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MEMORANDUM FoR HiLLARY ROD HAM CLINTON' 

/ FROM: Brenda Costello 

SUBJECT: Briefing for Thursday, Juite6 " 


Conference on Character' Education 

-friefing 

-Bio 
-Conference Program , , , 
_'ml Clmton May Launch 1,000 Chips;" The Montgomery Advertiser, 3/8/96, 

,';President Clinton's remarks at Character Education ConferenCe, May 1995 " 
-Communitarian Network Platform on Character and Values Education ' 
-"Teaching'Iohnny to Be Good," New YorkTiines Magazine, 4/30195 
-Article by Arilitai Etzioni, Atlantic Monthly. 7/94>" 

, -itA Comprehensive Approachto Character Education," by 'Thomas Lickona, Chapter 
9, The Quest for Arilerica's Character" . " . 

Remarks 

-Conference'on Character Education 
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June 5,,1996 

REMARKS TOftB CONJ'ERENCB ON'CHARACTERB,UILDING 

, DATE: 'June 6, 1996 
'. ,'LOCATION': ,,' Harvin Center 

George Washington universit;y 
TIKB: ",5: 00-5: 30 pm 
FROM: , lta~yButton', " 

I. PURPOSE 

'TO speak at ,the Confer-enceon Character Building 'to an 
'audience of more than 350 leaders in education. 

II. BACltGJ,tOUND 

The ~ommunitarian Network 
Founded,in 1993 by Amitai Etzioni, the, GOpImunitarian Network 
isa non':"partisan coalition of,'organizations and '"Individuals 
comitted to shoring up the moral, infrastructure. of society.;· 
The Coinmunitarian Network is hosting a Conference on. 

: Character Building to' examine WCiys to introduce character­
ed\lcation'. programs into schools.; The organization believes 
thatschools~- in addition to families,neighborhdods,and 
the nation as a whole -- are the ,key foundations ofa civil 
society, and, that, it, is through t-hese 'institutions' that' we . ' 
gain "a' sense' of our 'shar~d personal ',anCi, civic 
responsibilities. " ',' , ' 

As you know, ,~r~ Amitai'Etzioni isa sociology professor at . 
the' George Washington ,University" and formerly taught ethics 
at Harvard Business SchooL His 1993 book, The Spirit 'of ' , 
Community; Rights. ResponsibilitieS and the Communitarian' ' 
Agenda outlined the basic principles of cOlnmunitarianism; 
he also writes occasionally for the New York Times" the 
Washington Post and the Wall stre(3t' Joui:nal~ " ' 

. , . . . ,., 

NOTE; Dr. Etzioni recently came out. against the v-chip, 
saying that'it "is like putting ,an important part ,of ' 
parenting'on automatic pilot. II The>article,' '~Bill Clinton 
May ~unch 1,000 Qlips, II by William Raspberry, is attached. ' 

Conference on Character Building', 
This week's Conference on Character Buildlng is,co~hosted by 
the Communitarian Network, the WhiteHouse ,and Senator,s' 
Kassebaum and Bradley. The three-day conference includes a 
town hal~ meeting hosted by, Secretary Riley, speeches by 



/ 

Newton Minow,'Miltonchen and Zoe Baird, and task force 
meetings on'sports, 'interpersonal relations, self-discipline 
and empathy, family involvement, civic education and 
community schools. (Complete program is attached) 

, The 'Conference begins Thursday afternoon at George , 
Washington University, ~ontinues'on Friday at the Russell 
Senate Office Building, and ends on saturday with an all-day 
session at the Old Executive Office Building. Last year, as 
you know, the President spoke at the White House portion of 
the' conference. His remarks are attached • . , 

III. PARTICIPAJrl'S 

stage: , 

-lIRC (HRC will be seated'next to Michael Bocian) 

- Michael, Bocian, Conference Coordinator, ,Communitarian


'Network, 
Dr. Amitai Etzioni 

'- Esther Schaeffer, Director ,of Education Programs, 
Communitarian Network" 

Audience: 
,';"'Approximately'380 leaders in ,the education field. 

, IV. SEQUENCE' 01' ,EVENTS 

- Amitai Etzioni, President and Founder of the Communitarian 
Network, to deliver welcoming remarks and introduce HRC ' 

- lIRC to deliver remarks , ' 
Exit stage right, work ropeline fr'om left to right 

- lIRC proceeds to motorcade escorted by Dr.' Amitai Etzioni 

V. PRESS PLAN 

Open Press 

VI. REMARKS 

Provided by Lissa Muscatine 
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" AMITAI ',ETZIONI 

" , 

Dr. Amitai Etzioni is,the first universitYJ?:t:0fessor of 'The Ge6rg~
Washington University. 'He ,is the 1:995 past-presl.dent,of the American 

, ,Sociological Asso,ciaCion, In 1987-1989, he served as the Thomas Henry 
Car~oll Fo~d Foundation Professor at the Harvard Business School, He 

, served as Senior Adviser in' the White 'Hous~· from: 1979-19S0~' He was 
guest'scholar at the, 13rookings Institution in 1978-1979. ,For 20 years 
(195B ... 19'1B) , he served as Professor of Sociology at Columbia University; 

pa:r:t of the time ~, as Ch~irtrtan, of th~ depart-ment"" ' .," , 

He 'founded and 'wa.s the first president (' 89-,' 90) 'of the 
international 'Society for 'the Advancement,of,Socio-Economics and is now 
an Honorary ,Fellow. He is the editor of IDe Responsive Community: 
Rights and Re~ponsibilities, a communit.arian quarterly . In 1991, the 

, press, started '. r~ferring to,' Dr. Et2ioni ,as the llgUru" of the, 
communitarian movement. 

He ,is ' t.heauthcir of ,fourceenbooKs, 'including, A Comoarative 
Analysis of Complex Organizations, Modern, Qrganizations, Polit.ical' 
Unification.· The ,Active SQ.Ciet~, Genetic Fix, Social Problemq. An. 
Immodest Agenda, and Capital Corruption, ,The Moral 'Dimension; Toward a 

.New Economies,' and ,most' recently, -:r:be Spirit of Community: Rights, 
Resoonsibilities agd t.he Communita:t'ian Agenda (Crown. Books,. 1993). 

Or. Btzioni's achievements in the social sciences have been 
acknowledged by several fellowships, including those given by""the Social; 
Science Research Council'(~960-6l), The center for AdVanced Study, in the 
BehavIoral Sciences. (1965-1.966), and The Guggenheim Foundation (J.968­
69) . ' ., . ' 

, . . . .:.', ' .' 
, . . . , . " 

Outside of academia, Dr.E:tzioni' svoice is frequently heard in the 
leading news media, ,ill articles in publications such as The New Y'orJs' 
Time§, Th~ Washington' Post 'and . The wall Street· Jou~nal and in' 
appearances onnetwork,television~ , 

He founded ,the ,Center for 'Policy Research, anot-for-profit 
corporation dedicated to ' public' policy"in ,1.9Ei9,and has been its 

'<director since its inception. 

In 1:976, the American Revolution BJ..centennial'Administration 
accorded Dr. Et.zioni a cert.ificat.e of appreciation for his outst.anding 
contribution co ournation/s bicentennia.l:, eo~~oration~ , 

A 1982 study ranked Dr. Etzioni' as 'the leading' expert- ,of 30 who 
ma.de"major contributions to public policy in the preceding decade. ll 
He was awarded an honorary degree by The University of Ut.ah in' 1991 and, 
by Colorado ,College and Connecticut: College .in 1994. 

ae2\shrtvita.c
,. , 
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CONFERENCE ON CIlARACTER BuILDING 
Organized by The Communitarian Networkt and Hosted by the White HOuSe &. Congress 

, , Thursday, June 6, 1996' 
(Marvin Center. The George Washington University, 800 21st Street, NW), 

" 

11 :45 am, 12:30 pm. and 1:1 S pm, , " " , 

Noon-2:00 pm 

,,2:00-2:30 pm ' 

2:30-3:00 pm 

3;00.:-3;30,pm 

3:30-6:30 pm 

" 
6:30pm 

Evening' 

Buses depart the Holiday Inn on the Hill for the Marvin Center. Please, register early. 

Restaurants are in and near the Marvin Center.' ' ' 


Registtation (Marvin Center, 1st Aoor lobb,.). 

Welcome (Dorothy Betts Theater,Marvin Center. 1st Floor) , 

Esther F. Schaeffert Director. Education Programs, The Communitarian Network ' 


, " 


,Television. and Chariu;ter Education: Fri~ndor Foe? (DorothyHetts Theater) , 
,NewtoD Minow. Former Chainnan. Federal Communications Commission ' . . 
TekvisioTJ cmd Ckzracter Education: The Key Role (If £:cUenrs (Dorotby Bens The.ar.er)' , 

'Milton Chen. Director. KQED Center for Education and Lifelong Learning 

Open Hearings o/Task Forces. All attendees are irivitedto participate. ' ' 

Jd~ntification of: . ' .. 

.. Priorities for coming year . 

• Additional organizations and individuals to be involved . .. 
• Topics requiring furore research by task forces or The Cornmunit.arlan Network. 

, , 

MethodsJor Building Self-Discipline and Empathy. 
. cHAmS: Sheldon Berman, Hudson Public·. " . 
Schools; and Diane Berreth. Association for . 
Supervision'and Cuniculum DevelopmeIit 
(MBrVin CCD~. Room 403) . . 

·The Role o/Civic Education 
CHAIR: charJes Quigley, 
Center for Civic Education 
(Marvin,Center, Room 405) , 

The Rol~ ofFamily Involvement· 
CHAIR: Roberta Doering. 

National School Boards Association 

(MMvi.n Center, Room 413/414) 


. 

. Edtu:ationjor Inteipers,onal Relations • 
Family life. aruJ.11!1i.macy . . 
CHAIR: Amitai Etzioni. 

; The Communitari~ Network 
(Marvin Center, Room 4(6) .. 

.. .. BuiltJ.ing'Cha.~acter through SpOTtS 
CHAIR.: RusseD Gough, . 
Pepperdine University . 
(Marvin Center, Room 402) . 

. Community Schools 
CHAIR: Mary Bnibeckt , 

Boston College 

(Marvin Center. Room 404)
. '. . ". 
.' '. 

Buses depart the Marvin center for the Holiday Inn on the Hill (415 New Jersey Avenue. NW).. 

Dinner on own. 

. This coriference ir cosponsored hy TheCommimitarian Network· 

and 1'Iu! George Washington University Centtr for Communitario:n, Policy Studi~.t.. 
. . . . 

We gratefully acknowledge the contributions oj rhe Charles StewarlMott Fowulatiof!. rh4 John Templeton 
Foundation, Dr. Joltn M. Templeton. JT., lhe David and Carol Myers Foundation, and the U.S. Department 

ofEducation. TogetheTwirh '~gislration/ees. these contributions are helping to cover the costs ofthe 

con.terence, the work oflhe taskforces. and/ellowships. 

http:The.ar.er
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Friday, June 7; 1996 
(MoqUng-Russell Senate Office Building; Aftemooll-Holiday Inn·on the Hill) 

·.}.00-8.:43 am· Breakfast on own. 

9:00-9:30 am· 	 Capitol Hill. Coffee served. , 
(Russel! Senate Office Building, Constitution and Delaware Avenues, NE, Caucus ROOlIl 325) 

9:'30-10:30 amThl! Charge from P~litical.uaJ.l!nhip- . 

·VZews on Character Building and rhe Role ofFt1dertzl uatlt1rshlp'(Caueus Room) 


, Co-host, Senator Nancy Landon Kassebaum (R-KS) . . 

. . Co-host, Senator BiU Bradley (D-NJ) 


10:30-11:15 amWJwlEverHapp~l!dt('JCivjc Vi~? (Caucus Room), . 

Michael J. Sandel.Professor of Government, Harvard University . 


,l1:1.5-Noon Exploring the Pos.ribililieS: Dialogue with.Members o/Congress (Caucus Room) 

Senator Alan Simpson (R-WY) , 


... 'Senator Dan Coats(R-IN) , 

Senator Paul Simon CD-IL) 


Noon-12:36 pm Return to the Holiday Inn on the Hill (415 New Jersey Avenue, NW). 
" 

12:30-1:30 pm ,Luncheon (Federal Ballroom, Holiday Inn on the Hill). 
, , 


1:30-2:00 pm 'How Can. Business Help? (Federal Ballroom) 

· Zoe Baird, Senior vice President a.nd General ,Counsel. Aetna Life and Cesua.lty Compcmy 


2:30-5:00 pm 	 Task Foires Meerln Closed Sessions 

Refinement of priorities and recommendations for SatUrday discussion. , 
. . .. " 	 . 

Me.thods for Building Slilf·Dis~ipline and Empalhy Educarion for lrr.rerpersoniJ.l RekirioTlS, 

CHAIRS: Sheldon Berman, Hudson Public . Family Life, an.J 1I1limO.cy . 

Schools; and Diane Berreth, AssoCiation for' . cHAm: WilHam D'A..ntonio. 

SuperviSion'and Cumcwum Development· Catholic University 

(Federal Ba11room South, 1st floor) (Cabinet Suite,. 2nd Floor) , 


, . 

TheRo18 ofCiVic EduCation 	 • BuiMIng Cho.~cter thm"Gh SpOrtS ' 
CHAIR: Charley Quigley . CHAIR: Russell Gough· 

Center for Civic Education Peppemine University 
(Congressional Room. 1st Floor) (Council Suite. 2nd Floor) 

. . , The Role of Family Involvement 	 C(lmn1.unlty Sc;hco/s . 
CHAIR: Roberta Doering CHAIR;M~l1' Brabeek·,' ' 

· National School Boards AssoCiation· Boston College . . . 
.(Judicial Room. Ist Floor) (Execctive Room, 1st Floor) 

2:30-5:00 pm , Mttting thtChallenges. Concurrent se5sion~ town~meeting style. (Feder8l Ballroo~ North) 
:E'acililator: Alilitai Emoni, The CotrUnunitarian Network . 

6:30-7:00 pm · Reception (Federal Ballroom. Holiday Inn On the Hill) . 

.Dinner (Federal.Ballroom). . 

· ·United We Sing. A: character-education program in Connecticut'" 

· Joint Chorus of the Norwalk Kendall Elementary School~ and the Washington Primary School 


PrevenlLn.g Teen Pregnancy: /:; There CQmmdll Crowul.? . 
Sarah S.Brown. Director, National Campaign to. Prevent Teen Pre8l1aney 

http:1I1limO.cy
http:i.an.Net
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, ' Saturday. June 8, 1996 , ' , ' 

(The WbiteHouse.Old Executive Office Building. 17th Street Entrance) 


.­
ir"'~5am Buses leave promptly for the White House. Old Executive Office Buildirig. 

" '", ,15-9:00 am seCurity clearance. Photo identification required. Please allow 45 minu~s for seCurity clearance. 

9:00-9:30 am 	 WilHam A. Calnon. Profe5sor of Public Aff'airs,Unive.rsiLyofMilIYland 

9:30-10:00 am 	 ' Amitai EUioni, The Communitarian Network '" 

10:()().;..11:00 am RepoT't$ by CMirs ,ofTask Fott':e.r, 

ll:lS';';'Noon 	 Responsejrom Panel ofEducation Experu , 

Paul Houston. Executive Director, American Association ofSchool Adrirlnistrators ' 

StlnsOD Stroup. EXecutive DirectOi',Pennsy)vania AssoCiation of School AdministratorS 

Gene Carter. Executive Director, AssoCiation for Supervision and Currici:ilum Development 

Victoria Ba1dwin, Prindpal in, Residence, U.S; Department of Bdueation ' 

. ' 	 " 

Noon-12:45 pm 	 Response from Panel ofGovenvnentlCommunlr:y EXperts ' , , ' 

John Barth. Director, Education Policy Srudies. N81ional Ooveinors' Association 

Ramon Cortines, Advisor. U.s~ Depeutm~ntofEducation " " ' 

William H. Morin, Former Chairman and CEo, Dr3ke Beam Morin, Ino. 

William M. Bloomfield. Executive Director. School & Main 


12:45-1 ;45 pm 	 Luncheon. 

2:00-3:00 pin 	 The Honorable President Bill Clinton and First Lady Hillary Rodham Clinton (invited).. .. 	 ' 

3:00-3:30 pm , T(.)wl'l HQll Meeting. Secretary Richard Riley. U.S, Depmtment of Education 

,/', - '~:S pm Bus de.parts Old Executive Office Building forthc Holiday Inn on the Hill. 
l. " 

\<:~)-------~-----~--..;......----..;.............-----....;...---------. 

,The Communitarian Network 


What is The Comrnuoitarian Network? , " ' 
, The Communitarian Network is a coalition of individuals and organizations who have come together (0 shore up the moral. ' 
social, and political environment We are a nonsectarian. nonpa!1isan, nationwide aSsociation. ' , 

What is the eommunibrian perspective? 

We believe that individuallibertics depend \lpon the bOJSlcri~g of the foundations ofcivil society: Our families, schools. and 

neighborhoods. It is through Ihese institutions that we, acquire a sense ofour personal and civic reSponsibilities, an appreciaw ' 

lion ofour rights and the rights of othus, and a r:.ommitmcnt to the welfare of the community and its members. 


Our mOD of the future is that: 

• 	 AU memhers qfSDt:iI!~will embrace commullitarian valnes. tilTillmJer 111mpHVaJJ, rmd ~()~mitmBnk to morollty wiU 
be erih.tmclul. Families. schools,and neighborhoods will serve as institutions thatfostCfcommunities whose members care 
about one another and encourage each other to be as ethical,and socially reSpOnsible as the communitarjan valuC".s require. 

• 	 A CDmmu.nity ojcommunities will arise. ,Instead of ~'homogenizine: melting pot or divisive separatism. we su:ppmt 
pluralismwi!hin unity. The society is richer the more we learn about one another's subcultures and arc proud of our 
respecti~e heritages; as long M we all commit to a set of COre shared values., 

., 	 ' . 

.. 'Individual rights presumeperso1U1.l rmd f()cUd resporuibUilies. Many Americans demand numerous rights but neglect 
their responsibilities. We mUSl defend Our rights vigorously but ~also Iive up to our re,sponsibilities. 

For infonnalion on cOnlmu.n.ltarit:UI publicarions. please comactThe COn1mllnirarian Network.. 2130 H Street. NW, 
Sllite 7141. Washington DC 20052. (202) 994-7997. or outside DC calilolljree. 1~00-245.7460. 

, ,Yofl1f'lll'1 (JIso visi' us on rhe web-hnp:!J.www.gwu.t.dJI!-ctpl. ' 
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CHANGESTOTHEPROGRAM 
CONFERENCE ON CHARACTER BUILDING 


Organized by The Communitarian Network ,and the white House & Congress 

, 	 . " , " '. 

, . Thursday, June 6, 1996·, 

'3:30-4:30 pm Open Hearin8$ ofTas.k Forces (time chang0). , 

5:OQ-6:00,pm " Firs~ Lady Hmary RoclliamClinton'(DorothyBetlS Theater). " 

6,:00 pm , Buses depart the Marvin Center for the Holiday Inn (time change). ' 
. 	 . .." " . 

Friday, June 7.1996 

9:30-10:30 am 	 The'Charge/romPolidtal Leadershi~ 
Views on Character Building and the Rol~ 01 Fe4eral Leadership (CaucusRoom)' 
Co-host, Senator Bill Bradley (D-NJ) unable to a.ttend. ' 

11 :I5-noon ' ,Exploring IIJe Pos~ibilities: Dialo8~e with Members ojCongress (Caucus Room) , 
. Senator Joseph Lieberman (D':CT) (replaces S,enator Dan CoaLS). , " ' " 

1:302:00 pm Schools, Character, and Citizen Service (FcderalBallroom) 

Hart'is Wofford. President. Corporation for National Service' 

(Zoe Baird will be speaking on Saturday), 


.; ...
Saturday, June 8, 1996 " 

, ' The White House. Old Executive Office 13uiIding; , ' 
PennsylvaniaAve~ Entrance before 9=00 am; 17th St. Entrance 9-:10:00 am; nO entrance after 10:00 am . 

(entrance and time changes) , , ' 

11 :15-11 :45 am Town Hall Meeting. Secretary Richard Ril£y,U~S.Department of Education 

(time change).' " , 


11:4~12:30 pm 'Response from' fa:n.elof Education Experts (time change). 
. ." . 	 ... . 

12:30-1:30 pm 	 Luncheon (time change)~ , 
, 	 ' , 

, 1:30-2: 15 pin 	 ResponSe from Panel ojGovei-nmentlCqmmunity Experts (time change) 

Alan H. Fleischmann, Chief of Staff. Lt. Governor's Office, Maryland 

(addition to panel). ' , 


,2:15-2:45 pm .How Can Business Help? ' 

Zoe Baird. Senior Vice President ~nd General Counsel, , 

Aetna Life and Casual(y Company (moved from Frida)')~ , 


The Honorable pre,gdent BUl ~Unton (invited) 
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The Montgomery Advertiser 

March 08, 1996, Friday 

.SECTION: .Editorial; Pg. lOA, 

LENGTH: 684, words 

HEADLINE: BILL CLINTON MAY LAUNCH l,OOO'CHIPS 

BYLINE: ,William Raspberry 

BODY: , 
WASHINGTON-,.President Clinton has aPl'ropri'ated a major conservative issue 

with his'campaign to require manufacturers to install the so-called "V~chip" in 
all new TV sets . The chip, as everyone knows by now; would -- in' conjunction 
with an industry agreement to encode its programming with movie-like content 

. ratings-- allow parents to block reception of programs that, are too violent or 
too sexy for the health of their children. 

