been at. the heart of what I have tried to do-as President. I
also believe that government cannot do these things for Amerlca
T believe that we have to have, in a complicated, open,
. pluralistic soc1ety like this one, a great network of people

. working together in every major important center of our 5001ety
- And that’s what I want to talk to you about today.

I'd llke'to begln wlth a few commentskabout the most obvious
recent event that, in terms of your government’s action, that you
must have noticed when you came in today, which is that I have
approved of the Secretary of the Treasury’s decision to close the
two blocks of Pennsylvania Avenue just here in front of the White
House to vehicular traffic. I did this reluctantly. ' . :

Pennsylvania Avenue has beennopenjto ordinary traffic since



the béglnnlng‘of our Republic. I did it after an extensive

" review by the Secret Service, the Treasury Department officials
~and a dlstanUlShed independent panel of American experts who -
have served in administrations of both the Democratic and

Republlcan Presidents, all recommending that this be done. They °

. believe it is necessary to .protect the President and his famlly,:-
- the structure of the White House, the hundreds of people who work

there, and the people who come and visit there,- both on official
business and as ordinary citizens. They believe it is necessary
to protect the White House agalnst the klnd of attacks that were '

'sustalned 1n Oklahoma City.

Now, I want to empha51ze a couple of thlngstabout this.

'First of all, access to the White House itself will not be

limited. The area will be converted into a pedestrlan ‘mall and

people will be able to visit as they always have. They’ll be -
able to have their picture taken out front with cardboard figures
as they always have. (Laughter.) They' 11 be able to"go to -

‘Lafayette Park and protest against the Pr651dent as they always

have. And indeed, they will be able to do that more protected -

‘themselves from becoming 1nnocent victims of. those who would seek

to destroy the symbols of our freedom

We also w1ll be worklng with the local OfflClalS here to
make every effort to reroute the traffic in a way that minimizes
inconvenience and disruption to the lives of those who llve 1n,

" or work in, Washington, D.C.

: " Our soc1ety, as .an open'Sbciety, is as we saw with Japan-and
the . terrible incident in the Japanese subway, vulnerable to the

-forces of organized destruction, from within and beyond our - »
borders. And we must take reasonable predautions against them, "

not to restrict our freedom, but to secure it. And as technology;f

: changes the opportunity for organlzed destructlon, we have to .
- respond to that. ; : ’

) Ivthink the American peopleVShould See this in the same

context that they viewed metal detectors in airports. Do you
remember when they started, there were those who say, oh, this is
a big infringement on cur freedom. - But most of us now are only

too happy to. go through those" metal detectors because we see that

‘there are a lot fewer highjackings. And so it is a way of:

preserving our freedom -- by changlng to meet the changlng

" realities that technology and time give. for the expression .of
organized destruction. And we should view it in. that way.

But we should also recognize that our job is to minimize the
fear that can seep into a society. That'’s one of the reasons s
that Hillary and I wanted to have the program we had with the .=
children after Oklahoma City; because we were worried. about

- children all across America, and especially, of course, children

in Oklahoma, being literally fixated on these eVents and their

.



-vulnerablllty to. such thlngs

So, it’'s 1mportant to put them in a larger context. And in
that sense it’s also important to prevent such thlngs from: o
- happening whenever we can. Thls is-a preventlve action we're -
. ,taklng today

, 1 have asked Congress to pass thls antl terrorism
- legislation to 'give me both people and technologlcal tools -- not -
“to me, but to me being the United States, to us, to deal with the~
technological -and organizational realities of the modern '

‘terrorist threat so that we can prevent these things from

happening more ‘and more and more. And the leaders of Congress -
have pledged to pass that leglslatlon by Memorial Day. It is a
-commitment I hope they will. keep because we need the leglslatlon ,
in preventive ways. : : , , :

\ Now, what’s that got to do with what we're d01ng here today° :
© The strength of our. society is far more than our ability to stop
‘bad thlngs from happening and to punish wrongdoers when they'do -
such things. This country is still around today after more than .
200 years as the most successful vibrant Democracy in all of
human history, not because we could stop bad things from
happening, although that was important. If the Civil War had
turned out differently we wouldn’t be. here today as a. country.

If Hitler had been allowed to prevail in Europe it. would be a
very different world today. So stopping bad thlngs from happenlng
is qulte 1mportant,'1t shouldn t be mlnlmlzed .

