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BOOK SUMMARY OUTLINE

Introduction

PartI: The America We See
« Getting the facts straight: Demographic trends. What the best social science evidence is
about disparities, discrimination, intergroup relations and attitudes. The overt and subtle
influence of race on lives, and on our political and policy struggles.
¢ [s the glass half full, or half empty?

Part II: The America We Want

» A vision of what racial and ethnic justice mean for the 21* Century, including:
Opportunity so broadly and deeply shared that there is no visible evidence of a legacy of
slavery, colonialism or conquest; community so deeply felt that we celebrate our diversity
and draw social and economic strength from our interactions and relationships; hearts
healed of hatred and fears and prejudices, so that we are connected with one another
across lines of class and color, caring about our neighbors, and living by the great
commandment.

+ Some of the vexing questions — the seeming clashes in values and perceptions that make
progress on race so difficult. Modeling how to respectfully engage each other, searching
for a way to pursue a common vision of a just community. (Examples: English-only;
racial profiling; self-segregation by college students; etc.)

Part I1I: The Community We Must Build
» Promising practices from communities and organizations around the nation. (A few
examples drawn from the hundreds collected by the Advisory Board and PIR staff.)
» How these projects can help us advance the community and heart elements of our vision
for One America. '

Part IV: The Opportunity We Deserve — A Workplan for the Nation
e Education
» Jobs and Economic Development
¢ Community Security and Crime
« Civil Rights Law Enforcement
« Strengthening Democracy and Civic Engagement

Part V: The Leadership We Need for the Road Forward
o Creating Partnerships in Communities and Organizations
» Leadership and Action in Key Sectors (faith community, higher education, etc.)
 Leadership and Action in the Federal Government (reinvigorating the Civil Rights
Commission, etc.)

Conclusion
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OUT OF MANY, ONE:

RACIAL AND ETHNIC JUSTICE IN 215" CENTURY AMERICA

Grandfather
Look at our brokenness.

We know that in all creation
Only the human family
Has strayed from the Sacred Way

We know that we are the ones
Who are divided

And we are the ones

Who must come back together
To walk in the Sacred Way

Grandfather,

Sacred One,

Teach us love, compassion, and honor
That we may heal the earth

And heal each other.

—Qjibway Prayer

America’s greatest pomise in the 21st century lies in our ability to harness the
strength of our racial diversity. The greatest challenge facing Americans is to
accept and take pride in defining ourselves as a multi-racial democracy. At the
end of the 20th century, America has emergd as the worldwide symbol of
opportunity and freeedom through leadership that constantly strives to give
meaning to democracy’s fundamenetal principles. These principles--justice,
opportunity, equality, and racial inclusion--must continue to guide the planning
for our future.

--Report of The President’s Advisory Board,
President’s Initiative on Race!

' The Advisory Board’s Report to the president, President’s Inititiave on Race, One America
in the 21st Century: Forging a New Future p.1 (GPO, 1998).



INTRODUCTION

At century’s end, color in America remains a vexing paradox of ideals and ordeals, of hopes
and fears. We must embark on the new century recommitted to right the wrongs. To do so, we
must set a course that leaves behind our tainted legacy, leading us to strengthen opportunity,
unite in a new spirit of community, and to redeem the purity of our individual hearts.

We are rightfully upheld in the eyes of the world as the most successful multi-racial
democracy in human history. Emerging democracies and nations in the throes of horrific,
often bloody ancient ethnic conflicts look to America as a model of peaceful co-existence. But,
in our best moments we have always aspired to a higher standard -- one in which we not only
tolerate difference, but actually celebrate the many races and cultures that make America.
After more than 200 years, we still struggle to live by our Nation’s founding creed, “that all
men are created equal.”

Each year, nearly a million people come legally to America. Today, nearly one in ten people
in the United States was born in another country; one in five schoolchildren are from
immigrant families. Today, largely because of immigrants, there is no majority race in Hawaii
or Houston or New York City. In nine of our ten largest public school systems, over 75
percent of the students are minorities. Within five years there will be no majority race in our
largest state, California. In a little more than 50 years there will be no majority race in the
United States.

All of this is happening against a backdrop of unparalleled peace and prosperity. Our economy
has never been stronger. Our people have never been more confident in the future. And in the
absence of a compelling racial crisis like the riots of the 1960s, many of our citizens have been
lulled into thinking that America’s racial problems are a thing of the past. That is simply not
true.

An old enemy still lurks in the shadows. It continues to poison our perceptions, undermine our
progress and threaten our future. Racism has been America’s constant curse, predating the
nation’s founding by a century and a half. And race has also been our constant struggle. Many
lives have been lost, many dreams deferred while we have grappled with this demon. And
truth has too often also been a casualty, caught in the crossfire of our contradictions.

Consider this: We were born with a Declaration of Independence which asserted that we were
all created equal and a Constitution that enshrined slavery. We fought a bloody civil war to
abolish slavery and preserve the union, but we remained a house divided and unequal by law
for another century. We advanced across the continent in the name of freedom, yet in doing so
we pushed Native Americans off their land, often crushing their culture and their livelihood.
Our Statue of Liberty welcomes poor, tired, huddled masses of immigrants to our shores, but
each new wave has felt the sting of discrimination, and for many that discrimination has
burdened their native-born children and grandchildren. It is time we faced these contradictions
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squarely as a critical step, not only to healing the wounds of our past, but also of unleashing
the power and promise of our future. We must become One America in the 21st century.

It is my hope that this report will help lay the foundation for a renewed national commitment
to racial healing in America. At the beginning of this century, the great African American
scholar and civil rights leader W.E.B. Dubois said that “The problem of the 20th century will
be the problem of the color line.” He was right. America’s color line started centuries ago and
stretches into our lives today. It was right there, plain as day, throughout my childhood in the
segregated south.

As a boy growing up in the ‘50s in dirt poor Hope, Arkansas, [ was perplexed by the stark
lines drawn in black and white that separated neighbor from neighbor. The black children went
to different schools, ate at different restaurants. The rough gravel streets they walked and
played on stood in bleak contrast to the smooth paved roadways on the white side of town.

But these disparities were mostly background music to me until 1957, when the high stakes ij
drama of the Little Rock Nine shook me and the nation out of our indifference. I was only 11

years old at the time. I had moved to Hot Springs to live with my grandparents. Like most
southerners then, I never attended school with a person of another race until [ went to college.
But the reality of unequal treatment based on race had always gnawed at my soul. It wasn’t
until I saw the courage and sacrifice of those nine black children who endured constant
attacks, both physical and emotional, to integrate Little Rock’s Central High School that [
realized I could no longer be a spectator in the struggle for equality. It was at that moment [
decided I must join ranks with the forces of change. It was Little Rock that made racial \r‘,/
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equality a driving obsession in my life.

AR

The crisis in Little Rock occurred more than 40 years ago. People have asked me, why, in the
absence of any similar great national crisis, should the American people focus anew on the
challenge of racial reconciliation. That is a good question, and it has a good answer. I believe
there is no more critical mission for our nation than to ensure that our diversity is not the great
problem, but the great promise of the 21* century. This effort is especially important right
now because, as we grow more diverse, our ability to deal with the new challenges this
presents will determine whether we really bind ourselves together or tear ourselves apart. And
even more importantly, our ability to exercise world leadership for peace, freedom and
prosperity in a world gripped with tense, often bloody racial and ethnic and religious conflicts
depends in large part on our ability to be a model for the world.

Consider also the great untapped potential of our expanding diversity. In the global economy
of the 21* century, where free trade and open markets will link nations in new partnerships for
mutual progress, it will be to our advantage that America looks like the world. It is already
happening. Andrew Young -- former mayor, Congressman and U.N. Ambassador -- credits
the diversity of his marketing team for landing the Olympics in Atlanta. When members of our
Armed Forces join with soldiers of nations from every continent to preserve peace or provide
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humanitarian aid in far flung regions of the globe, America’s diversity is a strength. Our
shuttle missions and space explorations are increasingly conducted by multi-national teams, ] M -
working side by side in space and in the process building bridges of trust and understanding g

right here on earth. ' ;(/[/{ Z//‘/

A
To those who say, why now, I say because our work is not yet done. It is true that we have " /f
moved out of the epicenter of racism that rocked our nation from the time of the Indian el
conquest and slavery until the great breakthroughs of the civil rights era. But we are still 74/{

we still see evidence of unequal treatment. It is borne out most strikingly in the litany of
disparities in jobs and wealth, in education, in criminal justice that so often still break down
along the color line.

experiencing the aftershocks. Though people of color have more opportunities than ever today, ”j/)

If we are ever going to truly overcome, we must begin to see our diversity as a source of
solidarity and strength, not division and weakness. And we must begin by first, getting the
facts right and then daring to be honest with ourselves and each other. That was one of the
most potent reasons [ launched the nation’s first presidential initiative on race in 1998. And
that is one of the core goals of this report.

In these pages, I will offer a rough blueprint and a bold challenge that calls every citizen to
action in a renewed commitment to racial reconciliation. I will lay out three pathways for our
journey: the pathway of opportunity, taking steps to make sure everyone benefits from
America’s growing prosperity by closing the opportunity gap; the pathway of community,
building stronger bridges to connect people across lines of class and color by challenging them
to unite around a common agenda; and the pathway of the heart, coming to grips with the
conscious and unconscious ways our obsession with race has distorted our views of ourselves
and each other.

In part one, The America We See, I will present the facts about race in America today,
including demographic trends, evidence of disparities, and evidence of progress. In part two,
The America We Want, 1 will outline my vision for the future by challenging us to think
outside the box about a set of vexing questions surrounding our growing diversity. In part
three, The Community We Must Build, 1 will explore the ways in which groups and
communities are connecting people and toppling racial barriers. In part four, The Opportunity
We Deserve, 1 will present workplans designed to ensure equal opportunity in education,
criminal justice, jobs and economic development and civil rights enforcement. And finally, in
part five, The Leadership We Need:The Road Forward, 1 will issue a call for the leaders in
every community and every sector of American life and commerce to develop their own
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workplans for racial reconciliation. \( *< g proedq wes l,‘,.S«/'u‘\ a
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What will the America we want look like? What vision should guide our work? To begin with,
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opportunity will be shared so deeply and broadly that an observer will see no evidence of a
past with slavery or conquest or nativist discrimination. Whatever forms of misery remain,
they will not be the special burden of any racial or ethnic group. Second, the sense of
community must be so powerful a force that our social and economic lives pull us out of ethnic
enclaves. Rather than merely. toleraty our differences, we will celebrate and draw strength
from them. And finally, oyt hean}bill be healed of the crippling influences of prejudice and
fear, free to appreciate the common humanity we share as the gift of our Creator. And lest we
backslide into racial rivalriés-and distrust, we will be steeled against it because we will study
history and never repeat it.

Each of these elements -- opportunity, community, heart -- is necessary, and each is possible
only in combination with the others. For example, we will never have a broad consensus on a
bold opportunity agenda unless we care about each other as one community. Moreover, our
laws and policies will only take us so far. It is true that, through law, we have torn down
many of the barriers that have for generations kept so many from getting a fair shot at the
American dream solely because of their race or color. But while more of this work remains, I
believe at this juncture our most fundamental challenge is to make a journey of the heart.

*

Undergirding all the facts and plans presented here are a set of ethical precepts that I believe
must guide us on this journey. The first is a spiritual law common to every major world
religion. We hear its echo in our call for One America. It is the law of oneness. E pluribus
unum: Out of many, one. We must stop living under the delusion of separation. We are all
born of the same creative source. There is no “other.” In Christianity it is expressed as loving
thy neighbor as thyself. In [slam we are instructed to “Do unto all men as you wish to have :
done to you and reject for others what you would reject for yourself.” The Talmud teaches
us, “Should anyone turn aside the right of the stranger, it is as though he were to turn aside
the right of the most high God.” As a nation that takes pride in both the depth and diversity of
religious expression, we must embrace racial reconciliation as a way to honor our highest

spiritual values. Mbﬁw’«« b

The second underlying ethical precept is my belief that we should approach this issue with
proper humility. After all, if any one of us had all the answers we would have settled this
problem a long time ago. We must not lock ourselves into old arguments and rigid beliefs. We
must always search for the kernel of truth in what the other side is saying. With open minds
and hearts, we can find common ground.

And third, we must recognize the ways we have allowed our racial differences to get inside
our heads, causing many whites, for instance, to deny the existence of white privilege and
many people of color to see themselves as perpetual victims, attributing every setback to
racism.



[ want to thank The Advisory Board to the President’s Initiative on Race for all they did
during 1998 to re-engage the American people in the hard work of improving race relations.
Led by the emminent scholar and historian, John Hope Franklin, the Advisory Board spent the
year criss-crossing America, examining race, racism and the potential for racial reconciliation
using a process of study, constructive dialogue and action. The other members of the Board
were Linda Chavez-Thompson, Reverend Dr. Suzan D. Johnson Cook, Thomas H. Kean,
Angela E. Oh, Bob Thomas and William Winter. The Board presented its final report to me in
September, 1998 and many of their findings are reflected in this book.

No President or Advisory Board could be expected to\resolve America’s vexing racial
problems in one year. We believe we have made a goodistart. Noy,"we must all continue to
work together to find a way to cherish and celebrate what is unique about our distinctive racial
and cultural identities, while uniting around a common vision of what it means to be One
America.

5 ok ok

I dream a world where man

No other man will scorn,

Where love will bless the earth

And peace its paths adorn.

[ dream a world where all

Will know sweet freedom’s way,
Where greed no longer saps the soul
Nor avarice blights our day.

A world [ dream where black or white
Whatever race you be,

Will share the bounties of the earth
And every man is free,

Where wretchedness will hang its head
And joy, like a pearl,

Attends the needs of all mankind-

Of such I dream, my world!

Langston Hughes
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PART IV: THE OPPORTUNITY WE DESERVE

[Introduction to Part IV]

1. A HIGH QUALITY EDUCATION FOR ALL
INTRODUCTION

On September 25, 1957, nine black students walked through the doors of
all-white Central High School in Little Rock, Arkansas. It had been three years
since the Supreme Court’s historic decision in Brown v. Board of Education
declared racial segregation in America’s schools to be unconstitutional, and the
conflict at Central High would become the first major confrontation over court-
ordered school desegregation. [ was 11 years old at the time, living 50 miles away
in Hot Springs, but [ vividly remember the “breaking news” television coverage
and countless discussions about those brave young Americans approaching
Central High School escorted by Federal troops as a mob of white protesters
glared, shouted and spat at them. The courageous efforts of the Little Rock Nine WM
served as a catalyst for the integration of thousands of segregated schools around
the nation and, over a period of years, produced great strides in opportunity and
understanding. One of many lessons from those struggles is that our schools and
our nation are stronger when persons of all races learn together. [ believe this in
my own heart. [ have seen it with own my eyes.

On November 6, 1998, [ had the privilege as President of hosting the Little
Rock Nine at the White House and announcing that each of them would be
receiving the Congressional Gold Medal for their courage and contribution to our
nation. At the ceremony, my friend Emest Green spoke on behalf of the nine
honorees and said something of great significance. He explained that while they
understood in 1957 the importance of their effort to end racial segregation in
Little Rock schools, more than anything else, the Little Rock Nine were simply
seeking the highest quality education they could find. “We simply thought we
were doing the right thing,” Ernie said, “and that it was our duty as students in
Little Rock to try to advance and receive the best education available.”

For generations, and even more so today, education has been the
cornerstone of opportunity in America. The foundation of our modern democracy
and free enterprise economy is our belief in the great capacity of all citizens to lift -
up America while lifting up themselves. This in turn requires that each person
have the educational opportunity to develop to his or her full potential. Excellence
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in education is the right of every American. This is true whether your forebears
came here on the deck of the Mayflower or in the hull of a slave ship; whether
they were natives in America before the first Europeans arrived, or came as
immigrants from Asia or Latin America less than a generation ago. We have not
always lived up to that ideal. Today, at last, we must recognize that we do not
have a person to waste.

The denial of full and fair educational opportunity -- whether through
malice, indifference or inadvertence -- threatens the very foundation of our nation.
In the knowledge economy of the 21st century, education will play an even
greater role in determining America’s future prosperity and our place in the world.
And as our nation grows more diverse, our strength will depend more and more
on whether we provide educational opportunity to those children of color who
today receive the least.

Education is also the most powerful arena for strengthening our American
community. When young people learn together and serve together across racial
and ethnic lines they begin to break down stereotypes and the walls that have kept
us apart. I have seen this work across our nation. Our diversity is a great asset in
education, but one that we exploit too little. Thurgood Marshall, who led the fight
for school integration a generation ago, put it best when he said, “Unless our
children begin to learn together, there is little hope our people will ever learn to
live together.”

In sum, excellence and integration in education are not just individual
rights, they are also our fundamental responsibilities. And I consider them vital to
our national strength and security.

The question before us today is how do we guarantee the finest education
in the world for all our children as we confront the very real challenges of our
expanding diversity. Consider the fact that since 1976, the percentage of minority
students in public schools has increased from 24 percent to 35 percent. The
number of Hispanic students has doubled and the number of Asian Pacific
American students has tripled. Some schools are becoming diverse in ways we
never dreamed of. The schools of Fairfax County, Virginia, for example, have
students from more than 180 countries who speak more than 100 different
languages. By 2035, there will likely be no majority race in our public school
population. Already, 9 of the 10 largest school districts have greater than 75
percent minority enrollment, and 19 of the 20 largest districts have greater than 40
percent minority enrollment. [Insert table showing demographics of selected
school systems. ]



Over the last few decades, we have made important progress in educating
children of all races. Though improvement has often been slow and uneven, test
scores, high school graduation rates, and college participation rates have increased
for all racial and ethnic groups. In some cases, these improvements have been
greater for students of color than for whites, thus narrowing achievement gaps.
For example, since 1976, even as the pool of students taking college entrance
exams has grown dramatically, average SAT scores for students of color have
increased 21 points for Mexican Americans (from 781 to 802 out of 1600), 24
points for Asian Pacific Americans (from 932 to 956), 42 points for American
Indians (from 808 to 850), and 58 points for blacks (from 686 to 744), while
average scores for whites have increased only 2 points (from 944 to 946).
Nonetheless, as the wide disparities in SAT and other measures illustrate,
substantial challenges in education remain. [Insert graphs with SAT and NAEP
trends by race.]

Clearly, it is in the national interest to have more of our students
performing at the highest levels. Racial gaps in achievement persist throughout
the “pipeline” -- from preschool through higher education. Consider these stark
examples:

. According to the National Assessment of Educational Progress
(NAEP), average reading proficiency scores for 17-year-old black
and Hispanic students are lower than the average score for 13-year-
old white students.

. Although 93 percent of whites and 87 percent of blacks ages 25 to
29 have a high school degree, only 62 percent of Hispanics and
approximately 66 percent of Native Americans are high school
graduates.

. While the importance of a college degree is growing, so is the gap
between whites and persons of color who have a degree: 33 percent
of whites ages 25-29 have a four-year college degree or higher,
compared with just 14 percent of blacks and 11 percent of
Hispanics.

I believe these disparities stem in large part from continuing gaps in
educational opportunity. Minority children are still less likely than white children
to have access to vital educational resources, including high-quality teachers,
modern school buildings, current technology, challenging coursework, and more.
Many minority students confront not just one, but all of these deficiencies in their
schools.



text box
Students attending predominantly minority secondary schools, for
example, have only a 60 percent chance of getting a math teacher
with a math degree and as little as a 50 percent chance of getting a
science teacher with a degree in the subject being taught. Seventy
percent of predominantly minority schools have at least one serious
building deficiency, such as poor heating, lighting, or ventilation.
Black and Hispanic students are 20 percent less likely than whites
to use a computer at home or in school, and recent studies indicate
that computers are used less effectively in predominantly minority
schools. Furthermore, children for whom English is a second
language often have inadequate resources to learn English and to
participate fully in other subjects. In California, more than 20
percent of all students are Limited English Proficient (LEP), yet for
every bilingual teacher who speaks Spanish or an Asian language,
there are 81 LEP Hispanic students and 561 LEP Asian Pacific
American students.

end box

In addition, while some schools are more diverse than ever before, racial
segregation remains a problem both among and within our schools, and there 1s
evidence that the situation is getting worse:

. Today, more than one-third of all black and Hispanic students
attend schools with greater than 90 percent minority enrollment.

. Rates of segregation are worse for Blacks than they were 15 years
ago and, for Hispanics, 25 years ago.

. Nearly 90 percent of these racially isolated schools also have a
majority of children in poverty, and therefore face extra burdens
typical of deeply poor communities.

. If you compare students in schools that are overwhelmingly
minority (90 percent or more) with those that are overwhelmingly
white, a minority student is 16 times more likely than a white
student to be in a high-poverty school.

It is clear that we have not yet met our aspiration -- I consider it an
obligation -- to provide all children with what Emest Green and the Little Rock
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Nine bravely sought forty years ago -- a high quality education for all students,
regardless of race, and the chance for all students to learn together. To the parents
of children who attend our best schools [ pose this simple question: How would
you feel if you had to send your child to a school with a leaky roof, outdated
textbooks, no computers, and teachers teaching subjects in which they lack basic
competence? Too many of our children face this reality every day. And more

often than not, they are children of color. — M af Naa

There are many reasons for the persistence of these problems, but we must

not let complexity obscure the dire consequences of inaction. Issues such as
continued residential segregation by race and class as well as our system of
funding schools based largely on local property taxes require our immediate and
focused attention. Just a few decades ago, our laws mandated that white, black
and Hispanic students attend separate schools, with black and Hispanic children
relegated to inferior schools. Those laws are gone. But residential segregation

remains, especially in urban centers, and it has been exacerbated by “white flight”

as more and more middle class whites and others have moved to the suburbs or
sent their kids to private schools.

This has left many poor, minority communities struggling to fund their
schools from a limited and often shrinking tax base. These same schools have

¥ 2~ trouble attracting and keeping the best teachers and must cope with all of the

|

" J‘@pmmunity is extremely poor, and if a state declines to level the playing field, so

challenges of life in high poverty communities. The result is that, nearly a half-

century after Brown v. Board of Education, many black and Hispanic children still

attend inferior schools. We no longer say that white and minority children must
go to separate schools. But we do say that each local community bears primary
responsibility for funding its schools, and if children are underserved because a

be it. And if that perpetuates America’s color divide, let some future generation
balance the accounts.

These conditions are morally unacceptable. They are also socially and
economically destructive. While we point fingers in every direction, individual
opportunity and our national strength suffer. How much genius and creativity are
we failing to hammess because of continuing racial disparities in educational
opportunity? -What would our lives be like today if we had provided every
American regardless of race or class with the educational opportunity to succeed
to his or her full potential? Would we have a cure for cancer? Or AIDS? Would
we have more efficient energy sources and technologies that greatly reduced
pollution? Would we have a new global movement for world peace and human
rights? How far would we have progressed in weaving our diversity into one
great fabric of community, and in purging our hearts of stereotypes and fears?



Each of us has a responsibility to help overcome present disparities and to
build in America the highest quality educational system extending from birth to
college and beyond. As a former governor, [ know that education is and should be
primarily a state and local issue. But in our increasingly diverse, interconnected .
and global society, quality education is also a national priority. And it is a matter
of fundamental fairness.

Throughout my presidency, education has been among my highest
priorities, and we have made important progress. [See text box on Administration
proposals and accomplishments(to come).] We have embraced the idea of high
standards for all students, and we have taken some steps to close the opportunity
gap in education. Our effort, for example, to help local schools hire 100,000 new
teachers and reduce class size in early grades will help eliminate racial disparities
in class size and have positive effects on student achievement. But, much work
remains to be done. Let me discuss three primary goals for the years ahead -- not
Jjust for federal action, but for all of us.

First, as we raise the bar for everyone, we must eliminate racial gaps in
primary and secondary educational achievement. Those achievement gaps mark
the distance from the America we see to the America we deserve. In the America
we deserve, every child must have a high quality education from preschool
through high school, including high standards and full and fair access to the best
our schools can offer. And because the stakes are so enormous, we need a
revolution in accountability for public officials, administrators, teachers, parents,
and students themselves. Without stronger mechanisms for accountability, tied to
appropriately measured educational outcomes, the goal of high quality is a mere
aspiration, not a commitment.

Second, we must close racial disparities in college participation and
graduation. Over the last three decades, the importance of a college degree to
economic advancement has grown dramatically. Today, a person with a college
degree eamns 77 percent more than a person with only a high school diploma,
compared to a 57 percent advantage in earnings twenty years ago. Yet the
proportion of blacks, Hispanics, and Native Americans receiving college degrees
remains less than half that of whites. This must change. Improving K-12
achievement is the most important step, but, we can’t stop there. We can and must
make it possible for more students of color to go on and succeed in college.

Third, we must promote integration in education so that students have the
opportunity to learn together in ways that enrich the learning environment,
improve race relations, and prepare students to thrive in the diverse world that
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awaits them. In this sense, integration must be properly understood as one
important element of quality in our educational system. As the Advisory Board
stated in its final report, “Simply put, high-quality, integrated schools provide a
more complete educational experience for all students than high-quality,
segregated schools.”

With these goals in mind, in the balance of this chapter, [ offer a workplan
to guide us all in the struggle for equity and excellence in education over the
coming decade. Let me first highlight the centerpiece for renewed federal
leadership, which focuses on the problem of disparities in primary and secondary
educational opportunity and achievement.

*

CENTERPIECE OF THE FEDERAL WORKPLAN:
THE COMPACT FOR EQUAL OPPORTUNITY IN EDUCATION

[ propose a Compact for Equal Opportunity in Education -- quite
simply, a new covenant to benefit America’s children. In those states and school
districts willing to enter into this covenant:

. The federal government will offer substantial new funds and
greatly expanded flexibility in the use of current federal funding.

. In return, the state or school district would establish a
comprehensive plan and strong system of accountability for results
in closing the measurable achievement gaps between minority and
non-minority and between poor and non-poor students in public
schools.

. The federal government would not dictate the means used, and the
state or district could even propose its own goals and timetables,
with all the public scrutiny that entails. But the decision to-award
the federal funds and enter into a Compact would be based on a
competitive, public review of the applicant’s comprehensive

- strategy by an independent, diverse, peer review panel, including
experts in successful school reform strategies.

Let me explain briefly why I think we must take this new approach. There
is a tragic irony at work in American education. Too often, the children who need
the most are least likely to get it. In part, this is because of long-standing
inequities in educational funding formulas, especially the traditional reliance on
local property taxes. Schools in a sea of poverty are too often overwhelmed, or
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nearly so, by the extraordinary challenges they face. Students who live in low-
income neighborhoods often bring the many burdens of their lives and their
communities to school with them. Simple calculations of expenditures-per-pupil
don’t capture the subtleties, including: homelessness, family crises, or hunger;
crime in hallways, streets and homes; and the simple, grinding pressure of poverty
that may make family support harder to come by. Add to those problems the aging
inner-city school buildings, disparities in teacher training, high proportions of
students with special language needs -- and you have a recipe for disaster.

Up until now, we have generally tackled this problem with piecemeal,
fragmented approaches, including efforts at the federal level. Over the decades,
the intentions have been good, and the progress has sometimes been meaningful.
Earlier in my Administration, we worked with the Congress to enact Goals 2000
and a major reform of the bedrock Federal grant program intended to help states
and districts educate poor children, the so-called Title [ program. Now funded at Y ‘(,./y;””{
almost $8 billion per year, the program is distributed by a formula related-tothe™ PLV\

-

number of poor childrens-anid the law now tells'states that accept the money (all ad” e ’()w"‘/
do) that they must raise standards-and-use tests or some kind of assessment to hold % %‘ﬂfe "“ﬁ

themselves accountable for making progress in improving education outcomes for
poor children. I believe that these reforms are moving us in the right direction, and
there are important signs of promise and progress. But the pace is too slow, and
our ambitions must be still higher.

But I believe the racial disparities and underachievement we have tolerated
for so long justify the burning impatience felt by many parents, civic leaders and
educators alike. [ share their impatience, and therefore believe we need a new
approach. We can forge a new federal-state partnership to break the cycle of
disadvantage and eliminate gaps in student achievement. Still more piecemeal
programs -- federal or state -- will not bring about the sweeping changes needed to
close the substantial racial gaps in opportunity and achievement, making public
schools work for all of the public.

Let me be clear: this is not Washington encroaching on local authority. In
my years as a governor, working both within my state and on national policy, [
came to fully appreciate that education is primarily a state and local
responsibility. But I have also seen that sometimes a child’s opportunity can be
limited by the resources a local community can raise with a property tax, or the
accident of whether the state is wealthy or poor, generous or stingy in aid to local
schools. On the other hand, I have seen that Federal education programs are often
too confining, with their red tape and narrow categorical purposes. And across the
board, I have seen education treated as an island, cutoff from the mainland of
challenges in the surrounding community. Yes, education is primarily a state and
local responsibility -- but to be successful, all public officials at all levels must
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work together, across political boundaries in a metropolitan area, and across
whatever agencies or departments can play a role in supporting children, families
and their communities.

This Compact will provide new, greater flexibility but in return demand
greater results. It springs from my belief that, given an equal chance, all our
children can succeed. It is my hope that the flexibility built into this proposal will
spur emulation, innovation and tailoring of approaches to fit local needs. For
example, [ expect but would not require that each Compact for Equal Opportunity

in Education include such things as: (a) strategies focused on putting high-quality /)

teachers in high-need schools, and plans to reduce disparities in other resources;
(b) ways to engage families, businesses and other local institutions; (c) strategies
for breaking through the red tape of various federal, state and local programs in
education as well as related fields, and ways to build partnerships across
jurisdictional lines of school districts and local government agencies; (d) creative
responses to the needs of immigrant children with limited English skills; (e) ways
to promote higher expectations for achievement and to take aggressive action
when there is fai’lgg; () practical mechanisms to identify educationally bankrupt
schools.oreven districts, triggering receivership; and (g) plans for accountability

_,at—-alil levels, so that performance is measured fairly and has consequences.

These are not mandates. I am proposing neither a formula nor a cookbook.
Communities that are not interested in a new Compact to close achievement gaps
can simply ignore this challenge, and leave the money on the table for others. We
will continue to work with them in the basic Title [ program to raise standards and
performance. But for those states and communities willing to join in this bold
national effort, the independent review panel will judge whether the programs
proposed show a strong promise of success. And states or districts must show
results over time or lose funding to others who have adopted measures that
produce progress.

As the Advisory Board on Race said in its final report to me, “To a great
extent, we know what to do to promote educational equity and excellence; we just
have to have the courage as a nation to do it. [f we are successful here,
fundamental change will follow.” In the long-term, if we eliminate gaps in student
achievement by race, we will ensure minority access to college and to a better
future, and we will promote integration by making all public schools, and
therefore the communities they serve, attractive to all Americans.

* % *

A WORKPLAN FOR THE NATION



The nation’s agenda in education is a broad one. To Build One America,
we must:

. Close racial gaps from preschool through high school to maximize
the God-given potential of every child;

. Increase college participation and graduation; and

. Promote integration in education to enrich the learning experience
for all students and to strengthen our American community.

*

CLOSING RACIAL GAPS FROM PRESCHOOL THROUGH HIGH SCHOOL

The Compact for Equal Opportunity in Education, together with other
efforts such as Headstart and Title [, represent an important Federal contribution
to our national effort. But there are several important steps that require
commitments from us all -- as we sit around the table in the Cabinet Room
weighing legislative ideas, as a parent sits with a child around the kitchen table
helping with arithmetic or grammar, as teachers work together on a strategy to get
an alienated teenager engaged in learning. Here are some key things we must do
together, focused on closing the morally unacceptable racial gaps in education
achievement.

e Support families and promote early learning opportunities

A child’s development in the earliest years is crucial to the rest of his or
her life. Children who do not reach school ready to learn will spend a significant
amount of time catching up to their peers and may never fully overcome initial
learning gaps. The key here is families. Parents must be every child’s first
teachers.

The most important thing parents can do in the early years is read to their
children. We have set a national goal of having all our children read
independently and well by the end of third grade. To help achieve that goal,
researchers tell us that parents should read to their children at least 30 minutes per
day. In just the last few years, the percentage of parents who are reading to their
children on a regular basis has increased dramatically, and that increase has been
* greatest among parents of color. This is important progress. But we can do better.
Today, parents of white children are still more likely to read to their children. One
reason for this difference is the gap in literacy among adults. Approximately 40
million American adults cannot read English or read only at the lowest level, and
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persons of color are overrepresented in this group. Parents who cannot read cannot
teach their children to read, and may not put as much emphasis as they should on
their child’s school work generally. We must take action to increase adult literacy
for this and other important reasons.

o
Beyond the parent’s role, we must mobilize other aspects of the caring /)M f
“village” my wife Hillary has spoken about so often. It is long past time to /LML\\
recognize that children of all races must have access to high-quality pre-school.

