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Challenges and Opportunities Facing Latino 

Children and Youth in the United States 


In 1990 there were 22.4 mi1lion Latinos in the United States or 9% ofthe population, and 
a total of30.6 million (11.1 %·ofthe population) are expected by the year 2000 (U.S. Bureau of 
the Census, 1993:2). The official Hispanic population grew at a rate of61% during the 1970s and 
53% during the I 980s compared to 9% and 7% growth rates for the non-Hispanic population. If 
these trends continue Latinos will be 21.1% ofthe population by the year 2050. Hispanics are 
geographically c;:oncentrated, with 87% ofthe population living in just 10 states: California 
(34.4%), Texas (19.4%), New York (9.9%), florida (7.0%), Dlinois (4.0%), New Jersey (3.3%), 
Arizona (3.1 %), New Mexico (2.6%), Colorado (1.9%). and Massachusetts (1.3%). The largest 
Latino groups in the continental United States are Mexican-Amerlc;:ans (13.496 million persons), 
Puerto Ricans (2.728 million). and Cubans (1.044 million). The total for Other Hispanics (5.086 
million persons) includes individuals from various countries in Central America. South America. 
the Canobean and Spain. 

The Latino population is relatively young. In 1988 almost one out ofevery three Latinos 
in the country was under 15 years ofage. The median age for Latinos ofPuerto Rican origin in 
1990 was 27.0 years ofage whereas for Mexican-Americans it was 24.1 compared to 33.5 years 
for the rest ofthe popu1aUon. The proportion ofPuerto Ricans below 18 years ofage was 36.7% 
while it was 37.4% among Mexican-Americans and 26:2% for the rest ofthe population (U.S. 
Bureau ofthe Census, I 993b). 

Latino children and youth are among the lasted growing segments ofthe United States 
population and by the year 2000 the number ofHispanics under 24 is expected to be close to 15 
million persons (or 15%) out ofa total youth population of98 million. Unfortunately Latino 
youth are also among the most disadvantaged with close to 42% ofchildren living below the 
poverty level (the comparable number for whites is 16.3% and for Afiic;:an-Americans it is 43.3%) 
and many more living near poverty. . . 

The prevalence ofhigh poverty rates in the Hispanic\Latino community presents many 
ohallenges to the development ofLatino children and youth. But, in the amidst the challenges, 
there are also sources ofsupport and opportunities that need to be recognized. and built upon. 

Some ofthe main challenges to the development ofLatino children and youth include: 

• The Effects ofFamily Poverty 

The economic figures for 1991 show that median. household income was $16,169 for Puerto 
Ricans, $22,439 for Mexican-Americans and $29,943 for the rest ofthe population. Simply put, 
Puerto Rican households in 1991 averaged a little more that half the income ofthe total 
population while the level for Mexican-Americans is slightly higher but generated by larger 
households. High levels offiunily poverty mean that Latino children and youth do not have access 
to the nec;:essary resources and programs that facilitate, support, and encourage their 
development. 
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• Health Issues 

Latino children suffer disproportionately from infant death and low birth weight. The prevalence 

ofasthma and other diseases is quite high as are teen pregnancy and mortality rates. Other heahh 

issues include lack ofinsurance among many families, lack ofaccess to preventive clinics and 

programs. and higher rates ofchild abuse and neglect. 


• Access to Quality Edueation and Educational Support Programs . 

The conditions ofmany ofthe schools where Latino children are a high propottion ofthe student 
population is very poor. Research by Carrasquillo (1991) suggests that several school level 
characteristics that are associated with school level resources are to blame for low educational 
levels among Latino youth. These factors are: U(a) Poorly equipped and overa-owded schools; (b) 
Lower per pupil expenditures;( c) Segregated schools; (d) Schools at times understaffed and with 
limited basic resources; (e) High rate ofgrade repetition; (f) lower expectations by the school 
system; (g) High enrolbnent in vocational and general education programs (p.99)." Other 
research (Cordero-Guzman, 1995) has shown how the proportion poor, the proportion dropout, 
and other school characteristics influence individual level educational attainment rates. In his 
research on schools, Orum (1986) identified several school level practices such as attendance, 
discipline and promotion policies, language used for instruction, aVailability ofspecial instruction 
to meet special needs, and provisions to ensure parental involvement as critical school level 
variables influencing Latino retention. As Carrasquillo (1991) notes, Latino children are at a 
disadvantage from the earliest ofgrades and these disadvantages ina-ease over the life course as 
more and more obstacles are placed in the students path. Lucas, Henze and Donato (1997) 
discuss the characteristics ofeffective school for Latino children including: a) value is placed on 
the student's language and culture, b) high expectations ofIanguage minority students are made 
cona-ete, c) school leaders make the education oflanguage minority children a priority, d) staff 
development is explicitly designed to help" teachers and other staff serve language minority 
students more effectively, e) a variety ofcourses and programs is offered for language minority 
students, f) a counseling program gives special attention to language minority students, g) parents 
oflanguage minority students are encouraged to becomemvolved in their children's education 
and h) school staff members share strong commitment to empower language minority students 
through education. According to Garcia (1997) successful teachers ofLatino students appear to 
have the following characteristics: a) they communicated high expectations while at the same time 
conveying a sense ofconfidence, b) they used active teaching methods including: clear 
communication when giving instructions and presenting new information, tb.ey engaged students 
by pacing instruction and promoting involvement and communicating their expectations clearly, 
the monitored students success in completing the assigned tasks, and they provided immediate and 

. comprehensive feedback whenever required, and c) they used both students Dative language and 
English for instruction alternating between the two languages when necessary to ensure clarity 
without transJating directly from one language to another. Garcia also discusses the attributes of 
effective teachers including: a) knowledge, b) skiDs, c) disposition, and d) affect. 
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• The Role of Immigration Status 

The immigration status ofmany Latinos means that the population is less informed, more 
vulnerable and susceptlDle to abuse, and that it has less access to programs that promote the 
development and children and youth. 

• The Impacts ofChanges in Welfare Policy 

Changes in welfare policy have impacted many Latino families by reducing their access to social 
progr~ reducing the level ofsupport provided by these programs, increasing the needs for 
child care in the household, and forcing many to take workfitre assignments and very low wage 
jobs where opportunities for mobility are very limited. . 

• Community Level Factors and Processes 

Hosing conditions and homelessness have a significant impact on Latino Children and youth. fu 
many communities crime and gang related problems continue to be prevalent. 

• Funding for Programs and Activities 

Children in the Latino comrmmity need more access to opportunities for their social. cultural, 
educational, and personal development. The programs that currently exist are full to capacity and 
the needs in many communities for positive activities, resources to visit other places, and 
programs in which children and youth can be involved is very large. 

• Building Thriving Diverse Environments 

Children and youth have grown up with diversity. They understand diversity and know relatively 
wen how to inanage it. The challenge is for the adults in the comrmmity to understand., nourish, 
and support children and youth by encouraging the development ofthriving diverse environments 
at home, in school, in the community. and in the metropolitan area. 

fu the midst ofthese serious challenges there are also many positive programs and hard working 
individuals that are a source ofstrength and support for the Latino cOJDUDmity. 

The main opportunities for the development ofLatino children and youth include: 

• Talented Children 

It is important to move away from deficit models and to recognize the strength, creativity, 
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resiliency, and talent ofLatino Children and youth. 

• 	 Strong and Loving Families and Communities 

Latino families and communities are also very strong and resilient. Successful efforts and 
programs begin by recognizing the talent ofLatino children and the strength ofthe family and 
work on providing support, resources for d~e1opment, and on removing obstacles and barriers to 
human development and social mobility . 

• 	 More Developed Professional Base 

In recent years the number ofLatino professionals has increased appreciably. It is important to 
draw on those resources for the development ofLatino Children and Youth. 

• 	 Community Based Groups, Organizations and Service Providers 

The number ofgroups; organizations and service providers in the Latino comll11lllity has also 
increased in recent years. There are many agencies with significant experience in the design, 
development and management ofprograms that provide much needed services to the community. 

• 	 More Visibility at the National Level and Capacity to Build Leadership on Latino 
Child and Youth Development Issues 

Increases in the visibility ofthe Latino population and in the number ofgroups, organizations and 
service providers means that there is an opportunity to build leadership around these issues. 

• 	 Positive Effects of a good economy 

Economic growth during the Jast few years has increased the number ofopportunities for Latinos 
in the labor market. However, resear4ch shows that the Latino population is the first to feel 
economic downturns and is more w1nerable to the fluctuations ofthe economy. Continued 
economic growth and increasing opportunities in fiunilies, schools, and connmmities are essential 
to the development ofLatino children and youth. 
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III.Pre-K Through 12 
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ifI A. SCIIOOL hNROLLMOO 

1. 	 Ovmvn;w 

I 
n the fall of 1996, approximately 66:1 < 

million students were enrolled in edu­

, cation institutions from pre-primary to 

the college level. I Latinos account for a large and 

growing proportion of that student population. 

Between 1975 and 1994, the percentage ofWhite 

students declined at all sc.hoollevels, while that of 

Black students grew from 14,5% to 16.0%, and that 

of Hispanic students grew from 6.5% to 13.0%. 

Given that the Hispanic student population 

is growing both in absolute numbers and as a per­

centage of the total student population, it is increas­

ingly critical that Hispanics obtain a high-quality 

education of adequate duration. However, while 

the academic progress and achievement of Lati­

nos has increased in absolute terms, there contin­

ues to be a wide gap between Hispanics and their 

White counterparts in several sig­

nificant areas. 

2. 	 PRI::-PRIMARY 
[DVCATION 
[NROll~IOO 

Pre-primary 

and 
Kindergarlen 

, Today, children are es­

pecially likely to be enrolled in 

some type of pre-primary educa­

tion program because their moth­

ers are more likely. than mothers 

from previous generations to be 

part of the workforce outside the 

home. Research indicates that 

Figure, 3.1 < 


Enrollment in Preprimary Programs, 1995 


9J,1 

9).4 

~ 	 4 year-olds ~;I'I'I!I.I 
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Source: The Condition ofEducation /997, National Center for Education Statistics, U.S. 
Department of Education, June 1997. < 

< participation in high-quality, early childho0d t.:u­

cation and care programs prepares children to learn 

when they enter kindergarten and first grade, and 

has long-term positive effects on educational out­

comes for SOCially and economically disadvantaged 

youth.2 

Despite the advantages of attending pre-pri­

mary education programs, statistics indicate that 

Latino children have consistently been less likely 

< than their White and Black counterparts to be '.1­

rolled in such classes over the past two decades 

(see Figure 3.1 and 3.2). 

• 	 Among three-year-olds, four o,ut often Whites 

(40.2%) and Blacks (41.1 %) were enrolled in 

pre-primary programs, compared to two out 

of ten Hispanics (21.2%) (see Figure 3.0. 

• 	 Among four-year-olds, 60.8% of Whites, 

68.2% of Blacks, and 49.0% of Latinos were 

enrolled in pre-primary programs (see Fig'l: re 

3.1). < 

I' ..----------------------------~ 
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• 	 At the kindergarten level the gap in en­

rollment rates closes, and the enrollment 

rate for Hispanics surpasses that of 

Whites. Among five-year-olds. 93.4% 

ofLatinos and 93.7% ofBlacks were en- . 

rolled in kindergarten compared to 

88.6% of Whites (see Figure 3.1). 

The differences in enrollment rates in 

pre-primary programs may be explained, in 

part, by studies that indicate that HispaniCs 

prefer to leave their children in home-based 

child-care settings, even when there are no 

shortages in institutionalized child-care.3 Re­

search suggests that Hispanic parents tend 

to look to their families, instead ofchild care 

programs, to serve as caregivers for young 

children.4 Additionally, in some cases, His­

panic parents may.not be able to afford the 

tuition charged by the many programs that 

are privately run. The gap clo;es at the kin­

dergarten level because such programs are 

run by the public school system, as well as 

by private institutions. 

i .• 
. . .. . ,) .. : Head Start participation rates 

present an example of how important and 

effective federal education programs 

underserve the Latino population. Three­

and four-year-olds are eligible to participate 

. Figure 3.2 

Preschool EnroIlment 3 - 4 Year Olds 
1977 - 1993 
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Figure 3.3 

Poverty Rates for Children 

1993 1996 

All Others 

Source: Poverty iri the United States. U.S. Bureau afthe Census. Washington. D.C. 1997 

in Head Start if the family income is at or ..________________________ 

below the poverty level.' With respect to 

Hispanics, th~ data demonstrate that while Latino . erty. Yet examination of Head Start data, taking 

children are overrepresented in families living in pov­ into account the participation rates of the Puerto 

erty, they are underrepresented in Head Start pro­ Rico island population and Migrant Head Start par­

grams deSigned to remedy the detrimental effects ticipants} iridicate that Latino children were o.nly 

.of poverty on educational achievement. 15% of children enrolled in Head Start programs. 

In 1993, Census data indicated that Latino By 1996, the proportion of all children in the 

children constituted 24.6% of all children in pov- U.S. mainland (not including Puerto Rico) living 
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at or below the poverty level who 

are Hispanic increased from 

24.6% to 29.3%. During the same 

period, the proportion of all chil­

dren participating in Head Start 

who are Hispanic increased 

slightly from 24% to 25.2%, sug­

gesting an underrepresentation of 

Latino children in the program, 

relative to their eligibility. How­

ever, if island Puerto Ricans and 

migrant Hispanic children are ex- . 

eluded from these data, the pro­

portion of all Latino children in 

Head Start programs only grew 

from 15% to 17.8% -- resulting in 

an even greater level of 

underrepresentation (see ~igures 

3.3 and 3.4). This small increase 

in the participation of Latino chil­

dren in Head Start programs is 

especially insufficient measured 

against the proportion of Latino 

children who lived below the pov­

erty level; in 1996, two ofevery five 

Hispanic children (40.3%) were 

poor -- the highest rate of child 

poverty of all racial!ethnic groups 

. that year." 

-¥ 3. [l[M[NTARY AND 

Figure 3.4 

Head Start Participation Rates 
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Soun:e: Head Start Statistical Fact Sheet. Administration for Children. Youth and Families, 1994; Head Start . 
StalillicaJ FocI Sheet. Admini,,",lion for Childrm. Youch and Families. 1997. 

Figure 3.5 


Elementary and Secondary School Enrollment 

1984 - 1994 
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Source: Elementary and Secondary School Civil Rghts Compliance Reports, Omce of 
Civil Rights, U.S. Department of Education, 1984· 1996. 

S[CONDARY 
were enrolled at the secondary level (grades nine SOmOl [NROUMOO 
through twelve). Overall, the enrollment ofstudents 

In the fall of 1994, approximately 31.5 mil­ increased by 3.3% between 1984 and 1994. Figure 
lion children were enrolled in elementary school 3,5 shows that the minority student population, as a 
(grades one through eight) and about 14.6 million percentage of the total population, is increasing, 

* 	 Migrant students are not included in this calculation because they are typically served under the Migrant 
Head Start program. 
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while that of White students is de­

creasing. In 1994. White students 

accounted for slightly l~ss than 

two-thirds of the population, as 

compared with just under three­

fourths in 1984. Figure 3.6 pro­

vides the numbers and percent­

ages for Single grade enrollment in 

1994. 

4. 	 PRIVAIT SCI!OOl 

fNROlL\100 

A comparison of private and 

public school enrollment rates for 

the last 30 years indicates that 

private school enrollment 

dropped 29.8%. while public 

school enrollment grew 8.8%. 

However, more recent data indi­
cate that private school enroll-

Figure 3.6 

SINGLE GRADE' ENROLLMENT FOR PERSONS THREE TO 24 YEARS 
OLD 1994 

Number 
( thousands) I-At 5-8 9-10 10-12 

All Races 15;999 15.513 7.57" 7.044 

Whites 12.576 12."09 5,900 5.530 

Blacks ",578 2.508 1.273 1,160 

Hispanics 2,117 2,045 974 900 

Percentage 
All Races 100.0% 100.0% 100.0% 100.0% 

Whites 78.6%' 78.7% 77-9% 78.5% 

Blacks 16.1% 16.2% 16.8% 16.5% 

Hispanics 13.2% 13.2% 12·9 12.8% 

Source: 	 School ElJrollmeilt - Social and Economic Characteristics of Students: 
October 1991" Bureau of the Census. U.S. Department of Commerce, 
Washington. 'D.C. (1996) , 

1· 

t 

"; ­

, " 

ment rates have increased for Figure 3.7 
both 	the Black and Hispanic 

PRIVATE SCHOOL ENROLLMENT
populations while decreasing for 

FOR PERSONS THREE TO 24 YEARS OLD
Whites. For example. in 1991. for 

1991 199Atpersons three to 24 years old., 
White 87-7% 86.2%87.7% of Whites. 7.5% of Blacks. 

and 5.8% of Hispanics were en­ Black 7·5% 10·3% 

rolled in private schools. In 1994. Hispanic 5.8% 7·7% 

for the same age group. 86.2% of Sources: 	School Enrollment, Social and Economic Characteristics of Students: 
October 1994 and October 1991, Bureau of the Census. U.S. DepartmentWhites, 10.3% of Blacks, and 
of Commerce. Washington; D.C. (1996)

7.7% of Hispanics were enrolled 

in private schools (see Figure3.7) . ..-----------------------..... 
population.6 A comparison between the private and 

Additional data from the National Center for public school enrollment rates that same year in-
Educational Statistics (NCES) highlight similar dicates that White students accounted for a larger 

findings. According to a 1993 survey of private percent of the student population in private schools 

schools (K-12). approximately 4.8 million students than in public schools and that Blacks and Latinos 

were enrolled in private schools and such students accounted for a lower percent of the studentpopu­
accounted for about 11.0% of the total student lation in private schools than in public schools (see 
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Figure 3.8). In 1993, Whites com­

prised 78% of the private schools' 

population. compared to 67% of 
. ; 	 the public school population; 

Blacks constituted 9.1% ofthe stu­

dent'population in private schools, 

compared to 16.0% in public 

schools; and Hispanics accounted 

for 8.0% percent of the private 

school population, compared to 

12.0% of the public school popu­

lation. 

~ Il. [NROLLMOO 
IlIlowMoDAL 
GRAD!: 

1. INTRODUGION 

Figure 3.8 

Private and Publ ic Students by RacelEthnicity, 1993 
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Source: Private School Universe Survey. 1993 • 94. National Center for Education 
Statistics. U.S, Depatlment of Education. May 1996. 