But the fundamental strength of Amerlca, and the real reason
we're here more than 200 years is not our capacity to stop bad
things from happenlng,.but our ability to do good. And indeed,

~ our ability to be good;. deToquev111e Sald "Amerlca is great - |
C because Amerlca 1s good . : R o :

A _ So, the truly great thlngs about our country 1nvolve the j
literally billions of actions that are now taken by our 250 plus
million citizens every day of the world. They get up, they go
_about their business, and most of them do the very best they can
to be responsible, first of-all, as individuals, and then to be

' - responsible for their families, to be responsible at work, . to be

successful members of thelr communlty, to be good citizens.

 Most- of our fellow 01tlzens do everythlng they re supposed
to do pretty much when they’re supposed to do it; even things

~ _they find most distasteful, like paying their taxes.. It has loug ‘

been observed by --' I know that when I was a young law student
taking tax law, and it gave me a headache, I just couldn’t stand
-it. I hated the course; all those rules and regulations. When
it was all said and done -- the professor said at the beginning, -
in the middle and at the end of the course, "Now, remember, in

- spite of all these rules and regulations that no one can keep up

.‘,3 ._




with, and hardly anyone understands, the real thing that makes
this work is that you live in a good country where most people
- just get up and on their own, do the right thing because they-

" think this is part of the obllgatlon of c1tlzensh1p " It made al
"deep 1mpre551on on me.. - V o ‘

‘ Sc, I think that when we v1ew the problems of Amerlca today,tg
. and there are plenty of them; the 1ntolerance, the increasing
divisiveness of political forces, the seeming two-edged sword of
the information revolution where more and more information seems '
to be organized to harm instead of to enlighten, to divide .- -
instead of unit. When we look at all of this we have to see it -
" against the background of the fundamental fact that this is a

very great country full of very good people, and almost all of" us.‘“"

‘get ‘up every day and do what we’re supposed to. do,,as best we
can; that there are new and different challenges we face today.

that put extreme pressure on us in trying to do good and be goodj’f‘

pressure in the famlly, pressure in the workplace, pressure in ..
the community, and in the larger SOC1ety, that we are trying to
. .cope with economic and social stresses, and with the exposure to.
all kinds of forces in a complex modern world that we often were .
not exposed to in the past, and that ‘none. of --some of us had
never been exposed to befcre. ‘ : : :

And I think that the real trlck is how we can keep the basic
values that have made our: country great, and take advantage of
the modern world with all the things that are different. That
has always been the genius of America -- to preserve what is
‘right there in the Constitution, and to take it throughout. .
history. We know that we are capable of doing it unanlmously
.What we’re really all afraid of is that somehow we’ll be undone
either by some small minority of us who do wrong and force all
the rest of us into a way of living that is so radically
~different from what’s been before that we don’t preserve what's
"uniquely American, or we’re afraid that all these forces will -

upset the 1nternal balance ln so many of us that we' w1ll lose our -

And yet ‘we know that fundamentally, we shouldn t be
pessimistic about it, and we're- reminded of it every time .
somethlng bad happens in America. When we had a 500 year flood .
in the middle west, or that massive earthquake in California, or
the World Trade Center bombing, or the horrible, horrible tragedy

. of Oklahoma City, you see not only the loss and the evil and the

darkness, you also see the fundamental goodness of the American
people. There’s people everywhere -- just stop what their doing -
and. show up to help : o V

I remember when they had that awful hurrlcane in Florlda and'f
I went down there. The first guy I met was an lndependent ’ ,
trucker from Michigan, who literally cancelled all of his runs,:
stopped all of his bu51ness and filled hlS one blg seml truck and



brought it all the way to Florida .-- stopped his whole life. And
he was just a single business person who was not like me, an '
- émployee of the federal government, who. could maybe get time. off
" He risked everything just because -- (laughter) -- he risked
everything just because it was the right thing to. do. Here was
~this guy showlng up, and happy as a clam, didn’t have any idea
what was going to happen when he went back to Michigan, how he

" was going to put it back together. He was happy doing somethlng

»  for other people, consistent with his personal values and what he
" -had learned. in his famlly and church and what he had 1mparted to
*;hls chlldren. e : : : - :

: Now, the questlon is, how can we preserve the tradltlonal
‘values and how can we find at least a measure of the fulfillment
‘in doing right and good things in ordinary life that we find when

‘rgdlsaster strikes. 1Is. there somethlng endemic to the modern world . o
"~ or human nature that says that we can’t do-that?' I don’t thlng o
" so. But we plainly live in a world that  is changlng so fast

where . people are exposed to so many forces that the ties that

'> bind us are stretched more than" there were in the world in which
' fI grew up. I don t think there 's any questlon about that ‘

