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Thank you, Jill, for that kind introduction, for your passionate
commitment to creating a more just world for our children; and for
your friendship. [ also want to thank both you and Ken for sponsoring
this innovative new lecture series. It is a great honor and a pleasure to
be here at this'revered educational institution, which for so long has set
the nation’s standard for excellence in teaching. We are indebted to
President Levine for his inspired leadership of Columbia Teacher’s
College; and for his single minded determination to turn every one of his
students into dedicated teachers who will make a real difference in the
lives of their students. T also want to recognize the creative vision of
Peter Cookson -- whose Center for Educational Outreach and Innovation

brings the best minds to bear on the challenges of teaching today.
Contributions of Teacher’s College

A little over a hundred years ago, when a group of far-sighted
college presidents, bishops and and philanthropists came together to
found Tcachers College -- the world was in upheaval. Our country was
in the throws of transforming itself from an agricultural to an industrial
nation, and cities were filled with new arrivals from the countryside and

immigrants from around the world.
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It was time -- your tounders had decided -- to start educating a new
breed of teachers to meet the educational needs of this unprecedented

ncw influx of people, cultures, and expenences.

That same pioneering spirit and commitment to meet the needs
of a changing world lives on in all that you do here at Columbia’s
Teacher’s College; every time you give teachers the skills to spark the
imagination of a child; every time you instill the spirit of social justice
as part of your educational framework; and everytime you pioneer new
strategies to better reach the students of today. At a time when so many
higher education institutions have closed their schools of education -- or
down graded their importance -- Columbia’s Teacher’s College has

maintained the highest standards of excellence.

[Whether it was teaching early childhood education -- before it
became conventional wisdom to look at the importance of those early
years; or researching new ways of teaching urban and minority students

“-- you’ve expanded our knowledge about what it takes to create a world-

class teacher.
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You;ve also used your resources and talents to be instruments of
change and progress in the New York city schools -- initiating writing
projects; helping to establish professional development schools; and
mentoring first year teachers, so they stay on in the toughest schools.
Your work to get the arts back into the city’s public schools has helped
transform lives in hundreds of schools. And today, thanks to a
collaboration between Teacher’s College and the city schools -- 9th and
10th graders at the Heritage School are now benefitting from a dynamic
new curriculum infused with the arts and culture. I salute the leadership

and faculty of Teacher’s College.
1. Importance of Public Education

We’ve all here today because as all Americans, we still believe that
nothing offers our children or ourselves the chance for a better future
than a good education. And nothing so limits an individuals’s dreams
— and denies the nation the talents it needs — when that education is in
some way beyond reach. In this era of almost limitless possibilities --
our public school system holds out the promise that here, in the most
diverse and multi-cultural nation in the world -- everyone has a chance

to live up to their God-given potential.
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I’ve spoken with people in strife-torn countries like Northern
Ireland, who believe that a unified education system like ours is
absolutely critical to building a tolerant, and peaceful and just society.
And that is our mission. Every day, as children learn the skills of the
future, and the values we hold in common, our democracy is

strengthened.
b. Those values are threatened by unequal access

Yet those values are threatened when many of our children are
unable to reap the benefits of the opportunities around them. When too
many of America’s children attend schools that are understaffed;
overcrowded; and falling down. When too many dreams go unfulfilled
-- not because a child lacks ability -- but because no one expects him or

her to accomplish something, or succeed.

(Today, more than four decades after the Supreme court ended
segregation in America’s schools, the color of your skin can still
determine the quality of your education. [Today, most 17-year-old
African Americans are reading at the level of most 13-year old white

students. \
p
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rToday, the vdst majority of w/hjxc"studcnts graduate from high
v
school, comypared to a third of Hispanics. Today, a third of white

e
Americdns are college gr@d’ﬁates. Blacks graduate

[Not surprisingly, the leaming gap is rapidly increasing the
earnings gap. As my husband always says -- what you eamn depends on
what you leam. College educated Americans are now making 76% more
than those who simply hold a high school diploma. The terrible costs of
not getting a quality education -- in lower quality of life and lowered

expectations -- are increasing every day.]

It is perhaps our greatest challenge in the 21* century to find ways
of unleashing the vast potential of all our people, by making a world-
class education the birthright of every citizen. It’s up to all of us to must
make sure that education truly does become -- in the words of John

Dewey, America’s “great equalizer.”

Over the years, 1’ve heard many variations on the goals we have
set for ourselves at the brink of this new century. ButI like the simple
mantra at public school #1 here in Manhattan. It states: “All children

can learn... No exceptions... No excuses.”



Sent By: USUN EXEC; 974593186; Apr-19-99 9:09; Page 7

Today, 1°d like to talk about what we must do together to fulfill the

great promise of the next generation.

II1. Progress to Improve Public Education

a. HRC involvement

It’s easy to see how far we’ve come when we look back at where
we were. I first became acutely aware of how many of our children were
falling through the cracks when I worked with Marion Wright Edeleman
at the Children’s Defense fund in the early 1970s. We wanted to find
out why millions of school-aged children were not coming to school.
And as Jill said, 1 knocked on hundreds of doors that year -- talking to
parents about why their children weren’t in school. That experience
convinced me -- as never before -- that our schools had to be as
committed to fulfilling the dreams of the disadvantaged and disabled as

we were to serving the best and the bnightest.

b. A Nation at Risk
With the 1983 publication of A Nation at Risk, it became clear to
America that the challenges we saw in individual schools were

widespread.
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We were told that our once unchallenged leadership in education
was being eroded “by a tide of mediocrity that threatens our very future
as a nation and a people.” Only half of our high school graduates were
going to college. Academic achievement was plummeting -- and the
drop out rate was rising. Compared to other industrialized nations, the
US ranked at the bottom. Also troubling -- there was a growing chasm
between a scientific and technological elite — and an 1ll informed

citizenry.

c. State Efforts (Arkansas)

A Nation at Risk sparked a national soul searching — and in
response, people at the federal, state, and local level began rolling up
their sleeves, and looking for solutions. In Arkansas, my husband, then
Governor, asked me to chair a committee that would make
recommendations for improving Arkansas’s educational system. I began
traveling across the state -- listening and talking to teachers and parents
about the challenges they faced. I saw first hand the challenges many of

our schools were facing -- particulary those in rural areas.
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So we began to talk about the need for greater accountability for
student achievement. We started to form alliances with businesses to
improve our public schools, and encouraged parents to become much
more involved in the education of their children. But most of all -- we
realized that if we didn’t upgrade standards that were expecled of every
school — and every teacher — and every child — then we would never

see the progress we wanted to see.

[I’1] never forget talking to one young high school graduate --
ranked second in his class -- who told me with great pride that he wanted
to be a doctor. But when I asked where he was going to college, he
admitted he couldn’t get in anywhere. His high school simply hadn’t
prepared him adequately. I remember thinking to myself: here’s a young
man who worked hard; stayed out of trouble; and whose [amily did all
they could for him. But his local school didn’t know what the standards
were that would enable him to fulfill his ambitions. And it was then that
Bill and I decided that no matter where you lived, you should have the
chance to complete a rigorous curriculum that prepares you for whatever
you plan to do in life. Pushing for high standards became one of my

husband’s lifelong priorities. ]
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D. Charlottesville Summit

Our efforts bore fruit at the Education Summit in Charlottesville,
where national education goals for the first time were endorsed by a
bipartisan group of governors and President Bush. Then Governor
Clinton co-chaired that effort. And when he was elected President -- Bill
set to work with another former governor, Dick Riley, to support

national goals -- and help schools, teachers, and students meet them.

E. Goals 2000/ESEA

Among the President’s proudest achievements in the first term
were Goals 2000 and the 1994 reauthorization of ESEA. Goals 2000 --
for the first time -- required states to set academic standards and develop
assessments aligned to those standards. ESEA’s Title I built on this

requiremenf -- by mandating that states use these standards for

disadvantaged students -- thus ending the practice of setting lower
expectations for low-income students. ESEA also leurshed the
President’s-nitiative To stablisir 3;000 charterschesls -- and permitted
high-poverty schools to combine their funds and use them to improve

the entire school.

10
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Both Goals 2000 and ESEA held schools accountable for results.
Title I now requires states to set annual goals for each school and district
[relating to the number of students who must reach academic standards];
to report progress for each school; and to intervene in schools that fail to

make adequate progress.

Taken together -- these two reforms have fundamentally changed
the federal role in elementary and secondary education to support the
development and implementation of high academic standards for all
children. In the past -- our system had too often supported and
encouraged a two-tiered system that had low expectations for poor
children -- and held them to lower academic standards. lOvcr‘the past six

years, we’ve-beenworking hard to-end-that-unequal and unjust system --
and-welve begun to see the fruits of our labor. 1
\—— )

e

IV. Where are we as a result of these efforts?
Over the past six years -- we’ve worked hard to raise student
academic achievement; improve teacher quality; involve more parents;

and bring the technology of the 21st century into the classroom.

11
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We’ve also sent the strongest possible message that we must not
only set high standards for our students -- but that schools -- and all of

us -- must be held accountable for enabling students to reach that raised

bar of excellence.
Vs

a burst of state and local reform

These reforms have spark
activity -- important innovatiéns that are improving the educational
progress of our children. /The rapid development of statewide
academic standards is yhiprecedented in the United States, and
awareness of the need to change practices to support standards is strong
across states, districts and schools. Federal efforts -- ESEA and Goals
a major force in supporting and stimulating state-
based reform. /Forty-eight states have set new, more challenging
academic standards, and most states are working to develop or adopt

new assessments aligned with those standards.

And as a result of hard work at the federal, state and local level --
and perhaps most of all as a result of our dedicated teachers -- schools
are improving and our students are doing better. A few weeks ago, we
released new data that tells us that our nation's reading scores are up

for the first time in all three grades levels -- 4th, 8th and 12th.

12
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A recent study by GAO shows how Goals 2000 funds are being
Y, / used to support a broad range of education activities at the state and
‘f} local levels -- including local education reform, professional
\i;y N development, and the development of education standards and
‘Ll\ assessments. Many state officials reported that Goals 2000 has been a .

A

significant factor in promoting their education reform efforts

sooak

[HRC’s visits to NYC schools -- most recently the Lab School in

)

Chelsea, where T-shirt read “Dare to compete.”]

[I’ve heard how schools here in New York are replacing low
expectations with high achievement -- because parents are pitching in;
new classes are being held in art and music; and there’s a new spirit of
accountability for success. I've heard that at PS 154 -- there’s a big
sign hanging in the entrance hall stating: “Only positive attitudes
beyond this point.” I wish I could hang that sign in every school in the

nation. ]

We know that every child can learn when given the attention he
or she deserves, and that schools in even the poorest neighborhoods can

become world class schools.

14
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Our challenge is to push reform so it reaches every school and

every classroom in the country.

What we must do: ESEA’s three-part strategy:

How do we help fulfill the promise of every student? The
President has laid out a bold strategy -- through a major revision of the
Elernentary and Secondary Education Act (ESEA) -- which is designed
to take us to the next step of accountability and higher standards. It’s
based on a comprehensive three-part strategy: first, to target increased
investments to disadvantaged children -- with particular attention to the
early years of schooling. Second, to improve teacher quality. And third,

to promote real accountability for results.

A. IMPROVING TEACHER QUALITY

John Sanford, the late superintendent of Seattle Schools has said:
“The victory is in the classroom.” That victory is only assured when a
talented and dedicated teacher is in each classroom. America’s teachers
are America’s future -- and none of the things we’ve talked about so far -
- about higher expectations and student achievement -- will be

accomplished if we don’t make teaching a first class profession.

15
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How we recruit, prepare, and retain good teachers must be the

central strategy for improving our schools.

1. Higher Standards

The vast majority of teachers arc dedicated professionals who are
preparing their students well for the challenges ahead. But nothing
undermines the profession of teaching more -- or hurts our children’s
chances more -~ than a poorly prepared teacher who doesn’t have the
knowledge or tools they need to succeed. Too many teachers teach
subjects for which they lack adequate preparation -- with fully one
quarter of secondary school teachers not even holding a minor in their

main teaching field.

First, we must hold teachers to the same standards we hold for our
children.

** State Licensing must be based on demonstrated performance,
knowledge of subject matter; teaching skills -- and the National Board
tor Professional Teaching Standards offer an excellent benchmark.

** School districts must end the practice of using emergency

certification to fill classrooms.

16
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How can we expect results when more than 30 percent of newly
hired teachers are entering without full certification -- and over 11

percent have no license at all?

What we’re doing about it

The President’s ESEA proposal will require states and school
districts to phase out out-of-field assignments and emergency
certification. It will also ask states to adopt performancc examinations
for all new teachers, requiring them to demonstrate both subject matter
knowledge and teaching expertise. And we will provide resources to

help them achieve these goals.

Some may say we can’t meet our needs to hire up to two
million new teachers over ten years -- and still achieve these goals
for teacher quality. I say we can -- if we do more to improve the
teacher profession, and create new strategies to recruit talented

candidates to the profession.

17
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2. Recruitment/attraction

‘ M}‘;Colleges of education are one of the best sources for top quality
candidates -- as is proved every day here at Teacher’s college. But

) unfortunately, too few teacher preparation programs hold themselves to

the high standards of this institution. Universities must be held
accountable for the quality of the teachers they produce in these
educational programs -- and if they can’t measure up, these programs
should be closed. Universities must stop thinking of their colleges of
education as poor stepchildren, and instead, devote the same attention
and resources to them as they do (o programs that prepare doctors and

lawyers, \ |

We must do more to attract talented people to the profession of
teaching -- and do more to enable mid-career entrants to get the
training they need to translate their subject matter and life

experiences into a teaching career.