Black Hispanic 

progress, higher percentages of Latinos than 

Whites are enrolle~ below their modal grade level. 

• 	 Data for six-to-eight-year-olds demonstrate 

that below-modal grade enrollment rates have 

dropped for all groups between 1988 and 1994 "Modal grade" is defined as the year ofschool . 
(despite a slight increase in 1990 for Whites in which the largest proportion of a given age is 
and Blacks) (see Figure 3.9). In particular, enrolled. Below, modal grade data measure the 
while Hispanic six-to-eight year-olds were . degree to which children are retained in grade over 
more likely than Whites or Blacks to be below their school careers. Information on grade reten­
grade in 1988, by 1994 they were less likely to tion is Significant because it is the most important 
be 	retained in grade. In 1988, 23.2% of.. _'. 	 Single predictor of a student's dropping out of 
Hispanic six-to-eight-year-olds were enrolled school. For Hispanics, in particular, U.S. Census 
below modal grade compared to 21.0% ofdata on school enrollment demo'nstrate that, at criti­
Whites and 18.6% of Blacks. However, by cal points in their academic careers, Latinos are 
1994, the Hispanic rate decreased by 6.4 per­more likely to be retained in grade than Whites. 
centage points to 16.8%, while the rate for 

2. 	 Rnow-MoDAl-GRAD[ Whites decreased by 1.6 percentage pOints to 

19.4%, and the rate for Blacks decreased by fNROLLM[NT BY AG[ AND RAn 
only 0.2 of a percentage point to 18.4%. 

In general, data on modal grade enroll­
II 	 Analysis of th~ data for other age groups indi­ment indicate that Hispanics are less likely than 

cates a reversal of the trend identified among their White and Black classmates t~ fall behind in 
,six-to-eight-year-olds. For Hispanic nine-to grade level while inthe early stages of their school­
ll-year-olds, the modal grade enrollment rates ing. However, in the latter stages oftheir academic 
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Figure 3.' 

Enrollment Below Modal Grade 6-8-Year-Olds 
. 1988 - 1994 
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dropped between 1988 and 1994, 

yet Latinos were more likely to be 

enrolled below grade level than 

Whites but less likely than Blacks 

(see Figure 3.10). In 1988, 37.0% 

of Hispanic nine-to-11-year-olds 

were enrolled below modal grade, . 

compared to 27.6% of Whites and 

33.1% of Blacks. By 1994, the rate 

for Hispanics aged nine to 11 years 

old decreased by 8.6 percentage 

points to 28.4%, yet this rate was 

still higher than the 25.8% rate for 

Whites. The rate for Blacks in­

creased 2.0 percentage points from 

33.1% to 35.1%. 

• 	 Among 12-to-14-year-olds, Hispan­

ics were again more likely to be en­

..._____________________.... 

1988 1990 1992 1994 

Year 

. IOWhile lIl!IBlack ~Hjspanjc I 

Source; School E.nrollment • SOcial and Economic Characteristics o/StudenlJ: October 
1994. Bureau of the Census. U.S. Department ofCommen:e, September. 1996. 

rolled below modal grade than 

Whites and less likely than Blacks, 

although the rate for Latinos de­

creased between 1988 and 1994. In 

1988, Hispanics were twice as likely 

as Whites to be enrolled below 

grade level (see Figure 3.11). While 

45.0% of Hispanics were retained 

in grade, 27.2% of Whites and 
". 

37.6% of Blacks were enrolled be~ 

low grade level. The data from 1994 

indicate that the rate for Hispanics 

decreased by over 12,7 percentage 

. points since 1988; however, Hispan­

ics still have higher retention rates 

than Whites. In 1994, 32.3% of 

Latinos, 30.1 % of Whites, and 

36.1% of Blacks of this age group 

were retained in grade. 

. Figure 3.10 

Enrollment Below Modal. Grade 9-11-Year-Olds 
1988 - 1994 
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than both their White and Black counterparts 

• The data' for the population group of I5-to- to be .behind in modal grade. In 1988, 36.8% 

17-year-olds demonstrate a similar trend. In of Latinos, 23.9% of Whites, and 38.4% of 
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Blacks between 15 and 17 

years old were enrolled below 

grade level. In 1994, the rates 

were higher for both Latinos 

and Whites. but again, His­

panics were more likely to be 
retained in grade than 'any 

other group (see Figure 3.12). 

Two in five (39.9%) Latino 

students aged 15-17 were en­

rolled below grade level. This 

rate was 10.3 percentage 

pOints higher than that for 

Whites (29.6%), but only 2.2 

percentage points above that 
for Blacks (37.7%). 

C. [NROllMW IN 

Figure 3.11 

Enrollment Below Modal Grade 12-14-Year-Olds 
1988 - 1994 
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J994, Bureau of the Census, U,S', Departmenl of Commerce. Seplember 1996, 

ACAD£MIC 
PROGRAMS 

Statistics on participation 

rates in gifted and talented pro­

grams demonstrate that Latinos 

continue to be underrepresented 

in such programs even though 

their overall enrollment rates have 

increased (see Figure 3.13). 

• 	 In 1984, Whites accounted for 

71.2% of the overall student 

population but made up 

81.4% of the enrollment in 

the gifted and talented pro~ 

grams: Hispanics accou.nted 
for 9.1% of the total student 

Figure 3.12 

Enrollment Below Modal Grade 15-17-Year-Olds 
1988 - 1994 
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Source: School Enrollment Social and Economic Characteristics a/Students: Oerober 
1994, Bureau oflhe Census, U.s. Department ofCommerce, September 1996, 

...___l1.:li__________________ 

population, but only 4.7% ofstudents enrolled, 
lation but only 8.4% of the students in gifted 

in gifted and talented programs, and Blacks 
and talented programs (compare Figure 3.13

accounteMor 16.2% of the total student popu­
with Figure 3.5). 
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• 	 By 1994, while the overall enroll­

ment of Hispanics in such pro­

grams had increased since 1984 

and had decreased for Whites 

during this time period, there was 

no corresponding change in the 

enrollment rates in the gifted and 

talented programs. While the en­

rollment rate for Whites de­

creased by 5.5 percentage points 

to 65.7% between 1984 and 1994, 

their enrollment rate in the gifted 

and talented programs remained 

relatively constant at 80.2%. By 

contrast, the Hispanic population 

grew by 3.6 percentage points to 

12.7%, yet only 6.4% were en­

rolled in the gifted and talented 

programs. S'imilarly, while the 

Black student population in­

creased slightly (15.2% to 16.9%) 

between 1984 and 1994, they re­

mained under-represented in gifted 

and talented programs, experienc­

ing only a minor increase, from 

8.4% in 1984 to 8.5% in 1994 (com­

pare Figure 3.13 with Figure 3.5). 

D. hNROLLMOO IN 
'f. 	 S[GR[GATID 

SmOOLS 

Between 1954, when Brown v. 

Figure 3.13 


Gifted and Talented Enrollment Rates, 1984 - 1994 
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Source: Elementary and Secondary School Civil Rights Compliance Rcpon. Office ofCivil 
Rights, U.S. Depanmen[ of Educalion. 1984·1994. 

Figure 3.14 . 

Latino Students in Predominantly Minority Schools 


1980 - 1994 
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Source: Gary Orfield. et ai, Deepening Segregation in American Public Schools. Harvard 
Project on School Desegregation. April-J997. 

Board of Education was decided, and the early and that the nation is headed backwards toward 

1980s, there was slow but Significant progress to- greater segregation,'''7 The move toward 

. ward desegregating the nation's public schools. resegregation in the 1990s is, in part, the result of 

However, recent reports from the Harvard Uni­ the Reagan and Bush'Administrations' active op­

versity Project on School Desegregation prOvide position to school desegregation poliCies. At the 

"clear signs that [the] progress is coming undone same time, various judicial appointments trans-
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formed the federal courts such 

that they were less receptive to 

legal arguments supporting deseg­

regation. Consequently, court de­

cisions in the 1990s are permitting 

a return to segregated neighbor­

hood schools. Whatever the cause, 

the Harvard Project demonstrates 

that there is a national increase in 

segregation. to the point that "ra­

cial and ethnic segregation of Af­

rican American and Latino stu­

dents has produced a deepening 

isolation from middle-cl~ss stu­

dents and from successful 
schools. "8 

Figure 3.15 

Latino Students in 90 - J00% Minority Schools 
1980 - 1994 . 
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Source: G~ Orfield. el 01, Deepening S~gregalion in American Public Schools. Harvard 
Project on School Desegregalion. April 1997. 

The various measures ofseg­

regation used by the Harvard 

Project demonstrate that ove~ time 

Latinos have become more segre­

gated; these include: . 

• 	 The percentage of African 
American and Latino students 
in schools with less than half 

White enrollment· 

• 	 The number of students expe­
riencing intense isolation in 

schools having less than one­
tenth White students· 

• 	 The percentage ofWhite stu­
dents in a school attended by 

the typical African American 

or Latino student 

Based on the three measures of segregation, 

Harvard Project Director Gary Offield concludes 

that while the segregation of Blacks has increased, 

Figure 3.16 
White Students in Schools Attended by Typical Latino Students 

1980 - 1994 
40 
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Source: Gary Orfield. et ai, Deepening Segregation in American Public Schools. Hat'(ard 
Project on School Desegregalion. April 1997. 

"Latino segregation has become substantially more 

severe than African American segregation, "10 

Figure 3.14 shows that between 1980 and 

1995; Latino enrollment in predominantly minor-
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ity schools increased from 68.1 % to 74.0%. Fig­

ure 3.15 shows that in schools with less than one­

tenth Whites (the measure of intense isolation), the 

percentage of L.'ltinos increased from 28.8% in 

1980 to 34.8% in 1995. Finally, Figure 3.16 illus­

trates the decline in the percentage of White stu­

dents in schools attended by L.'ltino students. In 

1980. the proportion of White students in schools 

attended by Latino students was 35.5%. By 1994, 

the proportion decreased 4.9 percentage points to 

30.6%. 

An analysis of the segregation data by state 

indicates that New York leads the states in the seg­

regation of Latinos. as it did in 1980 (see Figure 

3.17). In the measure ofpercentage of Latinos at­

tending majority White schools, 13.8% of Latinos, 

attended such schools in New York, 17.3% in Cali- ' 

fomia, and 19.6% in Texas. In schools of extreme 

isolation (90-100% minority), New York was again 

the leader, with 57.3% of L.'ltinos attending such 

schools. New Jersey followed with 43.4% and Texas 

with 43.0% of Latinos enrolled in schools of in­

tense isolation; In addition. 19.2% of Whites in 

New York were in schools attended by Latino stu­

dents. compared to 24.8% onVhites in California, 

and 25.0% of'Whites in Texas. 

An important finding of the Harvard Project 

is that: 

... [tJhe relationship between segrega­

tion by race and segregation by poverty 

in the public schools across the nation is 

exceptionally strong. The correlation 

FICURE 3.17 


STATE RANKINGS IN THE SEGREGATION OF LATINO STUDENTS 


Ve of Latinos in 

Majority White Schools 


New York 13·8 

California 17·3 

Texas 19.6 

New Mexico 21.6 

Rhode Island 24·8 

Illinois 26.5 

New Jersey 27·3 

Connecticut 31.9 

Florida 33·2 

Arizona 34·0 

Pennsylvania 38·3 

Massachusetts 39·4 

1994-95 

.,. of Latinos in 90-100Ve Ve Whites in Schools of Latino 
Minority Schools Students 

New York 57·3 New York 19·2 

New 1ersey 43·4 California 24·8 

Texas 43·0 Texas 25·0 

California 38.7 New Jersey 29·3 

Illinois 34·9 Illinois 30·9 

Connecticut 32.4 New Mexico 31.0 

Florida 27.6 Florida 34·5 

Pennsylvania 25.8 Connecticut 35·0 

New Mexico 20.0 Rhode Island • 38.0 

Arizona 18·9 Arizona 38.2 

Indiana 17·0 Pennsylvania 40.9 

Florida 14·3 Massachusetts 42.8 

Source: Gary Orfield. et al. Deepening Segregation in American Public schools. Harvard Project on School 
Desegregation. Cambridge. MA (1997) 
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FIGURE 3.le 


HISPANIC STUDENT SUSPENSIONS FOR SELECTED STATES, 1990 & 1994 

(NUMBER AND PERCENT OF ALL SUSPENSIONS) 


State 

-National 

. Arizona 

California 

Colorado 

Florida 

Illinois 

Massachusetts 

New Jersey 

New Mexico 
New York -_. 

Texas 

. Source: State By State Analysis of Elementary and Secondary School Civil Rights Compliance Report. 1990 (. 1994. 

Office of Civil Rights. U:S. Department of Education. Washington. D.C. (1990 (. 1994) 

National total of Hispanic suspensions and percentage of all suspensions. 

1990 data are reported data, 1994 data are projected. 

1990 data appear suspect. 

between the .percent of [B.llack and 

Latino enrollments and the percent of 

students receiving free lun~h is an ex­

tremely high.72. This means that when 
we talk about raCially segregated schools, 
they are very likely to be segregated by 
poverty as well. II (Emphasis added) 

These fmdings have grave irTJplications for the 

educational outcomes of Latino students. Given 

the evidence that high-poverty schools tend to have 

low rates of educational achievement, and that 

Latino students are more likely to attend schools 

segregated by race and poverty, then there is strong 

evidence that Latino students have difficult hurdles 

to overcome in the quest for achieving quality edu­

cation. This is not to say that children in these cir­

cumstances cannot obtain educational excellence. 

To the contrary, one can find examples of high aca­

demic achievement in the midst of segregation and 

poverty; nevertheless there is a strong relationship 

between segregation, poverty, and low academic 

achievement. Moreover, any education agenda 

addressing the needs of Latino students must also 

address the twin concerns of segregation and pov­

erty. 

.[. SUSP£NSION RATl:S 

Student suspension has traditionally been' 

looked at as an important indicator in identifying 

students faCing serious problems, and it is consid­

ered a risk factor for dropping out of school. Stu­

dents suspended from school do not have the op­

portunity to participate in regular day-to-day class­

room activities and, consequently, fall behind in 
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1990 and 1994, while the Figure 3.25 
percentages decreased 

Percentage ofStudents Needing Bilingual Education Programsfrom 71% to 64.3%. 
by RacelEthnicity 1994I 

G.I ACIII[\ltMOO
i

: T [Sf SCOR[S 

1.' INTROOUQION 

Since 1969, the National As­
Asian/Pacific Islander ses~ment of Educational Progress 

I 15.9% 
(NAEP) has conducted periodic White 

5.9%tesJing of the nation's students in 
I . 

areas including reading, math-
Source: Elementary and Secondary School Civil Rights Compliance Report. U.S. 
Department of EduC3tion. 1994em~tics, science, writing,l\fId com­

putbrs. (The NAEP testing results 


arelbased on sampling techniques. 1.______________________... 

as opposed to other proposed tests' 


bas1ing results on the aggregation of individual re­
 Blacks (189) was 29 points. By 1994, the gap 
sults.) This long-term assessment provides "infor­ between test scores for Whites and Hispanics 

I b ents ac t over Ime."12mation a out stud" h'levemen t' 
(186) grew to 32 points; and increased to 33 

Th~ data presented below illustrate the NAEP re- points for Whites and Blacks (l85) (see Fig­
sults by race and ethnicity. . ure 3.26). 

II 2• .R[t.\OING _ In 1988. the difference in test scores between 

13-year-old Whites (261) and Hispanics (240) 
I The national average in the NAEP reading was 21 points; and between Whites and Blacks 

scores for all age groups remained relatively un- . (243) was 18points. By 1994, the gap in test 
chAnged between 1988 and 1994. Overall, Whites 

I scores between Whites (265) and Hispanics 
co~tinued to perform above the national average, (235) increased by 30 points; for Whites and 
wHile Blacks and Hispanics consistently performed 

I . Blacks (234) the gap was 31 paints (see Figure 
well below the national average. 3.27).i 

I In ~dditi~n, the g~p be~eenW~ites' and • In 1988, the difference in test scores between 
Hi~panics reading scores IS growmg, albeit at a slow 17-year-old Whites (295) and Hispanics (271) 
pape: was 24 points; and between Whites and Blacks 

_/ In 1988, for the population of nine-~ear-olds, (274) was 21 points. In 1994 the gap between 

,
I 

the difference in scores between Whites (218) Whites (296) and Hispanics (263) was 33 

I 
and Latinos(l94) in the NAEP readin~ scores poi.nts; and the gap between Whites and Blacks' 

j was 24 points; the gap between Whites and (266) was 30 points (see Figure 3.28). 
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The NAEP study; also assesses levels of 

reading performance. NAEP has identified five 

levels of reading perfonPance: 
I 

• 	 Level 350: Ability: to Learn from Special-
I 

ized Reading Materials 
I 
I 

• Level 300: Abilil:}j to Understand Compli­
: ' cated Information i• ; I 

• 	 Level 250: AbilitX to Interrelate Ideas and 
Make Generalizatiims 

: 

• 	 Level 200: Parti~ly-Developed Skills and 
, Understanding ,i 

I 
I 

• 	 Level 150: Ability to Perform Simple Dis­
crete Reading ! ' 

Figure 3.29 sho~s the percentage of nine-, 

13-, and 17-year-olds who have performed at or 

above each of the re~ding performance levels 

figure 3.26 
Reading Scores for Nine-Year-Olds by RacelEthnicity, 1988 - 1994 

250 
211 217 HI HI 
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"" 150~ 
'l:I 

.;== 	 100 ... 
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IOWhite .Black c:lHispaoic I 


Source: NAEP Trends in Academic Progress. National Cenler for Education Statistics. U.S, 
Depanmen! of Education. November 1996, 

listed above. Gener~ly, the test results demon-' ..r-------------------------, 
strated an increase foriall age categories and race} 
ethnic groups. Howe,{er, Whites were more likely 

to score at or above !the Reading Performance 
I 

, i Levels than either Blacks or Hispanics. Some, I 
highlights of the results are: 

I 

• Among nine-ye~r-oldswho de~onstrated 
mastery at Leveli200, NAEP reported an in­

.crease betweenil971 and 1994 for Whites 

and Blacks, and:between 1975 and 1994 foi 
Latinos.· How~ver, Whites and Hispanics 

experienced modest gains compared to 

Blacks. Betwe~n 1971 and 1974 the per-
I 

centage of Whites who scored at or above 

Level 200 incr~ased from 65% to 70%; and 
I 

from 22% to 38% for Blacks. The smallest 

gain (2.0 perce~tage points) was for Latinos 
I ' 

betwl'en 1975 and 1994, from 35% to 37%. 