. . The opportunltles for 1nd1v1duals to have thelr 1nternal
‘equilibrium upset are far greater today than they were a N

generation ago. .It’s important not to romanticize the past,.

however. Remember what Will Rogers said about that? "Don’t tell

me about the good ole’ days, they never was." 1It’s important not - C

.to romanticize the past. . While I grew up in a society which was
much more stable, and where I didn’t have .anything llke the kind

" of forces bearing down on me. that teenagers do. today.  When I was

child I also lived in.a segregated SOClety, in which a huge'
number of people ‘my age were never going to be given any - '

- opportunities that I took for granted So it is- 1mportant for us

not ‘to overly romanticize the past,’ but also to recognize . that
the present is changing so fast and people are exposed to so many
‘different things that it is very, very difficult to build the‘
kind of coherent, character-based society that builds both’
“individual and social responsibility, and gives people the
necessary balance between stability and change that allows’ you to
- 'live the fullest p0331ble, most rewarding life, and to have a.
society that is both growing and vibrant and stable. I think we

~,*all recognlze that as a sort of central challenge of - thlS time.

- And I thlnk what happens when a blg dlsaster occurs,;‘
everybody throws off all the things that are bothering them and
‘gets back -to basics. People stop looking at each other as a --
people of different races or religions or philosophlcal‘p051tlons

' or political parties, and realize that there is a common humanity -
- there after all. The trick will be to manage our differences on -

a dally basis in a way that recognizes our common humanity and to
£ind organlzed ways to stamp out the social evils that are
Aconsumlng us, wlthout dclng away with our personal freedoms..]And
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I belleve ‘that we can do these thlngs

I belleve that sometlmes we throw’ up our hands too much in

v"the face of all the difficulties that we have.  But we have to -
1dent1fy what the problems are and ‘move on them ' o

.1 also belleve that the central 1n81ght of what Dr Etzlonl
has done is important to emphas1ze here. Everyone has a role to.
play. And we can solve this in a free and open society, not by

‘any governmental policy, but by government llke every other part
of soc1ety, playlng 1ts own role. . A o ‘

If we could start with some of the problems that are

dlSlntegratlng forces in our society. I would like to focus on :

some that we don’t often focus on, and those are the economic -

‘ones. We all know we have too much crime: and violence and drugs

and famlly breakdown. ‘And I don’t mean-to minimize those things,

- they are profoundly: 1mportant But we are aware and sensitive to

those things.

I want you also to -think about - thlngs‘that may - bevmore'-

V«pedestrlan, but also‘are relnforc1ng the problem that we come

here to talk about.

The average American today is worklng a 1onger work week and .

‘spending fewer hours with his or her children than they were 25

years ago, for the same or lower wages they were making 15 years -

- ago. Literally, 60 percent of the American work force is making

the same or less when you adjust for inflation, than they were
making 15 years ago, and working harder and spendlng less time
with their children than.they were 25 years ago.. 'Family income

,has gone up in many places only because there are ‘now - two workers

1n the famlly

There is also in our: country a feellng that there is much

‘less security because more and more people are changing their

jobs.. The census tells us that there’s been about a 14 percent
decline in earnings for men between the ages of 55 and 65 -- -
excuse me, 45 and 55. It could have something to do wlth the so-
called angry white male phenomenon. So that when people reach
the peak of what they thought was going. to be there, not only

their earnlng capacity, but their ablllty to have a profound and
. positive impact on their families and on their society, their

communities, many of them now are at ‘a vulnerable period when

‘they’re having to deal with changes that they took for granted
‘when they were in their 20s, but never expected to have to face

all over again in thelr 408 or early. 503 . This is a profound
thing. L ' -

So that we at least thought when we started out in llfe we
have different kinds of thlngs to feel anxieties about. as we got

older. I mean, just getting older is bad enough. {(Laughter.)
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And now, we'’'re hav1ng to feel anxieties about thlngs that we
thought would be behind us as a people into our 40s and 50s.
This is a profound thing. No one has really studied the |

implications this has for 01tlzensh1p, and why more and more
people may be vulnerable to siren songs of resentment that d1v1de B
‘us 1nstead of unlte us. L _ S

I m telllng you, there are mllllons of ‘people that go home
‘every night and sit down at the dinner table and look across the
table at their famllles and wonder whether they have failed them, -
“when all they ever did was show up for work, because of the way -
the global economy has impacted on them in thls soc1ety This 1s(
a 51gn1f1cant thlng ‘ : : : , :

And when you comblne that wlth the fact that there is so

much mobility in this society, much more than ever before. It is.

more difficult for many of these people to get the kind of
support networks they need in ‘their communities because a lot of
-folks live in communities where neighbors don’t know their
neighbors anymore. And if there’s a high crime rate in the
fcommunlty, ‘they don’t have any way to get to know them.