Quality preschool boosts child development, which leads to higher achievement in

school, better social adjustment, and even decreased involvement in crime. Head 9—«»\5)‘)

Start plays an important role here by providing quality pre-school to nearly one et A
million children of low-income families. But we are currently serving less than 50

percent of eligible students, including only 35 percent of eligible Hispanic

students. There is more to do.

Finally, families must remain involved in their children’s education
throughout school. A child’s chances of success, regardless of race or class, are
immeasurably increased when his or her family participates in the child’s
education. The more directly involved parents are in each child’s school, the
greater the return. All schools should have parent compacts that clearly define
parents’ role in the school. As a national goal, I believe that every parent should
do some form of volunteer work in their children’s schools every month (and
employers should provide the flexibility to help parents do so).

e Overcome racial gaps in K-12 educational opportunity

Over the last several years, we have embraced the idea of high academic
standards for all students, including the use of tests to ensure that those standards
are met. Half our states now have or will soon introduce high school tests that
students must pass to graduate. These standards and tests can play a crucial role in
ensuring the quality of teaching and learning in our schools, but only if we give
all students a full and fair opportunity to meet the standards and pass the tests. If
all our children are going to be held to the same high standards, and they should
be, then all students must have an equal opportunity to meet those standards and
succeed to their full potential.

Present racial gaps in educational opportunity are dramatic, especially in
our poorest, most racially isolated communities where large percentages of
minority children are struggling to learn in our lowest quality schools. Students in
these communities face disadvantages in so many areas that it is impossible to
adequately discuss them all. But let me mention several issues that I believe are
most crucial.
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Teaching. First and foremost is the lack of high-quality teachers. Study
after study confirms what many of us have always known -- teachers are our most
valuable educational resource. As class size decreases and teacher quality
increases, all students perform better, especially poor and minority students. Yet
today, poor and minority children are more likely to be taught in moderately
larger classes by less-qualified, less-experienced teachers. Nearly 50 percent of
teachers in poor, minority schools leave after only 3 years. Students of color are
also more likely to be taught by teachers without certification, without a degree in
their field, and with lower test scores -- and all of this at schools where student
underachievement is commonplace. Studies show that controlling for these
factors, much of the racial disparity in student achievement disappears. We have
taken an important step with Federal legislation in 1998 to help schools decrease
class size. Now we must ensure, through recruitment, training, and professional
development, that the teachers in those classes are fully prepared in the subjects
they teach and in effective pedagogical methods. More of our brightest Americans
must be encouraged to become teachers; colleges must commit to better teacher
education; and more of our best teachers, including teachers certified by the
prestigious National Board for Professional Teaching Standards, must be inspired
and given incentives to teach in our highest-need communities.

Curriculum. Educational opportunities are not equal if students do not
have equal access to challenging courses. That is why it was so important to me
that federal legislation early in my Administration gave a vital boost to the high-
standards reform movement, including the effort to ensure that poor children are
offered challenging course work. Progress, however, is too slow. Still, poor and
minority children are far less likely than middle class and white students to take a
solid course in algebra, rather than “math for consumers.” Still, minority students
are far more likely than whites to attend a high school that offers few or no
Advanced Placement courses, like calculus or second-year chemistry. And, most
unfairly, research suggests that too many children are put in “tracks” or so-called
“ability groups” that supposedly offer extra help, but in reality can be a detour to a
second-rate curriculum leading to a third-rate dream. When a student’s school
doesn’t even have enough solid math classes to go around, taught by qualified
teachers, is it any surprise that college entrance test scores suffer? If the courses
most relevant to the jobs in tomorrow’s economy are in the suburban schools but
not the inner city 15 miles away, should we be surprised if America’s economic
divide widens in the years ahead? We share an obligation to face these disparities
in opportunity, and end them.

Buildings. Teachers cannot teach and students cannot learn effectively in
overcrowded, deteriorating, or unsafe schools. What are we saying to our young
people who go to schools with leaky roofs and crumbling walls or who are forced
to study in converted trailers. We are saying that school doesn’t matter; education
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doesn’t matter; they don’t matter. That is the wrong message, and it is harmful.
These conditions are most dramatic in our inner cities, where large percentages of
minority students attend outdated, dilapidated schools often just miles away from
the grandest imaginable suburban schools complete with the latest technology.
We cannot expect our children to raise themselves up in schools that are literally
falling down. We must take action to modernize our schools and build new
schools where needed.

Technology. Closely related to this is the importance of overcoming racial
and class disparities in access to technology. By the year 2000, 60 percent of the
new jobs in America will require advanced technological skills. To prepare all
students for these jobs and to improve education more generally, every school
must have a sufficient number of computers, access to the Internet, and training
on how to use technology effectively. The new “E-rate” championed by Vice
President Gore is providing precious technology resources for many of our
schools, but state, local and private efforts are needed. If we fail at this, the color
divide will be compounded by a digital divide.

English acquisition. There is strong consensus across racial and ethnic
lines that all students should learn English, and we must provide the necessary
resources to help all students learn English within three years. The current needs
are great: In addition to a shortage of bilingual teachers, only 30 percent of
teachers with Limited English Proficient (LEP) students in their classes have
received any training in teaching LEP students. There are many possible models
of success in teaching English, and the best approach depends on each student’s
needs. But whatever approach is chosen, it must be judged by its success at
teaching LEP students English and helping them achieve at the same level as
students for whom English is their first language.

At the same time, the ability to speak additional languages is a great asset
in our increasingly diverse world and global economy. We should encourage
foreign language learning, starting in early grades, so that all students are fluent in
at least one language other than English. This is one important arena in which our
nation’s growing language diversity can be beneficial. If we want our children to
know many languages, it helps that they go to school with children who speak
many languages.

Safety. Most of our schools are safe, but violent crime and fear of crime
are real factors in about 10 percent of schools. Moreover, while the numbers are
low, black and Hispanic children are significantly more likely than whites to fear
being attacked in school, to report having street gangs in school, to see a gun in
school, and more. Let me be clear: Violence destroys opportunity. It shatters both
limbs and dreams. It teaches that force or might is more important than learning.
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That is why [ have proposed a comprehensive school safety initiative that
supports efforts by schools and communities to eliminate guns, drugs, and
violence from our schools.

e Hold high expectations for everyone

In addition to better resources, we must promote high expectations for all
students. In large part this means holding all students to high academic standards
and making sure that tracking does not restrict learning opportunities. Too often,
students are tracked based not on their educational needs but on their skin color or
accent. This is discrimination in the form of low expectations by teachers and
other adults. It is wrong.

Building higher expectations often starts with simply expecting more from
students. Consider this: Surveys show that African American and Hispanic
students feel they can bring home lower grades than their white and Asian Pacific
American peers before their parents will get upset. Other surveys show that
minority students most hope to impress their teachers, not their parents, with their
academic performance. These surveys suggest that if students of all races are to be
inspired to succeed, parents must demand more, and teachers must expect a lot.

Peer influence is also important. Too many children of all races seem to
view being a good student as “uncool.” Some research suggests that this situation
is even more dramatic for minority students, for whom educational success may
be perceived not only as uncool but also as “acting white.” Consider the dramatic
account in Ron Suskind’s book, A Hope in the Unseen, of a schoolwide assembly
at a poor, predominantly black high school in Washington, D.C. The assembly
was one of several to honor students who received straight “A’s” with $100
awards donated by a local radio station.

At the start, the assemblies were a success. The gymnasium was full, and
honor students seemed happy to attend, flushed by the cash. But after a
few such gatherings, the jeering started. It was thunderous. “Nerd!”
“Geek!” “Egghead!” And the harshest, “Whitey!” Crew [gang]
members, sensing a hearts-and-minds struggle, stomped on the bleachers
and howled. No longer simply names on the Wall of Honor [which listed
honor students], the “whiteys” now had faces. The honor students were
hazed for months afterward. With each assembly, fewer show up. (p. 3)

Other honor students were even threatened with violence, including Cedric
Johnson, the honor student chronicled in Suskind’s book who, I am thrilled to say,
is now a student at Brown University. Cedric did not attend the assembly to pick
up his $100. “I just couldn’t take that abuse again,” Cedric explained to his
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teacher. “I hate myself for not going.” (p. 6).

Cedric beat the odds. But most students cannot be expected to succeed to
their full potential in environments like Suskind describes. Of course, no student -
should ever have to fear violence because of academic success. We must also,
however, convince students of all races that education is *“cool,” and that being
smart is not acting “white,” or “black,” or “brown,” or any other color. Role
models are important here, and [ urge people who succeed to reach back to their
communities to show students that educational achievement is the key to success
in all aspects of life.

In the end, however, the expectations of teachers are probably the safety
net for kids who can’t find encouragement or support from peers or parents. But,
there are millions of students winning As and Bs from their teachers while scoring
miserably on all kinds of standardized tests that compare them with students
elsewhere. And there are social promotions that move a student along because
teachers and administrators simply don’t expect that certain kids can and should
achieve at grade level. Well, these educators aren’t living up to our expectations
for them.

o Increase responsibility and accountability for everyone in education

We are all responsible in different ways for overcoming racial gaps in
educational opportunity. We must all be held accountable for the results of our
efforts. For public officials and school administrators, this means attaining
measurable reductions in achievement gaps and increasing educational
performance. Parents and CEQ’s, business leaders and clergy should demand

success. This also means increasing public school choice and providing detailed ﬁl \

information on school quality so that parents can make informed choices. For
teachers, this means providing substantial opportunities for professional
development but requiring that teachers demonstrate competence in their subject
area and excellence in the classroom. For parents, this means building
partnerships between schools and families and requiring that parents be engaged
in their children’s education through “parent compacts”. For students, this means
promoting high standards and ending social promotion while giving all students
the help they need to achieve.

We must set clear, ambitious goals for education, give administrators,
teachers, parents, and students the resources and authority to achieve those goals,
and hold them accountable for results. I strongly believe that tests, including
voluntary national tests, play an important role in measuring our success at
teaching and learning, along with other forms of assessment. But we must be sure
to always use the right tests, for the right purpose, in the right way.
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Let me éxplain briefly why [ believe that private school vouchers, paid for
with the public’s tax dollars, are a far less promising approach than the workplan I
have described. [A couple of paragraphs to be inserted here, including mention of
the dangers of draining resources, making the public schools more likely to fail
with the “stayers™; the value of the “common school” ideal and the problem of o
resegregation; the incredible multi-billion cost. But also: the importance of
finding alternatives to the market-driven model of vouchers to ensure that are <(‘A A
powerful incentives for school improvement -- through testing, sharper

accountability, etc.] W

INCREASING COLLEGE PARTICIPATION AND GRADUATION

While improving K-12 opportunity and achievement is the long-term
solution in education, we must take additional action to increase college
participation and graduation. Let me mention just three that are central to our
pursuit of racial and ethnic justice.

e FExpand college enrollment and financial aid

We must continue to expand college access and ensure that all students
who want and deserve to go to college can afford it. I am proud that we have
made much progress in this area. But much more can be done. Black, Hispanic, ¢
and Native American students are still less likely to go to college than white or ((\\g
Asian Pacific American students. In many cases, this is simply because students
from disadvantaged backgrounds are less aware of college options and of how to
take advantage of those options. Evidence shows that we can increase
participation in college by building partnerships between colleges and high-
poverty schools. These partnerships can increase college expectations and provide
support services, such as mentoring and tutoring. We have taken important action
to develop these partnerships through our GEAR UP program. We must build on
that to ensure that every degree-granting college partners with high-poverty
schools to make the dream of college a reality for more low-income and minority
students.

(Weps

Over the last several years, we have retooled and dramatically increased
financial aid for college, including substantial increases in Pell Grants, which are
received by more than half of all minority college students. Nonetheless, the high
cost of college remains the major reason why many students decide not to attend
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college and why too many minority students drop out. Money for college is
available to all who need it, and we must get that message out. But we must also
take additional action to help families that face undue hardships due to the loss of
a college student’s contribution to family income.

¢ Close racial disparities in graduation rates and increase minority
participation in graduate and professional schools

Getting into college is only half the battle. Colleges must take greater
responsibility for ensuring that more of their students finish successfully.
Graduation rates for persons of color remain far below that of whites. Of those
students beginning college in 1989 and seeking a bachelor’s degree, 48 percent of
white students and 47 percent of Asian Pacific American students eamed a degree
by 1994 compared with 34 percent of blacks and 32 percent of Hispanics. Studies
prove that support services such as counseling, tutoring, and mentoring in college
can significantly increase graduation rates, especially for Hispanic students. We
should expand these efforts. Minority-serving institutions typically go the extra
mile to retain their students, and more colleges should follow their lead. For
example, Xavier University of Louisiana, a small historically black university
with only 3000 students, leads the nation in producing black physics, chemistry,
and biology graduates and sends more black graduates to medical schools and
pharmacy schools than any other college or university in the nation. Norman
Francis, President of Xavier University, attributes Xavier’s success to demanding
hard work while providing all students with the support services they need to
succeed, including advising, tutoring, and assistance in applying to graduate
schools.

Community colleges play an important role in expanding educational
opportunity, especially for Hispanic students. These colleges also serve as a
bridge to further education. Studies show that where there are clear agreements
linking 2-year and 4-year colleges, more minority and other students successfully
transfer from community college and more transfer students receive bachelor’s
degrees. Two-year and 4-year colleges must build strong, clear relationships to
enhance coordination, increase student transfer rates, and increase graduation
rates.

Finally, students of color are underrepresented across the board in
graduate education. This situation is especially dramatic in the science and
technology arenas. Almost 94 percent of all doctorates in science and engineering
are earned by whites or Asian Pacific Americans, and the number of black
doctorates is smaller now than 20 years ago. This is untenable. As a simple
demographic matter, if we want breadth, depth and excellence in these
professions, we must be inclusive.
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e Support minority-serving institutions and build college partnerships

Third, we must support minority-serving institutions, including
historically black colleges and universities (HBCUs), Hispanic-serving
institutions (HSIs), and Tribal colleges. These institutions have played and
continue to play a vital role in educating students of color. Sixteen percent of
black college students attend HBCUs, but HBCUs award 28 percent of all
bachelor’s degrees received by blacks. And HSIs award more than SO percent of
all bachelor’s degrees received by Hispanics.

In addition, we must encourage partnerships between minority-serving
institutions and predominantly white research universities. These partnerships can
enrich academic offerings available to students. In addition, the partnerships can
increase diversity by providing opportunities for students and faculty to interact in
different environments.

PROMOTING INTEGRATION TO ENRICH THE LEARNING EXPERIENCE FOR ALL
STUDENTS

Parents, students, institutions, and communities should have the right to
choose a racially and ethnically diverse education. After a burst of progress in the
late 1960s and early 1970s, segregation in schools is worsening because of
housing and demographic trends as well as a shift away from legal actions
requiring school desegregation. Furthermore, diversity in higher education,
though strongly supported by the higher education community and the nation, is
under attack on several fronts.

We must renew our belief in the value of integration in education. As my
Advisory Board said in it final report, the goals of quality and integration in
education are complementary. Diversity is not about political correctness. It has
real, tangible benefits, not only for all students, but to our society. Diversity
improves teaching and learning by providing a range of perspectives that enrich
the learning environment. It teaches good citizenship by showing students how to
interact comfortably with people different from themselves. It improves students’
preparation for employment by teaching them how to function in diverse work
settings. And it fosters the advancement of knowledge by spurring study in new
areas of concern. The actions we must take in this area include:

e Reduce racial segregation among and within schools
Today, 67 percent of black students and 74 percent of Hispanic students
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attend primary and secondary schools with greater than 50 percent minority
enrollment, and more than one-third of black and Hispanic students attend schools
with more than 90 percent minority enrollment. We must reduce this racial _
segregation and isolation among schools. The single most important thing we can
do to promote integration is to make all schools good schools that attract diverse
student bodies. But there are also innovative ways to give more parents and
children the option of an integrated education, including the expansion of
interdistrict magnet and charter schools, schools located at large employers and on
university campuses. We must also promote housing integration efforts designed,
in part, to promote school integration.

Even in so-called integrated schools, too many students are resegregated
into different classes, with students of color overrepresented in remedial and
special education classes. Furthermore, students sometimes self-segregate in
inappropriate ways. We must take action to ensure that tracking based on biased
expectations and faulty policies does not resegregate students.

Furthermore, schools must promote opportunities for positive cross-racial
interactions. Studies show that having students of different races work together
toward common goals can breakdown racial stereotypes, improve race relations,
and improve the academic achievement of the lower achieving students.

e Promote the benefits of diversity in higher education

We must also increase integration in higher education. College and
university leaders have long known that diversity in the student body is essential
to providing all students with a complete educational experience. According to
Neil Rudenstine, President of Harvard University, “The conception of a diverse
student body as an educational resource -- comparable in importance to the
faculty, library, or science laboratories -- is the most direct expression of an idea
that we have seen emerging over the course of more than a century.” Studies
show that where the “resource * of racial diversity is used effectively, all students
benefit. However, diversity in higher education is poorly understood in the public
arena and is under attack on several fronts. Most dramatically, in states where
affirmative action has been outlawed, data show a dramatic decrease in the
numbers of students of color accepted at the most prestigious institutions. For
example, in 1998, the University of California, Berkeley had to reject more than
800 highly qualified black, Hispanic, and Native American applicants each of
whom had a 4.0 or higher GPA and scored 1200 or higher on the SAT.

I address elsewhere the issue of affirmative action. But here I want to
make the more general point that as a nation we must recognize the great value of

diversity in higher education. In their recent book The Shape of the River, William
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G. Bowen and Derek Bok showed that students of all races want a diverse
educational experience. According to surveys of black and white graduates of
selective universities who began college in 1989, a majority of both blacks and
whites believe that “the ability to work effectively and get along with people of
different races and cultures” is “very important.”” A majority of both blacks and
whites also believe their undergraduate experience was of “considerable value” in
developing those skills based on interactions with students of different races. And
the vast majority of both blacks and whites believe that their school should
continue to place the same or greater emphasis on diversity. We must preserve
and develop appropriate mechanisms to ensure diversity in the short- and long-
term. Furthermore, colleges and universities must promote the educational
benefits of diversity by creating supportive campus environments and by
promoting positive cross-racial interactions among students.

* Kk k

CONCLUSION

Tearing down the walls of disparity and division in American education is
as vital to our future as the defeat of fascism was in World War II, or the global
stabilization of struggling economies is today. For too long we have professed
support for equal opportunity without grappling with the glaring inequities faced
by too many of our children. [ know this won’t be easy. We have spent years
building walls and patching cracks along the color line. But we must not fail to
act. The costs of delay are mounting. Our children and our nation are in danger of
falling behind in a world that is forging ahead.

Remember, these are all our children. Each of them is eight years old but
once. The choices we make will put them on a track to nowhere or a track toward
achieving their full, God-given potential. If we do not prepare them well, they
may spend a lifetime struggling to find a way in from the cold margins of the new
economy. And if our children learn apart, they won’t know how to live together.
This requires more than passing laws against hateful conduct. It requires a passage
of spirit, from the old world of racial separation, to a new world of shared hopes,
common values, and unity. Education is the vessel that will get us there. It must
be our number one priority. Nothing less is at stake than the strength of our
economy and the soul of our nation.

How we meet the challenge remains a window on our hearts.
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(e unsung heroes of America’s 10;1g mairch to racial
reconciliation have always been ordinary citizens
working together to make a difference. The programs described
here are the latest offspring of their légacy. We have much to
learn from them. They offer us tangible proof that our vision
of one indivisible Nation can indeed be realized. They show

us that when people of goodwill join hearts and hands, we

can free ourselves from the destructive grips of ])rcjua'icc' and

discrimination. They illuminate new pathways of hope as we

dedicate ourselves to building One America in the 21st century.
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mong the most valuable activities sponsofct/

by President Clinton’s Initiative on Race was
the identification of “Promising Practices Jor
Racial Reconciliation.” Across America groups of
conceried and committed people are working cffec-
tively 1o facilitate constructive dialogues and to
establish opportunities to bridge racial and ethnic
divides. The list of Promising Practices includes
conmmunity-based organizations at the local level
as well as national organizations, all of which are
carrying out rmportait work related to racial vec-
onciliation. These organizations and groups pro-
vide all Americans with examples of how we can
successfully and fruitfully work together to overcome
the historical obstacles of intergroup separation and

distrust. The hundreds of organizations identified

as Promising Practices also give us hope and inspi-

ration for the future, for they serve as vanguards
in collective and individual searches for ways to
interact positively with others in onr diverse socicty.
Albert M. Camarillo
Professor of History, Stanford University

Director, Cenrer far Comparative
Studies in Race and Ethnicity
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Lift up your faces, you have a piercing need
For this bright moming dawning for you.

History, despite its wrenching pain,

Cannot be unlived, and if faced with courage,
Need not be lived again.

Lift up your eyes upon

The day breaking for you.

Give birth again

To the dream.

Maya Angelou,
Laureate Poet of the United States
The Pulse of the Morning, 1992

THERE WAS AN ERROR IN THE QUOTE.

THIS IS THE CORRECTED VERSION.

Multi-Media

AND SPORT!



City at Peace is a
support network in
which young people
[romn diverse back-
grounds come to
kenow and under-
stand each other, to
respect and care for
cach other, and to

Jform lasting friend-

ships that transcend

the barriers of race,

culture, and class.

Rose Wheeler
Executive Director

City at Peace
Washington, D.C.

Contact(s)

Rose M. Wheeler, Executive Director,
202-529-2828

Purpose

To help young people from diverse
backgrounds develop the skills to cope

with growing up in an urban society.

Background

City at Peace was created in 1994 in response to
the crises of drugs, violence, and racism affecting
young people in the United States. The program
grew out of a similar organization, Peace Child.
which was devoted to fostering peace and friend-
ship among youth. City at Peace teaches cross-
cultural respect and understanding, conflict
resolution skills, positive peer support, and other
leadership tools for dealing with the complexities
of growing up in a modem urban environment.
About 70 percent of the participants are people
of color.

Program Operations

Each year, City at Peace produces a musical based
on struggles in the lives of its participants. The pro-
gram recruits approximately 130 teenagers from

the Washington, D.C., area to participate in week-
end and afterschool rehearsal programs. Participants
come from diverse racial and socioeconomic back-

* grounds. Expert staff guide students through theater

n o
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training, improvisation. singing and dancing.
negotiation skills, and leadership principles.
Performances begin approximately 6 months
after initial rehearsals. Participants perform at
local schools. community centers, and a major
Washington. D.C.. venue. Equally important. as
the youth participate in the program, they share
the stories of their lives with one another. devel-

oping interpersonal, intercultural relationships.

Outcomes

City at Peace produces two musical productions
each year. The program has enabled trust, under-
standing, and relationships to form among the
youth. Since its inception in 1994, participants
have performed for more than 50,000 audience
members across the United States. City at Peace
has been featured in the Washington Post and on
ABC News’ “Nightline.” and it has been recog-
nized for its excellence by the executive director
and president of Washington, D.C.’s National
Theatre. In spring 1998, a feature-length, docu-
mentary film on City at Peace was released.
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Community Change, Inc.

Boston, Massachusetts

Contact(s)

Paul Marcus or Carol Rinehart, co-directors,
617-523-0555

Pur pose | To address issues of institutional racism.

Background

Community Change, Inc., was organized in

1968 by the Rev. Horace Seldon, a minister based
in Boston who wanted to establish an organization
that would address issues of citywide institutional
racism and its underlying causes and consequences.
The mission of Community Change has expanded
from only addressing issues of institutional racism
to organizing and training local community
activists. Throughout Community Change’s
30-year history, the organization has remained
small in size but has grown to become a giant

in the fight against racism.

Program Operations

Community Change has three fundamental func-
tions: It is a watering hole for anti-racism activists,
it serves to unite voices for racial justice, and it
acts as a catalyst for social change. Some of its
current programs include the Drylongso Awards,
the Library on Racism, and the Training Collective.

The Drylongso Awards takes their name {from
anthropologist John Langston Gwaltney’s 1993
book, Drylongso: A Self-Portrait of Black America.
“Drylongso” is an African word referring to ordinary

r Racial

people who do extraordinary work. Community
Change established these awards in 1989 to honor
people who are doing extraordinary work to end

racism in Greater Boston.

The Library on Racism houses an extensive col-
lection of more than 2,000 books and resources.
and it serves as a venue for holding dialogues on
anti-racism organized through its lecture series.
All of the Library’s materials deal with race,
racism, and multi-cultural issues. The Training
Collective provides community members and
other organizations with workshops to help them
address instilutional racism and build stronger

networks to tackle these issues.

Outcomes

Community Change’s programs arc used and
attended by many. For example, the Drylongso
Awards ceremony boasts an attendance of nearly
250 people, the Library on Racism averages about
300 patrons per year, and the Training Collective
operales from six (o eight sessions per year. Overall,
the organization is credited for providing commu-
nity members with a location to organize and

address everyday, common discrimination issues.

Reconcili:

Dialogue, social
titeraction, and
building interra-
cial friendships are
THE work of race
relations. Dialogue

is part of the

work; placing our

words into action

Is eimpowernient.

1



1 encourage people
who doubr the value

of Latin Americans

as neighbors to take

the risk ro engage
in dialogue.
Comnnnnnication
and trust are what
it is all about.
Let’s exchange
ideas about how
we create a future
based on mutual

cultural respect.

Aura Camacho Maas
Founder

DIALOGO™: An Education Program

to Improve Human Relations
Raleigh, North Carolina

Contact(s) ‘

Aura Camacho Maas, Executive Director,
919-870-5272

Purpose‘

To serve as a catalyst for the development of
human relations and educational initiatives.

Background

The initial focus of DIALOGO™: An Education
Program to Improve Human Relations was to
introduce Latin American culture to school com-
munities. DIALOGOT™ provides an ongoing set-
ting for people from all backgrounds to explore
issues of cultural identity, cultural understanding.
and the development of human relations. Through
various art forms, the program provides education-
al forums to discuss the value of culture. ethnicity,
and race in the United States. DIALOGO™ includes
the application of an integrated curriculum for
kindergarten through 12th grade. The program
also promotes community development.

Program Operations

DIALOGO™ achieves its goals through many
avenues. Program staff work with school officials,
public officials, parents, and other community
members to implement multi-cultural curriculums

in academic programs, providing a systemic

~ approach o effecting change in the community.

Moreover, DIALOGO™ provides teachers with
multi-disciplinary curricular units, freeing them
from the often cumbersome planning process and
allowing them more time to teach. It also offers
teachers diversity training workshops. encourag-
ing self-reflection and dialogue—at individual
and group levels—among men and women of
different races and ages. DIALOGO™ brings to
local schools a raveling ant exhibit and cultural.

artistic performances that allow students and

m | € 1 n o

teachers to see beyond stereotypes. The program
fosters leamning about Latin American cultures
and the United States. As a result of DIALOGO™.
several teachers have said that it may be more
important to teach about contemporary Latin
American issues than about a past that encouraged

continued stereotypes.

Outcomes

To date, about 10,000 students and 300 teachers
have participated in DIALOGO™. In 1994,
DIALOGO™ received the North Carolina Best
Arts in Education Program Award. Through out-
reach to school administrators. parents. public
officials, and businesspeople. DIALOGO™ is
teaching the community about Latin American
culture and multi-cultural issues. In the classroom,
students express a sense of belonging: parents
report feeling compelled to engage in a dialogue
with family members. Because of DIALOGO™,
a group of non-Latin American students worked
with the Latin American Resource Center to cre-
ate an afterschool mentoring exchange program
for Latin American students who are having diffi-
culty with the new language and cultre.

Through DIALOGO™. students are able to alk
about such important issucs as their fear of violence
in schools and increasing gang activity. Executive
Director Aura Camacho Maas presented the
students’ concerns to a group of North Carolina
legislators, who now are secking Lo support efforts

to address these issues.
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DreamYard Drama Project
New York, New York

Tim Lord, Jason Duchin, and Chris

Contact(s)
Hendrickson, Co-Directors, 212-828-9512

To build leadership, promote literacy, and
develop multi-cultural appreciation through
an integrated arts program.

Purpose

0

Background

The DreamYard Drama Project was founded in
1992 by actors Tim Lord and Maria Bello and
writer Jason Duchin. The project places professional
artists in inner-city classrooms in New York City
and Los Angeles to help children learn the skills
to express. write, and perform their own stories.
DreamYard artists and multi-cultural professionals
work closely with teachers in year-long partnerships
to ensure that reflection and creativity are essential
parts of the students’ curriculum. DreamYard,
through work in urban schools, juvenile detention
camps, and an online creative writing jounal co-
ordinated by teenagers, tcaches children creative
ways o express and celebrate their cultural differ-
ences through ant. The majority of DreamYard
participants are students of color: 60 percent arc

black and 30 percent arc Hispanic.

Program Operations

Dream Yard brings writers, directors, dancers,
painters, and musicians into public schools, place-
ment facilities, correctional institutions, and facili-
ties offering alternatives to incarceration on a

a |
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sustained basis to work with a class for at least

I year. Targeting districts without an arts program,
these professionals work side by side with teachers
to develop an integrated curriculum that cultivates
artistic expression. Students learn observation.
detailing and sequencing skills, and alternative forms
of expression through art. Through this process.
students and teachers engage in activities that
foster introspection and dialogue. Additionally,
the artists. students, and teachers collectively
produce an annual children’s theater festival that
brings youth from differcnt backgrounds to hear

each other’s voices and work together.

Outcomes

Dream Yard has expanded its program into more
than 100 classrooms since its inauguration. The
program is currently working with thousands of
students in schools, juvenile detention centers.
and community cenicrs. In 1998, 25 antists worked
in New York City schools, and 3 panticipated in
the Los Angeles program. Every year, Dream
Yard is formally evaluated by Bank Street College
of Education in New York City.

|

Dream Yard
definitely connects.
It helped me make

up my mind about

my career....

I want to get 1y
bachelor’s and
master’s degrees
and then get a
stable job and go
back to school to
get my Ph.D. in
psychology. I know
1 want to help, 1
want to give back.
Meighan Ackon

Participant,
10th grader




A great deal of
worlk is needed to
build trust in the
area of media
relations. However,
with cach step,

we conie closer to
witderstanding and

respecting the value

of diversity and

eusuring proper
coverage of ethnic
and racial groups

in media.

DuPage Media and Community Network

Wheaton, Illinois

Contact(s)

Rev. Andre Allen, 630-260-0190

Purpose

To improve the coverage of people of
color in newspapers, television, and radio.

Background

Following the O.J. Simpson verdict, religious and
media leaders in DuPage County, lllinois, explored
how different racial groups can have radically
divergent perceptions of the same social issue and
examined the root causes of these disparities.

In creating the DuPage Media and Community
Network, they concluded that it was important

for citizens and the media to join forces to review,
discuss, and improve the representation of people
of color in the media.

Program Operations

Several months after the initial meetings, the
DuPage Media and Community Network organ-
ized a workshop on race relations for 60 people.
including 10 media organization representatives.
Participants examined how news coverage is cre-
ated and how it is perceived by various parts of
the community. Participants also discussed how

I n o

10 increase positive coverage of people of color
while decreasing the perpetuation of stereotypes.
Following the meeting, the DuPage Media and
Community Network organized seminars for com-
munily organizations to learn from media repre-
sentatives how to disseminate their messages to
the mainstream press. television. and radio. In
addition to these major events, the group meets
every other month to develop a strategy to involve
additional media representatives in the network
and examine current iSsues CONCErNing news

coverage of people of color.

Outcomes

Although no formal evaluation of the program

has been conducted, most members of the DuPage
Media and Community Network see noticeable
changes within mainstream media. Network
members continue to inform the community

about media coverage. expand programming,

and increase membership.

P roac 1



Flames
Brooklyn, New York

Contact (s ) | Gerard J. Papa, Founder, 718-236-6100

To provide a structured environment for
young people of diverse economic back-
grounds that promotes their development
as responsible members of a diverse society.

Purpose

{() I

Background

In the mid-1970s, the white neighborhood of
Bensonhurst. in Brooklyn. New York, was deeply
segregated from the black and Latino populations
of adjacent Concy Island. In 1974, the community
started the Flames Neighborhood Youth Association,
which featured a basketball team comprising whitc
youth from the neighborhood. In 1975, there were
two basketball teams, with both white and black
youth. By 1976. the association had become known
as Flames and had evolved into a volunteer non-
profit organization for young people of all races

in Bensonhurst.