1 , ' ----------+,-­

figure 3·27 

Reading Scores for 13-Year-Olds by RacelEthnicity, 1988 - 1994 
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Source: NAEP Trends in Academic Progress. National Cenler for Education Statistics, U.S. 
Deparlment of Education. November \996, 

• Initial results for Whites and Blacks are from 1971, while the first assessment of Latinos was done in 1975. 
r 

Page 30 	 NCLR • Latino Education: Status and Prospects • July 1998 



I 

• 	 Amo~g nine-year-olds who 
demoAstrated mastery at level 

250, 1li1 groups again experi­

enced an increase. There was 

an inckase between 1971 and 

1994 for Whites and Blacks, 

and between 1975 and 1994 
I 

for Latinos. However, despite 
I 

the nbted increase in 1994, 
I 

Whites were still over three 

times' more likely than His­

panics to score at, that leveL 
I 

In 1994, while 20% of White 

nine~yeilr-olds scored at or 

abov~ the 250 Level, only 4% 

Figure 3.28 

Reading Scores for 17-Year-Olds by Race/Ethnicity, 1988 - 1994 
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Source: NAEP Trends in Academic Progress. National Center for Education Statistics. U.S. 
Depanment of Education. November 1996. 

of Blkcks and 6% of Hispan- 1..______________________ 

ics d~monstrated similar mastery. 
I ' 

• 	 Amopg 13-year-olds at the 250 Level, there was 

an iqcrease in the percentage of White ~d 

Black students who scored at or above that 

level!between 1971 and 1994. Latinosalso ex­

perienced an increase between 1975 and 1994. 
I 	 . 

But again, despite the gains for Hispanics in 
I 

1994, Whites were twice as likely as Latinos to 
I 

score at or above Level 250; in 1994, 68% of
I 	 . 

Whifes scored. at the 250 Level, compared to 
.., ~ '... 

36%' of Blacks and 34% of Hispanics. 
I 	 . . . . 

• 	 Whites and Blacks experienced an increase in 

the percentage of 13-year-old students who 

. scor~d at or above the 300 Level between 1971 

and ~1994. Latinos also experienced an increase 

bet\}'een 1975 and 1994. In 1994, Whites were 

four times more likely than Hispanics to score 
I 

at the 300 Level; while 17% of Whites tested 
I 

at that level, only 4% of Blacks and 4% of His-
I 

panics scored at the 300 LeveL , 
I 	 . 

• 	 Be~een 1971 and 1994, 17-year-old Whites 

ma?e only modest gains at the 250 Level com­
I 

pared to their BI~ck and Hispanic counter­

parts. In 1971, 84% of Whites and 40% of 

Blacks, and in 1975, 53% of Hispanics, per­

formed at or above the Level 250. By 1994, 

. 86% of Whites, 66% of Blacks, and 63% of 

Hispanics scored at Level 250. 

• 	 In 1994, among 17-:year-olds,48% of Whites, 

22% of Blacks, and 20% of Hispanics scored 

at the 300 Level. The scores increased from 

1971, when 43% of Whites and 8% of Blacks, 

and from 1975, when 13% ofHispanics, scored 

at Level 300. 

\VRITING~ 3. 

NAEP also con~ucted trend writing as­

sessments in 1994 that involved nationally repre­

sentative samples of fourth, eighth, and 11th grad­

ers. Similar assessments have been done since 

1984. Between 1984 to 1994, NAEP found no real 

changes in writing scale scores across grades for all 

stud<;mts as a whole. During this time, fourth-grad­

ers' scale scores increased by one point, eighth-

I 
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graders' scores'decreased by one pOint, and 11th~ 
graders' scoresidecreased by five points. Hispanic 

I Figure 3.29 
i 

TRENDS IN PERCENTAGES OF STUDENTSI 
I 
I AT OR ABOVE READING PERFORMANCE LEVELS 
I 
I BY RACE/ETHNICITYt 197111975 AND 1994 
i 1971 1975 1994 

LEVEL I AGE WHITE BLACK HISPANIC WHITE BLACK HISPANIC 

LEVEl 350 i 9 0 0 0 0 0 0 
I 0 I 0 0i 13 0 0
I 
I 

17 8 0 I 9 2 2I 
LEVEL 300 I 9 J 0 0 I '0 0 

I 

I 13 II I 2 17 4 4 
17 43 8 13 48 22 20 

LEVElZ50 I 9 18 d 3 20 4 6 

I 
64 3:il I 68 36 34 
84 40 53 86 66 63 

LEVILzoo 65 22 35 70 38 37 
, 13 96 74 81 95 81 82 
I 17 98 82 ' 89 98 93 91 

LEVELJ50 i 9 94 70 81 96 79 80I 
I 
I 13 100 99 100 100 99 99 

i 17 100 98 99 100 100 99 

I ' 
Source: NAIf 1994 Trends in Academic Progress, National Center for Education Statistics, U.S. Department of 

Education, Washington, D.C. (1996) 
I 

I 
students experienced slight gains in average writ~ 

ing scale score~ during the 1984-1994 period. Al­

though signifi~ant narrOwing was seen at several 

of the writing performance levels shown in Figure 

3.33, the gap ~etween Whites and Hispanics in, 

writing profici,ency remained relatively constant 
t ' 

overall during this period. 
I 
I 

• 	 At grade four, the gap between the test scores 

of White,! Black, and Hispanic studentsre­

mained constant between 1988 and 1994. In 

19'94 the ghp between Whites (214) and Blacks 

i 
, i 

(173) was 41 points; the gap between Whites 

and Latinos (189) was 25 points. In 1998 the 

gap between Whites and Blacks was 42 points 

and between Whites and Hispanics was 25 

points (see Figure 3.30). 

• 	 At grade eight, there was a slight two-point in­

crease between 1988 and 1994 in the average 

writing scale score for Hispanics, from 250 to 

252. Despite this increase, in 1994 White 

eighth~graders (272) still performed at higher 

levels than Black students (245) by 27 points 

. (the highest in 10 years) and than Hispanic stu­

dents (252) by 20 points. In 1988, Whites 
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scored an average of 269 
I 

points, compared to 246 for 
I 

Blacks (a 23-point difference) 

*d 250 points for Hispanics 

(~ 19-point difference) (See 
Eigure 3.31). 
I 

• 	 At grade 11, the score for allI . 
groups decreased between 
1988 and 1994; however, the 

gaps between groups re­

~ained approximately the 
s:ame. The scores for Whites, 

I 

~lacks. and Hispanics de­

creased from 296 to 291; from 
I 

275 to 267; and from 274 to 

471, respectively. In 1994, the 

~ap between Whites (291) 
~nd Blacks (267) was 24 
I . 
points; the gap between 

Whites and Hispanics (271) 

was 20 points. In 1988, the 
I 

gap between' Whites and 

Blacks was 21 paints and be­
I 
rveen Whites and Hispanics 

. ~2 pOints (see Figure 3.32). 
i . 
: The trend writing assess­

ment ranges from 0 to 500 with the 
I . 

foll~wing evaluations: 
i 

-:-	 ILevel350 - Effective, coher-
It' .en 	wrIting 
i . 

-:- !Leve1300 - Complete, suffi­

Ident writing 
I . 

-:. 	 ;Level 250 - Beginning fa­

lcused, clear writing 
I 

21S m 

1988 1990 1992 1994 


Year 


!aWhite .Black [;ill Hispanic ! 


Source: NA£P Trends in Academic Progress. National Center for Education Statistics. U.S. 
Department of Education. Novern~ 1996. . 

Figure 3.30 
. Writing Scores for Grade 4 by RacelEthnicity 

. 1988 - 1994 
250 
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...., ISO.. ..,.. 
". 100:c" 

50 


0 


Figure 3.31 


Writing Scores for Grade 8 by RacelEthnicity 

1988 - 1994 

169 ll'l 
262 

1988 1990 1992 1994 


Year 


! aWhite .Black [;illHispanic! 


Source: NA£P Trends in Academic Progress, National Center for Education Statistics, U.S. 
Depanment of Education. November 1996. 
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-:. ; Level 200 - Incomplete, vague writing Figure 3.33 shows percentages of students 

-:- '1 Level 150 - Brief, disjointed, unclear writing, 
. performing at or above the five assessment levels. 

fdifficult to understand 

I 
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Some progre~s is noted at Levels 250 and 300 for 

grades eight cind eleven: , 
• 	 At grade fight, the percentage ofstudents test­

ing at Level 250 decreased for Whites and 
I 

Blacks while it increased for Hispanics be­

tween 1984 and 1994. While the percentage 

of Whit~ students testing at Level 250 de~ 
creased from 79% to 75% and the percentage 

I 

for Black:students decreased from 48% to 43%, 

the percentage ofHispanics testing at this level 

increase~ five percentage points, from 47% to 

52% (se~,Figure 3.33). 

• 	 The percentage of all eighth-grade. students 

testing at or above Level 300 increased be-
I 

tween 1~84 and 1994. The percentage of 

Whites t~sting at this level increased from 16% 

to 21%, 90mpared to increases for Blacks from 
3% to 5% and for Hispanics from 4% to 9% 

I 	 . 
(see Fi~re 3.33). The gaps between White and 

Black sttidents increased during this same pe­
I 

riod from 13 to 16 pOints at 
I 

the 300 ~vel; 31 to 32 points 

at the 250 Level; and three 

to' eigh~ points at the 200 

Level. Between Whites and 

Hispanics, gaps remained 

relatively constant, except at 

the 250 Level, where the dif-
I 

ference petween groups nar­

rowed f~om 32 points in 1984 

to 23 points in 1994 (see Fig­

ure 3.3~). 
t 

• 	 The pe~centages of White 
I 

and Black students in the 11 th 

grade testing at or above 
I 

Level 250 decreased, but in-
I 

crease4 for Hispanic stu­

dents in the 10-year period 

from 1984 to 1994. In 1984,79% of Whites, 

48% of Blacks, and 47% of Hispanics tested at 

Level 250. By 1994, the rates for Whites and 

Blacks decreased to 75% and 43%, respec~ 

tively. However, the percentage of Hispanics 

testing at this level increased by five percent­

age points to 52% (see Figure 3.33). 

• 	 At grade 11, the percentage ofWhite students 

testing at Level 300 decreased from 46% in 

1984 to 39% in 1994. The percentage of His~ 
panics testing at this assessment level increased 

from 8% in 1984 to 20% in 1994. The per­

centage for Blacks remained constant at 16% 

during the same period (see Figure 3.33). 

4. MAm[MATIes 

Since the establishment ofstandards in school 

mathematics in 1989, attention has been given to 

this diSCipline and its role in school curricula. This 

attention has resulted in the reworking of school 

Figure ).)2 


Writing Scores for Grade 11 by RacefEthnicity 

1988 - 1994 
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Source: NAEP Trends in Academic Progress. National Center for Education Statistics. U.S. 
Depanment of Education, Washington, D.C. (1996) 
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I 
curric~la and teaching programs, an increased fo­

cus oI,1 faculty development in mathematics. and 

advantes in assessing student progress in the sub­

ject. [fhe testing conducted by NAEP, which in­

volved sampling students from across the country, 
I 

provi?es a national picture of mathematics perfor­

manck by Black, White, and Hispanic students at 
I 

the ages ofnine, 13, and 17. These long-term trend 

asses~ments employed a set of questions that fo­

cuse4 heavily on students' performance and asso­

ciated achievement levels related to the use of 

manitmlatives and performance on constructed-re-
I 

I 


sponse questions. '3 They also contained extended 

sets of background questions describing the con­

text of students' mathematics learning experiences, 

both in and out ofschooL 

The results from the NAEP long-term trend 

ass'essments in mathematics prOVide a wide range 

of information about how students' perrormance 

, has changed over time: 

• 	 The average mathematics scale score of nine­

year-olds, beginning with the 1986 assessment, 

shows a pattern of enhanced performance. 

I Figure 3.33
I , TRENDS IN PERCENTAGES OF STUDENTS 
I AT OR ABOVE FIVE WRITING PERFORMANCE LEVELSI 

I BY RACE/ETHNICITY, 1984 AND - '1994 
I 

i 
198 4 1994 

LEiv'EL GRADE WHITE BLACK ' HISPANIC WHITE BLACK HISPANIC 

LEVEl 350 4 0 0 0 0 0 0 
I 8 0 0 0 I 0 0 

I II 3 0 0 3 0 I 1 

lEVEl 300 4 \ [ 0 [ 2 0 0 
I 

8 16I 3 4 2[ 5 9 
I 

46 16 8 [6: II 39 20 ' 

LEYEl250 4 [3 3 5 [5 2 4 , 
8 48I 79 47 75 43 52: 

i II 95 76 62 89 71 74 

lE~El200 4 62 29 37 67 22 38 
I 8 99 95 93 98 90 92i 
I 
I II [00 99 97 [00 98 97 

LEVEl [50 4 
. 

96 81 84 96 75 86 

I 8 100 100 100 100 100 100 

I II 100 100 100 100 100 [00 

I
Squrce: NAEP 1994 Tiends in Academic Progress, National Center for Education Statistics. U.S. Department of 

I 
i 

Education, Washington, D.C. (1996) 

I 

; ..... 
, ,., 
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However, Wh~tes continued to' 

outperform their Black and His­

panic counterpluts, and while the 

gap in scores !between Whites 

and Blacks remained constant, 

the gap in scor~s between Whites 

and Hispanics~ew. In 1994 the 

score for Whites was 237, com­

pared to 212 f?r Blacks and 210 

for Hispanics.: The 1994 results 

show an incre~e for all groups 

since 1986, with Whites scoring 

227 points, c:ompared to 202 

points for Blaclcs and 205 for His-
i· panics (see Figure 3.34). . 

Figure 3.34 

Mathematics Scores for Nine Year-Olds by R"..:e/Ethnicity 
1986 - 1994 


300 


mIII250 

.. 	 200 
." 
:! 
." 	 150 
" " = 	100 

50 

0 
1986 1990 1992 1994 

Year 

IOWhile .Black ImlHispanicl 

Source: NAEP Trends in Academic Progress. National Cen;er for Education Statistics. U.S. 
Department of Education. November 1996. 

• The mathematics scores for 13­
• I 

~ i 
I 

i' 
, ...... 

year-aids showa modest increase 

for Whites, compared to just dis­

cernible incrdses for both Blacks 

and Hispanicst Additionally, the 

gap in scores also grew slowly be­

tween 1986 and 1994. In 1994, 

the gap of aJerage scores be­

tween White! (281) and Black 
I . 

(252) 13-year-plds was 29 points, 

compared to agap of 25 points 

between Whites and Hispanics 

(256) of the S¥TIe age. In 1986, 

the gap betw~en Whites (274) 

and Blacks (249) was 25 points; 
I 

and between Whites and Hispan­

ics (254), the gJp was 20 points (see 

Figure 3.35). : 

Figure 3.35' 

Mathematics Scores for 13-Year-Olds by Race/Ethnicity 
1986 - 1994 

350 


300 
 ' 211 

250.. 
'" 	 200... " ." 

" 	 150" = 100 


50 


0 

1986 1990 1992 1994 

Year 

I 0 White • Black Iml Hispanic I 

Source: NAEP Trends in Academic Progress. National Center for Education Stalistics. U.S. 
Depal1ment of Education. November 1996. 

• 	 The mathematics scale scores for 

17-year-olds ~s notable not only for the im­

provements irl scores ofall groups, but also for 

a slow decreas!e in the gap between Whites and 

their Black arid Hispanic counterparts. While 

White students have consistently out-per­

formed their Black and Hispanicdassmates, 

the average score gap in 1994 between Whites 

(312) and Blacks (286) was 26 points, com­

pared to the gap in 1986, which was 29 points. 
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The difference in test scores 
I 

in 1994 between Whites and 
I 

Hjispanics (291) was 21 points, 

C<?mpared to a gap of25 points 

iri 1986, when Whites scored 
I 

308 points while Hispanics 

sdored 283 (see Figure 3.36). 
I 
Figure 3.37 details the per­

formafice ofgroups' and subgroups 

of stu~ents for the years 1978 and 

1994 at the following five perfor­

manc~ levels: 
! 

• 	 ~ve1350 - Multi-Step 
P~oblem Solving and 

I 

Algebra 
i 

• 	 ~vel 300 - Moderately Complex Proce­
dhres and Reasoning 

i 
• 	 rrvel 250 - Basic Operations and Beginning. 

Problem Solving 
, 

• 	 IJevel 200 - Beginning Skills and 
~nderstandings 

• 	 1fvel 150 - Simple Arithmetic Facts 

pverall, a higher percentage ofWhites than 

HiSPfiCS and Blacks tested at or above each of 

the fiv,e assessment levels, Despite the great strides 

HispJnics have made between 1978 and 1994
[' 

Whit~ students have tested at the higher NAEP 
I 

assess:ment levels over this 16-year period: 
I 

II 	 Among nine-year-olds testing at Level 250, 

Whites outperformed both Blacks and Hispan­

i9s in 1978 and 1994. Additionally, the per­

crntage of students performing at this level 

~creased for all groups, but the difference in. 

progress between Whites and Hispanics is ex­

t~eme. In 1978, 23% of Whites tested at this 

I~vel, compared to 4% of Blacks and 9% of 

Figure 3.36 , 
Mathematics Scores for 17-Year-Oids by RacelEthnicitY 

1986 - 1994 
350 

30& llO ll2 312 

300 

250 

] 200 ...,.. 150" 
== 100 

50 

0 
i986 1990 1992 1994 


Year 


!OWhite .Black [ffilHispanic! 


Source: NAEP Trends in Academic Progress, National Center for Education Statistics, U.s. 
DepaItment of Education, November 1996. 

Hispanics. Over 16 years, the percentage of 

Whites testing at Level 250 increased by 12 

percentage points to 35%; by contrast, Hispan­

ics experienced a gain ofonly one percentage 

point to 10% during the same period (see Fig­

ure 3.37). 

• 	 At Level 200, a greater percentage ofHi~panic 

nine-year-olds performed at or above this level 

in 1994 than in 1978, but the gap between the 

percentage ofWhites and Hispanics perform­

ing at this level remained constant. In 1978, 

there was a 22-percentage-point difference be­

tween Whites (76%) and Hispanics (54%) 

reaching Level 200, By 1994, the percentage 

gap increased to 23 percentage pOints; 87% of 

White nine-year-olds scored at Level 200, 

while 64% of Hispanics scored at this level (see 

Figure 3,37). 