So that all these thlngs need to be seen in that context.

. There is a great deal of uncertainty out there, which makes’

people yearn for certalnty, but also makes them vulnerable to the

wrong kind of certalnty, certainty that. pits people against one

" anther instead of gives them a way to say, here are my problems,
what are your problems, let’s get together and flgure out how to

solve them. _ o : »

" So'I- thlnk ‘that the sense of llterally, physlcal
'lnstablllty, so many adults feel, make it more difficult to hold
our society together and make it more difficult to impart the
fundamental character: strengths and traits and the accompanylng
security of knowing that you’re in the right place 'in your life; .
that are essential to a strong soc1ety~—- not an excuse for not
doing it, but it’s 1mportant to’ understand the context in whlch
we operate here. : : L o

, Now one of the thlngs that we have thought about in our
admlnlstratlon is that in this environment, when so many of our’
children are in families that are, at least not traditional
families, when their parents are working -- working harder and
maybe spending less time with them, and when their nelghborhoods
may be less settled and in many cases, less safe, it is more
important than it has been, perhaps, in immediately preV1ous
years, to reemphasize the role of. character education in our .
schools. Something which once was. taken for granted as a part of
education, sort of faded away, and we believe, should be brought
back. We know it has to be a supplement for the work that
families and communities do, not a replacement.u We know there’s
no substitute for the character lessons that are imparted to
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- people. by thelr parents and grandparents, or for the guldance
‘that a father or mother.can bring, or maybe even more :

- importantly, for the sense of security and rootedness that the
right kind of relationships'within families give us all. But
still, I think it‘’s important to-recognize that all of our
_chlldren show up for school sooner or later and character
education can be a vital part of building the kind of society

"that recognlzes respons1b111t1es and has a sense of communlty

This is an issue I’ve been 1nvolved w1th for years Several

" years ago in the mid-80s, I served on the Carnegie Commission for

,middle school‘eduCation. There were to governors on that
commission, I had the privilege of being of being one. The other
was the distinguished Republican Governor of New.Jersey, Tom .

. Kane. And one of the recommendations we made was that we should

" teach our children in 'middle school, with specific objectives, to
"behave ethically and assume the responsibilities ‘of citizenship -
"in a pluralistic society", and that we had to connect our schools
to our communities, which together share respons1b111ty for each

. student’s success.

When I became Pre81dent, ‘we started to work on thls through ~
the Department of Education. Secretary Riley has helped us to go
a good ways toward the rlght klnd of’ 1ntroductlon of values into
Vour schools. - : A . :

Everybody knows that educatlon 1s about more than 1ntellect
Everybody knows, as my ‘mother used to say, there’s a lot of smart .
- fools runnlng around in this old world. (Laughter.) And what we
want to do is to build good c1t13ens as well as 1nte111gent '
people : : o

L We need to learn what it takes to bulld up and not tear down
- soc1ety over the long run. So we’ve worked hard on that: ' Most
of you know that the Elementary and Secondary Education Act ‘
. contained new authority for - programs that foster character
education for us to support them. ‘And in partnershlp with local
communities, we are now making stateées eligible to compete for
grants to help to support the institution of character education
programs in local school districts all across the country. I
personally long for the day when this is, once agaln, a regular
part of the curriculum of every school- dlStrlCt in the Unlted
sAStates I think it 1s very, very 1mportant

The Safe and Drug Free SChOOls program, wh1ch is one of the
things I‘'ve been flghtlng for in this little rescission battle
" we’ve got going on here in Washington today, also has specific,
expllclt efforts in it to create an environment in which children
are able to learn and in which we not'only make drugs --. schools
safe and drug-free by negative actions like security dev1ce, but
in which we change the attitudes of children about what is
acceptable w1th1n the schools, what 1s acceptable conduct w1th1n
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All of ‘you know that there is some evidence out there

‘already that these .character education programs really work to

lower the drop out' rate, to increase educational performance, and’

_to increase good c1tlzensh1p It is elementary. It is simple.
“But I think it is profoundly important that young people be-

taught that it’s important to tell the truth, that’s it’s

important to be trustworthy and for peoplée to be able to rely on N

you, that’s it’s important not to abuse the freedom you have by
undermining other people’s ability to exercise their freedom.