Program Operations

Flames organizes more than basketball teams and
leagues. 1t brings together diverse people to focus
on a common cause, fosters tcam building across
racial lines, and provides participants with a safe

2|
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haven to work out personal differences. The best

Flames players are required to serve as coaches

and referees for designaled hours during the week.

Game schedulcs are designed to increase interra-
cial exposure both on and off the court. Through
group interaction, youth learn to work with one

another.

Outcomes

Flames currently runs the largest interracial youth
program of its kind in Brooklyn. The program is a
positive force in the community, and many
believe it has cooled racial tensions. Nearly 1,000
young people of diverse backgrounds, ages 8-20,
join Flames each year. Most live in or near public
housing. Another 1,200 young people from youth
groups in wealthy suburbs, rural arcas, and other
towns annually travel to Brooklyn for Flames
activities. In 2§ years, some 20,000 students

have participated in the program.

Prejudice stems
from fear and
ignorance. Ouce
you're on a team,
you're not dealing
with a black kid
or white kid.

1t’s Ronald and

Robert, real peo-

ple.... 've learned

here over the years
that that’s how you
overconie ignorance.

Gerald Papa
Founder




Gallery 37
Chicago, Illinois

C ontact ( S ) I Cheryl Hughu, Director, 312-744-7131

To increase the employability of youth,
coordinate mentoring relationships
between youth and adults, and facilitate
community outreach throughout Chicago.

Purpose

I have learned
about so many
cultures.... Being
here has taught

me that what 1

ant and whar I have
10 say and what [
represeit are mipor-
tant and should be
shared. Lach of us is

an nuportant part

of the buinan race...

we cait make things

better for all of us.

Margaret Elrod
Apprentice artist, age 18

Background

In carly 1990, Block 37, a city block in the hean
of downtown Chicago, was underdeveloped and
still suffering from the economic recession of

the late 1980s. Mayor Richard M. Daley decided
to make positive use of this space. Chicago's
Commissioner of Cultural Affairs, Lois Weisberg.
devised a plan to revitalize Block 37 and create
Gallery 37, which became a reality in 1991.

Gallery 37 was formed in response 10 concerns
about the decline in the academic achievements
of young people ages 14-21 as well as in funding
for the arts. Gallery 37 addresses these concerns
by developing the job skills of youth entering the
workplace and working to dismantle the de facto
segregation in the public elememary school and
secondary school systems. Every year, the program
offers young people an opportunity to become
apprentice artists, receive paid arts training, and
create artwork in a stimulating environment.
Gallery 37 provides an integrated experience that
attracts young people from diverse racial and

socioeconomic backgrounds by keeping one vari-

able constant: the opportunity to create art.

Program Operations

Every ycar, thousands of young pcople become
apprentice artists with Gallery 37 and work under
the supervision of professional artists in architec-

twre, woodcarving, African dance, textile design,

and video production programs. Through art.
participants develop an increased self-awareness.
broaden their horizons and perspectives. reduce
their fears of human differences. and become
increasingly comfortable with diversity. The
apprentice artists, organized into groups. work

3 10 5 hours a day for 8 to 12 weeks. The program
enables participants to develop valuable skills
applicable to full-time employment and produce
quality artwork that is sold or displayed in public
spaces as well as to gain a better understanding

of one another.

Outcomes

From its modest beginning in 1991, when Gallery
37 employed 260 students, the program had grown
to 2,500 youth by 1997. By bringing together the
Federal youth jobs program. the arts, the private
sector, and a diverse group of students, Gallery 37
has created a unique and innovative solution to
numerous social and economic problems. This
empowering program has attracted national and
international auention: Currently, 16 U.S. cities.
including Racine, Wisconsin, and Jacksonville,
Florida, as well as Adelaide, Australia, and London
and Birmingham, England, have similar programs.
In 1997, Gallery 37 was selected for an Innovations
in American Government award (administered by
the John F. Kennedy School of Government at
Harvard University) for creative government

approaches that address specific problems.



Multi-Cultural Advisory

Committee on the Media
Chicago, Illinois

Contact ( s ) Cheryl Zaleski, Project Manager,
3 312-456-7745

To serve as a resource for the entire Chicago
metropolitan area’s print and electronic media
on issues of race, ethnicity, and religion.

Purpose

for Racial Reconcilia

Background

In 1992, after the Chicago Sun-Times printed

an article that some believed made unfavorable
parallels between the behavior of raccoons

and certain communities of color. the Human
Relations Foundation of Chicago and the Sun-
Times convened a group of individuals represent-
ing the city’s racial, ethnic, and religious makeup
and formed the Multi-Cultural Advisory Commitiec
of the Sun-Times. In March 1995. the responsibility
of developing the means for sustained monitoring
of Chicago’s media was transferred to the Human
Relations Foundation, and the Advisory Commit-
tee’s name was changed to the Mult-Cultural
Advisory Committee on the Media (MCAQ).

The Foundation’s goal was not merely to react

to derogatory and inaccurate articles and news
programs but to take a proactive stance in creating
accurate media portrayals. For this reason, MCAC
not only monitors media, it also works to estab-
lish mutually beneficial relationships between
Chicago’s major media outlets and the changing
ethnic and religious communities that are reflect-
ed in MCAC’s membership.

Program Operations

MCAC holds regular meetings between its mem-
bers and the editors and general managers of the
area’s newspapers and television stations 10
ensure fair and accurate coverage of all of
Chicago’s communities of color. Participants at
these meetings discuss story assignments. hiring
policies, and how best to use MCAC as a resource
for broadcast and print media organizations. includ-
ing providing them with contact names in various
fields of expertise, information on events happen-
ing in communitics of color, and ways to collabo-
rate on special projects. In addition, MCAC asks
journalism schools to research various topics and

organizes forums following each report’s release.

Outcomes

In 1997, MCAC released several reports for its

“Media and Public Policy” series. In spring 1998,
MCAC released a report on local television news
coverage of Chicago’s ethnic and racial communi-

ties. MCAC is establishing community organization- -

based media monitoring groups 10 watch local
television news programs and recad ncwspapers for
a specified length of time, after which town hall
forums or pancl discussions will he held. During
thesc forums. media executives will be available
to listen to community feedback and address con-

cerns about coverage or policies.

Our strength is
our diversity.
When we meer
with manageient,
it 1s importait
that they doi't see
1S as instigarors

but as constructive

])ﬂl'IIlC‘I'S IU/JO are

concerned with
the portrayal of
minorities in the
media industry.

Cheryl Zaleski
Project Manager




Multicultural Music Group, Inc.
New York, New York

Luis Mojica, Executive Director,

Contact(s)
914-375-4096

To promote multi-cultural arts instruction
as a tool for global understanding, cultur-

al awareness, and academic improvement.

Purpose

Music transcends
mmost social barriers.
It is a method to
undeirstand and
learn to appreciate

the uniqueiess

of our cultiral

heritage.

Background

The Multicultural Music Group (MMG), Inc. is

a non-profit organization created in 1996 1o in-
corporate multi-cultural instruction in classrooms.
Because of the lack of multi-cultural topics in the
teachers’ training curriculums for arts education,
MMG has been adopted by several schools and
community school districts in New York City.

Program Operations

Through its programs, MMG strives (o increase
students’ arts and academic proficiency in the
New York City public schools as well as to
increase the amount of teacher training programs
in multi-cultural instruction. The program also
seeks to heighten aesthetic sensitivity for muli-
cultural arts and to decrease the racial iensions
among ethnic groups in New York City schools
and surrounding communities. Through the
Teacher Training Program, MMG contacts schools
in multi-ethnic communities and provides a summer
institute in multi-cultural student education for
music teachers. This program comprises ten, 6-hour
sessions in which teachers leam the historical and
technical aspects of music from around the world.

To train the teachers, MMG developed a second
program, the Integrated Arts Component. This
component comprises four artistic residencies:
dance. music. drama, and the visual arts. Using

this component, teachers collaborate with artists

and are taught ways to present the arts as a vehi-
cle to understand concepts from other disciplines
such as language, grammar. reading, and phonics.
This use of multi-cultural antistic concepts as an
enhancement to student academic achievement is
used in kindergarten through grade 12. In addi-
tion. MMG’s Residence Program provides musi-
cians from different cultures with the opportunity
to work with educational institutions as artists in
residence. As such. these musicians teach music
educators and students how 1o create and perform

the music of their expertise.

Outcomes

During the past 3 years, MMG has annually
supported an average of 25 music educators and
approximately 600 of their students to develop
multi-cultural repertoires with the cooperation of
artists from the Residence Program. Through the
work of MMG, two schools in New York were
removed from a list of schools under review for
having low reading levels. This accomplishment
helped MMG expand the Integrated Artis Component
to other schools and districts in New York City.
Moreover, as part of the Integrated Arts Component,
MMG has collaborated with Columbia University
on professional development and assessment.

A multi-culwral arts curriculum increases racial
harmony in the community and gives children the
opportunity 1o develop a sense of cultural aware-

ness and global understanding.

Pracrioc
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News Watch Project

San Francisco, California

Contact (s) | Fernando Quintero, Director, 415-398-8224

To monitor the media and advocate for fair
and accurate coverage of communities of
color and gay and lesbian communities.

Purpose

f()

Background

The News Watch Project was conceived in 1994
to promote the goals of Unity *94, the historic
gathering of the Nation's largest professional
organizations representing journalists of color:
the Asian American Joumnalists Association. the
National Assaciation of Black Joumalists, the
National Association of Hispanic Journalists. and
the Native American Journalists Association. For
more than 1 year. members of the four professional
organizations monitored newspapers, magazines,
and radio and television broadcasts for ncws
coverage about or related to blacks. Asian Pacific
Amecricans, Latinos, American Indians and Alaska
Natives, and other ethnic groups. A News Watch
team of journalists, educators, and rescarch assis-
tants critiqued these pieces; the four professional
organizations each appointed a bluc ribbon advi-
sory board to participale in the review process.

A report of the findings was published in 1994.

In 1997, News Walch expanded to include the
National Lesbian and Gay Journalists Association
as a project pantner. The project reccives founda-
tion funding and operates as a non-profit program
of the Center for Integration and Improvement of
Journalism at San Francisco State University. The
News Watch Project’s opcrating principle is that
ncws content frec of stereotypes, personal and
institutional bias, and cultural ignorance greatly
improves the quality of journalism. To that end.
the projeet’s mission involves a varicty of moni-

toring and outrcach aclivitics.

1 a |
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Program Operations

The primary activities of the News Watch Project
include its news monitoring and joumalist education
programs and publications (the News Warch Project
Journal and a Web site). The News Warch Project
Journal, a quarterly, publishes indepth analyses
and multi-cultural insights into the news-gathering
process. Past journal issues have included a look
at the disproportionate representation of blacks

in stories, headlines, and photographs about the
poor. The Web site provides a forum for discus-
sion and analysis of stories that perpetuate stereo-
types of people of color. lesbians. and gay men;

a style guide; and back issues of the News Warch
Journal. Project staff also provide training on
news content analysis to journalists, journalism

educators, and community activists.

Outcomes

The News Watch Project has been a leading force
in bringing together journalists, editors, journal-
ism educators, and community activists to talk
about diversity in news content as well as in
newsrooms. On average, Project staff reccive
about four requests for spcakers each month.

A listserv has been established to facilitate dia-
logue among journalists on news coverage issues.
Several colleges and universitics, including the
University of Missouri-Columbia. have incorpo-
rated the Project’s journal and Web site into their

journalism curriculums.

Reconcilia
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News Watch con-
tintes to expaid
its dialogue with

journalists about
news coverage of

people of color. It
is only through
engaging each
other on these
issues that we can
develop more
fair and accurate

news niedia,

Judy Gerber




Publicolor makes

lasting change by

cugendering a new
sense of pride and
ownership through
the school transfor-
mations: Morale is
up, grafliti is vastly
reduced, connmuni-
ties exist where none

Dhad taken root.

Publicolor
New York, New York

Contact(s)

Ruth Lande Shuman, President and
Founder, 212-722-2448

Purpose

To train youth volunteer painters how
to use the power of color to transform
public spaces.

Background

Publicolor is a nonprofit organization that organ-
izes volunteer youth painters to use the power of
color to transform public spaces. concentrating on
dilapidated urban schools. Publicolor was found-
ed by industrial designer Ruth Lande Shuman to
encourage young people in their education and to
develop their job skills by training them as com-
munity painters. Through Publicolor, dismal pub-
lic spaces are transformed into places of hope and
positive energy with a culwural influence. Program
participants come from many backgrounds, includ-
ing Asian, Hispanic, African, Caribbean, and
European. In July 1997, Publicolor won a contract
with the New York City Board of Education to
transform 15 schools, with $15,000 for each school.

Program Operations

Publicolor organizes students, teachers, parents,
and community members in paint clubs at each
school. Through discussion and design training,

clubs are taught how to transform their schools

into positive and inviting places through the imag-
inative use of color. Club members select colors
that will celebrate the diversity represented in
their schools. Groups meet after school and on
Saturdays for 8 1o 12 weeks Lo prime and paint

hallways, stairwells, cafeterias, and entrance halls.

During this time, members of the paint clubs
develop potentially marketable skills by leaming
strong work habits, leadership, the value of col-
laboration, and how to paint like professionals.
After the original assignment, paint club members
continue to hone their skills on Saturday paint
projects in community centers, homeless shelters,
and medical facilities in their neighborhoods.
Corporate and community volunteers painting
alongside students act as mentors.

Outcomes

A recent evaluation by the Bank Street College

of Education in New York City notes that students
feel safer in schools transformed by Publicolor,
incidents of graffiti are reduced, and the rise in
morale leads to improved attendance. According
to feedback from school administrators, some
significant transformations take place inside
schools participating with Publicolor. The vibrant
and posilive environment created by Publicolor
leads o an improved attitude for both students
and teachers alike, and a sense of pride and own-
ership appears to develop. The rise in self-esteem
observed in paint club members who begin and
end a project together leads Publicolor to conclude
that “color, community, commitment. and comple-

tion” is a formula for success.



- .

Television Race Initiative

San Francisco, California

N

Ellen Schneider, Executive Director,

Contact(s)
415-553-2841

\!
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To harness the power of televised storytelling - :
to focus sustained community dialogue and
problem solving on race relations.

Purpose

F()
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Background

The Television Race Initiative (TRI) is a media
effort designed to stimulate and sustain communi-
ty dialogue on issues of race relations through a
“vinual link" of high-profile, documentary films
on the Public Broadcasting Service (PBS).
Recognizing that most people find race difficult
to talk about. TRI builds relationships with com-
munity coalitions dedicated to solving race rela-

tions problems.

Program Operations

During 1998 through 2000, high-profile. provoca-
tive programs that deal with race will air national-
ly on PBS. TRI builds audiences and magnifies
the impact of each broadcast by creating a context
for discussion and activities, such as hosting
viewer and dialogue groups in conjunction with
the programs. linking media stories 10 programs;
and, most importantly, supporting opportunities to
sustain citizen coalitions over time. Through rig-
orous support and ongoing technical assistance,
TRI encourages these coalitions to use the broad-
casts to support their particular objectives, such
as recruitment, public policy campaigns, alliance
building, media outreach, and dialoguc.

TRI partners include national non-profit organiza-

tions. local and national media, public television

o Racial
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stations, community groups, interfaith networks,
businesses, and educational institutions. Based on
local needs assessments and shaped by community
members, TRI is an innovative tool for organizers
to incrcase community problem-solving activities
and stimulate race-related dialogue. Customized
activities, designed by public television stations
in collaboration with community groups, are
focused in five pilot cities: Baltimore, Boston,
Minncapolis/St. Paul, Raleigh/Durham, and San
Francisco. Ralcigh/Durham will use the broadcasts
to foster guided dialogue around rapidly changing
local demographics. San Francisco plans to use
the broadcasts as “hooks™ to inspire better media
coverage and analysis of pressing concerns.
Baltimore will organize broadcast-driven inter-
faith activities that request places of worship to
use storytelling as a vehicle for community build-
ing. Each telcvision program will invite viewers
to events, sncak previcws. and other public
forums to encourage long-term, race-related coali-
tion building. At a recent cvent at Grace Cathedral
in San Francisco, approximately 250 people

viewed and discussed the societal implications of

Macky Alston’s moving (ilm Family Name, a

poignant scarch for links between white and black
familics in North Carolina that share the same last -

namc and his discovery that his white, slavc-own-

ing family was related to black, former slaves.
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It takes significant
time to build
commnunity part-
nerships. These
partnerships,
however, play

a significant role
on how media—
public ielevision
in particular—
can play a sup-
portive vole in the
effort to find and
promote solutions

on race relations.

Ellen Schucider

Executive Director
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Television Race Initiative
(continued)

Outcomes

TRI is a multi-year experiment designed Lo be a
replicable model long after the actual implementa-
tion. Thorough evaluation is a cornerstone of the
project. Immediately after each broadcast. exhaus-
tive interviews are conducted with a full range of
participants, from station outreach staff to direc-
tors of national organizations. from community
activists to filmmakers. Currently, evaluators
experienced in both media practices and commu-
nity-based models are surveying partner groups to
determine. for example, if TRI enriched their edu-
cational services, increased their access to local
media sources, fostered new relationships, or

helped sustain community involvement. Current

and future TRI programs will be accessible 1o vir-
tually all Americans. Nationally, audiences will
benefit from a multi-dimensional, diverse **vinual
series” of ideas. perspectives. and voices. In the
five pilot cities, the programming provides inter-
racial community coalitions with a media 100l that
supports their educational goals. In the future.
TRI will be evaluated to explore the potential of
storytelling on television as a tool to foster civic
engagement. TRI also will serve to support the
development of a new media model that can be
extended and replicated. The Initiative is being
closely monitored by TRI funders such as the
Ford Foundation, the MacArthur Foundation.

and the Corporation tor Public Broadcasting.

(_)



UNITY: Journalists of Color, Inc.

Arlington, Virginia

Walt Swanston, Executive Director,
703-841-9099

Contact(s)

To advance the coverage, increase the num-
ber, and promote leadership of journalists of
color as well as to ensure inclusion of people

of color in the discussions and decisions regard- |
ing diversity issues within the news industry. g

Purpose

~

()

Background

UNITY's foundation was forged by Will Sutton,
an African-American reporter, and Juan Gonzales,
a Puerto Rican reporter, who realized they shared
common issues as joumnalists of color. What began
as a serics of coalition-building mectings blos-
somed into a national, multi-ethnic movement of
journalists who were committed to making the
news industry more representative of the commu-
nities it serves. In 1994, more than 6.000 journal-
ists converged in Atlanta for UNITY '94 to begin
working together to promote diversity issues in
the media.

In January 1998, UNITY '94’s board of directors
voted 1o shift the organization’s focus and change its
name. The new organization. UNITY: Journalists
of Color, Inc., is a powerful strategic alliance of
journalists of color acting as a force for positive
change in the fast-changing global news industry.
This alliance includes the National Association of
Black Journalists, the Native American Journalists
Association, the Asian American Journalists
Association, and the National Association of

Hispanic Journalists.

o Roac

Program Operations

UNITY 94 fulfilled the promise that journalists
of different backgrounds could work together to
rcach a common goal. For the journalists who
attended UNITY '94, the convention introduced
ncw ways of thinking and solving problems that
included diverse perspectives. UNITY "94 also
allowed journalists to learn about one another’s
cultures and gave participants a sense of the
combined power of journalists of color.

UNITY sponsors town hall meetings to get
reporters and editors into communities of color.
UNITY also supports News Watch, a national
news-monitoring campaign. News Watch publish-
es a quarterly bulletin and has a Web site that
cxamine how the ncws media cover people of
color and gays and lesbians.

Leading up to the 1999 convention, UNITY
members will work with the chapters of the four
minority journalist associations to help them
improve news coverage in communitics of color
and teach those who are not journalists about carecr
options in the news industry. Moreover, the 1999
convention will present 60 to 70 workshops to

VZINVDOUO

Unity, like

democracy, is

hard work.

N O |

Balaucing every
aspect of UNITY
by race, gender,
geographic origin,

political ideology,

print or broadcast,

was one tough
task.... Aud then
there weie ...
turf-protection
tendencies of the
Jour associations to
deal with. UNITY
was a miracle.

I still can’t belicve

we did it

Joe Rodriguez
UNITY Program
Committee Co-Chair




UNITY: Journalists of Color, Inc.

(continued)
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assist news media practitioners in improving their
professional skills. The convention will also feature
four sessions on current issues in the news and
two luncheons featuring high-profile newsmakers.
The primary goal of the UNITY '99 convention
is to inspire and motivate the Nation's media
companies to fully embrace diversity not only

in words but also through action.

Outcomes

The 1994 convention had an extraordinary impact
on how journalists of color are perceived by industry

lcaders and their colleagues. The convention was
a testament to the fact that partnerships can work
for the benefit of all. The UNITY town hall meet-
ings have been held every year since 1994 in sev-
eral cities. The UNITY 94 job fair resulted in
3,700 journalists of color being interviewed and
288 getting hired. Recruiters from companies that
had never participated in the separate associations’
job fairs attended. UNITY "99 will continue to
work to advocate a multi-cultural agenda that

promotes diversity in the news industry.
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Voices United
Miami, Florida

Contact(s)

Katie Christie, Director, 305-274—1851

Purpose

To promote cross-cultural understanding
through the arts and to empower young

people 1o cultivate solutions to community
problems and promote intercultural appreci-

ation and understanding.

Background

Voices United. formerly Peace Child Miami, was

June, that culminales in an original musical theater

production. The process begins with workshops
that focus on tcam building; conflict resolution;

created in 1989 by 17-year-old Katie Christic, a communication. leadership; development of self-

high school senior at Miami’s New World School csteem; and racial. religious, and cultural tolerance.

of the Arts. Christic believed that young people The cast decides what message it wants to convey

of different races and cultures did not get along (o its audiences. then writes the script and the music

or respect one another’s differences. She also to reflect that message. At the end of the 5-month

believed that young people faced a multitude of rehearsal process. the cast gives three performances

problems without ways to address their concems. to the public in Miami’s Ashe Auditorium and a

frec performance in the city’s Gusman Theater of

[ o B o B

To respond to thesc challenges, Christie created
Voices United to give the young people in Miami
a voice. Voices United, a nonprofit organization,
empowers young people to cultivate solutions to
community problems and promote intercultural
appreciation and understanding. Voices United
also develops forums in which young people can
share their visions and concerns using conflict

resolution principles.

Program Operations

Each year, Voices United assembles a diverse cast
of 150 young people ages 4 to 18 from more than
60 Dade County elementary schools, middle
schools, and high schools. These young people
participate in workshops and rchearsals from 10 a.m.
to 5 p.m. every Saturday, from January through

r Racial
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Performing Arts for more than 1,600 Dade County
students. To continue sharing their message, cast

members also present workshops and performanc-

es at area schools.

Outcomes

Since 1989, Voices United has included m(;re than
1,000 young people and has reached an audience

of more than 25.000 people. The project has
inspired many young people to become leaders.
Program participants have created school-based
clubs called “United Students™ in six area high
schools. Voices United also coordinates the
“Leadership Forum,” an annual 2-week summer

retreat that teaches leadership skills to young people.

Breaking down

racial barriers,
promoting
cultural diversity,
and keeping
hope alive are
what the youth
group Voices
United is all

about.

Jasmin Thompson
LParticipant




USIHESS l)ﬂS an enoruious

capacity to reach iuto the

margins of our society and to help

create opportunities for everyoe.

Jaines Autry
Whiter, poct, and
ﬁ)rmz'r Fortune 500

Seuior Vice President




American Institute of Managing Diversity
Atlanta, Georgia

Contact(s) | Sharon Parker, President, 404—302-9226

To expand human awareness of diversity
and drive the practice of diversity man-
agement by the development and dissem-
ination of knowledge.

Purpose

10 avoid waste of
hiunan potential
and the consequence
to society, 01gaiiza-
tions that intend

to euter the 21st

('L’H/III:)’ cnrironiient

prepared to achicve

their goals must

engage in the process
of managiig diversity
as a core conponent

of their work.

Background

The American Institute of Managing Diversity
(AIMD) is a 14-year-old, non-profit, public interest
organization dedicated to providing innovation,
research. education, and leadership on diversity
issues. The organization, founded in 1984 by

Dr. R. Roosevelt Thomas, helps organizations
understand the business and organizational

imperatives for managing diversity.

Program Operations

AIMD provides ongoing insights into the strategic
implementation of diversity management, identi-
fies and categorizes trends in diversity manage-
ment, and suggests new areas of research critical
to its successful application. AIMD developed and
disseminated a model for diversity management
that promotes understanding of the cultural roots
of an organization; the inclusion of diversity
management in an organization’s mission, vision,
goals, and objectives; and the creation of an envi-
ronment that values a diverse workforce. AIMD

A 1 0 1 " ‘v

has identified three key guidelines for implement-
ing a more effective approach to addressing diver-
sity issues: clarifying the bottom-line impact of
diversity and connecting diversity initiatives to
the organization’s mission and goals: ensuring
that the appropriate approach is used to achieve
the appropriate results (for example. affirmative
action to address issues of inclusion through
numerical accounting and representation, under-
standing differences for issues of interpersonal
relations, and managing diversity to focus on sys-
tems and organizational culture): and sustaining
progress through organizational change.

Outcomes

During the past 14 years, AIMD has worked
with many organizations 10 launch and sustain
diversity programs. and it has developed several
publications, including Foundations of Managing
Diversity, Diversity and Organizational Culture,

and Diversity and Action Options. AIMD is cur-

rently providing diversity training to more than 35
organizations.
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Diversity—A Passage to the Future at Xerox

Stamford, Connecticut

N

Sonya Allen, Manager, Diversity Strategy and

Contact(s)
Programs, 203-968-3875

\Y
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Continual development of a workplace in
which individuals are unencumbered by
traditional barriers, stereotypes, expecta-
tions, or restrictions.

Purpose

N U
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Background

Xerox believes that diversity can lead to increased
produclivity and crealivity in the pursuit of excel-
lence. Xcrox management views the continual
development of diversity leadership as a keystone
to building a global organization that values and
respects differences among its workers. A pluralis-
tic environment benefits both the individual and
the comporation. With the creation and provision
of an inciusive workforce Xerox belicves the full
array of workforce potential can be captured for

a competitive advantage while maximizing each
individual's potential. For the corporation, diversi-
ty boosts productivity and the botiom line. For the
individual, it results in the provision of a progres-
sive and empowering work environment in which
realizing one’s full potential is a corporate goal.
Xerox has developed a variety of programs that
promote inclusion and raise awareness of bchav-
iors surrounding all types of “isms,” including
racism, culturalism (culturally based behavior

and barriers), and classism.

Program Operations

Xerox has implemented a number of programs to
promote cultural and racial understanding and to
achicve diversity at all levels of the company. The

Balanced Workforce Strategy is a plan o review

o Racq gl

the company'’s representation of people of color
and women in each pay grade and to improve ils
recruitment of qualified individuals into arcas
where they may be underrepresented. The
Corporate Champions Program offers people of
color the opportunity to voice their concerns to
corporate officers. This program educates the
senior management on diversity issucs and creates
links within the company. Caucus groups work to
create pools of qualified, successful employees
who can rise up through the management ranks.
The groups also serve as employee advocates and

tools for education and communication.

Training and development are keys to success

for all Xerox employees. The company has
identified 23 leadership attributes as a basis for
management development. Thesc autributes also
define what is nceded for effective business lead-
ership. The Xerox Management Institute provides
traditional, classroom-based programs and devel-
ops new approaches in organizational leamning.
CEO Roundtables create opportunities for CEOs
to gain insight into the status of cultural diversity
directly from employee groups. The Roundtable
discussions serve as a communication tool for
both management and employees with regard to
the company’s diversity issucs. Work-life programs
at Xerox ensure that workers have the tools and

flcxibility they need to achicve success.

Reconcilia
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The Xerox corpo-
rate culture must
be continually
reshaped so that
Xerox and Xerox
enployees alike

obtain the full
benefits of a
workplace in
which diversiry
is cultivated,
nurtured, and

rewarded.

Paul Allaive
Chairman and CEQ

Xerox Corporation
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Diversity—A Passage to the Future at Xerox

(continued)

R

The company recognizes that many outside
factors influence work behavior and, in response.
provides programs such as a dependent care fund,
altemmative work schedules. adoption assistance,
mortgage assistance. and partial pay replacement
for Family Medical Leave Act leaves of absence.
The company also offers a childcare subsidy, a
childcare resource and referral service. an
employee assistance program, and an education
assistance program. In addition, Xerox has also
developed a toolkit tided, “Who Am I? Who Are
You? Raising Children in a Diverse World.” This
toolkit helps adults have more effective discussions
with children about issues surrounding diversity. By
working with their children, adults become more
familiar with their own autitudes about cultural
diversity. The toolkit raises cultural awareness and

sensitivity and increases appreciation of differences.

Outcomes

Xerox's efforts to improve and maintain corporite
diversity are a part of its corporate plan and are
supported by its senior management. In 1995.
Xerox received the U.S. Department of Labor
Opportunity 2000 Award for multi-faceted affir-
mative action and diversity programs. Also in
1995, Xerox was the first winner of the Perkins-
Dole National Award for Diversity and Excellence
in American Executive Management Xerox has
also been named among Hispanic magazine's
Hispanic 100 for companies with the most oppor-
tunities for Hispanics. In addition, Xerox has been
cited in the Federal Glass Ceiling Commission
reports on best practices. In 1997, Xerox worked
with other corporations. including Honeywell. to
benchmark their diversity initiatives.

Pracorioc
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Diversity Management Department,
Darden Restaurants, Inc.

Orlando, Florida

Contact(s),

Samuel E. Mathis, Jr., Vice President,
407-245-5350

Purpose

Continual development of diversity as
integral to corporate business strategy.

Background

Darden Restaurants, Inc., created a diversity man-
agement department in May 1996 to develop and
sustain a business environment that recognizes
and embraces individual differences among guests.
employees, business partners, and all others in the
community. Darden identifies progressive diversi-
ty management as critical to the ability to excel in
an increasingly diverse and dynamic marketplacc.
Darden Restaurants’ top priorities include devel-
oping diversity management competencies, linking
employee satisfaction to guest satisfaction, and
increasing local community presence. To achicve
these goals, Darden developed diversity tools,
benchmarks, and performance plans at all levels.

Program Operations

Through diversity training, employee networks,
its Community Alliance Project, and its Minority
Vendor Development Initiative, the diversity man-
agement department enhances diversity at all levels
of the Darden organization and in the communities
in which it operates. Diversity training is introduced
in leadership development, and its components
include the support of varying culwral beliefs

and practices, incrcascd support of multi-lingual

1 ]
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employees, and the utilization of work-life benefits.
These principles are applied in promotions, plan-
ning, performance reviews, and compensation
analysis. Various employee networks within the
organization represent the workforce and provide
a source of insight for both the company and its
employees. Employees in the specific networks
learn from their peers and develop leadership,
organization, and presentation skills from one
another as well as by chairing committees. The
employee networks recommend changes and
improvements. They also help Darden Restaurants,
Inc., to recruit people of color and provide cultus-
al insights to new and veteran employees.

The Community Alliance Project is sustained by
volunteer participation and financially supports
different ethnic communities through corporate
and individual memberships in chambers of com-
merce and organizations. The Minority Vendor
Development Initiative ensures the certification
of new and existing businesses that are owned by
people of color. This initiative also includes form-
ing strategic alliances with such companies and
making extended contractual arrangements to -
facilitate startups, and other mutually beneficial

arrangements.

Reconcilia

We use our diver-
sity as a strength.
We serve over 250
million meals each
year to people
from all walles of
life. 1o succeed we
Dave to wmeet or
exceed the expecta-
tion of all these

people. A diverse

workforce and the

diversity of our
guests require our
very best cffort.
Joe R. Lee

Chairman and CEO
Darden Restaurants




Diversity Management Department,

Darden Restaurants, Inc.
(continued)

Outcomes

These programs have allowed Darden Restaurants,
Inc., to establish diversity as a key part of its cor-
porate business strategy. Diversity training groups
and employee networks evaluate the effectiveness
of the corporate diversity initiatives and hélp Darden
make appropriate adjustments. The Community

Alliance Project has allowed Darden to establish a

proactive relationship with communities and organ-
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izations of color. These relationships increase

employee and guest satisfaction and generate

new hires and business. The Minority Vendor
Development Initiative allows Darden to develop
relationships with vendors of color. Darden’s
diversity management department provides eco-
nomic development support if it is needed by

businesses owned by people of color.



f o

Forum on Race
Scattle, Washington

Contact(s)

Herman L. McKinney, Vice President for
Urban Affairs, Greater Seattle Chamber of
Commerce, 206-389-7231

Purpose

To expand racial understanding through
dialogue among members of different races.