** The Administration is planning to expand the President’s

Troops to Teachers initiative to reach mid-career professionals from

other fieldS. P Avd o€ my ot do ~rl YO aSAneh
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** I'm pleased Teacher’s College has a teaching program for
Peace Corps volunteers to get a degree and teach in schools -- if they
commit to two years.

** The Administration is also providing loan forgiveness to
students who agree to teach in high-poverty schools.

** Some school districts and universities are working togcther to
create middle and high school programs that expose young people to the
teaching profession. South Carolina’s teacher cadet programs gives
academically talented high school juniors and seniors supervised
cxperiences teaching young children -- and the opportunity to study

education with school and university faculty.

We need more programs like these to make sure we raise
standards — and don’t exacerbate the looming teacher shortage.
q PR Tk
3. Retention

Once we’ve attracted the best individuals into teaching -- we must
do more to retain them. It makes no sense to take someone who has
made the commitment to teach -- and who has spent years preparing
themselves with every intention of making teaching their life’s work --

and then just drop them into a classroom to sink or swim.




It’s no wonder that onc out of five new teachers leaves after three
years. We must stop giving the most difficult teaching assignments to
the teachers with the least experience -- standing logic on its head. This
might make sense if our goal was to reward seniority whatever the cost -
- but not if our goals is to give the children who most need the help to
receive the best possible teachers. School boards, administrators and
teacher unions must work together to make sure that the best

interests of students are the top priority.

Strategies to give new teachers the extra support they need:

** peer assistance programs, like the one here in New York, that
allow high performing teachers to work with new ones;

** school districts should allow time for team planning. Unlike

doctors and lawyers, who routinely confer with colleagues, teachers are
often cut off from their co-workers. Among teachers whose schools
dedicate time for team planning, 40% say it improves their teaching “a
lot” -- and another third say it “moderately.” Yet this practice remains

the exception -- not the rule.

20




Sent By: USUN EXEC;

—_— — — 7 .
97459318; Apr-19-99 9:11; Page 14/21

LAJWW W\ Ak SNA
4.-Professional Development
7  All teachers should have the opportunity to receive ongoing
professional development. But unfortunately -- the most common forms
of these activities continuc to be those at that are least beneficial -- the
“one shot” workshops that last a day -- and have little relevance to
teachers’ work i1n the classroom. The National Commission on Teaching
and America’s Future found that the biggest impediment to improving

teaching was lack of access to the kind of knowledge and skills teachers

need to help students succeed. s tugmad WQ\
- A propesad wdl Bt

e Q A serious program of sustained development -- based on research
that works and is relevant (o teacher’s classroom needs -- ought to be in
place in every school district. Teachers need help to keep up 1o date in
their subject, to learn proven teaching methods; to understand how to

adjust their curriculum in response to state and local standards; and to

response to new challenges in the modern classroom, . They-atso héed™

more help with technology, and teaching children from-diverse-eultures;
with disabilities:-and-with—timited-Englishproficiency.
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What the Administration is doing to help

** The 1994 re-authorization act included a greater focus on
rescarch-based principles of professional development -- and the
Department of Education funds research and other efforts to improve the
practice of teaching. But more needs to be done. That’s why the
President has proposed incrcasing funding that can be used for

professional development -- as an important part of the ESEA proposal.

** Reducing class size -- particularly in the elementary grades -- is
a major goal of the Clinton Administration. And we are pleased that
Congress made a down payment toward the goal of 100,000 new
teachers last year. Over and over, we see how smaller class size is good

for students.

A recent 5-ycar study of Milwaukee schools confirms that schools
having a 17-] student teacher radio outperformed not only students in
the public schools but those who received vouchers to go outside the
system. Small class size is also good for teachers -- who know the limits

of one human being teaching to a class of 25, 30 or even 40 young

children.
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** The Administration supports the National Board for
Professional Teaching Standards -- established in 1987 to create a
national voluntary system to assess and certify teachers who meet higher
standards. So far -- not enough states have created incentives for
teachers to undergo this rigorous assessment -- and not enough teachers
have come forward to partic ipate. But we are moving in the right direct

-- getting serious about teacher quality at every level.

Paying teachers what they’re worth

And finally, I strongly believe that experienced, high quality
teachers are the most important resources this nation has in ensuring that
we remain the nation of opportunity for all. But too often, we fail these
teachers just as we fail many idealistic new teachers. Experienced
teachers ought to be paid what they are worth -- or we risk losing them
to other, better paid professionals. This is a particular challenge for
school districts in low income communities -- and I challenge state
leaders to find ways to help those poorer school districts get the

resources they need to retain their best teachers. As we raise standards,

we ought to raise salariesas well. )  , o hw o &?’F«J"wvzti
w( Aouwdld woo W % o deal o) _-?4/51)/5 L“qg.,\,L ‘\“*‘-‘L«,L/LL
JBAMNA Y akret |
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B. TARGETING INCREASED INVESTMENTS TO
DISADVANTAGED CHILDREN

Just as the shortage of high quality teachers 1s most acute in
schools serving predominately low-income and minority children, other
resources aresimilarly limited when it comes to the children who are
most in need. Dur semom tf“\‘ft“"‘/) Wk oo W%

X\WM W/—- o u iy ALDW\O’LIX
W

Early Learning

This disparity begins before birth, when a mother’s access to
prenatal care can make the difference between a healthy baby and one
who will suffer lifelong disabilities. We know that even in the first years
of life, reading to and talking to a child literally stimulates the brain to
learn and grow.

b o Lk Dot keadormn oy Suente) -

[Our White House Conference on Early Development and

Leaming gave the leading experts in the field of early childhood
development the opportunity to explain their discoveries and to put this
invaluable body of knowledge at the service of America's families. ]
have worked with the President to develop a proposal for an Early
Learning Fund to help morc families put this research into practice,

particularly those with the least resources,

24
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[This is also the premise behind tiie Prescription for Reading
Partnership, which I helped Jadnch two years ago to bring together
publishers, booksellezs; pediatricians, and citizens so that health care
professionals “prescribe” reading to parents. We're now serving

more thga 780,000 children in 47 states.]

Early childhood development programs are also critical to ensure
that every child comes to school ready to learn. For over three decades,
Head Start has provided low-income preschool children with
comprehensive development services to make sure they don’t begin
school already behind. I’'ve pushed for increased funding for Head Start
for many years, and 1 am pleased that under this President, Head Start

dollars have more than doubled. \Many states have provided additional

funding for early childhood educdtion, and we are well on the way to
what ought to be our goal: providing every child the opportunity to

receive high quality early childhoofl education to help them become

“school ready.” MW J lW

But we need to do more, particularly in the area of quality. We
know, for example, that in order for children to be on track to read well,
they should come to school having a strong base of cognitive skills.>

fhiy bain- Ldinomy Yl .
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Children need background knowledge, and a love of books. We’re
not talking about sitting preschool-age children at desks in rows and
forcing them to memorize the alphabet. Much of what they need to
know can be learned if they are read to, and talked do. 1 propose that the
early childhood and education communities work together to develop
appropriate education standards for Head Start and other preschool
programs and to make related training widely available to early
childhood teachcrs.,k

Reading
We put great emphasis on reading because it is the foundation of
almost every other subject. Failure to read is the overwhelming reason

that children are retained, assigned to special education, or given long-

term remedial services. Am&rmzadmg p%%eenﬁw
rnore.or less-unehanged-sifice 1972, 40 percent of all nine-year-olds m

score below the basic level on the National Assessment of Educational

Progress (NAEP) reading test. There is also a continuing gap between
white students and African-American and Hispanic students. [While 69

percent of African-American and 64 percent of Hispanic students scored

below the basic level in 1994, only 31 percent of white fourth graders
did].
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To close the gap,/we need to change the way we teach reading in
many classrooms} Every elementary school teacher should be schooled
in the latest research, given the opportunity to work with a reading
specialist, and have the support of parents and other tutors. The
President has laid down a daunting challenge: every child reading
independently by the end of third grade. It will take the work of all of us

to meet it.

[Title I

The ESEA reauthorization will extend, expand, and improve Title I
-- which has been so beneficial for disadvantaged children, including a
disproportionate number of African American and Hispanic students.
Historically, Title T has been the single largest source of Federal funding
targeted to raising the achievement levels of students in high-poverty
schools and helping to close the achicvement gap between these children
and their more advantaged peers. The 1994 reauthorization required
states to develop content and performance standards in reading and
math, and improved the targeting of resources. It also expanded school-

wide programs, and strengthened parental involvement.
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These changes are having an impact, but we are not anywhere near
where we need to be. Therefore, the President’s reauthorization
proposal continues to hold at-risk children in high-poverty schools to
the same high standards expected of other children -- but goes even
further, with additional resources for the lowest achieving schools,
increased authority for school-wide programs, and phasing out the use of
teacher aides as instructors in Title I schools. Consistent with the
National Academy of Sciences recommendations, the legislation
proposes the use of diagnostic assessments in the first grade to ensure

the early identification of children with reading difficulties.]

w Mathematics
Like reading, mathematics is a foundation for many other subjects,

particularly science and technology. But here too, we find significant
gaps among whites and African American and Hispanic students. Too
often, only students thought to be "good at math" or "college material”
are given the chance to take higher level mathematics classes, and a
disproportionate number of children who are offered less rigorous
mathematics courses and poorer quality instruction are African

American or Hispanic.
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Many young people will be effectively denied the opportunity to
go on to college and to enter many carcers unless teachers, counselors,
and school administrators hold higher expectations for all students in the
area of mathematics achievement, eliminate "general math" in the
curriculum, and provide the additional supports some students will need

to succeed in higher level mathematics.

C. PROMOTING REAL ACCOUNTABILITY

If we are committed to level the playing field for our children --
then we must raise our expectations for all students -- regardless of their
race or background. I’ve heard that high expectations recently got a
boost here in New York -- when you did away with the general diploma
-- and committed city schools to give every child the chance to earn the
more rigorous Regent’s diploma. I applaud all of you for demonstrating

confidence not only in New York’s schools -- but in your students.

While cities and statcs across the country are working ‘I}ard to raise
expectations and create higher achievement standards, the Clintdn
o ] ) ] W o
Administration is working to be a strong partner in this effort. Geals

2000 has helped states go from pushing for standards to implementing

them -- to make them part of every teacher’s lesson plan.
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Now, we need to take accountability to the next level.

he Pigs—id’e"r'l_t'?‘agcnm acco&fa"bﬁﬂ;i’t;.’
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@Annual School Report Cards. The President has proposed
requiring annual report cards, easily understood by and widely
distributed to parents and the public, for each school, school district, and
the state. We must empower parents with more information and more
choices. In too many communities, it’s easier to get information on the
quality of the local restaurant than on the quality of local schools. We
owe it to our parents and our children -- every school district should

issue report cards on every school.

AS.- The President’s ESEA proposal will require

states to identify the schools with the lowest achievement levels and
least improvement and take corrective action to turn them around. These
corrective actions, based on a careful assessment of each school’s needs,
would include steps such as intensive teacher training, support to
improve school discipline, and the implementation of proven approaches

to school reform.
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If these actions do not raise student achievement within two years,
the proposal would require states to take additional corrective actions,
such as permitting students to attend other public schools; reconstituting
the school -- by fairly evaluating the staff and making staff changes as

appropriate; or closing the school and reopcning it as a charter school or

with an entirely new staff. NWW '

Nineteen states currently take similar actions to help improve
low-performing schools, and experience demonstrates that when these
interventions are carefully implemented and accompanied by the

M resources to support change, schools improve and student achievement
3"‘)\ ® increases, The President’s FY 2000 budget contains $200 million to
d S help states begin taking these steps immediately.
| I’ve visited schools across the country that prove what can be
accomplished when dedicated teachers, parents, and communities join
forces, and turn failing schools into models of success. Chicago’s Du
Sable high school -- where only about half the students used to show up

on any given day, and achievement scores were some of the lowest in

the nation.
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But the principal of that school laid down a new law of discipline,
wired the school for the Internet, and created a “culture of reading.”
Teachers volunteered in after school and summer schools; and everyone
learned a new vocabulary word a day. Even the security guards would

quiz the kids. As aresult -- Du Sable high school is turning around.

//\

/// End social promotion. No child should graduate from high
| school with a diploma he or she can’t read. We do our children no
favors when we allow them to pass from grade to grade without
mastenng the material. But we can’t just hold students back because the
system fails them.
§

Many people worry that the policy of ending social promotion will
hurt children of color unfairly, arguing that children who are retained in
grade are more likely to drop out of school and face other challenges.
But these critics miss the point. The goal of ending social promotion is
to hold schools accountable for giving children the extra help they will

need to succeed.
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This extra help is reflected in the administration’s class size
reduction initiative, the Reading Excellence Act, and the 21st Century
Learning Centers after school initiative, which the President has
proposed to dramatically expand. Instead of using this new policy as an
excuse to toss aside children having difficulty learning, schools will be
expected to take aggressive action to help all students make promotion
standards on time, even if this means providing afterschool and summer

school programs.

We can’t afford to allow 10 or 15 percent of young adults graduate
from high school without being able to balance a checkbook or write a
letter. These are the students who are hurt by the current practice, and

they are the ones with the most to gain from the proposed policy.