* They need to be taught certain basic things in the context of the

school environmernit, which is after all, for many of them, the

. first diverse community they will ever be a part of.. So I feei ‘
- very strongly that this is: part of what we ought to be d01ng, butf

not all

1 think that, ae I said, ’the fnndamentel'1n31ght'thet I have
gotten about how to do this from Dr. Etzmonl, is that we have to
build networks. And: this, as'you know, is the second conference

‘on  character bulldlng we’ve had where we'’ve welcomed people to

the White House. I would very much like to see this
institutionalized as an annual event that goes way beyond my

-administration; that encompasses Republicans and Democrats andw~'
_that has nothlng to do with pOllthS (Applause ) . -

Indeed I think we should view thls effort in our country‘
not as blpartlean but as non-partisan. And we need to. think

.about ways that we can continue to build networks that work

together for a generatlon Because a lot of our problems were a
generation in coming and they’re going to be a generation:in
going. And because there is nothing we can do that will stop the
world from changing as quickly as it is; so we’re .going to have’

“.to work harder and harder to think of ways that keep-the ties
. that bind. Therefore, I believe ‘this. should become a permanent

flxture of our national dlalogue

I would llke to also, from my' p01nt of view, take thls up. a

notch in the present time.’ because of -the dimensions of our .

challenges. On June the 21st, I'm going to invite leaders to- .
come here  from all around the country to listen to each other, to
open a dialogue,. to try to find common ground on-our great.social -
challenges of the day; and to talk about what it would take to

" . build not only good character but good citizenship from people
individually and in groups. And to see whether or not we can

accelerate this dlalogue throughout ‘the country.

' I am 901ng to ask academlc and bu31ness leaders, rellglous
leaders, media people, people from the sports community, people S
from other aspects of the private sector, and of course,.

‘.government folks, to try to bulld the klnd of partnershlp that I

think 1s necessary



_ . James Madison once said that all governments required virtue
of their citizens but democracies needed it more than other kinds
of government.' And I believe that. Some of you may know that

" Hillary is now working on a book about .the responsibilities we-

- owe to our children. The title will come from that old African
‘proverb, it takes a whole v1llage to raise a Chlld

A Now, I ask you to thlnk about this -~ and I would 11ke to
make some closing remarks about where I'm going with this June
21st coriference and invite you to give me your ideas about it.
think that in the world we are living in, it will take a lot’ of
people, and not'just'g0vernment programs, to keep our children
‘off the streets and in school. It will take every parent’ .
..teacher, friend and loved one we can. find to teach children,

- given all their different circumstances in American today, the
differences between right and wrong, and to give them the kind of
self-esteem they need to do well in a.troubled world. To say no
- to the right thlngs but alsoc to figure out what to say yes to,

- which in the: end - is the ba51s of the quallty of. llfe we all ‘

c‘llve.“

. And I am absolutely conv1nced as I have watched the

patterns of life in our society, ‘that as people go through.
different stages in their lives, or their in different places in
soc1ety, most of ‘them are not most .influenced by government;
there are other forces which are: 1nf1uen01ng them, and that we
all have to pull together if we're g01ng to have ~any hope of
-succeedlng in thlS enterprlse

. If you look at business, for example -- I mentloned the

. reconomic changes -- I had to fight 1like crazy for the Family and .
Medical Leave law. ‘It had already been passed by Congress tw1ce'
and vetoed twice by well-meaning people who thought that --.

" “business people said, "Oh, the world will come to an end 1f the
- Family Medical Leave law passes "

‘ - But it cannot be, if you thlnk about it, first and foremost
-- it cannot be that a society where the economic forces require
. most adults to work, women and men, even parents of very young
‘children -- it cannot be that a good society can be bullt unless
‘people can succeed as both workers and parents : :

If we cannot succeed as workers, then our standard of living
‘will fall and everything that we think about America will begin
"to be eroded. But if don't succeed as parents, then we’ll have a -

lot of people will money and miserable lives. And we have too =
‘many people in this country today, not only poor: people, but
people who aren’t poor, who have mlserable lives.

_ -80, the first and most fundamental thlng we have to say is,
- how are people going to succeed as workers and as parents? The
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'government can do the Famlly and Medlcal Leave law but that s

" just the first step. How can you justify the fact that most

‘people are working harder for less money when business proflts

are up and corporations are up. We had record: numbers'of new’

millionaires last year. I like that by the way. I don’t think

wealth formatlon is bad I thlnk it’ s good ‘ R ’
But the thlng that holds a democratlc s001ety together is

- that everybody gets: their fair share. In the 12 years before I

- became President -- this has nothing to do with government '

policies nearly as I can determine..-- executive salaries went up

four times as much as workers salaries went up in major American

corporatlons and three times as much as corporate proflts went

) up.