Background

The Forum on Race was created in early 1996
under the leadership of Herman McKinney of the
Urban Enterprisc Center. Greater Seattle Chamber
of Commerce. The effort is simple, yet complex:
10 begin to address issues that will differentiate how
we will behave as a society in the next millennium.
The Forum on Race sets in motion racial conver-
sations that will help people better understand one
another, thereby opening up new possibilities to

maximize the economic and social benefits for all.

Program Operations

The Forum launched It's Time to Talk, an initiative
focused on two activitics. The first component of
the program brings to the community nationally
and internationally acclaimed speakers who discuss
how race has affected their personal and professional
lives. The first of these featured former U.S. Senator
Bill Bradley. Dr. John Hope Franklin, chairman of
the Advisory Board to the President’s Initiative on
Race, spoke to an audience of 850 diverse commu-
nity members. These events are designed to bring
a large number of people together to engage in
dialogue through the question-and-answer scs-
sions with the featured speaker and through group

r Racial

discussions in reaction to the speaker’s presentation.
The Forum’s second strategy is to establish a series
of conversations in private homes. organized around
dinner groups that bring people of different races
together who may know one another in a profession-
al capacity but have never shared personal experi-
ences or perspectives or shared a meal together.
Through developing personal relationships of trust,
these dinner groups enable people to understand
one another at a deeper level and thereby explore

new avenues for working and living together.

Outcomes

More than 1,850 people have taken part in the It's
Time to Talk program. The dinner gatherings have
attracted several hundred people. with most par-
ticipants meeting again for other dinners or (o
develop community projects. Supplementing pri-
vate gatherings. a community dinner at St. Mark’s
Cathedral drew 150 persons. This large-group
setting was rated a success and, in collaboration
with Seattle’s City Council, will be followed by a
series of dinners to be held in community centers
throughout the city. The activities of the Forum on
Race have been coverced in The New York Times,
The Seattle Times, Seattle Post-Intelligence, The
Skanner, The Source, and The Wall Street Journal.

Reconcilia

Iin convinced

racisii is mug/)t.

If we can change

and modify the
view of adults,

then it will

trickle down to

the children.

Herman L. McKinney
Vice President for
Urban Affairs

Gieater Seattle
Chamber of Commerce




You can’t just live
your life through
one particular cul-
tural land. If you
do, you're 1issiing
a lot. If your view-
point is limited,
then your world
view is limited.

Lestie Sannder
Executive Director

Memphis Race Relations

and Diversity Iustitute
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Memphis Diversity Institute

Memphis, Tennessee

Contact(s)

Leslie M. Saunders, President and CEQO,
901-578-2504

Purpose

To encourage changes in behavior and
attitude among the citizens of Memphis
to achieve a better understanding of the
value of diversity.

Background

In 1993, Goals for Memphis, a non-profit organi-
zation that works to provide a vision for the city
of Memphis, sought 10 eradicate the city’s image
as one of the most racially divided cities in the
Nation. The Memphis Race Relations and
Diversity Institute was created to pursue this goal.
After 4 years of intense study and dialogue that
involved more than 200 community leaders, the
institute began its work as a provider of diversity
awareness training to organizations and business-
es in the Memphis area. It also identified the need
for the city to have forums and vehicles through
which people can discuss diversity-related issues.
In 1998, it became the Memphis Diversity Institute
(MDI), an independent, non-profit organization.

Program Operations

MDI provides five levels of training: diversity
awareness, train-the-trainer certification, organiza-
tional communications training, strategic planning
training for senior managers, and custom-designed
specialty trainings. All of the Institute’s educational
opportunities reflect a commitment to increasing
individual awareness and skills competency and
facilitating the transformation of environments
focused on promoting pluralism as the preferred
way of work and life. MDI also designs multi-
faceted organivzational and community asscssments,
dialogues, and cducational resources. To recognize

those businesses that have moved closer to achicv-

ing pluralism in their institutions. MDI has devel-
oped a certification program. Businesses are certi-
fied if they have achieved all of the following
goals: the diversity of their employees mirrors the
diversity of their customers, the diversity of their
vendors mirrors the diversity of their customers.
and their community development donations are
aimed at their customer base. In addition to certi-
fying these organizations, MDI has designed a
program Lo inform the public about businesses
that have received the certification through the
Passport to Pluralism Plan. This plan offers con-
sumers (passport holders) discounts on services

they receive from centified businesses.

Outcomes

Since beginning its research in 1993, MDI has
provided training to more than 6,500 corporate
and organizational managers representing more
than 200 local organizations. MDI's extensive
business contacts have allowed the program to
deepen its training and expand its reach. Based
on comments on evaluation forms collected after
training sessions, the Institute has begun crafting
additional courses to meet the needs of area
organizations. As of January 1. 1999, MDI

will offer an 11-course curriculum to participants
outside the Mcmphis business community. The
Institute was recognized by the International
Labor Organization as onc of the wp 20 diversily

initiatives in the Nation.

Practic



Project Change
Albuquerque, New Mexico; El Paso, Texas;

Valdosta, Georgia; and Knoxville, Tennessee

V N

Contac t ( s ) Shirley Strong, Executive Director (San
Francisco), 415-561—4880

N

To reduce racial prejudice and institutional

Purpose
racism and improve race relations.
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Background

Project Change began in 1991 as a community-
driven, anti-racism initiative in locations where
Levi Strauss & Co. had facility locations.
Albuquerque, New Mexico, El Paso, Texas, and
Valdosta, Georgia, were chosen as initial sites; the
project was expanded to Knoxville in 1993. It
identified three major priorities: equitable access
to credit and capital, educational equity in public
schools, and halc crimes prevention. In 1997,
Project Change became a program of The Tides
Center, a non-profit organization supporting the
development of innovative social justice pro-
grams. Project Change is the only multi-racial,
community-based, anti-racism program sponsored
by a corporate foundation and has been widely
recognized for its successful community impact.

Program Operations

The Project Change approach has five steps: assem-
ble a diverse coalition of local citizens committed
to improving race relations in their community
and building trust across racial and ethnic lines;
assess such local conditions as community history,
employment statistics, education, and lending
practices; educatc the public about institutional

racism by cngaging local residents and community

r Racial

leaders in examining problems that center on race;
advocate positive changes in institutional policy
and practice with targeted programs that encour-
age partnerships among diverse groups: and eval-
uvate and share the lessons leamned in local Project
Change communities to encourage collaboration
in the fight against racism elsewhere.

In Albuquerque, Project Change has established

a strategic collaboration with the University of
New Mexico (UNM) by creating the Project
Change Fair Lending Center in partnership with
the Institute for Public Law, the public service
arm of the UNM law school. The Valdosta office
has created a banking coalition to help disadvan-
taged people of color obtain home mortgages and
access other bank services. The Knoxville and El
Paso offices are providing leadership in communi-
ty hate crime prevention in partnership with local
law enforcement agencies.

Outcomes

Levi Strauss and Project Change have received a

number of national and regional awards, including _'_}.

the inaugural Ron Brown Award for outstanding
community-based programs; the League of Women
Voter’s Vision Award for commitment to creating
communities of inclusion; and in Valdosta, the J.C.
Penney Golden Rule Award for Civic Volunteerism.

Reconcilia
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in business and
governet.

We've been too
timid to put the
R-word—racisin—
o1 our agenda for
social change.
Robert D. Hass

Chaivman and CEO
Levi Strauss & Co.




We the People @ IBM
North Tarrytown, New York

J.T. Childs, Jr., Vice President, Global
Workforce Diversity, International
Business Machines, 904-332-2280

Contact(s)

To promote workplace diversity and
maintain an environment that fosters
opportunities for all employees.

Purpose

Consitmiers mist
be able to look in ar

the 1BM conmpany

and see people like

them. If our con-
sumers understand
that people like them
are 1espected bere,
they will view us

as a place worthy
of spending their
hard-earned dollars.
J.T. (Ted) Childs, Jr.
Director of Workforce

Diversity
IBM

Background

The Intemational Business Machines (IBM)
Corporation has long regarded diversity in the
workplace as an imponant element in a changing
business environment. Diversity at IBM means
welcoming all people to the workplace without
regard for factors unrelated to job performance.
IBM’s appreciation of a diverse workforce stems
from the basic belief that diversity provides the
company access 1o talent that springs from many
different places and allows IBM to undersiand
and better serve an increasingly diverse customer
base. In addition to promoting and sponsoring
educational programs that contribute to diversity
and opportunities for people of color, IBM recog-
nizes the buying power of its diverse constituen-
cies and seeks to strengthen and benefit from its
corporate diversity. To address the complex issues
associated with diversity in the workplace and
marketplace, IBM relies on employees to advise
the company on perceived barriers (o advance-
ment and their views of how best 10 serve their
respective constituency as customers.

Program Operations

On July 14, 1995, IBM convened eight workforce
diversity exccutive task forces representing Asian
Pacific Americans, blacks, Hispanics, Amcrican
Indian and Alaska Natives. gay men and lesbians,
people with disabilitics, white men. and women.
Each task foree is chaired by an exccutive who is

also a member of the constituency represented by
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the group. These task forces were initially asked to
consider how to make the particular constituency
feel welcome and valued at IBM. what IBM and
the constituency members can do to maximize
their productivity, and what IBM can do to maxi-
mize business opportunities through the buying
decisions made by a particular consl.ifuency. The
task forces continue to discuss and study possible
partnerships between community organizations
and IBM. Through its intemal diversity training
program, IBM teaches employees how to respect
and value those who are different and why this
practice is important. These programs, along with
26 worldwide diversity councils first established in
1992 within the IBM structure, help all employees
realize their potential and make substantial contri-
butions to corporate success. IBM’s global work-
force diversity council identified five issues to

be addressed by each geographic region: cultural
awareness and acceptance, rhulLi-lingualism, diver-
sity of the management team, the advancement of
women, and workplace flexibility and balance.
These issues affect IBM’s day-to-day workplace,
cross all borders, and have an impact on business.

Outcomes

As of 1998, people of color represented 14
percent of 1IBM’s management. As a result of
the success at providing employce opportunitics.
IBM’s commitment to workforee diversity has
been recognized by many independent organiza-

tions and publications.

Pracrtoic
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If_you plant for a year, plant a seed.
If for 10 years, plant a tree. If for
100 years, teach the people. When you sow

a seed once, you will reap a single harvest.

When you teach the people, you will reap

100 harvests.

Ruan Chung

Wiiter

Educatior




Center for Applied Linguistics:
Program in Language and Public Policy

Washington, D.C.

Contact(s)

Dr. Donna Christian, President
202-362-0700

Purpose

To conduct research on and educate
the public about educational, cultural,
and social concerns where language is
a decisive factor.
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Background

Since 1959, the Center for Applied Linguistics
(CAL) has combined a wide range of basic and
applied research with the delivery of services and
dissemination of information related 1o language
issues among people of color. Through its Language
and Public Policy Program, CAL addresses con-
temporary policy and social concerns. Since 1974,
CAL has operated the federally funded Educational
Resources Information Center on Languages and
Linguistics (ERIC). covering English as a Second
Language (ESL) education, bilingual education,
foreign language education, and linguistics. The
Refugee Service Center at CAL has assisted over-
seas refugee camps and resettlement sites in the
United States since 1975. In 1989, the Adjunct
ERIC Clearinghouse on ESL Literacy Education
was created, entrusted to CAL, and devoted to
adult ESL literacy issues.

Program Operations

CAL has pioneered studies on language sitwations in
the United States and around the world, where race,
ethnic group, socioeconomic status, and other factors
interact with patterns of language differences. The
Program in Language and Public Policy focuses on
the education sector and examines the linguistic
challenges created by cthnic and culiral diversity.
Its studies on “African American Vemnacular English™
and other vernacular English varicties have ground-
cd the investigation of the role of language diller-
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ences in the development of literacy skills and other
critical areas in education and the workplace. In
response o the recent controversy about Ebonics.
CAL worked with Howard University to establish
the Coalition on Language Diversity Education. a
network of national and educational organizations.
It also compiled basic information about language
variation and Ebonics for dissemination to partici-
pants in the debate. Current studies on the education
of English language leamers focus on a two-way
model of bilingual education for Hispanic and white
students, where all students in a classroom receive
instruction in both Spanish and English. This model
also includes implementation of academic standards
in culturally and linguistically diverse schools and
educational programs for immigrant students in
secondary schools.

Outcomes

For more than 40 years, CAL has affected many
sectors challenged by linguistic and cultural diver-
sity. CAL provides critical bilingual resources 10
immigrants on topics such as home ownership and
health care. By working with community-based
organizations. CAL compiled information on how
o improve the quality of teaching in linguistically
and culturally diverse schools and published these
findings in Teaching Tips. With this rescarch and
findings from swdies on Ebonics and bilingual edu-
cation, CAL has educated the public about commeon

mispereeplions of race. cthnicity. and culture.

Pracororic



Central and South Florida Higher

Education Diversity Coalition
Miami, Florida

Contact ( s ) Fran Freeman, Project Director (Miami
office), 305-899-3040

To highlight the valuable role that
institutions of higher education can
play in dialogues on race relations.

Purpose

Background

The Central and South Florida Higher Education

Diversity Coalition is made up of 11 colleges and
universities the State committed to incorporating

diversity programs throughout their campus activ-
itics. The group was initiated by Barry University,
1 of 15 U.S. Roman Catholic colleges and univer-
sitics that have an enrollment that is more than 50

percent people of color.

The composition of the Central and South

Florida Higher Education Diversity Coalition

is itself diverse. It includes historically black
institutions. rcligious schools, commuter schools,
2-year colleges, and traditionally large universitics.
In addition to Barry University, the coalition mem-
bers are St. Thomas University, the University of
Miami, Bethune-Cookman College, St. Leo College,
Florida International University, Florida Memorial
College, Miami-Dade Community College, Nova
Southeastern College, Paim Beach Atlantic
College, and the University of Central Florida.

Program Operations

Barry University received a year-long planning
grant from the Ford Foundation to develop new
maodels for on-campus and off-campus diversity
programs. As a result, two ncw approaches to

diversity programming emerged. With a second

r Racial

grant from the Ford Foundation for seed imple-
mentation, the on-campus model is being tested
at Barry University. and the off-campus model is
being tested by the coalition.

Outcomes

Unlike tangible outcomes in other programs. the
outcome of the off-campus model was to find and
test new approaches 10 diversity as a regional
issue in which higher education institutions are
important stakeholders. To maximize the contribu-
tion and impact of higher education in addressing
regional diversity issues, the 11 coalition institutions
arc nol attempting joint programming but are con-

ducting selected diversity initiatives simultaneously.

Early consensus was reached by members of the
coalition that “service lcamning,” which integrates
community activity and acadcmic study, offers an
extremely promising vehicle for teaching students
about race relations. Second, diversity awareness
training coupled with service learning can
increase student understanding of how race and
culture affect the subjects they are studying.

Aftcr examining diversity issucs in Florida, coali-
tion members targeted for their first service lcam-
ing program thosc adults marginalized by their
nced for literacy. gencral cquivalency diploma
(GED), English as a Sccond Language (ESL).

and/or citizenship preparation. To pilot-test the

Reconcilia

This program has

shown e the

potential for

changing lives.
Results have been
so tnnnediate and,
coisequently, so
rewarding. For me,
it has opened up a
whole new world
of possibilities.

It has given me
unexpected insight
o people from
other backgronnds

and cultures.

Luides M. Padron
Barry University
Undergraduate
Education Major




Central and South Florida Higher
Education Diversity Coalition

(continued)

project, 6 faculty members from each institution
were asked to use this service learning objective in
one or two of their courses and invite at least 20
students to participate. As a result, in September
college students began providing assistance to sites
and agencies that deliver adult basic education serv-
ices in Miami, Orlando, Tampa. and Daytona Beach.
It is anticipated that increased understanding among
student and adult participants from different back-
grounds will be a significant accomplishment of
the program. The coalition has been assisted by
the Miami-Dade County School Board and the
Miami office of the U.S. Department of Labor.

Because of the coalition, Florida was one of two
States selected for a statewide poll on public atti-
tudes toward diversity in higher education; the first
poll of students on this subject was conducted on

coalition campuses. In fall 1998, the coalition
participated in the Racial Legacies and Learning
project of the Association of American Colleges
and Universities. At all 11 campuses, campus/
community dialogues on race and other diversity
programs were held as part of this national iniua-
uve to foster learning and dialogue about
America’s racial legacies and promote opportuni-

ties for racial reconciliation.

The coalition is proving to be an important vehi-
cle through which a variety of public and privaw
diversity programs can reach interested constituen-
cies on college and university campuses. Future
plans include the development of performance
benchmarks and outcomes that can be measured.

reported, and replicated.



Common Bonds Diversity Training

Austin, Texas

Elena Vela, Administrative Supervisor,

Contact(s)
512—414-1561

To promote mutual respect, appreciation of
differences, and the value of common bonds *

among all people.

Purpose

f o

Background

In 1995, children of color accounted for 59 per-
cent of the student population in the Austin. Texas,
school district. As a result of this growing student
diversity. the Austin Independent School District
acknowledged an urgent need for teachers, coun-
selors. administrators, and other district employees
lo acquire new techniques and skills to enable them
to work more effectively with the students they
were serving. To address this necd, James Fox,
the Superintendent of Schools from 1995-96,
launched a chalienging staff development initia-
tive. Common Bonds Diversity Training (Common
Bonds) was established through the coordinated
efforts of the Austin Independent School District
and the University of Texas.

Program Operations

In 1996, the Austin School District selected an
administrative supervisor to provide leadership
and training for the Common Bonds project. Each
district school was required to create a tcam of
trainers composed of threc employees, one admin-
istrator, one counsclor, and one teacher. The tcams
were trained at Common Bonds Profcssional
Development Academy using the “train the train-
er’” modcel. Once the training was completed. it
was the responsibility of the leams o educate

the remaining staff at their home schools. To
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assist the tcams in recreating the trainings at their
basc institutions. each tcam was provided with a
diversity module kit, which included a script and

support materials.

Currently, the training program focuses on three
arcas—personal awareness, the value of ethnic
diversity, and communication—to increase cultural
sensitivity and create personal awareness of stereo-
typing. prejudice. and bias. The staff begins each
training session by creating a safe and confidential
cnvironment where personal thoughts, feclings,
and actions on diversity are vicwed as the natural
result of powerful social and psychological forces.
This honest and open discussion is necessary to
identify the underlying biases each participant holds.
All training modules rely on activity-based discov-
ery methods rather than on lecture-based explo-
ration. Each session lasts approximately 3 hours.

Outcomes

Common Bonds has trained 291 educators 10 be
future trainers in the Austin Independent School
District. Those trained have in turn taught 5.291
faculty and staff members. In addition, the '
Professional Development Academy has trained
500 noncampus school district stafl members.
Moreover, as a result of this movement, a dis-
trictwide, multi-cultural curriculum task force has

been formed to implement diversity issues in the

Reconcilia

As teachers,
counsclors,
adininistrators,
and other enploy-
ces leari personal
awareness aind
communication
skills, they are
better able to
understand, to
value, to teach,
and to cumpower

cach individual

regardless of race,

colon, creed, or

national origin.

Elena Vela
Administrative
Supervisor, Common
Bounds Professional
Development Acadenty




Common Bonds Diversity Training

(continued)

curriculum. Another outcome of this program
was the development of a community-diversity
partnership between Common Bonds and the
KLRU-TV (the local PBS altiliate) Journey
Project. As a result, the partners have piloted a

program in seven kindergarten through third grade

elementary schools. Outreach efforts include
presentations o the League of Women Voters of
Texas, Texas Stalf Development Conference, and
University of Texas preservice teachers and pre-
service administrators. A fourth module is being

developed that will focus on conflict resolution.

Practice



Cradleboard Teaching Project
Kapaa, Hawaii

Contact(s) | Buffy Sainte-Marie, Founder, 808-822-3111

To nurture the self-esteem of both American
Indian and non-American Indian children by
improving cultural awareness and relations.

Purpose

f o

Background

In 1986, a fifth grade teacher in Hawaii was con-
cerned because she did not have a teaching unit
that reflected the history and culture of American
Indians in her curriculum. She sought the assistance
of Buffy Saintc-Maric, who was also a teacher, to
develop an American Indian curriculum unit. Sainte-
Marie first developed a 7-page unit for the fifth
grade teacher, then expanded the material into a
43-page curriculum unit that could be used for all
grades. This work represented the founding of the
Cradleboard Teaching Project, which has expand-
ed beyond curriculum development to become a
mcchanism through which American Indian and
non-American Indian students from around the

country can exchange ideas about their cultures.

Program Operations

The Cradleboard Teaching Project created a cur-
riculum about American Indians that meets the
national standards in five core subjects. The program
pairs American Indian schools with non-American
Indian schools nationwide, and provides the curricu-
lum, face-to-face conferences, live chat, and live
video conferencing to 33 classes in participating
States. The American Indian schools represent
various tribes, including: Cocur D’ Alene, Cree,
Mcnomince, Mohawk, Ojibwe, and Quinault. In
addition to these schools. there is a multi-tribal,

Amecnican Indian prep school that also participates
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in the program. Once schools have become a part
of the project, the non-American Indian students
and teachers take tests to measure their baseline
knowledge of American Indian history and culture.
In addition, all student participants prepare self-
identity videos and other materials to communicate
knowledge and increase understanding of their

individual culwres.

The Cradleboard Teaching Project has two phases.
During Phase 1. teachers implement the Cradleboard
National Curriculum, designed to provide American
Indian perspectives on various subjects while sup-
plementing national standards in geography. social
studies. history. science, and music. During Phase
11, called Interactive Cultural Partnering, the students
exchange their videos and materials to develop a
sense of a collective culwral identity. Students
also have access to the Internet; students through-
out the country communicate with one another

about their cultures and histories.

Outcomes

The program has raised the level of skill in online
computer networking among participating children

(both American Indian and non-American Indian) ;

by 41 percent. The Cradicboard Teaching Project
is currently developing lesson plans for the National
Museum of the American Indian that will tcach
muscum visitors about the tribal objects and artifacts

in its collections.

Reconcilia
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Cultural Diversity in Education Program
Champaign, Illinois

Contact(s) I Pauline Kayes, Director, 217-351-2541

To instruct educators in Illinois on the
importance of indusive classrooms and
promote the success of and achievement
by culturally diverse students.

Purpose

Background

In the early 1990s, because of the disproportionate
retention and graduation rates of black and Launo
students attending community colleges and uni-
versities, the Illinois Board of Higher Education
recommended that the State’s colleges and univer-
sities address these issues. The board also suggested
that the schools should evaluate whether educators
were effectively prepared to teach a diverse student
population. As a result, the Illinois Board of Higher
Education, the Prairie Higher Education Consortium,
and Parkland College developed the Cultural
Diversity in Education Program (CDEP). The
program focuses on the assessment, evaluation,
and transformation of the “10tal educational envi-
ronment” of elementary schools, middle schools.
high schools, and colleges. Participating faculty.
administrators, and staff develop pedagogics,
curriculums, policies, and services that suppont

a diverse student population.

Program Operations

The Cultural Diversity in Education Program
sponsors conferences, institules, symposiums,
"and workshops for faculty and staff from kinder-
garten to grade 12 schools, community colleges,
and universities. Two CDEP trainers visit the

schools and work with a group of 3040 staff

and faculty members. Trainers guide educators
and staff through a series of six 3-hour workshops
tiled: “An Overview of Diversity Work, Issues.
and Concerns in Education.” “Understanding How
Our Biases. Assumptions, and Stereotypes Impact
Educational Climate and Achievement.” “Creating
Inclusive Educational Communities for Culturally
Diverse and Minority Students,” “The Hidden
Curriculum: Causes and Effects of Intercultural
Conflict in the Classroom,” “The Chilly Climate
in the Classroom: Creating Inclusive Classroors.™
and “The Chilly Climate Ouiside The Classroom:
Creating Inclusive Swudent Support Systems.” The
trainers prepare paricipants to facilitate workshops
for their peers. The trainers generally retumn each
year to work with a new group of faculty and sudf.

Outcomes

Over the past 6 years, the Cultural Diversity in
Education Program has worked with more than
1.000 faculty members, administrators, and staft
from both urban and rural colleges. CDEP is cur-
rently evaluating the effectiveness of the program.
To foster ongoing dialogue among Ilinois educators
who have been through the program, CDEP has
created the Illinois Diversity Web site.

Practic
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Exemplary Multicultural

Practices in Rural Education
Toppenish, Washington

Contact(s)

Dr. Randie Gottlieb, Project Coordinator,
509—454-3662

Purpose

To bring together educators, students,
parents, and community members in a
collaborative network to encourage positive
multi-cultural change.

Background

Because of the growing diversity on the original
homelands of the Yakama Tribc. communitics

of the Yakima Valley have found themselves
increasingly polarized around issues of immigra-
tion, affirmative action, criminal justice, school
reform. bilingual education, and similar contro-
versics. This climate of blame and mistrust spilled
into Yakima schools to intensify ethnic and racial

tensions on school grounds.

In 1989, Kansas State University received a grant
from the Ford Foundation to develop a program
that would address thesc racial tensions and equity
issucs for students in kindergarten through 12th
grade. As a result of this grant, the university
developed the Exemplary Multicultural Practices
in Rural Education (EMPIRE) program, a consor-
tium of 13 elementary schools and secondary
schools within the Yakima region, whose goal

is to build a collaborative network to encourage
multi-cultural change. EMPIRE promotes positive
race relations and an appreciation for ethnic and
cultural differences and encourages schools to
develop learning environments where children

of all backgrounds can be successful.

Program Operations

With support from EMPIRE’s board of advisers,
cach of the 13 schools designs and carries out its
own project based on local resources and needs.
EMPIRE schools plan a varicty of programs and
activities with emphasis on staff development, stu-
dent awareness. parent involvement. and improve-
ment of curriculum and instruction. The program
trains teachers in cooperative lcaming and other
inclusive instructional strategics; it invites tribal
elders to spcak with students and faculty and revis-
es curriculums to include multiple perspectives. It
also conducts classroom discussions on prejudice,
stereotyping, and discrimination. Furthermore,
student leaders are trained in multi-cultural aware-
ness and conflict resolution techniques. Using art
as a medium for change, EMPIRE conducts theater
workshops, assisting students in producing plays
that center around the topics of stereotyping and
gangs. In addition to these projects, EMPIRE has
transformed a school library into a tutorial learning
center for at-risk students; has purchased booics,
tapes, and videos with multi-cultural themes for
inservice and classroom usc; and has translated
school handbooks so all parcnts can be involved

in their children's education.

Reconcilia
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Exemplary Multicultural

Practices in Rural Education

(continued)

In an effort to build community within the Yakima
region, the program hosts powwows and *“Heritage
Days.” which cclebrate the American Indian her-
itage. and sponsors community service projects.
multi-cultural dances, fairs, and athletic events.
These activities focus on learning about and
appreciating other cultures as well as one’s own,
and are based on the premise that people can best
learn to respect other cultures when they first

respect their own.

Outcomes

The original EMPIRE consortium of 4 schools in
the Yakima region has grown to 13 since 198Y.
with plans to expand to 20 schools in fall 1998.
EMPIRE has been featured in several publica-
tions, including A Maner of Spirit. published by
the Intercommunity Peace and Justice Center.
Since 1991, EMPIRE has held twa conferences
per year. a fall planning retreat at which EMPIRE
teams develop their annual action plans, and a
spring multi-cultural conference open to the entire
community. EMPIRE schools report that academ-
ic achiecvement has risen, discipline referrals have
declined, parental involvement has tripled, and

community relations have improved.



Facing History and Ourselves

Brookline, Massachusetts

Contact(s) | 617-232-1595

To teach the dangers of indifference and the
value of civility to middle school and high
school students.

Purpose

Background

Facing History and Ourselves was founded 22 years
ago by two Brookline, Massachusetts, middle school
teachers who developed a model for teacher educa-
tion that linked history to the moral questions ado-
lescents confront in their daily lives. Facing History
currently is a far-reaching program with projects in
Los Angeles, Chicago, New York, and Memphis.
Through this national educational organization, mid-
dle school and high school students lcarn about the
dangers of indifference to events occurring in society
and the value of making moral and ethical choices.

Program Operations

The value of moral decisionmaking is taught by
examining the policies and individual choices
that resulted in the genocide of millions of Jews
and others during the Holocaust. Through the
study of the Holocaust and other historical events,
students confront the complexities of history in
ways that promote critical and creative thinking.
Such thinking, in tum, empowers students to face
the challenges before them as well as the opportu-
nities they have for creating positive change.
Students express ideas through art, music, and
creative writing as well as through Internet dis-
cussions with students across the United States
and throughout the world.

In addition 1o its work with students. Facing History
and Oursclves provides tcachers with profcssional
development opportunitics through workshops,
seminars. and institutes. Teachers who participate

in these programs have access 1o followup support
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from Facing History’s regional offices, including
speakers. videotapes, and periodicals. Facing History
also publishes a pimary resource book, Facing
History and Ourselves: Holocaust and Human
Behavior Resource Book. 10 help teachers imple-
ment the Facing History program in their class-
rooms. Moreover, the program provides onsite
classroom support and offers consulting for restruc-
wring schools, implementing community-school

connections, and improving classroom practices.

Outcomes

Since its start 22 ycars ago. Facing History and
Ourselves has greatly expanded. The program
currently reaches 800,000 students and 19,000
teachers each year: in 1997. the program trained
1,500 educators. Facing History includes a police
training project that educates police recruits on racial
issues and moral decision making. It also has cre-
ated study guides for multi-cultural literature in a
combined effort with Boston-based Voices of Love
and Freedom, a multi-cultural education program.
Moreover, Facing History has reached out to
teacher’s colleges to educate students before they
begin teaching. Currently, Facing History is work-
ing with Harvard University on a seminar led by -
Carol Gilligan, a professor and the author of In

a Different Voice, a book on the development of
adolescent girls. In its efforts to rcach morc students
and tcachers, Facing History has expanded its pro-
gram to Europe. Additionally. for the past 11 ycars
now, Facing History and Ourselves has cosponsored
an annual conference on human nights and justice.

Last yecar’s cvent drew more than 400 people.

Reconcilia
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Excellent and

impressive faculty

developrient
mistitite; a very
valuable expericuce.
Dv. Debovaly Haskins

Psychology Department
Loyola College

Faculty Development Institute on
Curriculum Infusion, Loyola College

Baltimore, Maryland

Contact(s)

Dr. Pamela Paul, Director of
Multi-cultural Affairs, 410-617-5138

Purpose

To provide support to faculty members
who wish to introduce multi-culwural

perspectives into specific courses.

Background

According to Loyola College’s mission and goals
statement of 1989, “a Loyola graduate will be sen-
sitive to racial and culwral diversity and dedicated
to the service of others.” In 1993, the College
Council affirmed this goal by approving the “Plan
for Diversity,” which details the need for greater
attention to diversity in Loyola’s academic cur-
riculums. Without denying the imponance of the
Western tradition. the 1993 plan urges the devel-
opment of courses that enhance students’ aware-
ness of their relationships to others. The plan also
seeks to prepare students for the reality of the
increasingly diverse world in which they will live
and work. The Faculty Development Institute on
Curriculum Infusion constitutes an important step
toward increasing diversity in the college’s academ-
ic curriculums. The institute is modeled after the
Association of American Colleges and Universities’
faculty development curriculum transformation insti-
ties, titled “Boundaries and Borderlands: A Search
for Recognition and Community in America.”

Program Operations

The institute provides faculty with the knowledge,
resources, and skills needed to transform their
courses and teaching methods 1o fully meet Loyola’s
goal of preparing students to lead and serve in a

diverse and changing world. The institute typically
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runs for 3—4 weeks and consists of nine seminars
conducted by a nationally recognized expert. The
seminars begin with a 1-hour formal presentation,
followed by a 4- to S-hour experiential session in
which faculty members leam through discussion
of assigned readings, exploration of issues, and
skills practice. The institute also includes one sem-
inar on pedagogy. which lasts three to four sessions
and allows faculty members to teach material from
a multi-cultural perspective and receive feedback
from colleagues. Faculty members who participate
in the institute are expected to revise or develop

a course in which multi-cultural scholarship is
infused and complete at least one presentation 1o
other faculty members on campus reflecting what
they have learned. Faculty members also teach the
transformed course at least once in the 2 years
following the institute and serve as a resource

on curriculum infusion for their departments.

Outcomes

Loyola College has conducted four institutes for
its faculty, training 30 of 220 faculty members.