Naysayers will complain that the whole idea ~hips away at parental authority' 
handing control over to faceless rating panels. But Clinton, having grabbed 

himself a doozy of an issue, isn't about to yield to such nit-picking. He spent 
last week, coddling electronics mam.ifacturers; participating in focus groups and 
soberly predicting that his purloined initiative ftmightactually change'the 

.content· of programming." 

Actually, I'm starting to like the idea that technology can extricate us from 
our moral difficulties. 

Amitai Etzioni" the George Washington University savant, says Clinton may be 
going for the wrong technology - - or-~' more to ,the point, that he shouldn it 
specify the technology at' all. Etzioni's.notion is that the government ,should be 

'content to identify the social need to bernet, and then leave i't to the private 
sector to figure out 'how to meetit~ , 

He notes that environmentalists, who once demanded smokestack ftscrubbers" as 
a way of reducing harmful factory emissions, now simply demand that the harmful 
emissions be reduced. This frees inventors to try new approaches and new 
technologies that just might give us cleaner air. In the same way, he argues, 
mandating the V~chipmay have the perverse effect of discouraging the 
development of cheaper, more effective and easier-to-use methods of cleaning up 
the TV airwaves. 

The GWU professOr's own favorite is a category he describes as "parental 
filters." You know those numbers. listed on ,the TV schedule that ai low you to . 
program your videocassette recorder to tape them with no further attention from 
you. Well "parental filters" would let you use those same codes to block the 
programs from reaching your TV screen. 

THE POINT, which Etzioni implicitly accepts, is that technology can 
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facilitate cheices that parents are tee busy temake. It is like putting an 
important part .of parenting en autematic pilet. 

What's net .te leve: abeut that? 

The president's thinking. is tee limited. TV sex and.vielence are bad fer 
children, and the V-chip might reduce their exposure. But the absence of gunplay . 

. and smut isn't eneugh te turn .out kids whe are academically turned en. Why can't 
seme genius ceme up with an electrenic device-- an "R-chip" --·te.flash a 
subliminai "read a beek" message acress the screen? 

Of ceurse, we might alseneedan "L-chipn te make. sure the kids den't check 

anything .out .of the library that they sheuldn't read~ 


As bad as Tv is, it. isn't the erily medium that threatens the morals (and the 
eardrums) of .our children. What parent weuldn't leve a nCD-chipllthat weuld 
cause the autematic ejectien .of any cempact disc whese lyrics are tee sexist, 
tee racist .or tee vulgar? 

. . . 

Clinten, reacting tethe fact that Beb Dele and Bill Bennett and other· 

censervativeshave zereed in en TV and recerds, has tee limited an idea .of the 

technelegicalpessibilities. 


De yeu think he's even'theught abeut a nG-chipn that ceuld be pregrammed at 

the manufacturing plant te bleck the fi:dng mechanisms .of guns 'whes'e .owners 

attempt te use them for lawlesspurpeses? 


·Or an urgently needed itS-chip" te disable the sexual mechanisms .of peeple tee 
. yeung (.or insufficiently cemmitted) te indulge in that ancient pleasure? 

Clinten, if he'd open up, ceuld ge dewn in histeryas the president that 
.	launched. a theusandchips. With eneugh chips, we ceuld·pack.eur churches, 
restere . .our families and (as Clinten likes te say) "grew .our ecenemy. "Weceuld 
rebuild .our cities bleck .by bleck .off the .old chip. And the'chips, it gees 

.. wi theut· sayIng, ceuld give us truly wenderful chilqren; 

The only.preblem I feresee is that we'd havete get .our kids te pregram the 

darn .. things. 


LOAD-DATE: March 08,1996 



Page 11 
Mother Jones; March, 1995 ' FOCUS 

'The.negati;e conceptionofliberty,:which'is very much the modern idea and 
the American idea, has always had to face the challenge of Berlin's second 
concept, "positive" liberty, which he describes, as freedom to., Believers in 

'positive liberty think freedom comes from directing one's actions toward some 
articulated conception of the' good life. 'A certain, preferably benign" degree

of ' , 


coerci~n is therefore appropriate, since'people need to know the right values 

from the wrong ones, 'andto'be guided in their social doings, toward those 

be&aviors that will le~d td self-realization a~d self-fulfillm~nt; 

Schoolchildren will be better off praying; women will be better off without' 

pornography, , ,
, 

. " . 
, ' 

. In the mid-1990s' United States, philosophies of positive liberty are in 
bloom <;ill across the ideological spectrum. There have been challenges to ' 
liberalism before, but there has,probably never been such a varied bouquet. 
Hillary Clinton 's "politics of meaning ," for example, a phrase she borrowed from 
Tikkun editor Michael Lerner, is a positive liberty philosophy. It seeks to 
infuse choices ,about values into the ,policy-making process, in a manner alarming 
to classic liberalism. So does the communitarianism promoted by the sociologist 

,Amitai Etzioni. Christopher Lasch's neopopulism, ,Allan Bloom.' s Stratissianism, 
Catharine MacKinnon's'"feminism unmodified," Patrick Buchanan's new nationalism, 
Dan Quayle 'sfamily values platform, Pat Robertson's Christian Coalition, . 
Charl~sMurray's "clanism" (his solution to the problem of racial ,differences in 
IQ that he and,Richard'Herrnstein claim 'to have established in "The Bell 
Curve") : All base their appeal on the perception that liberalism's agnosticism 
about the nature 'of the good life has led to cultur<;il,breakdown. 

, If liberalism is now reduced by· these c~mpeting moral doctrines to the 
position of an out-of-work gunfighter, hoping that things will get bad enough 
for its services to be in demand again~ it has ?nlY,itself to blame. For we are 
naving these cultural brawls,' not 'because we fragmented, but because 'we 
integrated" and integration was a liberal accomplishment. 

In 1964, Congress passed the civil Rights Act. (It, is, profoundly symptomatic 
of the irrelevance of liberalism to the culture wars that the act's 30-year 
anniversary has gone by virtually without notice.) The act i~ the monument to 
the great equity movements of the 1960s, which began with the civil rights ' 
movement for African-Americans and led to' the women I ~ movement and, after 1969, 
to the gay liberation movement. The actmandate:d nondiscrimination by race, 
creed, and sex; and it has been the foundation of all civil rights progress ­
from, the enforcement of voting rights to the equal funding of collegiate" 
athletics for women ~ ever' since." . ' 

The key to the act is neutrality: It doesn't propose that women or nonwhites 
are better than white men, worse than white men,

.'
or even different from white, .. . 

,men; it and its ,subsequent interpretations and emendations say only that' 
whatever difference sex and race may make, t;hat difference shall be ignored when 
counting votes, serving customers at lunch counters, admitting applicants to 
educational institutions' interviewing candidates for jobs, selling housE:!s, and 
generally passing around ,social resources. 

Among its many consequences,' the act enabled the realization of the, 
meritocratic system of education. The symbol of this system is the Scholastic' 
Aptitude Test,' which represents the commitment made in postwar education, at 
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PLATFORM ON CHARACTER AND VALUES EDUCATION 

The' Communitarian Network 

America face$a, moral. social. and political crisis. Too often we t1emandrighls 
withou.l accepting respon.sibillties. pursue en.titlements while shyin.g away from obUgations. 

, More ·broadly. Q$ the incretlJe in anti-social behavior over the last decat:Ies indicates, we have 
lost coinmitm.ent to value.f we all "hartl' and the values we all ,share have ,been diminished. ' 

,Communitarians maintain that there can be no rights without responsibilities. We hold 
r1u:JJ the key to repairing {Jur civic and moral culture is in strengthening the basic sociAL · . 
institUlions Of family. school. com:munity. and .society (as the c011fl1UDlity of cOnznul.nities). . 

At the core ojour approach is a concept tlult has fallen, out offavor in the 1Tiodern ' 
, world: character. The kind ofpeople thai we are tlIltl the values that we hold shape the world ' 
, around us. The first responsibility for butldtlJ.g characler lles wilh lhefamily, but schools play 
a cardinal role in shaping the characters oftheirsrudents. 
" .' " '. 

Th£rlljortl, CO~ta.rillflS ,,.esolve that all schools should maJctl thll development of ' 
good character one of their primary responS}bilities: To live up to this commitment schooLr 
must teach those .values that our society shares and work to develop personality capabilities 
that enable individuals to acton tM' values, they hold dear. We offer this plat/onn as a ' 

. " guideline for remoking A1nerlca's schools. " . " ' ' . 

PRINCIPLES OF CHARACTER EDUCATION 

, ,1. Value8 edUCSltioD is a erncialpart of pubHe education. It should be f~stered in schoois. 
, ,There cannot be a value-free or value-neutral education. Schools must·supplement the moral, 
, ,education provided at home-especially when homes are not intact: . " 

2. 'Schools showdteacll those valuessbared by the commwiity. virtues such as veracity , 
,and treating orhers with dignity., The teac~ing of values particularly dear to the hean of sub­
groups should be reserved for religious and other pt:ivate schools. " 

. -" '.' , 

3. Character ,building is at the root of upholding values. 'Withom characteT, merely 
knoWing what is right is no assuXance that we will do, what is right,incOrporate lhese values ' 

, . 
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into our Uves.Criticaltci developing char~cter are two capabilities: self-discipline and ' 

empathy. Self-discipline is required because without it individuals cannot control their 

. impulses and will grow. up to ,be uncivil, unethical, and ineffecrual.,'(Theempbasis is on 


, developing self-discipline. Extemal controls 'are needed up to a point but if extended beyond 
tbatpoint, they undermine the cultivation of self-discipline:) Empathy, me capacity to walk: 
in the other person's £hoes, is essential. It is althe foundation of many values and without it ' 

'those who, are self-disciplined might commit themselves to nefarious purposes. , 

4. While avariety of factors cause oUr'socia1 maladies. they all ren~ a lade. of 
" character development. We should <not treat violence, dnig abuse. illegitimacy~ promiscuity, 

a.busive attitudes towards people of different backgrounds, alcoholism, poor academic 
•performance, and other soCial maladies as ,Isolated phenomena. There can exist neither" 
ordered libetties-:-nor.a society whose,members act responsibly and,cOpe, with their problems , 
on their own orby caring for oneanother-:-unless, each generation acquires the necessary , , 

,character. 	 ' , • ' " ',' 

5. Character oducation should imbue tbe full range of school Q;perl~ces-the human 

" curriculum :!Swell as the acadeniic curriculUm. It should not be llinitedto clas,seson civics, 


nor is it only a mairer of cUrriculum content. The way sports are conduc:ted, 'grades are ' 

'allotted, teachers behave, and ~uidorsand parking lots are monitored all impart moral 

messages and significantly affect character developm:ent.' 


, • ,. ' < • <.' ~. '. . 

, The precedmg deliberations inform the following specific comments: , 

,TIIECHARACTER. CURRICULUM:speciflc points." 
." 

", 6. Extracunicular activities,. and e$pecially sportS,should not becoDsidered "extra," but 
,a vitalpart of education. We must strive to develop stronger ties between these activities 

8.nd character development. Sport is important not merely for a h~thy body and as "8 


substitute for street activities, but also as a p1aceto leai:n to play by, the rules, bond, develOp 

camaraderie. and much more. ' ' 


. . 	 . . . 

7. A pubUc school should teach about the social role and histori~ significance of 

religion but not advocate a partlcuJ.ar religion. We support efforts, such as those of the ' 


· 	Wmiamsburg Charter. to find common ground on religious issues that divide tis and to find ' 
, space in schools to discuss these, issues. 

8." IIValuefree" sex education is unacceptable. Atrhe same time,' teaching family values' 
without information aboUt ways to prevent transmission of disease and unwanted prejplallCies ' 
is dangerous. We need education for interpersonal relations. family life. and intimacy that 

, provides a normative context for sex education as wen as sharing age-appropriate specific 
, information on the subject. Students ,should learn about the value of delaying sexual 

involvement, the merits of·abstinence, while receiving contraception information to protect 

them and others. if they do become sexually acdve. 'Properly combined the second message 
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,-:-'\ need not cancel out the rust one. 

SCHOOLS WITHIN COMM:UNITIES 

9~ Parents should be deeply' involved in all aspects of formolatiiig and implementing , , 
school pOlicies, eurrieula,dirclpline, community service, and, above all, values issues.',' 

" While teachers t and other educators t professional knowledge should' be heeded.~ on matters of ' 
character the voice ofparents aDd communities should take, precedence. within constitutiol'lal 
limits and as long as the pOlicies favored do not pose a, danger to life and limb~ (For ' 
,example, a school may well favor tuIning the school 'into a gun tree zone arid oppose a " 
'coIiununity that favors allowing stndents to carry concealed weapons to the schoo1.),·' " 

10. We favor commwiity ~ooIsand SChools thataJso serve as community centers. 
Schools should gradually shift to remain open more montlls a year, longer hours, and even " 
during weekends. This cannot be done oYen::iight, but the time has come to outgrow the ' 
farmers' calendar. ' , 

"11. Community servic.e, when'properlYcOndueted, can be an'effective means of' 
developing civic commi1ments'and skills by 'doing ratb~ than by merely studying., 
Community service should be the practicum for civics, ,but imposing it on students defeatS 
the pw:pose' of developing the taste for volunteerism~ " ' ' 

12. Greater integration m~ be achieved between work md sChOOling, Educators need to, 
sea.tch for ways to connect schooling with activities that make 'sense to young people; and the 
many businesses who employ ,high school studentS pan-time ought to recognize that they are . 
educators as well. These ea:cly work expcriences will either rcinforce ~oDSible habits and 
attitudes. 'or will serve as lessons in poor civics and deficient work ethi~s. Corporations and 
small businesses should work with schoolS to bettei structure employment opportunities for 
adolescents so that they build character and prepare them fortbeir futures. 
.', . . 

SCHOOLS AS COMMUNITIES 

, 13. Peer mentoring of srudents, guided by professioaals, is a promising way to enhanCe 
'.. education and to cotinter drugs,' alcohOlism, and premature sex. ' . . ~. ' '. 

14. Schools should be yjewed asn8scent cominnnitieos. SiudcIIt5'andteachers should have 
, the same basic goals;' they should be discouraged from approaching one another man 

, adversarial or'legalistic' fashion. While the basic rights' of students must be respected fully, 
mainraining civility in schools should not require full court bearings and the· c.ross­
examination of Witnesses when disciplining srudents. Simplifiedheari.ngs. limited appeals. 
mediating, imd simiJar measures are more appropriate for a school setting. We prefer that" ' 

, disruptive' students receive more education rather, thaD. banishment. However, when these 
measures fail, schools should not be unduly hampered in removing thOse who destroy the 
leaming environment. 
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DIVERSITY WITHIN UNITY.. 

IS. Enhanced diversity bi. thecurrieola and·in· the composition of the School enriches u.s, 
.	but also exposes us to the dangen of ttibaUsm. ·Diversity should be advanced, but within . 
tliecontext of unity. We arc richer if we leam about other.cultures and traditions and . 
develop more respect for others. But w.e must share certain baSics, and above all, the 
. superior value of the democrati.cfonn of governnicntt the importance of the Constitution and 
its Bill of Rights. and the to1erance of one another. Educators· should be mindful of the theme. 
implied in the saying. "Weall came on different ships but n.ow we ride in the same boat." . 

"',. . . " . ,.' ':",'. . " , . 

·16.. No class should teach h3.te agafnst any other group,· including white males. We all 
have troubling parts in our· respective histories. We need. to learn. reconciliation Without· . .. 
forgetting the . lessons of the past, lest we shall repeat them. .• . . 

. .. . 	 .. . 

.. 17 .. Teaching new iminigrant cb1ldren· in "their native languages··for· a liniited time may 
ease their transition~ Butwc should avoid prolonged separation of education along ethnic or .. 
racial lines. . . 

We, the undtirsigned. are of one mi.tuI on the. broad thrust 0/ this pkrtJorm clnd lhe necessity 
ojthis inte",ention into the current.dialogue. without necessarily agreeing to every single. 
specificstatetnenl.· . 

... 
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'A, ,whole generation has grown up in a moral 
oacuum,' a teacher says. 'l7zecharacier education·' 

mooementis 'Working toliU the gap.' 
'~ 

BY ROGER ROSENBLATT 

, ' 'WmrY-TWO WHEAnES·BOX· SlXTIiGRADERs SIT iN 
a circle in the Lansing Middle School in Lansing. a'wbite-bread t~ of 10,000 ,in the Center of New York Stilte. lis sights 
are silos, old barns, cow-crossing'sigm, paint-peeling houses'with collapsing,porches and neat, new frame houses, mostly 
one storY, strung out on the black roads that run among the hills. A 20-~utecommute from Ithaca. Lirising is home to 
"rofessorstlcids as well as those ofmercha:nts and farmerS. The l1-yearoo()~ds lookscrubbed and alert on ~ recent Monday. 
moming. All wear jeans and the elaborate sneakers of the times. All are intent on the teacher, Phyllis Smith-Hansen, who Is 

, 46 years old; haS I broad Scanclimrvian &ce. ~1-bIOnd hairand blue sIiu for, 'heme. AcrOss the ,coumrY. t~ ate confronting '~ with inonl 
,eyes and whose chair in the cirde is c1osesuo the blackboard. She has posted a dileaWasaDd asking them to think and talk. The felt: need for this kind of 
quoraion of H.Jackson BrownJr.. the inspirational-book author. "Let people 'edacabon is. so deep and Wi&!spread thac it has spuned a mcmment that has 
know what you'stal1d for:""'; and what you won't stand for," along with a aa:rac:tedas many formeraaivins of the 1960's -Lic:kona is one-as it has 
slighdy amended quOtation from Edmund Burke, "The only thing nec:ess:uy. 'coascrv.ative dUnkas and politicians of the 19scrs.,(Supporters include 
for the triumph of evil is for good men (and women) to do nothing." , ' Bub:a Jordan. Bubara Bush. Marian Wright Edelman. Jesse Jackson, Tom 

Smith-Hansen is about to teach adass in characW education, a subject, SdJeck and Nathan Gbzcr.) ", ' 
unheard of a gener:ation' ago, but today ta.t to millionS of Amc::ric:aD ,It is a quiet movement, and a rather disparate one. encompassing not only , 
children in the nation's public schools. She is a devoted student. if not a UckoDa's methods but also other approaches to the teaching of basic values 
disciP,Ie. of ThOmas Lickona. a developmental psychologist and a pro,fessor ,'and mOral reasoning., Its p is simple and vase to fix a broken,'America, an, 
of education It the State University of New York at ne:a.m, ,Cordand. America whose childten no longer seem to know right from wrong. Last 
Lickona is an acknowledged leader of the burgeoning ,character educazioa . 'year, the Mississiw! Board of Education voted unauimous.ly·co develop I 

movement. He has recendy established the Center for the ..thand Sth ats I plaa for .. the teaching of values." The New lUmpshire Department of 
(Respect and Responsibility) at SUNY-Cortland, which is becoming some- Educ:arion recently aimOunced that a like-minded progtam would be set up 
thing of a national center for, the Study and development of chan.cter ill that State. The New Jersey Department of Education has endorseda Set of 
education,curricula. , ' , , " .. core 'I2lues" for school education and set up a council to define commonly 

Character education .repn:$entS in effort to teach moral behavior coacce:pted Values. Similar effortS are in ptogt'CSS at the loc:aIlm:J -,in big 
prim:uy- and secondary-school students in a time perceived to be morally , ciries like SL Louis. Sea. Chicago and San Antonio and in smaller places 
rudderless and to be without such teaching in local communities or in the like Frankfort. K.y. Classes in character' education ar.e held in rural and 

, .suburban schOols, like those around LuWng. and in inner-city schools. ,like 
Rogr:r RostnbI4J:t is 4 rontriJnaing 'IIlri#r for tht Milg,rrziM. Theodore Roosevelt High School in the Bronx. 
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"Loyalty to your friend:is a good thing,rig~t?"Jill.asked 
. . ·'.'Right," .Nancy said. . . . 

. "And.~yC?u help yo~r friends." . 
. . '. "Who els~'re you going to help?" :.' . 

... uAnd so if~y friend doesn't know the aDsw~r to a question on the 
'. . math quiz,it'snot really so badtogiv~ ittoh~r?'" -., 

. . 

" 

There . already. hu been' one. White HouseConferenee OIl ~. 
. Building for a Democ:fttje, Civil Society ind i s~nd conferenc:e is in the 
planning, President Clinton and Congress hM declared Oct. 16-22 as 
National Character Counts Week. That oile could dmse such a name without 
embarrassment suggests how seriously people take the movement. . 

.' Beside Lickona's center at Cortland. there is the Josephson Institute of 
Ethics in Los Angeles.. which supports a Character Counts Coalition. Amiai 
Ewoni. a leader of the Communiurian movement, has devoted the energy of 
his CommunitarianNerwoduo advance the cause. Boston University has 
established the Center for the Advancement. of Ethics and Chanicter 
specifically to develop character education. Ail this is in addition to the work 
of individual schoolteachers and educators at the university level who are 
turning the idea that values eanbe forma.lly taught intO a field of study ­
Kevin Ryan at Boston University; KeVin Walsh at the Uriiversity of .Alabama; 
William Damon it Brown University, and others, Kevin Rym says: "We've 
had 10 years of talking .aboUt school refonn, This issue is at thebeut ofschool . 

ILLUSTIl"TION IV CK"IlLU PyU 

refonn." FOr Kevin Walsh. the. u1timate purpose of character education is' 
nothing less than "to prepare the Ilat generation to inherit society." . 

PhyUis Smith-Hansen bas jUst fanisbed showing some mcmbcrsof tbc nat 
generation a fiJrnon the NaZi persecution of the Jews. Sh~ now writes the 
following words in a ven:ical row on the' board be",ind her:. "Stereotype, 

. prejudice. cliques, Holocaust:." Beside that rowl she vnites "conscience." She 
asks the class: -em you' relate any of the first row of words?" . 