• 	 Among 13-year-olds, 86% of White students 

tested at Level 250 in 1994, compared to 51 % 

of Blacks and 59% of Hispanics. This propor­

tion increased for all groups since 1978, with 

73% of White 13-year-olds scoring at Level 
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250, compared to 29% of Blacks and 36% of 

Hispanics (see Figure 3.37). 
I
I . . 

• In 1978, over one~half (58%) ofWhite 17-year­, 
olds tested at or above Levei300, yet less than 

I . 
two-fifths of comparable Blacks and Hispan­

ics combihed (17% and 23%, respectively) 

reached t~is level that year. By 1994, slightly 

more than, two-thirds (67%) of Whites tested 

at the 300iassessment level; by comparison, a 

similar pr6portion of both Blacks (30%) and 

Hispanicsb8%) reached this level (see Fig­

ure 3.37). 

, 
I 

Figure 3.37 

TRENDS IN PERCENTAGES OF STUDENTS 
AT OR ABOVE FIVE MATHEMATICS PERFORMANCE LEVELS 

I BY RACE/ETHNICITY, 1978 AND 1994 
I 

I 1978 1994 
LEVEL i 

LEVEL 350 I 
I 
I 

AGE WHITE BLACK HISPANIC WHITE BLACK HISPANIC 

9 0 0 0 0 0 0 

13 I 0 0 I 0 0 
I, , 

LEVEL 300 I 
i 
I 

17 9 I I 9 0 I 

9 I 0 0 2 0 0 

13 21 2 4 26 6 6 
I 

LEVEL 250 I 

I 

17 58 17 23 67 30 38 

9 23 4 9 35 " 10 

13 73 29 36 86 51 59 
1 
! 

LEVEL 200 
I, 

17 96 71 78 98 91 92 

9 76 42 54 87 66 64 

13 98 80 86 99 96 97 
I , 

LEVEL 150 I 
I 

! 

17 100 99 99 100 100 100 

9 98 88 93 100 97 97 
13 100 99 100 100 100 100 

17 100 100 100 100 100 100 

Source: NAE) 1991, Trends in Academic Progress, National Center for Education Statistics,' U.S. Department of 
Educ~tion, Washington, D.C. (1996) . ' 

I 

I 

5. SCltNc[ 

To help policymakers and educators assess 

the outcomes of their quest for excellence in sci­

ence learning, the NAEP long-term-trend science 

assessment sampled students from across the coun­

try at ages nine, 13, and 17. These trend science 

assessments contain both a content and a cogni­

tive dimension. The content dimension assesses 

students' ability to conduct inquiries, solve prob­

lems, and know science. NAEP also assesses stu­

dents' understanding of the nature ofscience within 

the context of both content area knowledge and 

cognition. 
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~ II. CURRICUlUM 
" 

·1 

~. CARN~Gr~ UNITS 
IARN~D BY IIIGII 
SOIOOL 
GRADUAn:S 

:Carnegie units are a standard 

meashre of high school credits 

earned defmed in terms of class , ' 
time, imd approximately equivalent 

to onk class meeting five times a 

week!for one class period through­

out tHe school year. Credits earned 
are aimeasure of the quantity of 

I 

courses taken, and not the quality 

ofth~ learning that took place. As 

of 1992, Hispanic graduates con-
I , 

tinu~ to earn fewer credits in his­

tory,; science, and mathematics. 

than: other groups. Hispanics 

havel however, earned more cred­
.~. its i~ computer science, foreign 

lan~ages, and English than other 
I 

groups (see Figure 3A6). 
! 

• While the gap in Carnegie
.......4 .' 


units in mathematics earned 
;~ , . 
., ~etween Hispanics and other 

~oups has narrowed signifi­

~antly since 1982, insufficient 
. I 

progress has been made by 

!Hispanics in regard to science. 

Figure 3.44 

Computer Use at Home, Grades 1·6 by RacelEthnicity, 1984· 1993 

3S 
1O.S 

30 

2S 

iii 
E 
~ 

20 

IS 
tU 

2Q.9 

10 '.7 

0 

Year 

IOWnite .Black ElllHispanicl 

Sou«:e: The Condition 0/Education 1995. National Center for Education Statistics. u.s, 
Department of Education, June 1995, 

1984 1989 

...-------.,;,..:...---------------1 

Figure 3.45 

Computer Use at Home: Grades 7·12 by RacelEthnicity 
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Source: The Condition a/Education 1995. National Center for Education Statistics. U.S. 
Department of Education. June 1995. 

average of4.26 Carnegie units in English, com­

1984 - 1993 

}7 

11.6 

11.1 

S.4 

.0.2 

fIn 1992, Hispanic students earned an average 
pared to 4.20 for Blacks ~d 4.17 for Whites. 

!of2.60 Carnegie units in science, as compared 
• In 1992, Hispailics also earned more Carnegie ito 2.93 for Whites and 2.74 for Blacks. 

units in computer science and foreign language • iHispanic high school graduates continue to 
classes than other groups. Hispanic students 

rearn more credits in English than in any other 
I earned an average of OA1 Carnegie units in 

. : supject. In 1992, Hispanic students earned an 
computer science and 1.76 Carnegie units in 
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, foreign langukges, compared to 0.34 and 1.70 

in these resp~ctive subjects for Whites, and 

0.38 and 1.281for Blacks. 
I 

, I 

2. MAID AND SClt:NU: COURSf 
I 

[NROllMOO 
I 

A greate~ percentage of Hispanic high 
I 

school graduates took upper-level math and science 


courses in 1994 t9an in 1987. With the exception 


ofsubjects such! as algebra, trigonometry, as­

, tronomy, and engipeering, Hispanic students took 


more upper-level ~athematics and science courses 


in 1994 for subje9ts such as algebra II, geometry, 


pre-calculus. calculus, biology, honors bi()\ogy, 


chemistry, honors chemistry, physics, honors phys­

ics, and geology than in 1987 (See Figure 3.47). 

• 	 In a number of subjects such as algebra I, al­

gebra II, geometry; pre-calculus, biology, and 

chemistry, the gaps between Hispanics and 

Whites have closed Significantly. In 1987, 

51.9% of Whites were enrolled in algebra II. 

compared to 32.4% of Blacks and ,30.2% of 

Hispanics. By1994, while Whites experienced 

an increase in their enrollment in such sub­

jects of 9.7 percentage pOints to 61.6%, His­

panic enrollment increased by 20.8 percent­

age pOints to 51.0%, and Black enrollment in­

creased by 11.3 percentage points to 43.7%. 

/ 
!, 

~ ~ .. . .. .. 

Figure 3.46 

iN UMBER OF CREDITS EARNED BY HIGH SCHOOL GRADUATES IN 
SELECTED MAJOR SUBJECT FIELDS BY RACE/ETHNICITY. SELECTED YEARS 

English , 
i 

History/Social Studies 
Mathematics ! , 
'Computer Science 

I
Science I 

I 

foreign languages 

! 


,English 
History/Sociai S~~dies 
Mathematics I 

Computer SCien6e 
IScience I , 

foreign languages 

i 

1982 1987 

White Black Hispanic White Black Hispanic 

3·84 4.06 3.88 4·01 4·09 3-97 

3·19 3·09 3·02 3-29 3-32 3·20 

2·59 2·53 2.26 3·03 2·96 2.87 

0.09 0.08 0.04 0·33 ' 0.23 0.21 

2.24 2.04 1·79 2.58 2·32 2.21 

1.02 0·70 0.76 1·35 1.09 1·50 

1990 1992 

White Black Hispanic White Black Hispanic 

4·08 4.25 4·05 4·17 4·20 4-26 ' 

3.48 3·49 3·44 3.61 3·59 3.38 

3·18 3-23 3·21 3-3 8 3·37 3.36 

0·35 0·39 0·32 0·34 0·38 0·41 
2.80 2.67 2.49 2.93 2·74 2.60 

1.59 1.23 1·97 1·70 1.28 1.]6 

Source: Digest of Education Statistics 1996, National Center for Education Statistics. U.S. Department of Education. 
washing:ton. D:C. (1996) , . ' 
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i• D,espite increases in upper-level course selec- 1.5% of Blacks, and 1.6% of Hispanics were 

tibn for Hispanics, Hispanic students overall taking Advanced Placement (AP) biology. By 
~.;, continue to be less likely than White students 1994 the rates increased for all groups to 4.6% 

td take upper-level mathematics and science of Whites, 2.7% of Blacks, and 3.3% of His-
I 

•1 
; courses. For example, in 1987,2.8% of Whites, panics . 

I ' ' 

I 


/
! 
I, 

.~ . 
·f 
" 

: .... ...... 

I 
I FICURE 3.47
I 

,j
, 

PERCENTAGE OF HIGH SCHOOL G,RADUATES TAKING SELECTED MATHEMATICS 

AND SCIENCE COURSES. BY RACE AND ETHNICITY. 1987 S 1994 


tkTHEMATICS COURSES (Credits) 1987 1994 
I 
!, White Black Hispanic Total White llack Hispanic
I 

Any Mathematics 99·3 99·5 99·4 99·6 99·6 ' 99·3 99·2I ' 
, 
I 

Algebra I (I) 77-7 70.7 73. 1 66.4 67·5 65·0 70·7
I 

Algebra II (.5) 51.9 32·4 30.2 58.6 61.6 43·7 51.0
I 

Geometry (I) 65.1 44·0 40.2 70.4 72·7 58.1 69·4
I

Trigonometry (.5) 20·9 10·9 9.9 17·2 18.6 ' 13·6 9.8 

Analysis or Pre-Calculus (.5) 13·5 5·1 7·4 17·3 18.2 9·8 13·9 
qaJculus (I) 5·9 2·3 3.6 9. 2 9.6 3·8 6.0 
I 

SCIENCE COURSES (Credits) 1~87 1994I " 
White Black Hispanic T~tal White Black Hispanic 

Any Science (I) 98.7 98.7 98.5 99·5 99·7 ' 99·5 99·3 
I 

Biology (I) 86.289·2 85·4 93·5 94·4 91·3 94.0 
AP/Honors Biology (I) 2.8 1·5 1.6 4.6 4·6 2.7 3·3 
Chemistry (r) 47.7 29.8 29·4 56.0 58·5 43·8 46·5 
AP/Honors 
I Chemistry (r) , 3·5 1.2 2·3 ' 3·9 4·3 2.1 2·5I 
Physics (I) 20·9 10.1 9.8 24·4 26.1 14·7 16.0 
I 
'AP/Honors Physics (I) 1.7 0·4 0.8 2·4 2·5 1.4 1.8 
:Engineering (I) 0.0 0·4 0.1 0·3 0.2 0·4 0.1 

jAstronomy (.5) 0·9 0·3 0.8 1.7 2.0 0.6 0·4 
, :Geology (.5) 14·4 18.8 11.8 23.0 23. 8 23·3 15· 3 
IBiology/Chemistry (2) 46.0 28.6 28.2 53·8 56.4 42.2 45·1 
Bio/Chem/Physics (3) 17·9 8.8 8.2 21·3 22·7 13-0 13-4 

I Source: Digest ofEducation Statistics 1996, National Center for Education Statistics, U.S. Department of Education,

I Washington, D.C. (1996) 


I(Note: No disaggregated statistics for subgroups are available for 1982-(992) 
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FIGURE 3.".8 


PERCENT OF SENIORS REPORTING ENROLLMENT IN GENERAL, ACADEMIC,
, 
A,ND VOCATIONAL HIGH SCHOOL PROGRAMS, 1972, 1980 AND 1992 

General Academic 	 Vocational 

1972 1980 1992 1972 1980 1992 1972 1980 1992 

TOTAL 31.8 36.9 40.0 45·7 38.7, 47.7 22·4 24·4 12.3 

SEX 

Male 33-1 38.0 40·9 48 .3 39.0 46.6 18.6 23·0 ,12·5 

Female 30.6 35.9 39.1 43·2 38.4 48.8 26.2 25· 7 12.1
i 

RACE/ETHNICITY 
Black r 

34,2 35.2 40.2 32·7 33-0 42.8 33-1 31.7 17·0 

White 30.6 37.1 38.7 48.6 39.8 49·9 20.8 23·1 11.4 

Hispanic 42·4 41.6 50.6 27·4 26.9 35· 4 30.1 31.5 14·1 
i 
I 

Source: 	 NelS ~ NELS:88 Trends Among High School Seniors, 1')72-1,),)2. National Center for Education Statistics. 
U,S. D~partment of Education. Washington. D.C. (1995) 

I 

. .. ...... 


i 
• 	 Again, whil:e the enrollment numbers of all 

groups incrkased for physics. chemistry. trigo­
I 

nometry. and algebra II, Black and Hispanic 

students in 1994 continued to trail their White 
I 

counterparts by 10 or more percentage pOints 


in their participation in such classes. In 1994, 

56.4% of \-Vhites were enrolled in biology! 


.' ~ 
chemistry compared to 42,2% of Blacks and 


45.1% of IIispanics. 

I 
3. lIIGIi SCIiOOl PROGRAM ' 

I 

The type! of program used to instruct high 

school studentd varies from school to school. The 

variation in pr~grams reflects different schooling 

system approa4hes to meeting two basic, yet par­

tially competing. objectives: prOviding a common 

education to ~l students and preparing students 

for very different postsecondary educational and 
J 

I 
I 

work experiences. 14 The most popular form of 

school organization used to meet these objectives. 

established early this century, has been the com­

prehensive high school. This type of program dif­

ferentiates students into three main types of cur­

riculum: college preparatory or academic, voca­

tional preparatory, and a hybrid of the two - the 

, general studies program. 

The main alternative to the comprehensive 

form is the specialized high school, which may of­

fer either a vocational or an academic program of 

study, HistOrically, most specialized public schools 

have been vocational high schools. In recent years, 

specialized academic "magnet schools" within ur­

ban districts have become widespread. Private and 

parochial high schools also usually speCialize in a 

college preparatory program. IS 
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• 	 In 1992, a greater proportion 
r Figure 3.49 

of Hispanic students (50.6%) 
I . Event Dropout Rates, 1989 - 1995 

~as enrolled in general pro­

gbms of study than either 14 
I . 

12Whites (38.7%) or Blacks 10! 10
(~0.2%) (see Figure 3.48) .. ;;.. 8! ..~ 6• 	 ~ s~aller proportion of II.. 

4Latino students (35.4%) was 
I 2

enrolled in academic (college 
0 

preparatory) programs of 1989 1990 1991 1992 1993 1994 1995 

s:tudy than their White Year 

(~9.9%) or Black (42.8%) 
[DWhite .Black I!lJHispanic [

. dounterparts. 
Source: The Condition ofEducation 1996. National Cenler for Educalion SllIlislics. U.S. , 
Depanment of Education. Washington. D.C. June 1996; The Condition ~fEducation 1997. 
Nalional Cemer for Educalion Stalislics. U.S. Department of Education. June 1991.• 	 0verall, there has been a gen­

¢ral decrease in the percent­

age ofstudents enrolled in vo-
I 	 ..______________________rcational programs ofstudy for 

~l groups. However, Hispanic students are *I. tDUCAnON ATIAINMOO 
enrolled in vocational programs of study at a 

. ~igher level (14.1%) than White students 1. );:voo IIIGJ.I SCJ.IOOL DROPOUT 
(:11.4%), but at a lower level than Black stu­ !?AlI
~ents (17.0%). 
I The event dropout rate measures the 

• 	 Between 1972 and 1992, the proportion ofHis­
number of students in grades 10-12, aged 15-24, 

panics in general and academic programs of 
who were enrolled in school the previous October, ~tudyhas increased. In 1992, one-half (50.6%) . 
but who were not enrolled and had not graduated 9fHispanic students were enrolled in general 
the f?llowing October. 

"',." programs ofstudy. compared to more than two 

in five (42.4%) in 1972 .. Similarly. more than II The event dropout rate for 1995 indicates that 

~me-third (35.4%) of Hispanic students were . Hispanics are more than twice as likely as 

.~rirolled in academic programs of stuay, com­ Whites to drop out ofschool during the school 

pared to more than one-fourth (27.4%) in year. In 1995, the event dropout ratefor His­

~972. In terms of vocational programs, the panics was 12.4%, compared to 4.5% for 
I 
proportion of Hispanic enrollment decreased Whites and 6.4% for Blacks (see Figure 3.49). 

from 30.1% in 1972 to14.1 % in 1992. 
• 	 There has been an upward trend in the Latino 

dropout rate between 1989 and 1995. During 

i 
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I 
I 
I 

I: 

'I 

'I ' 

, i 

I: 
! I 
, I 

: 1 

I 
this time; the Hispanic event dropout r-----------------------...., 

1 

rate incre,ased by 4.6 percentage points, 
although it did decline to a low of 6.7% 

in 1993. IDuring the same period, the 

rate for Whites reached a low of3.2% in 
1 

1991, butrcreased to 4.5% by 1995. The 

data for Blacks demonstrate that the rate 
I 

decreased from 7.8% in 1989 to 6.4% in 

1995. However, between 1992 and 1994 
I 	 " 

the even~ dropout rate for Blacks in­

creased, ~th a slight leveling offby 1995 
' I 

(see Figure 3.49). ' 
1 

I 

~ 2. StATUS DROPOUT RAl1S 

The status dropout rate includes a 
I 

count ofall yo\fng adults who are not in school 


and have not 'graduated regardless of when

they last attenCled school. In general, the sta- ... 

tus dropout rate will be higher than the event d~op­
out rate becaJse the figure is cumulative. 

i 

Recent reports on high school dropout rates 

appropriately :note that the 'proportion of African, 

Americans dr?pping out of school is higher than 

that ofWhites:. A promising note, however, is that 

the gap between Whites and Blacks continues to ' 

close. This is bot the case for Hispanics. Overall, 

there has beep insufficient attention given to the 

increasing gap between White and Hispanic drop­

out rates (see Figure 3.50). 
I 

• 	 In 1994, ithe Hispanic status dropout rate 
, I 

(30.0%) was over four times higher than that 
I 

of White~ (7.7%) and over two times higher 

than that bf Blacks (12.6%).
I 

I ' 


• 	 Between 11988 and 1994, the Latino status 

dropout r~te experienced an overall decrease 

of5.8 per~entage points, although within that 

period there was a fluctuation of the rate. As 
I 

Figure 3.50 

Status Dropout Rates, 1988 - 1995 


40 

)!,I 

» )2.4 
I 29,' )" JO 

21.S30 
I ~ 

lI20 

, 1988 1989 1990 1991 1992 1993 \994 1995 


Year 


!OWhite .Black ClHispanic I 


Soun:e: Dropout Rale$ in the United States: 1995, National Center for Education Statistics. 
U.S. Department of Education, September 1996. 