As a result, 30 courses have been transformed,
including 15 core courses required for all students.
The faculty members who participated in the sem-
inars have continued to foster dialogues about the
issues related to a diversified curriculum in their
departments and have promoted an inclusive cnvi-

ronment on campus.
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For Qur Children in

Urban Settings Program
Miami, Florida

Dr. S. Lee Woods, Program Director, and
Craig C. Williams, Program Coordinator,
305-919-5820

Contact(s)

To increase and foster the recruitment and
retention of teachers of color through a
professional development school medel
preservice education program within the
Miami-Dade County Public School System.

Purpose

F 0

Background

The For Our Children in Urban Settings (FOCUS)
Program was created in 1993 as part of a collabo-
rative effort by Miami-Dade Community College,
United Teachers of Dade County, and the College
of Education at Florida International University
(FIU). The program seeks to improve the retention
and recruitment of teachers of color within Dade
County. To achieve its goal, an intensive recruit-
ment effort was launched by FIU and its partners
to recruit blacks, Bahamian-Americans, Jamaican-
Americans, Haitian-Americans, and other people
of color from the Miami area to teach in Miami's
inner-city urban schools. Initial funding came
from the James L. Knight Foundation and was
used for scholarships as well as for the professional
development of FOCUS intems and school-based
staff. FIU and Miami-Dade Community College
provided faculty and staff for the program.

Program Operations

A primary objective of the FOCUS Program

and its communily-based partners is to provide
students with positive role models. To meet this
objective, the program offers a multi-disciplinary

curriculum and provides student-tcachers with

o Ractal

seminars, workshops, and confcrences to enhance
cross-cultural and cross-racial understanding. All
FOCUS students serve a 2-year internship as
teachers in elementary public schools and second-
ary public schools while taking a full schedule of
classes at FIU's College of Education.

In addition to their specialized training, FOCUS
students also have participated in an international
effort to support education abroad by giving need-
ed school supplies to a school in Haiti. The effort
is intended to provide student-teachers with an
opportunity to learn about Haiti's culture and school
system and to encourage discourse between the
two cultures, thus broadening the participants’
knowledge and perspective of another culture.

Outcomes

Since 1993, FOCUS has placed 80 teachers of
color in the Miami-Dade Public School System
and the Broward County School System. Currently,
40 student-teachers are enrolled in the program,
Their expected graduation date is April 1999.

In addition to these accomplishments, FOCUS’
student-teachers created a nutrition program that
is being implemented in four urban clementary

schools in the 1998-99 school year.

Reconcilia




Los Angeles County

Office of Education:

E Pluribus Unum: Multicultural

Institute for Teachers

Downey, California

Contact(s)

Stephanie Graham, Consultant,
562-922-6410

Purpose

To help teachers and their students
create and maintain healthy intercultural
communities through relevant classroom
instruction.

Background

After the 1992 Los Angeles riots, staff in the

Los Angeles County Office of Education created
E Pluribus Unum: Multicultural Institute for
Teachers. The purpose of this program was to
help classroom teachers address the needs of all
students by promoting diversity as part of their
curriculums. In its pilot phase in spring 1993, 75
teachers from Los Angeles County schools were
enrolled in a 7-day training program. This program
provided teachers with an opportunity to examine
their values and beliefs, develop a multi-cultural
curriculum, and identify strategies to include all
students in their instructional programs. Prior to
E Pluribus Unum, there was no established mulu-
cultural curriculum in Los Angeles.

Program Operations

~In E Pluribus Unum’s first year, small teams con-

sisting of two to four teachers and their administra-
tors were trained in seven, 6-hour training sessions.
These sessions were conducted by a diverse group
of consuliants from the Los Angeles County Office
of Education. After the pilot phase, evaluative data
was collected and summarized. Suggestions to

improve the program were incorporated into revision

efforts occurring during summer 1993, The fol-
lowing school year. the revised product was pub-
lished, training teams were reconstituted, and an
additional 150 teachers received direct training.

The second round of training focused on a variety
of topics, including cultural identity development,
changing demographics, and multi-cultural educa-
tion. Additionally, in summer 1994, a 9-day
*“Training for Trainers” program was offered

to teachers who were interested in training other
teachers in their schools. Participants acquired
skills in cross-cultural communication, problem
solving, decisionmaking, and conflict resolution.
Since the pilot year, additional teachers have
enrolled in the training program each summer. Thus,
the program continues to expand as more and
more teachers develop their capacities as trainers.

Outcomes

To date, approximélely 750 educators from Los
Angeles County and surrounding counties have
participated in the program. Additionally, the
Museum of Tolerance in Los Angeles has requested
the assistance of E Pluribus Unum in helping
review and enhance its programs for educators

and principals.
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Los Angeles County

Office of Education:

Leadership for Equity, Antiracism,

Diversity, and Educational Reform
Los Angeles, California

(:ontact(s)l

Stephanie Graham, Consultant,
562-922-6410

Purpose

To help educational administrators
lead effective schoolwide reform.

Background

The Leadership for Equity. Antiracism, Diversity,
and Educational Reform (L.E.A.D.E.R.) program
was developed in 1996 by the Los Angeles County
Office of Education to provide administrative sup-
port to teachers as they worked to reform classroom
practices to foster the inclusion and success of all
students. The program supports teachers—as well
as the entire educational community—in their
cfforts to make the needed changes to curriculums
and instruction of students to encourage their
empowerment. These efforts promote cultural
inclusion, educational equity, justice. sclf-estecm,

and intergroup harmony.

Program Operations

In its pilot stage, L.E.A.D.E.R. included 25 prin-
cipals from Los Angeles County schools. During
the training program, the principals developed
plans for implementing educational changes to
meet the needs of all the students they served.
The plans focused on school climate, governance,
decisionmaking and accountability, multi~cultural
curriculums, parcat-community collaboration,

recrvitment, and professional development.

In the year following the pilot training. the princi-
pals met in groups to advise onc another on their

progress in implementing these plans. As a result

r Racial

of these meetings. the principals established the
current model for leadership training. which con-
sists of 2'/: to 3 days of intense, interactive ses-
sions. The training takes place at a retreat where
participants can examine their values and beliefs
about diversity, stereotypes. prejudice, and cultural
identity. They also learn about some of the mani-
festations of racism, and they develop strategies
to lead whole school reform, so that students from
diverse racial, cthnic, social, and cultural groups
expericnce educational equity, empowerment, and
success. Gathering knowledge and skills on how
to develop and maintain classrooms that value and
empower all members of the learning community
is also an important aspect of the retreat. The
training lasts approximately 12 hours per day.
The fee for participating is $300 o $400 per
person and covers materials, lodging, meals,

and trainers/training expenses.

Outcomes

Changes at school sites as well as in curriculums
and instruction have been dramatic. Furthermore,
staff a1 schools that arc implementing these changes
have rallicd behind the effort to meet these goals
for all students. Curriculum (erritoriality has also
diminishcd. Equally important, racial tcnsion
between staff and students as well as among

students has been greatly reducced.
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1've noticed a lot
of change in the
last 3 years. Pareits
now cotie 1o me
and say, “Can we
do this?” And 1

say, “Yes, you cai.
You can always
find a way to

help your child.”

School site teacher

National Asian Family/School

Partnership Project

Boston, Massachusetts

Contact(s)

Mtr. Bouy Te, Project Director
617-357-8507

Purpose

To improve educational opportunities for
Asian immigrant students and to assist
elementary schools and secondary schools
by securing meaningful parent participa-
tion from immigrant Asian parents.

 RCGA

Background

The success of any student depends greatly on the
participation of his/her parent(s) or guardian(s).
Unfortunately, for many Asian parents, cultural
differences in educational systems, homeland pol-
itics, and family traditions have created obstacles
that hamper their participation in their children’s
academic success. Recognizing the difficulties
created by these issues for Asian families, the
National Coalition of Advocates for Students
(NCAS) started a program to address these con-
cerns in 1995. The National Asian Family/School
Partnership Project (NAFSPP) draws on the expe-
riences and information gathered by NCAS during
3 years of fieldwork on public education issues
affecting Asian families. NCAS outreach to Asian
families helps eliminate disparilies, improve intes-
ethnic dialogue, and bridge cultural differences.

‘NAFSPP is funded by the Dewitt-Wallace

Reader’s Digest Fund.

Program Operations

NAFSPP is a capacity-building project that focuses
on producing partnerships among schools. com-
munities. and parents. NAFSPP has three major
goals: to prepare the parents of Asian students to
more effectively support and monitor their chil-
dren’s educational needs and advocate for their
children in school: to assist participating schools in
school improvements required to support the aca-
demic success of Asian students; and o assist
Asian parents in overcoming feelings of isolation
and fear that prevent them from fully participating
in school life. NAFSPP primarily works with the
Cambodian, Hmong. Lao, Thai, and Vietnamese

communities in six cities.

To best serve these communities, NAFSPP con-
ducts the following activities and programs: a
“training of trainers” institute provides school
awareness and school advocacy training for Asian
parents; a needs assessment and staff development
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National Asian Family/School Partnership Project

(continued)

program provides support for participating
schools: and a national media campaign highlights
and disseminatces the activities and resources of
NAFSPP using Asian print and electronic media
as well as publications of Asian community-based
organizations. Furthermore, NAFSPP works on
community coalition building to provide Asian
families with the opportunity to work with fami-
lies of other races and cultural backgrounds who
have similar needs and concerns for their children
in public schools. In addition to these activities,
NAFSPP also developed an advocacy skill-building
manual. a school assessment instrument, and a
series of articles on school information for parents

that were translated into several Asian languages.

Racial

Reco

Outcomes

NAFSPP has supported the development of several
new strategics and programs. including a statewide
network for Southeast Asian parents. NAFSPP has
published a report titled Unfamiliar Parmers: Asian
Parents and U.S. Public Schools. Currently, NAFSP
trains approximately 2,000 parents in its awarcness
and advocacy training programs. The next phase
of the project will institutionalize the programs

and expand programming to other cities.
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Before Pathiways
10 Teaching, it
looked like I was
going to have a

long career as a

paraprofessional,

with no tine and
no money for college.
Through Pathways,
1 was given the
opportuiity to
change lives.

Elijalh West, Jr.
Pathways 1eacher

Pathways to Teaching Careers Program

New York, New York

Contact(s)

Samuel Cargile, Program Officer
212-251-9710

Purpose

To increase the number of racially diverse
and well-trained public school teachers
in urban school settings.

Background

The DeWitt Wallace-Reader’s Di gest Fund
launched the Pathways to Teaching Careers
Program in 1989 in response 10 growing concerns
that the proportion of teachers from multi-ethnic
backgrounds was declining while enrollment of
students from similar backgrounds was increasing.
The program develops and tests new recruitment
models designed to increase the number of racial-
ly diverse and qualified public school teachers.
The program also prepares these participants.
known as Pathway Scholars, for the challenges
and rewards of working in hard-to-staff urban

and rural public schools.

Program Operations

Through the provision of scholarships and other
support services, the Pathways to Teaching Careers
Program provides opportunities for non-traditional
teaching candidates to pursue careers in teaching.
Program participants have included paraprofession-
als such as classroom aides, returned Peace Corps
volunteers, and adults secking to change careers.
The Pathways Program also seeks to diversify the
population of public school teachers by including
candidates from diverse racial and ethnic back-
grounds. The program sharcs a strong partnership
with local school districts and universitics. These

institutions assist in the recruitment, selection, and

subsequent placement of newly prepared teachers.
Participating colleges and universities provide
participants with rigorous teacher preparation and
training. A strong network of academic. social. and
financial support is also provided to ensure that
students successfully continue in the program. Upon
completion of the teacher certification requirements.
Pathway Scholars are placed in low-income rural
and urban school districts that have the greatest
need for well-qualified teachers. In exchange

for the assistance they have received from the
Pathways program, the scholars make a commit-
ment to teach in these low-income schools for at

least 3 years.

Outcomes

The Pathways 1o Teaching Careers Program

is currently operating in 4] colleges and universi-
ties nationwide. More than 2,600 teaching candi-
dates have enrolled in the Pathways Program.
Approximately two-thirds of these individuals are
people of color. Of those involved in the program
for more than 2 years, 25 percent are returned
Peace Corps volunteers and 75 percent are para-
professionals and non-certified teachers. A recent
evaluation of the program revealed that approxi-
mately 60 percent of the students have completed
the requirements for teacher certification and
approximately 77 percent were placed in perma-

nent teaching positions.




Project Common Ground
St. Paul and Stillwater, Minnesota

Contact (s ) | Anne Anderson, Director, 612-351-8086

To allow students to experience and appre-
ciate diversity; develop leadership skills;
increase sensitivity and inquisitiveness about
other cultures; and learn ways to cooperate,
solve problems, and build communities.

Purpose

O

Background

In 1994, the superintendent of the St. Paul School
District. located in an urban area, and the superin-
tendent of the Stillwater schools, located in a
suburban arca, reccived a grant from the Amherst
H. Wilder Foundation to create Project Common
Ground. This pilot program is designed to pro-
mote understanding and interaction among stu-
dents of diverse backgrounds while increasing
their academic skills. The project goal is to increase
interaction and cultural appreciation of students
and staff. The supcrintendents chose Wilder
Forcst, a local center for community building and

youth development, to serve as the project site.

Program Operations

Over a 1-ycar period. students participate in a scrics
of three 3- 10 5-day educational team-building
experiences. During these stays, students and
teachers work in multi-ethnic, cross-district tcams
to learn about one another’s histories, cultures,
and strengths. Through historical reenactments
and an, music, writing, and dance, participants
learn lcadership skills, community building, and
problem solving. The teachers involved in Project
Common Ground work with Wilder Forest staff

r Racial

to incorporate academic objectives into their pro-
gramming. Students continue their involvement in
the program throughout the school year, as the
Wilder expericnce is integrated into classroom
activities. and inter-classroom contacts are main-
tained. Project Common Ground involves parents
through its parents’ nights and by having them
provide assistance with events. The program is
supported by school district funding, State deseg-
regation funding, partner contributions, and civic

group contributions.

Outcomes

In the first year, 240 students from 8 classrooms
in the 2 school districts participated. Project
Common Ground has expanded to 16 classrooms
and approximately 495 students. Evaluations
developed by the Wilder Rescarch Center at the
University of Minnesota were administered to the
students, parents, and teachers who had been
involved in the project. These evaluations show
that the program significantly improved interac-
tion and appreciation across racial and cultural
boundaries, inquisitiveness and sensitivity about
other individuals and cultures, and teachers’ attitudes

and teaching styles relating to racial awareness.

Reconcilia




When a person
sees another person
through a windouw,
shelhe is learning
something new.
When a person sees
another person
through a mirror,

shelhe is seelng

herselflhimself.

Yoette Acosta-Arroyo
Equity Support

Coordinator

Sammunel 8. Fels Cluster

o

Samuel S. Fels Cluster of the

Philadelphia School District
Philadelphia, Pennsylvania

Contact(s)l

Jan Gillespie, Fels Cluster Leader,
215-335-5037

Purpose

To develop responsible citizens who will
be prepared to succeed in a diverse world.

Background

In 1996, administrators of the Samuel S. Fels
Cluster of the Philadelphia School District initiated
an extensive diversity training program throughout
all eight of the cluster’s schools. The cluster serves
more than 9,000 swudents of 40 ethnicities. The pro-
gram's mission is to address the needs of its extraor-
dinarily mosaic clientele while providing support
and training for teachers to maximize effectiveness
within multi-cultural classrooms. Its goal is to

prepare students o live in a multi-cultural world.

Program Operations

One of the most important objectives for the
Samuel S. Fels Cluster is to train teachers to
address the needs of their culturally diverse
students. Multi-cultural retreats, presentations.
literature, and videos are furnished to the staff.
Kindergarten through grade 12 teachers from
each of the eight cluster schools attend a monthly
3-hour afierschool seminar. Teachers learn o
enhance their curriculums by introducing issues
of race, gender, class, and cthnicity into their
classrooms. The seminar is based on Secking

Educational Equity and Diversity Project on

Inclusive Curriculum, a national program.

The schools have also adopted the Green Circle
Curriculum, an interactive classroom format that
teaches students the imporance of inclusion and
valuing diverse cultures and perspectives. Cluster
staff, school staff, and parents are trained as facili-
tators to implement the program in every kinder-
garten through sixth-grade class. Additionally. the
schools are supporting the creation of a diversity
quilt. During Take Qur Parents to School Week,
parents and students are given matenals and direc-
tions by experienced quilt makers on preparing

a family square that will be incorporated into a
school quilt. Each school quilt will be incorporat-
ed into a larger cluster quilt that will celebrate the

diversity of the Samuel S. Fels Cluster.

Outcomes

The Philadelphia Inquirer gives space for a Fels
Cluster column and support in publishing articles
about the cluster’s diversity submitted by teachers
and students. A permanent siudent-created tile
wall, a cultural tribute to diversity, welcomes all
who enter Fels High School.
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Teaching Tolerance
Montgomery, Alabama

Contact(s) l Fax, 334-264-3121

To offer free, high~quality educational mate-
rials to help teachers promote interracial
and intercultural harmony in the classroom.

Purpose

Background

The Southern Poverty Law Center began as a
small civil rights law firm in 1971. Located in
Montgomery, Alabama—the birthplace of the civil
rights movement—the center was founded by
Morris Dees and Joe Levin, two local lawyers
who shared a commitment to racial equality. In
the face of opposition from city and State offi-
cials, Dees and Levin pursucd equal opportunities
for people of color and the poor. They took cases
that few other lawyers had the time and resources
to pursue. and they helped implement the Civil
Rights Act of 1964 and the Voting Rights Act of
1965. Some of their early lawsuits resulted in the
desegregation of recreational facilities, the intc-
gration of the Alabama legislature, the integration
of the Alabama State troopers, and the reform

of State prisons. Dees and Levin did not work
alone. Commilttec activists throughout the country
responded to their requests for help and sent
financial support. This allowed the Center to
expand its civil rights litigation and implement
new programs to fight hate and intolerance. Today
more than 400,000 individual supporters through-
out the Nation make financial contributions to the
Center, ensuring its long-term success. The Center
is respected for its Teaching Tolerance education
project as well as its legal victories against whitc
supremacist groups, its tracking of hatc groups,
and its sponsorship of the Civil Rights Mcmorial.

r Racial
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Program Operations

Teaching Tolerance is an education project dedi-
cated to helping teachers across the Nation foster
respect and understanding among their students.
The project was founded in 1991 in response to
an alarming increase in hate crimes among youth.
Its award-winning Teaching Tolerance magazine
provides classroom teachers with practical ideas
for promoting an appreciation of diversity and the
values of democracy.

Teaching Tolerance's first two teaching kits,
America’s Civil Rights Movement and The
Shadow of Hate: A History of Intolerance in
America, chronicle the history of hatred and
intolerance in the United States and the struggle
to overcome prejudice. The documentary film that
accompanied the first teaching kit, A Time for
Justice, won an Academy Award in 1994. The
project’s third tcaching kit, Starting Small, aims to
help early childhood educators.

Outcomes

With the help of the Southem Poverty Law
Center's supporters, Teaching Tolerance magazine
is distributed frec twice a year to morc than half

a million educators nationwide and in 70 other
countries. The teaching kits Americas Civil Rights
Movement and The Shadow of Hate have been
distributed. free of charge. to more than 50,000

school and community organizations.




wr children must never lose their zeal

for building a berter world. They

must 1ot be discouraged from aspiring toward
greatness, for they are the leaders of tomorrow.
We have a powerful potential in our youth,
and we must have the courage to change old
ideals and practices so that we may direct
their power toward good ends,

Maiy McLeod Bethine
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Civic Strategies

Boston, Massachusetts

Contact(s)

William Bloomfield, President,
617—636—9151

Purpose

To help students of color and low-income
students get into and stay in 2- and 4-year
institutions of higher education.

Background

Civic Stratcgies is a non-profit organization that
works with economically and educationally disad-
vantaged youth to help them enter and stay in col-
lege. Carcer Beginnings and Higher Ground are
the two programs that Civic Strategies developed
to meet its objectives.

Career Beginnings is a national high-school-
to-career-and-college initiative that assists youth
who are not receiving adequate attention in school
because they are at-risk or average students who
are not easily motivated. Original funding for the
program came from national foundations. includ-
ing the John D. and Catherine T. MacArthur
Foundation, the Commonwealth Fund, and the
Gannett Foundation. Today, Career Beginnings
is funded by local corporations, government,
schools, and philanthropic organizations.

Higher Ground was initiated to address the alarm-
ing dropout rate at U.S. colleges and universities,
especially among students of color and low-income
students. It provides the next step in assistance for
these students after Career Beginnings. The primary
focus of Higher Ground is to help low-income
students and students of color overcome the aca-
demic and social adjustment problems they face
in college. It trains staff and faculty o work more
closely and productively with students who are at

risk of dropping out.

r Racial

Program Operations

Carcer Beginnings was implemented and organ-
ized through Civic Strategies. Its purposc is to
mobilize community business peaple, school staff.
parents, and students to help at-risk students grad-
uate on time and develop hopeful visions of their
futures. It offers its students a rich array of services:
career and college preparation, work experience,
mentoring, tutoring, and counseling support. These
services assist students in making a successful
transition from high school to post-secondary
education or full-time employment.

Civic Strategies provides the materials, training,
consulting and technical assistance necessary o
operate Higher Ground successfully. The purpose
of Higher Ground is to assist 2- and 4-year higher
education institutions in developing an extensive
student services program that will specifically
help students of color and low-income students
stay in college. The program includes a varicty of
services to achieve its goal. It offers precollege
courses that consist of a 6-week orientation and
academic enrichment and intemship programs.
Higher Ground also offers career preparation
activities, including exploration of career possibil-
ities, part-time employment, career-path planning,
and community-career connections. Faculty and

peer mentoring arc integral parts of the program.

Reconci

We inust
rememnber that
10 one can write
off any child,

no matter what

age, class, race, or

social background.

We lave to move
away from only
seclking out win-
Hers, to creating
winners. With
conpassionate
mentors that pro-
vide youngsters the
support and servic-
es necessary 10 suc-
ceed, students will
understand that
the sky’s the limit.
Willian Bloomfield

President




Civic Strategies
(continued)

Outcomes

Through the Civic Strategies program Career
Beginnings, more than 25,000 at-nisk students in
30 communities have graduated on ume from high
school. This number represents nearly 100 percent
of the students whom the program has served. Of
these students. ncarly 80 percent have gone on to
college, and 12 percent of the remaining 15 percent
have entered the workforce or military. Recognized

as a proven leader among school-to-work programs,

Career Beginnings was used as a mode! for

Federal school-to-work legislation.

Civic Strategies’ other educational program. Higher
Ground. reaches more than 800 low-income sw-
dents and students of color at 8 colleges and univer-
sities in 6 States. Independent evaluators concluded
that Higher Ground keeps these students in school
and has improved the retention rate of at-risk st-
dents by approximately 15 percent. Furthermore. it
has helped a number of colleges increase their
retention rates by more than 15 percent

(_)



Double Discovery Center

New York, New York

Contact(s)

Olger C. Twyner III, Director,
212-854-3897

Purpose

To instill in students the confidence, pride,
curiosity, and hope needed to complete
secondary school and embark on the path
to higher education.

Background

In the 1960s, the Double Discovery Center (DDC)
was created aftier Columbia University students
and officials realized they needed to move beyond
the university’s gates and share experiences with
the blacks and Hispanics with whom they shared
Harlem. DDC began as Project Double Discovery
in 1965 when interested faculty, administrators,
and students coauthored the first successful pro-
posal for Federal funding. Columbia University
was awarded 1 of 18 pilot programs created as
part of President Johnson’s “War on Poverty.”
The program brought more than 100 low-income
high school students to Columbia’s campus for
summer academic programming. The “double
discovery™ between the Harlem teenagers and the
students, faculty, and staff of Columbia University
gencrated common understanding, fostered shared
experiences, and removed racial, gender, age, and

religious barriers.

Program Operations

The Double Discovery Center draws most of its
volunteers from Columbia University. DDC hous-
cs two education programs, Upward Bound and
Talent Scarch. These programs build students’

a |
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academic skills, help students envision college as
part of their future, and help them complete high
school and attend college. The Upward Bound
Program. started in 1965. assists more than 165
high school students per year who exhibit serious
academic need as indicated by a low academic
average at the time of admission. In addition 0

a 6-week, summer residential component held

on Columbia’s campus, academic, career, college,
and counscling services are provided year round.
Moreover, the Talent Search Program. developed
in 1977. provides similar year-round academic
and career preparation services to more than 800
intermediate school, high school, and young adult
students. This program also includes counseling
and information workshops, tutoring, SAT prepa-
ration, and program services conducted by staff
and volunteers in local schools, churches, and
community centers.

Outcomes

DDC currently serves more than 1,000 New York
City youth every ycar through its Upward Bound
and Talent Search programs. Despite the difficul-
ties associated with inner-city schooling and

poverty, on average, 96 percent of DDC students

finish high school and 94 pereent cnroll in collcge.

Reconcili

Oun Septeimber 26,
1996, the Dounble

Discovery Center

becaine one of the
[irst institutions
in the conntry
to win the
annual
Presidential
Award for
Excellence

in Scicnce,
Mathematics,
and Engineering
Mentoring.




I have learued
about different

careers, visited

different colleges,

and met so maiy
people. I cven

shoolk hands with
the Vice President of
the United States.
This prograin

has veally
encouraged me.

Senior

Los Angeles High School

Fulfillment Fund

Los Angeles, California

Contact(s)

Andrea Cockrum, Executive Director,
and David Roth, Director of Educadonal
and Government Affairs, 310-788-9700

Purpose

To assist traditionally underrepresented
students in completing high school and
advancing their education.

Background

The Fulfillment Fund was established to help tra-
ditionally underrepresented students successfully
complete high school and pursue a college educa-
tion. The program has three components that con-
tribute 1o its success: mentorships; the College
Pathways Project, a classroom-based program
designed to increase participating students’ levels
of expectation and achievement; and providing
funds for college. Currently, the Fulfillment Fund
is one of the largest private donors of college
scholarships and monetary awards to students in
the Los Angeles Unified School District.

Program Operations

The Fulfillment Fund provides disadvantaged
youth with a comprehensive portfolio of program
activities, all designed to increase the likelihood
that they will attain degrees in higher education. It
offers two types of mentoring programs. The first
program matches an eighth grade student with an

~ adult mentor who provides encouragement and

academic support and is committed 10 the student
until he or she graduates from high school. The
second program is the College Pathways Project,
which begins in the student’s sophomore year and
continues until graduation. This project works

within the classroom, exposing students o infor-

mation, expenential activities, resources. and
knowledge of opportunities relevant to their col-

lege careers and their futures.

Other programs include the College Counseling
Program. which provides students with an array
of professional college counseling services,
including financial aid and career counseling. day
and overnight college visits. and preparation
workshops for standardized tests. The Community
Service Projects Program connects students and
their mentors with community service activities
that teach the importance of volunteerism and
community building. The Fulfillment Fund also
offers an internship program that places students
in paying jobs with local businesses and corpora-
tions. There is also the College Scholarship
Program. which guarantees every student in the
mentor programs a $5,000 scholarship. spread
over 5 years, if they enroll in college.

Outcomes

The Fulfillment Fund has helped more than 1,800
youth. Fulfillment Fund students graduate from
high school at nearly twice the rate of their fellow
Los Angeles public school students. More than 90
percent of the Fund’s high school graduates go on
to attend college, compared with approximately

55 percent of other public school students.

Pracrioc



H.D. Woodson HOOP DREAMS

Scholarship Fund
Washington, D.C.

Contact ( s ) Susie Kay, Founder and Director,
202-414-0904

Pur pose To raise college scholarship funds for
students while building cross-cultural
relationships between students and local

Three years ago,

professionals. B
1 founded “Hoop
Dreanis,” a schol-
more than 500 professionals. All the proceeds were arshi rogiranl
BaCkground uscd for college scholarships for academicall ) P g
" coter ps cmicaily Jfor outstanding
Founded in 1996 by local high school wcacher outstanding college-bound seniors at H.D. Woodson ] )
Susie Kay, HOOP DREAMS is a citywide, High School. Scholarships are awarded on a com- Woodson seuniors
volunteer, community-based non-profit organiza- petitive, academic basis to students who demon- who have beaten
tion that works to bring together the professional strale serious commilment 10 pursuing a college .
, . . - - the odds with hard
community and public high school students in education. Recipients also have to demonstrate
Washington, D.C. HOOP DREAMS raises schol-  strong leadership skills. Scholarship applicants work and deterini-
arships for outstanding college-bound seniors in submit an essay describing their goals. in addition ..
o . . nation i the class-
need of financial assistance. HOOP DREAMS to academic materials, that are assessed by a
strives to connect the African-American student selection committee of school faculty and staff. room. ... Wet iy

population at H.D. Woodson High School—the

to bridge two sepa-

inner-city school where Kay teaches—and the O t o
largely white professional community in the city. utcomes rate and distinct
Since 1996, HOOP DREAMS has raised nearly Washington
< ) d awarded 20 scholarships. The fund .
Program Operatlons $120,000 and awarded 20 scholarships. The fun CoIIitios—
also has established numerous mentorships. The
Although fundraising efforts occur throughout the gala fundraising events organized by HOOP one white, one
year, HOOP DREAMS itself is a 1-day, three-on- DRE.AMS have.resuycd in many pfofcsm‘onals blackh—an {{’ i
three basketball tournament that involves students  offering to provide either mentorships or intern- / A bl
and professionals, held every June. In 1997, the ships for students participating in the program. e end, beip
HOOP DREAMS tournament attracted 64 tcams HOOP DREAMS has been featured in the several [I'cscrzriug

and raised $18,000 in scholarship funds. In 1998, Washington Post.

_ students pursie
the program organized a gala event, attended by

a college

education.

Susan Beth Kay
Director
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Hoop of Learning

Partnership provides
American Indian
students with the
opportunity to fulfill
their career dreams
and conie to the
realization that they
can attain success

carly on in life.

Hoop of Learning Partnership

Phoenix, Arizona

Contact(s)

Contact(s): Patricda E. Mclntyre,
Counselor, 602-285-7392

Purpose

Purpose: To improve the graduation rates
of American Indian high school students
while providing opportunities for college

enrollment.

Background

The Hoop of Learning Partnership was imple-
mented in the summer of 1995 to meet the aca-
demic needs of American Indian students in
response 1o their high dropout rates. In the
Phoenix area. American Indian students have the
lowest retention rate of any student population;
65 percent drop out prior to the ninth grade. The
partnership is a collaborative effort between the
local kindergarten through 12th grade school dis-
tricts and postsecondary institutions. The goals of
Hoop of Leaming are to increase the number of
American Indian students who graduate from
high school and to encourage students to

attend college.

Program Operations

Hoop of Leamning is a learning partnership for
American Indian stwudents. During summer ses-
sions, seventh and eighth grade students receive

high school credit for math and science courses.
Students in high school receive college credit tor
classes offered by Phoenix College during the
academic year. Through Hoop of Leamning. sw-
dents develop proficiency in basic academic skills
essential for college and careers. Counseling

and academic advising are available to Hoop of
Learning participants. In addition, the program
provides college-related expenses. including
tuition, transportation, and book allowances.

The Phoenix Indian Center provides employment
opportunities and drop-out/general equivalency

diploma assistance.

Outcomes

Since its inception. Hoop of Learning has grown
from 28 students to 120 students per year. Ninety-
eight percent of participating students currently
are attending school. The program has provided
higher leaming institutions with improved
strategies to retain American Indian students.

¢



I Have a Dream Foundation
New York, New York

Contact(s) | Mark Maben, Director of Communication

To provide traditionally underrepresented
students a comprehensive set of educational
services, including intensive mentoring,
academic support, and an early guarantee
for paid college tuition.

Purpose

)

Background

I Have a Dream is a college tuition-guarantec pro-
gram based on the belief that through individual-
izcd attention and the assurance of a college
scholarship, higher education attainment for disad-
vantaged youth can be dramatically increased.
The I Have a Dream (IHAD) Foundation began in
1981 when Eugenc Lang promised to give each
sixth grade student at Public School 121 in East
Harlem a scholarship for college when they gradu-
ated from high school. On learning that 75 percent
of the students were projected to drop out, Lang
organized a program of support services to better
assist the students in completing high schoo! and
moving on to colicge. In 1986, Lang established
the foundation to encourage and assist others to
sponsor similar projects by adopting entire ele-
mentary school grades or entire 8- to 9-year-old
age groups in public housing developments.