A girl in a Notte Dame sweatshirt: "The Nazis didn't Iikc theJews"because 
. they thought only ihq were the best. TheY had their own special pwp.II . 

. Smith-Hansen:"So a clique. is an. excluding grtIUp ofpeople. How would 
:stereOtypes ftf intO what a clique is?" .' .' 

A boy in a backward baseball cap: "Well,.ike the rumor was that if you 
had dark hair and dark eyes, then you're automatically aJew and you're not a 
perfect Christian, so you're eVil or bad or something and you should be PUt 
to death," . . 

Smith·Hansen: "So you're saying that a stereotype is a belief about a group 

-.:'.' .:... -.~-:"''::''':'.:-'; .. 
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Tiu TEACHER 
. "M., job,"says'PbJ/lis Smitb-Hamm, "is to ctmtintuJly 

deft"/! mortd iulli!S- ruuiIing. lUU1I;ng, lUU1Iing. " 

Nate bei:in$slovAy: "Beause if y~u're. like. prejudiced. you stan a gang. . 
which would be other people who are prejudiced. too. Then you gel a clique:~ . 
He pauses. "And the HoIoc:aust." ". . 

· Smith-Hansen. "And the Holoc:wst, then. is the fruit of the seed that can be
. i born inside us. So what's the job of people. even people in the. Lansing sixth ' 

grade? If that seed of prejudice is part of us as human beings. what do We have' . 
I to do about it?" 
!. Boy: "Don't let it grow." 

Girl: "Don't water it." 

Boy: "Don't give it Miracle-Gro." Laughter.· 

Smith-HanSen: "Good. But how would we water that seed?" 


· A girl with braick: ."You stan by joining people you like. Now they teU you 
that some people aren't as good as you, which is prejudice. And then they 
think that they are better and that others are worse ~ which is StereotYPes. 
Like I don't get a good grade in math. And the math teacher wears glasses. And 

" 	 I say that all te:aeherswho wear glasses are bad. And I make a clique agamst 
teachers who wear glasses." .' '. . . .•. 
· Smith-Hansen: "GoOd. Good thinking. Susie." . '. .' . . 

,! Another girl SW'U to raise her hand. then lowers it. She hasn't spoker.till 
·nOW and Smith-Hansen encourages her to join in. The. girl fma1Ly says: "What 

' about your own family?" 
'Smith-Hansen: "What.do you mean?" 

, Girl: "Uk.e last night, we Were'watching 1V and there.were some African-· 
Americm men in the shoW and I heard my grandfather say something about .' 
'theniggen.' And I told him to use the term 'African-American.' And he' 

of people based on sanie outside part of them./s that what yoU're saying?" looked at me like I was crazy. And so didmy dad.~'. . 
The boy says "Yeah." Smith-Hansen looks about the room. "Any other ideas' ,..'. , 
about diques. and hoW these words go together?" .' '.' , SM1TH~HANSEN'S 'ClASS HAS AIUUVED AT A POINI'THAT SUGGESTs 

A girl: "If you believe the prejUdices. you ay to exa:nn.inate the Jews." how complicated dwaaer eduCl.tion can be. One would assume that the 
A boy: "And they think they're purifying the counay.'! , girl was emboldened to speak up' at home, by previouscbssroom 
A boy named Nate: "But where does originality fit in? If they were bOrn as ,discussions and. further, that Smith-Hansen suppotts her in her expression of 

,Jews, what. does that have to do with who they are as people? LiIte big deal ifI dismay at her family's use ofacial epithets. But ,char:u:ter education also teaches 
.had brown hair and' brown eyes. Like if you had blond hair and blue eyes. 1 that respect for one's patents is an important value. What happens when. two 
.would that mean yOu'd do nothing wrong?" '... "." ., I maralrightS collide? A teacher might WeD begin complicating things, talking of 

Smith-Hansen shown smile. "'But looks were not the mOst important part! exceptions and degrees. but a teacher also Wants to avoid sliding intO .moral .. 
. of ir. were they?.. she asks. "Wasn't it religion itself?" The beads nod solemnly. I: rdativism. since one of the tenets of the character education mOvement is that 


"It was being Jewish that the Germans said was not O.It. right?.. . 'moral reIatMsm ereated the mess that character educators are trying ,to fIX. The 

Boy: "Wasn't Hider partly JeWish?," Five or six kids chip in at oneeiind! ,two new K'So fespect and responsibility, are not the stuffof multiplication tlblcs, 


make a confused noise. . ' .'..' , hoM:ver basic' the values that are trying to be taUght. 
Smith-Hanser\: "I heard one of you say something about Hider being a : It was thus with a good deal of care. that Lickona, back in the early 1970's, 

leader. Tell me about cliques in terms of leaders.. How did Hider lead his:' began developing acourse of study at Cortland that eventuallyattnccedpeople 
, '. clique? Nate?~ 0 I.iIte Smith-Hansen. Little by link, his Students have brought the program intO,,' , ' " . ' ' , , • : 

Nate: "He stai-ted out as one person. And then he convinced his friends that : " the classrooms. The movement progressed. as it does today, from a teacher of 
Jews were bid. for whatever reason. Then his friends convinced other people.! teachers. to a teacher of children, to the ch.ildren themselves. 
And like; before you knew it, it spr=d around." '...' ". ' . i The process begins with Lickona. whose life seems to haVe f01lowed the dual· 

The talk about Hider and the Jews continues for a while longer atnOng the I 'paths of 1960's activism and his mditional Catholic faith unci! they converged in 
~dents. Then Smith-Hansen shifts things a bit: HO.K. Now I want you to I a passion £or moral education. After growing up in PoughkeePsie. N.Y.. he gOl: 
put this together -what we've said so far. Remember, I ta.I.ked'a couple of I his undergraduate degtec at Siena College. a small Franciscan school OUtside 
weeks ago about how a seed exists in all of us. Even in Laniing. N.Y.. in the I Albany. He earned a maner's in EogIish at Ohio University~ then sWitched 
sixth ~ there's a seed. Can you explain that seed and its growth. using II . discipliru:s to psychology and received his doctorate at me SUNY-Albany•. 
some of todays words?" ,'.., . Deciding to do his dissertation on childrm'smoral thiDking. he was dnwn to 

Nate:,"WeIL I was wondering why didn't ,someone just say: 'Her, 1 Jean Piaget. the influential Swiss child psychologist, and to.l.awtence Kohlberg 
who does this guy Hitler think he is? Why is he killing off our population? Does : . of HarVard. a major figUre in the late 1960's on the subject of morit reasoning. 
he think that ifI don't like JaCob [he .indicates the boy sitting to his right], rm: Kohlbetg argued with the anthropologists and sociologistSwh~ claimed that 
go1ng to kill him?'" J;cob looks a bit concerned. Many voices overlap. ' morality was a funcrionof dass or culture. It was his contention that soc:ial 

. Smith-Hansen reads aloUd the Burke quotation about evil's triumph and: science. cannot insti1l tnor.a1 philosophy; its f\lethods are tOO empirical and . 
then says: "Nate. you're absolutely on track." . descriptive. One has to read Plato and Aristotle. Kohlbcrg maintained. to be able 

Girl: "Yeah! Why didn't somebody $lOp him?" to answer moral questions. He developed his ':'st:lges of moral reasoning" from 
. Smitli.Hansen: "I'm going to ask 10U that." Plato's conc:ept of ideal justice. ' ' 
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Harold saId, "If somebody wears really uncool clothes because they're 
poor, it's differentthan ifthey wear uncool clothes because they'r~uncooL" 

. , "But some poor people have coolclothes," Bob said. .' ' 
C'Alot oi'poor people don't get the choice,"Harold said. 

'Then Nick joined in: "So you're saying, don't judge . 
people'by,whatthey wear.'I guess. ;But I still don'tknow ifI want to' ' 

. hang out Withs~:)1~~bodywho doesn't dress cool." , ' . 

Lickona is all for ~ving studen~reachndrdJect on literature, history md . "Tco ,ears ago, I asked them to consider the posslbilityof making character 
philoSophy, but he believes that character education must involve more than ' education a special class like an, mwic md gym," Smitb~Hansen recalls.. She 
books if students are to, 'get a grOunding in basic values. He instruc:u teachers had been teaching language am and usiDg seleaions from Iiierary works to 
to we all aspects of school life: "the teacher's moral exunple; building a caring engage her dassesin moral reasoning of the sOrt 1.ickOnaenc:ourages, but she 
cwsroo'm community; handling discipline .50 as to develop self-discipline; . didn't think this was enough. "I believed that the studentS would take it more 
having high academic $Wldards; confliCt resolution; the schoolwide ethos; 'seriously, tbas the district would be making a swemcot of the imPOrtance of 
school and community service; and parent and community support." , learning life skills and that it was mOre educationally sound than takingtiJ,ne 

This is the program carried intO thesctioolsby teachers Jike Smith·Hansen. from an academic:'strand. The board agreed." , , , . ' '. . 
, Typically, an individual teacher will bring aspectS of char.tcter education intO a . In generaL people in the Cortland area have been receptive. even enthwias­

regular class. like English or historY. Sometimes, as in Smith-Hansen's case; a tic, about Lic:kona's center and.about the kind of teaching that SrnidrHansen 
teacher interested in char.tcter education will get a school board to release her and other studentS. of Lic:kona are bringing to the area's schools. Jeffrey 
from regular classroom teaching to teach aseparate course in the subject. Holden, the father of Nate in Smith·Hansen's sixth-grade dass. who is the 



.. 


I 

"1 love Cindy," Judy .said. 
"Me tOQ," Suzie agreed. .... 

"Andoneofthe reasons," Judy said, "is that she cares _. like when 
she lectured me how Scottwas wrong for me, and she was right." 

, .. . .... .. 

. . ",Totally." 
' 

,.. , ., 
"But 1also don't want·'to·'hu.rt her. You don't do·that 

.... to somebody you care ·about~tt ... 
.. ,"Ub-huh.;'· 

"So what about the way her boyfriend keeps hitting on me?" 
, I • • 

supervisor ora local e1earie powtrplmt. ta1Ia:d aw:r the 5Ubject nwter :with compromise. One of her stUdents this y~ is aChristian Scie~tist. E·" 
Smith-Hansen before Nate took die course. He waIk.ed l'M.}'. he said, :with -no agreement with the parents. that Student will be absent when Smith-H.t::r:: . 
reservations at all." He c3IIs cI1mcter education -a gr= hope far oUr future!' teaches about AIDS prevenrlo~ since such a discussion involves viruses ::.! ~ 
. The reason Smith-Hansen~s class is especially valuable. he says. "'IS'that it cause of illness and death. .. 

encourages kids to disCIISS the issues with their parents at pome.It . The reaIicy is that Smith-Hansen will not knOw where p:ttentaI oppOsition f :s. 
I asked him: "But what if home doesn't want to hear sud! taIk?" . because it's usmlly hidden. "I encourage undemanding that pn:dudes 1'3::':..: 

. '-rhen," Holden replied. "those are the kids who need the class mOSt." . hatred. violence in personal coriflicts; Stereotyping and Other such attitudes. Of 
Over the years, Smith-Hansen has been challenged by parents who were course. this teaching wiIlcbsh with the attitudes of some parents. It's far more . 

afraid that her course would contradict their religious beliefs, "I respect the likelY that they will traSh me at the dinner tableN. A child once reported tl-.:.: •. 
religious traditions of any Eamily." she says. "and I know that what I tead! fiuhe:r ran an iUega! coddight in their basement. OWe had to cOnfront that... 

. would survive inspection by any religion," Yet she has been willing to She has "lost" only one Student. The mother used drugs. Smith-Hansen 
. '. . . '. . 
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says, and "she believed that using drugs was a persoital right. She told me she 
didn't want her child to develop negative attitudes toward her or her friends. I 
~ pretty speechless." The child, Smith·Hansen added. developed a drug
problem of her own. . '. ' '.' 

, . 

HE CORTLAND.LANSING-ITHACAAREAIS ~y AND LAlldE UBERAt.' ,


T, politically and cultu.rally, and i: is not SUrprising ~ l!ckona's teaching " 

, ,has taken hold. I did speak With one localskepnc. Richard Baer Jr.. a " 


. professor of natural resoUrces in the, school of agriculture at Cornell. has ' 

found fault with 'the content of some courses' ("bland pablum'') and .he 

complained to me that there is no empirica.l evidence-othat character educatioD 

actually improves character. But &er's main Concern is that the public: schools " 

will become centers of a culrura.l War between those on the right who believe 

that character education must incorporate religion and those on the Jeft who 

do not want religious teaching included at all , .... .' " 


,Educators and parentS around the country share this concern of Baer's about 

the intrusion of religion. The American Civill.iberties Union is leery of c:baraaer 

education. on the grounds that it will provide opporrunities for peOple to impose 

religious views. Nadine Stiossen, the A.Cl..U.'s president. argues tim "it's very 
 • 
, hard to sort OUt subtle incloetriDation or abuse. The Students rmy ncx realize ' 

what's going on." On the right. meanwhile,'organizadons like Cc:!nccmed Women , 

of America and Citizeris for Exc:dlenc:e in Eduation' are hostile to' c:h:araaer 

education because they" believe that public education cmnot be austed with moral 


, issues - that in irs insistent secularity it will wind up being,antichurch. " 
, Charles Haynes of the Freedom Forum First Amendment Center at 


Vanderbilt University says -that the nOw widely used "outcomes based" 

curriculum. which requires ~ deinonstraucin t!w an education shoW cODc:me, , 

resultS, has scared some conservatives off chaiac:ter' .education. '1Dey're ' THE T E AC HERS· TEAC HER ,_ 


~king: 'Wdl studentS have to prove themselves tolerant? If thats the outcome, "Ontt/1M ~on~~ ..~ ,'1bom4s l.it:ko1Ul, 
will our religion be,labeled intoleranu'" Thus, while, few religious orpniza- , ' "isdRWrt1ito/strifJjngtofDlDrl'flimle." 

: tions have a formal sUnd on c:baraaer education. most are oppoSed in geoeral 
to the notion of schools getting ittvolved in what has tr.aditiooally been the reated their two boYs- ItS atmOsphere speaks bodt for Li~'s scholarship , 
province of church and family. A!; the character education movc:meot groWs. and, for his faith. The few placa where there are no piles of boo1cs and papers. 
religious leaders are IikdytO become more va in opposition to it.',' ',' ,there are religious icons. IiI the living room. a painting of Jesus Ir.mgs above a 

StiD. when asked for any examples of abuses in ehmcter ,education classes, Jarge plaster,sWue of the V'ugin. , . , ' , ',-, ;" 
neither religious groups nor liberal watchdog organizations like the A.Cl..U. :' , Facing me. he akes the easy chair with. the broken cushion springs. We talk 
can cite them. Maybe this is because the 'movement is so young. Or maybe it in a ,small wing,at the far end of the bouse. A picture window displays the 
has to ~ with the fact that. as Derek Bok, the fortner presi~t of Harvard, .' ,backy.ud. The ground is covered with snow from Which'rises a grotto to the , 
putS it. "'There are certain fundamental principles that are not a matter of . , V'ugin and a $t2I:Ue of St. Francis - "to protect the birds from the c:ar.," he ' 
debate." Or as Charles Haynes. who himself approves ofa. rilodestapprOach to 'says. "lbave DO statue toPnxea the cat from the dog." Hisvoic:e, a soothing 
character education. sees it: "We need a civic framework. This country was rumble. sounds a bit like Tom Brokaw's. He is 52-and his face is young. but he ' 
founded on an understanding, tIw one his to be a good citizen. About' suirounds it with an Amish.. beard that gives him: a look of the ancients. ' 
character education ,most people are not asking 'if' but 'how~'" :, _I.ask him: "How do )'OU discuss the toUchier itemS of moral inquiry and 

debate without on the one hand asSerting a value and on the other statiac that 
TmMHOW" QUEsTION IS KEY. AND IT BRINGS ONE BACK TO UCKONA. ,aU values are equal?", " ",' '., .' 
the teacher of those who teach. The question involves not only the personality' . "'Siudents must be c:hallenged to inyestipre the best, argumentS and evidence' 
and methods of the teacher but the v.aJues and how they are expressed. The old on both sides of the'question." he says. ., think midents have more inrdlec:tUal ' 
"whose values" problem remains and, in a way, Lickona both settles the ' . freedom if the teacher doesn't tip his or her hand 011 the issUe at the outset. But 
'probl~ and ex.ac:erbates it. He is a former antiwar protester and, £ucene,' even if the teacher c:Ioei disdose a personal pOsition on the alnlrOYerSiaI issue, 
Mc:Catthy campaigner, and a conservative'Catholic as well. Possessed of a self-' ,,the teacher must scrupulOusly refrain £rom using the classroom as a pbrform for 
scrutinizing mind. he is willing to reconsider ideas that he also holds as tenets advocating a personal ideology on a given issue. In dealing with 111 issue like 
of faith. In this complicated combination Of explorative and authoritarian ,abortion. the teacher's fltSt job is to,make it dear that thit is a highly 

< thinking. he embodies the full range of his movement's ,possibilities. which" controVersial issue and to make available the,£uIl range of opinion. The whole 
may be why he is best qualified to lead it. Yet,intdleciual fair, play, aside, if a debate. To c:haUenge students to read and reflect on opposing views. ODe shoUld 

, teacher of character education truly believes in defmite' rightS and wrongs. also encourage StudentS to intervieW their family members about the controver· 
, especially If they are spiritually or dogm:uic:ally based. why 'IIIOuld he or she' sial issue at hand, which tends to build trust between the school :arid the family. 

wish to refrain from promoting his or her absolute'values?' , "But I also think that we should avoid tackling the contrOVerSial issues until 
I put this question to Lickona on a visit to his home in Cortland - a small the charaCter progr.am is fumlyestablished. And then save more difficult inquiry 

frame house a short walk to the campus, where he ,and his wife. Judy, have for the stconcbrylevel A lot of people, when they C~ on page so 
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CHARACTER 

C;ontin~dfrom ,. .1 

think values, they immediate­
Iy'think value conflict. And 
they know' that society is 
deeply divided on issues of 
gay rights, euthanasia 'IUld 
capital punishment and they 
assume that values education 

"is going to mean bringing all 
these contrOVersies that are 
tearing our Country apart into 
the schools. Which will. you 
know, then simply tear our 
schools apart. So I think it 
makes a good case that the 
proper cmphasisatthe outset 

, 	IS to teach the basics. Tcadt 
the basic qualities of honesty 
and hard work and decency,' 
justice. caring. loyalty, friend­
ship and so on. And to save 
other issues for later on 
'down die road." 

I ask him: "But if one be­
lieVes, as you do, that aber­
tion is wrong. why not tcadt 
that abortion is wrong?" 

"Well, the distinction 
would have to be made be­
tween virtues that CVClYOne 
agrees on and the application 
of the virtues to a panic:uJar 
problem. A~rtion becomes 
a diffic:ult case because v.al­
ucs are in conflict. Life on ' 
the one hand and h'berty on 

to take, obviously, because 
the teachefs own bias will . 
a1vnys be a factor. Some, 

, people split 'on this issue and 
think that the edueator, in 
assuming a neutral position 
in the classroom, teaches a 
bad morallcsson .....,. that. the 
hottest nres ,of hell are re­
served for those who seek to 
preserve mQral neutr:ility in 
the face of a crisis. And yet 
there's an issue of account­
ability. The teacher has to 
avoid using the classroom to 
influence either side of the 
controversial question 'be- . 
cause there are parents oui 
there and constituencies OUt 
there who do not want the 
classroom, used to promote 
one or another position on 
certain issucs." , 

"What about sell: educa­
tion?" I ask. " 

"Sex eduC:ltion SOrt, of 

provides a micldle case," he 
sa)'Jt "'because, on the one 
hand, there is controversy 
about whether it's right to' 
have sex without marriage. 
Or whether you're being a 
responsible penon' if you 
use, qUOtes. 'protcc:tion.' On 
the other hand, there is an 
increasingly compelling case 
that teen. Iexualinter~ 
course is harmful to teen­
agc:rs. harmful to their pan­
ners and harmful to die Ioci-" 
ety'atJarsc: that sex is not for 
kids. There is a less widely 
accepted ugumcnt that sex" 
should be reserved for mar­
riage, and marriage only~" 

"Do you believe that?.. I 
aSk. 

"'fu." 
"So we comelO thiuanie 

question of whether to teach" 
what one believes to be 

'get kids to that gOal. because 
that tunukids off." he says. 

"But you know where you 
want them to be?" 1suggest. 
' '"You know where you 

want 'them to go," he says. 
•And ,would we lane 1M!' 
reac:bed a point where the in-
Stitution of marriage, c:otiunit­
mcnt to ~ the institu­
tion of the family as, an exten­
'sion of ." was iuffi. 
ciemly ~ed in,~ 
ety that educatorS could edu-
c::atC as forthrightly for chastity 
as 'they, n9Wdo against racism 
and for, honesty and for reo ' 
spea and responsibility? I 
hope SQ." " 

, "As long as we're on the 
thorny. subjects,.. I ask him, 

isting curriculums, as Lickona 
believes, or should it be taught 
in independent Courses like 
Smith-Hansen's? How errec­
tivc can it be if the society a , 
child enters appears to offer 
no disincentives for antisOC"ial' 
behavior? And a question 
somewhat different from. yet 
at least as important as, who's 
values: who should be doing 
the teaching? 