And you can say, well 1abor S not worth as much as it used
to be because technology means fewer people can do more with .

less. That may be, but all those people are still- -people. They
‘have children to raise. They have mortgages to pay ,They haVe‘

. problems to confront

One of the companles that I really admlre in this country
today has set up a system in ‘which both the workers and ‘the |
‘executives get paid based on the performance of the company. So
that when the company does well, the workers have just a big a
. gain as the executives. And if the company has a bad turn the
- executives have to take an even bigger hit percentage wise than
the workers. Now, that the kind -- they also have as part of
their bonus program a $2,000 a year grant to every child of every
employee in the company that. goes to college. They have one ‘
person that sent 11 kids to college working for that company.
(Laughter ) "The only reason I'm not telling you who the company~
- is,-is I don’t every person with six or more- chlldren in Amerlca
fto go apply for work there.. .(Laughter > :

But don t you see,_here is a company that says, okay, we‘
want to make money, we want to do well, we think we can do right
and do well. We want a -- we believe we’ll make more money if
- the people working for us know they can make more money 1f the
; company does well. : : . 5 .

This is part of citizenship. I‘m not suggesting the
government -should mandate this. ~ I‘m talking about partnerships, =
‘retworking, community, open and honest discussion. But first and

foremost, most of the work of building character in America is -

going to be done in the family and you must make it possible for
people to succeed as parents and workers. So, that should be a
part of this debate (Applause ) ' -

- Now, the media has a responsmblllty here. 'We have tough

 choices to make as a country. 'People need to know the facts that -

will shape thelr future -- 1mportant for adults, 1mportant for
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children. Let me give .you an example: A weekly reader is
launching a new project to teach the value of citizenship to
young children through stories. That’s a good thing. That’s the
- gort of thing the media can do. I’m not suggesting the '
“government should mandate it, but we should talk about it.
_ Nobody should feel threatened or feel like we’re trying encroach
on the First Amendment by discussing the power on social behavior
that the media has. = We should be able to dlscuss it wlthout
anybody being defen51ve about it. :

~ Here in Washlngton we are facing dlfflcult but 1mportant
issues of public pollcy We have two huge deficits from a public
-policy point of view. We’ve got a government budget deficit, ‘

which is much lower than it was when I became President, but it’s _u

too big. BAnd we do need, .in a global economy, a balanced budget
because we don‘t want to be more dependant than we have to be on-
out31de forces And we want to be able to 1nvest in our future

'But we also have a blg educatlon def1c1t and tralnlng - .
deficit compared to many other countries, and compared to what we
need for America-to be the strongest and greatest economy 1n the
world in the 21st century. : : ,

So, we’ve got a blg, tough de0131on here - How are we going.
. to solve . one without undermining the other?  Can we do both- at
the same time? If so, how? Now, this can immediately dissolve °
'into a huge political screaming match in which one party sticks
up for one,; the other sticks up for the other, everybody gets
reelected at election time and nobody gets anythlng done That
would not be good.

" What we need to do is to flgure out how we .can reach across the
divides to a common consensus that w1ll permlt up to pursue both -
these objectlves at the. ‘same tlme .

: The - Amerlcan people are ready for some tough de0131ons and

dlfflcult medicine but they want to know that it’s fair and
sensible and what’s down there at the end of the road. And to do
it, we need to get information in a way that is not designed to
divide us, but is designed to shed more light than heat. And it
is a very dlfflcult thlng, but very 1mportant ’ - ,”

Rellglous -and communlty 1nst1tut10ns have an 1mportant role'
to play. You know, if every church in America -- every church in
America -- had not only a vigorous program for it‘’s own members
and the people it’s recruiting, but also an outreach to a fixed
-number of famllles ‘and children to fight the problems of out-of-
wedlock birth, teen pregnancy, drug addiction, school dropout --
if every single church had just a fixed and reasonable number of
‘kids it was targeting, it might have more impact than all the :
-government programs we could ever dev1se (Agplause ) D

This is the most rellglous country in the‘world. We have
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‘the largest number of- churches, ‘the most dlverse group of people

worshiping in different kinds of rellglons And, again,. it’s not
for the government to require this, but it’s worth talking about.

-Because there is a great debate today in the religious community

about whether the best thing you can do for society to make it.