Program Operations

THAD provides the children, called “Dreamers,”
with services that include counseling, mentoring,
tutoring, and cultural and recreational activities.
There are thousands of sponsors and volunteers
nationwide from businesscs, community groups,
and more than 200 colleges and universitics who
work with the Drecamers in individual and group
scings. Onc creative cxample involves MBA stu-

dents at Stanford University's Business School

o Raciral

who raised funds to create an IHAD program in
East Palo Alto, Califomia. in 1992. Support activ-
ities included an cnureprencurial venture called
Kidz in Biz, a grecting card business in which
Dreamers created the logo. designed the cards.
and planned and carried out production and suc-
cessful marketing stratcgies. Similarly. IHAD
Drcamers in Chicago, in association with college
students, spent the summer building playgrounds
in vacant lots in inner-city neighborhoods in addi-

tion to their summer school courseloads.

Outcomes

IHAD now includes 170 projects in 63 citics with
more than 15,000 children. The success of IHAD
is reflected in many studies. Results of a national
survey of Dreamers found that 69 percent received
high school diplomas, 17 percent received general
equivalency diplomas, and 62 percent entered col-
lege. In Chicago, 75 percent of 1996 Dreamers
graduated from high school. compared with only
37 percent of control group students. In June 1995,
80 percent of Denver IHAD's first class of
Dreamers graduated on time, and another 70 per-
cent graduated on time in 1996. By contrast, the
Denver Public Schools estimate that the on-time
graduation rate for all its students is about 60 per-
cent. Sixty percent of Denver IHAD graduales
went to college, and another 8 percent entered the

military or vocational studies programs.

Reconcilia
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When kids know
there are people
out there who
really care about
themn, who aren't
related to them,
who aren’t doing it
Jor any sort of
glory, it teaches
them an incredibly
important lesson
about life, about

caring for others.




Cornrowed hair,

baggy jeans, slang,

and other genera-
tional rites do not
equal laziness,
delinquency, and
immorality. Give
youth anple guid-
ance, a place to
belong, and a scuse
of fainily and they
will take the chal-
lenge 1o rebuild
their lives, their
conmunities.
Donate timne, be a

meitor 10 someone.

Inner Strength, Inc.
Atlanta, Georgia

Contact(s)‘

Vladimir Joseph, Executive Director,
404-335-0461

Purpose

To provide young men with positive alter-
natives to gang life, crime, and poverty.

Background

In 1994, motivated by his personal encounters
with homelessness, poverty, and gang life, 21-
year-old Valdimir Joseph. a student at Morehouse
Coliege in Atlanta, founded Inner Strength, Inc.
The purpose of Inner Strength is to help inner-city
young men find an altemative 10 negative images
that they confront in their day-10-day lives. Inner
Strength is a program committed 10 equipping
young men with leadership and academic skills
needed to become productive members of the
community. Inner Strength’s first members were
10 young men from area housing projects.
Volunteers assisted with tutoring, mentoring,

and guiding these young men into adulthood,

a stage in life many of them felt they would
never reach. Today, Inner Strength is located

in the Atanta University Center, which serves

as a network for historically black colleges and
universities in the city.

Program Operations

Inner Strength is a volunteer-based organization

- that works with high-risk and academically chal-

lenged young men between the ages of 12 and 21.
Youth join the program voluntarily or are referred

from area schools, juvenile courts, and other

m I S 1 n o

programs. Volunteers from surrounding colleges
and universities provide tutoring, scholastic apu-
tude test and general equivalency diploma prepa-
ration. and mentoring. Participants are challenged
both academically and physically; they engage in
acuvities such as hiking. camping. and reading
and leadership skills classes. Students also receive
training in health and social issues. including
pregnancy and sexually transmitted disease
prevention, conflict resolution. and violence
prevention. In addition. the young men attend
job interview preparation sessions, job fairs. and
college tours. Inner Strength provides a safe
haven for participants to openly discuss topics
that are often taboo in their homes.

Outcomes

The growth and success of Inner Surength are
attributed to the young adults who run the program
and who are not far removed from the challenges
that are facing the young men they mentor. An
evaluation of the program indicates that school
attendance has increased and dropout rates and
relapses to the juvenile and adult justice systems
have decreased. Cumently, Inner Surength has a
volunteer staff of 80 and has touched the lives of
more than 150 young men,

()
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Multicultural Youth Project

Chicago, Illinois

Contact(s)

Grace Hou, Executive Director, Chinese
Mutual Aid Association, 773-784-2900

Purpose

To address the unique issues faced by immi-
grant and refugee youth while bridging the
gaps among ethnic groups.

Background

The Chinese Mutual Aid Association (CMAA)
was onc of several community-based organiza-
tions in Chicago that were founded to assist new
immigrants and refugees entering the United
States. CMAA saw the need for coordinated
efforts to address the rising tensions among the
youth of the various ethaic groups. In response to
escalating youth conflicts, CMAA founded the
Multicultural Youth Project, a coalition of multi-
ethnic social service agencies, in 1995. The coali-
tion consists of CMAA, the Cambodian
Association of Illinois, the Vietnamese
Association of Illinois, Lao-American Community
Services, the Ethiopian Community Association
of Chicago, and the Bosnian Refugee Center. The
coalition was formed to bridge the ethnic divides
among youth by teaching youth leaders conflict

resolution and communication skills.

Program Operations

Each par}icipating agency has organized a youth
club that provides tutoring and social and cultural
activities. The Multicultural Youth Project is

o Racqtal

responsible for training youth staff members from
cach agency. The project funds 50 percent of the
stafl members’ salaries. Once trained. youth staff
members assume responsibility for planning and
implementing the activities of their respective
youth clubs. Staff workers also provide assistance
to afterschool centers that offer students safe
social activitics and homework tutoring.
Additionally, representatives from each project
agency are selected to the Youth Leadership
Council, which helps to plan monthly. all-agency
project activities such as dances, field trips, sports
tournaments. and community service projects.
Morcover, a violence prevention worker organizes
regular conflict resolution workshops aimed at

reducing youth involvement in gangs and crime.

Outcomes

During the past 3 years. the Multicultural Youth
Project has brought together more than 400 youth
from immigrant and rcfugee families. It has
received the Amoco Leader Award and is being
uscd as a model by the National Conference for
Community and Justicc.

Reconcili
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Adult leaders
need to learn

1o trust youth

to plan activities
and comne 1p
with new ideas.

Adults should

see their role as

providing structure

and lending
support 1o youtl
leaders. We are
here 1o foster lead-
ership in diverse
commmunitices. Our
role as adults is to

steer, 1ot to inhib-

it youth leadership.

Grace B. Hou

Executive Director




North Carolina Students Teach

and Reach Program
Raleigh, North Carolina

Contact(s): Arlene Wouters,
919-832-2700

Contact(s)

Purpose: To train college students to
facilitate discussions on race in North
Carolina secondary schools.

Purpose

NC STAR becories
effective when it
relates 1o the daily
lives of students. It
is not a lecture; it is
rather a continuing

dialogue ainong

students of different

{TgC’S ﬂHﬂ] C.\Y)L’I'I.C’HC'L’S.

The dialogue is
aimed at identifying,
exaniining, and
decreasing prejucdice
and discrimination,
thereby increasing
respect for diversity

11 our society.

Background

The North Carolina Students Teach and Reach
Program (NC STAR) was founded in 1989 by
People for the American Way in North Carolina.
NC STARs first activity was in 1990 as part of a

program to commemorate the 30th anniversary of

the Greensboro sit-in protests. NC STAR college
volunteers are trained to lead discussions in sec-
ondary schools on such issues as libeny. citizen-

ship, and race.

Program Operations

College volunteers are recruited and trained to
develop facilitation, mediation, and consensus-
building skills. The volunteers introduce the
Declaration of Independence, the U.S.
Constitution, and the history of the civil rights

movement to provide a context in which the sec-
ondary school students discuss their thoughts and
feelings about race relations and discrimination.
Students then engage in such activites as sharing
their personal experiences on race. NC STAR has
published a manual and curriculum materials,
including evaluations for teachers, students.

and volunteers, to help other States replicate

the program.

Outcomes

To date, NC STAR has trained more than 2.500
volunteers from 25 colleges and universities. and
approximately 50,000 secondary school students
from 13 regions have participated. The program
has been replicated in California, New Jersey,
and Washington schools.

Pracrtutic

C



fo

Operation Understanding DC

Washington, D.C.

Contact(s)

Karen Kalish, Founder and Executive
Director, and Christian Dorsey,
Program Director, 202-234—6832

Purpose

To rebuild the black-Jewish alliance and train
youth to actively fight racism, anti-Semitism,
and all forms of discrimination.

Background

In the mid-1980s, former U.S. Representative
William Gray (D-PA) hclped found Operation
Understanding, a non-profit educational organiza-
tion that works with African-American and
Jewish youth to rebuild their historic alliance.
Sharing this vision, Karen Kalish, a resident of
Washington, D.C.. decided to create a similar
organization in the Nation’s capital. Kalish
broadened the original intent of Operation
Understanding into a year-long program whosc
mission is to develop leadership; dispel stereo-
types; and promote mutual respect, understanding,
cooperation, and dialoguc betwecn African-
American and Jewish youth. The program allows
participants to develop their personal strengths,
enhance their leadership abilities, and build a

positive coalition based on common bonds.

Program Operations

Operation Understanding DC seeks to educate a
group of motivated youth on the tremendous con-
tributions and resiliency of African Americans and
Jews through studying the historic civil rights
relationship between these two groups. The pro-
gram trains future Icaders by cxposing them to

the wisdom and motivation of civil rights lcaders.

2 |
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Operation Understanding DC creates an environ-
ment where future leaders of both groups estab-
lish relationships based on mutual respect and
cooperation. It also trains students to achieve pos-
itive change in communities by providing them with
instructional training so they can facilitate work-

shops on prejudice reduction and diversity issues.

To accomplish these goals, Operation Understanding
DC'’s program year is divided into three sections:
educational seminars and retreats that occur twice
a month: study and travel; and speeches and
diversity workshops led by students. During the
seminars and retreats, students leam about issues
and events relevant 10 understanding black-Jewish
relations. The study and travel involves a month-
long trip within the United States to places of
importance for both African Americans and Jews.
Students meet with civil rights leaders, explore
museums, and perform community service projects.
The third element allows students to deliver
speeches and conduct diversity workshops in
organizations in the Washington metropolitan arca.

Outcomes

The work of Operation Understanding DC has
become well known in the local community and
has had an impact on individuals and organiza-

tions nationally. In program cvaluations dating

Reconcilia

...the goal is to

undermine

. ’ ’ .
o1 America’s preoccu-

B

i pation with race,
but not

1o pretend to be
naive regardiing

this subject....
[Operation
Understanding

DCJ encouraged us
to ackuowledge the

pain that weve

caused each other
and work to find
1ew CoNIoN
ground, unite

to find comnnon
goals, and forge
bonds of respect
that will allow us
10 discuss and per-
haps ultimately
resolve our

differences.

Adam Jentleson
participant




Operation Understanding DC

(continued)

back to 1995. Operation Understanding DC students
have cited growth in the areas of racial wlerance.
appreciation of different cultures, knowledge of
their own cultures. and the development and culti-
vation of leadership skills. Parents of Operation
Understanding DC participants have met rcgulaﬂy
throughout the year. In essence. the students are

serving as role models for their parents.

Operation Understanding DC also works with area
clergy. Interested clergy, including rabbis. ministers.

and imams. regularly participate in discussions on
issucs such as the 1995 Million Man March and
welfare reform. They have also formed pariner-
ships with one another so their congregations may
have cross-religious experniences. Operation
Understanding DC is currently recruiting students
for a founh class. Roughly 55 students have com-
pleted the program. and countless others have
been affected by their leadership. Alumni are
engaged in a process w continue their development

as they enter colleges and universities nationwide.



People Respecting Other Peoples

San Francisco, California

Dr. Howard Pinderhughes, Director,

Contact(s)
415-502-5074

To improve intergroup interaction by
building a multi-cultural community
through a youth-focused research,
education, and action program.

Purpose

Background

Mission High, in San Francisco, California, has a
racially diverse student body: 40 percent Latino,
28 percent Chinese. 16 percent Filipino, 14 per-
cent African American, and 2 percent white.
Despite its diversity, relations among groups from
different backgrounds have been characterized by
little interaction, with weekly episodes of conflict
and violence common between groups. Pcople
Respecting Other Peoples (P.R.0.P.S.) was creat-
ed in 1996 to assess and improve intergroup inter-
action by building a multi-cultural community at
the school. PR.O.P.S. is an intervention program
designed to increase the school population’s
awareness of ethnic and racial attitudes as well

as to provide an action plan for the adoption and
development of multi-cultural programs and cur-
riculums to increase cross-cultural awareness and
interaction. Students chose the program’s name as
a symbol to promote ethnic and racial tolerance,
harmony, and respect. PR.O.P.S. is funded under
a 2-year pilot grant from the Camnegie Foundation.

Program Operations

Under PR.O.P.S., 15 high school students are
recruited and trained over a 3-month period to
conduct research and interviews on cthnic and
racial attitudes, cthnic and racial identitics, and
intergroup relatons among fellow students. The
survey results arc analyzed by and presented

to the school community through classroom

r Racial
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presentations and faculty meetings. Consequently.
the entire student body participates in discussions
on racial attitudes and works together to develop
strategies for improving the school community.
Interviews with the students were videotaped and
edited into a 40-minute presentation that provided
the basis for a 2-day, cultural dialogue involving
the entire school community at the start of the
1998-99 school year. Following this dialogue,
P.R.O.P.S. members will convene working groups
composed of students and faculty to develop a
3-year action plan to enhance the multi-cultural
environment of the school. A key element of the
program is that the students run the program with
ongoing training 1o help them with each phase of
the organization’s activities: team building. research
methods, survey development, interviewing tech-

niques, community organizing, and leadership.

Outcomes

By mediating disputes, conducting workshops,
hosting multicultural events, and laying the foun-
dation for race-related dialogue, P.R.O.P.S. has .
increased awareness and interest in improving
intergroup relations and developing a multi-
cultural environment among membcrs of the
school community. The results of the initial sur-
vey have shown fertile ground for improved inter-
group rclations: Students displayed relatively
tolerant attitudes toward all group members.
although there was evidence of a lack of knowl-

cdgc about diverse racial and cthnic groups.

PRO.PS. is a
prograin desigined

to change the
cultural environ-
ment within which
youth interact. The
project is based on
the premise that
the crucial arena
for change in race
relations is the
community and/or
school comnunity,
not individual by
individual. 1t is
systemic change at
the community
level that propels
changes in group

dynaniics.




Project Harmony
Volusia County, Florida

904-749-9999

Harmony and
peaceful coexistence
cannot be left 1o
chance. We need
deliberate and
well-conceived
programs such as
Project Harinony
10 build character

and prepare our

youth to live and

worl and connmnuni-
cate i a very
diverse and
pluralistic world.

Dy. H. Douglas Lee

President
Stetson University

Contact(s) l William A. Frye Jr., Coordinator,

Pur pose l To reduce racial tensions among youth.

Background

During the early 1990s, increased racial tensions
at Deland Middle School forced school ofticials
to explore ways of reducing racial tensions among
youth. They sought assistance from the Volusia
County Sheriff's Office, which resulted in the
development of Project Harmony. [Did the sher-
iff's office develop it or the school—and should
the other organizations involved be mentioned?)
Middle school students are selected for the pro-
gram based on their leadership potential—both
positive and negative—by a team of school offi-
cials, including teachers, guidance counselors, and
principals.

Program Operations

In Project Harmony's pilot phase, teachers select-
ed 20 eighth grade male students who were con-
sidered natural leaders and who had been involved
in racial conflicts. The young men received 6
hours of classroom training in violence diversion
and multi-cultural awareness, and they atiended
a weekend retreat at one of the Florida Sheriffs
Youth Ranches. Following a cultural diversity
curriculum, each student leader was paired with
another student leader of a different ethnic back-
ground. Through experiential activities such as a
ropes course (wildemess education), anger man-
agement and conflict resolution training, and
facilitated focus dialogue, students began to lay
aside long-held ncgative stereotypes. All partici-
pants were involved in followup sessions. The

results were dramatic: Within | month, the num-
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ber of racial conflicts at Deland dropped from 10
to 4. and none of the project participants were
involved in the incidents. Afier the pilot phase.
the program was expanded to all 10 middle
schools in Volusia County. Every year, about
1,200 students participate—20 young women and
20 young men attend separate 5-day leadership
retreats. The student instruction component has
been expanded to include communication, group
dynamics, environmental awareness. goal setting.

and community service.

Outcomes

Project Harmony currently is operating in 12
school districts throughout Florida. Since its
inception, more than 5.000 student leaders have
participated in Project Harmony. Evaluation
research shows that Pruject Harmony has had a
positive impact on its participants and on the
overall environment of middle schools affiliated
with the program. For example. one study com-
pared students participating in the project with a
randomly selected control group of nonpartici-
pants—both groups were advancing from the
seventh grade to the eighth grade. The study indi-
cated that Project Harmony students had fewer
discipline referrals, better conduct scores. and
more consistent attendance than did control group
students. Most dramaltic was the difference in
grade point averages: 58 percent of Project
Harmony students improved or maintained their
grade point average. compared with 40 percent of
the control group students. Another study com-

pared the social skills of Project Harmony pantici-

Pracet1c
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Project Harmony
(continued)

pants with a control group. In this study. Project
Harmony studcnts had measurably greater aware-
ness of cultural diversity as well as better group-
building and conflict resolution skills. The
improvements of students involved in Project
Harmony also had a positive effect on the entire

q |
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school. For example. after the project was imple-
mented on a full scale, racial incidents declined
by 30 percent. suspensions declined by 25 per-
cent, and overall discipline referrals declined by

31 percent.
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Sponsor-A-Scholar,
and all of the
Networlk mentor
progranis, are
working because
we each supply the
basic but essential
ingredients that too
ofien are missing in
young peoples lives:
onc-oi-one adult
mentoring for

companionship,

gitidance, and

support; acadeniic
and college prep
help; and financial
micentives that nake
college possible.

We can make a
difference in young
people’s lives.

Debra Kahn

FExecutive Divector

Sponsor-A-Scholar

Philadelphia, Pennsylvania

Contact(s)

Debra Kahn, Executive Director,
215-790-1666

Purpose

To expand, through education, life
options and opportunities for low-
income Philadelphia youth.

Background

Philadelphia Futures was founded in 1989 to help
public school students to stay in school. excel in
their studies, and pursue college degrees and
careers. The organization currently operates as an
affiliate of the Greater Philadelphia Urban Affairs
Coalition, which is a civic, business, and commu-
nity organization with a long history of promoting
racial understanding and working to advance
opportunities for people of color. Philadelphia
Futures created the Sponsor-A-Scholar (SAS) pro-
gram (o provide students with a comprehensive
educational environment. Approximately 80 per-
cent of SAS students are African American, 10
percent are Hispanic, and the remaining 10 per-
cent are Asian Pacific American and white.

Program Operations

Sponsor-A-Scholar is Philadelphia Future's cen-
terpiece program, which matches academically at-
risk youth with mentors who provide support for
5 years, beginning in the ninth grade. Participants
must be economically disadvantaged and exhibit
a motivation to do well in school and an interest
in attending college. Mentors and students meet
monthly and keep in frequent phone contact

between visits. Mentors monitor students’ academic

progress and help with financial aid and college
applications. In conjunction with the mentoring
program, students participate in academic enrich-
ment activities, including summer field trips to
cultural events. campus visits. and career explo-
ration workshops. During the school year, they
also participate in a program of college preparato-
ry activities, including SAT workshops and finan-
cial aid seminars. Each student who completes
SAS requirements and remains enrolled in college
has access 10 a $6,000 fund for college-related

expenses.

Outcomes

Approximately 450 students and mentors have
participated in the program. To date, 92 percent
of SAS seniors entered college immediately after
graduation trom high school; 86 percent of thase
students continued into their sophomore year.
Financial sponsors include individuals. business-
es, private organizations, public agehcics. reli-
gious groups, and higher education institutions.
Currently, 12 communities have adopted the
SAS model, with information and technical assis-
tance provided by Philadelphia Futures. In 1994,
SAS was honored by President Clinton with a
Volunteer Action Award.

()
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Team Harmony

Boston, Massachusetts

Contact(s)

Beth White, Event Coordinator,

617-536-6033

Purpose

To promote understanding and respect for
differences among young people through

participation in interracial projects.

Background

In 1992, Reggie Lewis, then captain of the Boston
Celtics, and Jon Jennings, then a Celtics assistant
coach, joined forces to create Team Harmony, a
scries of events to help young people, regardless
of their backgrounds, learn to respect each other’s
differences. In response to the 1992 Los Angeles
riots and a risc in school violence, Lewis and
Jennings wanted (o help young people end the
prejudice, hatred. anti-Semitism, racism, and
bigotry they felt were at the core of much of the
violence. After Lewis’ tragic death in 1993 at age
27, Jennings joined forces with Leonard Zakim
of the Anti-Defamation League’s organization, A
WORLD OF DIFFERENCE Institute, to continue
the effort he and Lewis had started.

Program Operations

Based on the philosophy that a tcam effort will
help overcome bigotry in communities, the first
Team Harmony event brought together Boston’s
four professional sports teams (the Celtics,
Bruins, Red Sox, and New England Patriots),
6,000 middle school and high school students, and
teachers from 300 schools. Together, they took a
stand against hatred and bigotry. Since that first
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event in 1994, all Team Harmony events have
combined entertainment, education, and inspira-
tion with the belief that young people must be
given a chance to make a difference. The 1997
event included more than 11,000 panticipants
from 600 schools. and participation continues

to expand. More than 400 schools participating
in Team Harmony also participate in the Anti-
Defamation League’s A WORLD OF DIFFER-
ENCE Institute. The lﬁsl.ilulc sponsors regional
conferences that prepare students and teachers for
A World of Difference Week, a program in which
they are encouraged to organize committees and
plan events that unite a broad range of people in
the community to secure residents’ civil rights,
combat discrimination, and promote intergroup

harmony.

Outcomes

Through Team Harmony and the A WORLD OF
DIFFERENCE Institute, there currently is a net-
work of thousands of middle school and high
school students and teachers working to end prej-
udice and discrimination in more than 600
Massachuscits, New Hamp§hirc, and Rhode
Island schools. :

Reconcilia

I learned today
that if we don't
know decp inside
us that we want to
make a change for
others, 110 one can

tell us to do it. It

has to come from
inside. 've felr this
all along, bur now

1 feel it cvenr more
because I've seen
here that other
people are trying
10 do it, too. As the
Rev. Bernice King
said, it’s in our
hands to make the
change. 1 found
her talk spirituall.

Teamn Harmony
Participant




United National Indian Tribal Youth, Inc.
Oklahoma City, Oklahoma

J.R. Cook, Executive Director,

Contact(s)
405-424-3010

To provide a mechanism mobilizing
American Indian and Alaska Native
youth so they can identify and address
their concerns and issues at the local
and national levels.

Purpose

UNITY prepares
American Indian
and Alaska Native
youth 1o be well-
informed, conpe-
tent, and involved
citizens of their
respective tribes,
villages, and coin-
munities aid to be a
representative voice
i1 the United States
and the world.
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Background

United National Indian Tribal Youth. Inc.
(UNITY), formed in 1976. is a national network
organization promoting personal development.
cultural pride, citizenship, and leadership among
American Indian and Alaska Native youth.
UNITY’s goal is to foster the spiritual, mental.
physical, and social development of American
Indian and Alaska Native youth and to help build
a strong, unified, and self-reliant Native America
through greater youth involvement. The program
promotes “unity” within one’s self and family and
among members of one’s tribe, all tribes, all
humankind, and all creation.

Program Operations

UNITY'’s youth councils prepare American Indian
and Alaska Native youth to be well-informed,
competent, and involved citizens of their respec-
tive tribes, villages, and communities. The coun-
cils provide a forum for American Indian and
Alaska Native youth 0 develop leadership skills
and be a representative voice in the United States
and the world. Youth councils are sponsored by
tribes. villages, high schools. colleges. and urban
organizations. Through the local youth councils,
youth build a support sysicm. develop communi-

cation skills. and contribute to their communiues.
Youth councils conduct several annual projects

to promote cultural preservation. environmental
awareness, and healthy lifestyles. The National
UNITY Council was established during the 1992
national UNITY conference. This structure allows
a young woman and a young man from each
UNITY youth council to serve on the National
Unity Council. providing youth leaders with the
opportunity to share and discuss their common
concemns and develop a national voice. Issues
currently being addressed by the Nauonal UNITY
Council include education, alcohol and drug
abuse, teen pregnancy, cultural heritage, gang

violence, and the environment.

Outcomes

Approximately 180 community-based. UNITY-
affiliated youth councils currently function in
tribal and urban communities in 31 States. The
councils direcily serve 14,500 youth and indirect-
ly affect more than 72,000 tribal community
members annually. In a February 1996 hearing
conducted by the U.S. Senate Committec on
Indian Affairs, six representatives of the National
UNITY Council testified about challenges con-
fronting American Indian and Alaska Native
youth.

Praceceic
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Bay Arca, California

Youth Together Project

Contact(s)

Margaretta Lin, Project Director,
510-834-9455

Purpose

To prevent youth violence and foster racial
justice in schools by educating high school
youth leaders on how to address the institu-
tional roots of racial conflicts.

Background

The Youth Together Project was created in
October 1996 in responsc to rising racial conflicts
in California’s San Francisco Bay Arca schools.
The project is a consortium of multi-racial
agencies: ARC Associates, the East Bay Asian
Youth Center, the International Institute, the
West Oakland Health Council, and the Xicana
Moratorium Coalition. These groups believe
that, to achieve long-term resolutions to racial
conflicts in schools, students must be involved in
creating the solutions. Funded initially by a U.S.
Department of Education hate crimes prevention
grant, Youth Together currently is funded by the
department and private foundation grants, includ-
ing the Evelyn and Walter Haas Foundation and
the Y and H Soda Foundation.

Program Operations

Youth Together develops multi-racial student
teams that lead school-based efforts to prevent
and reduce racial conflicts and violence in five
targeted high schools in Berkeley, Oakland, and

for Racial

Richmond. Each of the five Youth Together con-
sortium members is responsible for one school. A
group of approximately 10} students at each school
undergoes a scries of biweekly trainings that are
run by the consortium. In addition. there is a
monthly meeting for the young people from atl
five schools. Through a racial violence prevention
curriculum, imparted in these trainings and
through team discussions. students develop an
understanding of the dynamics of race, equity, and
violence in their schools. They then mentor their
peers and younger students to pass on the under-
standing and skills they have leamed. Participants
also work with school administrators and staff to
educate them about students’ perspectives on race
and equity issues. Finally. the students develop
school campaigns to address the roots of racial
violence and work with members of the school
community to implement changes. Through the
design and implementation of the Youth Together
Project, students learn that their perspectives are
valid and valued. They also find positive ways to
resolve conflicts and build alliances across color
lines. Youth Together operates a summer program
for eighth graders to increase their understanding
of racc and peacemaking.

Reconcilia

I leariied that
whei we are all
together, like a
united group, we
are harder to

ignore, and we

got thiugs to say. It

feels better to get

power from this

group than from
the gang life...ir
helps people.
There’s things 've
gotten from this
group, like new
community, that 1
couldn’t have got
any place else. It
make me wait to

change things.

Jorge Acosta
Youtly Together student




Youth Together Project
(continued)

Outcomes

As a result of the Youth Together Project, 350
young people have increased their awareness and
understanding of their own and other groups’ cul-
tural and racial histories and backgrounds. The
project has empowered young people to believe
that they have the ability 10 change themselves.

their friecnds, and their schools into positive forces
working for justice and peace. Youth Together
also has enabled school communities to work
together to change the policies and practices that
give rise to racial conflicts and divisions. Youth
Together currently is developing a curmiculum
guide that will be available for dissemination and
replication in the fall of 1999.
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Appendix

(continued)

Methodology

One of the Initiative’s objectives was to identi-
fy programs throughout the country that are
working to improve race relations. During the
course of the year, we discovered that it is pri-
marily through the collective efforts of commu-
nity-based programs that the vision of One
America can be realized. It was our intent to
provide you not merely with a list of programs.
but also with a clear framework for how to
think about race-related efforts. What follows is
the methodology we used in our search for

Promising Practices for Racial Reconciliation.

Given the large spectrum of programs that

are working on race issues, we defined the
paramelers of our search by concentrating on
non-profit, community-based efforts. These
efforts educate participants on racial issues
and/or promote dialogue across racial lines.
Although a variety of formats can be used to
discuss race, we believe racial dialoguc requires
a specific type of conversation. Racial dialogue
involves at least three critical elements. It offers
a conversation format designed so that each
participant speaks and open-mindedly listens to
others. It provides a facilitator who creates a
safe leaming environment so participants can
examine their conscious and subconscious atti-
tudes regarding race. It allows for participants’
-self-reflection as they explore the similarities
and differences in others’ perspectives, thus
creating the opportunity for new insights.

Once we defined the parameters for the project
we began to contact various sources for sugges-
tions and information on potenual Promising
Practces. These sources included local and
national civic organizations: Federal. State. and
local agencies: congressional offices as well as
the President’s Advisory Board on Race. We
also learned of Promising Practices through our
participation in race-related conferences and by

conducting Internet and other database searches.

Afiter contacting these potential promising prac-
lices. we began 10 receive and review program
material from hundreds of organizations. This
material included mission statements. program
objectives and outcomes plans. course curricu-
lums, and workshop models. To gain a better
understanding of a program, we conducted sev-
eral phone interviews with program directors
and other people familiar with the program’s
operations and outcomes. In addition, we
conducted Lexis-Nexis legal and newspaper
searches and coordinated a White House

velling process.

To organize the large amounts of information.
and provide the public with a user-friendly doc-
ument. we arranged the programs by sectors.
These sectors were created based on the pro-
grams’ activities and the means through which
they fostered racial reconciliation. Program sec-
tors included: Art, Multi-Media, and Sports;
Business; Corﬁmunily Building: Community
and Economic Development; Education;

Government: Health and Human Services;



Appendix

(continued)

Religion: and Youth. We acknowledge that
many of these programs’ activities cxpanded
into more than ane sector; however, for this
publication, cach program is listed in only
the sector that seemed to best capture the

program’s activitics.

The programs included in this publication
possess at least onc of the eight key characteris-
tics. (See Building the Framework: Key
Characteristics for Promising Practices,

pp. viii and ix.) While we identified scveral
programs that are national in scope, the write-
ups included in this publication highlight their
local, community efforts to improve race rela-
tions. Largely because of the community level
cmphasis of our work, this publication should

not be considered an exhaustive list of programs

making a positive contribution to racial recon-
ciliation. Instead, it should be considered an

addendum to other compilations such as:

* Intergroup Relations Programs in the United
Stares: Programs and Organizations. National
Conference for Community and Justice. 1998.
New York.

« Interracial Dialogue Groups Across America:

A Directory. Center for Living Democracy. 1997.

» Counties Promote Racial Reconciliation in
America: A Compendium of Exemplary
Diversiry Programs, National Association of
Counties, 1998.

* Multicultural Diversity, National Association
of Countics. 1997




Appendix (continued)

Promising Practice Assessment Worksheet

We designed this worksheet as a tool for your use. The purpose of this worksheet is to help you
assess the strength of the each key characteristics for Promising Practices. Moreover. the worksheet
may help you think through important questions regarding efforts working toward racial reconcilia-
tion. Please be advise that this is a working document which is intended 10 guide your work and
match your interest in race-rclated ficlds and by no mean is it definite in natre. For your added
convenience, we reiterate in italicized font the definitions and over arching questions for the key

characteristics for Promising Practices for Racial Reconciliation.

Program Name

Promotes Racially Inclusive Collaboration—creates opportunites for peer-to-peer collaboration
that fosters mutual respect and meaningful joint tasks between people who fully represent the racial

diversity of the local population.

* Does the program foster peer-to-peer collaboration across racial lines?

1. What are the activities in which participants collaborate as peers across racial lines?

2. To what extent is the average participant involved in cross-racial peer-to-peer collaboration?
Never Rarely Sometimes Frequently Almost Always

* To what extent is there full diversity among program managers and board members?

* To what extent do the program participants reflect the full racial diversity of the lacal community?

3. What is the approximate racial breakdown of the local community served by this program?
___Asian Pacific American ___African American ___Hispanic
____American Indian and Alaska Native _ White __ Other

4. What is the approximate racial breakdown of the participants in the program?
___Asian Pacific American ___ African American ___Hispanic
___American Indian and Alaska Native ___ Whiic ___ Other

5. Considering program managers and the board of directors as a single group providing program
governance, what is the approximate racial breakdown of the people who govem the program?
Asian Pacific American ___ African American Hispanic

__American Indian and Alaska Native __White __ Other




Appendix (continued)

Educates on Racial Issues—explicitly cducates participants so that they in tum educaie others

about the importance of historical and contemporary facts regarding race, racism. and/or culture.