Concerning the issue of 
books. ,it is astonishing how 
much literature is being pro- ," 
duced on thiuubject.lnclud­
ed among the most recent 
titles are:" "Why Johnny 
Can't TeD, Right from 
Wrong", "Character Build­
ing: A Guide for Parents.and 

''what about 'prayer in the, Teachers"; "Developing 
,schools? You finnly believe Character in Students"; , 
in God as moral authority.· ,"Moral Classrooms, Moral, 
Shouldn't God be part of Children"; "Knowledge 

right." , 'character education?~ Without Goodness Is nan.. 
"When I, speak to young "I believe in a moment of geroUs," and "Hooray for 

people, I reason in the silence," he says. "That'S as ' Heroes." Few of these works 
following vny: I say, wben far as ru go." arc eSpecially learned or reo 
You,arc engaged in this physi- "Yet you would say' that 'vealing.' except' about the, 
cal aa,you are as physically moral conscience comes troubled public feeling they' 
dose to another human being from God?" ,tap. and almost all raise as 
as you can be. You can't ICC '''It docs.," he says. ''But 
any closer, than that. When . God crates us free. And we 
this is ~ of m:Uriage. the arc free to acknowledge Kun 
sexual Union is an expression or not to acknowledge, Him. 
of a larger Union. The sexual And,·in a way, he setS "the 
love is a symbol or asign of a, eduCational standard in this 
marriage km. So you're join- repd... 

the other. One c:an get 'tu~ 'ing your bodies because 1ask him: "In sum, is it f.i.ir 
dents to press beyond simply YOU've jOined your lives. to say mat the more prob­
recognizing that there's 'a , You're giving youndf com- I~ticand cOmplex the 
conflict to examining thepletdy. in the physical sease,' morit question, the ,harder 
reasons that would underlie because you've given yourself , c:haractcr education is to 
'one or another position. It's completely' in the marriage 

, not an easy road for a teacher " commitment. So that the sex­
'ua1 Union has a meaning of 
rcpresentingsomething that 
is much deeper, larger. Is this 
something that you could ,as 
readily'do on the first ,date or 
after you get to know the 
person a Jittle bit better? 
WeD, you really should know 
them a bit better. Would it be 
as fitting with somebody that 
you didn't rcalIy care about? 
Well, caring can certainly 
make it better. And so on." 
'I ask him: "So, the idea, as 

in the other eXamples' that 
you talked about, is that, 
while you can't really say. 
'How do you do, I'm Profes­
sor Chastity: you can build 
the education up to the point, , 
where s~ual activity, before 
milrriage. is less attractive and 
less compelling. Is that what 

teach?" 
"'I think it's misleading to 

,characterize these kinds of 
problems as lying at the heart 
of the' movement. 'They do 
provide challenges at the high-" 

'er end, bpt that's all. This is a 
very difficult enterprise. One 
of the virtUes one teaches, and 
I hope pl'ltCtices, is the virtUe 
of Striving tow.ird w-rue. Ten­
nyson said that humility is the 
mother of the other virtUes 
because it acknowledgeS the 
struggle of leading a moral life. 
We have to recognize, that 
we're onenblind to our own 
moral shortcomings. And that 
we might be wrong." 

'0 THER QUESTIONS 
probably ought to, 
be asked abOUt the 
movement: What 

is the qu31ity of the' bOoks 
you mt::ln?", 'used or recommended" as 

"EduC:!ting for, chastity' t~ts? Should ch:tr:lcter educa­
would Stop short of trying to tion be incorpornted into ex~ , 

many educational problems. , 
as they purpo,n to solve.· ' 

In "WhyJohnny Can't Tell 
Right' froni Wrong." WalIi:am , 
Kilparrick'suggests that the 
emulation of heroes is. v.alu­
able tool f(lt characterbu.ild­
ing. but his "guide to great 
books lor children and team. 
'ers" is frequently superficial 
and misleading; Captain 
Ahab is characterized as "a 
good man destroyed . by 
pride.'" Josepn Conrad's 
Captain MacWhirr, the 
"hero" of "'Typhoon," is 
commended for his ''bra\-ery 
and moral responsibility," 
when he is seen by most 
readers as pigheaded. An in­
teresti~g omission from the 
list, is ,"The Great Gauby." 
since Gatsby gOttO his weird 
place, on earth by strictly 

, following a prcscription for 
character education. 

However nuanced Lickona 
'is in his thinking and teaching, 
,in his own popular and influ­

entia! book, "Educating for 
Character: How Our Schools 
Can Tt::Ich." he is prone to 
lapses and offers some skewed 
interpretationS' as well.' The 
book names Darwin and En­
st~n as figures who contrib­
uted to a disintegr:tted view or 
experience-r:ltherthan hav­
ing e:\l'anded knowledge, ' A 

Continued on pagi! 60 
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, . thought t~ be the most inor.' ing. Just say' 'Hello" Recog- the kids chipped in with ev- Iceman who had lain frozen'CHARACTER 
ally useful novel in American nizing each orner as' people. erything from 'Obey your for 5,000 years and \Vas un-

Contintied /rom P4gt 50 , literature. is omitted except ., use Tom Lickona's parents' to 'Take off the sling; earthed alive. The class debate 
for a nOte ~ it "deserve[s] words.,'respect' and'respon- they'D never know.' At each \Vas whether Charlie should 

recommended school c:unicu~ to be read." sibility: right from the begin- point, rd stop and say: 'Now, ,be tn:'ated like a lab animal so 
lum includes Charles Lind-' 'The matter of where' char-, rung of the year. Even S-year- , is this'ponesty? Is this subter- that sc:iauists could Study his 
bergh as an exemplar of c:Ow'- :icter education is moSt effec- olds can come up with def'mi- fuge? ' Is this, personal cen strUCture for medial re­
age without mentioning Lind- tivel)' located getS more prob- tions of respCc:t. I ask them,. sr:rength?' If they give names ' search or whether, because of 
bergh'spro-Gerinan aaivities lematical the higher one goes 'What is a friend?' They ~- to the assoc:iations they make, his ~eness and humanity, 
in the early years ~f the Sec-in schooL Ka.tyn Freshwater, $wer, 'A friend plays' with they'D know better what he ought to be allowed to 
ond World War., 29, is, a former student of me.' I COMect that inswer to they're thinking-" " remain living. Unlike Smitb-

Sometimes it 'appears that LickDna'swho teaches kinder-the idea of respect, but I tty , "What did the girl fuwly Hansen's class in, Lansing, 
any book with words like garten in Homer, a town near' 'not to ask yes or no ques- dol" I asked. Schuck's is a mixture of races 
"morality" 'Or "Virtue" in the Cortland. ~g 5-year- tions. I ask. 'What does re-' "She said she'd go back t~ , and ethnic: backgrounds; a va­
title is aut~tic:aUy' wei- olds, she needs to make no spea look like?' We make her parents and tty to work riety of points of view was 
comed ,into the approved distinction between an intd- books of dtawings -what a OUt a compromise. Keep the brought to ,the question. He, 

, canon. A' serious study like 1ec:tua1 and a moral Curric:ulum friend looks Ijke, what a sling on most of the time, but" too, is a devoted, thoughtful 
, ''The Moral Sense" by James 'because the requirements of friend does." 'take' it, off for the slow teacher. But in tbeend, one 
Q. ,Wilson is placed on ,the the' children are basic. , ' ' Smith-Hansen says:"'Th!= dances." , , . was still left '-wonderirtg" 
same shelf of authOrity with "1 tty to teach the whole age' hardly matters. I do the", ,Bui Smith-Hansen has de- whether. the students Would 
Walliam J. Bennett's c:ommer- person." she says. "The little same sort of thing with my L"beratdy sepa.med, her,' dis- ,be better off learning ",ore 
c:ial anthology, "Tbe Book, of ones come to me with so few sixth graders. We start on a cussions of moral issues &om science and less ethics. 
Virtues." a c:oIleaion of socW sk.i]k They don't even" very basic level. Read biogra- the other subjects taught in The problem of the extent 
stories. C:ssays and poems know how to ask, a friend, phies.: Use charaaas from ' her" sc:hool. Other former to which charaaer education 

, often explained in uimplify- 'Can I play?' AwhoJ,e genera- 'history. Discuss current Lickona students -like Ron can be divon:ed from social 
ing ,and distorting way. The ',non has grOwn up in a vac:- events. I feel that my job is to' Schuck. 34, who teaches seY- sanaions is both real and Un­
famous fence-whitewashing wrn, a valueless kind' of continually define moral is- enth-grade sc:iaU:e at ,the possible to assess. This pre»­

. passage from "l11e Adven- teaching that says ~ sues - rwnir!g. rwnirig, ~ DeWitt Middle SChool in Ith- Ian has been raised indirecdy 
, tures of Tom Sawyer" is in- you think is right:. 'l11ere is so ing. Agiri had her brokaunn aca:""'; baYe not made that by Senator Danid, Patrick 

cluded in Bennett's book to little moral edw:ation given in' " in a sling. She wanted to go to sepamion. Moynihan in a noted essay in 
illustrate the virtue of worlt the bome - where it rightly a dance, but her parents, fear- , The American Scbobr c:aUed 
rather than the cleverness of a should be - that Ifeel I have inc she'd be injured, said no. ' I VISITED SOfUCK'S SEv- "DerIDing Deviancy Down." 
con game - which is the to'prOvide a foundation. One Then they relmted. but they enth-gnde science class. The Moynihan's point is that de­

:lesson Twain explicidy gave iL of the simplest things I do is told her to keep the sling on students had recently viewedviant behavior that used to be· 
"'The Adventures,of Huckle-, just to teach the children to during the dance. She brought a factional video about a Ne:. stigmatized by society is now 
berry ,FiM," generally greet each other in, the mom- the probletn to the class and , anderthat named Charlie the " C~ em pagt 64 ' 
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tolerated Or readily aa:cptCd. 
Teen--age pregnancy haS. not 
increased since the 1950's, but 
«l years ago a pregnant teen­
ager, rC2Cting to sOcial· disap- .. 
proval, would simply get mar-
tied to adhere to social norms. 

· IE society. be&eoves that any 
.behavior goes. what chance 
does char.acter eduarion haVe? 
As soon as chanaer-eduated 
children emerie £rom their 

.	dasse!, they may be c:oufront­
ed by a wider world that con­
tradias their leaming. 

As is true of much in edu­
· cation. eventually everydiing 

comes down to the quality of 
· the individual teacher; One· 

can imagine the character edu­
canon movement in the hands 

likdy will depend on people 
.Iike Smith·Hansen who. know 
what they are doing.. teach 
dues at the righuge for the 

. Students and address the·sub: 
iea in separate contextS of 
swdr and not as riders to 

. existing curriculums. . 
There was a time when it 

could be assumed that· the 
tt2Ching of dues was con·· 
tained in regular subject mat­
ter, but ffiat time may be 
inmic:vable.The advanmge of 

. Smith-Hansen's approach .is 
that· it teaches c:hatacter 
stnight-oD to a group ready 
and eager to apprehend iL 
After a certain age, cIww:ter 
education rises into the realm 
of ethics debates and ranonal 
discourse. and except for the 
charaaer-building that may 
result from an aanosphere of 
open inquiry, little seems to 

ofsomeone less moderate and . be tapped that is applicable to 
self-inspecting than Iic:kona.personal behmor.· 
Talking with several of Lick- . In Smith-Hansen's class, 
ona's students. all good and the kids· seem to be Icaming 
dedicated people. one is reo processes of mind that havu 
minded of how fngiIe educa- chance of sticking with them" 
tioo is. If this movement is though it would be a mist:ake 
going to makeeduc:ational . to conclude that because these 
sense. much less to have any students are young. they are 

· Luger social benefits. it most. not cognizant of the more 

5 ,'.~; ~ g;
stlir~U)::I . .D. ::I' 

ambiguous problems. that 
await them. And nobody i'eaJ<. 
Iy knows how to teach virtue. 
In. "Language and Silence,N 

George Steiner lamented that 
teac:bing the great moral C!lt­

amples of human endeavor 
can lead anywhere. induding 
to the Holocaust.· For . the 
moment, people like Smith-
Hansen do. what they can. 
..U ........UA ...."""" 
ADDD"""ES 
........n nnn....... "",""",.do you think.?". 

. the girl who reported on her . Boy: "Not by en()ugh peo­
gr.andf'ather using the word 
"nigger" and Urged on him the 
use of. "A&icm-Americ:an": 

. "How did it wodt oW". . 
Girt: "Well. my grand&.­

ther was angry at me. I think.· 
But my dad said he was sonY 
and that he'd try not to do. 
that when rm around." . 

Boy: "'I think. - going 
back to where prejudice 
comes from - it might be 
from experience.. Lib if you 
were mugged by an Hispanic, 
you might be. bitter to Jiis.. 
panics your whole life." 

Smith-,Hansen:" A pCrson 
could have one neptive ex­

. perience and then generalize 

. about a whole pc....l,... 
The girl .with the braID.). " 

think it s~ With stereo­
types.. Like last week we were 
talking about .the words 
'nerd' and· 'hicks.' H Every­
body speaks at once again. 

Smith-Hansen: "O.K. We 
bcpn with. one of today'sBoy: ."No. YoU develop 
quotes. Let's look at the oth" 
.er. 'Let people know· what 

. you stand. for· - and what 
you won't stand for.' waS 
that bc:ingdone in Germany, 

pie." .. 
A boy with a Choppy.hair-

cue "'Pcople .didn't want to 
fed leftouL"· 

SrMb-Hansen: "You're 
~. that . Jiitler's power 
grew because people wen: em-· . was 'a bad Conscience... • : , 
burassedto say that they did­
1ft like what he was doing?" 

Girl: "Not ex;cdy embar­
rassed, bUL ••• " . 

,Boy: "Scared." 
Girl with the Univcnity of 

-Hawaii sweatshirt: "Maybe. 
they. started disbelievin· 
themselves... g 

Smitb-HaDsen: "Let's look 
at this other word on the 

. Smith-Hansen: "How do 
.. yOu devlop a conscience?"· . 

Boy: "Parents." . 
BOy: 'TV. Friends."· 
Boy: ''S,::hooI.~ . 
Girl: "BUt rve seen other 

teachers iii this school who 
are prejudicied... 

Smith·Hansen: corm sony 
to say thats true. But DOt 

. most of them. You iUsl have 
board. 'Coliscience.' What do . to fonow the' consequences . 
you .. know about 
scienl:e?" 

n. i=. i" ·••rt· g 1: ~5' ~ 0 
! ::I "·S·r ..... Cl.e-C!:" II0· .. 	 ... 

.Boy: "It's like something 
that tells you something's 
bad or something's good." 
. Smith-Hansen: "Are you . 

born with itt" 
Girt: ''Yeah.'' 

iL" . 
Smith-Hansen: "Where is 

it located?" 
Girl in the Notre Dame 

sweatshirt: "In your brain." 
Smith-Hansen: "So it has 

something to do·with 
thoughL It's not an organ... 

Boy: "But it looks like pee-
pie can have different kinds of 
c:omciences. What explains 
that? I mean. Hitler ·must 
have had a conscience. Only it 

COD-. of your conscience's think. 
Contim«J on paf.t 74 
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cost many times as much as you first imagined and 
require much more time. When ,Viewed through this . 

lens. a50 percent graduation rate from bootcamps-' 
which those opposed tQ the camps see as a failure­

"is not a reason.to close them but a stunni.Dgsuccess. 
(The boot camps are doing better than many ,public 
schools and almost as w~ll as some colleges.) We 

must acknowledge that hoping to assimilate peo­
ple raised for twenty years in one subculture 
(Say. the inner city; as a gang member) into a 
differentsubcultW:e (of work and social re-· 

sponsibility) in only a few months is laugh­
. ably ambitious. And we must not expect' 

that helpmg disadvantaged children catch 
,up academically by means of a program 

like Head Start will keep them on the 
straight and narrow when they grad­

uate from the program. This ex­
, . . 

pectation is especially absurd if 
we return them to a worid­
rife with prejudice and eco~ .. 
' nomic and social disadvan­
. tages-that agitates against 
hard work and progress by le­
gitimate means. Growing evi­
dence shows that kids may • 
need long-term and costly 
"maintenance" programs. A 
Loyola University study; for 

instance, found that children 
who participated in a special pro­

gram run' by the Chicago public schools from age 

.,, 

NOTEII COMMENT,' 

"\, 
, 	

Iqtorrigible 
.. . Bringing soci.u hopea,,~ polilicaJ rheloric inloin.lructive 

,contact, with what it means to be human , 
; .... 

,JUST how incorrigible is h~m: na- ' 
, tore. and what lessons on public poli- /' , ' 

cy ~ollow once we come to terms' , 
, with, the sobering answer to this age­
old question? 

On one level. both from personal 

experience and from numerous stud­

ies. we know that it is extraordinar­

ily difficult to change habits. per- " 

sonality traits; culture. and social 

institutions. Take weight control. 


. Ninety-five percent of th~ many mil­
lions of Americans who diet each 
year in pursuit of a more attractive 
and healthier. figure regain within . 
one, to thnie years almost all of the . 

. pounds they previously shed. E\;cn 
when faced with certain death our 
bodies often seem unable to follow 
our minds. Many men who have 
had heart attacks continue to smoke, . 
though they have been warned that 

,	they are significantly increasing the. 

likelihood of a second (and most 

likely fatal) attack:. ' 

, Snidies demonstrate that nu­

merous drug-rehabilitation, 
crime-prevention, and job-
training programs for welfare, . 
clients yield results no better than the 
new boot camps yield for young offenders .. ' . ,. " 

, But just as dieters disregard their own and oth~ .'. ' 

ers' experiences. the very strong propensity ofall these pro- . , three until the end of third grade tested at or above national av­
grams to fail has not stopped Congress from making them a cor- erages oncoinpletion but that a decade later many ofthese gains. 

nerstone of its anti-crime policy. '1t'" " '. had melted away. The researcher, J. S. Fuerst, now believes that ' . 
. We all know how difficult changing , hUman be- .disadvantag~ youngsters may need up to nine years ofsupple­

havior is. but this knowledge has not . ' mentededucation. He may well be underesti­
changed our basic optimistic predisposition. . by Amitai Etzioni. mating what they actually require. 
Once wetruly accept that human nature is sur- . , A firm grasp of our stubborn, improvement-Teo 
prisingly resistant to improvement, however. some rather posi- ,sistant nature Will keep our future policymakers--:-one hopes 
tive, constructive lessons follow. " against hope"':"from being swayed by social-policyentrepre-

Lower your expectations. When seeking change, expect it to . , neurs. Take 'the reports on America' d Works. a for-profit 

14 	 Illustrations by Alisoll SeiHer· .....JIJ.. , JlllY 19'4 
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"corporation that trains welfare clients for one week and then ' ence literatuie and the daily press are fullo! reports aboutthis 
finds them, steady jobs. The company has ~nt1y become the or that government progi'am that tumedoutt~be a disaster. The 
darling ofNew York Mayor Rudolph Giuliani's +stration, common practice is to compare the prograni ~'i~ ,bas turned,out , , 

,becauseitfitsthenewmayor"sIdeology(greaterrelianceonthe' with what,it was originally enVisioned as. Ins~Cfwe should' 
•private sector) and because Ihe city hopes it can place many of , ' tate it for gran~that. given our nature, very fe~,:'if any pro-
its 1.1 million Welfare clients injob~'thisway and slash welfare grams will, work out swilnlningly. Thebest baSisfql:. compari-' , 
expenditures~ In' New York. America Works has so far placed son is. not die dreamsof the founder, or even tbebltiq;rint. but ' 
only about 1,100 people; the initial reports ~f its incredible suc- something el~e that works. It will not do merely to establish that, ' 
cesses.were based on 290 cases; You can bet your next year's phonics does not work when it comes to teaching kids to read­

',salary (I herewith offer mine)trnlt most welfare clients will not tell me what works better. It will not do simply to criticize train- ' 
be put to work after one week of training: Onlyblurry-eyed op-' 'ing programs for welfare mothers-show me something else 
,timists 'will believe that such a program can' work on' a large "that helps them find jobs.' As long as the sOcial goal at hand 
scale. "mustbe served. we must settle for the comparative best (which 

Creaming is okay. America Works does provide a valuable" is often not so hot), rather than chase elusive perfection. ' , 
lesson: because it is p!lid much of its fee only ,after a welfare ' , Be ",uiti-jacetea butllOt holistic. An official 8t the U.S." De-' 
client has been on the job for four months; it prefers to, work partment of EduCation has reported that the deparunent is con-
with clients who, are easy to plac(}-'-those most disposed to sidering running an experimental program based on the hypoth­
work arid most able to do so-and drops from its program those ',esisthat whatever role modeling, encouragement; arid, 
who show signs of presen~g a difficulty; Anyone who shows • assistatice young'students obtain in school is negated by life in 
up five minutes late for a training session is out. for example. 'drug-infested and poverty-stricken areas, by broken homes, by 
Critics Call such an approach "creaming," and conSIder it a seri- an environment of unemployment and asocial behavior. The ' 
ous defect ., goal is to discover whether granting these youngsters "every­

'Iliiscriticism presupposes that there are other methods of , thing';-pro~iding their parents with jobs and housing, trying 
converting an entire barrel of inilk into ch~r, to put it less to change the neighborhood's CUlture, arrangmg for af.er-school 
metaphorically; thalan organization can helpa1lor mostwelfare tutoring, and so forth-'-will help them catch up with students 
clients to find jobs without making an immense per-client effort. from privileged areas and stay caught up. 