~better is go. out and try to actually work with people who are 1n
“trouble and make them better individually or to simply make
political. prescrlptlons that everyone else should follow; and if

they do, fine,- and if they don’t, we 11 walt for the next-

”nelectlon

So, I thlnk thlS is a. debate we ought to have Because -- I.
have no objection, by the way, to the political debate, and I
have. encouraged the people of faith who come to.different™

political conclusions than I have to be' a part of the debate. I
don’t -think that’s bad. But I think we are not purely. elther '

political animals, people who go to. work, or churchgoers. We

also have community responsibilities and opportunities. ' And the.‘

organized churches of this country can have a-bid impact on
changing the lives of people and improving the character of

. people, and the prospects of people today in the country. And

many do. Many do. If all did it would make a’blg dlfference in

our ablllty to move forward on common ground

If you thlnk about -- let me mentlon the entertalnment

ejlndustry, there’s been a- lot said about -that and I got a big

standing ovation at the State of the Union from both Republican .
and Democratic members of Congress when I talked about the damage

‘that comes to our society from incessant, repetitive, mindless

violence coming through entertainment. There are lots of studies.

showing that young people tend to get numbed to violence, ‘and to-

the consequences of 1t, from constant overexposure to- 1t.

And 1 say thls, not to. polnt the flnger at anybody I havefrf

"enjoyed more than my fair share of what T would call cheap -
thrills movies in my time. So, I am not being sanctimonious
“about this. I'm just saying it is an established fact that if

children from very early ages are exposed to huge volumes of a

. certain kind of entertainment, it desensitizes them to the same

sort of conduct in the real world +There’s lots of evidence

_about that

And that s why, frankly, I welcome the networks’ recent

efforts to reduce prime-time violence, and why I would applaud

the decision that Time-Warner announced this week to set’
standards for controversial music and to balance creative

expression with corporate responsibility. And I applaud the

efforts of Bill Bennett, who was here yesterday, to get that
done. The country owes him a debt of gratltude and we should

applaud Time-Warner, as well (Applause )

The Chlldren s Educatlonal Telev151on Act -- Telev181on
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Educatlon Act was passed back in 1990 I thlnk there is more to
do here. We need -- the broadcasters need to read that. Act again
and adhere to its. spirit, as well as to its letters. We should
be thinking twice before movies and rap music that celebrate
violence against women or law enforcement officers are put out

~ there in huge volume, in plllng one on top of one’ another.

There is a connectlon, in thls sense, between words and

deeds.  We do get dulled of that to whlch we -are. overexposed in a»""

banallzlng way

Let me flnally say that I think pollt1c1ans have a :
responsibility here And instead of criticizing others, let me
start with myself. If you want to be an elected official in a
~ Democracy you must, first of all, get people to identify w1th you -
more than your opponent And you must say, here are the =
differences between. us, and here’s what I stand for; here are the

*- choices we face and here are the decisions I would,make, And

here is why I would make those decisions. So- in that sense,
cconflict and dlfference and leldlng up the electorate are ‘the -

- essence of politics.

' But there is a blg diffeérence between d1v151on, and
difference of opinion, and destruction and demonization. And
there is a big difference between difference . and dehumanization.
Let me 3ust begin -- let me just -- I‘1ll start with me, because

- this ' is somethlng I've been through in last few weeks

I know that I -- I don’t’ know of a p011t1c1an that hasn £
done this that’s been around very long, but 1’1l tell you, I
don’t know how many times that I have made references to ‘
‘government bureaucrats, r1ght° ‘Because when a polltlclan stands -
‘up and says somethlng ‘about government bureaucrats, 99 times out
.of 100, the words is used in a pejorative sense,\r1ght° ‘And it’s
‘used to remind you of the fact that the person you’ve elected is
not really a part of ‘the government, he’s a- part of you. “That
he’s more.like a tax payer than a tax consumer.. ' And we know you
resent paying. your taxes, - and we. know you think a lot of it ‘is
.wasted and so, if we who are elected talk about government
' bureaucrats, 'you’ll know we’re still on your 81de ‘even though
'we re 11v1ng over here on the other 51de 7

That’s the deal, rlght You hear'lt all the tlme ,
(Laughter )  You know what. I'm talking about. Now, almost --
first of all, there is some individual truth to all this. That -
is, there is hardly an American living who hasn’t had sonme
encounter with the government: that was,dlstasteful right?
(Laughter.) Because as long as people.are running the
government, they will be like people running churches, people
" running businesses, people running whatever it is you do, people
are imperfect. And they’ll mess up "And when they do they drive
other people up the wall
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But the government has a special relationship to people
because it has the power of law behind it. So, almost everybody
can remember someone who was at least rude, or perhaps a law
enforcement official that abused authorlty on occasion, or a tax
" person who was really unfair, or a regulator ‘who was overbearlng
. Almost everybody has had some experience because we live in a
. society of human belngs where people mess up "So, there is some
truth to that ‘ : S :