Give parents more information, and more choices, Giving
parents more choices in selecting their public schools also strengthens
accountability. Charter schools and magnet schools are some of the
ways we can foster innovation in the system, and challenge children in
different ways. By giving these schools greater ﬂexibility and freedom,
they can experiment with new approaches -- and still be held

accountable for making sure their students are making the grade.
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When the President first came into office -- there was just one
independent public charter school in America. Now there are now 1100.
And the President is proposing funding that assure that early in the next

century -- there will be 3,000.

I’ve visited charter and magnet schools around the country -- and
while some are struggling -- [’ve seen the dramatic differences others are
making in the lives -- and opportunities -- of their students. [San

Fernando Valley charter school story.]

We can learn from examples like East Harlem -- the first public
school choice system in the country. That district, that faces so many
challenges, adopted public school choice over 20 years ago. And a
recent cvaluation of East Harlem by researchers at the State University
of New York tells us important things; first the district nearly doubled
the overall number of schools and created many small schools as
alternatives to the traditional neighborhood schools. Second and most
important -- both reading and math scores have gone up in all schools --
both the neighborhood schools and the new alternative ones -- contrary
to fcars that a choice system would create a district in which some were

favored over others.
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[Although thc improvement has leveled off or declined slightly in
the late 1980s, the district is still performing better on reading and math
tests than schools in the rest of the city with similar concentrations of
families living in poverty -- all for a school district that was ranked last

in New York City in 1974.]

Vouchers

At a time when we are clearly moving forward — with greater
accountability; higher standards; and greater public schools choice -- we

can’t allow ourselves to be pulled off track by false debates --

particularly by those who claim that vouchers are the real solutions to
improving public education, and fixing failing schools. At a time when
we should be devoting more resourccs, attention and intelligence to
improving our public schools -- some want to drain off valuable
resources for a few -- making it even more difficult for public schools to
improve. Vouchers divide communities at a time when one of our

greatest challenges as a nation is to pull communities togcther across

racial and economic lines.
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We’ve also learned that the voucher system simply does not
deliver. I've read recent studies that show that when you look at the
voucher systems that have been implemented there’s no evidence that
students do significantly better. It just hasn’t worked. We need to fix

our public schools -- not abandon them.

V1. Everyone has a stake, everyone has a role.

Schools by themselves can’t ensure that every child is given a
world-class education. We can’t ask them to be held accountable for the
progress we want if we don’t hold ourselves accountable as well. We

need a true partncrship.

We need parents who believe in the importance of education, and
support their schools and teachers -- and most importantly, their
children. All of our public efforts pale beside the power of every parent

to make a difference.

We need communities to work in partnership with their schools,
and be engaged in helping children thrive. We’ve seen what can be
accomplished when everyone from the local police officer to the retired

teacher makes a commitment to creating conditions for success.
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And we need businesses who understand they have/a major stake
in producing a well educated, highly skilled workforce/I’ve seen the
impact on a school’s learning environment as a result of public/private

partnerships -- when local businesses contribute everything from

school-to work experiences and college scholarships to computer labs
and volunteer mentors. They can also be a powerful force in holding

schools accountable for high standards and student achievement.

VII. Conclusion

When this nation was first founded, it was a radical idea that

education could every become a public matter. That mothers and fathers
should care about children in households beyond their own. Yet some of
America’s visionary leaders argued that public education was inherent
in our commitment to democracy and justice. That an informed citizenry
was required to survive and prosper, and that every American had a

stake in the leaming of every child. ‘
Surely, they were right. Let us never take for granted that lesson of

history, that America’s miracle of public education is not only vital to

our future prosperity -- but a cornerstone of our democracy.
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The interdependent world of tomorrow requires constantly
expanding knowledge at its base -- not just its elite. Failure to spread
that knowledge not only perpetuates injustice -- but injures our commmon
potential for growth. America’s greatest markets for future opportunity
lie right here at home -- in our cities; in our rural communities; in our
aging suburbs. Their hope -- and our hope -- begins with a constantly

revitalizing system of public education in America.

Make no mistake. The maintenance and reform of public
education is morc urgent than ever for America. It will require
imagination and daring; commitment and experimentation; and yes,
money. But standing here today -- at this remarkable institution of

teaching and lcarning -- I am convinced that the best days of America --

and America’s public schools -- are before us. We can do no less for our

children, and we can do no less for the future of our great country.
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Education Speech Qutline

I. Progress on Education Reform since a Nation at Risk and Reforms in Arkansas

Setting the Stage: As we approach the Millennium, nothing is more important than
ensuring that all our children receive a world class education. In the last two decades we
have made significant progress towards that goal. But many challenges remain.
However, it may be helpful to step back and see how far we’ve come, to better
understand where we need to go.

A. A Nation at Risk
1. Roughly fifteen years ago, A Nation at Risk was published, which stated that
“the educational foundations of our society are presently being eroded by a rising
tide of mediocrity that threatens our very future as a nation.”

2. Discuss the state of education as detailed by A4 Nation at Risk:
a. Reading, math, science proficiency -- U.S. students ranked last on all
international tests and SATs were low (fear of global competitors)
b. low rates of college attendance -- only half of high school graduates
went onto college
c. high dropout rates
d. discuss other indicators

B. The Response: As a country, at the federal, state, and local level, we rolled up our
sleeves and got to work.

1. Use Arkansas reforms that you chaired as an example of reform efforts at the
local level (note: figure out interaction between those reforms and the report)

a. Greater accountability

b. Teacher quality

¢. More focus on the classroom curriculum
d. High standards

2. Discuss President’s efforts to promote education reform at the national level in
the 1990s

3. Changed fundamental assumptions through these reform efforts

a. We have shifted the understanding of education’s importance: we now
understand the importance of educational attainment to our new
technology economy. (Discuss National Center for Education and the
Economy Report: America’s Choice: High Skills or Low Wages, (HRC
was on the Board of the Center))



II. Reforms are Working

A. Results -- slowly but surely we’re making progress

1. National Results:
a. SAT, NAEP scores are up
b. The drop out rate is down
c. College attendance is up
d. Closing racial and ethnic gaps in achievement

B. There is every reason to be hopeful about public education -- even schools with the
greatest challenges can and do turn around. Discuss specific low-income schools you
have visited and some of the ways they have improved academic achievement. Also
discuss the increases in achievement in low-income schools in general.

C. Lessons learned from these reforms

IIL.

1. We know that every child can learn and that even schools with poorest
achievement can become world class schools.

2. Importance of leadership from many sources -- teachers, principals, the
community.

3. Vouchers are bad policy and a diversion from our real task of reforming our
schools. Indeed, we can all agree that our public schools have to improve.

(Vouchers discussion would be affected to some degree by our location.)

We Must Do Better (Her views)

A. We must build on what’s working in the classroom:

1. Smaller class size
2. Higher standards and accountability -- expecting more from every child works
3. The New Basics -- focus on reading, math and science

4. Teacher Quality -- giving teachers the support and resources they need, giving
students in schools that face the most challenges access to the best teachers

[Need to talk about how ESEA reauthorization does these things]
Community and Parental Involvement:

1. Schools are not separate from the community, e.g. business involvement,



importance of after-school programs

2. When parents get involved in the education of their children, we know children
do better.

IV. What’s at Stake

Improving our schools is not only critically important to our economic future, but to our
democracy as well: As stated in A Nation at Risk, “A high level of shared education is
essential to a free, democratic society, and the fostering of a common culture, especially
in a country that prides itself on pluralism and individual freedom.”

Also include some discussion of how public education supports our democracy by
fostering a number of values that democratic institutions rely upon, including tolerance of
diversity, trust in others, a sense of community, amongst others. And that the denial of
educational opportunities, in our own past and around the world, has been a tool to
promote oppression.

You may want to note that the foundation of our modern democracy and free enterprise
economy is the belief in the great capacity of all citizens to lift up America while lifting
themselves up. Education, as John Dewey said, can be America’s “great equalizer.” In
this way, we can include discussion of the importance of closing racial and ethnic gaps in
academic achievement to fulfill the promise of American education.
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Thank you, Jill, for that kind introduction, for your passionate
commitment to creating a more just world for our children; and for
your friendship. I also want to thank both you and Ken for sponsoring
this innovative new lecture series and for inviting me to speak about
Reimagining Education: A Matter of Justice and Possibilities. It is a
great honor and a pleasure to be here at this revered educational
institution, which for so long has set the nation’s standard for excellence
in teaching. We are indebted to President Levine for his inspired
leadership of Columbia Teacher’s College; and for his single minded
determination to turn every one of his students into dedicated teachers
who will make a real difference in the lives of their students. I also want
to recognize the creative vision of Peter Cookson -- whose Center for
Educational Outreach and Innovation brings the best minds to bear on

the challenges of teaching today.

A little over a hundred years ago, when a group of far-sighted
college presidents, bishops and and philanthropists came together to
found Teachers College. Our country was in the throws of transforming
itself to an industrial nation, and cities were filled with new arrivals from

around the world.



It was time -- your founders had decided -- to start educating a new
breed of teachers to meet the educational needs of this unprecedented

new influx of people, cultures, and experiences.

Today, that commitment to meet the needs of a changing world
lives on in all that you do here at Columbia’s Teacher’s College; every
time you give teachers the skills to spark the imagination of a child,
every time you instill the spirit of social justice as part of your
educational framework; and everytime you pioneer new strategies to

better reach the students of today.

You’ve also used your resources and talents to be instruments of
change and progress in the New York city schools -- initiating writing
projects; helping to establish professional development schools; and
mentoring first year teachers, so they stay on in the toughest schools.
Your work to get the arts back into the city’s public schools has helped

transform lives in hundreds of schools.



And today, thanks to a collaboration between Teacher’s College
and the city schools -- 9th and 10th graders at the Heritage School are
now benefitting from a dynamic new curriculum infused with the arts

and culture.

We’ve all here today because as all Americans, we still believe that
nothing offers our children or ourselves the chance for a better future
than a good education. In this era of almost limitless possibilities -- our
public school system holds out the promise that here, in the most diverse
and multi-cultural nation in the world -- everyone has a chance to live up

to their God-given potential.

I’ve spoken with people in strife-torn countries like Northern
Ireland, who believe that a unified education system like ours is
absolutely critical to building a tolerant, and peaceful and just society.
And that is our mission. Every day, as children learn the skills of the
future, and the values we hold in common, our democracy is

strengthened.



Yet those values are threatened when many of our children are
unable to reap the benefits of the opportunities around them. When too
many of America’s children attend schools that are understaffed;
overcrowded; and falling down. When too many dreams go unfulfilled
-- not because a child lacks ability -- but because no one expects him or

her to accomplish something, or succeed.

Today, more than four decades after the Supreme court ended
segregation in America’s schools, the color of your skin can still

determine the quality of your education.

It is perhaps our greatest challenge in the 21% century to find ways
of unleashing the vast potential of all our people, by making a world-
class education the birthright of every citizen. It’s up to all of us to must
make sure that education truly does become -- in the words of John

Dewey, America’s “great equalizer.”

Over the years, I’ve heard many variations on the goals we have
set for ourselves at the brink of this new century. But I like the simple

mantra at public school #1 here in Manhattan.



It states: “All children can learn... No exceptions... No excuses.”

Today, I’d like to talk about what we must do together to fulfill the

great promise of the next generation.

It’s easy to see how far we’ve come when we look back at where
we were. I first became acutely aware of how many of our children were
falling through the cracks when I worked at the Children’s Defense Fund
in the early 1970s. We wanted to find out why millions of school-aged
children were not coming to school. That experience convinced me -- as
never before -- that our schools had to be as committed to fulfilling the
dreams of the disadvantaged and disabled as we were to serving the best

and the brightest.

I had a chance to further these efforts when my husband, then
Governor of Arkansas, asked me to chair a committee that would make
recommendations for improving Arkansas’s educational system. I began
traveling across the state and saw first hand the challenges many of our

schools were facing -- particularly those in rural areas.



So we began to talk about the need for greater accountability for
student achievement. We started to form alliances with businesses to
improve our public schools, and encouraged parents to become much
more involved in the education of their children. But most of all -- we
realized that if we didn’t upgrade standards that were expected of every
school — and every teacher — and every child — then we would never
see the progress we wanted to see. Pushing for higher standards became

one of my husband’s lifelong priorities.

Our efforts bore fruit at the Education Summit in Charlottesville,
co-chaired by then Governor Clinton, where national education goals for
the first time were endorsed by a bipartisan group of governors and
President Bush. And when he was elected President -- Bill set to work
with another former governor, Dick Riley, to support national goals --

and help schools, teachers, and students meet them.

Among the President’s proudest achievements in the first term
were Goals 2000 and the 1994 reauthorization of Elementary and
Secondary Education Act (ESEA).



Goals 2000 -- for the first time -- required states to set academic
standards and develop assessments aligned to those standards. ESEA’s
Title I built on this requirement -- by mandating that states use these
standards for disadvantaged students -- thus ending the practice of

setting lower expectations for low-income students.

These two reforms have fundamentally changed the federal role in
elementary and secondary education to support the development and
implementation of high academic standards for all children. In the past -
- our system had too often supported and encouraged a two-tiered
system that had low expectations for poor children -- and held them to
lower academic standards. Over the past six years, we’ve been working
hard to end that unequal and unjust system -- and we’ve begun to see the

fruits of our labor.

These reforms have sparked a burst of state and local reform
activity -- important innovations that are improving the educational
progress of our children. Many state officials report that Goals 2000 hss
been a significant factor in their reform efforts. Forty-eight states have
set new, more challenging academic standards, and most states are

working to adopt new assessments aligned with those standards.



And as a result of hard work at the federal, state and local level --
and perhaps most of all as a result of our dedicatéd teachers -- schools
are improving and our-students are doing better. A few weeks ago, we
released new data that tells us that our nation's reading scores are up for

the first time in all three grades levels -- 4th, 8th and 12th.