But if we start with a more realistic notion of humantrans~' 'On the one hand, the logic of such,an approach is in­
formation-whichackoowledges that it is typically very costly escapable; The social world is one messy ball of wax; we can 
and challenging, and that Ihe deeper ,we reach into the barrel, ' hardlybope to intervene in ,one strand of a person's life (say, ' 

, the greater the difficulties we'll have-creaMjng suddenly Schoolwork) and ignore an the others. This logic has led Jam~ 
stops being a mark of defeCtive pOlicymaking and becomes a Q. Wilson and other scholars to suggest that inner-city children 
wise policy to tiy to implement. Taking on the relatively easy' should be taken from their troubled parents and put into kib­

caSesfirst~gives us much more bang for whatever b~ckswe can btitzlik:~ bOarding schools. 
spend on a given endeavor than taking a random sample of all On the other hand, the costs of such, a holistic approach are so 
,potentialclients~ The resources saved this way can then be ap- , overwhelming that even if it works, it is impractical for ,the 
plied to some of the more difficult cases. Policymakers'should. large number ~ of people who need help. We must there­
though, recognize ... e fact that the going will get ">,ugher and, ' ,fore search, ." for approaches that acknowledge· the 
tougher. ball-of-wax- " , ,nature of many of our problems but are less, 

Don ,'( e~ct to scrape t~ bottom ofthe barreL More~ffi- exacting thail the holistic approaches. This is the reason that 

cult to come to terms with is that even ifwe dedicate consider- prenatal care and ,vaccinations are so attractive asprograrns. 
able resourceS and persevere for years, we will still ha~e at least , These services can be provided if some attention is paid tooth­

, some nontrivial "residue": people who ciumotbe reached. Just' er factors (treatment may need to be brought to mothers rather 
as there are some patients too ill to cure,there are some welfare 'than requiring mothers to co~eto clinics), but it's not necessaxY 
clients who cannot be weaned and some criri1inals who cannot ' to provide housing, full employment, and years of supplement-
be rehabilitated. How' to deal with them' is a major civil-rights ' ed education just so that the programs will work (although these 
issue. For example, the State of Washington has passed a law, 'may be desirable in tht;if.own right). 

'that requires prisons to release violent sex offenders not imme-: ,It's no use pretending that poverty or welfare will be abol­
diately after they have completed their sentence but only after a ' ,ished, AIDS of ~cer cured in this century, drug abuse or teen 
judge or a jury has determined that they no longer pose a dan- pregnancy sharply reduced. Let's instead dedicate our efforts 
ger. Such indeterminate sentences don't become defensible un-, to effective but clearly delineated projects in each of these ar­
til we, accept that not only are most people rather difficult to 'eas. This humbler approach is likely. to have a very attractive 
chang~ but some people are incorrigible--at least give~ the cur- side effect: it may enhance public willingness. to pay for, such ' 
rent state of medical and social-sCience knowledge., ,', projeCts and may also restore public trust in our leaders and 

Don't allow the best to defeat the good. Both the social-sci­ ,institutions.• ,"~" 
16 JCLV 1994 



Chapter 9 


A Comprehensive . Approach to 
Character Education.. . 

Thomas Lickona 

. To educate a person in mind anci not in morals is to educate a menace 
to society: . 

Theodore Roosevelt 

INTRODUCTION 

Moral or character education is a universal. and age-old concern .. In the 
, United States, as in countries around the' world, education was from the 

outset seen as having two 'great goals: helping people become smart and 
. helping them become good.' " . . , . 

In the United S tates, the 1990s arewi~essing renewed attention to 
character education in the schools. .one cause of this is the widespread 
breakdown of the family. Another is problems in youth. character as ' 
indicated by these troubling trends: 

1. .Rismg youth violence .. 

. 2. Increasing dishonesty (lying. cheating. and stealing)' . 


3. Growing disrespect for parents. teachers, and other legitimate authority 
figures 
4. Peercruelty 
S. Arise in bigotry and hate crimes 
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6. The deterioration of language 
7. A decline in the work ethic . 
8. Declining personal and civic responsibility 
9. A rise in self-destructive behaviors such as premature sexual activity; 

drug and alcohol abuse, and suicide . ' 

·10. Ethical illiteracy, including ignorance ofmoral knowledge as basic as the . 

Golden Rule and the tendency to engage in behaviorS hannful .to self or 

others without thinking it wrong. 


A COMPREHENSIVE APPROACH TO CHARACfEREDUCATION 

This chapter descnbes a comprehensive approach to character education. 
,This approach seeks to teach moral values directly and indirectly and to' 
develop the kind of character that puts those values into practice. The 
following are the "big ideas" that define this approach: . 

1. "Good" can be defined in terms of moral values that have objective 
. worth-values that affirm our human dignity and promote-the good of the 
· individual and society. 

2. Two universal values fonn the core of a public, teachable morality: 
· respect and responsibility~ 

.3. Respect means showing regard for the worth of someone or ~omething•. 
· It includes respect for self, respect for the rights and dignity of all persons, 
and respeCt for the environment that sustains aU life. Respect is the 
restraining side of morality; it keeps us from hwting what we ought to value. 

Responsibility is the' active side of oUr morality. It includes taking. care of 
self and others, fulfilling our obligatiOns, working to improve the human 
condition, and taking responsibility. for our actions. 

Other moral values can be derived from respect and responSibility. Honesty, 
civility, and fairness, for example, can be seen as fonns ofrespect. Similarly, 
caring, cooperation, fulfilling obligations, and moral cou.ra:ge are fonns of· 
responsibility. 

4. If schools wish to make respect and responsibility operative values in the . 
lives of students, they must educate for character. 

Good character can be defined as having three interrelated parts: moral 
knowing, moral feeling, and moral action. Good character consists of 
knowing 'the good, desiring the goo'd, and doing the good. 
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Moral knowing. or cognitive side of character; includes at least' six specific 
moral qualities: awareness of the moral dimensions ofa situation, knowing 
moral values and what they require of us in' concrete cases, perspective:. 
taking,. moral reasoning, thoughtful 'decision-making, and moral self-
knowledge.· .. 

The emotional 'side of character includes at least the following six moral 
qualities: conscience (the felt obligation to do what onejudges to be right). 
self-respect. empathy. 'loving the good,· sFlf-control. .and humility (a . 

.' willingness to both recogilize, and correct our moral failings). 

There are'timeS when we know what we should do, feel' strongly that we 
should do it,yetstiU fail to translate, moral judgment and feeling into 
effective moral behavior. Moral action, the third part, of character, draws 
upon three additional moral qualities: competence (moral skills such as being; . 
able to. solve conflicts), will (which mobilizes our moral judgment and 
feeling), and moral habit (which exists wh~n a value becomes a.virtue. a 
reliable i~erdisposition to respond to situations ina morally good way). 

. .' 

. s . .Ifschools wish to maximize theirpositiv~ impactin the face of powerful' . 

. negative influences outside the school, and if they wish to develop all three 
parts of character, they must take a comprehensive approach-one that uses 

",all pbases' of school life· as .deliberate' opportunities for character 
development ' 

My work with teachers and schools over the past 25 years has helped 
me to develop a model ofcomprehensive character education that includes' 
12 strategies. nine for the classroom and three schoolwide strategies .. Let 
me define and briefly illustrate each of these. . . 

CLAsSROOM STRATEGIES 

The Teacher as Caregiver, Moral Model; and Moral Menior 

Students of all ages need to form caring attachments to adults' that Will 
motivate them to learn,and to want to be good persons~ This fIrSt strategy 
calls upon the teacher to foster such attachments by treating students with .. 
love and respect. It also . calls up the. teacher to set a: good example, 
directly teach and encourage moral behavior, and correct disrespec;ful' or 
irresponsible actions through individual guidance and group discussion. 

For example, teacher Molly Angelini makes courtesy an important value 
in her fifth-grade classroom. She models courtesy in how she speaks to 
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. her students .. She requires students to apologize in writing if they call a" 
classmate a name. She teaches·tbem to say, "Pardon me?" instead of 
i'What?/I when they wish something repeated. When they go to lunch, she 
teaches them to greet the cafeteria workers by ~an:ie and thank them when 
they put the food on their tray. And she teaches her children that all these 
behaviors are not mechanical gestures but meaningful ways .of respecting 
other people. 

Creating a Moral Community . 

Students need caring relationships with adults, but theyalso need caring 
. relationships with each other. When they are part of a caring classroom 
community, they feef valued as persons. When they are challenged to 
practice respect and care in their everyday peer relations, these values 
begin to become part of their characters. 

For example, Hal Urban, who teaches history and psychology. at 
. Woodside HighSchool, California, does'three simple things at the start of . 

each . class that take only five minutes but go a long way toward 
developing a sense of community. First, he asks, "Who has good news?" 
After the sharing of good news, he asks, "Would anyone like to affi.rIn. 
anyone else?" Students gradually become comfortable doing that. Finally, .' 
he asks students to take a seat different from the one they had in the 
previous class and take a minute to get to know their new neighbor ..At 
the end of the semester, on course evaluations. students say that one thing 
they.will'remember about the course ten years from now is,the waY.Mr. 
Urban began each class.. . . 

. Moral Discipline 

Moral discipline means using. the creation and enforcement of rules as 
opportunities to foster moral reasoning. self-control, voluntary compliance 
with rules, and. a generalized respect for others. 

For example, Kim McConnel, on the first day of school, puts lier sixth­
graders in groups of four. She asks each group to write down, on a large . 
sheetof paper, classroom rules that will help them: get our work done; 
feel safe; and be glad we're here. 

When they are finished, the small groups tape their lists of suggested 
rules on the blackboard· Drawing from all the lists,.the teacher helps the. 
class come up a list that will serve as "our class rules." 
'. Regardless ofwhether students help to create the rules, the teacher using 
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'moral discipline ensures' that students understand .the moral basis 'ofthe' 
classroom' rules. A high . school. mathematics.' teacher explains his 
'approach: . 

. I tell my students that I have only two ,rules: 1) EverYbody respects each 
other; and 2)'Come prepared for Class every day':"which is a form of respect 
for ine, your classmates, ,and yourself. If you violate one of these rules, I 

'. will stop and point out the rule. If you have' been disrespectful toward 
someone, I'll wait for you to apologize . 

. With moral discipline, consequences for rule~breaking seek to teach a 
moral lesson (for example~ why. the ·offense was. wrong;) require. the 
student. whenever possible, to make reparation; and develop the student's 

. self-control and willingness to follow ,the rule in the future. 

Creating a Democratic .Classroom Environment ," 

This means involving students, on a regular basis,inshar~d decision­
niaking that increases their responsibility. for making the class a good place 
to be and to learn. The chief means of creating a democratic classroom 
.is the class meeting. , This is a meeting of the' whole class emphasizing 
interactive discussion and problem-solving. The class meeting contributes' 
to character development by providing a forum where sttidents'thoughts 
are heard' and valued' and . by . providing a support structure'. for 

, understanding, iritemalizing, and practicing respect and,responsibility. . 
For example, Carl Fospero, a 20-year-old graduate student in education,' 

was called to take over an unruly, ,class (Introductory Spanish) of higb 
'school students'whose regwar teacher had suddenly died. 'In the month . 
that followed the teachers death, the students;"'a low-achieving group With 
a' history, of behavior problems-had become uncontrollable. ,They went 
through four substitute teachers in' four weeks. 

When Carl Fospero came intq the class, the ftrst thing he did was to ask 
every student., to take out a sheet of paper and write him a letter, 

, responding to two questions: nWhat are your feelings about the class? 
How can~e nlake it better?"., , ' '. 

Students complained that other substitute teachers had been "throwing 
worksheets. at them"; they could not keep up With the material; they did 
not understand Spanish; they often felt, embarrassed when they did not 
know an answer, and so on. . 

Carl Fospero read portions' of the students' letters aloud, using them as 
. a springboard for a. discussion of how to improve the course. They 
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decided to slow down the pace of instruction to·inake sure no one got lost 

· They decided to make time during each class for· cooperative learning--. 


such as· conversational Spanish between partners-which students found 

less threatening .. Teacher Fospero said he also wanted· to try some new 

things they had not done before, stich as Writing a play in Spanish and 


. performing and videotaping it. The class also started to write and publish 
a class newspaper-in Spanish. They used their class meetings to plan . 
these new projects, assign responsibilities,. and monitor progress and 
problems. . . 
.Students' behavior ahd learning improved dramatically. Teacher Fospero . 

had· achieved this· by applying a widely known· but much-neglected 
educational principle: Involve students in making decisions about--and . 
sharing responsibility for--the life of the classroom. 

Teaching Values Through the Curriculum 

There are countless opportunities for teachers to use the· ethlcallY rich 
content ofacademic subjects-such as literature, history, and science-as 
a vehicle for teaching values and examining moral questions~ Here the 

· teachers question is, what are the natural intersections between the 
cuiriculum I.wish to cover and the values I wish to teach? 

There are outstanding published programs that illustrate how to do this. 
One is the Heartwood Ethics Curriculum for Children. I This awarii­

· winning program uses multicultural children's literature .to foster seven· 
character attnbutes affirmed by cultures around the world: courage, 
loyalty, justice, respect, hope, honesty, and love.· . 

· . For each of these seven attributes, the Heartwood program provides six 
children's books (folk: tales, hero stories~ legends, and modem classics 
from diffex:ent cultures) along with interdisciplinary activities that develop· 
children's understanding of the particular value and how to apply it. .. 

When the class finishes stUdying a particular character attnbute, all the 
children, at a moment of their own choosing, look in the classroom mirror 
and ask themselves if they have shown that attnbute (for eXample,"How 
have I shown courage?"; "How have I been a respectful person?"). Then 
the child goes to his or her Heartwood Journal and writes a personal 
answer to that question. This encourages children to act upon the ethical 

. insights emerging from their reading and. discussion of the value-laden 
literature. Facing History and Ourselvd is another much..;acclaimed 
curriculum, initially developed for eighth-graders and later adapted to high . 
school and college levels as well.. . This eight-week social· studies 
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curriculllIIl uses history, . films, arid guest lectures.(including talks by death . 
camp survivors) to investigate the Nazi and Armenian Holocausts. Along 

. the way, it has students look within themselves to examine the uruversal 
. human tendency toward prejudice and scapegoating. 

. An experimental. study of this curriculum found that Facing History 
stUdents were· significantly superior in· their understanding of how 
. individuaJs' decisions are affected by their society and in the complexity 
of their reasoning abo~t issUes such as leadership, exclusion, and conflict 
resolution. 

Cooperative Learning 

Whereas curriculum-based values education teaches values and develops 
chai:acterthrough the subject matter content, cooperative learning does this 

. through the instructional process. It says to the teacher: "Take what you 

would normally teach, teach it through cooperative leamlng for at least 

part of every day,·and· you will be teaching values and academics at the 

same time. It . .. .. . .. . . . . ... . . 

Cooperative learning, which. can be done inp~irs ·or small groups, 
contributes to character in many ways. It teaches 'students the value of 
cooperation; builds community in the classroom (reducmg conflict, the 
research shows, and fostering friendships across racial and ethnic lines); 
and teaches basic life skills such as communicating and working together . 

... For example, in a sixth-grade classroom in Montreal, Quebec, a teacher . 
faced the most ·divisive group she had ever taught· The class was tom 
apart by racial conflict; blacks and whites exchanged insults and physically 
assaulted each other during recess and after school. . 

The school psychologist observed .the class and recommended that the 
teacher. set up· structured cooperative learning groups. . . Put together . 

··children who· have trouble getting along, he said.· Give them joint 
assignments and· projects with roles for an members. MODltOr them 
closely. Most important, stick with .the groups even if they do notseem 
to be working in the beginning, • .. . . 
. The teacher started having students work together-usually in threes or . 

fours-in aU subjects for part ofeach day. They worked on math problems 
in groups, researched social studies questions in groups, pr;icticed reading 
to each other in groups~ and so on. 

. "It took them two months to really make this work,It the teacher said, 
"but they fmally got it together. Moreover, their test scores went up." 
Mastering the skills of cooperative learning is a gradual,developmental 
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process for both teacher and stude~ts, but the" academic and chara~ter·. 
development benefits--documented at all grade levels--justify the .effort. 

. Develop the "Conscienceo/ Craft" 
, . 	 '. - . 

The' . literature on moral and character education' often treats· moral 
learning and academic learning as separate spheres; . But academic work 
and learning have moral meaning for at least three reasons: . 

1. Learning increases,' and ignorance reduces, our abilitY to make infonned 
. mora. judgments and participate as citizens in a complex: world. . 

2. Work is one ofthe most basic ways we affect .the lives of others and 
contribute to the human community; 

. 3.' It is a mark of people's character when they take care to perfonn their . 
jobs and other tasks well. Syracuse University professor Tom Green calls .. 
this a "eonscience ofcraft"-the capaeity to feel satisfaction· at a job well done. 
and to' be ashamed of slovenly work. . If people lack this kind ofconscience, 
and do not feel obligated to do good work, something basic is missing in 

.. their moral make-up. 	 . . . 

Specific ch:aIacterdevetopment objectives in realm. otworkinclude: self­
. discipline; the ability to delay gratification; persistence in the face of· 
discouragement; a public sense of work as affecting the . lives of others; . 
and Green's conscience of craft. . . . 

Teachers who develop these character qualities typically combine high . 
expectations and high support. . For example, Anne·Ritter is the kind of. 
teacher who believes that every child can learn. As anew teacher in her 
school, she taught a class of first-graders, 85 percentofwhom came from 
families below the poverty tine. She astonished fellow teachers.by getting 
90 . percent of her class up to grade level in reading and. math. Her 
comment: "It's the job." . . .. 

. 	 When I visited her classroom; a list Qf classroom rules was written large 
and posted. in the front . The flI'St rule was: IIAlways do your best in:" 
everything. II On the ~1l was a sign: A PERSON WILL SELF­
DESTRUCT WITHOUT A GOAL. The "value. of the month," featured. 
on the class bulletin board, was AMBmON, defmed as "hard work 
diiected toward. a worthwhile goal.": 
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Encouraging Mort# Reflection 

This strategy focuses on developing the several qualitie~ that make up 
the '. cognitive side of character: being morally aware; understanding 
objectively worthwhile moral values; being able to take the perspective of 
others; being able to reason moraily; being able to make thoughtful moral 
decisions; and having moral self-knowledge, including the capacity for 
self-criticism. . . ' , . 

Bringing this knowing side of character to maturity is one of the most 
. difficult challenges of character education.' . It requires clear ethical 

thinking by the teacher as well as a sophisticated set of teaching skills.· 
Teachers can foster moral reflection through. reading, research, essay 

. writing, journal-keeping, discussion, and debate. 'At the secondary level, 
. a promising approach to developing moral reflection through controversial 
issues is called ."structured acaderitic controversy." " Developed by 
cooperative learning experts David and Roger Johnson, this approach 

'defines controversies as '"problems' to be- solved-ratherthatr win-Iose­
situations. " . 

The teacher assigns students to groups of four,' composed of two, two: 
person "advocacy teams. ~ Within each grouP. one team is assigned the . 
responsibility of advocating one position (for example, that there should' 
be more' government regulation of hazardousWa.Ste disposal), the other 
team the task of arguing the opposite position (that there should be less . 

. regulation), both teams using background information sUpplied by the '. 
~~ . ..,' . . 

In the course of the week, each team' must do a position-switch and . 
argue for the position it originally opposed. . Finally, the four' group 
members synthesize what they see as the best information and reasoning 
from both sides into a consensus solution and write and submit a group 
report. Following that, each student takes an individual test, which holds, 

. everyone accountable for learning the information and arguments on both , 
sides of the issue.' . '. . 

Ten years of research on the academic controversy process fmds that 
students: . 

1. Gain in their perspective-taking abilities; 
2. Demonstrate greater mastery of the subject matter than is true with either 
debate or individualistic learning formats; 

.3. Show greater liking of .other student participantS and higher academic 

self-esteem.] 
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. Some controversial issues--abortion, . for . example--may· not· lend 
.. themselves to a discussion. format which has the goal of arriving at a 
IconsensualSolution." In such cases, the more conventional debate format, 

, ensuring full and balanced presentation of both sides, may be preferable. 
At my: state university, for example, the Collegians for Life group for 

.which I serve as advisor wanted to. have· the . student body and.· the 
commuruty consider the claims of what is called the "consistent life ethic" 

· (sometimes known as the "seamless garment ethic") .. The consistent life 
ethic .aigues that abortion, like economic injustice and unjust" war, violates 
socialjustice and respect for the vahle and dignity of every individual life 

· at every stage ofdevelopment. Groups such as Feminists for Life promote· 
a consistent life ethic. ... . '.' .. .... . 
•To present this under-represented perspective . on' the abortion 

controversy, we sponsored a two-hour public debate between two wome~ 
one a pro-choice feniinist, the other a pro-life feminist. The pro-choice 
feriliDist argued that a woman has a right of self-determination to control 
her own body and therefore to abort' an unwanted baby. Thepro':'life~­
feminist argued that the most baSic human right-more basic than privacy ­
-is the right not to be killed; that the pregruUit woman alone has the power . 
to sustain the life in her womb; and that she therefore has a corresponding 

· moral obligation to protect and nurture it-as well as a claim to far more 
societal support than women currently receive for cbildrearing. We sought 
.to enhance the moral education value of this debate format by having the 
two speakers, after their initial presentations, engage in direct, face-to-face . 

· dialogue· as well as respond to audience questions. . 

Teaching ConjlictResolution 

• Teaching students how to resolve conflicts without force or intimidation 
is Ii vitally importantpait of character education fo; two reasons: 1). 
conflicts not settled fairly will prevent or erode a moral community in the 
classroom; and 2) without· conflict resolution skills, students will be 
morally handicapped in their interpersonal relationships now and later m 
life, .and may end up contnbuting to violence in school and society. 

GroWing numbers of schools· aretraipiIig students to serve as official 
. "conflictmedlators." .. For example,' in one elementary school a student 

from each fourth·. ftfth-. and sixth-grade homeroom is'chosen to be the . 
. conflict mediator for that day: Chosen students wear a hat, a vest, a T­
shirt, or a button to identifY themselves as official mediators. 