It is also true that ‘at thls time, the government tends to
. lag the private sector in changes '~ Sometimes that’s good.
Sometimes that’s bad. But it does because the environment in
~which the government operates is not as’ competltlve. ~But that
is, we normally have -- we have ‘more of a monopoly on 1ncome and o
customers, so it lags :

- On the other hand that’s not all bad because it helps to be
a’ force of stablllty too, sometimes, in times of great change.
‘But the ‘government, in the end, must follow the great trends of
~the day. So, must the government become less bureaucratic, more
" flexible, more open? Will it be smaller? Will fewer people do
. more with less? Absolutely - All that w111 happen.» '

: We had to take the size of the: government down. It’'s
already over 100,000 smaller than it was when I became President.
We ‘had to get r1d of hundreds of programs that just didn’t make
any. sense any more. We have to.do these things. And we have to
take it down more. —We have to continue to reduce unnecessary
- spending. And we’ 11 have to have more people take these early
gretirement packages and all that. That's all true.

But that s_dlfferent from saylng government bureaucrats in

a demeanlng ‘way. Let me tell you something -- you think about
‘this. The children who died in that child care center in
~ Oklahoma City were the children of government bureaucrats. The

people who were carried out of that building from the Agriculture-
Department; from the Veterans Affairs Administration; from the '
Housing and Urban Development Department; and from all of our law
“enforcement agencies, the Secret Service, the ATF, all of them.
They were all government bureaucrats. And I will never, '

know1ng1y,'use that term agaln. (Applause ) '

. So we've all got to start with each other here I don't
know that that’s a very good character example. I don’t know
that that does much to build good character, when you identify a
group as-a group and pretend that as a group, there’s something
wrong with them.

v So I would say to’ you -- ‘to all of you, I am ba31cally very
»OptlmlSth about the future of this country. I know we’re more
viclent than we need to be, but we always have been. We always.
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have been and we need ~—’we‘ve get te éet alhoid of it‘ And I

know we have to many out-of-wedlock births, but it’s a trend that

.is gripping an awful lot of western countries. And people have

.forgotten, in my. 3udgment,,the profound emotional .consequences to

the children who grow up in unstable and inadequately supported
environments. . So we’re not alone in that. We have" way too much
drug addition and we are, ‘really, almost alone in that. Hardly
any other advanced .country has anything approaching the 1evels of
violence and drug addltlon we do.  So we do have profound ' :
problems o . . ‘ e

; Our polltlcal debate is too polarlzed 'And we have a . lot of
people who talk a lot about what’ 8 wrong with everybody else and

~ -don’t do very much to change it. ~ There are all kinds of

problems. But look, this is not the Great Depressxon, this is
not World War II, this is not the Civil War, we ‘are not startlng
from scratch 11ke the Founders dld :

We~know what to do. We know the dlfference between rlght

"'andfwrong - We know how to do thisg. And we can do what. we have.

to do. We can do this. This is not a cause for wringing of

‘hands. It is difficult. It is a new challenge to figure out how

we all work together and still leave room for our differences,-

. how we 1dent1fy the specific roles of the. various influence

centers in our society to re- 1nst111 character and glve a- good V
11fe to our peOple - : v '

But the fundamental fact is that thls is a very great :
country, and nearly everybody is still gettlng up every day‘and Y

~doing the very best they can'to do what is right.. Nearly

everybody desperately wants to have children who: have good

‘ character, ‘and who do good and who are good -- nearly everybodyﬁ

'So'I think what you are here about 1s profoundly 1mportant

But what I want to say to you is, ‘do not be dlscouraged In the

light of the whole: history of our Republlc,.thls is our jOb at
this time. It is not an un-doable job. It is profoundly .
important. It will be difficult because of all the forces:
worklng on people’s state of mind that undermine what we have to
do. - Because it’s so much easier 1n,the world today to identify-
what we’re against instead of what we’re for. It’s so much

‘easier in the world today not to look at the problems within our
- own hearts and minds because we can always find somebody ‘we think
is worse. So it is so much easier to put this off and-delay 1t

And there are no.institutions really for brlnglng us all
together, across all the lines that divide us, .in our common

" cause of building what is good about America and building up"whatAf‘

is good within the character of our people But we can do it.

- And I belleve we w1ll

" Thank you very much , (hpplauee.)
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