1. What program activitics reflect an effort to educate participants about historical contributions of

different groups and/or contemporary issucs of race?

* Docs the program educate participants about the historical contributions of diversc racial and cul-

tural groups and/or issues of racism in socicty?

2. How much docs the average participant learn about the historical contributions of different
racial groups?
None Very Little Some A Significant Amount

3. How much does the average participant lcamn about the ways that race. racism. and culture

affect contemporary social issues?
None Very Liule Some A Significant Amount

* Does the program educate participants about the personal impact of subtle racial issues such as

unconscious prejudice, unearned privilege, and racism against one’s own group?

4. How much does the average participant learn about subtle racial issues. such as unconscious
prejudice, unearned privilege, and intemalized racism?
None Very Litte Some A Significant Amount

* Docs the program encourage participants to educate non-participants about issucs of race?

5. To what extent does the average participant learn skills or is encouraged about how to educate

non-participants about issues of race?
Never Very Little Some A Significant Amount

Raises Racial Consciousness—explicitly emphasizes the program goals of reducing racism as well

as lessening racial disparities and divisions.

*» Docs the program cxplicily take into account the unique perspectives of different racial groups?

1. What program activitics demonstrate a conscious attempt to respond to the realities of race and

culture in the local community?
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* Does the program encourage participants to see the connection between their acuvities and racial

reconciliation?

2. To what extent does the program encourage participants 10 see their involvement in societal
activities in light of racial reconciliation?

Never Very Liutle Some A Significant Amount

* Does the program help the participants make connections between issues of race and other issues

that can cause societal divisions, such as those concerning gender. class, and power?

3. How much does the average participant learn about the relationship between issues of race and
those of other divisions in society. such as gender. class, sexual orientation, and power?

None Very Litde Some A Significant Amount

Encourages Participants’ Introspection—creates setlings that encourage participants to examine

their conscious and unconscious attitudes about race and culture.
* Does the program directly encourage participants (o examine and share their feelings about racial
issues. including biases of which they may not be aware?

1. What program activities are designed to help participants examine and explore their conscious

and unconscious feelings about race and culture?

* Are participants encouraged to explore connections between their feelings and race-related issues

in society?

2. To what extent does the average program participant gain new insights about the link between
attitudes and larger societal issues of race?
Never Very Little Some A Significant Amount

Expands Opportunity and Access for Individuals—increases opportunity to and/or access for
those who historically have been excluded.

* Does the program provide resource(s) that help participants, particularly those from historically

disadvantaged groups. increase their opportunity 1o attain success?

1. What program aclivities grant participants access o resources (human. {inancial. or other) that

help increase their opportunity o achicve success?
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* Docs the program conduct followup scssions with participants to document their gains and to pro-

vide additional assistance?

2. To what extent does the program conduct followup sessions to document participant’s progress
and providc additional assistance?

Never Very Little Some A Significant Amount

Fosters Civic Engagement—provides encouragement and opportunity for program participants and
leaders to take action in addressing racial reconciliation.

1. What are the program activities during which participants receive encouragement. opportuni-

ties, or practical skills that will help them become community leaders for racial reconciliation?

* Docs the program provide participants with the skills to recognize racism and to constructively

engage others in discussions and/or actions that will foster racial reconciliation?

2. How much docs the average participant increase his/her skills in recognizing racism and
constructively engaging others in discussions and/or actions that foster racial reconciliation?

None Very Little Some A Significant Amount

* Docs the program foster greater participation in civic causes that can promote leadership in racial

reconciliation?

3. To what extent does the program foster participants’ involvement in civic causes where they
can address the cause and effects of racism and prejudice?

Never Very Little Some A significant amount

* Does the program include processes in which established community and/or civic leadership can
nctwork with other people to address the causes and effects of prejudice and racism?

4. To what extent does the program provide networking opportunitics between cstablished leaders
and others concerned about racial reconciliation?

Never Very Liule Some A Significant Amount
Affects Systemic Change—rcforms the ways in which organizations. institutions. and systems

operatc to lessen racial disparitics and climinate discrimination.

» Docs the program provide constitucnts/consumers with tools o hold institutions accountable for

practices that underming racial reconciliation?
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1. To what extent does the average participant increase his/her skills in recognizing and countering
racism in organizations they patronize?

Never Very Little Some A Significant Amount

* Does the program address discriminatory behavior by people whose decisions may perpetuate

racial disparities?

2. What program aclivitics enhance the awareness of and/or change the behavior of people whose

discretionary decisions atfect the ways hat an instittion treats people of different racial groups?

* Does the program include an effort to analyze and change the ways that policies and practices may

perpetuate racial disparities and divisions?

3. What program activities reduce the possibility of discriminatory behavior by institutional mem-
bers whose discretionary decisions may perpetuate racial disparities?
None Very Litle Some A Significant Amount

4. What program activities analyze and/or change institutional policies and practices so that they

lessen racial disparities and divisions?

Assesses the Program’s Impact—measures an organization’s accomplishments, considers the chal-

lenges it faced and reassesses the program’s desired future outcomes.

* Does the program attempt to assess the breadth and depth of its effect on people and/or organizations?

1. What portion of program resources (budget and/or management lime) are spent assessing the
impact of the program?
0% 1-4% 6-10% 11-25%
None Modest Amount Some A Substantial Amount

* Does the program continually adjust its goals and practices in light of rcasscssments and changes

in local racial demographics?



Appendlx (continued)

2. Descenbe the process(es) that allow the organization to keep pace with changing local needs and

racial demographics?

Although not part of the framework presented on page viii, an additional question is provided

to help programs assess the innovativeness and replicability of their programs.

I. What are the activitics in which the program is leveraging emerging technology and/or using

ncw approaches in dealing with race issues?

2. To what extent has the program articulated a core model of operation that could be documented
and disseminated to and adapted by other communities?
Never Very Little Some A Significant Amount




he work of the Presidents Initiative on
Race has just begun. There is no silver

buller or quick fix. This is about a long-haul

comitinent that must be made by all sectors

of sociery. Moreover, it is local leadership

that will transforimn the talk into reality.

The instinet, tnnovation, and stratcey for
iiplenentation must be led by those who know
the needs and concerns of their communitics.
These Promising Practices represent the kind

of leadership that envisions a futire in which
racial and ethnic divides can be overcome in
the pursuit of leading onr Nation closer to its

highest aspirations.

—Angela E. Ol
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THE WHITE HOUSE
WASHINGTON
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MEMORANDUM FOR DISTRIBUTION

FROM: Maria Echaveste
SUBJECT:  Promising Practices Compendium

DATE: January 6, 1998

As you may know, an important activity sponsored by the President’s Initiative on Race
was the identification of “Promising Practices for Racial Reconciliation.” We plan to publish a
compendium highlighting some of these promising practices. These programs are organized by
sector: (1) arts, multimedia and sports; (2) business; (3) community building; (4) community and
economic development; (5) education; (6) government; (7) health; (8) religion; and (9) youth.

For your review, [ am distributing a mock-up copy of the publication. To make the
review process a more efficient one, your mock-up copy includes four sectors; arts, multimedia
and sports; business; education; and youth. Another group will be reviewing the text of the
complete publication. I am, however, attaching a complete list of those programs included in the
other sector chapters. In addition, please find enclosed quotes we will be using for each sector
cover page.

Thank you for your attention and please forward comments to Clara Shin by COB
Tuesday, January 12. Thank you.



To: Maria Echaveste
From: Melanne Verveer and Shirley Sagawa

Re: Comments on Intro and Education chapters of Race book

Date: January 27, 1999

We met with Chris Edley last week and gave him some comments directly. It looks as if the
January 21circulated predates our meeting. We assume he is planning to incorporate those
comments.

One of the topics we discussed was the need for the draft to be consistent with the ESEA
proposal, and not to confuse readers who might not understand the relationship between the two.
A related issue is ensuring the chapter is as strong as possible regarding what schools can and
should do regardless of federal policy. Too much emphasis on a federal proposal that requires
legislation takes away from the “bully pulpit” aspects of the chapter.

Other comments:

p- 9, Ist full paragraph, under (e) -- in addition to promoting higher expectations and taking
aggressive action against failure, should add “for all children” and call for the end of harmful
tracking of children into deadend curriculum options.

p. 10 -- re: early learning opportunities. Could we mention the “Prescription for Reading”
campaign initiated by Mrs. Clinton? Physicians responding to this challenge agree to “prescribe”
reading for their young patients, and give them a book at every checkup. It is an example of how
others in the community can promote reading. We can provide additional details.

Second, it makes sense to mention the need to apply the latest research on reading development
in Head Start and other early childhood programs.

Third, it would be useful to underscore the link between health and education, early brain
research, etc.

p. 11 -- re: K-12 educational opportunity. Improving reading curricula and teaching based on the
latest reading research is very important if we are to close the gap. America Reads would fit here
as well.

P. 12 -- re: teaching. It’s unfair to say there is a “lack” of high-quality teachers. The problem is
that there is a shortage of high quality teachers and that they are not distributed throughout the
system in a way that optimizes achieving for the students who need them most. I would also
mention the need to support new teachers (which would address the point raised in the text about
new teachers quitting after three years). Strategies include mentors, better assignment policies,



and higher quality professional development opportunities.

p. 15 -- re: Increased accountability. This is the first meniton of public school choice -- it’s
buried too. We would like to see the vouchers section when it is drafted. Believe there should
be a positive mention of charter schools.



January 21, 1999

MEMORANDUM

To: John Podesta
Bruce Reed
Gene Sperling
Minyon Moore
Ann Lewis
Melanne Veveer
Paul Begala
Sidney Blumenthal
Michael Waldman
Elena Kagan

From: Maria Echaveste

RE: Race Book

Attached for your review and comments is a draft of the Introduction section as well as the
education portion of the workplan chapter of the Race Book. Per our discussion, please forward
all comments to my office by 5 p.m. Friday.
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Draft 15: 12/12/98
BOOK SUMMARY OUTLINE

Introduction

PartI: The America We See
» Getting the facts straight: Demographic trends. What the best social science evidence is
about disparities, discrimination, intergroup relations and attitudes. The overt and subtle
influence of race on lives, and on our political and policy struggles.
 Is the glass half full, or half empty?

Part I1: The America We Want

» A vision of what racial and ethnic justice mean for the 21* Century, including:
Opportunity so broadly and deeply shared that there is no visible evidence of a legacy of
slavery, colonialism or conquest; community so deeply felt that we celebrate our diversity
and draw social and economic strength from our interactions and relationships; hearts
healed of hatred and fears and prejudices, so that we are connected with one another
across lines of class and color, caring about our neighbors, and living by the great
commandment.

» Some of the vexing questions — the seeming clashes in values and perceptions that make
progress on race so difficult. Modeling how to respectfully engage each other, searching
for a way to pursue a common vision of a just community. (Examples: English-only;
racial profiling; self-segregation by college students; etc.)

Part II1: The Community We Must Build
« Promising practices from communities and organizations around the nation. (A few
examples drawn from the hundreds collected by the Advisory Board and PIR staff)
» How these projects can help us advance the community and heart elements of our vision
for One America.

Part 1V: The Opportunity We Deserve — A Workplan for the Nation
» Education
« Jobs and Economic Development
e Community Security and Crime
« Civil Rights Law Enforcement
» Strengthening Democracy and Civic Engagement

Part V: The Leadership We Need for the Road Forward
» Creating Partnerships in Communities and Organizations
 Leadership and Action in Key Sectors (faith community, higher education, etc.)
+ Leadership and Action in the Federal Government (reinvigorating the Civil Rights
Commission, etc.)

Conclusion
% k¢ xk



OuT OF MANY, ONE:

RACIAL AND ETHNIC JUSTICE IN 215" CENTURY AMERICA

Grandfather
Look at our brokenness.

We know that in all creation
Only the human family
Has strayed from the Sacred Way

We know that we are the ones
Who are divided

And we are the ones

Who must come back together
To walk in the Sacred Way

Grandfather,

Sacred One,

Teach us love, compassion, and honor
That we may heal the earth

And heal each other.

-Ojibway Prayer

r
America’s greatest gémise in the 21st century lies in our ability to harness the
strength of our racial diversity. The greatest challenge facing Americans is to
accept and take pride in defining ourselves as a multi-racial democracy. At the
end of the 20th century, America has emergd as the worldwide symbol of
opportunity and freeedom through leadership that constantly strives to give
meaning to democracy’s fundame?al principles. These principles--justice,
opportunity, equality, and racial ificlusion--must continue to guide the planning
for our future.

—~Report of The President’s Advisory Board,
President’s Initiative on Race'

' The Advisory Board’s Report to the president, President’s Inititiave on Race, One America
in the 21st Century: Forging a New Future p.1 (GPO, 1998).



INTRODUCTION

At century’s end, color in America remains a vexing paradox of ideals and ordeals, of hopes
and fears. We must embark on the new century recommitted to right the wrongs. To do so, we
must set a course that leaves behind our tainted legacy, leading us to strengthen opportunity,
unite in a new spirit of community, and to redeem the purity of our individual hearts.

We are rightfully upheld in the eyes of the world as the most successful multi-racial
democracy in human history. Emerging democracies and nations in the throes of horrific,
often bloody ancient ethnic conflicts look to America as a model of peaceful co-existence. But,
in our best moments we have always aspired to a higher standard -- one in which we not only
tolerate difference, but actually celebrate the many races and cultures that make America.
After more than 200 years, we still struggle to live by our Nation’s founding creed, “that all
men are created equal.”

Each year, nearly a million people come legally to America. Today, nearly one in ten people
in the United States was born in another country; one in five schoolchildren are from
immigrant families. Today, largely because of immigrants, there is no majority race in Hawaii
or Houston or New York City. In nine of our ten largest public school systems, over 75
percent of the students are minorities. Within five years there will be no majority race in our
largest state, California. In a little more than 50 years there will be no majority race in the
United States.

All of this is happening against a backdrop of unparalleled peace and prosperity. Our economy
has never been stronger. Our people have never been more confident in the future. And in the
absence of a compelling racial crisis like the riots of the 1960s, many of our citizens have been
lulled into thinking that America’s racial problems are a thing of the past. That is simply not
true.

An old enemy still lurks in the shadows. It continues to poison our perceptions, undermine our
progress and threaten our future. Racism has been America’s constant curse, predating the
nation’s founding by a century and a half. And race has also been our constant struggle. Many
lives have been lost, many dreams deferred while we have grappled with this demon. And
truth has too often also been a casualty, caught in the crossfire of our contradictions.

Consider this: We were born with a Declaration of Independence which asserted that we were
all created equal and a Constitution that enshrined slavery. We fought a bloody civil war to
abolish slavery and preserve the union, but we remained a house divided and unequal by law
for another century. We advanced across the continent in the name of freedom, yet in doing so
we pushed Native Americans off their land, often crushing their culture and their livelihood.
Our Statue of Liberty welcomes poor, tired, huddled masses of immigrants to our shores, but
each new wave has felt the sting of discrimination, and for many that discrimination has
burdened their native-born children and grandchildren. It is time we faced these contradictions
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squarely as a critical step, not only to healing the wounds of our past, but also of unleashing
the power and promise of our future. We must become One America in the 21st century.

It is my hope that this report will help lay the foundation for a renewed national commitment
to racial healing in America. At the beginning of this century, the great African American
scholar and civil rights leader W.E.B. Dubois said that “The problem of the 20th century will
be the problem of the color line.” He was right. America’s color line started centuries ago and
stretches into our lives today. It was right there, plain as day, throughout my childhood in the
segregated south.

As a boy growing up in the *50s in dirt poor Hope, Arkansas, [ was perplexed by the stark
lines drawn in black and white that separated neighbor from neighbor. The black children went
to different schools, ate at different restaurants. The rough gravel streets they walked and
played on stood in bleak contrast to the smooth paved roadways on the white side of town.

But these disparities were mostly background music to me until 1957, when the high stakes
drama of the Little Rock Nine shook me and the nation out of our indifference. [ was only 11
years old at the time. [ had moved to Hot Springs to live with my grandparents. Like most
southerners then, I never attended school with a person of another race until [ went to college.
But the reality of unequal treatment based on race had always gnawed at my soul. It wasn’t
until I saw the courage and sacrifice of those nine black children who endured constant
attacks, both physical and emotional, to integrate Little Rock’s Central High School that I
realized I could no longer be a spectator in the struggle for equality. It was at that moment [
decided I must join ranks with the forces of change. It was Little Rock that made racial
equality a driving obsession in my life.

The crisis in Little Rock occurred more than 40 years ago. People have asked me, why, in the
absence of any similar great national crisis, should the American people focus anew on the
challenge of racial reconciliation. That is a good question, and it has a good answer. I believe
there is no more critical mission for our nation than to ensure that our diversity is not the great
problem, but the great promise of the 21* century. This effort is especially important right
now because, as we grow more diverse, our ability to deal with the new challenges this
presents will determine whether we really bind ourselves together or tear ourselves apart. And
even more importantly, our ability to exercise world leadership for peace, freedom and
prosperity in a world gripped with tense, often bloody racial and ethnic and religious conflicts
depends in large part on our ability to be a model for the world.

Consider also the great untapped potential of our expanding diversity. In the global economy
of the 21 century, where free trade and open markets will link nations in new partnerships for
mutual progress, it will be to our advantage that America looks like the world. It is already
happening. Andrew Young -- former mayor, Congressman and U.N. Ambassador -- credits
the diversity of his marketing team for landing the Olympics in Atlanta. When members of our
Armed Forces join with soldiers of nations from every continent to preserve peace or provide
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humanitarian aid in far flung regions of the globe, America’s diversity is a strength. Our
shuttle missions and space explorations are increasingly conducted by multi-national teams,
working side by side in space and in the process building bridges of trust and understanding
right here on earth.

To those who say, why now, I say because our work is not yet done. It is true that we have
moved out of the epicenter of racism that rocked our nation from the time of the Indian
conquest and slavery until the great breakthroughs of the civil rights era. But we are still
experiencing the aftershocks. Though people of color have more opportunities than ever today,
we still see evidence of unequal treatment. It is borne out most strikingly in the litany of
disparities in jobs and wealth, in education, in criminal justice that so often still break down
along the color line.

[f we are ever going to truly overcome, we must begin to see our diversity as a source of
solidarity and strength, not division and weakness. And we must begin by first, getting the
facts right and then daring to be honest with ourselves and each other. That was one of the
most potent reasons [ launched the nation’s first presidential initiative on race in 1998. And
that is one of the core goals of this report.

In these pages, 1 will offer a rough blueprint and a bold challenge that calls every citizen to
action in a renewed commitment to racial reconciliation. [ will lay out three pathways for our
journey: the pathway of opportunity, taking steps to make sure everyone benefits from
America’s growing prosperity by closing the opportunity gap; the pathway of community,
building stronger bridges to connect people across lines of class and color by challenging them
to unite around a common agenda; and the pathway of the heart, coming to grips with the
conscious and unconscious ways our obsession with race has distorted our views of ourselves
and each other.

In part one, The America We See, [ will present the facts about race in America today,
including demographic trends, evidence of disparities, and evidence of progress. In part two,
The America We Want, | will outline my vision for the future by challenging us to think
outside the box about a set of vexing questions surrounding our growing diversity. In part
three, The Community We Must Build, 1 will explore the ways in which groups and
communities are connecting people and toppling racial barriers. In part four, The Opportunity
We Deserve, | will present workplans designed to ensure equal opportunity in education,
criminal justice, jobs and economic development and civil rights enforcement. And finally, in
part five, The Leadership We Need:The Road Forward, 1 will issue a call for the leaders in
every community and every sector of American life and commerce to develop their own
workplans for racial reconciliation.

What will the America we want look like? What vision should guide our work? To begin with,
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opportunity will be shared so deeply and broadly that an observer will see no evidence of a
past with slavery or conquest or nativist discrimination. Whatever forms of misery remain,
they will not be the special burden of any racial or ethnic group. Second, the sense of
community must be so powerful a force that our social and economic lives pull us out of ethnic
enclaves. Rather than merely tolerate our differences, we will celebrate and draw strength
from them. And finally, our hearts will be healed of the crippling influences of prejudice and
fear, free to appreciate the common humanity we share as the gift of our Creator. And lest we
backslide into racial rivalries and distrust, we will be steeled against it because we will study
history and never repeat it.

Each of these elements -- opportunity, community, heart -- is necessary, and each is possible
only in combination with the others. For example, we will never have a broad consensus on a
bold opportunity agenda unless we care about each other as one community. Moreover, our
laws and policies will only take us so far. It is true that, through law, we have torn down
many of the barriers that have for generations kept so many from getting a fair shot at the
American dream solely because of their race or color. But while more of this work remains, I
believe at this juncture our most fundamental challenge is to make a journey of the heart.

*

Undergirding ail the facts and plans presented here are a set of ethical precepts that [ believe
must guide us on this journey. The first is a spiritual law common to every major world
religion. We hear its echo in our call for One America. It is the law of oneness. E pluribus
unum: Out of many, one. We must stop living under the delusion of separation. We are all
born of the same creative source. There is no “other.” In Christianity it is expressed as loving
thy neighbor as thyself. In Islam we are instructed to “Do unto all men as you wish to have :
done to you and reject for others what you would reject for yourself.” The Talmud teaches
us, “Should anyone turn aside the right of the stranger, it is as though he were to turn aside
the right of the most high God.” As a nation that takes pride in both the depth and diversity of
religious expression, we must embrace racial reconciliation as a way to honor our highest
spiritual values.

The second underlying ethical precept is my belief that we should approach this issue with
proper humility. After all, if any one of us had all the answers we would have settled this
problem a long time ago. We must not lock ourselves into old arguments and rigid beliefs. We
must always search for the kernel of truth in what the other side is saying. With open minds
and hearts, we can find common ground.

And third, we must recognize the ways we have allowed our racial differences to get inside
our heads, causing many whites, for instance, to deny the existence of white privilege and
many people of color to see themselves as perpetual victims, attributing every setback to
racism.



I want to thank The Advisory Board to the President’s Initiative on Race for all they did
during 1998 to re-engage the American people in the hard work of improving race relations.
Led by the emminent scholar and historian, John Hope Franklin, the Advisory Board spent the
year criss-crossing America, examining race, racism and the potential for racial reconciliation
using a process of study, constructive dialogue and action. The other members of the Board
were Linda Chavez-Thompson, Reverend Dr. Suzan D. Johnson Cook, Thomas H. Kean,
Angela E. Oh, Bob Thomas and William Winter. The Board presented its final report to me in
September, 1998 and many of their findings are reflected in this book.

No President or Advisory Board could be expected to resolve America’s vexing racial
problems in one year. We believe we have made a good start. Now, we must all continue to
work together to find a way to cherish and celebrate what is unique about our distinctive racial
and cultural identities, while uniting around a common vision of what it means to be One
America.

Aok ok

[ dream a world where man

No other man will scorn,

Where love will bless the earth

And peace its paths adorn.

[ dream a world where all

Will know sweet freedom’s way,
Where greed no longer saps the soul
Nor avarice blights our day.

A world I dream where black or white
Whatever race you be,

Will share the bounties of the earth
And every man is free,

Where wretchedness will hang its head
And joy, like a pearl,

Attends the needs of all mankind-

Of such [ dream, my world!

Langston Hughes
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PART IV: THE OPPORTUNITY WE DESERVE

{Introduction to Part 1V]

1. A HIGH QUALITY EDUCATION FOR ALL
INTRODUCTION

On September 25, 1957, nine black students walked through the doors of
all-white Central High School in Little Rock, Arkansas. It had been three years
since the Supreme Court’s historic decision in Brown v. Board of Education
declared racial segregation in America’s schools to be unconstitutional, and the
conflict at Central High would become the first major confrontation over court-
ordered school desegregation. [ was 11 years old at the time, living 50 miles away
in Hot Springs, but [ vividly remember the “breaking news” television coverage
and countless discussions about those brave young Americans approaching
Central High School escorted by Federal troops as a mob of white protesters
glared, shouted and spat at them. The courageous efforts of the Little Rock Nine
served as a catalyst for the integration of thousands of segregated schools around
the nation and, over a period of years, produced great strides 1n opportunity and
understanding. One of many lessons from those struggles is that our schools and
our nation are stronger when persons of all races learn together. [ believe this in
my own heart. [ have seen it with own my eyes.

On November 6, 1998, I had the privilege as President of hosting the Little
Rock Nine at the White House and announcing that each of them would be
receiving the Congressional Gold Medal for their courage and contribution to our
nation. At the ceremony, my friend Ernest Green spoke on behalf of the nine
honorees and said something of great significance. He explained that while they
understood in 1957 the importance of their effort to end racial segregation in
Little Rock schools, more than anything else, the Little Rock Nine were simply
seeking the highest quality education they could find. “We simply thought we
were doing the right thing,” Emie said, “and that it was our duty as students in
Little Rock to try to advance and receive the best education available.”

For generations, and even more so today, education has been the
comerstone of opportunity in America. The foundation of our modern democracy
and free enterprise economy is our belief in the great capacity of all citizens to lift -
up America while lifting up themselves. This in tumn requires that each person
have the educational opportunity to develop to his or her full potential. Excellence
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in education is the right of every American. This is true whether your forebears
came here on the deck of the Mayflower or in the hull of a slave ship; whether
they were natives in America before the first Europeans arrived, or came as
immigrants from Asia or Latin America less than a generation ago. We have not.
always lived up to that ideal. Today, at last, we must recognize that we do not
have a person to waste.

The denial of full and fair educational opportunity -- whether through
malice, indifference or inadvertence -- threatens the very foundation of our nation.
In the knowledge economy of the 21st century, education will play an even
greater role in determining America’s future prosperity and our place in the world.
And as our nation grows more diverse, our strength will depend more and more
on whether we provide educational opportunity to those children of color who
today receive the least.

Education is also the most powerful arena for strengthening our American
community. When young people learn together and serve together across racial
and ethnic lines they begin to break down stereotypes and the walls that have kept
us apart. | have seen this work across our nation. Our diversity is a great asset in
education, but one that we exploit too little. Thurgood Marshall, who led the fight
for school integration a generation ago, put it best when he said, “Unless our
children begin to learn together, there is little hope our people will ever leam to
live together.”

In sum, excellence and integration in education are not just individual
rights, they are also our fundamental responsibilities. And I consider them vital to
our national strength and security.

The question before us today is how do we guarantee the finest education
in the world for all our children as we confront the very real challenges of our
expanding diversity. Consider the fact that since 1976, the percentage of minorty
students in public schools has increased from 24 percent to 35 percent. The
number of Hispanic students has doubled and the number of Asian Pacific
American students has tripled. Some schools are becoming diverse in ways we
never dreamed of. The schools of Fairfax County, Virginia, for example, have
students from more than 180 countries who speak more than 100 different
languages. By 2035, there will likely be no majority race in our public school
population. Already, 9 of the 10 largest school districts have greater than 75
percent minority enrollment, and 19 of the 20 largest districts have greater than 40 -
percent minority enrollment. [Insert table showing demographics of selected
school systems.]



Over the last few decades, we have made important progress in educating
children of all races. Though improvement has often been slow and uneven, test
scores, high school graduation rates, and college participation rates have increased
for all racial and ethnic groups. In some cases, these improvements have been
greater for students of color than for whites, thus narrowing achievement gaps.
For example, since 1976, even as the pool of students taking college entrance
exams has grown dramatically, average SAT scores for students of color have
increased 21 points for Mexican Americans (from 781 to 802 out of 1600), 24
points for Asian Pacific Americans (from 932 to 956), 42 points for American
Indians (from 808 to 850), and 58 points for blacks (from 686 to 744), while
average scores for whites have increased only 2 points (from 944 to 946).
Nonetheless, as the wide disparities in SAT and other measures illustrate,
substantial challenges in education remain. [Insert graphs with SAT and NAEP
trends by race.]

Clearly, it is in the national interest to have more of our students
performing at the highest levels. Racial gaps in achievement persist throughout
the “pipeline” -- from preschool through higher education. Consider these stark
examples:

. According to the National Assessment of Educational Progress
(NAEP), average reading proficiency scores for |7-year-old black
and Hispanic students are lower than the average score for 13-year-
old white students.

. Although 93 percent of whites and 87 percent of blacks ages 25 to
29 have a high school degree, only 62 percent of Hispanics and
approximately 66 percent of Native Americans are high school
graduates.

. While the importance of a college degree is growing, so is the gap
between whites and persons of color who have a degree: 33 percent
of whites ages 25-29 have a four-year college degree or higher,
compared with just 14 percent of blacks and 11 percent of
Hispanics.

I believe these disparities stem in large part from continuing gaps in
educational opportunity. Minority children are still less likely than white children
to have access to vital educational resources, including high-quality teachers,
modern school buildings, current technology, challenging coursework, and more.
Many minority students confront not just one, but all of these deficiencies in their
schools.



text box
Students attending predominantly minonty secondary schools, for
example, have only a 60 percent chance of getting a math teacher
with a math degree and as little as a 50 percent chance of getting a
science teacher with a degree in the subject being taught. Seventy
percent of predominantly minority schools have at least one serious
building deficiency, such as poor heating, lighting, or ventilation.
Black and Hispanic students are 20 percent less likely than whites
to use a computer at home or in school, and recent studies indicate
that computers are used less effectively in predominantly minority
schools. Furthermore, children for whom English is a second
language often have inadequate resources to leamn English and to
participate fully in other subjects. In California, more than 20
percent of all students are Limited English Proficient (LEP), yet for
every bilingual teacher who speaks Spanish or an Asian language,
there are 81 LEP Hispanic students and 561 LEP Asian Pacific
American students.

end box

In addition, while some schools are more diverse than ever before, racial
segregation remains a problem both among and within our schools, and there is
evidence that the situation is getting worse:

. Today, more than one-third of all black and Hispanic students
attend schools with greater than 90 percent minonity enrollment.

. Rates of segregation are worse for Blacks than they were 15 years
ago and, for Hispanics, 25 years ago.

. Nearly 90 percent of these racially isolated schools also have a
majority of children in poverty, and therefore face extra burdens
typical of deeply poor communities.

. If you compare students in schools that are overwhelmingly
minority (90 percent or more) with those that are overwhelmingly
white, a minority student is 16 times more likely than a white
student to be in a high-poverty school.

It is clear that we have not yet met our aspiration -- [ consider it an
obligation -- to provide all children with what Emest Green and the Little Rock
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Nine bravely sought forty years ago -- a high quality education for all students,
regardless of race, and the chance for all students to learn together. To the parents
of children who attend our best schools I pose this simple question: How would
you feel if you had to send your child to a school with a leaky roof, outdated
textbooks, no computers, and teachers teaching subjects in which they lack basic
competence? Too many of our children face this reality every day. And more
often than not, they are children of color.

There are many reasons for the persistence of these problems, but we must
not let complexity obscure the dire consequences of inaction. Issues such as
continued residential segregation by race and class as well as our system of
funding schools based largely on local property taxes require our immediate and
focused attention. Just a few decades ago, our laws mandated that white, black
and Hispanic students attend separate schools, with black and Hispanic children
relegated to inferior schools. Those laws are gone. But residential segregation
remains, especially in urban centers, and it has been exacerbated by “white flight”
as more and more middle class whites and others have moved to the suburbs or
sent their kids to private schools.

This has left many poor, minority communities struggling to fund their
schools from a limited and often shrinking tax base. These same schools have
trouble attracting and keeping the best teachers and must cope with all of the
challenges of life in high poverty communities. The result is that, nearly a half-
century after Brown v. Board of Education, many black and Hispanic children still
attend inferior schools. We no longer say that white and minority children must
go to separate schools. But we do say that each local community bears primary
responsibility for funding its schools, and if children are underserved because a
community is extremely poor, and if a state declines to level the playing field, so
be it. And if that perpetuates America’s color divide, let some future generation
balance the accounts.

These conditions are morally unacceptable. They are also socially and
economically destructive. While we point fingers in every direction, individual
opportunity and our natjonal strength suffer. How much genius and creativity are
we failing to hamess because of continuing racial disparities in educational
opportunity? - What would our lives be like today if we had provided every
American regardless of race or class with the educational opportunity to succeed
to his or her full potential? Would we have a cure for cancer? Or AIDS? Would
we have more efficient energy sources and technologies that greatly reduced
pollution? Would we have a new global movement for world peace and human
rights? How far would we have progressed in weaving our diversity into one
great fabric of community, and in purging our hearts of stereotypes and fears?