Our achievement scores are up for math and science. SAT scores
— which in ‘83 were in a virtual free fall — are once again heading in
the right direction — with the largest gains in math. For the first time in
history, SAT and ACT scores have increased each year for the past five

years.

What have we learned? That standards-based education reform
works. A recent study of education reform in North Carolina — which
has one of the best track records of improving achievement generally
and closing racial achievement gaps -- shows us the ingredients of
success -- particularly for disadvantaged students: a sustained
commitment to raising academic standards, providing schools with the
flexibility, targeting resources to help low-performing students, holding

schools accountable for results.



Because of our successes -- we know that every child can learn
when given the attention he or she deserves, and that schools in even the
poorest neighborhoods can become world class schools. But we surely
have a long way to go -- particularly in bridging the racial gap of
opportunity. Today, most 17-year-old African Americans are reading at
the level of most 13-year-old white students. And while the vast
majority of white students graduate from high school -- only a third of

Hispanics get their diplomas.

And as my husband always says -- what you earn depends on what
you learn. With college educated Americans now making 76% more
than those who simply hold a high school diploma -- the terrible costs of
not getting a quality education is increasing every day -- in lower quality

of life, and lowered expectations.

Our challenge as we head into the 21st century is to push reform so

it reaches every school and every classroom in the country.

10



How do we help fulfill the promise of every student? The
President has laid out a bold strategy for the future -- through a major
revision of the Elementary and Secondary Education Act (ESEA) --
which is designed to take us to the next step of accountability and higher
standards . It’s based on a comprehensive three-part strategy: First, to
improve teacher quality. Second, to target increased investments to
disadvantaged children -- with particular attention to the early years of

schooling. And third, to promote real accountability for results.

John Sanford, the late superintendent of Seattle Schools has said:
“The victory is in the classroom.” That victory is only assured when a

talented and dedicated teacher is in each classroom.

The vast majority of teachers are dedicated professionals who are
preparing their students well for the challenges ahead. But nothing
undermines the profession of teaching more -- or hurts our children’s
chances more -- than a poorly prepared teacher who doesn’t have the

knowledge or tools they need to succeed.

11



Too many teachers teach subjects for which they lack adequate
preparation -- with fully one quarter of secondary school teachers not

even holding a minor in their main teaching field.

We must hold teachers to the same standards we hold for our
children. State Licensing must be based on demonstrated performance,
knowledge of subject matter; and teaching skills -- the National Board
for Professional Teaching Standards offers an excellent benchmark.
School districts must also end the practice of using emergency
certification to fill classrooms. [How can we expect results when more
than 30 percent of newly hired teachers are entering without full

certification -- and over 11 percent have no license at all?]

The President’s ESEA proposal will require states and school
districts to phase out out-of-field assignments and emergency
certification. It will also ask states to adopt performance examinations
for all new teachers, requiring them to demonstrate both subject matter
knowledge and teaching expertise. And we will provide resources to

help them achieve these goals.
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Some may say we can’t meet our needs to hire up to two
million new teachers over ten years -- and still achieve these goals
for teacher quality. I say we can -- if we do more to improve the
teaching profession, and create new strategies to recruit talented

candidates to the profession.

We need more ways to attract talented people to the profession of
teaching, including strategies to enable mid-career entrants to get the
training they need to translate their experiences into a teaching career,
and to become certified through alternative routes. The Administration
is planning to expand the President’s Troops to Teachers initiative to
reach mid-career professionals from other field. And I’m pleased
Teacher’s College has a teaching program for Peace Corps volunteers to

get a degree and teach in schools -- if they commit to two years.

We need more programs like these to make sure we raise

standards -- and don’t exacerbate the looming teacher shortage.

13



Once we’ve attracted the best individuals into teaching -- we must
do more to retain them. It makes no sense to take someone who has
made the commitment to teach -- and who has spent years preparing
themselves with every intention of making teaching their life’s work --

and then just drop them into a classroom to sink or swim.

It’s no wonder that one out of five new teachers leaves after three
years. We must stop giving the most difficult teaching assignments to
the teachers with the least experience. This might make sense if our goal
was to reward seniority whatever the cost -- but not if our goals is to
give the children who most need the help to receive the best possible
teachers. School boards, administrators and teacher unions must

work together to make sure that the best interests of students are the

top priority.

All teachers should have the opportunity to receive ongoing
professional development. But unfortunately -- the most common forms
of these activities continue to be those at that are least beneficial -- the
“one shot” workshops that last a day -- and have little relevance to

teachers’ work in the classroom.
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A serious program of sustained development -- based on research
that works and is relevant to teacher’s classroom needs -- ought to be in

place in every school district.

Teachers need help to keep up to date in their subject, to learn
proven teaching methods; to understand how to adjust their curriculum
in response to state and local standards; and to response to new

challenges in the modern classroom.

Peer assistance programs, like the one here in New York, allow
high performing teachers to share their wisdom with new ones. Team
planning, if built into the school day, would give teachers the

opportunity to confer with their colleagues -- like doctors and lawyers

do.

In response to these urgent needs, the President’s has proposed a

$1.2 billion fund for these professional development activities.
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Other administration initiatives include reducing class size --
particularly in the elementary grades -- is a another major goal of the
Clinton Administration. And we are pleased that Congress made a
down payment toward the goal of 100,000 new teachers last year. Over
and over, we see how smaller class size is good for both teachers and

students.

A recent 5-year study of Milwaukee schools confirms that schools
having a 17-1 student teacher radio outperformed not only students in
the public schools but those who received vouchers to go outside the
system. Small class size is also good for teachers -- who know the limits
of one human being teaching to a class of 25, 30 or even 40 young

children.

The Administration also supports the National Board for
Professional Teaching Standards -- established in 1987 to create a
national voluntary system to assess and certify teachers who meet higher

standards.
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So far -- not enough states have created incentives for teachers to
undergo this rigorous assessment -- and not enough teachers have come
forward to participate. But we are moving in the right direct -- getting

serious about teacher quality at every level.

And finally, I strongly believe that experienced, high quality
teachers are the most important resources this nation has in ensuring that
we remain the nation of opportunity for all. But too often, we fail these
teachers just as we fail many idealistic new teachers. Experienced
teachers ought to be paid what they are worth -- or we risk losing them
to other, better paid professions. This is a particular challenge for school
districts in low income communities -- and I challenge state leaders to
find ways to help those poorer school districts get the resources they
need to retain their best teachers. As we raise standards, we ought to

raise salaries as well.

Just as the shortage of high quality teachers is most acute in
schools serving predominately low-income and minority children, other
resources are similarly limited when it comes to the children who are

most in need.
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This disparity begins before birth, when a mother’s access to
prenatal care can make the difference between a healthy baby and one
who will suffer lifelong disabilities. We know that even in the first years
of life, reading to and talking to a child literally stimulates the brain to

learn and grow.

Early childhood development programs are also critical to ensure
that every child comes to school ready to learn. I’ve pushed for
increased federal support for home visiting and for funding for Head
Start for many years, and I am pleased that under this President, Head

Start dollars have more than doubled.

We are well on the way to our goal: providing every child the
opportunity to receive high quality early childhood education to help

them become “school ready.”
But we need to do more, particularly in the area of quality. We

know, for example, that in order for children to be on track to read well,

they should come to school having a strong base of cognitive skills.
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Children need background knowledge, and a love of books. We’re
not talking about sitting preschool-age children at desks in rows and
forcing them to memorize the alphabet. Much of what they need to
know can be learned if they are read to, and talked do. I propose that the
early childhood and education communities work together to create
developmentally appropriate education standards for Head Start and
other preschool programs and to make related training widely available

to early childhood teachers.

Reading is the foundation of almost every other subject. Failure to
read is the overwhelming reason that children are retained, assigned to
special education, or given long-term remedial services. 40 percent of
all nine-year-olds score below the basic level on the National
Assessment of Educational Progress (NAEP) reading test. There is also a
continuing gap between white students and African-American and

Hispanic students.

To close that gap, we need to change the way we teach reading in
many classrooms. Every elementary school teacher should be schooled
in the latest research, given the opportunity to work with a reading

specialist, and have the support of parents and other tutors.
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The President has laid down a daunting challenge: every child
reading independently by the end of third grade. It will take the work of

all of us to meet it.

Like reading, mathematics is a foundation for many other subjects.
But here too, we find significant racial gaps. Too often, only students
thought to be "good at math" or "college material” are given the chance
to take higher level mathematics classes, and too few of those students

are African American or Hispanic.

Many young people will be effectively denied the opportunity to
go on to college and to enter many careers unless teachers, counselors,
and school administrators hold higher expectations for all students in the
area of mathematics achievement, eliminate "general math" in the
curriculum, and provide the additional supports some students will need

to succeed in higher level mathematics.
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[f we are committed to level the playing field for our children --
then we must raise our expectations for all students -- regardless of their
race or background. I’ve heard that high expectations recently got a
boost here in New York -- when you did away with the general diploma
-- and committed city schools to give every child the chance to earn the
more rigorous Regent’s diploma. I applaud all of you for demonstrating

confidence not only in New York’s schools -- but in your students.

While cities like New York and states across the country are
working hard to raise expectations and create higher achievement
standards, the Administration is working to be a strong partner in this
effort. We’ve helped states go from pushing for standards to
implementing them -- to make them part of every teacher’s lesson plan.

Now, we need to take accountability to the next level.

The President’s agenda on accountability includes a proposal to
require annual report cards, easily understood by and widely distributed
to parents and the public, for each school, school district, and the state.
We must empower parents with more information and more choices. In
too many communities, it’s easier to get information on the quality of

the local restaurant than on the quality of local schools.
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We owe it to our parents and our children -- every school district

should issue report cards on every school.

We must also help low-performing schools turn around. The
President’s ESEA proposal will also require states to identify the schools
with the lowest achievement levels and least improvement and take
corrective action. If these actions do not raise student achievement
within two years, the proposal would require states to do more, such as
permitting students to attend other public schools; reconstituting the
school; or closing the school and reopening it as a charter school or with

an entirely new staff.

Nineteen states currently take similar actions to help improve
low-performing schools, and experience demonstrates that when these
interventions are carefully implemented and accompanied by the
resources to support change, schools improve and student achievement
increases. The President’s FY 2000 budget contains $200 million to

help states begin taking these steps immediately.
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I’ve visited schools across the country that prove what can be
accomplished when dedicated teachers, parents, and communities join
forces, and turn failing schools into models of success. Chicago’s Du
Sable high school -- where for years only about half the students used to
show up on any given day, and achievement scores were some of the

lowest in the nation.

But the principal of that school laid down a new law of discipline,
wired the school for the Internet, and created a “culture of reading.”
Teachers volunteered in after school and summer schools; and everyone
learned a new vocabulary word a day. Even the security guards would

quiz the kids. As aresult -- Du Sable high school is turning around.

If we want to be accountable for creating a “level playing field” --
then no child should graduate from high school with a diploma he or she
can’t read. We do our children no favors when we allow them to pass

from grade to grade without mastering the material.
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Many people worry that the President’s policy of ending social
promotion will hurt children of color unfairly, arguing that children who
are retained in grade are more likely to drop out of school and face other

challenges. But these critics miss the point.

The goal of ending social promotion is to hold schools

accountable for giving children the extra help they will need to succeed.

This extra help is reflected in the administration’s class size
reduction initiative, the Reading Excellence Act, and the 21st Century
Learning Centers after school initiative, which the President has
proposed to dramatically expand. Instead of using this new policy as an
excuse to toss aside children having difficulty learning, schools will be
expected to take aggressive action to help all students make promotion
standards on time, even if this means providing afterschool and summer

school programs.

We can’t afford to allow 10 or 15 percent of young adults graduate
from high school without being able to balance a checkbook or write a
letter. These are the students who are hurt by the current practicé, and

they are the ones with the most to gain from the proposed policy.
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Giving parents more choices in selecting their public schools also
strengthens accountability. Charter schools and magnet schools are
some of the ways we can foster innovation in the system, and challenge
children in different ways. By giving these schools greater flexibility
and freedom, they can experiment with new approaches -- and still be

held accountable for making sure their students are making the grade.

When the President first came into office -- there was just one
independent public charter school in America. Now there are now 1100.
And the President is proposing funding that assure that early in the next
century -- there will be 3,000.

We can also learn from examples like East Harlem -- the first
public school choice system in the country. That district was ranked last
in the city when it adopted public school choice over 20 years ago. As a
result, both reading and math scores have gone up in all schools -- and
the district is still performing better than the schools in New York City

with similar concentrations of poverty.
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At a time when we are clearly moving forward — with greater
accountability; higher standards; and greater public schools choice -- we
can’t allow ourselves to be pulled off track by false debates --
particularly by those who claim that vouchers are the real solutions to

improving public education, and fixing failing schools.

At a time when we should be devoting more resources, attention
and intelligence to improving our public schools -- some want to drain
off valuable resources for a few -- making it even more difficult for
public schools to improve. Vouchers divide communities at a time when
one of our greatest challenges as a nation is to pull communities together

across racial and economic lines.

There’s also no clear evidence that students do significantly better
in a voucher system. We need to fix our public schools -- not

abandon them.

Schools by themselves can’t ensure that every child is given a
world-class education. We can’t ask them to be held accountable for the
progress we want if we don’t hold ourselves accountable as well. We

need a true partnership.
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We need parents who believe in the importance of education, and
support their schools and teachers -- and most importantly, their
children.