If there is.aconflict-in a classroom or on the playground-the student' 
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mediator is trained to step between the disputants. (All students, of 
,·course, must be' coached in advance to prepare them to accept this kind of . 
peer intervention.) The dialogue then unfolds as follows: . , 

. ' '. 
Mediator: My name is Sara. I'm a conflict mediator today. Would you like 

, me to help you solve this problem? 

Disputants: Okay. ' 

Sara: There are four rules you must agree to: No blaming, no name--calling, 
no interrupting, and you must agree to tr:y to solve the problem so you both 
feel okay. Do you agree to these rules? . ' 

Disputants: Yes. 

Mediator: Okay, each tell your side of the story. Wbo wants to go first? 
Remember, no interrupting. 

After each person tells his or her side of the story, the mediator 
paraphrases the account back to that person. She then asks, "Okay, how . 
can you solve this problem in a way that's fair to both of you?" When a, 

'solution is arrived at, the mediator concludes, "Congratulations, you've 
solved your problem!" and asks them to "shake on it.", ," 

These behavior patterns have, the best chance of becoming part of a 
child's character when they are learned early and practiced' often. But. 
effective training is still possible at the adolescent level, where the stakes 
are even higher because conflicts more easily explode into deadly violence. , 

Dr. Deborah Prothrow-Smith, a Harvard professor and physician, has 
developed a 10-week mini-course that teaches' teenagers' what caUses 
.violent conflict and how to avoid it. Says one 18-year-old who took the 
course at a Boston high schooJ: "I had my. share of fights, and I learned' 
how,to avoid them by talking things out. 'Otherwise I could lose my life' 
over something really stupid like stepping on, someone's shoe and not 

, wanting to say, 'ExcUse me.'" " 

SCHOOLWIDE STRATEGIES FOR CHARACTER EDUCATION, 

The preceding examples demonstrate that it is cleariy possible . for the 

individual teacher, acting within the classroom, to contribute to the moral 

growth of students. But teachers feel more secure, and their efforts are 

greatly enhanced, if the wholeschool.:...and ideally the commwtity,aswell­
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~is working to promulgate. model, teach, celebrate, and, enforce high 
standards of respect and responsibility. ' 
,A comprehensive approach therefore calls upon schools' to implement 

three schoolwide strategies. These strategies are: . . . . 

t Creating a positive 'moral culture itithe school-deveioping a total moral 
environment, orsc'boolwide ethos (through the leadership of the principal, 
schoolwide discipline, a schoolwide sense of community, meaningful student , 
government. a respectful and cooperative moral community among adults, and 
making time at all levels to 'discuss mqtal concerns) that supports the values 
taught in clasSrooms; _ 

. ' 

2. ,Fostering caring beyond the -classroom-including using, positive role 
models -to inspire altruistic behavior and providing opportunities at every 
grade level to perform acts of school and community service; and 

3. RecruitUig parents and the community as partners in character education-­
letting parents know that the school considers them their child's first arid most" 
important moral teacher;, giving parents specific ways they can support the 
values the school is trying to teach; and seeking the help of the community 

_(including churches. _ busmesses, local government, and the media) in 

promoting respect and responsibility. ­

. . . .. . '. .' . 

Let me offer several examples of schoolwide approaches to character 
education that contain one or more of these three strategies. 

"Let's Be Courteous, Let's Be Caring" 

, Several years ago, Winkelman Elementary Schoo~ which' serves ,a 
diverse commUnity north of Chicago (some children are from- welfare 
families, others come to school in'limos), found itself increasingly _ 
unhappy with student attitudes and behavior; 'Fights and put-do~ among 
children were common. StUdents would frequently "smart~ffH ("1 don't 
have to listen to you! It) to teachers and other adults in the building. 

To address this problem effectively. Winkelman's principal and facultY 
decided they needed a schoolwide approach. They launched a project 
called Let's Be Courteous, Lei's Be Caring. The project emphasized the 
values of courtesy and caring at every opportunity: through photo displays 
in the" corridors, discussions in -classrooms, one-to~ne conversations 
between teachers and' children, school assemblies,- citizenship 'awards, 
parent-teacher conferences, and service projects in the community. 

A giant display insid~ the school entrance defined "courtesy" as: saying 
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please, thank you, you're welcome, and excuse me; being a good iistener; , 
waiting your turn; acting politely everywhere; and discussingproblems; 

"Caring" was defined as: sharing; respecting others' feelings; following 
. rules; working cooperatively; and being a good friend. 

The . moral environment at Winkelman steadily improved., When I 
visited the school, parents said fights are now very rare; children said that 
if you forgot your lunch, you could alwaYs count on somebody to give " ' 
you some oftheirs; and a veteran teacher who had taught in several other, 
schools said that WinkeiIJ:lan students showed an unusually high level of', 
respect for adults and each other. Three years after beginning its character 
education project.· Winkelman was recognized in, a Chicago-area 
competition for excellence .in both academic achievement and character' 
development ' 

Valueo! the Month 
, . '.. ',' . 

Carl Campbell is principal at Dry Creek Elementary School in Clovis, 

California.' He'explains that the school's mission is to help students 

develop their potential in five areas: academics. athletics. performing arts, 

citizenship in.the schoo~ and citizenship in the community. And that 

commitment. he says,goes for every student: . 


Our philosophy is that we do everjthing we can do while we've got a kid. 
When he walks through that door, we're responsible for the quality of his 
experience. We may not be able, to control his environment elsewhere, but 
we cm control the environment here. ' 

·Dry Creek has a Value of the Month program. ,For an entire month, the 
whole school--every t~acher at every grade level-focuses on the same 
value (e.g., honesty, cooperation, self-control, ambition). Teachers talk to , 

'their students about the value of the month-making connections, for 
example, with classroom incidents that' arise. They work it into the 
writing assignments. They do special projects and displays related to the 
value.' Students also bring in books or articles that tell about a person or 
incident that exemplifies the Value. ' 

Teachers take heart from the' faCt that they are all working together on 

the same value, something that is becoming part of the shared moral 

vocabulary that defmes the common moral culture of their school. ' 


Principal Campbell spoke' about the impact this Value of the Month 

program had in a' previous district where he' worked: ' . 
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Before coming to clovis, I. was principal ina schooi where stealing was an 

everyday occurrence. when I ffrst arrived. The attitude aniong students was 

that it was okay to steal as long as you did not get caught. There was also 

a problem of kids being intimidated for their lunch moriey. 


.'. '. . 
I said to the faculty, "How can we change this?" We selected basic values 

to teach. one each month. We started with honesty. As time went on, kids 

started turning bi money they found on 'the playground. Intimidation became' .' 


· less and less of a problem. By the end of our second year with the program, . 

· stealing was a very rare event at this school.' . 


The lesson here: Even when there is not a positive moral culture outside 

the school, it is still possible to create one within the school. . If teachers 

at every grade level are simultaneously teaching the same moral value. 

doing so in different and creative ways, and doing so all school year long, 

year after year, the school has. a cumulative effect with the power to 


.. change students' moral behavior. . ." . 


A Five-Year Plan: A Middle-School Success Story 

Vera White is an African-American principal working with an African­

American, inner-city community. Principal White came to Washington, 

D.C.~s Jefferson.Junior High School nirle years ago. She comments: . 


Ninety percent of our studentS come from' sfugle-parent homes. . When I 
arrived, parellts and the community felt they were losing the children .. 

Wernet-administration, .faculty, and parents-for a full year to prioritize our 

goals; We decided we needed a five-year plan.. Each year would have a 

special theme. . 


· Year one of the new effort focUsed on planning the objectives .and 
. strategies of the new character education program. Year two had' the 
theme ~'Attitude Counts." Principal White explains: "We wanted students 
to have the idea that wherever you are-in school, at home, at the mall-
your attitude make~ a difference. It ' " 

Year three focused on conflict resolution training. Year fours theme 
was community service. "Our kids had been destroying the high-rise 
projects," Principal White says .. "Now every student does community 
service. . J 

Our overall theme has been 'how to be responsi~le:' We stress and teach 
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" responsibility iliroughout the day. 'For example, our students have to have ' 
, , assignment notebooks and use them in every class. ' 

We also set high expectations for our parents. Our parentsmu'st come to 
, school for Back t,o School Night and for teacher-parent conferences duriitg 
"the year. ' 

JeffersonJunior ~igh School now has a waiting list of 400 to 500 
students. It has won tWo U.S. Department of Educationawards~ In the 
city of Washington, D.C., it has been recogniZed for having the highest 
student academic achievement, the greatest academic improvement, and the 
highest attendance rate (its attendance rate usedto be one of the worst). 
There have been no student pregnancies dllling the past five years. 

The No Putdowns'Project 
. . . .' 

" , 

The No Putdowns Project, based in Syracuse, New York, isa response 
" to rising school violence and ,racial and ethnic intolerance. It has three ' 
, goals: 'to create a school and home environment that recognizes the 
destructive effects of putdovins; to reject the use of putdowns, in all 
interpersonal interactions; and, 'to replace 'putdowns 'with healthy 
communication skills~' ',' ' 
" A five-week cuniculum, developed by classroom teachers, uses videos, 
posters, contests, role-playing, and other activities to achieve these goals. ' 
The curriculum is ,reinforced throughout the school year. 

One participating parent commented: "I see a noticeable difference m" 
how much my child enjoys schooL" Other parents report that family 
members now'catch each other ("Hey. Mom, ,that's a,putdown!") when 
they slip.' ',' 
, Twenty-five elementary and middle, schools in central New York are 

now implementing the No Putdowns ,Project Several have already' 
reported that discipline referrals and student fights are down for the fu:st 
time in many years. ' 

Participatory School Democracy 

.' , . 
Another schoolwide character development strategy, greatly under-used., 


challenges students to help govern the life of their schooL 

One of my favorite examples of this strategy comes from a school action 


project carried out by teacher Mary Ann Taylor, when she took my 

graduate course, Teaching Moral Values., With some, trepidation, she 
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. tackled the· problem of her school cafeteria. She described it as "a war 
zone" where teacher aides yelled at children, students yelled at each other; . 
food fights were common, and the place was a mess when students left. 

Teacher Taylor set up a Cafeteria Council with elected student delegates. 
from each classroom.. Being an elected delegate ,meant you had to 
represent your constituency's ideas, as expressed in class meetings. 

At every grade level, classes held discuSsions: . What . are. the 
characteristics of an ideal cafeteria?· What should be rules for cafeteria . 
manners? Delegates carried their classrooms' views into the Cafeteria 
Council's weekly meetings, where they discussed these ideas with teacher 
Taylor and the school's principal and shaped them into action proposals. 

The Council also conducted a survey of all students, staff, and parents 
on how to improve. the cafeteria. It solicited everyone's ideas through a 
suggestion box. It published a: monthly newsletter reporting progress. 

The positive outcomes ofall this effort were many: student cafeteria 
behavior improved greatly; students were enthusiastic about improvements 
in the cafeteria; parent feedback was positive; a: recycling project was 
begun; and; most impo~t, the school decided to keep its new delegate 
system of democratic student government as a way to deal with other 
problems in the school environment . 

Similar student government efforts, havebeeri .carried out at the high' 
. school level to bring students into a larger role of responsibility for solving 

school problems. In the process, students are provided with the kind of 
opportunities for reat-life moral action that develop . the action side of··' 

'character. The just-published book, Preparing for Citizenship: Teaching 
Youth to Live Democratically by Ralph Mosher, Robert Kenney, and 
Andrew Garrod, tells the story of several high schools that have effectively 
used participatory school democracy to foster their students' political and 
moral developn;ent· . . 

A High School That Turned Around 

SL Benedict's is a Catholic urban school, located in downtown Newark, 

New Jersey, that serves poor black and. Hispanic teenage boys.· It 

produces exceptional result;s, breaking for many of its students the vicious 

cycle of poverty into which they were born. It has a waiting list, with 

many students from the affluent suburbs seeking admission. 


It was not always so. Twenty years ago St. Benedict's was on the verge 

of closing. Enrollment was steadily declining, student achievement 

discouragingly low. 
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SL Benedict's achieved this tum-around through high. moral and 
· . academic expectations. The school insists on good manners and restrained 

· behaVior. Noise, bad language, and rowdiness are not tolerated. . The balls·. 
are .safe and free of graffiti. Strict standards of. discipline and 
responsibility are reinforced in the classroom. Students are taught how to 
take notes and use their notebooks. in all classes. 

Strenuous athletic· and extracurricular activity· is ·also encouraged. A 
. high level of peer support is encouraged in all areas of school life. During 
the early and continuing initiation into the school's curriculum and code . 
of conduct, each student is assisted by fellow students who have mastered 
the school's standards and who help younger boys succeed. 

A·CHARACI'ER~BASED APPROACH TO SEX EDUCATION 

No discussion of moral and character education can exclude sex 
education. More young people, I believe. are at risk from the destructive· 
consequences' of premature, uncommitted sex than from any other single- . 
threat to their healthy physical, emotional, and moral developmenL 

To consider just one dimension of the physical dangers: In the United 
States, according to the Medical Institute for Sexual Health, about a third. 
of sexually active teenage girls are now infected with .human papilloma 
virus (the leading cause of cervical cancer) andlor chlamycllii{the leading· 
cause of infertility).' Recent medical studies show··tbat condoms provide 
virtually no protection against either human papilloma virus or chlamydia, . 

·both·of which can be tiansmittedby skin-to';skin contaet in the enme 
genital region, only a small part of which is covered by the condom. 

Unfortunately, young. persons are growing up . in what· Boston· 
University's Kevin Ryan calls a "sexually toxic" .envkonmenL This 


.. environment trivializes and debases sex and leads them into. a pattemof 

·short-lived sexual relationships that undeimine self-respect and conupt' 

character. 

There is fortunately now a growing effort to bring sex education into 
. line with the principles ofgood character education." That means adopting 

an approach to sex education that develops· character traits. of good 

judgment and self-control. and guides young people. toward morally sound 


· conclusions about how to apply the values of respect and responsibility to . 

· sexual behavior. And this means helping students understand all the 

reasons why sexual abstinence· is the only medically safe and morally . 
responsible choice for an unmarried teenager. . 
. An exemplary character-based program in sex education is Decision­
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Making: Keys to Total Success, developed by the San Marcos, California 

school district San Marcos faced a seriouS teen pregnancy problem..;.147 

high school girls known to be pregnant during the 198+85 school year. 

Its program included the following elements: daily ten minute lessons,for 


. junior high' school students' on j'howto be successful" (using materials 

from the Jefferson Center for Character Education1); a six-week course for 

seventh graders on self-esteem and positive moral values; and a six-week 

pro-abstinence course for eighth graders, "Sexuality, Commitment, and the 


'1" 	 "F~~, 	 ' ... ', . ,,' 

The "Sexuality, Commitment, and the Family" course, created by Teen' 
Aid, conveys the' message. that the only nuly safe sex is having sex only 
with your marriage partner who is having sex only with you. Teen Aid's. 
program also sends summaries of all lessons to parents and holdS a 
workshop for parents on how to talk to teens about sex. 
. San Marcos reports that two years afterimplementing its Keys To Total 
Success program, known pregnancies in the school dropped from 147 to 
only 20-and have continued to remain far lower than they were before the 
program. . There were other positive' outcomes as well: drug referrals, 

. grade point averages, standardized test scores, and attendance rates alSo 
showed marked improvement The San Marcos character-building 
.program won a'California state award for excellence in education. 
. ' , 

THE EVALUATION OF CBARACI'ER EDUCATION PROGRAMS 
. . , 	 . 

1.3 the chalacter education movemeni gains momentum, questions of 
evaluation loom larger.' In thinking about evaluation, it is helpful to 
identify three kirids of results schools hope for' when' they. undertake 
character education. . ' 	 , 

Documented Improvements. Within the School Envtronment 

Schools often begiIi character education programs because they hope to 

make the school a better, place by effecting a positive change in student 

attitudes and behavior.' Evaluation in this area asks questions such as: 


, Has student attendance gone up? Fights and suspensions gone down? 
,	Vandalism declined? Drug incidents' diminished?' Attitudes toward 
cheating, and self-reported frequency of cheating, improved? One can . 
assess such before-and-after-the-program differences by keeping records 
of observable behavior and. by anonYmous questionnaires that measure 
student moral judgment (for example,. "Is cheating on a test wrong?"), 
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moral commitment ("Would you cheat if you were sure you would not get 
· caught?") and self-reported moral behavior ("How many times have you 

cheated on a test in the. past year?"). 

Character Effects Beyond the School Environment 

. This is a measure ofgeneralizatioa Here evaluation asks, to what extent . 
· do students, when they are outside the school, engage in pro social 


behaviors such as helping otherS in need? .Stand up for a moral value they 

· believe in? Refrain from antisocial behaviors such as shoplifting? Refrain 

from high-risk behaviors such as driilking . and ·driving and. sexual· 


· intercourse? These behaviors· outside the school environment; . like. in- .. 
school behaviors, can be assessed through anonymous self-report surveys. 
(The California-based Josephson Institute· for Ethics has developed. one 
such survey for use at the high school level. ., 

.. 
Life Outcomes After Graduation 

This is a measure of the school's enduring effects on character. To what· 
extent do graduates become faithful spouses and responsible parents? 
Law-abiding citizens? Productive and contnbuting members of their 
communities? . This third area-which reflects what Henry Huffman calls 

· character education's "future orientation"--can be assessed only through 

longitudinal research typically beyond the capacity of schools themselves. 

Other agencies can and must unqertake such evaluations. . 


What does the available research tell us about the .effectiveness of 
character education? The best of the evaluation research has sought to 
measure all three facets of character--cognitive, attitudinal, and behavioral 
outcomes... ' .. 

For example, ··The Child Development Project in Califorma has 
conducted a longitudinal experimental study of a character program that· 

. combines cooperative learning, teaching empathy through literature,· 
positive role models, developmental· discipline, involving students in 
helping relationships, and parent .involvement.. By the end of elementary . 

· school, students who experienced the program, compared to those who did 

not: 


1; Showed more spontaneous acts of helping and encouraging their· 
classmates (a measure of the behavioral side of character); 

. 2. Were better at thinking of prosocial solutions to hypothetical. social 
conflicts (a measure of the cognitive side of character); 
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3. Were more committed to democratic values such astbe belief that all 
"mem~ers of a group have a right' to participate in" decisions affecting the 
group (a measure of the affective or attitudinal side of character.') , 

Recent researchaiSosuppori:s the effectiveness of school. family, and ' 
community partnerships-as opposed to only school-based efforts .....iIi one 
of the most. challenging areas: changing stUdentattitucies toward and use 
of dnigs anda.lcohoL In June, 1989, for example., the Journal of the 

, American Medical Association reported a major intervention' study of" 
20.000 sixth-and seventh-graders. The study compared a well-regarded 

, school-:based drug education cuniculum with a program that combined the' 
school curriculum with. family involvement (students interviewed. their ' 

, parents and role-played refusal skills at home) and community involvement 
(extensive media support). The' more comprehensive approach was' 
significantly superior in slowing adolescent use of marijuana, cigarettes, 
and alcohol. . " , . 

The greatest danger facing character education, as educational 
researchers David and cheryl Aspy observe, is that severe social problemS 
will be met with only weak: educational efforts: When weak effortS fail 
to ·ameliorate the problems sigili.ficantly, people will .say, "We tried. 
character education, and it failed. "The scale of our clW:acter education 

, efforts must therefore be commensurate with the seriousness of the moral 
problems, that confront us:'· In the, long run, this means that all groups­
schools. families, communities. churches, youth organizations, government, 
and'the media-that touch the values and character of the young must 
,come together in common cause. ~ we seek to secure a future for our 
children in the next century, educating for character is a moral imperative 
for us all. . 

ENDNOTES 

1. For information, write: Heartwood Institute. 12300 Perry Highway. 

Wexford. PA 15090.' 


2. ' For infonnation write: Facing History and Ourselves National Foundation, 

25 Kennard Rd.. Brookline, MA 02146~ . 


3. DavidW. and Roger T. Johnson, "Critical Thinking Through Structured 
, Controversy." Educational Leadenhip, May 1988. 
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4. R. Mosher, R. Kenny, and A; Garrod, Preparing/or Citizenship: Teaching 
< Youth to Live Democratically (Westport, CT: Praeger, 1994)~ 

. . 

5. For medical studies On these and other sms, write for Sexual Health 

Update, published by the Medical Institute for Sexual Health, P.O. Box 4919, 

Austin, TX 78765. " " 


6. Write the Medical Institute for Sexual Health for the forthcoming National" 

Guidelines for Comprehensive Sexuality and Character Education. . 


7. . For more infonnation contact th~ Jefferson Center for Character Education, 

Suite 240, 202 South Lake Avenue; Pasadena, CA 91101. 


8. Fora copy of the HighSchool Values "Survey, write: The Josephson 
Institute of Ethics, 310 Washington Boulevard, Suite 104, Marina del Rey, CA, 

90292." .' 


. . . ' . .' . 

9. Fora research report on the Child Development Project, write: TheCbild 

Development Project, 200 Embarcadero, Suite 305, Oakland, CA 94606-5300. 
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Thank you for inviting me'to join in yourdf.scussion. 

Dr" Etzioni. [Et..;zee-yo-nee] and 'The CommunitarianNetwork 
,have been great sources of inspiration tome and my husband-­
. and to many members of his· Administration•. In the months and 
years ahead, we willcontinuet~ look,to you for ideas .and ' 
insights as we ,work' to promote, character education ,as part of a 
'larger communitarian vision for our, country. 

. . . ' . 

This iS'a subject near and dear' to me. Last year,.Iwrote·a
book last year about society's obligations ,to its children. In 
it, I talked about what we can do to create conditions that allow 
all children in America to fulfill their God-given potential. And 
one of. the most important things we can do is to te,ach our 
children to recognize their responsibilities and,to help them 
develop a sense of community. " , , , 

Obviously, values and character are taught principally' in ' , 
the family. Family is our first community. But from a very young 
age, children also enter into communities outside the .family
communities that have great power to shape the 'way children 
relate to the world. 