..,J 

shown in Figure 3.50, in 1992, the Hispanic 

dropout rate began to decline, and experienced 

a low of 27.5% in 1993, but by 1994 it began 

to increase again. 

• 	 Between 1988 and 1994, the status dropout 

rate for Whites experienced a slow but defi­

nite decrease; at the beginning of this period 

the White rate was 9.6%; and by 1994 the rate 

had declined to 7.7%. 

3. IIIGH SCHOOL COMPU;:nON 
RAl1S 

High school completion rates combine the 

number of individuals who have received a regular 

high school diploma or a General Education De­

, velopment certificate. The completion rates have 

generally been higher for Whites. The gap in 

completion rates between Whites and Blacks is 
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closing, ~ut is increasing between 

Whites and Hispanics (see Figure 

3.51). II 

• 	 In 1996,92.6% of 25 to 29­

yeat-old Whites had com­

ple~ed high school, compared 

wi~ 86.0% and 61.1 % oftheir 

Black and Latino counter-
I .

parts, respectively. 
I 

• 	 Between 1989 and 1995, 

the~e was an increase from 
I 

89.3% to 92.5% ~ the White 

high school completion rate, 
I

compared to a decrease for 
I 

Latplos from 61.0% to 57.2%. 

Th~ proportion of African 

91..2 

Figure 3.51 

High School Completion Rates, 1989 - 1996 
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Sources: The Condition ofEducation 1996. National Center for Education Statistics. U.S. 
Dcpanment of Education. June 1996; Educational Allainment in the United States. Current 
Population Reports, B~reau of the Census, U.S. Department o(Commerce, March 1995. 

AII'lericans who had com- ..-----------------------~ 
ple~ed high school increased from 82.3% to 

86.8% during this time. However, between 

1995 and 1996, the rates for both Whites and 
I 

Blacks remained relatively unchanged.
I 	 , 

whereas the proportion of Latinos who had 

completed high school increased 3.9 percent-
I 	 . 

. ! ag~ points, from 57.2% to 61.1 % .. 

I 
~ J. JillUCATIONAL mt:GATIONS 

i 
Overall, educational aspirations increased for 

I 
all grOtws between 1982 and 1992. The greatest 

lncreas~s in. high school seniors aspiring to attain 

collegel and post graduate-degrees were reported 

among:Blacks and Hispanics. Ofall groups, His­

panics ,had the largest increase (30 points) be­

tween f982 and 1992 in high school seniors plan­

ning to: attend college (see Figure 3.52). His­

panics ;also account for the largest percentage of 

high scrool seniors aspiring to attend two-year col­

leges Of vocational schools (see Figure 3.53). While 

.j...•. 
educational aspirations have increased, real 

barriers such as college costs. adequate college 

preparation, and access to information threaten to 

dampen students' desire to attend college. 

• 	 In 1992, three-quarters (75.4 %) of Hispanic 

high school seniors planned to attend college 

right after high school. This reflects a signifi­

cant increase in the proportion since 1982 

(45.6%). The gap in postsecondary educational 

aspiration between Whites (60.2%), Blacks 

(57.5%), and Hispanics (45.6%) reported in 

1982 had narrowed Significantly by 1992 

(76.6%, 75.2%, and 75.4%, respectively). 

• 	 A slightly larger proportion of Hispanic high 

school seniors were deciding to attend college 

a year or more after graduation in 1992 (15.4%) 

than in 1982 (13.3%). This delay in 

postsecondary school attendance is higher than 
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that for Whites (15.2%) or Blacks (14.4%). 

i 

• The perceiltage of Hispanics who will not or 

do not kno~ if they will attend college has sig­

nificantly declined since 1982. In 1992, 9.4% 
of Hispani'c high school senior~ did not know 

I 
whether t~eywould attend college, as opposed 

to 41.1 % pf Hispanic high school seniors in 

1982. Th~ 1992 figure is higher than that for 

White high school seniors (8.4%) but lower 

than that fpr Black high school seniors (10.6%). 
I 

• In 1992, a 'greater proportion of Hispanic high 

school se~iors were aspiring to attain college 

and post-graduate degrees than in 1982. Al­

most one~third (31.6%) of Hispanic students 

were aspiring to a college degree in 1992, com­

pared to p.3% in 1982. In regard to post~ 
graduate ldegrees, 30.8% of Hispanic high

! 	 . 

I 

school seniors aspired to this level of educa­

tional attainment in 1992; compared to 11.5% 

in 1982. 

• 	 In part, as a result of this increased interest in 

four-year college and post-graduate degrees, 

the percent of Hispanic high school seniors de­

siring two-year associate or vocational school 

degrees declined. In 1992, 31.3% of Hispanic 

high school seniors aspired to two years ofcol­

lege or vocational school, compared to 39.8% 

in 1982. 

• 	 In 1992, Hispanic high school seniors were still 

aspiring to college (31.6%) and post-graduate 

(30.8%) degrees at lower levels than Whites 

(37.3% college and 32.3% graduate) and 

Blacks (34.0% college and 37.9% graduate). 

, ...... 
,. 
'. 

FIGURE 3.52 

PERCENT OF HIGH SCHOOL SENIORS WHO PLAN TO GO TO 

COLLEGE AFTER GRADUATION: 1982 AND 1992 


Student and School Planned timing of postsecondary attendance 
Characteristics Right after A year or more after No or 

I high school graduation don't know 

1982 1992 1982 1992 1982 1992I 
All seniors : 	 58.3 76.6 11.0 . 14.8 30.6 8.6 

i
Male , 53.4 no 10.6 16.0 35.9 11.2 

Female 	 63.0 80.1 11.4 13.8 25.8 .6.1i 
RacelethniFity 

8.4White ! 	 60.2 76.6 10·4 15·2 
10.6Black I 	 57·5 75·2 . 13·9 14·4 

Hispanic! 	 45·6 75·4 13·3 15·4 9·4 
! 

Source: 	 ThQmas Snyder and linda Shafer, Youth Indicators, 1996, National Center for Education Statistics, U.S. 
Department of Education, Washington. D.C. (1996) 

, 
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I 

• 	 T~e percent of Hispanic high school seniors 

aspiring only to a high school degree (6.3%) 

haS declined significantly since 1982 (35.4%), 

bu~ was still slightlyhigher than that for Whites 

(5.3%) or Blacks (4.7%) in 1992. . 
I 

I 


• 	 More than three in 10 (31.3%) Hispanics-
I 

the highest proportion of high school seniors 

-;aspired to an associate or vocational degree, 

cotnpared to one-quarter (25.1%) of Whites 
anp almost one-quarter (23.5%) of Blacks. . 

I 

I 


1. 
I 

TIII~ NllS:88 COIIORT 

! In 1988, the U.S. Department of Educa­

tion asked students participating in a longitudinal 

study df eighthg~aders about their educational ex­

pectati~ms. The presumption was that early goals, 
I 
! 

images of ability level, and opportunities might af­
fect achievement throughout life. The National 

Education Longitudinal Study of 1988 (NELS:88) 

contains reports of the highest level of education 

students expected to attain, collected both while 

cohort members were in the eighth grade and four 

years later. 

Overall, there was a decline between 1988 

and 1992 in the percentage of students who ex­

pected to earn a bachelor's degree. According to 

the U.S. Department of Education, this decline 

may be attributed to the knowledge acquired by 

students during the four-year period in which they 

assessed factors such as their interests and abili­

ties; aVailability and cost of postsecondary alterna­

tives; life-style choices, such as marriage and em­

;.; 
'f' 

.. 

FIGURE 3.53 

PERCENT OF HIGH SCHOOL SENIORS ASPIRING TO 

VARIOUS LEVELS OF EDUCATION: 1982 AND 1992 


Student and School 
Characteristics High School Two years or College post-graduate 

diploma or less of college or graduate degree 
less vocational school 

I 	
1982 1992 1982 1992 1982 1992 1982 1992 

All seniors 
I 24.6 5·3 36.6 25·3 21.3 36.1 17·5 33·3 

'. Ma:le 2B.2 6·7 34·0 26.0 20·5 36;2 17·3 31.1 
Ferhale 21.1 	 3.9 39·2 24·5 22.0 36.2 17.B 35·4 

Race/Ethnicity 
W~ite 22·7 5·3 35·6 25·1 23·4 37·3 IB·3 32·3 

BI~ck 25·3 4.7 40·7 23·5 17·1 34.0 16·9 37·9 

Hi~panic 35·4 6·3 39·B 31·3 13·3 31.6 11·5 30. B 

I 
Sour1e: 	 Thomas Snyder and linda Shafer, Youth Indicators. 1996. National Center for Education Statistics. U.S. 


Department of Education. Washington, D.C. (1996) 


I 
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i 
ployment experience; and potential gains from a 

I
college or advan,ced degree. In 1992, a lower per­
centage of Hispanic 1988 eighth graders than 
Whites expecte:d to earn a bachelor's degree or, 
higher (see FigUre 3.54). Overall, a greater pro­
portion of H isp~ics than any other group expected 
to obtain some f911ege or vocational school educa­
tion. I 

i 
• 	 In 1992, 4!2% of Hispanics in the NELS: 88 

group said!they expected to achieve less than 
a high schbol diploma. compared to 2.3% of 

I
this same group in 1988.. .. 

• 	 A lower proportion of Hispanics from the 
NELS: ,88 group expected to obtain a high 
school diploma in 1992 (9.4%) than had ex­
pected to do so in 1988 (13.1 %). 

• 	 A slightly higher proportion of Hispanics from 
the NELS: 88 group expected to obtain a 
bachelor's degree or more in 1988 (54.8%) than 
did in 1992 (52.7%). 

• 	 In 1992, a greater proportion of Hispanics 
(33.8%) than Blacks (28.7%) or Whites (27.6%) 
expected to obtain some level of college or vo­
cational school education. The data indicate 

I, 
Figure 3.54! 

~ERCENTAGE OF 1988 EIGHTH GRADERS INDICATING IN 1988 AND 1992 
THE HIGHEST lEVEL OF EDUCATION THEY EXPECT TO OBTAINI 

. ,.' 

TOTAL 

SEX 
Male 

Female 
i, 

RACE/ETHNICITV 
Hispanic I 

regardless/of race 
I , 


Black not Of 

I

Hispanic origin
I 
I 

white not:of 
I 

. Hispanic origin 
I 

Less than 
High school high school 

Year diploma graduate 

1988 1.5 10·3 

1992 2·3 8.1. 

1988 1.8 11·7 
1992 2.8 8·9 
1988 1.1 8.9 

1992 1.9 7·2 

1988 2;3 13·1 
1992 4·2 9·4 

1988 2·3 7·5 
1992 1.8 10·5 

1988 1.1 10·5 

1992 2.2 7·4 

Some college Bachelor's 
or vocational degree or 

school more 

22·4 65.8 

28.1 61.4 

23·2 63·3 
28.6 59·7 
21.7 68.2 

27·6 63·2 

29.8 54.8 

33.8 52.7 

25·9 64·3 
28.7 59:0 

20·7 67.6 

27.6 62.8 

Source: 	 Descriptive Summary Report; With an Essay on Access and Choice in Postsecondary Education, National 
C,enter tor Education Statistics, U.S. Department of Education. washington. D.C. (1996) 

I 
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that a slightly higher percentage of all groups 

had th~se expectations than in 1988 when 

29.8% lof Hispanics, 25.9% of Blacks. and 
1 

20.7% 9fWhites expected to obtain some col­

lege or!vocational school education. . 
I 

• 	 A lower proportion of Hispanic students 
I 

(52.7%) than Blacks (59.0%) and Whites 
I 

. (62.8%) in 1992 expected to obtain a bachelor's 

degree! or more. The data reflect a decrease 
I 

from 1988. when 54.8% of Hispanics, 64.3% 

of Bla6ks, and 67.6% of Whites expeCted to. 

obtain ia bachelor's degree or more. 
I 

K. 	 lliRACURRICULAR 
IAmvrrn:s
I 

Extracurricular activities are an important 
I 

part of a s~udent's education. Whether these in­

clude aca~emic clubs, student government, hon­

orary societies, community service, part-time work, 

or spendin'g time with family or friends, extracur­

ricular acti~ties often influence a child's life choices 
I 

and educational decisions. Data show that His­

paniC high: school seniors continue to participate 

less than their White counterparts in a number of 

traditional' extracurricular. activities (see Figure 
I 	 .3.55). I 

I 
1. 	 . SOIOOl-SPONSORI::O 

OORACURRICULAR AOIVITIfS 

. During the 1972 to 1992 period, the overall 
I 

proportion of seniors participating in a variety of 

extracurriJular activities changed relatively little. 
I 

There has been some decline in the percent ofstu­
I 

dents part,icipating in student government and an 
I 	 • 

. increase i;n partiCipation in. honorary societies. 

Academic: clubs remain a popularactivity~ with 

about 25% of seniors participating in 1992.16 
. Dur­

ing this period, Hispanic high school senior par­

ticipation has generally increased for honorary so­

cieties and school literature activities, while de­

creasing for academic clubs and student govern­

ment. 

• 	 Hispanic high school senior participation in . 

academic clubs in 1992 (22.6%) had decreased 

slightly since 1972 (24.2%). This 1992 figure 

for Hispanics was higher than the percentage 

of Black high school seniors (20.6%), but lower 

than that for White high school seniors 

(25.8%). 

• 	 Black, White, and Hispanic high school seniors 

increased their partiCipation in honorary soci­

eties since 1972, but Hispanics in 1992 (at 

12.4%) still participated at lower levels than 

Whites (19.6%) and Blacks (14.0%) in such 

activities. 

• 	 Hispanic high school senior participation in 
student government declined from 16.0% in 

. 1972 to 14.6% in J992. In 1992, Hispanics 

participated less in student government than 

White (15.4%) or Black (16.7%) high school 

seniors, who had the highest participati~n rate. 

• 	 Participation in the school newspaper or year­

book remained constant for Hispanic high 

school seniors during the 1972-1992 period, 

16.2% to 16.8%. This participation rate is 

lower than that for White high school seniors 

(19.7%), but higher than that for Black high 

school seniors (14.3%). Both Black and White 

high school seniors experienced a decline in 

participation in this activity from 1972 to 1992 

(See Figure 3.55). 

I 
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2. AnIR-SCJ.lOOL AalVITI ~S 
I 

Acco~ding to the U.S. Department of 

Education, "~ere appears to be a negative rela­

tionship between television watching a~d perfor-
I 	 . .. mance on achievement tests." This is also true for 

I ~ , 
; , other variabl~s; for example, high-socioeconomic­
, ,1 I 

status studentS were less likely to watch five or more 
I 

hours of television on school nights than low socia­
I 

economic status students.11 (see Figure 3.56.) 

• 	 Hispani~: students are watching less television 

than the~ did a decade ago. Although in ac­

corda:nc~ with the general trend of watching 

less teleVision, Hispanic high school seniors ex­

perienc~d the largest decline, 12.2 percentage 

points, i~ students who watched five hours or 

more oftelevision on a school night from 1980 
I 

to 1992.: 

• 	 In 1992,only 9.3% of Hispanic high school 

seniors watched five or more hours of televi­

sion on a school night, compared to 21.5% in 

1980. The percentage of White high school 

seniors watching five or more hours of televi­

sion on a school night declined from 13.7% in 

1980 to 6.4% in 1992, while the correspond­

ing percentage of Black high school seniors 

deClined from 29.0% to 21.3% during the same 

time period. 

• 	 Hispanic students (63.8%) were more likely 

than Black students (62.0%) but less likely than 

Whites (68.2%) to do things with their parents. 

Hispanic students (82.~%) were also more 

likely than Blacks (79.8%) but less likely than 

Whites (90.7%) to do things with friends. 

.. ...~ 

FIGURE 3.55 


PERCENT OF HIGH SCHOOL SENIORS WHO PARTICIPATE IN 

SELECTED SCHOOL-SPONSORED EXTRACURRICULAR ACTIVITIES: 


1972, 1980 AND 1992 

Student land Academie Honorary Student Newspaper or 
School : elubs soeieties Government yearbook 
Characteristics 1972 1980 1992 1972 1980 1992 1972 1980 1992 1972 1980 1992 

All Seniors 25.6 23.8 25.1 14.4 17.1 18.5 19·4 18.5 . 15.4 20.2 19.9 18.8 

Male 
!

I 20.3 19.0 22.8 10·7 13. 8 14.4 18.1 15.8 13.1 14· 7 15.4 14·0 
i 

Femalej 30·9 28.3 27.4 18.1 20.1 22.7 20.8 21.0 17.7 25· 5 24·0 23· 5 

Race/Ethrticity
I 

White i 25·0 22.9 25·8 15·1 17.8 19.6 19·2 17.7 15·4 20·4 20.1 19· 7 

Black i 33·1 28.8 20.6 11·7 13·7 14.0 25·3 23·1 16·7 20·7 17·8 14·3 

Hispanic . 24.2 24.7 22.6 10.2 11.9 12.4 16.0 16.7 14.6 . 16.2 15.8 16.8 
I 

Source: 	 iThomas Snyder and linda Shafer, Youth Indicators, 1996, National Center for Education Statistics, U.S. 
IDepartment of Education. Washington, D.C. (1996) 
1\ 
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I 

]V.£lemeniary and SecondanJ ScllOol 
: Teachers and Principals'" . 
I 

I 

A. OVJ;:RVI[\V 
I 
I major factor influencing children's 

I success in education is role models. For 

. . . Hispanic students, it is particularly impol"­

t~~t that there be Hispanic adult role models in 

the classroom and throughout the schoo!. Hispanic 

A
I 

teachers, administrators, and school personnel 

sJrve as role models for Hispanic students and can 

p~ovide an important link between ,schools and 

p~rents. This is especially important because a sig­

nificant portion of Hispanic parents lack the eelu­

chtion necessary to provide their children with 

n¢eded guidance about educational opportunities 

a~d their ability to pursue educational goals. Ad­

~tionally, Latino school staff act as models for nOI1­

Hispanic students to demonstrate that professional 

positions are held by representatives of all raciaV 

e:thnic groups. Thus, the importance of the em­

ployment of Hispanic teachers and administrators 

clannot be overstated. While any trained and com­

~itted teacher can prOvide a high-quality educa­

tiori, the lack of Hispanicteachers contributes to 

the failure of school systems to respond to the lin­

~istic, cultural, and social needs of Hispanic and 

rion-Hispanic students alike. 