We need communities to work in partnership with their schools,

and be engaged in helping children thrive.

And we need businesses who understand they have a major stake
in producing a well educated, highly skilled workforce. They can also
be powerful allies in the demand for high standards and student achie

vement.

When this nation was first founded, it was a radical idea that
education could every become a public matter. Yet some of America’s
visionary leaders argued that public education was inherent in our
commitment to democracy and justice, that every American had a stake

in the learning of every child.

Surely, they were right. Let us never take for granted that lesson of
history, that America’s miracle of public education is not only vital to

our future prosperity -- but a cornerstone of our democracy.
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The interdependent world of tomorrow requires constantly
expanding knowledge at its base -- not just its elite. Failure to spread
that knowledge not only perpetuates injustice -- and injures our common
potential for growth. America’s greatest markets for future opportunity
lie right here at home -- in our cities; in our rural communities; in our
aging suburbs. Their hope -- and our hope -- begins with a constantly

revitalizing system of public education in America.

The maintenance and reform of public education is more urgent
than ever for America. It will require imagination and daring;
commitment and experimentation; and yes, money. But standing here
today -- at this remarkable institution of teaching and learning -- I am
convinced that the best days of America -- and America’s public schools
-- are before us. We can do no less for our children, and we can do no

less for the future of our great country.
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FIRST LADY HILLARY RODHAM CLINTQON )’(\(W

,
“RE-IMAGINING EDUCATION: A MATTER OF JUSTICE AND POSSIBILITIES” ch\x
COLUMBIA TEACHERS COLLEGE
NEW YORK CITY, NEW YQRK
APRIL 19, 1999

Thank you, Jill, far that kind introduction, for your passionate eommitment to
creating a more just and fair world for our chlidren; and for your friendship. ltis a
great honor and a pleasure 1o be here at this revered educational institution, which
for so iong has set the nation’s standard for excellence in teaching. | want to thank
President Levine for his inspired leadership ot Columbla Teacher's College; and for
his single minded determination to turn every one of his teachers into dedicated
individuals who wili make a real difference in the lives -- and aspirations -- of their
students. | alsg want to thank Jill Isco! and her husband Ken for sponsoring this
new lecture serias here at the College.

A little over a hundred years ago, a few far-sighted men and women stood
together a block or two from here — to celebrate the opening of a new brick and
red sandstane building in the middle of what was otherwise a vacant lot. When
bishops, college presidents and philanthropists came together to found Teachers
College on that day -- the world around them was in upheaval. Our country was in
the throws of transforming itself from an agricultural to an indystrial nation, and
cities were filled with new arrivals from the couniryside and immigrants from
around the world. It was time -- your founders had decided -- to start educating a
new breed of teachers to meet the educational needs of this unprecedented new
influx of people, cultures, and experiences into an urban setting.

That same pioneering spirit and commitment to meet the needs of a
¢changing world lives on in all that you do here at Columbia’s Teacher’s College. it
lives on when you help teachers educate an increasingly diverse student population;
when you instill the spirit of social justice as part of your educational framework;
when you pioneer new teaching strategies to meet tha needs of urban and minority ]
students -- and when you send teachers into the world whose most important M
mission is to exp(ect eahc):h one of their students to pemm at the highest level h%bm" )
or her abilities. (Nud S.ﬂl\ ubl.d.w/\ﬁ winde Sa e A
&mc W%"W: ob ¢ o> 8 fagphere SLP-Chd A} Cotingmp
4 ogday - weqco‘#ze togather at another historic croesroads — af the en .
another century, and on the bYink of a new millennium. And In many ways{little/ + dént”
dhanged since this institution was founded so many decades ago. As -*deg-w
ediicators; elected officials; community leaders; and parents, we still recognize L
there is nothing more Important\than a good education. Nothing else offers our Vﬂj‘M
children ar ourselves the chance Sor a better futura. And nothing so limits an St T
3

individuals’s dreams — and denies\ the nation the talents it needs — when that
sducation is in some way denied.



g .y . T
04-13-99 THU 19:03 FiX

—_—— - T T T BGoo2

16COLUMEWPD Paga 2 |

Yet we also face challenges and opportunities unimagined 100 years ago.
We live in a world of possibilities -- a time of unparallaeled growth and prosperity
that offers every citizen the chance to live up to his or her god-given potential. Yet
we recognize that this age of possibility is directly tied to how well educated and
skilled we are in this new global age, and that whether we can take advantage of
the extraordinary opportunities that are presented to us.

Our public school system holds out that promise that everyone has a
chance to lift themselves up, and that no one is turned away. It's a goal admired
and emulated around the world. I’ve spoken with people In Northern Ireland, for
example, who believe passionately that a unified education system is absolutely
critical to building a unified, tolerant, and peaceful society. That is the great
promise of our nation’s public education system and the reason it serves as the
very bedrock of our free and democracy sociaty. And urhdd we Suadc, A8 WL NMCue
D NS kA, ) ame bl i Al A I Apud= il
Yet we all also know that too many of our children are unable to reap the f” 75
benefits of the opportunities and challenges before them, Too many of our children W’fj

attend schools every day that are understaffed; overcrowdad; and falling down. 24 ::fé:
The dreams of too many of our young people are gomg unfulfilled -- because no

orne expects them to succeed or accompligh s hing in thair lives. And in too

many schools and communities, -aehiovoment are

widening bstween rich and poor, between white children and children of color;
between those who can navigate their way up the information superhighway, and
those who are being left far behind. Juditd, as wt rvio p “U" ‘v“'-‘ 5/9"%
WS peat o Lnowlidge I O [apaly wdsditry fo jme%
_ perhaps our greatest challenge in the 21st century that we endﬂgs(

e-holding-sermmany-back -- and instead make a ww

world-class education the birthright of every citizen. It's up to all of us to must "”‘fé:
make sure that public education in this country continues to be -- in the words of st Alx
your former professor, John Dewey, America’s “great equalizer.” MW

I've heard that the montra atei‘e in Manhattan are the words: “All We :

chidren can learn... No exceptions... N© excuses.” Today, I’d like to talk about far 5: an“s,
we’'ve ¢oma to making that simple statement a reality in the the classrooms of Aw/?/ﬂ%
America, and in the lives of our children. And | believe, and | hope you do, that

we have a great deal to be proud of. But | also want to talk about how much has

yet to be done -- and what we can all do together to fulfill the promise of the next

generation.

et

| remember growing up in Chicage, whera thers used to be 50 many jobs in
the factories on the south side. Jobs that didn't demand much education -- whers
a strong back and a willingness to work would get you there. But all that began to
change, and our public education system didn't kesp up. The economy was
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moving so quickly; jobs were disappearing so fast; demands for a different
approach to education were coming at such a rapid rate. Somewhere along the
road -- we had lost our way. -

| became aware of how many of our children were falling through the cracks
when | worked with Marion Wright Edeleman at the Children’s Defense fund in the
early 1970s. We wanted to find out why millions of school-aged children were not
coming to school. | knocked on hundreds of doors that year -- talking to parents
about why their children weren’t In school, That experience convinced me -- as
never hefore -- that our schools must do more than serve the best and the
brightest. We must be equally committed to fulfilling the dreams and aspirations of
of the disabled; the disadvantaged; the ones who need extra help just to stay even.

We saw how much wark was ahead of us when A Nation at Risk was
published in 1983 — and revealed that our once unchallenged leadership in
education was being eroded “by a tide of mediocrity that threatans our very future
as a nation and a people.” Only half of our high school graduates were going to
college, Academic achievement was plumetting -- the drop out rate was rising.
Compared to other industrialized nations, the US ranked at the bottom. Perhaps
most troubling -- the report showed a growing chasm betwesn a scientific and
technological elite — and an ii~informed citizenry.

A Nation at Risk sparked a national soul searching — and in response,
people at the federal, state, and local level began rolling up their sleeves, and
looking tor solutions. In Arkansas, my husband, then Governor, asked me to chair
a committee that would make recommendations for improving Arkansas’s
educational system. | began traveling across the state -- listening and talking to

, teachers and parents about the challenges they faced. It was on these trips that |
(\;,'(‘5 saw first hand the enormous disparities between many of our public schoals --
particulary those in rural areas. Many didn’t have libraries; or art programs or high
expectatnons for thgir students. [ May & yea could aLoo 32y 71

t,)ﬂ L letaned B pptuantly et e wad o Lupets

u 14 So we began to talk about the need for greater accountability for student Mw
W‘L @,Pﬂ ach«evement About raising teaching standards. Ws began to form alllances with x5
W ‘businessas to imprave our public schools. And introduced new programs that Meﬁ”
\(( gncouraged parents to become much more involved in the education of their

MW; children. &’%

3 : But most of all -- we realized that if we did not change the approach to &

education; if we didn’t upgrade the standards that wers expected of every school

\%i’)- — and every teacher — and every child — then we would never see the progress %ﬂ-

we wa ted to see in this one smalf part of America. =)
ldrL g WL ot Cpvmaltis, 2 td (o °

When my h and was elected governor of Arkansas, we began to invite
to came to the Governor’'s Mansion. Banquets were always

uspa(
udent academic @

A
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being held to honor the athletic stars. We wanted to henor the stars of science and
math and history. 1I’ll never forget talking to one young high school graduate who
told us with great pride that he wanted to be a doctor, But when | asked where he
was going to college, he admitted he couldn’t get in. His rural high school hadn’t
prepared him adequately. | remember so ¢learly thinking to myself: here’s a young
man who worked hard; staysd out of trouble; and whose family did ali they couid
for him. But his local school didn’t know what the standards were that would
enable this young man to fulfill his ambitions. And it was then we both decided that
no matter where you are born in a state, or what state you were born in — you
should be held to high standards. And your schoal should bhe held accountable for
those standards.

But for that to happen, we recognized at the stats level that we needed
national standards. And pushing for those standards became of my husband's top
priorities,

Our efforts bore fruit at the Education Summit in Willlamsburg, where
national education goals for the first time were endorsed by a bipartisan group of
governors and President Bush. Then governor Clinton-co-chaired that effort with
the President.

When Bill Clinton was elected President -- he set to work with another
former governor, Dick Riley, to support national goals -- and help schools and
communities meet them, Over the past six years -- wa’'ve worked hard to raise
student academic achievement; improve teacher quality; involve more parents; and
bring the technology of the 21st century into the classroom. We'ave also sent the
strongest possible message that we must not only set high standards for our
students - but that schools -- and all of us -- must be held accountable for

enabling them to reach that raised bar ot excellence. d A W .
(. Lo By fypgus et T O atdgsnitedly 7

So what have we accomplished since the Mation at Risk was published 15 &
years ago?/ Have we raised our standards and expectations? Are we giving all of QB
y 7

America’'s students -- regardless of where they live — a world-class education? Aré
we helping those who are lagging behind to catch up? Like any dynamic progress .
-- we've made signiflcant progress. But many of our goals remained unrealized. )
A DB MMMW
Here's the good news. Achievefment levels of our high school students are
¢limbing back up. SAT scores — wifch in ‘83 were in a virtual free fall — are once
again heading in the right directioni’~ with the largest gains in math and science.
Fewer students are dropping out. Raised expectations have resulted in higher
college enroliment. In 1983 — half of America’s students enrolled in college.

Today, two thirds are hing that goal, And slowly but surely, students in
1;;:5’0‘6?0_& schools are :ma::;ng gains, and the gap between thosa living in poverty and
districts. e
5 oo, ¥ M
) )
gw & % M
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! } . ;\'g‘é international standing for America’s 4th graders
is now comparing favorably 10 our counterparts overseas. Bt our 8th and 12th
graders do nor fare as well,  Our literacy rate is also not what we want it to be —
with average reading scores not significantly higher. Clearly — we still have a long
way to go,

Perhaps the best news of all is that today - we have much more experience
and
information shout what works. We know that yes -- every child can learn, and that
schools in even the poorest neighborhoods can become world class schools.

I've vigited schools across the country that prove what can be accomplished
when dedicated teachers, parents, and comimunities join forces, and turn failing
schocls into models of success. I've visited Chicago’s Du Sable high school --
where it wasn’t unusual to find more students hanging out in the hallways than in
class. Where only about half the students showed up on any given day. Where
achievement scores were some of the lowest in the nation. But the principal of that
school lald down a new law of discipline. Wired the school for the Internet, and
created a “culture of reading.” Teachers volunteered in after school and summer
schools; and everyone learned a new vocabulary word a day. People told me that
aven the security guards would quiz the kids. Leaders like Chicago’s Mayor Daley
are imposing strict new standards of accountability; putting low performing schools

! on probation; and raconstituting the worst ones.

Mere in New York — !'ve visited the Lab schooi in Chelsga -- and ... in ,,,,--
where the joy of learning is being sparked by dedicated teachers, a rigorous
curruculm; and & community that is determined to give their children the best
possible education. I've also heard how schools like PS 154 in Harlem and PS 1 on
the lower East Side -- were drifting; where student achievement -- and studant
aspirations were low, and teachers felt isolated. But now they’ve turned around --
because of a new level of communication between teachers and parents; because
of more demanding curricula; new arts and music classes:; and higher
accountabllity for success. 1've heard that at PS 154 -- there’s a big sign hanging
at the entrance stating: “Only positive attitudas beyond this point.” | wish | could
hang that sign in every school In the nation.