" . 

. . 'We know that school often provides' a. child's first sustained 
exposure to peers and adults to whom he is not related. We also 
know tnat the school community becomes an incubator for'many 'of 
the attitudes" tastes, opinions and ideas that children will' 
carry with them through life. And yet too often, we demand very 
little of schools when it comes to reinforcing the. common values 
that most Americans subscribeta: ,the importance of treating 
others with respect and dignity; honesty; integrity; civility and 
so on. We seem to forget that a good education is not just 
knowing what is right, but doing what is right. 

So I applaud your efforts to promote, a character curriculum 
as part of our children's educations -- not just ,in their 
classrooms, but in their extracurricular activities, their social 
interactions, and in their communities. 

Not long ago I had the opportunity to visit a charter school 
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in one of the poorest neighborhoods of the San Fernando Valley in 
California. The scho9lwas called the Vaughn Learning Center. The 
principalwas·Asian-American. The vice-principal was CUban­
American•. About. 90 percent of. the students were of Hispanic.'
origin. About 10 percent were African-American. The school was 
located in an area of high unemployment, crime, and poverty. 

When I' arrived there I saw cliildren in tiniforms'-- five- and 
. six-year-olds -- busily working·· away .. on computers. I talked to 
parents who'volunteer'as tutors at the·school. I talked to. . 
motnersand 'fathers who attend special.classes at the school to· 
learn parenting skills. I even talked to an older lady who had 
lived. in the community for 30 years. Her own children had 
graduated from there. And now she volunteers as a tutor because 
she believes that the community1s survival depends on the 
strength of the, school.· . ' . 

. , . 

. The school has' become an anchor of· the whole . communi ty. Not 
em embarrassment. Not an albatross. But a source of pride and 
commitment. Parents, teachers, businesses, politicians have 
rallied around it. They·have raised'their expectations of 
themselves, of their school, and of their children. And the 
result is that everybody is.doing better. . 

I think of this scho"ol whenever I hear people insist that 

~ government, or orilythefamily, is responsible for the 

well-being of our children. 


In fact, children are' influenced every day by people and 
forces beyond their parents I. control ~-' by the police officer in 
the neighborhood; the minister at.their church; the politician . 
who makes laws; the government worker who enforces regulations; . 
the business .owner whose decisions affect family wages, vacation 
and leave. time; the entertainment executive who' decides what 
kinds of programming should go on television and the big screen~ 

,We all.have responsibility for America's children, directly 

or indirectly. 'It's just that we donlt always own up to it. 


The school I visited is a wonderful example of the 

commuriitarian vision at work. The people of that community 

recognize that everybody has. a role to play when it comes to 

ensuring the well-being of our children• 


. . Why is this communitarian vision more important now than 

ever before? . 


Because we live in a time of momentous change. A time that 

holds great promise for the next generation, but also fear, 

anxiety, and uncertainty about what such rapid social and 

economic transformation portends for the future. 
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with parents under great strain to provide for their 
families, with children barraged by external influences that 
undermine the values their parents are trying to instill, we have 
to be able to fallback on the fundamental values that have kept 
our countrY strong. . 

De Tocqueville said America is great because America is 

good. We have survived wars, a Depression, and major social . 

dislocations because as a society we. have placed a premium on 

character, integrity, civility, and our responsibility to the 

larger community. . 


These are bedrock American values •.Time-honored American 

values. 


.. , . '. 

·Now I don't mean to romanticize the past. Even if we wanted 
to, we couldn't turn the clock back now on change and progress.
And besides, the Norman Rockwell-vision'of America that holds 
such allure today never really existed for millions of our people 
anyway. But even as we move forward into ,a brave new world of 
high-technology and global competition, we .candemand that 
society conduct itself in a way that reflects a concern for the 
common good; a belief in the dignity of every person; an ' 
appreciation of the diversity and pluralism of our culture; and a 
sense of civic responsibility that begins in childhood and lasts 

.throughout life. . 

We are not going to progress as a people unless our children 
become good and productive citizens. And we are not going to 
progress unless we teach them, and show th~m, what it means to be 
responsible members of society. . 

That means parents must work harder to fulfill their 
ob+igations to their children, whether it means spending more 
time reading and talking,tothem or going. on excursions together. 

That means schools must do more to re:-inforce the basic 

values that children .learn at home. And they must do more to 

support families by involving parents in their children's 

educations and engaging members of the community in children's 

mentoring and other activities. .' .. 

" That means churches, synagogues, mosques and other religious
institutions must do more to give children something to ~ay yes 
to -- safe havens from the destructive and distracting forces 
around them. " . 

That means .businesses must do more to adopt family friendly 
. policies that enable workers to be good parents andg~od 

employees. 

That means the media must do more to give children positive 
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images of themselves; and entertainment executives who decide 
what programming to put on~elevision must do more topu~ taste 
questions of taste .and civility above profit motives. 

And it means that politicians and elected officials must . 
think of every child in America as theiro~ child when they make. 
decisions about cutting nutrition, health and education programs. 

. Lady Bird Johnson once said that "'children are likely tc, 
live up to what you believe of them." Well, we have to believe 
the best of our children. And of ourselves. If we do, we will 
continue to build on all that is goOd in America, and·all that is 
good within the character. of our people. . 

Thank you for doing your part. 

III 
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THE WHITE HOUSE 

Office of:the, Press Secretary,' 

For Immediate Release May 20, 1995 

REMARKS BY THE PRESIDENT 

AT CHARACTER EDUCATION CONFERENCE ' 


The Old Executive 9f;iceBuilding 


10:30 A.M; EDT 
'. . ,," '. -, 

THE PRESIDENT:". Thank you very much ~,' ' 

Thank, you very much, Dr. Etzioni.', 'l'hank you for' that' 
introduction and for the inspiration that your work has g,iven to' 
ine and to so many others, for your wonderful book,"The Spirit of 
Community" and for working on this as hard 'as you have. . ' . , . 

,I'd like to say a, special word of thanks to oneo'f the co-' 
founders of thisnetwork,he' s been a member of 'the ,White House 
staff since I became President, Bill Galston"for his constant 
inspiration and prodding to me. I'd like to thank the Secretary 

, of, Education" and Tom Payzant, the, Assistant Secretary for 

Elementary: and Secondary Education', for what they' have done to 

try to promote character education as a part of the larger 

strategy toward anew communitarian vision for our, country. 


Yo~ know, 'from the time, I began thinking about how we would ' 
" get ,'into the 21st century,and long before ,I even thought ' of 

runningf6r President, ,it seemed to me that the '--there were 
" three words which were inextricably linked --, as if you think 

about America moving into ,the' future - - oppor.t:unity, 
responsibility and community. Those were the three words that 
basically were at the heart of my campaign for ,President and have 
been at, the heart' of' what I have tried to do, as President. ,r, 
also believe that ,government cannot do these things for America. 
I believe that we. have to have,in a complicated, open, , 
pluralistic society like this 'one, a great network of people 

, working together in every major important center of our society. 
And that's what I want to talk to you about,t~day~ 

I'd like to begin with a few comments about the most obvious 
recent event ,that, in terms of your government's action, that you 
must have noticed when you came in today, which is that'! have 
approved of the, Secretary of the Treasury's,decision to close the 
two blocks of Pennsylvania Avenue' just here in front of the White 
House to vehicular traffic. I did this reluctantly. 

Pennsylvania Avenue has been open to ordinary traffic since 

.' . 




the beginning of our Republic. I did'it after ,an extensive 

review'by the Secret Service, the Treasury Department officials 

and a distinguished independent pahelof AInerican experts who 

have served in administrations of both the Democratic and 

Republican Presidents, all recommending that this be done. They 


" believe it is necessary to :protect the President' and his family, 
. the structure of the White House, the hundreds of people who work 
there,'and the.people who corne and, visit there,· both on offici~l 
business and as ordinary citizens. They believe it ,is necessary 
to protect the White House against the kind of attacks that were 
'sustained in Oklahoma City. ' . 

Now, 'r want toemphasi ze ' a couple' of things -about this.' 
First of all~access \tothe,White House itself will not be 
limited. The area will be'converted'intoa pedestrian mall arid 
people will be able to visit as they always have: They'll be 
able to have their,picture taken out front with cardboard figures 
as they always have. (Laughter. ) They'll, be' able ,to" go to , 

'Lafayette Park and protest against the President as they always 
have. And indeed, they will, be able to do ,'that, more protected 
'themselves from becoming innocent victims, of, those who would seek 
to destroy the symbols of our freedom. ' , 

. . . . 

We ,also will be, working with the local officials here to' 

make every effort to reroute the traffic in'away that minimizes 

inc,onvenience' and disruption to the lives of those who live in, 

or work in, Washington, D.C. 


Our society, ,as an open society, is as, we saw with yapan and , ' 
the, terri,ble, incident in the Japanese subway, 'vulnerable to the 

',forces of organized destruction~ from within, and beyond olir ' < 

borders. And we must take reasonable precautions against them;: , 
not, to restrict our freedom, 'but, to secure it., ,And 'as technology" 
changes the opportunity for organized destruction, we have, to ' 
respond to that. ' 

'r think the AInerican people should see this in,the'same 

context that they viewed metal detectors in airports. Do you, 

remember when they started, there were those'who say,oh, this, is 

a big infringement on our freedom. But most of, us now are only' 

too happy to. go through'those'metal detectors because we see that 

there area' lot fewer highj ackings. And so it is a waY of . 

preserving our freedom -- by changing to meet the changing 

realities that technology and time give for the expressi~:m ,of 

organized destruction. And we should view it in that way. , 


But we should also recognize that, our job is to minimize the,' 
fear that can seep into a society. That's one of the reasons 
that Hillary and I wanted to have the program we had with the 
children after Oklahoma City; because we were worried about, 
children ,all across Arnerica"and especially, of course, children 

in Oklahoma, being literally fixated on these events and their 
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vulnerability to such things. 

So, it's important to' put .them in a larger context. Andin 
that sense it's also.important to pr~vent'sU:ch things from 
happening whenever we can. This is'a preventive action we're 

. taking ,today. 

I have asked Congress to.pass this anti-terrorism 
legislation to give me both people and technologicaltool'snot 
tome, but to me being the United States, to us, to deal with the 
technol6gical'andorganizatlonalrealities of the modern 

.	terrorist.· threat so that we can prevent, these things from 
happening more 'and more and more'. And the leaders of Congress
have pledged topass'that legislation by Memorial, Day. It is a 
commitment I hope they will.keepbecause we need the legislation
in preventive. ways. . . 

, 	 .. 
l . Now, what's that. got to do with ~hat we're ,doing here. today? 

The strength of. our society is far more than 'our ability to stop 
bad things .from happening and to punish wrongdoers when they do 
suchthi;ngs .. This country is still around today af·ter more than· 
200 years as the most succes~ful vibrant Democracy in all of' 
human·history, 'not because'we could stop bad things. from 
happening,· although that was important. . lithe Civil War had 
turned out differently we wouldn't be. here today as a.country. 
If Hitler had been allowed to prevail in Europe it would be a , 
very different' world today. So stopping bad things, from happening 
is quite important, it shouldn't be' minimized. 

.' .. . . 	 :' . 

. But the fundamental strength Of', America, and the' real reason 
weire here more· than 200 years is not our.capacity to stop bad 
things from ,happening, but our ability to do good. And indeed, 

'our ability to be goodjdeToqueville said; II America is great
because America is good.".· . . " . , 

. So, the truly ~reat thi~gs ab~ut .our country inVOlve the . 
literally billions of actions that'are now taken by our 250 plus 
million citizens every day of the world. They get up, they go 

.about their busfness,andmost'of them do the verY best they can 
to be responsible,first'of'all,as'individuals, and then· to be 
responsible.for their families, to be responsible atwbrk, ,to be 
successful members of their community, to be good citizens. 

. . 

Most· of our fellowciti~ens dO'everything theY're 'supposed . 
to .do pretty 'much when they're supposed to do it; even" things 
they find most distasteful," like paying their taxes .. It has long 
been observed by--' I know that when'I,was'a young law student. 
taking tax law, and it gave me a headache, I just couldn't stand 
it. I hated the'course; all those rules and regulations. When 
it was all said and done -- the professor. said at the beginning, 
in the middle and at the end of·the course, II Now, remember, in 
spite of all these rules and 'regulations that no 'one can keep up 
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with, and hardly, anyone understands, the'real thing -that' makes 

this work is that you live in a good countrywhere,mqst people 

just get up and on their own, do the' right thing ,because they, 

think this is part of the obligation of citizenship." It,made a 

deep impression ortme. 


So, I think that when we view the problems of America today," 
and there are plenty of them; the intolerance, the increasing 
divisiveness of political forces, the seeming two-edged 'sword of 
the information revolution where ,more and more information seems " 
to be organized to harm instead of to enlighte'n,to ,divide ­
instead of unit. When we look at all of this we have to see it 
against the background of, the fundamental fac:tthat this, is a 
very great country full of very good people, and almost all, of us 

,get' up every day and do what we're supposed ,'to do", as best we ' , 
can; that there are new and different challenges we face today 
that put extreme 'pressure on us in, trying to do good and be good; 
pressure in the family"pressure in the,workplace,pressurein 
the community, and in thelargersocietYi that weare trying ,to 

, cope, wi theconomic and social stresses , and with' the,' exposure to, 
all'kinds of forCes in a complex modern world ,that we often were 
not'exposed to in the past, and that none of --some of ' us had' 
never been exposed to before. ' ­

And I, think that the real trick is how we can keep the basic 

values that have made our'couritrygreat,' and ,take advantage 'of 

the modern' world with all the things ,that are different. That 

has always been the genius of'America -- to'preserve what is 


,right th~re in the Constitution, and to take it throughout
history. 'Weknqw that we are capable of doing it unanimously. 

,What we're really all afraid,of is that somehow we'll be undone 
either by some small minority of us who do wrong and force all 
,the'rest of us, into a way qf living that is so radically 
differertt,from what's been before that we don't preserve what's 
uniquely American, or we' re afraid that all these forces will 
upset the internal balance,in so' many of us thatwewill,lose our 
way. ' 

. " 

And yet, -we know that', fundamentally" we shouldn't be 

pessimistic about it~ and we're reminded of it every time 

something bad happens in America. When we had a 500 year flood 

in the middle west, or that massive earthquake in California, or 

the World Trade ,Center bombing, or the horrible, horrible tragedy 

of Oklahoma City, 'you see not only the loss and the evil and the 

darkness, you also see the fundamental goodness of the American 

people. There's people everywhere,-- just stop what their doing'

and, show up to help'. ' ' 


I remember when they had that awfUl,' hurricane in Florida an:d' ' 
I went down.there. The first guy I met was an independent 
trucker from Michigan, who literally cancelled all -of his runs,' 
stopped all of his business an~ filled his one big semi truck and 

4' 




breught,it all the way to. Flerida,-- stepped his whele life. ',AIld 
he was just a ,single businesspersenwhe was net like me, an 
empleyee ef the federalgevernment, who. ceuld maybe get time off'. 

, He risked everything just because -- (laughter) -- he risked 

,everything just because it was the right' thing to., de. Here was 

• this guy shewing up, and happy, as a clam, didn't have any idea 

what was geing to. happen when' he went back to. Michigan, hew he 

was geing to. put it back tegether. He was happy deing semething 


'fer 	ether peeple, censistentwith his persenal values and what he 
,had learned, in his family and'church, and what he had imparted to. ' 

.', his children ~ '" , 

'New; the questien'is, hew can we preserve thetraditienal 
values and hew can we find, at least a measure ef the fulfillment 
in deingright and geed ,things' in erdinary life that we find when 

,disaster strikes. Is ,ther.esemething endemi9 to. the, medern werld ' 
er human, nature that, says that we. can't, de, ,that?· I, den' ,t thing 

"so.. But, we plainly live in a werld ,that, is changing, so. ,fast 
where,peeple are eXpesed to. ,so. many forces that the ties that 
bind us are stretched more than there were in the werld'in which 

'I grew up~ ,I' den' t think there~s any questienabeu~ that. 

The oppertunitiesfer lndividuais to have,their internal 
equilibrium upset are far greater today than they were a 
generatien age. ' ,It's impertant net to. remanticize the' past i, 
hewever. Remember what ,Will Regers said abeut that? "Den I t tell, 
me abeutthe geed ele'days, they n~ver was." It's impertant net 
to. remanticize the 'past.' While I grew up ina'seciety which was 
much merestable~ and where'I didn't haveanyt.hing like the kind 
ef,fercesbearing dewn en me that ,teenagers de,teday. When I was 
child I also. lived ina segregated seciety,in which a huge
numberef peeple'myage were never geing'te be given any.' 
eppertunitiesthat'I teek fer granted. , So. it is impertant, fer us 
net to everly remanticize the past, :but also. to. recegnize,that 
the present is changing so. fast and peeple are expesed to. so. many

'different things that it is very, very difficult, to. build, the ' 
kind ef, ceherent, character-basedseciety that builds beth' 
individual ,and secial respensibility, and gives 'peeple the 
necessary ,balance,between stability and change that'allews'yeu to. 
,live the fullest pessible, mest rewarding life, and to. have a', 

, seciety that is beth growing and vibrant and stable. I think we 

all recegnize' that as a sertef central 'challenge ef this time. 


And I think what happens when a big disaster eccurs~ 
everybedy threws off all the :things that are bOthering them and 
gets' back to. basics. Peeple step leeking at,each ether as a - ­
peeple ef different races or religiens er philesephical pesitiens 
er pelitical parties, and realize that there is a cemmen humanity' 
there after all. The trick will be to. manage qur differences en 
a daily basis' in a way that recegnizes eur,cemmen humanity and to. 
<find erganized ways to. stamp out the secial evils that are ' 
censuming us, witheut deing away with eur persenal' freedems., 'And 
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,'. 

believe ·that.we can do these things. 

I believe that sometimes we throw up our hands. too much in 
the face of all the difficulties that we have. But we have to '. 
identify' what the problems .are and .' move on them., .' 

,r' also believe that' the central .insight of what' Dr. 
has done is important to' emphasize here. Everyone· has a 
play. And we can solve thisin.a free: and. open' society, 

Etzioni 
role to· 
not 'by 

any governmental policy, but by government; like every other part
of society, playing its own role. . ' 

If·we'could start with some' of the·problems that are 
disintegrating forces in 6ursociety.· I would like to focus on 
some that we don't, often'focuson, .and those' are the economic .~ 
ones. ,We all know we have too much crime. and violence and drugs 
and family breakdown. And I don't mean·to minimize those things, 
they are profoundlyiinportant. But we are aware and.sensitive to 
.thosethings . . " .. 

I.want you also to think about things that maybe more 

pedestrian, but also are reinforcing the problem,that we come 

here to talk' about .. 


The average American today is working a longer work week and 
spending fewer hour~ with his or he~childrenthan they·were 25 
years ago, for the same or lower wages they were making 15 years 
ago. Literally,' 60 percent of the American work force is making 
the same or less when. you adjust for inflation,than·they were 
making 15 years ago.," and working harder and spending less' time 
with their children,·than.,they were 25 years ago .. ·Family income 
has gone up in many places only because ·there arenow·twoworkers 
in the family .. ' ' .. 

There i's .also .inour· country afeelirtg that there' is much 
'less,security because ,more and more people are changing their 
jobs., The census tells us that .there's been about a 14 percent
decline in earnings for men between the ages of S5 . and, 65 - - .' 
excuse me,' 45 and 55. It could have something to do with the' so­
called angry white male phenomenon. So that. when people' reach 
the peak of .what they thought .was going. to be there, notonly 
their earning capacity, but their ability to have a profound and. 
positive .impact on their families and on their society, their 
communities, many of them now are ata vulrierable period when 

'they're having to deal with changes that they took for granted 
when they were in their 20s, but never expected to ,have to face 
allover again in their 40s or early 50s~ . This is a'profound
thing. . 

So that we at least .thought when we started out in life we 

have different kinds of things to feel anxieties about, as we got 

older. I mean, just getting older is bad enough:, '(Laughter. ) 
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And'now, we're having to feel anXieties about things that we 
thought would be behind us as a people into our 40s and 50s. 
This is a profound thing., No one has really studied the 
implications this has for citizenship, and why more and more , 
people may be vulnerable to, siren songs of, resentment that divide 
us instead ofunite us.' 

I'm telling you, there' are 
, 

millions of people that go 
, 

home 
'every night and sit down at the dinner table and look across the 
table at their families and wonder whether they have failed them, 

'when all they 'ever did was showup for work, because of the way 
the global economy has impacted on them in this society. Thisis 
a,significant thing. ' 

And when you 'combine' that with the fact th~t'there is so 
much mobility in this society, much more than ever before. ,It is" 
more difficult for many of these people to get the kind of 
,support networks they need in ,their communities because a lot of 
'folks live in communities where neighbors don't know their 
neighbors anymore,. And if there" sa high crime rate in the 
community, they don't have any·way to get to know them. 