! This section provides information on Am~ri-
~an public and private school teachers at the el­


Jmentary and secondary levels. including their race! 


~thnicity, qualifications. salaries, and years of ex­


perience, as well as information on the nation's prin­


~ipals. The data indicate that. overall, Hispanic 


Jeachers are underrepresented in the professional 


. r:anks and that they are concentrated in urban. 


schook::.:~. the dAtA demonstrate that 

many ol~:~'oirering bilingual education 

prognn~rmiJMh~to flU leAching positions for 

*ri.~~I;'tar~ 
.. 'o;;!~1~;;i~~)\ . 

'. ,; 'somo i'OMArth hailndkated that seeing mi­
<,' • ~. • "; !'ft'.. ~;. :-:.\ " '},.' ,';,' .' '> • 

nority adull'."11 po;lUon. or authOrity has positive 

errect. o~:'mlnol1ty ehlldr('Jn ami that minority 

tCllchen ull(ienhmd thcllMckgrounds of their mi­

nority ,tudent,,' Yf't tJw, data Indi<:ate that, as of 

1993·S).j, ~Imo't one.hal~("8.~) of1111 schools still 

had no minority teachers at all (42% of all public 

schools al}(l 66,., of All prtv"te IChools). In addi­

tion, the proportion of minority tellchers (12.8%) 

is stili far smallc; than the proportion of minority 

students (32%), \\1dl., tlw percentage of minority 

teachers has ~nlr Inc:ft'lisc.id .~ghtly since the 1987­

88 school )'Cl\r •. thc 1~n."'lIt.. g., of minority princi­

pal, had IncreASed It a somewhat high~r rate by 

1993-94 (ll.~to 1'&.~). 

During tho, 1003-94 IChool year, there were' 

2.9 million tcachers working In the nation's clemen-. 

tary and secondary schoob. AJ the data below 

describe. a major part 'of the elementary and 

secondary schools' tcachlngworkIorce is in the 

nation's public rnther than. prfvmte schools: 

• Of the estim:lted 2.6 DuUion public school and 

380.000 private school t~hen In the U.S., 

4.1% were Hispank:. while 67.2% were White 

. and 6.8% were Bbc~ In public schools the 

~ All data are from NationalCenter for Education Statistics, Schools anJStaJ!in1 in 1M Utrikd Sflllts: A 
!. Statistical Prof:le, 1993·94. Washington, D.C.: U.S. Department ()f ~on. JWY.I996.I ,'1' '. 
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,, 
corresponding statistics indicate that 4.2% of 

the teaching workforce was Hispanic, while 

86.5% of the teachers were White and 7.4% 

were Bl~ck. The private schools had a slightly 

higher Bercentage of White teachers; nine in 

ten (91.9%) of the teachers in private schools 
I 

were White, compared to 3.1% who were 

Black a~d 3.2% who were Hispanic. , 

." As Figu~es 4.1 and 4.2 demonstrate, the larg-
I fH" h .est percrntages 0 lspaOlC teac ers were 10 

schools ~th minority enrollments in excess of 

20%. I~ addition: 

.:. 	 Th9 overall statistics for teachers in cen­

tral ;city public schools show that 74.8% 

are White, 14.6% are Black, and 8.3% are 

Hisbanic. H~wever, center city public 

schbols \vith more than a 20.0% minority 

I 
i 

student enrollment have a higher propor­

tion of minority teachers; in those central 

city schools, Hispanics comprised one­

tenth (10.8%) of all teachers and Blacks 

accounted for almost one-fifth (18.2%) of 

teachers. 

.:. 	 In urban fringe public schools, Whites 

comprise .89.2% of the teachers, yet are 

80.3% of teachers in schools with minor­

ity enrollment over 20.0%. By compari­

son, Blacks make up 5.1% of the teachers 

in urban fringe public schools, but in 

schools with minority enrollment over 

20.0% they constitute 9,7% ofthe teacher 

population. Hispanics account for 3.5% 

of the general teaching population in ur­

ban fringe public schools, but accounted 

· .... '... .~ . 

,"
I 
I 

i 

I 
Public SFhools 
Central qity Schools 

Minoiity Enrollment 
I 

less than 20% 
Mche than 20% 

I 

Urban Fringe Schools 
I 

Minority Enrollment 
" 	 " I

less than 20% 
I 

M~re than 20% 

Rural/SJrtall Town Schools 


Minority Enrollment 

less than 20% 


I
More than'20% 

I 
i 

Figure 4.1 


PROPORTION OF ELEMENTARY S SECONDARY 

PUBLIC SCHOOL TEACHERS, 1993·94 


White Bla.ck Hispa.nic 

86·5 7·4 4·2 
·74.8 14.6 8.·3 

95·3 2·3 1·4 
68·4 18.2 10.8 

89·2 5·1 3·5 

96.6 " 1.2 "1.0 

80·3 9·7 6.5 

92.5 4·1 2.0 

97.1 1.1 0.8 

83·0 10·5 4·3 

Source: 	 Schools and Staffing in the United States: A Statistical Profile. 1993-94. National Center for Education 
Statistics. U.S. Department of Education. Washington. D.C. (1996)
I 
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i for 6.5% of the teachers in those schools 

: in which the minority enrollment is over 
I 

! 20.0%. 

.+.. ,I 
I 	

In ruraVsmall-town public schools, Whites 

accounted for 92.5% of the teacher popu­

lation, while Blacks and Hispanics ac­

counted for 4.1 % and 2.0%, respectively. 

In rural schools with minority enrollment 

rates over 20.0%, the percentage of 

Whites teaching at these school decreases 

to 83.0%, while the percentages for Blacks 

and Hispanics more than doubles to 10.5% 

I
I and 4.3%, respectively. 

I
.:. ~ 	 Teachers in central city private schools in­
I 
I clude 88.6% who are White, 4.8% who are 

Black, and 4.2% who are Hispanic. How­

ever, for central city private schools in 

which the minority enrollment is over 

20.0%, 77.1 % of the teachers are White, 

10.7% are Black, and 7.9% are Hispanic. 

.:. 	 The pattern is similar in urban fringe pri­

vate'schools where Whites make up 

93.5%, Blacks make up 2.0%, and Hispan­

ics make up 2.9% of the teacher popula­

tion. Yet in urban private schools in which 

minority enrollment is over 20.0%,84.6% 

ofthe teachers are White, 5.0% are Black, 

and 6.5% are Hispanic. 

.:. In rural private schools, the percentage of 

White teachers decreased relative to the 

proportion of minority students. For ex­

ample, Whites make up 96.4% of the 

. teachers in rural private schools, while 

Blacks comprise 1.2% and Hispanics ac­

count for 1.7%. However, in schools with 

a larger percentage of minority students, 

\'f 

I~ 

;':; 

''t: 

: ~ ... ·;i ,:' 
;.~:, . 
~'~ f· 

,~~ 

.~~~ 
r'" 

..] 

! 	
Figure 4.2I· 

PROPORTION OF ELEMENTARY S SECONDARY 
PRIVATE SCHOOL TEACHERS, 1993-94 

pri~&te Schools 
Certtral City Schools 

I 

:Minority Enrollment 
I less than 20'1'. 
I 
I More than 20.'1'. 

ur~an Fringe Schools 
IMinority Enrollment 

Less than 20'1'. 

More than 20'1'. 

Rural/Small Town Schools 
I . 

IMinority Enrollment 
less than 20% 

More than 20% 

White Black Hispanic 

91.9 3·1 3·2 
88.6 4·8 4·2 

96.1 1.2 2.2 

77-1 10·7 7·9 

93-5 2.0 2.9 

96·5 0·7 1.9 

84·6 5·0 6.5 

96·4 1.2 1.7 

96.5 1.1 1.8 

94·0 2.6 2.1 

so~rce: Schools dnd Sfdffing in the United Stdtes: A Stdtisticdl Profile, J99J-94, National Center for Education 
Statistics, U.S. Department of Education, washington, D.C. (1996) 

j 
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the 	pioportion· of White teachers de-
I 

creases to 94.0%, while that of Blacks and 

HispaAics increases to 2.6% and 2.1%, re­

specti~ely. 

Over the past 10 years the presence of His­

panic students and teachers in the nation's schools 
I 

has increased significantly. The Hispanic popula-
I 	 . 

tion in public schools increased from 9.1% of all 

students in the: 1987-88 school year to 11.5% in 

the 1993-94 sc~ool year. During the same period, 

the percentage 'ofHispanic public school teachers 
I 

grew from 2.9o/? to 4.1%. According to NCES, the 

pen.::entage of tIispanic students in the 1996-97 

Figure 4.3 

Public and Private School Students by RaceiEthnicity, 1993-94 

SOUltt: Schools and Staffing In the United States: A Statistical Profile. /993.94. National 

Cent.... for Education Statistics, U.s. Department of Education. Wa$hington, D.C. (1996) 


school year exc~eded 13%. 
I 

While Hispanic teachers appear to be con­

centrated in ar~as with high minority enrollments, 

U.S. elementary and secondary school teachers, as . 

a group, are codsiderably less diverse than the stu-
I 	 . . 

dents they teac,h (see Figures 4.3 and 4.4). His­

panics made up 11.5% of the students enrolled in 

grades K-12 in the 1993-94 school year, but repre-
I 

sented only 4.1<fa ofthe K-12 teaching force. Simi­

larly, Blacks ac~unted for 15.5% of students, but 

only 6.8% ofth~ teaching workforce. On the other 

hand, Vhite teachers were overrepresented in the 

K -12 teaching :rorce relative to the proportion of 

White students ~in these grades (87.2% vs. 68.5%). 
I 

As role models for both Hispanic and non-

Hispanic stude?ts, Hispanic teachers are in short 

supply. Proporponately, there are approximately 

three times more Hispanic students in U.S. school~ 
as there are His'panic teachers. The ratio of Black 

students (15.5%) to Black teachers (8.7%) is slightly 

less than two tolone. 
! 

C. T£ACll~R CR[DOOlAlS
I 
I 	 . 

Figure 4.5 presents the data on the highest 
I 

degrees held by: public and private school teachers 

Figure 4.4 

Public and Private School Teachers by RaceiEthnicity, 1993-94 

Source: Schools and Staffing In the United States: A Statistical Profile. /991-94, National 

Center for Education Statistics, U.S. Department ofEducation, Washington, D.C. (1996) 


during the 1993-94 school year. Overall, public 

school teachers are more likely than private school , 	 . 
teachers to hold master's degrees. In addition: 

• 	 Hispanic teachers are less likely than either 

their White or Black colleagues to hold degrees 

above the bachelor'sleve!. About three in 10 
(29.8%) Hispanic public school teachers hold 
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V. i Postsecondary [duca!:lon 
to non- Hispanic White students. Hispanics who do }< A. PVIRVIt:\V 
complete college take longer, on average, than their 

A:college education has always been seen White counterparts and work more and longer 
: as a means of upward mobility, especially hours during their postsecondary careers than both 
, for economically or socially disadvantaged their White and Black counterparts. Hispanic male 

groups. In recent years, postsecondary education and female differences in educational attainment 
has b6come more accessible to all segments of the have changed Significantly over time, with an al­

I 
population. Over the last two decades, as the most three-fold increase in Hispanic female col­

econ~my has become increaSingly complex and lege gradttates over the past 20 years. 

reliant on higher levels of literacy and numeracy, 


therel has been a 'rise in educational attainment 
, 
I 	

R. SAT SCORl;:S 
acros~ all ethnic groups. The U.S. Department of 

Edudation attributes this trend to both the growth Experts in higher education understand the 

in thk population of Hispanic and Asian students limitations of using standardized test scores to pre­
, I 

and tp their increasing education levels. dict academic performance. At most; even the 
, 

College Board, which administers many of the stan­IAs the following data show, however, there ' 
dardized tests, "claims only that the SAT correlates 

continues to be a gap between Hispanics and their 
with first-year grades a little less than half the time 

White and Black counterparts in many areas 
(42 percent):'2 Moreover, many colleges and uni­

related to educational access, achievement, 'and 
versities are relying less on SAT scores while de­attai~ment. Further. there is statistical evidence 
veloping multi-assessment admissions policies. Yet, 

that idifferences in course-taking patterns in high 
in the wake of Hopwood v. The State ofTexas, and 

school, educational aspirations, and college atten­
Proposition 209 in California, both of which have 

dan6e and completion influence each attainment 
ended traditional affirmative action programs and 

indi}ator for the Latino community. 
have led to huge declines in minority enrollment i 

; This section will prOvide information which in the Texas and California state university systems, 

I;	.'. .'~ sho~vs that while the number of Hispanics who are many schools stills ~se SAT test scores or an equiva­

I 
. . enr91ling in and graduating from college has in­ lent as the principal basis for admissions. 

crersed in absolute numbers, they remain 
Despite efforts to de-emphaSize standardized 

unqerrepresented on university campuses and 
tests, they remain an important factor in tracking 

am?ng degree recipients, both relative to other 
the academic progress of students. Thus. it is im­

gro~ps and as a proportion of their total popula­
portant to track trends in student performanc~ on 

ti09' Additionally,' the gap between White and 
such tests. Data indicate that while Hispanics tend 

Hispanic student college tmnsition rates I has in-
I ' to perform better than Blacks on the SAT exams, 

cre~sed since 1980. 
both groups' scores continue to lag behind those 

i 
I Hispanic college students tend to concentrate ofWhites. Figures 5.1 and 5.2 present the data on 

in ~Iifferent fields, have a higher number of dis­ the math and verbal SAT scores for two years in a 

ruptions in their education, and are only half as 10-year period .. All groups have experienced a 

lik~ly to complete four years of college compared gradual rise in their total scores between 1987 and 
, 	 . 

j 
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Figure $.1 

Average Math SAT Scores 
by RacelEthnicity, 1987 and 19971997. However, while the gap between Whites 

600 r-~------------------------------------------_.and Blacks decreased by four! points, the gap 550 
500between Whites and Hispanics iricreased by six 
450 

points. In 1987, the average to:tal SAT score for 400 
350Whites was 1038, compared to 839 for Blacks 
300 

and 926 for Hispanics. By 1997, the scores for 250I, 
200Whites, Blacks, an d Hispanics ~reased to 1052, 
150 

857, and 934, respectively. Aqditionally, the in­ 100 
50crease in the test scores for VYhites and Blacks o 

White Black Hispanicwas double that of Hispanic~. Between 1987 
1_19870 1997 1 

Source: Summary StatistiCS. The College Board's Annual SIl""'Y ofColleges. The College Board. 
and 1997, math scores for Whites increased by 

12 points, from 514 to 526; th~ scores for,Blacks New York (1997) 

also increased by 12 points (from 411 to 423. 

However, the increase for Hispanics was only 

six points, from 462 to 468. pn the verbal test, 

the scores for Whites and Hispanics increased ..r--------------------------, 
vo points each between 19'87 and 1997, from 

24 to 526 and from 464 t6 466, respectively. 

The scores for Blacks increa;sed six pOints, from' 
428 to 434 over that period) 

I 
Given the recent bans on affirmative ac­

. I· 
tion in public institutions iI1 the two states with 

the largest concentrations bf Latinos, colleges 

and universities may again focus on tests scores 
I 

for admissions decisions, c;iespite recent steps 

to develop broader admiss'ions policies. Thus, 

the challenge is for colleges and universities to 

id~ntify promising alterna~ves to promote di-
I 

versity. Otherwise, many~f the nation's public 

colleges and universities ~ay see the declines 

in minority enrollment th~t, both California and' 

. Texas have recentlyexpe1enced., 

Figure $.2 

A verage Verbal SAT Scores 

by RacelEthnicity, 1987 and 1997 


600 
550 
500 
450 
400 
350 
300 
250 
200 
150 
100 
50 
0 

White Black Hispanic 

1_1987019971 

Source: Summary StatistiCS. The Coilege Board's Annual SIl""'Y ofColleges, The College Board. 
New York (1997) 

c. :[NROLLMOOiSTATISTICS 

Hispanics continue to be underrepresented 

at institutions of higher ,education despite an in­

crease in their enrollmept since 1988. In 1994, 

Whites comprised 74.3%IOf the undergraduate stu­

, 

dent body, compared to 11.0% and 8.1 % for Blacks 

and Hispanics, respectively (see Figure 5.3). The 

data show a drop in the enrollment rate of Whites 

since 1988, when they comprised 80.2% of under­

graduate students. Both Hispanics and Blacks ex­
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perienced increases in enrollment 

rates since 1988, when they ac­
I 

counted for 5.7% and 9.4% of the 
i 

nation's undergraduates, respec­

tively. At,the graduate level, in 1994 

Whites a~ounted for 83.5% of stu­

dents, compared to 7.2% and 4.1% 

for Blac~s and Hispanics, respec­

tively. By contrast, 1988 data show 

that 87.4% of graduate students 

were White. compared to 5.8% who 

were Bla9k and 3.0% who were His­

panic.· I . 
In 1995. Hispanic high school 

Figure 5.3 

Enrollment Rates by Level of Study 
and RacelEthnicity, 1988-94 

1988 1990 1992 1994 

All Students White 81.1 79.9 77.5 75.4 

Black 8.9 9.3 9.9 10.5 

Hispanic 5.4 5.8 6.8 7.6 

Undergraduates White 80.2 79 76.4 74.3 

Black 9.4 9.8 10.4 11 

Hispanic 5.7 6.2 7.2 8.1 

Graduate While 87.3 86.6 85.3 83.5 

Black 5.8 5.9 6.3 7.2 

Hispanic 3 3.3 3.8 4.1 

Source: Digest ofEducational Statutics 1996, National Center for Education Statistics. U.S. 
Department of Education. Washingto~. D.C. (1996) 

graduate~were less likely than White ..r-----------------------.., 
and Black high school graduates to 

be enr0ged in college. Between 

1988 anq 1995, the gap in the per­

centage ofWhite· and Hispanic high 
I • 

school gr;aduates aged 18 - 24 years 

old incre¥ed, while the gap between 

White and Black students decreased 
I 

(see Figure 5.4). In 1988,38.4% of 

White hi~h school graduates aged 18 

- 24 year~ old were enrolled in col­

lege, corhpared to 27.8% of Blacks 

(a differbnce of 10.6 percentage 

points) ahd 30.8% of Hispanics (a 

differende of7.6 percentage points). 
I 

By 1995~ the enrollment rate for 

Whites ~as 43.7%. compared to 

35.2% forBlacksand 34.9% for His­

panics (~ gap of 8.8 percentage 
points). : 

! 
Da,ta on th~ immediate transition from high 

school t6 college represent one indicator of the 
I 

number Of students who will ever enroll in college, 

since mo~t students who enroll in college d~ so right
! 
I 
I 
I 

Figure 5.4 

College Enrollment Rates of High School Graduates 
Aged 18 - 24 Years-Old by RacelEthnicity, 1988-95 

50 

40 

30 

20' 

10 

o 
1988 1990 1992 1994 1995 

laWhile .Black SHispanic I 
Source: The Cohditlon ofEducation 1997, National Centet for Education Statistics. U.S. 
Department of Education, Washington. D.C. (1997) . 

r-------------~--------------------------_. 

after high schooP Such data provide inSight into 

the accessibility of higher education, as well as the 

value of obtaining a college education as opposed 

to taking other career paths: Differences in col­

lege transition rates between Whites and Hispan­

ics have grown over time. In 1987,58.6% ofWhite 

, 
i 
i 

, I. 