As sll of you knaw so well -- there are no cookie cutter formulas to create a
successful school. We also know there are no magi¢ builets. It takes an infinite
amount of energy and determination to give our children the tools they need to
thrive in the 21st century, and to lead fulfilling and productive lives. But it we are
to reach our goal of ensuring every student a world-class education, then we must
draw on the lessons we've learned over the past decade -- and build on them for
the future,
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Perhaps the greatest of those lessons is that we must never, ever give up on
our public school system. Even as we recognize the challenges we still face -- we
must recognize as well its enormaus strengths and benefits to our ¢hildren, and to
the prosparity of our nation,

We can‘t allow ourselves -- for example -- to be pulled off track by false
debates -- particularly about vouchers, which claim to be the real solutions to
improving public education, and fixing failing schools. At a time when more than
we ever we should be devoting more resources, attention and intelligence to
improving our public schools -- some want to drain off these resources and give
them only to a few -- making it even more ditficult for public schools to Improve.

recent studies that show that when you look at the voucher systems that have
been implemented -- in Cleveland and elsewhere -- there’s no evidence that
students do significantly better. It just hasn’t worked.

>

| I’m heartened by recent polls showing that support for vouchers has declined
sharply over the past few years -- particularly when they learn that voucher
programs raduce funding for public schools. Overwheimingly — Americans want to [

fix theur publu: schools — not abandon them. {‘{Q

i

playmg %‘ w@'j

tudentv--and-fepour chlld.ren Paremrhaveﬁutal mlmtay—lﬁ challengmg their

hildren 1o reach for the stars. But so do schools. Low expectations can dampen M

ven the brightest hopes. imagine what it would be like if you were an 8th grader, )
and had decided you wanted to go to college, and be a computer programer -- or a l{‘ff}/-" 7
doctor. But you were told there was no mare room in the algebra class — or the AP W
class in biology was not being offered in your school. Every child has talents: ever M
child can contribute. They just need us to believe in them, yy

want to applaud Rick Mills (position?) here in New Ygrk -- for doing away N
vith the general diploma -- and committing ¢ty schools %% give every child the \J\w




. V4-153-99 THU 19:08 Fax

- Goor

. ua chutahon. Al ”
0.k
(amw\

. haad winke ﬂ[‘V‘M wan
it 7 Lo G 100 fonk
WMWM Fum won Aok s
e RhoL ke pegrss. o Ladh Stk

%WKW,(M e par of pt uabhin s

dndey oop e




V4-15-98 THU 19:08 Fax

e ——_———— e — — — — Boos

 19CGLUMBWAD Fage 7

— R e

every stugdgnts succeeds, and and students succeed today -~ and in the 21st

century. Wﬁf e s,.uﬁuL/( a. M ms — UM it

Fnrst, we know from exparience that children learn better when they get At
more attention. So we must commit ourselves to reducing class size, A recent Lol

b-year study of Milwaukee confirms the importance of having amaller clagsses. The *p A'acf-‘?

report showed that schools having a 17-1 student teacher ratio outperfarmed FLeoug
students not only the regular public schools but those who received scholarships PN
through voucher system. Reports like this one and so many others are why the =/,
President is fighting so hard to hire 100,000 teachers -- so that we can lower class 7
size in the early grades. &)
Secand, we must focus on teacher quality. We can’'t make any headway Wf)

ﬁﬁ p  unless we give teachers the support and resources -- and most importantly -- the e
M value that they so dessrve. And students in schools that face the most chalienges
access 10 the best teachers. Having a {alented and dedicated teacher in every (}’}P
classroom Is the single most important thing we can do to ensure our children
succeed. But it also means we have 1o look harder at teacher preparation. And do
mare on teacher in-service training. Teachers Teachers’ colleges obviously play a
unique role in this effort. Unlike many top universities which have closad their ™~ v)/
schools of education, or treated them as second class citizens, Teacher's College at \ \)skpy
Celumbia has maintained high standards -- and sees it mission as engaging research 9
on the central issues facing education -- while preparing the next generation of v‘\)("
education leaders. You recognize that setting demanding standards for students, '
and raising the bar for the content baing taught in their classas — will be an &
excercise in frustration if teacher’s don't have the skills and knowledge to teach to v,@)
those higher standards. /

‘ G)PY W But we can’t ignore the growing pressures that are building up hare in Neh
W}p York and around the country -- as a result of the higher standards for teacher \
o certitication that are now in place - and what that means down the road in terms 4

of meating the growing problem of teacher shortages. But as President Levine

argued so persasively on the pages of the New York Times a few weeks ago -- we

must take steps now -~ in recruitment and training -- that will enable us to hoid the

bar of axcellence high -- while at the same time reducing class size.

We must do everything we ¢ show how much we value the /

\ extraordinary work that we k teachers do every da ay. And we must

work harder not only to ract the brightest of ¢ udents to go into the

teaching profession ut to ensure they ha e inceWﬁ in inner city
and rural schools~— where they'rz mg }

Third, by expanding preschool and early childhood education. Ensuring our

Ny o e
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our children -- partﬁic_ul,a_fly_mns&at risk -- come to school ready to learn is a top

pricrity. And we khow that preparation for learning begins in the first moment of

life. Science now confirms what we've always beliaved all along: that how we

interact with our young children -- whether it's reading them a book, or just talking | <t

with them -- affects how that child learns and deveiops for an entire lifetime. &)
Programs like Head Start and Early Start give every child a chance to be exposed to Chumdmky
stimulating education opportunities as early as possible. {And I’'m pleased that in

the President’s new budget — he’s calling for a tripling

Fourth, by making sure every student can read independently by the end of
3rd grade. For all of you who have worked with and studied children, you know
that if a child is not ready well by 8 or nine, it's going to be very difficult for that
child to ever cateh up. That’s why the President has called for a national effort,
with voluntaers helping teachers; with parents becoming involved; with tutors who
are wiliing to give their tlme to make surc svery child is able to read.

MWW
M o Fifth, by expanding the oppom;\fm who are bsehind to get ahead

N — through summer schools programs; and demanding after school programs that
not only provide opportunities for sports and the arts. But which focus as well on
gaining ground on their academics as well. Again, we can't just set the bar higher.
We must be willing to spend the extra time, and effort and resources it will always
take to help children cateh up. [And I'm pleased that in the President’s new budget
— ha's calling for a tripling of the funding for summer school and after school
programs — to keep a million children learning.

\
W};{"‘)j\/ And finally by expanding choice and-aesquntahility in public education. And !
elieve that creating charter schools Is the best way to provide parents and
students other options within the public school system. |'ve been in and out of
arter schools around the country — and l’ve seen the dramatic differences they
are making. | think of the charter school in San Fernando Valley outside Los
Angeles - in a neighborhood where drug deals were literally taking place on schaol
property. A crack house was across the strest. Parents and community m embers
got fed up — and banded together to form a charter school. They drove out the
drug dealers. They closed down the crack houses. They've also changed the
culture of learning inside the classroom. More parents are involved; there are ML

camputers in every room. Kids are wearing uniforms. And tha result?
Expectations are soaring, as is student achievement. Nud b J
I want to take this opportunity to mention one further step that ! believe we

\60 need to commit ourselves to taking if we want every child to learn. And that's the
::;}”’ urgent need to get the arts back into our schools. We know that every child’s

/{ intelligence is expressed differently, which means they learn differently as well.
\Jy And we know that a lot of a kid’s education — mine inciuded — didn't just happen
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during academic classes; but when a music teacher was introducing us to opera; or
the art teacher was trying to teach us how to draw. These positive outlets for
expression can help children find their own hidden talents — and even more
importantly, believe in themselves. They can literally make the diffsrence between
lives of despair, and live of hope. | urge everyone here today to help get those
classes back in our schools — where they belong.

But we can’t ask our schools to be held accountable for the progress we
want -- whether it's more qualified teachers; or better after school programs; or a
more effactive reading program - if we don't hold ourselves accountable as well.

supmmrmmmﬁmmmmmm chnldren

Whenaver | walk into a school, | can tell how successfully children are
learning by the number of parents who are volunteering in classrooms and after
school programs. And whenever | meet children who are excited about learning,
and proud of their achievements, | know their parents are involved in their

educamon Buws-abo-kncw-mr‘sﬁard-te-gat—pmms-mgaged-whenmu own

-- and empower-fhewﬁmmemiemfwn—an&chums

Parsnts are also critical in to the broader mission of holding schools
accountable for progress. They are often the ones making their voices heard in
PTO and school board mestings, and in the legislatures — demanding that schools
improve the way they are teaching their children; demanding better results; and
demanding safer facilities. Parents are potent agents of change. And we need
mare of them to get involved.

We need communities to work in partnership with their schools, and be
engaged in helping children on their journay to adulthood. The most successful
schools I've seen are the product of many hands — when everyone from the local
potice officer to the retired teacher to the local business is helping to create the
conditions for learning and success. Again and again, we see the most at risk
students flourish when college students and others volunteer their time to tutor and
mentor those who are falling behind. But every child -- even the most able
students -- needs the presence of a caring adult.

Wa need businasses who understand they have a major stake in producing o
well educated, highly skilled workforce. | saw what was possible in Arkansas
when a major corporation took that responsibility to heart — and helped turn
around soma of the most underachieving schools. And 've seen that impact
duplicated in countless public private partnerships -- with businesses donating
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sverything from computers to teacher training to tutors to on the job experiances to
college scholarships.

The privete sector can -- and must -- also play a broader role in prodding
schools in their communities to set goals and provide benchmarks against which to
measurg progress.

Let’s imagine — for a moment — that we are sitting in the classroom of the
Heritage School at 106th and Lexington, The students befora us are of every
background -- and svery level of ability. But in this one small school -- they are

being held to higWW% and music,
and cuiture. Musiclans cg e school, and students visit museums. And the
community is involved at every turn. Try to imagine — for a moment — what it
would be iike if through these wonderful programs and demanding teachers we
cauld unieash the enormous potential of every one of those youngsters. {f we
couid tap into the talents that sach of them has — and spark their imaginations, If
we could convince them that their shilities are only limited by the aspirations they

hold for themselves. imagine how enriched we would be if they were given the
skills 10 be full participants in the life of their cornmunity, and citizens of the world.

Imagine the remarkable possibilities in that one classroom. And then let's
recommit ourselves to the work ahead.

Thank you.
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Shanker Education Speech Outline

. Progress on Education Reform since a Nation at Risk and Reforms in Arkansas

Setting the Stage: As we approach the Millennium, nothing is more important
than ensuring that all our children receive a world class education. In the last
two decades we have made significant progress towards that goal. But many
challenges remain. However, it may be helpful to step back and see how far
we’ve come, to better understand where we need to go.

A. A Nation at Risk
1. Roughly fifteen years ago, A Nation at Risk was published, which
stated that “the educational foundations of our society are presently being
eroded by a rising tide of mediocrity that threatens our very future as a
nation.”

2. Discuss the state of education as detailed by A Nation at Risk:

a. Reading, math, science proficiency -- U.S. students ranked last,
or close to last, on all international tests and SATs were low (fear
of global competitors)
b. low rates of college attendance -- only half of high school
graduates went onto college

c. high dropout rates

d. discuss other indicators

B. The Response: As a country, at the federal, state, and local level, we rolled
up our sleeves and got to work.

1. Use Arkansas reforms that you chaired as an example of reform
efforts at the local level

Greater accountability

Teacher quality

More focus on the classroom curriculum
. High standards

e. Private sector involvement

SRR

2. Discuss President’s efforts to promote education reform at the
national level in the 1990s

3. Changed fundamental assumptions through these reform efforts

a. We have shifted the understanding of education’s importance:
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we now understand the importance of educational attainment to
our new technology economy. (Discuss your experience with the

National Center for Education and the Economy Report: America’s
Choice: High Skills or Low Wages)

Il. Reforms are Working

A. Results -- slowly but surely we're making progress

1. National Results:
a. SAT, NAEP scores are up
b. The drop out rate is down
c. College attendance is up
d. Closing racial and ethnic gaps in achievement

B. There is every reason to be hopeful about public education -- even schools
with the greatest challenges can and do turn around. Discuss specific
low-income schools you have visited and some of the ways they have improved
academic achievement. Also discuss the increases in achievement in
low-income schools in general.

C. Lessons learned from these reforms

1. We know that every child can learn and that even schools with
poorest achievement can become world class schools.

2. Importance of leadership from many sources -- teachers, principals,
the community.

3. Vouchers are bad policy and a diversion from our real task of
reforming our schools. Indeed, we can all agree that our public schools
have to improve.

. We Must Do Better (Your views on reforms)

A. We must build on what's working in the classroom:

1. Smaller class size

2. Higher standards and accountability -- expecting more from every child
works

3. The New Basics -- focus on reading, math and science

S
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4. Teacher Quality -- giving teachers the support and resources they
need, giving students in schools that face the most challenges access to
the best teachers

[Amplify President’s reauthorization proposal for ESEA to some degreel

B. Community and Parental Involvement:

1. Schools are not separate from the community, e.g. business
involvement, importance of after-school programs

2. When parents get involved in the education of their children, we know
children do better.

IV. What’'s at Stake

Improving our schools is not only critically important to our economic future, but
to our democracy as well: As stated in A Nation at Risk, “A high level of shared
education is essential to a free, democratic society, and the fostering of a
common culture, especially in a country that prides itself on pluralism and
individual freedom.”

Also include some discussion of how public education supports our democracy
by fostering a number of values that democratic institutions rely upon, including
tolerance of diversity, trust in others, a sense of community, amongst others.
And that the denial of educational opportunities, in our own past and around the
world, has been a tool to oppress minority groups and women.