So that all these things need to be seen in that context. 
There is ,a great deal of uncertainty out there, 'which lllakes' 
people yearn for certainty, but also makes ,them vulnerable to the 
wrong kind'of certainty; certainty that pits people,against one 
anther instead of gives them a way to say, here are my problems, 
what are your problems, let's get together, and figure out how to, 
solve them. ' 

So I think that the sense of~ literally, physical 
, instability,,' so many adults feel, make it more difficult to hold 
our society together and make it,more difficult to impart the , 
fundamental character' strengths and traits and the, accompanying, 
security of knowing'that you're in the right place in your life; 
that are ,essential to a strong society -'- not an excuse for not 
doing it, but it's important to'understand the context in which 
we operate here. ' 

, Now one of the things that we'havethought about in our 
administration is that in this environment, when so many of our 
children 'are in families that are; at least not ,traditional 
families, when their parents are working -- working harder, and 
maybe spending less time with them, and when their neighborhoods 
may be less settled and in many cases, less safe, it is more 
important than it has been, perhaps, in immediately previous 
years, to reemphasize therqle of, character education in our . 
schools. Something which, once was" taken for granted asa part of ' 
education, sort of faded away, and we believe, should be brought ' 
back. We know it has to be a supplement for ,the work that, 
families and communities do, not a replacement .. We know there's 
no substitute for the character lessons that ~re imparted'to 
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people by their parents. and gra:ndparents; or for the guidance 
.. that a father or mother· can bring, or maybe even more 
'importantly, for the sense of security and rootedness that the 
right kind of relationships :within families give us all. But. 
still, .1 think it's important to·recognize that all of our 
.children show up for school sooner or later and character 

educatiorican be a vital part of building the kind of society 

that recognizes responsibilities and has a sense of community. 


This is an issue I've beEm invblved with for years. Several 
years ago in the mid-80s, Iserired on the Carnegie Commission for 
middle school education. There were to. governors on ~hat 
commission, I had the privilege of being of being.one. The other 
was .. the distinguished Republican Governor· of New; Jersey', Tom 

,.Kane. And one of the recommendations we made was that we should 
teach our children'inmiddle school, with specific objectives,· to 
"behave ethically and assume the responsibilities of citizenship . 

·in a pluralistic society", and that we had to connect.our schools 
to our communities,which together share responsibilityfdr each 
student's success. . . . 

When I became President, ·we started to work on this through 
the Department of Education. Secretary Riley has helped us to go 
a good ways toward the right kind of introduction of values into 

.our schools. . 

Everyboq,y knows that educat':ionis about more than intellect. 
Everybody knows ,as my mother, used to say,· there's· a lot of smart 
fools running around in this old world. (Laughter. ) .. And what we 
want to do is to build good citizens as. well as intelligent
people. . ., 

.. 

We need to. learn what it takes to.,build up and not tear down 
asocietyover~he longrun.. So we've worked hard on that~. Most 
of you, know that the Elementary and Secondary Education Act 
contained new authority for programs that fostercharact~r 
education for ~s to support them. 'And inpartnership·withlocal 
communities, we are now making states eligible· to compete for' 
grants to help to support the iristitution of character education 
programs in local school districts all across the ,country. I , 
personally long for.the day when this is, once again, a regular 
part of the curriculum of. every school, 'district in the United 
States. I think it is yery, very important. 

The Safe and Drug Free Schools program, which is one of the 
things I've been fighting for in this little rescission battle . 
we've got going on here in Washington today, also has specific, 
explicit efforts in it to create an environment in which children 
are able to learn and in which we not· only make drugs -- schools 
safe' and drug-free by negative actions like security'device, but 
in which we change the attitudes of .children abOut what is 
acceptable within the schools; what is acceptable conduct within 
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the schools. 

All of you know that there is some evidence out there ' 
,already' that these ,character education programs really work to' 
lower the'drop out rate, to increase educational performance, and 
to increase good citizenship. It is elementary. It is simple,~' 

'But I think it,is profoundly important that young people,be 

taught that it's important to tell the truth, that's it's 

important to be trustworthy and for people' to be 'able to, rely on 

you, that's 'it's 'important not to abuse the freedom you have by 

undermining other people's ,ability to exercise their freedom. 


'They need to be, taught certain basic things in the context of the 
school environment, which is after all, for many of them, the 
first diverse community they will ever'be a part of. So I feel 
very strongly that this is part of what we ought to be doing, bilt' 
not all. '" 

I think that,as I said,the fundamental insight that I have 
gotten about how to' do this from Dr. Etzioni, ,is that'wehave'to 
build networks. And "this ,as you know, is the ,second conference 
on character building we've had where we've welcomed people 'to 
the ,White House.' I would very,much like to see 'this 
institutionalized as an annual event that goes way beyond my 

'administration; that encompasses Republicans and Democrats and,' 
,that has nothing to do with politics. (Applause~) , 

Indeed"I think we should view this effort in our country 
not as bipartisan but as non-partisan. And we need to think 
about ways that we can continue to build networks ,that work, 
together for a generation. Because a lot of our problems' were a 
generation in coming and they're going to be a generation in 
going. And because there is nothing we can do that will stop the 
world from changing as quickly as it is; so we're going to have 
,to work harder and harder to think of ways that keep the ties' , 

, , that bind. 'Therefore, I believe thil3' should become a permanent 
fixture of our national di;;tlogue. ' 

I would like to also" from my point of view, 'take this up, a .' 
notch in the present time because of, the dimensions of our 
challenges. on', June the 21st , I'm going to invite leaders 'to 
come here ,from all around the country to listen to each other, to 
open a dialogue"to try to find common ground on our great,social 
challenges of the daYi and to talk about what it would take to 
build not only good character but good citizenship from people 
individually and in groups. And to see whether or not we can 
accelerate this dialogue throughout the country." 

, . " 

I' am going to ask academic and business leaders, religious 

leaders, media people, people 'from the sports community, people 

from other' aspects of the private sector, and of course" 

,government folks, to try to. build the kind of partnership ,that I 
think is necessary. 
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James Madison once said that all governments required virtue 
of their citizens but democracies needed it more than other kinds 
of .government.· And I believe that .. Some of you may know that 
Hillary .is .now working on a book about.the responsibilities we 
owe to our children. The title will come from that old African 
proverb,it takes a whole village to raise a child .. 

Now, I· ask you to think about this -~ and I would like to·· 
make some closingrem~rks about where I'm going with this June 
21st conference andinvite:you to give me your ideas about it.·· I 
think that in the world we are living in,. it will take a lot of 
people, and not just ·government programs,· to keep our ~hildren 
off the streets and in. school. It will take every parent', . 
teacher; ~riend and loved one we can f:j..nd to teach children, 
given all their different circumstances in American today,the 
differences between·right.and wrong, and to give them the kind of 
self-esteem they need to dowell·in a troubled world .. To say no 
to the right things but also .to figure out what to say yes to, 
which in the end, is the basis of the quality of· life we all 
live. .. 

. . . 

And I am absolutely con~inced, as I have watched· the 
patterns of life in our society, that· as people go through. 
different stages in their lives, or their in different places in 
society, most of ·them are not most ,influenced by government; 
there·are other forqes which are influencing them,· and that we 
all have to pull together if we're going to have any hope of 
succeeding in this enterprise.· . . 

If you look at business, for example -- I.mentioned the 
economic changes-- I had to fight. like crazy for the Family and 
Medical Leave law.· . It had already been passed by .congress tw.ice· 
and.vetoed twice by well-meaning people who thought that 

'business people said, "Oh; t,hewoI:ld will come to an end if the 
Family Medical, Leave law passes." 

Butit·cannot be, if you think about it, first and foremost 
-- it cannot be. that a society where. the economic forces require 
most adults fo work, women and men, even parents of very young
children -_. it cannot.be that a good'societycan be built unless 
people can succeed as both workers arid parents. . 

. If we cannot succeed as workers, then our 'standard of· living 
will fall and ev~rything that we think about America. will begin 

·to be eroded.. But if don' t succeed as patents, then we'll have a 
lot of people will money and miserable lives. And we have too 
many people in this country today, not only poor people, but· 
people who aren' tpoor, who have miserable lives. . 

So, the first and most fundamental thing we have to say is, 

how are people going to succeed.as workers and as parents? The 
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government can do the Family and Medical Leave law but that's 
,just the first step .. , How ,can you justify the fact that most' , 
'people are' working harder,' f.or less money When business profits 
are up and corporations are up. We, had record 'numbers of new 
millionaires last year.' I like t~at, by the way. I don't think 
wealth, formation is bad. 'I'think it's good. 

" 
But the thing that holds a democratic society together is 


that everybody gets: their fair , share. , . In the 12 years before I 

,became President --,this has nothing to'do with government 
'policies nearly as I candetermine--executive salaries went up 
four times as much as workers salaries went ,up in majo:r American, 
corporations and three times as much as corporate profits 'went, 
up~ 

And you, can· say, well, labor's, not worth as much as it used' 
to be because technology means fewer people can do more, with,' 
less. ,That maybe, but all· those people are still·people. They 
have children to raise. They have mortgages to pay. ,They have 
problems to confront; , 

One of the companies t~at I really admire in this countr}' , 
today has set up a system in which both the workers ,and the, ' 
executives get paid based on the performance of the company~ So 
that when the companydoesweJ,l, the workers, have just a,big a 
gain aS,the executives. And if the company'has a bad turn,the 
executives have to take an even bigger hit percentage wise than 
the workers. Now, that the kind-- they also have as part of 
their bonus program a $2,000 a year grant to every, child, 6f every 
employee in the 'company that- goes ,to college. ~hey have one 
person that sent 11 kids to college working for that compariy.,'" 
(Laughter.) 'The only rea~on I'm not telling you who the company , 
is I ' isI don't, every person with six or more' children iri America,' 
to go apply, for work there ~ (Laughter. ) " , 

But don't you see, here ,is a company that says,' okay" we " 
want to make money, we want tO,do well l we, think we can do right 
and do well. We want a' ,-- we believe we'll make more money if 
t,he people wotkingfor us know they can make more money if the 
company does well. ," 

This is part of 'citizenship. I'm not suggesting the 

government, should mandate, ,this. ' I'm, talking about partnerships, 


'networking, community,open ,and honest,discussion. But first 'and 
foremost I most of the work of building character in America is 
going to be done in thefa,mily and you must make it possible for 
peqple to succeed as parents and workers. So, that should be a 
part of this debate. (Applause .l, ' 

Now, the media has a responsibility here. "We have tough 
choices to make as a, coun~ry. " 'People need to know the facts that 
will,shape their future -- important for adults, important ,for 
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children. Let me give.you·an example: A weekly reader is . 
launching a new project to teach the value of .citizenship to 
young children through stories. That's a good thing .. That's the 
sort of thing the media can do. I'm not suggesting the 

.government should mandate it, but wE? should talk about it .. 
Nobody should feel threatened or feel like we're trying encroach 
on the First Amendment' by discussing the power on social· behavior 
that the media has ~ . We should. be able to discuss it without . 
anybody being defensive about it. 

Here in Washington we are facing difficult but. important 
issues of public policy. We have two huge deficits from a public 
policy point of view. We've got a government budget deficit, 
which is much lower than. it was when' I became President, . but it's. 
too' big. And we do need,. in aglobal economy, a balanced budget 
because we don't want to be more dependant than we have to be .. on 
outside forces. And we want to be able. to invest in our future . 

. But we also have a big education deficit and training 
deficit compared to many other countries, and compared to what we 
need for America· to be the strongest and greatest. economy in the· 
world in the 21stcentury~ 

So, we've got a big, tough d~cision here. How are we going 

to solve.one without undermining the other?' Can we do both-at 

the.same time? If so, how? Now, this can immediately dissolve 

into a huge political.screaming match in which.one party sticks 

up for one, the other sticks up for the other, everybody gets 

reelected at election time and· nobody gets anything done. That 

would not be good. . 


. What we need to do is to figure out how we. can reach across the 
divides to a common consensus that will permit up to pursue bo.th 
these objectives at the same time ... 

. The American people are' ready for. some tough decisions and. 
difficult medicine but they.want to know that it's fair and 
sensible· and what's down there at the end. of.. the road. And to' do 
it, we need to get information in away that is not designed to 
divide us, but is designed to shed more light than heat. And it 
isa very. difficult thing, but very import·ant. 

, . " , . ".' 

Religious and community instit~tions have an important role 
to play. You know, if every church in America -- every church in 
America -- had not only a vigorous program for it's own members 
al:ld the people it's recruiting, but also. an outreach to a fixed 
number of families and children to fight the problems of out~of­
wedlock birth,' teen pregnancy,.drug,addiction, school dropout 
if every single church had jU!3t a fixed and reasonable number of 
kids it was targeting, it might have more impact than all the 

.government programs we could everdevis.e. (Applause. ) 

This is the most religious country in the world. We have 
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the largest number of churches, the most diver~e group of people 
worshiping in different kinds 9f religions .. And, again,. it's not 
for the' government .to' require this, but i,t' sworth talkirig about . 

. ,Because there is a' great debate today '. in, the .religious community 
about whether'the best thing you can do for society to make it, 

. better is'go, out and try to actually work with people who are in 
trouble and make them hetterindividually or to simply make 

'political'prescriptions that everyone else should follow; and if 
they do, fine,', and if they don' t ~ we'll· wait for the, next· 
election.' , 

. 	 , 

So, I think. t'his .is .a debate we ought to" have. Because-- I· 
have no objection, by the way, to the ,pol:iticaldebate,and I 
have, encouraged the people, of faith who come to. different· 
political conclusions thanI,have to be'a part of the debate. 
don't think that's bad. But I think weare not purely,either' 
politicalanimals,people who go to, work, or churchgoers. we. 
,also have community responsibilities and opportunities.," And the 
organized churches of this country can have a.bid impact on 
changing .the lives of people and improving the character of 

,people, and the prospects of people. today in the country. . And 

many do.' Many do. If all did it would make a big difference in 

our ability, to move forward on common ground. . '. . 


If you think about -- let me mentiorithe .entertainment 
. industry, there's been a'lotsaid about that and I got a big 
standing ovation at the State of the Unionfrom.bothRepublican·, 
and Democratic members of Congress when I talked about the damage 
that comes to our society from incessant, repetitive, mindless 
violence 'coming through entertainment. There are lots of studies. 
showing that young people tend to get' numbed to violence, andt6· 
the consequences of it, . from constant overexposure to it. 

And I say this, not to point the' finger at anybody. I have 

, enjoyed more than my fair share of what I would call cheap 

thrills movies in my time. So, I. am not being sanctimonious 


, about this . ' I'm just saying it is an established fact that if 
children from very early ages are exposed to huge volumes of a 
certain kind of.entertainment, it desensitizes them to the ~ame 
sort of conduct In the real world. ,There's lots of evidence 
aboutthat~ 

AOd that's why, ,frankly, I welcome the networks' recent 

efforts to reduce prime-time violence, .and why I.would applaud 

the decision that Time-Warner announced this week to set 

standards for controversial music and to balance creative 


.	expression with corporate responsibility .. And I applaud the 

efforts·of Bill Bennett, who was here yesterday, to get that 

done .. ,The country. owes him a debt of gratitude and we should 

applaud' Time-Warner, as well., (Applause ~ ) 


. 	 . 

The 'Children'S Educational Television Act -..; Television 
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Education Act was passed back in 1990., I think there is more to 
do here .. We' need -- .the broadcasters need 'to read that Act again 
and adhere to its, spirit, as well as to its letters .. We should· 
be thinking twice before movies and rap music that celebrate 
violence against women or law enforcement officers' are put out 
there in huge volume ,ill piling one on top of one another. 

There isa connection, in'. this sense,' between words and 
deeds .We do get dulled of that to which we .are overexposed .in· a . 
banalizing way. ' 

Let me finally say that I think politicians' have a 
responsibility here. And instead of criticizing others, let me 
start with myself.' .If you want to be an elec~ed official in a 
Democracy you must, first of all, get.people to .identify with you· 
more than your opponent'.··. And. yoti. rimst say~ here are the.' 
,differences between us, ,and here's what I stand fori here. are the 
choices we face and here are the decisions I'wouldmake. And 
here is why I would make those decisions. So in that. s'ense, 

. conflict and difference and dividing up the electorate are the 
essence ofpolitics~ 

But thereisa big diff~rencebetween division, and'." 

difference of opinion, and destruction and.demonization.And 

there. is a big difference between difference.anddehumanization. 

Let me just begin - - let me just -: -' I'll start with me, because 

this is, something I've been .through in last few weeks. 


I know that I -- I don't(know of a politician that hasn't 
.done this that's been around very long, but I'll tell you;'I 

don't know how many times that I have made references to . , 

government bureaucrats, right? .. Because when a politician stands 

up and says something about government bureaucrats, 99 times out 


,of 100, the words is used. ih a pejorative sense,: right? And it"s 
'used to remind you of the f~ct that the person you've.elected.is 
not really a part of ,the government, ,he's apart of you. That 
he's more. like a' tax payer· than a tax consumer.. And we know you 
resent paying your taxes,' and we. know you think a lot ·of· it .is 

·wasted and so,ifwe who are elected talk about government 
bureaucrats, 'you'll know,. we're' sti lIon your side even though' 
we're livingover.here on the other side. 

That's the deal, right . You hear it all the time. , 

(Laughter. ) You know what '. I'm talking about. Now, ,almost· 

first of all, there is some individual truth to all, this., That' 

is, there is hardly an American living who hasn't had some 

encounter with the government,that was distasteful, right? 

(Laughter.) Because as long as people are running the 

government, they will be like people running churches, people 

running businesses, people running whatever it is you do,p~ople 

are imperfect. And .they'll. mess up. '. And when they do they drive 

other people up the wall. . 
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, , .• ; But the government has a special relationship to people 
because it has the power of law behind it. So, almost everybody 
can remember someone who was at least rude, or perhaps a law 
enforcement official that abused authority onoccasion,or a tax 
person who was really ,unfair, ora reguiatorwho was overbearing. 
Almost everybody has had some experience because we livein'a 

,society of human beings where people mess up. ·S0.l there is some 
truth to that. '. . , 

. .'. . .' . . 

It is also true that at thistiine ,the government tends to 
lag the private' sector in changes.' Sometimes that's .good. 
Sometimes that's bad. But it does because the environmentiri. 
which the government operates is not as competitive .. But that 
is, we normally have -- we have more of a monopoly on income arid 
customers, so it lags. 

" On the other hand, .that' s not all bad because it helps to be 
a' force of stability too,sometimes, in times of great change. 

'But'thegovernment, in theend,must follow the great trends of 
the day. So, must.the government become less bureaucratic, more 
flexible, more open? Will it be smaller? Will fewer people do 
more with less? Absolutely. All that will happen. ' 

We had to take the size ofthegovernrrient down., It's 
already over lOa" 000. smaller than .it was when I became President. 
We had to get rid of hundreds of programs that just didn't make 
any, sense any more. We'have to.do these things. And we have to 
take it down more ..' We have to continue to reduce . unnecessary 

. spending. And we'll have to have more people take these early 
, retirement packages and all that. . That '. s all true. 

. .., 

. But that's different from'saying government bureaJ-lcrats in 
a, demeariingway. Let 'me tell you something - - you .think about 
'this ~ The children who died in that child care center in . 
Oklahoma City were the children' of government bureaucrats. The 
people who were carried out of that building from the Agriculture" 
Departmentj from the Veterans Affairs Administration; from,the 
Housing and Urban Development.Departmentj and. from all'of our law 
enforcement agencies, the Secret Service, the ATF, all of them.' 
They were all government bureaucrats. And I will never, 
knowingly, . use ~hat term again ~ (Applause. ) . 

. ...' 

So we've all got to start with each other here. I ,don't 
know that that's a very good character example. I don't know 
that that ,.doesmuch to build good character, when you identify a 
group asa group and pretend that as a group, there's something 
wrong with them. 

So I would say to you -- to all of you, I am basically very 
optimistic about the future of this country. I know we're more 
violent than we need to be, but we always have been..We' always, 
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have been and we need -- we've got to ,get a'hold of it." And I 
know we have to manyout-of-wedlock births,but it's a trend that 

, is gripping an awful lot of western', countries . And people have , 
forgotten, in my judgment, the profound emotional :consequences to 
the children who grow up in unstable and inadequately supported 
environments. 'So we're not alone ,in that. We have way too much 
drug addition: and weare,/really, almost alone,in'that.' Hardly 
any other advanced ,country has anything approaching ,the levels of 
violence and drug addition we do.' SO'we do have profound
problems. ' 

Our political debate is too polarized. And we have a lot of 
people who talk a lot, about what's wrong with everybody else and' 

,'don" t do ,very much to change it.' 'There' are all kind~ of ' 
problems. But look, this is! not the Great Depression, this is 
not World War II, this is not the Civil War,weare not starting 
from scratch llk,e the Founders' did. ' ' 

We" know what to, do" 'We know the difference betwe~n right 
and' wrong. 'We know ,how to do this 0" And we can do what. we have, ' 
to do 0 We cando this. This i's nota' cause forwringirig of " 
hands. It is difficult. It is a new challenge to figure out how 
we all work together and still leave room for our differences" 
how we identify the specific roles of thevariousiriflu~nce, 
centers in our society ,to re-:instill character and give a ,good 
life to our people. ' , ' 

But the fundamental fact is that this is a very'great,' 
country, and nearly e'verybodyisstill getting up every day and ' 

, do'ing, the very best they can to do what is right., ,Nearly 
everybody desperately wants, to have children who, have, good 

, character, and ,who do, good, and who are good - '": nearly everybody.: 
. . . . : . . '. .. 

, "So', I think what' y()u ar~" here about 'is profoundly important. 
'But 'what I want to' say to you is , do not 'be discouraged., In the 
light of the whole history of our Republic, this'is our job at 
this time. It is not an un-doable job. , It ,is profoundly
important. It will be 'difficult because of all the forces 
working on people's state of mind that'undermine what 'we have to 
do. Because it's so much easier in the world today to identify 
what we',re against instead of whatwe',re. for. It's so much 
'easier in the world today not to look at the problems within our 

,own hearts and minds because we can always find somebody we think 
is worse. So it is ,so much easier to'put,this off and·delay it. 
And there are no, institutions really for bringing us all 
togetber, across all the lines tbat divide us, in our common 
cause' of building what is good about America and building up what 
is good within the character of our p'eople. But we can do it. 
And I believe we will. 

Thank you very much. (Applause.)' 