I 


i 
! 


t 
f 

t 

I 
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" , :," :" . ~ .,. '.:. : . ; 
high school gradua.tes aged 16/- 24 years old en- two thnes more likely than Whites (11.2%) to be 


rolled in college' Within one year of graduation, poor, it appears that poverty status is a Significant 

. '... 	 . I 

factor in the small proportion of Latino students while 33.5~,of f.I1spru:Ucs and ~2.2% of Blacks did 


so. By 1995, 64·.3~ ofWhitesl53.7% of Hispan­ enrolled in college. Similarly, if students have low 


ics, and 51.2~ of ~Licks enter~d cOllege by Octo­ expectations of academic achievement it may af­


ber following their high school graduation.s fect their decisions to go to college. Hispanic stu­


dents have lower educational aspirations than 

Some of the factors whibh affect the transi­

Whites (see Chapter 3). In 1992, nearly one-third 
tion from high school to colleg~ include family pov­

(31.3%) of Hispanic high school students aspired 
erty and low educational aspirations. According to 

. / 	 to complete their formal education with two years 
NCES, high school graduat~s from high-income 

or less of either vocational training or college. In 
. families are more likely than ~igh school graduates 

contrast, approximately one-fourth of White and 
from low-Income families to go directly to college: 

Black students planned to end their postsecondary 
Given that 1996 poverty dat~ indicated that both 

careers at this point. 
Hispanics (29.3%) and Blacks (28.3%) were over 

I . Figure 5.5 

TOTAL FAL~ ENROLLMENT IN INSTITUTIONS OF HICHER EDUCATION 
I 

BY LEVEL 9F STUDY, CENDER, AND RACE/ETHNICITY, 1980 • 1994 

1980 1988 1990 1992 1994 
A" Students 


Total Hispanic 4·0 5·4 5.8 6.8 7.6 

Hispanic Men 2.0 2.6 3.0
2·4 3·4 

Hispanic Women 2.0 
 2·9 3·2 3·8 4.2 


Undergraduates 


Total Hispanic 	 4·2 5·7 6.2 7·2 8.1 ~ 

Hispanic Men 	 2.1 2.6 2.8 3·2 3·6 
Hispanic Women 2.2 3·1 3·4 4·0 4.5 


Graduate 


Total Hispanic 	 2.6 3·0 3·3 3·7 4·1 

Hispanic Men 1.3 1.3 1.5 1.6 1.8 

Hispanic Women 
 .I.3 1.7 1.9 2.1 2·4 


First-Professional 


Total Hispanic 2·4 3.6 4·0 4·4 4·7 

Hispanic Men 1.7 2.2 2·4 2.6 2.6 


.Hispanic Women. 0·7 1.4 1.6 1.8 2.0 


Source: 	 Digest of Educdtfon Stdtistics 1996. National Center for Educational Statistics. U,S, Department of 

Education. Wasllington. D.C. (1996) 


i 
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I 
tHspanic females made significant educa­

tional'gains relative to Hispanic males since 1980 
in botp undergraduate and graduate enrollment 

rates (~ee Figure 5.5).6 In 1980, Hispanic women 

accou~ted for 2.2% of the undergraduate student 

population, while the enrollment rate of HispaniC' 

men was about the same at 2.1%; however, by 1994 
the enfollment rate of Hispanic females had more 

I 

than doubled. Hispanic female enrollment in-
l 

creasecl to 4.5%, while the rate increased to 3.6% 

for Hispanic men. However, with respect to pro­

fession~l degrees, data show that a slightly smaller 

percentage of Hispanic females than Hispanic 

males .L.ere enrolled in such programs in 1994;7
I 

Hispan\c women accounted for 2.0% of students 

enrolle9 in such degree programs, compare,d to 

2.6% of! Hispanic men. 
I 

Afnong the top 10 states with the highest per­

centage!ofLatinos, Hispanic enrollment in institu-

I 
l 

tions ofhigher education remains, on average, con­

sistently well below the Hispanic proportion of the 

state's population (see Figure 5.6). With the ex­

ception of Florida and Illinois, which possess the 

most equitable distribution between state and stu~ 

dent Hispanic populations, all other states with the 

largest Hispanic populations display Significant gaps 

between the percentage of Hispanics of the total 

state population and the percentage of Latinos in 

college. The largest discrepancies between total 

state Hispanic populations and Latino student par­

ticipation in higher education are in the states with 

the largest total Hispanic populations - Califor­

nia, Arizona and Texas. 

Hispanic students have a higher tendency 

than non-Hispanic students to enroll in schools 

offering either vocational certificates or associate 

?egrees. In particular. a higher percentage of H is­

panics and Blacks are enrolled in two-year colleges 

Figure 5.6 

. HISPANIC ENROLLMENT IN HICHER EDUCATION 
IN S[TATES WITH LARCEST HISPANIC POPULATIONS (ESTIMATED AS OF 1994). 1980 - 1995 . . 

. 
i 
I Hispanic'" of 
I 

I State Pop (1994) 1980 1990 1993 1995 
California 

I 
:28·4 9·7 13·4 18.5 19·7 

Texas: :27.3 I.q 16·9 19·:2 :20·5 
New York 13·7 5·5 7·9 8·9 9.6 
Florid~ 

l 
13.4 8.1 11·5 1:2.8 13·5 

Illinois , 
Newlersey 

8.9 
11.0 

2.·5 
4·3 

6.9 
6.9 

7.8 
8.:2 

8.1 

9.5 
Arizon~ :20.1 7·6 11.6 13·5 14·4 
New Mexico 

I·Colorado 
I

Massachusetts 
I 

13·5 
5·6 1-5 

28.1 

7·7 
30.:2 
8.8 

31.3 

\ . 
Source: I State Comparisons of Education Statistics. 1969"70 to 1993"94. National Center tor Education Statistics. 

\ U.S. Department of Education. Washington, D.C. (1994); State Population Data. Population Division. U.S. 
I Bureau of the Census. Washington. D.C. (1994) . 
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":"g4l in four-year:colleges (see Fig­

a:re 5.1). In 19~, Hispanics ac­
coantedfor 10.7,% of the students 

~ in twoiyear institutions, 

bet acCounted ftir 5.5%of the stu-
I 

Ce:ot populatio~ enrolled in four· 

...ear institutions~ By comparison
~ , ' 
.s1ac.ks accounte? for 11.3% ofstu· 
dents in two-y~ar colleges and 

Sj.9% of stude~ts in four year 

~bools, while ~1.0% of Whites 

~ded two-yciar institutions and 
I 

75..3% attended;four-year colleges. 

I 
D. D£GRtIS 

CON17tRRID 
I 

As more ; Hispanics are at­

tending college, the number of 

postsecondary degrees awarded to 

Hispanics has ihcreased, but their 

rates ofeducati6nal attainment are 
I 

not in line with either their over· 
I

all population r~tes or their college 

enrollment r~tes. Figures 5.6 

through 5.9 de,monstrate the aca· 

demic areas i~ which Hispanics 

are concentrating, as well as the 

percentage off the postsecondary 

degrees they +e receiving. 

• In 1997, ~pproximately one· 

Figure 5.7 

Enrollment Rates in Two- and Four· Year 
Colleges by RacelEthnicity, ,1994 

100 I--~---=:"':"--="-----::';"''----------'" 

80 11.l 

60 

White Black Hispanic 

[_Two-Year Colleges o FoW'-Year Colleges [ 

Sourte: Digest afEducalianal Sialislics J996. National Cente, for Education Statistics. U.S. 
Depanment of Education. Washington. D.C. (1996) 

Figure 5.8 
Educational Attainment of Persons 25 Years and Older 

by RacelEthnicity, 1997 
100 r---------------------~ 

8J 

80 

60 

40 

20 

High School Degree + Some College or more Bachelor's Degree or more 

!owhite .Black IlmHispanic! ' 

Sourte: Currentl'opulation Repol1S. Educational Attainment in the United States. Bureau ofthe 
Census. U.S. Depanment of Commerce, Washington. D.C. (1997) 

fourth of [Hispanics aged 25 years and older 
. I 

• Since 1977, Hispanics are still iess likely to get 

physical sciences and mathematics degrees; as 

of 1991, the most favored majors of Hispanic 

students have changed from humanities and 

socia]A)ehilVioral sciences to technical and pro­

fessional degrees, with the Single largest area 

ofconcentration in business and management 

(see Figure 5.9) . .In 1977, 41.6% of degrees 

had com~leted some college, compared to 

nearly onthalfofWhites and nearly two-fUths 

of Blacksi About one in ten Hispanic adults 

had obtruped a bachelor's degree or more in 

1997, coinpared to slightly less than one·
I ' 

quarter ofWhites and more than one-eighth 

of Blacksl(see Figure 5.8) 
I -
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, u~·i~!!r:'·':i..- -..'.~!~'R." '~::!J··;t;~~\!_:;;.~~!~1'».t~'...>•• ,. 1:

• 	whif:'tli~i.~ts~ 'graduate 
-...L'.:::.:1'F~t!~f~~"~~~i;;.~bi·I994, only
~~.;MmI.~~~ 

3.1,.·~~:i~cr'sdegree. but 
th"'~'Ii·,vf:·'~'13* ~ 1988-89 
(leO . .,.,;1', ;l~:i!"\' 5J2);f' 

[, c~Qt:11:'

f- [NooilMOO(,~w;i:h:. 

'. ..;.i'.;.~~;l;.!C_;;:\:;~~.~'~}~~:;: , 
A. dlK'\i,JOd abCMi. there has been 

a marked chAnp! ~'tho·n~m~r·and per­
centage IncrHH~IIl"'t)~hci~o~.·degrees 
conrerred to IIIJp1~~;"&nd bther stu­
, • ~nts. JIOWOYN'. WhIIG ~r$' students are 

.rolling In and giadwaUf18 (~in college. 
'some am expc~ng'pO~. financial, 

rates ara not IndkiUve of (alture but, 
rather. show that .tudt-ntt ·~yhive an 
unrealistic vlrw .. to'bOW mUch time, ef. 
fort, and money'~~'~ to.,~~' 

. plete po.t.e<:ood"fyed~~~tton~';pro. 

grams."'f Cene~y.,c!t~~:~~~~ll.ce 
. toward a bacbeJon degrH '~~te. 

·'.that Hispanics (2.1.3", &hi LrM 1Ib~ than 
Whites (36,~) cit BLacb (W«JL) ~.~m• 
. plete a degree witbin (our~: And that 
Hispanics (34.~) are mar likely,. than 
Whites (25.0Cl,) and Stach (32.2,,*,) to 
take m~re than III ~an i to receive a 
bacheloros deg:n:e (see ~ 5.13). 

. 	 I. . . 
I . 

A 1996 longttudinAllstudy on stu­

dents enrolled during the 1'989_90 school 
year indicated the following:" 

Figure Soli 

Bachelor's Degrees Conferred by RacelEthnicity, 1988 - 1994 

100 .--------------------1 
".6 

1(1,)-'" 80 ,. ­ --, 

60 

40 

20 
64 1.2 	 •. l 

o ~~~~5~.1~2~.9~L_J..5!-.bl~.I~~~~·~9~2~l.6~1-~19~93~.9~4~~ 
1988·89 1989·90 1991. 


laWhile .Slack SHispanic I 

Source: Digest a/Education St~/istics 1996, National Center for Education Statistics, U.s. 

Department ofEducation, Washington. D.C. (1996) 


and academic problom. which disrupt 1.________________..____..­
their colleg., careen. Non1omp!cUon 1------~--------------_, 

Figure 5.12 

Master's Degrees Conferred by RacelEthnicity, 1988 - 1994 

100 

80 

60 

40 

20 

0 

1991·92 

laWhite .Slack SHispanic I 

11.4 
r--:-

11.1 

r-

•.• 2.J I 

1988·89 1989·90 

17 
r-

.!!... 2.1 

1-d 
r---

5.1 
J.I 

1993·94 

Sourte: Digul ojEduca;;on Slalistics 1996, National Center for Education Statistics. U,S. 
Oepanment of Education, Washington, D.C. (1996) 

Although 3i.2% or H~ high school gradu­
only 16.3% had received an associate's degree.

ates aged 16-24 were ~ed in t'A'O-}'earedu­
Of the remainder, 22.2% we:e still enrolledcational irutitutiOIU irl the rall or 1989. by 1994 
but had not received a degree, and 39.8% had 
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, I 

...... " 

I 

neither received an associate's 
I 

degree nor were enrolled in 

school at alL 
! 

• 	 Of,the 17.9% ofHispanic high 

sc~ool graduates enrolled in 

f04r-year institutions in 1989, 

fe~er than one-third (32.4%) 

su~ceeded in obtaining a 

bathelor's degree by 1994. 

• 	 By
I 

1994, 22.1% of Hispanic 

s~dents pursuing a bachelor's 

de'gree were still enrolled but 
I 

h# not graduated and over 

one-third (36.6%) had effec­

ti~ely dropped out of their 

foiu-year educational institu-
I 

tions. 
I 
9ERI conducted a longitu­

dinal study from 1989 to 1994 to 

compare completion rates per ini-
I . 

tial degree objective among part-

time and full-time students. The 

findin~s indicated that first-time 

begidning students seeking 

bach~lor's degrees in 1989-90 

were more likely than those seek­

ing a~sociate's degrees to obtain 

their degree objective within five 
I 

years bfinitial enrollment.19 OERI 
I 

found that full-time enrollment is 
I 

associ,ated with higher rates ofper­

sisten1ce and attainment; to illus­

trate,:51.7% of full-time students 

had c?mpleted a degree within five 

years; while 43.4% ofpart-time col-

White 

Black 


Hispanic 


Figure 5.13 

College Graduates Receiving a Bachelor's Degree 
within Various Years of Starting College, 1993 

more than 4 more than 5 more than 6 
4 years or less up to 5 years up to6 years years 

(%) (%) (%) (%) 
36.9 27.S 10.5 25 
24.8 27,8 15.2 32.2 
23.3 28.7 13.1 34.9 

Source: The Condition ofEducation 1996. National Center for Education Statistics. U.S. 
Depanment of Education. Washington. D.C. (1996) 

Figure ,.14 

Undergraduate Receiving College Financial Aid 
by Source and RacelEthnicity, 1992-1993 

~ .-------------~--------------------------~ 

so 

40 


30 


20 


10 


o 
Any Aid Grants Loans' 

jOWhite .Black IEHispanic! 

Source: Digest ofEducolion Slotistics 1996. National Center for Education Statistics. U.S. 
Department of Education, Washington. D.C. (1996) , 

lege students failed to get a degree or still be en­ high rates ofpart-time enrollment (see Figure 5.16), 

rolle4 after five years.20 Given that Hispanics have they are less likely to obtain a college degree. 

I 
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r. 	 nNANCING A 

COUIG[ 

1~lJlJC\TION 

I 
I 

TII!~rc is ('vidence that de-
pendell(·t· IIpOIl loans and fear:f of 
debr irdlihit man)' studcnts fr~m 
('\'('r allt:nding collcge.21 riow 
family in('orm:s, tuition levels ~hat 
COIiIiUlI!' to Olltst rip inflation by a 

I 
n!~arl)' twO·tO-OIlC ratio, and ithe 
stagnant or declining incom~s of 

' 	 'f .,. 'd I ,mallY II Ispamc ami rcs are yter-
Ig lI)all}' Latino students from 
JrSuing postsecondary ed1uca­

tion. 
• I 

Financial aid is positively 

Figure 5.15 

Employed College Students J (, - 24' Ycar~·Old 
By Race and Hours Worked rer Week. I'lRR. 19i)). 

1t-___-i___--I_...:1~98:::.8_+--,,.....:.:I'.;;.<'~,!__, _1"".'_'_! t'Nl 
Whih~. Tota! Hours 48.9 <It!. t. I \~j I 

i ::W or rnot(' 2S.1 ~~ II 	 I ,i 
I r-______-,_)_5n_'m_n_~_,._------+_-'-...-.J 

Dlad. TOlal Hours 

~o or more 

)5 or more 

, Hispanic 

lL8 

IU 

),J 

40.9 

2&.7 

6,7 

17, 

,., '" 

,,' 

! 

" .. ,. 
---- ­

... 7 

., , , 

Source: Indicator of the Month: Working \\"hik in C('lk~',c. (Hti... oIl ,hkAlltlHAt f(C'~arch and 
Improvement. U.S. Department of Education. \\'i,~hin;~futl, I) ( I ,';<if)) 

related to whether students ~eeking suu-baccalau­ tively few calldiclat(~s for associatc's degrees, 

reate degrees will ultimately &btain a degree. ReIa- however, recci\'(~d financial aid during 1989-90. 

I 


I 

I 
i 
! 

I 

! 
I 

! 

I, 
i 
! 