You may want to note that the foundation of our modern democracy and free
enterprise economy is the belief in the great capacity of all citizens to lift up
America while lifting themselves up. Education, as John Dewey said, can be
America’s “great equalizer.” In this way, we can include some discussion of the
importance of closing racial and ethnic gaps in academic achievement to fulfill
the promise of American education.
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March 13, 1999

Memorandum for Hillary Rodham Clinton

From: Chris Jennings, Neera Tanden
Re: Hofstra Speech on Health Care
cc: Melanne Verveer

This memo provides you with a brief description of the process by which we plan
to help you construct your Hofstra health care speech. It also includes some
preliminary ideas on a possible framework, from which we hope to obtain your
initial reactions. Any response you can give in this regard will help direct the work
we do on the speech while you travel during the latter part

of this month.

For obvious reasons, there is great interest in your views about health care. This
speech

provides an excellent opportunity to lay out your evaluation of the current debate
on a number

of extremely “hot” health care issues (outlined below). It also permits you to place
them in context of your past work on the Health Security Act and/or your vision of
future health policy directions.

As you have requested, we plan to contact a wide range of health care policy
experts you have worked with in the past to help prepare the first draft of your
speech. However, to ensure that they can be most responsive to your interests,
we thought these conversations would be the most productive after we
constructed a basic framework for the speech with you. (Such an approach would
of course not preclude any great new idea that came up in our discussions, but
should focus these thinkers a bit more constructively.) We will solicit the views of
many of these experts while you are away.

The Harvard Commencement Address. Last year, your (attached) Harvard speech
focused

on a wide range of health care issues. Within the broad theme of the changing
health care system and the opportunities and challenges it creates, you discussed a
number of issues: (1) the limited but important successes in access and coverage
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we have achieved since the Health Security Act, (2) the new health care and
financing challenges that will be influenced by staggering demographic changes, (3)
general themes of the great potential and perils of the age of biology, and (4)
general or specific references about how we are trying to address some of these
issues by passing legislation providing for a Patient’s Bill of Rights, health and
employment genetic discrimination prohibitions, and privacy protections.

Possible Framework for Hofstra Speech. This year, although you will undoubtedly
want to reference the broad range of challenges confronting the health care
system, you may want to consider focusing your speech in some detail on one or
two of the issues that are gaining the most attention from both the public and the
health policy elites. Regardless, there are a number of important issues that you
may include in your speech, such as:

o The Quality Agenda. When you give this speech, the Congress will likely be
entering the middle of its debate on the Patients’ Bill of Rights. The defining
issue will be the inadequacy of the Senate Republican Leadership’s version of
this bill, particularly focusing on enforcement (the right to sue and adequate
remedies), medical necessity standards (which the Republicans want to drop
altogether), and the fact the bill leaves out over 100 million Americans
(because it covers only the self-insured.)

. Coverage Expansion Initiatives. In the wake of the Health Security Act and,
in fact, the enactment of Children’s Health Insurance Program (CHIP), much
attention will be focused on your views on the next steps for coverage
expansion. As you know, the Administration has proposed targeted health
coverage expansions, primarily through Medicaid expansions or state grants.
However, the “hot” issue in health policy circles and on the Hill of late,
however, has been focused around bipartisan proposals {from McDermott to
Armey) to use of tax credits to make health insurance more affordable. You
could use this as an opportunity to welcome any new recognition of the
unacceptability of having over 43 million uninsured Americans, and detail
your views on different approaches to coverage (in particular, the potential
and pitfalls of tax incentive approaches).

. Medicare Reform. The President’s proposal to dedicate 15 percent of the
surplus to Medicare, as well as the Medicare Commission’s report and the
subsequent reaction to it, has and will continue to focus the public’s
attention on Medicare and the challenges confronting it. Issues that will be
front and center will include the need to dedicate substantial new revenues
to the program to sustain it for any length of time, the desire to make the
program more competitive, the risk of adding more Americans to the ranks of
the uninsured by raising the eligibility age, and the need for long overdue
benefit improvements (prescription drug, more prevention, mental health,
etc.). The importance of these and numerous other changes to the program
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to all generations of Americans, particularly women and the disabled, will
also be a major focus.

. Long-Term Care. When you joined the President in unveiling the
Administration’s long-term care initiative, you succeeded in striking a chord
with the public and the aging advocacy community, which has produced a
strong and bipartisan reception on Capitol Hill. Although the needs in this
area are overwhelming and extremely expensive, it has been received as an
important “first step” toward recognizing the caregiving burdens that
families, particularly women, face.
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] Potential and Perils of New Technology. The “Age of Biology” and the use
of computer and other technologies have extraordinary potential to produce
breakthroughs in health care that could improve Americans’ health care
status significantly and constrain health care cost growth. Every day,
Americans read about the latest drug or technology that is going on the
marketplace to make such claims. So far, however, there appears to be little
correlation between this progress and major improvements in health care or
demonstrable cost savings. Moreover, the use of genetic screening and the
electronic claims processing has heightened Americans’ concerns about
abuses in this area. A detailed discussion in this area could help illustrate the
difficulties in drafting legislation that reconciles the need for privacy
protections with the desires by some in the health care community to access
the type of information they think will be essential to improve medical
outcomes.

We believe that the issues outlined above represent the “top tier” health care
issues. Again, although you might well want to acknowledge all of these issues,
choosing one or two issues to particularly focus on would permit you to develop
them in much greater detail. If you opt for such an approach, we would
recommend that the issue(s) you choose would be framed by discussion about the
challenges and opportunities of the issue. You would follow this foundation by
focusing on the strengths and weaknesses of competing policy approaches that are
being considered.

A framework follows that uses quality as an example:

Framework

Challenges and opportunities of the changing health care world as we approach the
millennium and its direct impact on the age-old doctor-patient relationship, as well
as the potential for using the new delivery system changes to improve health care.
(If you chose not to pursue a detailed focus on the coverage issue, we believe you
could integrate your views on the uninsured within this context as well).

Focus
. The new system’s impact on quality care and patients’ confidence in it.
o The ongoing Congressional debate that defines differing approaches to

assuring quality.

Conclusion
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We forward this memo to you to seek guidance. Based on your reactions to this
memo, we will solicit views from the policy experts to supplement and amplify the
message(s) (or to respond to any alternative approach you might have). We plan
on meeting you, Melanne and the speechwriters during the first week of April to
report back to you on our discussions and to work with you on producing a first
draft of the speech.
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March 19, 1999
Memorandum for Hillary Rodham Clinton
From: Shirley Sagawa, Neera Tanden

Re: Shanker Education Speech

As we discussed in our last issues meeting, we view the Shanker speech as an
opportunity to lay out your vision on education. It will serve as one of the four
major speeches you deliver over the next several months in which you discuss
your views on your major domestic issues. This memo provides some
preliminary ideas on a possible framework for your feedback. Any response you
can give us will help direct the work we do on the speech while you are
travelling.

Our primary goal with this speech, in addition to honoring Al Shanker, is to lay
out your vision to strengthen public education in a manner that recognizes your
longstanding work on these issues. We recommend that with whatever
framework you choose, you focus your remarks on how we as a nation can
strengthen and reform our public schools. This focus would enable you to
discuss particular reform initiatives, including those you have seen first hand in
schools you have visited.

Possible issues to discuss within any framework:

Teacher quality

High academic standards

Curriculum improvements including a focus on math and science
Accountability

Parent involvement

Charter schools and school choice 1

Social promotion

Class size

School construction

Early childhood development

You may want to consider a focus on a particular set of initiatives that are more
directly connected to the quality of education children receive in the classroom,
such as teacher quality, reduced class size, high academic standards and
curriculum improvements.

Here are a few possible frameworks.
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Option_1-- Straightforward policy speech focusing on improvements over the
last decade

You might frame the speech with an assessment of the state of public education
roughly 15 years since your work on education reform in Arkansas and since 4 -
Nation at Risk was published. Due to the major reforms of this period (state
standards, more rigorous graduation requirements, improved math and science
instruction), the nation has seen improvements in graduation rates, achievement
(particularly in math and science), and college attendance, though significant
inequities persist and other challenges remain.

Your speech could describe your experiences in education reform and discuss
the contributions of Al Shanker. You could highlight the last decade’s
improvements as a means of underscoring that those who would write-off public
schools are wrong -- public education can improve and is an important American
institution that must be supported. You could then turn to the need to do
more, noting the challenges for public education today, stressing reforms that
you support, and challenging the audience of teachers to play their part.

Option 2 -- School and community

In this option, instead of looking at the education system itself, you would focus
on how the school relates to the community, using some of the themes of /t
Takes A Village. '

You could focus on what schools provide {(or ought to), with an emphasis on
reaching all students, holding them to high standards, ending social promotion,
and the important role of the teacher. (There have been some interesting
studies that have found strong connections between student academic
achievement and community involvement in the schools.) You could tie some of
these to Administration policies and also talk about schools that you have
visited that exemplify these characteristics as well as Al Shanker’s support for
many of these efforts. You might end with a challenge to the teachers to reach
out to parents and the community, and to hold high expectations for all
students, including those considered “at-risk.”

Option 3 -- Public schools as the foundation of civil society and its role in our
future

You could discuss how public education supports our democracy by fostering a
number of values that democratic institutions rely upon, including tolerance of
diversity, trust in others, community, amongst others. You might provide a
short history of public education and the role it has played over the last century
in supporting our civil society. You might then lay out the challenges of the '
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future -- an increasingly diverse population, the growing importance of education
to economic success, and the need to see that no one is left behind. This could
be followed by a discussion of your views on reforms of public education that
will meet these challenges. (I still worry that she’s going to adopt this
framework and then she’s going to be much less substantive on particular
reforms. Should we help avoid that possibility by using this as part of the
speech itself, but not doing it as a framework?? I’'m not sure, but I’'m a bit
concerned. But we have to give her a few options | suppose.)

Option 4 -- Common ground

schools be eliminated -- most accept that public schools will continue but have
to compete with private schools for funding. Their theory is that competition
will breed excellence, and some public schools will close and others improve as
a result.

In this option, you would note your opposition to vouchers, but advocate

common ground -- for all reasonable people, whatever their position on

vouchers, to work toward improving education for all children. You would focus

on reforms that work, highlighting your own experiences. And then you would

challenge the teachers to put children first as they work with others -- school

boards, administrators, parents -- to put public education on a faster track

toward excellence.

(Shirley -- I'm pretty concerned that this is a very difficult framework for us

because we then have to navigate between sounding too confrontational and |
sounding like we’ve given up our principles. | worry that conservatives will take
this as an attack, and our anti-voucher supporters will be worried that we’re |
backtracking when we say we need to find common ground. | think that we

face a similar difficulty with abortion and the focus on making it rare, but we

adopted that focus after much consultation with our allies. | also worry that

this sets up too much of a focus on vouchers, and not enough focus on what

she would do to improve our schools affirmatively. | think that perhaps we can

make this point within a discussion of vouchers, but to use it as a framework

makes me nervous.) :

Only the most conservative, anti-government extremists advocate that public
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Shanker Education Speech Outline

. Progress on Education Reform since a Nation at Risk and Reforms in Arkansas

Setting the Stage: As we approach the Millennium, nothing is more important
than ensuring that all our children receive a world class education. In the last
two decades we have made significant progress towards that goal. But many
challenges remain. However, it may be helpful to step back and see how far
we’'ve come, to better understand where we need to go.

A. A Nation at Risk
1. Roughly fifteen years ago, A Nation at Risk was published, which
stated that “the educational foundations of our society are presently being
eroded by a rising tide of mediocrity that threatens our very future as a
nation.”

2. Discuss the state of education as detailed by A Nation at Risk:

a. Reading, math, science proficiency -- U.S. students ranked last,
or close to last, on all international tests and SATs were low (fear
of global competitors)
b. low rates of college attendance -- only half of high school
graduates went onto college

c. high dropout rates

d. discuss other indicators

B. The Response: As a country, at the federal, state, and local level, we rolled
up our sleeves and got to work.

1. Use Arkansas reforms that you chaired as an example of reform
efforts at the local level

Greater accountability

Teacher quality

More focus on the classroom curriculum
. High standards

e. Private sector involvement

SRS

2. Discuss President’s efforts to promote education reform at the
national level in the 1990s

3. Changed fundamental assumptions through these reform efforts

a. We have shifted the understanding of education’s importance:
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we now understand the importance of educational attainment to
our new technology economy. (Discuss your experience with the
National Center for Education and the Economy Report: America’s
Choice: High Skills or Low Wages)

Il. Reforms are Working
A. Results -- slowly but surely we’re making progress
1. National Results:

a. SAT, NAEP scores are up

b. The drop out rate is down

c. College attendance is up

d. Closing racial and ethnic gaps in achievement

B. There is every reason to be hopeful about public education -- even schools
with the greatest challenges can and do turn around. Discuss specific
low-income schools you have visited and some of the ways they have improved
academic achievement. Also discuss the increases in achievement in
low-income schools in general.

C. Lessons learned from these reforms

1. We know that every child can learn and that even schools with
poorest achievement can become world class schools.

2. Importance of leadership from many sources -- teachers, principals,
the community.

3. Vouchers are bad policy and a diversion from our real task of
reforming our schools. Indeed, we can all agree that our public schools
have to improve.

li. We Must Do Better (Your views on reforms)

A. We must build on what’s working in the classroom:

1. Smaller class size

2. Higher standards and accountability -- expecting more from every child
works

3. The New Basics -- focus on reading, math and science
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4. Teacher Quality -- giving teachers the support and resources they
need, giving students in schools that face the most challenges access to
the best teachers

[Amplify President’s reauthorization proposal for ESEA to some degree]

B. Community and Parental Involvement:

1. Schools are not separate from the community, e.g. business
involvement, importance of after-school programs

2. When parents get involved in the education of their children, we know
children do better.

IV. What's at Stake

Improving our schools is not only critically important to our economic future, but
to our democracy as well: As stated in A Nation at Risk, “A high level of shared
education is essential to a free, democratic society, and the fostering of a
common culture, especially in a country that prides itself on pluralism and
individual freedom.”