Each of us has a responsibility to help overcome present disparities and to
build in America the highest quality educational system extending from birth to
college and beyond. As a former governor, [ know that education is and should be
primarily a state and local issue. But in our increasingly diverse, interconnected
and global society, quality education is also a national priority. And it is a matter
of fundamental fairmness.

Throughout my presidency, education has been among my highest
priorities, and we have made important progress. [See text box on Administration
proposals and accomplishments(to come).] We have embraced the idea of high
standards for all students, and we have taken some steps to close the opportunity
gap in education. Our effort, for example, to help local schools hire 100,000 new
teachers and reduce class size in early grades will help eliminate racial disparities
in class size and have positive effects on student achievement. But, much work
remains to be done. Let me discuss three primary goals for the years ahead -- not
just for federal action, but for all of us.

First, as we raise the bar for everyone, we must eliminate racial gaps in
primary and secondary educational achievement. Those achievement gaps mark
the distance from the America we see to the America we deserve. In the America
we deserve, every child must have a high quality education from preschool
through high school, including high standards and full and fair access to the best
our schools can offer. And because the stakes are so enormous, we need a
revolution in accountability for public officials, administrators, teachers, parents,
and students themselves. Without stronger mechanisms for accountability, tied to
appropriately measured educational outcomes, the goal of high quality is a mere
aspiration, not a commitment.

Second, we must close racial disparities in college participation and
graduation. Over the last three decades, the importance of a college degree to
economic advancement has grown dramatically. Today, a person with a college
degree earns 77 percent more than a person with only a high school diploma,
compared to a 57 percent advantage in earnings twenty years ago. Yet the
proportion of blacks, Hispanics, and Native Americans receiving college degrees
remains less than half that of whites. This must change. Improving K-12
achievement is the most important step, but, we can’t stop there. We can and must
make it possible for more students of color to go on and succeed in college.

Third, we must promote integration in education so that students have the
opportunity to learn together in ways that enrich the learning environment,

improve race relations, and prepare students to thrive in the diverse world that
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awaits them. In this sense, integration must be properly understood as one
important element of quality in our educational system. As the Advisory Board
stated in its final report, “Simply put, high-quality, integrated schools provide a
more complete educational expernence for all students than high-quality,
segregated schools.”

With these goals in mind, in the balance of this chapter, [offera workplan
to guide us all in the struggle for equity and excellence in education over the
coming decade. Let me first highlight the centerpiece for renewed federal
leadership, which focuses on the problem of disparities in primary and secondary
educational opportunity and achievement.

CENTERPIECE OF THE FEDERAL WORKPLAN:
THE COMPACT FOR EQUAL OPPORTUNITY IN EDUCATION

[ propose a Compact for Equal Opportunity in Education -- quite
simply, a new covenant to benefit America’s children. In those states and school
districts willing to enter into this covenant:

. The federal government will offer substantial new funds and
greatly expand\\iﬂexibilily in the use of current federal funding.

. In return, the state or school district would establish a
comprehensive plan and strong system of accountability for results
in closing the measurable achievement gaps between minority and
non-minority and between poor and non-poor students in public
schools.

. The federal government would not dictate the means used, and the
state or district could even propose its own goals and timetables,
with all the public scrutiny that entails. But the decision to award
the federal funds and enter into a Compact would be based on a
competitive, public review of the applicant’s comprehensive
strategy by an independent, diverse, peer review panel, including
experts in successful school reform strategies.

Let me explain briefly why I think we must take this new approach. There
is a tragic irony at work in American education. Too often, the children who need
the most are least likely to get it. In part, this is because of long-standing
inequities in educational funding formulas, especially the traditional reliance on
local property taxes. Schools in a sea of poverty are too often overwhelmed, or
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nearly so, by the extraordinary challenges they face. Students who live in low-
income neighborhoods often bring the many burdens of their lives and their
communities to school with them. Simple calculations of expenditures-per-pupil
don’t capture the subtleties, including: homelessness, family crises, or hunger;
crime in hallways, streets and homes; and the simple, grinding pressure of poverty
that may make family support harder to come by. Add to those problems the aging
inner-city school buildings, disparities in teacher training, high proportions of
students with special language needs -- and you have a recipe for disaster.

Up until now, we have generally tackled this problem with piecemeal,
fragmented approaches, including efforts at the federal level. Over the decades,
the intentions have been good, and the progress has sometimes been meaningful.
Earlier in my Administration, we worked with the Congress to enact Goals 2000
and a major reform of the bedrock Federal grant program intended to help states
and districts educate poor children, the so-called Title [ program. Now funded at
almost S8 billion per year, the program is distributed by a formula related to the
number of poor children, and the law now tells states that accept the money (all
do) that they must raise standards and use tests or some kind of assessment to hold
themselves accountable for making progress in improving education outcomes for
poor children. [ believe that these reforms are moving us in the right direction, and
there are important signs of promise and progress. But the pace 1s too slow, and
our ambitions must be still higher.

But- believe the racial disparities and underachievement we have tolerated
for so long justify the burning impatience felt by many parents, civic leaders and
educators alike. [ share their impatience, and therefore believe we need a new
approach. We can forge a new federal-state partnership to break the cycle of
disadvantage and eliminate gaps in student achievement. Still more piecemeal
programs -- federal or state -- will not bring about the sweeping changes needed to
close the substantial racial gaps in opportunity and achievement, making public
schools work for all of the public.

Let me be clear: this is not Washington encroaching on local authority. In
my years as a governor, working both within my state and on national policy, I
came to fully appreciate that education is primarily a state and local
responsibility. But [ have also seen that sometimes a child’s opportunity can be
limited by the resources a local community can raise with a property tax, or the
accident of whether the state is wealthy or poor, generous or stingy in aid to local
schools. On the other hand, [ have seen that Federal education programs are often
too confining, with their red tape and narrow categorical purposes. And across the
board, I have seen education treated as an island, cutoff from the mainland of
challenges in the surrounding community. Yes, education is primarily a state and
local responsibility -- but to be successful, all public officials at all levels must
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work together, across political boundaries in a metropolitan area, and across
whatever agencies or departments can play a role in supporting children, families
and their communities.

This Compact will provide new, greater flexibility but in return demand
greater results. It springs from my belief that, given an equal chance, all our
children can succeed. It is my hope that the flexibility built into
spur emulations4anovation and tallonng of approaches to fit local needs. For
example, Mould not requie that each Compact for Equal Opportunity
in Education in¢ [ as: (a) strategies focused on putting high-quality
teachers in high-need schools, and plans to reduce disparities in other resources;

(b) ways to engage families, businesses and other local institutions; (c) strategies
for breaking through the red tape of various federal, state and local programs in
education as well as related fields, and ways to build partnerships across
jurisdictional lines of school districts and local government agencies; (d) creative

responses to the needs of immigrant children with limited English skills; (e) ways

to promote higher. CWW and to take aggressive action
-when there is fllllu‘j (f) practical mechanisms to identify educationally bankrupt
schools or even districts, triggering receivership; and (g) plans for accountability
at all Jevels, so that performance is measured fairly and has consequences.

9{ These are not mandates. | am proposing neither a formula nor a cookbook. -7 Z’/f\w‘ ALy ]
Communities that are not interested in a new act to cl ment gaps

can simply 1gnore this challenge, ang¢leave the money on the table for others. We

will continue to work with them in the basic Title | program to raise standards and

performance. But for those states and communities willing to join in this bold

national effort, the independent review panel will judge whether the programs

proposed show a strong promise of success. And states or districts must show

results over time or lose funding to others who have adopted measures that

produce progress.

As the Advisory Board on Race said in its final report to me, “To a great
extent, we know what to do to promote educational equity and excellence; we just
have to have the courage as a nation to do it. If we are successful here,
fundamental change will follow.” In the long-term, if we eliminate gaps in student
achievement by race, we will ensure minority access to college and to a better
future, and we will promote integration by making all public schools, and
therefore the communities they serve, attractive to all Amenicans.

* k %

A WORKPLAN FOR THE NATION



The nation’s agenda in education is a broad one. To Build One America,
W€ must:

. Close racial gaps from preschool through high school to maximize
the God-given potential of every child;

. Increase college participation and graduation; and

. Promote integration in education to enrich the learning experience
for all students and to strengthen our American community.

*
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CLOSING RACIAL GAPS FROM PRESCHOOL THROUGH HIGH SCHOO/

The Compact for Equal Opportunity in Education, together with other
efforts such as Headstart and Title I, represent an important Federal contribution
to our national effort. But there are several important steps that require
commitments from us all -- as we sit around the table in the Cabinet Room
weighing legislative ideas, as a parent Kiffvith a child around-thekitcheabIe
helpiag with anithmetic or grammar, as teachers work together on a strategy to get
an alienated teenager engaged in learning. Here are some key things we must do
together, focused on closing the morally unacceptable racial gaps in education
achievement.

e Support families and promote early learning opportunities

A child’s development in the earliest years is crucial to the rest of his or
her life. Children who do not reach school ready to learn will spend a significant
amount of time catching up to their peers and may never fully overcome initial
learning gaps. The key here is families. Parents must be every child’s first
teachers.
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The most important thing parents can do in the early years is read to their {Y pr S'Q,c/

children. We have set a national goal of having all our children read

independently and well by the end of third grade. To help achieve that goal,
researchers tell us that parents should read to their children at least 30 minutes per
day. In just the last few years, the percentage of parents who are reading to their
children on a regular basis has increased dramatically, and that increase has been
greatest among parents of color. This is important progress. But we can do better.
Today, parents of white children are still more likely to read to their children. One -
reason for this difference is the gap in literacy among adults. Approximately 40
million American adults cannot read English or read only at the lowest level, and

10



persons of color are overrepresented in this group. Parents who cannot read cannot
teach their children to read, and may not put as much emphasis as they should on
their child’s school work generally. We must take action to increase adult literacy
for this and other important reasons.

Beyond the parent’s role, we must mobilize other aspects of the caring
“village” my wife Hillary has spoken about so often. It is long past time to
recognize that children of all races must have access to high-quality pre-school.
Quality preschool boosts child development, which leads to higher achievement in
school, better social adjustment, and even decreased involvement in crime. Head Chould menhan
Start plays an important role here by providing quality pre-school to nearly one Neel ko , L'
million children of low-income families. But we are currently serving less than 50 xr
percent of eligible students, including only 35 percent of eligible Hispanic
students. There is more to do.

lodest ot
regecczfy 1 teed)
Finally, families must remain involved in their children’s education ﬁéd‘"‘ C(NJ:’Q(AH
throughout school. A child’s chances of success, regardless of race or class, are FWW '
immeasurably increased when his or her family participates in the child’s _
education. The more directly involved parents are in each child’s school, the
greater the return. All schools should have parent compacts that clearly define
parents’ role in the school. As a national goal, I believe that every parent should
do some form of volunteer work in their children’s schools every month (and Lt esn e+
employers should provide the flexibility to help parents do so).

. .ej;'J(-g‘ B ZeA
¢ Overcome racial gaps in K-12 educational opportunity /T recrnech”?
| “
1l

Over the last several years, we have embraced the idea of high academic
standards for all students, including the use of tests to ensure that those standards
are met. Half our states now have or will soon introduce high school tests that
students must pass to graduate. These standards and tests can play a crucial role in
ensuring the quality of teaching and learning in our schools, but only if we give
all students a full and fair opportunity to meet the standards and pass the tests. If
all our children are going to be held to the same high standards, and they should
be, then all students must have an equal opportunity to meet those standards and
succeed to their full potential.

%LL(X iy m(u.,,

Present racial gaps in educational opportunity are dramatic, especially in
our poorest, most racially isolated communities where large percentages of

minority children are struggling to learn in our lowest quality schools. Students in /

these communities face disadvantages in so many areas that it is tmpossible to “

adequately discuss them all. But let me mention several issues that [ believe are - o (LM \ }

most crucial. : L-Y\'f’f‘},'/\ \io)'
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Teaching. First and foremost is thg{lack bf high-quality teachers. Study
after study confirms what many of us have always known -- teachers are our most
valuable educational resource. As class size decreases and teacher quality _
increases, all students perform better, especially poor and minority students. Yet o N A
today, poor and minority children are more likely to be taught indmoderately — 0d3 -
larger classes by less-qualified, less-experienced teachers. Nearly 50 percent of
teachers 1n poor, minority schools leave after only 3 years. Students of color are
also more likely to be taught by teachers without certification, without a degree in
their field, and with lower test scores -- and all of this at schools where student
underachievement is commonplace. Studies show that controlling for these

factors, much of the racial disparity in student achievement disappears. We have S
taken an important step with Federal legislation in 1998 to help schools decrease w e oo
class size. Now we must ensure, through recruitment, training, and professional A€ | M}«sff‘c
development, that the teachers in those classes are fully prepared in the subjects oo 2,(7 e "ﬂ . (7(?‘

must be encouraged to become teachers; colleges must commit to better teacher
education; and more of our best teachers, including teachers certified by the
prestigious National Board for Professional Teaching Standards, must be inspired
and given incentives to teach in our highest-need communities.

they teach and in effective pedagogical methods. More of our brightest Americans \ v ey
AT J/(‘r

Curriculum. Educational opportunities are not equal if students do not
have equal access to challenging courses. That is why it was so important to me
that federal legislation early in my Administration gave a vital boost to the high-
standards reform movement, including the effort to ensure that poor children are
offered challenging course work. Progress, however, 1s too slow. Still, poor and
minority children are far less likely than middle class and white students to take a
solid course in algebra, rather than “math for consumers.” Still, minority students
are far more likely than whites to attend a high school that offers few or no
Advanced Placement courses, like calculus or second-year chemistry. And, most
unfairly, research suggests that too many children are put in *“tracks” or so-called
“ability groups” that supposedly offer extra help, but in reality can be a detour to a
second-rate curriculum leading to a third-rate dream. When a student’s school
doesn’t even have enough solid math classes to go around, taught by qualified
teachers, is it any surprise that college entrance test scores suffer? If the courses
most relevant to the joBs in tomorrow’s economy are in the suburban schools but
not the inner city 15 miles away, should we be surprised if America’s economic
divide widens in the years ahead? We share an obligation to face these disparities
in opportunity, and end them.

Buildings. Teachers cannot teach and students cannot learn effectively in
overcrowded, deteriorating, or unsafe schools. What are we saying to our young
people who go to schools with leaky roofs and crumbling walls or who are forced
to study in converted trailers. We are saying that school doesn’t matter; education
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doesn’t matter; thev don’t matter. That is the wrong message, and it is harmful.
These conditions are most dramatic in our inner cities, where large percentages of
minority students attend outdated, dilapidated schools often just miles away from
the grandest imaginable suburban schools complete with the latest technology. -
We cannot expect our children to raise themselves up in schools that are literally
falling down. We must take action to modernize our schools and build new
schools where needed.

Technology. Closely related to this is the importance of overcoming racial
and class disparities in access to technology. By the year 2000, 60 percent of the
new jobs in America will require advanced technological skills. To prepare all
students for these jobs and to improve education more generally, every school
must have a sufficient number of computers, access to the Internet, and training
on how to use technology effectively. The new “E-rate’” championed by Vice
President Gore is providing precious technology resources for many of our-
schools, but state, local and private efforts are needed. [f we fail at this, the color
divide will be compounded by a digital divide.

English acquisition. There is strong consensus across racial and ethnic
lines that all students should learn English, and we must provide the necessary
resources to help all students learn English within three years. The current needs
are great: In addition to a shortage of bilingual teachers, only 30 percent of
teachers with Limited English Proficient (LEP) students in their classes have
received any training in teaching LEP students. There are many possible models
of success in teaching English, and the best approach depends on each student’s
needs. But whatever approach is chosen, it must be judged by its success at
teaching LEP students English and helping them achieve at the same level as
students for whom English is their first language.

At the same time, the ability to speak additional languages is a great asset
in our increasingly diverse world and global economy. We should encourage
foreign language learning, starting in early grades, so that all students are fluent in
at least one language other than English. This is one important arena in which our
nation’s growing language diversity can be beneficial. If we want our children to
know many languages, it helps that they go to school with children who speak
many languages.

Safety. Most of our schools are safe, but violent crime and fear of crime
arc real factors in about 10 percent of schools. Moreover, while the numbers are
low, black and Hispanic children are significantly more likely than whites to fear
being attacked in school, to report having street gangs in school, to see a gun in
school, and more. Let me be clear: Violence destroys opportunity. It shatters both
limbs and dreams. It teaches that force or might is more important than leaming.
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That is why [ have proposed a comprehensive school safety initiative that
supports efforts by schools and communities to eliminate guns, drugs, and
violence from our schools.

e Hold high expectations for everyone

In addition to better resources, we must promote high expectations for all
students. In large part this means holding all students to high academic standards
and making sure that tracking does not restrict leaming opportunities. Too often,
students are tracked based not on their educational needs but on their skin color or
accent. This is discrimination in the form of low expectations by teachers and
other adults. [t 1s wrong. @D‘W

v

Building higher expectations often starts with simply expecting more from
students. Consider this: Surveys show that African American and Hispanic
students feel they can bring home lower grades than their white and Asian Pacific
American peers before their parents will get upset. Other surveys show that
minority students most hope to impress their teachers, not their parents, with their
academic performance. These surveys suggest that 1f students of all races are to be
inspired to succeed, parents must demand more, and teachers must expect a lot.

Peer influence is also important. Too many children of all races seem to
view being a good student as “uncool.” Some research suggests that this situation
is even more dramatic for minority students, for whom educational success may
be perceived not only as uncool but also as “acting white.” Consider the dramatic
account in Ron Suskind’s book, A Hope in the Unseen, of a schoolwide assembly
at a poor, predominantly black high school in Washington, D.C. The assembly
was one of several to honor students who received straight “A’s” with $100
awards donated by a local radio station.

At the start, the assemblies were a success. The gymnasium was full, and
honor students seemed happy to attend, flushed by the cash. But after a
few such gatherings, the jeering started. It was thunderous. “Nerd!”
“Geek!” “Egghead!” And the harshest, “Whitey!” Crew [gang]
members, sensing a hearts-and-minds struggle, stomped on the bleachers
and howled. No longer simply names on the Wall of Honor [which listed
honor students], the “whiteys” now had faces. The honor students were
hazed for months afterward. With each assembly, fewer show up. (p. 3)

Other honor students were even threatened with violence, including Cedric
Johnson, the honor student chronicled in Suskind’s book who, I am thrilled to say, -
is now a student at Brown University. Cedric did not attend the assembly to pick
up his $100. “I just couldn’t take that abuse again,” Cedric explained to his
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teacher. “I hate myself for not going.” (p. 6).

Cedric beat the odds. But most students cannot be expected to succeed to
their full potential in environments like Suskind describes. Of course, no student
should ever have to fear violence because of academic success. We must also,
however, convince students of all races that education is “cool,” and that being
smart 1s not acting “‘white,” or “black,” or “brown,” or any other color. Role
models are important here, and [ urge people who succeed to reach back to their
communities to show students that educational achievement is the key to success
in all aspects of life.

In the end, however, the expectations of teachers are probably the safety
net for kids who can’t find encouragement or support from peers or parents. But,
there are millions of students winning As and Bs from their teachers while scoring
miserably on all kinds of standardized tests that compare them with students
elsewhere. And there are social promotions that move a student along because
teachers and administrators simply don’t expect that certain kids can and should
achieve at grade level. Well, these educators aren’t living up to our expectations
for them.

¢ Increase responsibility and accountability for everyone in education

We are all responsible in different ways for overcoming racial gaps in
educational opportunity. We must all be held accountable for the results of our
efforts. For public officials and school administrators, this means attaining
measurable reductions in achievement gaps and increasing educational
performance. Parents and CEQ’s, business leaders and clergy should demand
success. This also means increasing public school choice and providing detailed
information on school quality so that parents can make informed choices. For
teachers, this means providing substantial opportunities for professional
development but requiring that teachers demonstrate competence in their subject
area and excellence in the classroom. For parents, this means building
partnerships between schools and families and requiring that parents be engaged
in their children’s education through *“‘parent compacts”. For students, this means
promoting high standards and ending social promotion while giving all students
the help they need to achieve.

We must set clear, ambitious goals for education, give administrators,
teachers, parents, and students the resources and authority to achieve those goals,
and hold them accountable for results. I strongly believe that tests, including
voluntary national tests, play an important role in measuring our success at
teaching and leamning, along with other forms of assessment. But we must be sure
to always use the right tests, for the right purpose, in the right way.
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Let me explain briefly why [ believe that private school vouchers, paid for
with the public’s tax dollars, are a far less promising approach than the workplan I .
have described. [A couple of paragraphs to be inserted here, including mention of & v
the dangers of draining resources, making the public schools more likely to fail (Jj/ \(Q//
with the “stayers”; the value of the “common school” ideal and the problem of W  9¢"
resegregation; the incredible multi-billion cost. But also: the importance of
finding alternatives to the market-driven model of vouchers to ensure that are
powerful incentives for school improvement -- through testing, sharper
accountability, etc.]

INCREASING COLLEGE PARTICIPATION AND GRADUATION

While improving K-12 opportunity and achievement is the long-term
solution in education, we must take additional action to increase college
participation and graduation. Let me mention just three that are central to our
pursuit of racial and ethnic justice.

» Expand college enrollment and financial aid

We must continue to expand college access and ensure that all students
who want and deserve to go to college can afford it. [ am proud that we have
made much progress in this area. But much more can be done. Black, Hispanic,
and Native American students are still less likely to go to college than white or
Asian Pacific American students. In many cases, this 1s simply because students
from disadvantaged backgrounds are less aware of college options and of how to
take advantage of those options. Evidence shows that we can increase
participation in college by building partnerships between colleges and high-
poverty schools. These partnerships can increase college expectations and provide
support services, such as mentoring and tutoring. We have taken important action
to develop these partnerships through our GEAR UP program. We must build on
that to ensure that every degree-granting college partners with high-poverty
schools to make the dream of college a reality for more low-income and minority
students.

Over the last several years, we have retooled and dramatically increased
financial aid for college, including substantial increases tn Pell Grants, which are
received by more than half of all minority college students. Nonetheless, the high
cost of college remains the major reason why many students decide not to attend
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college and why too many minority students drop out. Money for college is
available to all who need it, and we must get that message out. But we must also
take additional action to help families that face undue hardships due to the loss of
a college student’s contribution to family income. '

* Close racial disparities in graduation rates and increase minority
participation in graduate and professional schools

Getting into college is only half the battle. Colleges must take greater
responsibility for ensuring that more of their students finish successfuily.
Graduation rates for persons of color remain far below that of whites. Of those
students beginning college in 1989 and seeking a bachelor’s degree, 48 percent of
white students and 47 percent of Asian Pacific American students eamed a degree
by 1994 compared with 34 percent of blacks and 32 percent of Hispanics. Studies
prove that support services such as counseling, tutoring, and mentoring in college
can significantly increase graduation rates, especially for Hispanic students. We
should expand these efforts. Minority-serving institutions typically go the extra
mile to retain their students, and more colleges should follow their lead. For
example, Xavier University of Louisiana, a small historically black university
with only 3000 students, leads the nation in producing black physics, chemistry,
and biology graduates and sends more black graduates to medical schools and
pharmacy schools than any other cotlege or university in the nation. Norman
Francis, President of Xavier University, attributes Xavier’s success to demanding
hard work while providing all students with the support services they need to
succeed, including advising, tutoring, and assistance in applying to graduate
schools.

Community colleges play an important role in expanding educational
opportunity, especially for Hispanic students. These colleges also serve as a
bridge to further education. Studies show that where there are clear agreements
linking 2-year and 4-year colleges, more minority and other students successfully
transfer from community college and more transfer students receive bachelor’s
degrees. Two-year and 4-year colleges must build strong, clear relationships to
enhance coordination, ilncrease student transfer rates, and increase graduation
rates.

Finally, students of color are underrepresented across the board in
graduate education. This situation is especially dramatic in the science and
technology arenas. Almost 94 percent of all doctorates in science and engineering
are earned by whites or Asian Pacific Americans, and the number of black
doctorates is smaller now than 20 years ago. This is untenable. As a simple
demographic matter, if we want breadth, depth and excellence in these
professions, we must be inclusive.
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¢ Support minority-serving institutions and build college partnerships

Third, we must support minority-serving institutions, including
historically black colleges and universities (HBCUs), Hispanic-serving
institutions (HSIs), and Tribal colleges. These institutions have played and
continue to play a vital role in educating students of color. Sixteen percent of
black college students attend HBCUs, but HBCUs award 28 percent of all
bachelor’s degrees received by blacks. And HSIs award more than 50 percent of
all bachelor’s degrees received by Hispanics.

In addition, we must encourage partnerships between minority-serving
institutions and predominantly white research universities. These partnerships can
enrich academic offerings available to students. In addition, the partnerships can
increase diversity by providing opportunities for students and faculty to interact in
different environments.

PROMOTING INTEGRATION TO ENRICH THE LEARNING EXPERIENCE FOR ALL
STUDENTS

Parents, students, institutions, and communities should have the right to
choose a racially and ethnically diverse education. After a burst of progress in the
late 1960s and early 1970s, segregation in schools is worsening because of
housing and demographic trends as well as a shift away from legal actions
requiring school desegregation. Furthermore, diversity in higher education,
though strongly supported by the higher education community and the nation, is
under attack on several fronts.

We must renew our belief in the value of integration in education. As my
Advisory Board said in it final report, the goals of quality and integration in
education are complementary. Diversity is not about political correctness. It has
real, tangible benefits, not only for all students, but to our society. Diversity
improves teaching and learning by providing a range of perspectives that enrich
the learning environment. It teaches good citizenship by showing students how to
interact comfortably with people different from themselves. It improves students’
preparation for employment by teaching them how to function in diverse work
settings. And it fosters the advancement of knowledge by spurring study in new
areas of concern. The actions we must take in this area include:

¢ Reduce racial segregation among and within schools
Today, 67 percent of black students and 74 percent of Hispanic students
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attend primary and secondary schools with greater than 50 percent minority
enrollment, and more than one-third of black and Hispanic students attend schools
with more than 90 percent minority enrollment. We must reduce this racial _
segregation and isolation among schools. The single most important thing we can
do to promote integration is to make all schools good schools that attract diverse
student bodies. But there are also innovative ways to give more parents and
children the option of an integrated education, including the expansion of
interdistrict magnet and charter schools, schools located at large employers and on
university campuses. We must also promote housing integration efforts designed,
in part, to promote school integration.

Even in so-called integrated schools, too many students are resegregated
into different classes, with students of color overrepresented in remedial and
special education classes. Furthermore, students sometimes self-segregate in
inappropriate ways. We must take action to ensure that tracking based on biased
expectations and faulty policies does not resegregate students. ]

Furthermore, schools must promote opportunitics for positive cross-racial
interactions. Studies show that having students of different races work together
toward common goals can breakdown racial stereotypes, improve race relations,
and improve the academic achievement of the lower achieving students.

e Promote the benefits of diversity in higher education

We must also increase integration in higher education. College and
university leaders have long known that diversity in the student body is essential
to providing all students with a complete educational experience. According to
Neil Rudenstine, President of Harvard University, “The conception of a diverse
student body as an educational resource -- comparable in importance to the
faculty, library, or science laboratories -- is the most direct expression of an idea
that we have seen emerging over the course of more than a century.” Studies
show that where the “resource * of racial diversity 1s used effectively, all students
benefit. However, diversity in higher education is poorly understood in the public
arena and is under attack on several fronts. Most dramatically, in states where
affirmative action has been outlawed, data show a dramatic decrease in the
numbers of students of color accepted at the most prestigious institutions. For
example, in 1998, the University of California, Berkeley had to reject more than
800 highly qualified black, Hispanic, and Native American applicants each of
whom had a 4.0 or higher GPA and scored 1200 or higher on the SAT.

[ address elsewhere the issue of affirmative action. But here I want to
make the more general point that as a nation we must recognize the great value of

diversity in higher education. In their recent book The Shape of the River, William
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G. Bowen and Derek Bok showed that students of all races want a diverse
educational experience. According to surveys of black and white graduates of
selective universities who began college in 1989, a majority of both blacks and
whites believe that “the ability to work effectively and get along with people of
different races and cultures” is “very important.” A majonty of both blacks and
whites also believe their undergraduate expenience was of “considerable value™ in
developing those skills based on interactions with students of different races. And
the vast majority of both blacks and whites believe that their school should
continue to place the same or greater emphasis on diversity. We must preserve
and develop appropriate mechanisms to ensure diversity in the short- and long-
term. Furthermore, colleges and universities must promote the educational
benefits of diversity by creating supportive campus environments and by
promoting positive cross-racial interactions among students.

CONCLUSION

Tearing down the walls of disparity and division in American education is
as vital to our future as the defeat of fascism was in World War II, or the global
stabilization of struggling economies is today. For too long we have professed
support for equal opportunity without grappling with the glaring inequities faced
by too many of our children. [ know this won’t be easy. We have spent years
building walls and patching cracks along the color line. But we must not fail to
act. The costs of delay are mounting. Our children and our nation are in danger of
falling behind in a world that is forging ahead.

Remember, these are all our children. Each of them is eight years old but
once. The choices we make will put them on a track to nowhere or a track toward
achieving their full, God-given potential. If we do not prepare them well, they
may spend a lifetime struggling to find a way in from the cold margins of the new
economy. And if our children learn apart, they won’t know how to live together.
This requires more than passing laws against hateful conduct. It requires a passage
of spirit, from the old world of racial separation, to a new world of shared hopes,
common values, and unity. Education is the vessel that will get us there. It must
be our number one priority. Nothing less is at stake than the strength of our
economy and the soul of our nation.

How we meet the challenge remains a window on our hearts.
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City Year
Boston, Massachusetts

Contact(s) Alan Khazei, Michael Brown, co-founders

617-927-2500

Purpose To promote community service and increase awareness of social

issues by tapping the civic power of young people from
different racial and social economic backgrounds.

Background: City Year, an AmeriCorps program, began in 1988 as a

workshop or “action tank” to generate community service projects that
address unfulfilled community needs, bridge racial and social barriers,
inspire citizens to civic action, develop new leaders for the common
good, and improve and promote the concept of voluntary national
service. When it was initiated, City Year was a 50-person pilot
program in Boston. Today, City Year engages 900 corps members in
Boston, Chicago, Cleveland, Columbia, S.C., Columbus, Ohio,
Philadelphia, Rhode Island, San Antonio, San Jose/Silicon Valley and
Seattle. City Year corps members represent a cross section of their
communities, male and female; inner city and suburban; African
American, Asian, white, Latino and American Indian; low, middle and
upper income. The corps includes college graduates, high school
graduates and young people without high school diplomas.

Program Operations

City Year unites young adults, ages 17-23, from diverse racial,
cultural and socioeconomic backgrounds for a demanding year of
full-time community service, leadership development, and civic
engagement. City Year corps members begin each weekday
morning with a regimen of high-spirited calisthenics to prepare
themselves for a day of excellent service. After their
“community huddile,” corps members in distinct red, tan and
black uniforms, provided by the Timberland Company, fan out in
teams of 10 to 12 to serve their community. Corps members
serve as teachers’ aides in public schools, renovate housing the
homeless, turn vacant lots into community gardens, operate
recreational programs for senior citizens, or a host of other
projects. Corps members participate in civic activism through
community service, leadership training, volunteer opportunities
and special community events. Corps members develop
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leadership skills by organizing citizens into service programs such
as the “Serve-A-Thon; organizing winter and spring camps for
public school children; and running Young Heros---a Saturday
service corps for eighth graders---and many other programs.

(The Young Heros Program was recognized by the President’s
Initiative on Race as a Promising Practice.) To graduate, corps
members must fulfill 1,700 hours of service, register to vote, get
certified in first aid and CPR, and earn a high school diploma or
equivalency degree. Upon graduation, corps members receive,
from the Corporation for National Service, a scholarship award of
$4,725 for further education.

Outcomes and Significant Accomplishments

Website

More than 400 young people have graduated from City Year and
contributed 4.2 million hours of services. According to a
national survey, 95 percent of corps members felt they learned
leadership skills at City Year including problem solving,
negotiating, planning and organizing events, crisis management
and public speaking. The program has inspired today’s youth to
take action and become decision makers in their communities
while addressing and meeting their communities social needs.
City Year programs have been supported by more than 300
corporations, often by sponsoring teams of volunteers.

www.city-year.org

Quote for sidebar

Through their service work, City Year members learn the value of
community, realize their potential to improve the lives of others,
and develop the skills necessary to excel in educational and
professional endeavors.