Tllf fDUcATIONAl STATUS or llISPANIC ADULTS' 
"i:~:<':",~~ " '. . ,", .: 

Academic achievement is an important factor in an individual's socioeconomic well-belng~' For example, 
on average, people who do not graduate from highschool earn $12,809 annually, compared to those with, 
a B:A. who earn $32,629 a year.. Civen the strong correlation between education, employment, and 
earnings, a brief examination of the education of adult Hispanics (25 and over) Is relevant to this 
Hispaniceducation profile. The following statistical overview shows that Hispanic adults tend to have 
low levels ofeducation attainment which affects their employment outcomes. as well as their earnings 
and income~' ' ! 

, , 
,i 

." .,fDUCAIIONAl~rrAINMIi,'I 

• 	h':1994, amo~g Hi~pa~ics 25 years old and older. 10.8% had less than ~ 5111 grade education. More 
specifically, 13.3% of Mexican Americans, 7.5% of Puerto Ricans, 5· 4% of Cuban Americans. and 5.6%of 
Central and South Americans had less than a 511\ grade education.· ... 

• 	In 1996, 5'3.1% had gr~duated from high school. compared to 82.8% of Whites and 74.3% of Blacks." 
I 

Among Hispanic subgroups. the data indicate that Mexican Americans were the least likely and Cuban 
Americans were the lT10stlikely to obtain a diploma; 46.7% of Mexican Americans graduated from high 
school compared to 59.4% of Puerto Ricans, 64.1% of Cuban Americans, and 62·4% of Central and South 
Americans.'· 
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• 	IA 1994, n4% of Mexican Americans, 72.2% of Puerto Ricans, 62.0% of Cuban A~ericans, and 65.9% of 
I . 

Central and South Americans reported that they had no college experience." 	 . 
• 	~botit one in fifteen (6.2%) Hispanics reported that he/she had obtained a bachelor's degree in 1994; 
. s~bgToup data show that 4.4% of Mexican Americans received a bachelor's degree, compared to 6.9% 

of Puerto Ricans, 9.0~ of Cuban Americans, and 8.3% of Central and South Americans. 
!: 	 . , 

: 	 LlTmACY 
I . . , . 

• 	 1i'l1992, the National Adult literacy Survey (NALS) reported that Hispanics had the least years of school-
I ' 	 . 

irg of all racial/ethnic groups. The average years of schooling for Whites was 12.8 years, compared to 
If.6 years and 10.2 years for Blacks and Hispanics, respectively. 

~ NALS also reported that, overall, 21~ of all adults performed at Levell (the lowest level in a measure­
. ~ent of one to five) on the 'Prose Literacy Scale." Relative to their population rates, Hispanics were 
overrepresented in level I. While Hispanics comprised 10.0% of the population. they accounted for 23% 
Of the adults performing at level I on the Prose literacy Scale. By comparison. whites accounted for 
76% of the population, but 51.0~ of the Prose level I population in 1992. 
I 	 . 
I 

I [~lPlOYN[NT. IAnNINGS. AND POVhr~n' STATUS 

I 


• 	for Hispanics and all other groups. the higher the level of education, the more likely an individual is to 
be employed. In 1996, among Hispanics 25 years old and older, 51.3'70 of individuals who did not have 
a high school diploma were employed, compared to 69.9% of Hispanic high school graduates and 
:79. 7~ of Hispanic college graduates." . 
! 	 . 

• 	:Hispanic college graduates aged 25-64 are more likely to work in professional and managerial posi-
JUons than Hispanic high school dropouts and graduates, who are more likely to work in the service and 
:laborer industries." In 1996, 46.0'70 ofHispanic college graduates aged 25- 64 years were employed in 
imanagerial and professional jobs, compared to 8.5% of Hispanic dropouts and 17.5% of Hispanic high 
lschool graduates. Almost one-half (48.0%) of Hispanic high school dropouts and approximately one­
ithird (30.6%) of Hispanic high school graduates worked in the service industry, compared to only 5.0'70 
;of Hispanic college graduates. Over one-half (54.9~) of Hispanic dropouts and almost one-third (32.1'70) 
Iof Hispanic high school graduates were employed as laborers/operators/fabricators, compared to only
i2.0% of Hispanic college graduates. . 

• The median weekly earnings for Hispanics 16 years and older was lower among high school dropouts 
.: than college graduates. In 1996. Hispanic dropouts earned $278 per week, compared to $345 for His­
,! panic high school graduates and $656 per week for Hispanic college graduates.'s 

.. High school' dropouts are more likely than either high school or college graduates to live below the 
I. .Ipoverty level.'6 Moreover, within each category of educational attainment, a higher percentage of 
i Hispanics and Blacks than whites live below the poverty level. For example. in 1996,33.9% of Hispanic 
i and 39.5% of Black high school dropouts 25 years and older lived below the poverty level. compared to 
I , 

i 21.8% of Whites. For college graduates 25 years old and older, the percentage of persons living below 


. i 
I 

the poverty line declined; however, a higher percentage of Hispanics and Blacks than Whites were
, i poor; 11.1% of Hispanic, 12.6% of Black, and 5;9'70 of White college graduates lived below the federal 
, poverty level. ' . 

I 
NCLR· Latino Education: Status and Prospects· July 1998 	 Pa9''' 81, 

I 



A.i··OVIRVIhW 
I 
; As the preceding chapters demonstrate. there 

is an enormous education gap between Hispanic 

stu4nts and other Americans by virtually every 

kno'(l1 measurement of educational opportunities 

and ~)Utcomes. Compared to non-Hispanics. Latino 

students are: 
I 

• 	 :More likely to enter school with significant dis­

'advantages, including high poverty rates, low 
I 	 . 
,levels of parental education, and (for a high 
I 
~proportion of them) limited English profi­

;ciency 

• 	 !Less likely to receive early childhood educa­

;tional development through pre-school pro­

igrams 
I 

• 	 !More likely to be retained in grade 
I 

• 	 !More likely to be placed in general education 
Itracks, and less likely to be placed in programs 

for the gifted and talented 
I 

• 	 ILess likely to complete high school 
I 

• 	 iLess likely to pursue post-secondary education, 

iparticularly at four-year colleges 
I 

.. 	iLess likely to obtain a bachelor's degree or an 

:advanced degree 

iI Despite this .distressing portrait, th~ National 

Cou,ncil of La Raza believes that now, more than 

evet before, there are reasons for optimism. As 

this :chapter will show: . 
! 

• 	 !It is increasingly clear that improving Hispanic 

ieducational opportunities and outcomes is of 

ivital interest to all Americans. 
I 

•.,There b'~I"~$US among both re­
i, ~. ~n'ana ':;s;: "'ltoneP about what needs 
....... ! ••••~~ .••.• 

:.!,·}.~to be dcm.i~t9.JnlptOYO tho educational status 

. of LatiriOitUdOnb; i:,~·)·. : ' 
.;.' '.. ;~,~..: ·J;:~jr:~:':.~{~",:.::/·~~.,:;~'.·<..: . 

·.i~A pum~"'or .cbOOJl"'andcommunities have 

.'\~;:\~~';'~'.~~r~ois and have suc­
';;!;:~:c:eooed 'i~asl~rlng:qWdltY education for their 

.',,: 	 Hl~ChndrC'n:'::~!'~ ,,/ ...:, ,'. 

.: ,~il ~::':~''''_':::;1'' :' , 


R. 	 IIISPANIC [nUCATIONAL 
[xC[lltNC[: TII[ VALU[ TO 
A~l[RICAN SOCU.TY 
The benefits to individual L1.tinos and the 

entire Hispanic community resulting from im­

provements in educational attainment are well­

known. Previous NCLH research has ShO\VIl that 

~s many as one-third of poor Hispanics would be 

lifted out of poverty if Hispanic edu.cational out­

comes were equal to those of their White counter~ 

parts.! Similarly. researchers have shown that the 

"premium" for obtaining a bachelor's degree (over 

a high school degree) is worth an addition:'] 75% 

more in lifetime earnings. Every Hispanic wl:n now 

lias a high school education would earn between 

$400,000 and $500,000 more over his or her life­

time ifhelshe had a bachelor's degree; the premium 

for a Latino with a profeSSional degree is a remark­

able $1.7 million.2 

Perhaps less well known are the benefits to 

American society that would result from imprO\'~­

ments in educational opportunity and outcomes for 

Hispanics. ClOSing the education gap between 

Hispanic and non-Hispanic Americans is critical 

NCLR
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• Safe, orderly learning environment 
I 

I 


• Fr;equent assessment of student progress 
I . 

. More recently, other characteristics, iriclud-
I 

ing a fpcus on subjects beyond the basics, ongoing 

staff ~evelopment, and strong home-school con­

nectiohs have been identified as important ele-
I 
, 

ments ofan effective schooL. These attributes have 


been found to be essential for a variety of student 


. populations, including language-minority children. 8 


In addition, the U.S. Department of Education's 


High School Dropout Project identified five key 


characteristics of schools that effectively educate 


Hispanic students (see box on Hispanic Dropout 


Project). 

Researchers at the UniverSity ofTexas have 

compiled a similar "short list" ofactions the schools 

need to take to promote successful educational 

outcomes for LatinoS students, as have the National 

Coalition of Advocates for Students,IO researchers 

studying the Achievement for Latinos through the 

Academic Success (ALAS) project,1I and numer­

ous others. In sum, there is no shortage ofresearch 

reports, program evaluations. practitioner's guides, 

or other material to help those truly interested in 

improving Hispanic educational attainment. As the 

Hispanic Dropout Project concluded: 

Ways to improve the schools that Hispan­


ics attend and solutions to (the Hispanic 


dropout problem] are known; they should 


be implemented on a large scale; There 


are dozens ofproven, replicable programs 


capable of increasing Hispanic students' 


achievement, increasing their high school 


. completion. and increasing their college 


enrollment...onlya lack ofpolitical lead­

ership, will, and resources keeps the na­


. tion from solVing the problem; there is no 
shortage ofeffective models. 12 

While significant and contentious policy de­

bates continue over a wide variety of issues, there 

appears to be a growing consensus that schools and I 
education programs must incorporate three basic 

themes in order to succeed With Hispanic children; 

these themes include: 
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..thestudents· 
'. 1 '.~ ••"., .• ' , 

al,ld t,he>a!,erag~", ".. , . 
'bilhigualcurriculum .... 

·1 '.' ".\.,' .. :, ,,',. . : '. 
, programs. and. perhaps, 
·'AI! students must pass "an·Engliu:·.. ,.·:,'r","~. '~'~:','~ ,. ,:;.~".,".__:"._._' 

'rate has been less than half of the 
· for all students: More than 8o'~ of 
.' I' '. .. ." . '.,
twice the'national average for'latino 

.' j' ..... ,. "." .. ,',n :..... 

. i ' .... . .' :.~!.' >.';:.'/ . ':;:!,',<'" 
The Central Park East School in East Harlem. New York•.is 
s~hools" The majority of the school's students ar~, " ·..,-·-'.·--'-.:....:-:,~;'::~,~~~.\,1.!:,~,~l;1~t!':',~! 
who earn at or barely-above poverty-level incomeS.' Hn~'vpV'py 
it~ students'are African American. while another 30~ are 
Dominican origins. Despite serious resistance from the schcH)1 .. t:.clLtl;lclU;;Y 

.tibn owing to the school's acceptance of significant numbers·.of'(' ..Tt-YP.,J.w 
f " '.' "I,",'

neighborhood, its results have been dramatic: school attendance 
dropout rate in a city where minority dropout rates exceed' . , . 
,I . .'. . : . ' . '. .::.' ,,: .' ". 
, ", , ',L, •."" 

Community School Disfrict Six. located in upper Manhattan in . 
tihn of English language learners (Ells). Of the total enrollment of over 
I. , . 
t~e highest proportion ainongall school districts in New York State..'In 
stlldents are from low-income families.-Despite these demographic cha] 
eq.ucational environment that promotes higher standards of excellence fpr 
a:is at the forefront ofinnovative technology initiatives. with the largest'" ;~~,ft;-:,'1~\~t~:~~~i~;;:;;i'~ri;:; 
st~te; it also operates an extensive parent 'education initiative that '. . 
m:ent, computer training', ,GEO and bachelor)~egree~ and parent leadership Y'\.",r....iim-~>'frnil·iTin~..;:·.il.~hi~:.:.::-,~;~"~~,;::~.. 
'years, the district's 'reading and math ,score~.h.ige increased 'significantly; •. 
g6ne from being ranked'j2nd to 19th i~t~~'cj'tyJ;;'matpem~tics; . district's . 
td 13th 

, The district also, has the city's second 'spanish . 1t:"cI.UIIIQ 
• ; - ' .< '.,.! .. 

, I I:: .3~.;::~·,;··'·: :.:.~7:.::.·r" "', 
, .. L ," :,;.,~":.;::.{~' >."" ~:,,' <,,,/>,>~;. ". 
· The'Ysleta Independent School n.e....... 

whom come from below-poverty~level '. 
,st~dentsare predominantly .•. .' 
bilingual education programs in the country 1'1 ..",,.,,...11 

school f1~ently biU'ngual and fully prepar~ " 
··1 '. " ,." '" ,.­ " , , 

betweenso:-60~of Ysleta students passed'lexa( , 
In! i997;: 8siof thedl~trict'~ students pass~d the";'eadiI19 . . 

passed'the :.vriting exam; these scorets~rp~ss those of,' 

I . '>~".";,,~J~~:."> ,.. ," "};{~f;~5t~!.j;,;;';;~ilA:·· 
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BirthRates by Race/Ethnicity, 

1989~1995 
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Source: NCHS Monthly Vital Statistics Report, vol. 46, no 6,1988 




Hispanic Subgroup Birth Rates, 

1989-1995 
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Source: NCHS Monthly Vital Statistics Report, Vol 46, No.6, 1988 




Percent of Births by Characteristics 

and Race/Ethnicity, 1995 
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Percent of Births by Characteristics 

and Race/Ethnicity, 1995 
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Changes in Child Numerical 

Growth, 1980, 1990, 1995 
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Percent ofChildren by Race and 

. Ethnicity, 1995 
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Families with Three or More 

Children, 1970 to 1995 
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Their Family Setting 

• The concept of "la familia" is eroding 
- The percent of children living in intact families 

., is declining, from 74% in 1980 to 640/0 in 1997 

- The percent of children living with neither 
parent increased from 3% in.1980 to 5% in 
1997 

- 3.3 million Hispanic children under 18 years of 
age live with only one parent 



Children by Family Type, 1995 
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Birthrates to Unmarried Women 

by Age and Race, 1990-1995 
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Children Living with Both 

Parents, 1970 to 1995 


90 


80 


70 

'. 

60 


50 


40 


30 


20 


10 


.0 

White Black Hispanic 


1970 

.1980 

1111990 

1111995 


Source: CPS, P20-447, 1997 




Child Abuse 

(Victimization Rate) 
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--

National Domestic Violence Hotline 

(1-800-799-SAFE) 


• 5.3% of the callers were Spanish-speaking 


• 15.4% of the callers stated" children were 
involved 

": 

• 	Most Frequent States: California, Texas, 
New York, Florida, Illinois, Arizona, Ohio, 
Pennsylvania, Washington, Georgia, 
Michigan, .Virginia, and Wisconsin 

Source: NDVH, Year End Fact Sheet, 1997 



National Domestic Violence Hotline 

(1-800-799-SAFE) 

• Area Codes with Most Calls: 
- 718 

- 213 

- 718. 
909·; 

805 

512 

-·714 

- ·562 

- 602 

- 310 

818 

- 510 

- 209 

Los Angeles, CA 

QueenslBrooklyn, NY 

San Bernardino, CA 
..Bakersfield, CA 

Austin, TX 

Orange County, CA 

Long Beach, CA 

Phoenix, AZ 

Santa Monica, CA 

Burbank, CA 

Oakland, CA 

Fresno, CA 

San Jose, CA 
Source: NDVH, Year End Fact Sheet, 1997 



Percent Low Birth-Weight Babies 
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Infant Deaths Per 1 ,000 Live Births 
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Child Death Per 100,000 

Children 1-14 
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Child Death Per 100,000 

Teens '15-19 
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Teen Births per 1,000 Females (15-17) 
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Percent of 16-19 Year Olds Dropouts 
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Percent ofTeen High School Dropouts 
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Percent of 16-19 Year Olds Not in 

School and Not Working 


Percent of Teen Not in School and Not Working 

Source: Kids Count, 1999 
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Percent of Children Living With 

Parents Who Lack Full-Time Work 
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Percent of Children in Poverty 
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1999 Kids Count State Rankings 
• 	 High Risk • LowRisk 

- District of Columbia '-' New Hampshire 

- Mississippi - North Dakota 
.~- Louisiana 	 - Minnesota 

- New Mexico 	 .-, Wisconsin 

- Alabama 	 '- Utah 

- South Carolina 	 - Massachusetts 

- Tennessee 	 - Vermont 

-,'Georgia 	 - New Jersey 
'. 

- Kentucky - Connecticut 


- Florida Hawaii 




Health: Closing the Health Gap 


• Pregnant Hispanic women receiving 
prenatal care in the first trimester increased 
from 6-'1 % in.1987 to 70% in 1995 

Source: DI-lliS, PHS, Healthy People 2000 

., 




Health: Forward Strides 


• Tuberculosis among Hispanics improved 
slightly from 18.3 per 100,000 in 1988 to 18 
per 100;000 in 1991 

• Hispanics'are twice a likely to have TB 

<: 

Source: DHHS, PHS, Healthy People 2000 . 



Health: Losing Ground 

• In 1991, there were -180 pregnancies per 

1,000 Hispanic adolescent females 15~19 
compared with 143 per 1,000 in 1985 

~ ~ 

• The prevalence of diabetes among Mexican 
Americans increased from 54 to 66 cases 
per 1,000 

• There were 50 AIDS cases per 100,000 
Hisp-anics compared-to -30 per 100,000 for 
the total population 

Source: DHHS, PHS, Healthy People 2000 



Childhood Immunization Rates 

by Race/Ethnicity, 1996 
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Source: CDC, National Immunization Survey, 1996 




Anticipating the Future 

.• Hispanic children 0-14 years of age are fast 


•growIng 
- increased from 4.7 million in 1970 (about the 

size of Minnesota today) 

- to 8.8 million in 1997 (abo'ut the size of 
Michigan today) 

- Hispanic children will number approximately 
10.7 million in 2010 (about the size of Ohio) 

--and-about 15.2-million in 2025 (larger than the 
size of-Florida today) 



Projections in Minority Children 

2000 to 2025 
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·Percent of Hispanic 

Intermarriage, 1980 to 1997 
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Source: CPS, P20-509 
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