Also include some discussion of how public education supports our democracy
by fostering a number of values that democratic institutions rely upon, including
tolerance of diversity, trust in others, a sense of community, amongst others.
And that the denial of educational opportunities, in our own past and around the
world, has been a tool to oppress minority groups and women.

You may want to note that the foundation of our modern democracy and free
enterprise economy is the belief in the great capacity of all citizens to lift up
America while lifting themselves up. Education, as John Dewey said, can be
America’s “great equalizer.” In this way, we can include some discussion of the
importance of closing racial and ethnic gaps in academic achievement to fulfill
the promise of American education.
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Thank you, Jill, for that kind introduction, for your passionate
commitment to creating a more just world for our children; and for
your friendship. I also want to thank both you and Ken for sponsoring
this innovative new lecture series. It is a great honor and a pleasure to
be here at this revered educational institution, which for so long has set
the nation’s standard for excellence in teaching. We are indebted to
President Levine for his inspired leadership of Columbia Teacher’s
College; and for his single minded determination to turn every one of his
students into dedicated teachers who will make a real difference in the
lives of their students. I also want to recognize the creative vision of
Peter Cookson -- whose Center for Educational Outreach and Innovation

brings the best minds to bear on the challenges of teaching today.

A little over a hundred years ago, when a group of far-sighted
college presidents, bishops and and philanthropists came together to
found Teachers College -- the world was in upheaval. Our country was
in the throws of transforming itself from an agricultural to an industrial
nation, and cities were filled with new arrivals from the countryside and

immigrants from around the world.



[t was time -- your founders had decided -- to start educating a new
breed of teachers to meet the educational needs of this unprecedented

new influx of people, cultures, and experiences.

Today, that same pioneering spirit and commitment to meet the
needs of a changing world lives on in all that you do here at Columbia’s
Teacher’s College; every time you give teachers the skills to spark the
imagination of a child; every time you instill the spirit of social justice
as part of your educational framework; and everytime you pioneer new
strategies to better reach the students of today. At a time when so many
higher education institutions have closed their schools of education -- or
down graded their importance -- Columbia’s Teacher’s College has

maintained the highest standards of excellence.

You’ve also used your resources and talents to be instruments of
change and progress in the New York city schools -- initiating writing
projects; helping to establish professional development schools; and
mentoring first year teachers, so they stay on in the toughest schools.
Your work to get the arts back into the city’s public schools has helped

transform lives in hundreds of schools.



And today, thanks to a collaboration between Teacher’s College
and the city schools -- 9th and 10th graders at the Heritage School are

now benefitting from a dynamic new curriculum infused with the arts

and culture.

We’ve all here today because as all Americans, we still believe that
nothing offers our children or ourselves the chance for a better future
than a good education. In this era of almost limitless possibilities -- our
public school system holds out the promise that here, in the most diverse
and multi-cultural nation in the world -- everyone has a chance to live up

to their God-given potential.

I’ve spoken with people in strife-torn countries like Northern
Ireland, who believe that a unified education system like ours is
absolutely critical to building a tolerant, and peaceful and just society.
And that is our mission. Every day, as children learn the skills of the
future, and the values we hold in common, our democracy is

strengthened.
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Yet those values are threatened when many of our children are
unable to reap the benefits of the opportunities around them. When too
many of America’s children attend schools that are understaffed;
overcrowded; and falling down. When too many dreams go unfulfilled
-- not because a child lacks ability -- but because no one expects him or

her to accomplish something, or succeed.

Today, more than four decades after the Supreme court ended
segregation in America’s schools, the color of your skin can still

determine the quality of your education.

It is perhaps our greatest challenge in the 21% century to find ways
of unleashing the vast potential of all our people, by making a world-
class education the birthright of every citizen. It’s up to all of us to must
make sure that education truly does become -- in the words of John

Dewey, America’s “great equalizer.”

Over the years, I’ve heard many variations on the goals we have
set for ourselves at the brink of this new century. ButI like the simple
mantra at public school #1 here in Manhattan. It states: “All children

can learn... No exceptions... No excuses.”



Today, I’d like to talk about what we must do together to fulfill the

great promise of the next generation.

[t’s easy to see how far we’ve come when we look back at where
we were. | first became acutely aware of how many of our children were
falling through the cracks when I worked with Marion Wright Edeleman
at the Children’s Defense ﬁmd in the early 1970s. We wanted to find
out why millions of school-aged children were not coming to school.
And as Jill said, [ knocked on hundreds of doors that year--talking to
parents&be%whyfheﬁ—elmdfen—wefeﬂlt—mschaoﬂ That experience
convinced me -- as never before -- that our schools had to be as
committed to fulfilling the dreams of the disadvantaged and disabled as

we were to serving the best and the brightest.

I had a chance to further these efforts when my husband, then
Governor of Arkansas, asked me to chair a committee that would make

recommendations for improving Arkansas’s educational system. I began

traveling across the state -- listeni talking to teachers and parents
M

about-the-chaltenges-they faced. I saw first hand the challenges many of

our schools were facing -- particulary those in rural areas.



So we began to talk about the need for greater accountability for
student achievement. We started to form alliances with businesses to
improve our public schools, and encouraged parents to become much
more involved in the education of their children. But most of all -- we
realized that if we didn’t upgrade standards that were expected of every
school — and every teacher — and every child — then we would never
see the progress we wanted to see. Pushing for higher standards became

one of my husband’s lifelong priorities.

Our efforts bore fruit at the Education Summit in Charlottesville,
where national education goals for the first time were endorsed by a
bipartisan group of governors and President Bush. Then Governor
Clinton co-chaired that effort. And when he was elected President -- Bill
set to work with another former governor, Dick Riley, to support

national goals -- and help schools, teachers, and students meet them.

Among the President’s proudest achievements in the first term
were Goals 2000 and the 1994 reauthorization of Elementary and
Secondary Education Act (ESEA>



Goals 2000 -- for the first time -- required states to set academic
standards and develop assessments aligned to those standards. ESEA’s
Title I built on this requirement -- by mandating that states use these
standards for disadvantaged students -- thus ending the practice of

setting lower expectations for low-income students.

-
—

Taken_togath_(;;]-/these two reforms have fundamentally changed
the federal role in elementary and secondary education to support the
development and implementation of high academic standards for all
children. In the past -- our system had too often supported and
encouraged a two-tiered system that had low expectations for poor
children -- and held them to lower academic standards. Over the past six
years, we’ve been working hard to end that unequal and unjust system --
and we’ve begun to see the fruits of our labor.

‘

Over the past six years -- vyé’ve sent the strongest possible

message that we must not o ly/s;et high standards for our students -- but
that school -- and all of us --/Tqust be held accountable for enabling

studentst o reach that raised bar ‘of excellence.



These reforms have sparked a burst of state and local reform
activity -- important innovations that are improving the educational
progress of our children. Forty-eight states have set new, more
challenging academic standards, and most states are working to develop

or adopt new assessments aligned with those standards.

And as a result of hard work at the federal, state and local level --
and perhaps most of all as a result of our dedicated teachers -- schools
are improving and our students are doing better. A few weeks ago, we
released new data that tells us that our nation's reading scores are up

for the first time in all three grades levels -- 4th, 8th and 12th.

Our achievement scores are up for math and science. SAT scores
— which in ‘83 were in a virtual free fall — are once again heading in
the right direction — with the largest gains in math. For the first time
in history, SAT and ACT scores have increased each year for the past

five years.

What have we learned? That that standards-based education

reform works.



A recent study of education reform in North Carolina and Texas -
- the two states with the best track record of improving achievement
generally and closing achievement gaps between minority and white
students -- shows us the ingredients of success -- particularly for

disadvantaged students: sﬁstained, statewide-approaeches—of raising

academic standards, providiri;.i scimols with the ﬂexibilit;; theyneed,
targeting resources for extra help to low-performing students and

schools, and holding schools accountable for results.

Because of our successes -- we know that every child can learn
when given the attention he or she deserves, and that schools in even
the poorest neighborhoods can become world class schools. But we
surely have a long way to go -- particularly in bridging the racial gap of
opportunity. Today, most 17-year-old African Americans are reading at
the level of most 13-year-old white students. And while the vast

majority of white students graduate from high school -- only a third of
Hispanics get their diploma‘s;7

10



And as my husband always says -- what you earn depends on what
you learn. With college educated Americans now making 76% more
than those who simply hold a high school diploma -- the terrible costs of
not getting a quality education is increasing every day -- in lower quality

of life, and lowered expectations.

Our challenge as we head into the 21st century is to push reform

so it reaches every school and every classroom in the country.

How do we help fulfill the promise of every student? The
President has laid out a bold strategy for the future -- through a major
revision of the Elementary and Secondary Education Act (ESEA) --
which is designed to take us to the next step of accountability and higher

standards. It’s based on a comprehensive three-part strategy: First, to

improve teacher quality. Second, to target increased investments to
disadvantaged children -- with particular attention to the early years of

schooling. h1d third, to promote real accountability for results.

" T
m;anfo ate superintendent-of Seattle Schools has said: .

( “The victory is in the classroom.” That victory is only assured when a

alented and dedicated teachers

in each classroom.

11



America’s teachers are America’s future -- and none of the goals
we have set for ourselves will be accomplished if we don’t make

teaching a first class profession.

The vast majority of teachers are dedicated professionals who are
preparing their students well for the challenges ahead. But nothing
undermines the profession of teaching more -- or hurts our children’s

chances more -+ than a poorly prepared teacher who doesn’t have the

knowledge or tools they need to succeed. Teeamanﬁeaehﬂmchw
subjectsfor which they lack adequatepW
’ cho ers ot even-holding-a-minor in their

Fgst; We must hold teachers to the same standards we hold for our
childrer’V1
*# State Licensing must be based on demonstrated performance,
knowledge of subject matter; and teaching skills -- the National Board
for Professional Teaching Standards offers an excellent bencW
*Wcts must also end the practice of using emergency

certification to fill classrooms.

12



The President’s ESEA proposal will require states and school

districts to phase out out-of-field assignments and emergency
certification. It will also ask states to adopt performance examinations
for all new teachers, requiring them to demonstrate both subject matter
knowledge and teaching expertise. And we will provide resources to

help them achieve these goals.

Some may say we can’t meet our needs to hire up to two
million new teachers over ten years -- and still achieve these goals
for teacher quality. I say we can -- if we do more to improve the
teach‘&j profession, and create new strategies to recruit talented

candidates to the profession.

We must do more to attracy talgnted people to the profession of

teaching -- and do more to enable/mid-career entrants to get the training
they need to translate their subjg¢ctnatter and life experiences into a

teaching career.

13
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** The Administration is planning to expand the President’s
@]\ roops to Teachers initiative to reach mid-career professionals from

other field. — - M o O%‘ M/%M/ L/M/Zv\&‘. =

** I’'m pleased Teacher’s College has a teaching program for
Peace Corps volunteers to|get a degree and teach in schools -- if they

oV

commit to two yea

1o: 15 gfso providing loan forgive

- Th e Adnrmnietratic ness to ™
tswhoagreetoteach' high-poverty-schools ‘J

*#50 oe King togethey to
create-middle-andhig o ; o-people-to the
teaching-prefession. South Carolina’s teachencadet programs. gives

academically talented high 8shool juniors and semipors supervisec
experiences teaching young children -- and the opporty nity\ to study

education with school and university fasulty.

We need more programs like these to make sure we raise

standards -- and don’t exacerbate the looming teacher shortage.

14



Once we’ve attracted the best individuals into teaching -- we must
do more to retain them. It makes no sense to take someone who has
made the commitment to teach -- and who has spent years preparing
themselves with every intention of making teaching their life’s work --

and then just drop them into a classroom to sink or swim.

It’s no wonder that one out of five new teachers leaves after three
years. We must stop giving the most difficult teaching assignments to
the teachers with the least experience. This might make sense if our goal
was to reward seniority whatever the cost -- but not if our goals is to
give the children who most need the help to receive the best possible
teachers. School boards, administrators and teacher unions must
work together to make sure that the best interests of students are the

top priority.

These strategies have been proven to give new teachers the extra

support they need: — T e
pp y Yoy, o ——

peef assistance programs, like the one here in New Yoﬁﬁ@p
llow high performing teachers to share their wisdo

m with riew ones;
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** Team planning, if built into the school day, would give teachers
the opporutnity to confer with their colloeagues -- like doctors and
lawyers do. Among teachers whose schools dedicate time for team

planning, 40% say it improves their teaching “a lot” -- and another thi

say it “moderately.”

All teachers should have the opportunity to receive ongoing
professional development. But unfortunately -- the most common forms
of these activities continue to be those at that are least beneficial -- the
“one shot” workshops that last a day -- and have little relevance to

teachers’ work in the classroom.

A serious program of sustained development -- based on research
that works and is relevant to teacher’s classroom needs -- ought to be in
place in every school distric@éhe s need help toféré/p p to date in
their subject, to learn proven teacﬁi g methods; to understand how

standards; nd to

adjust their curriculum in responsg to state and locy

response to new challenges in the modern classroorrg
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In response to these urgent needs, the President’s has proposed
increasing funding that can be used for professional development -- as

an important part of the ESEA proposal.
)
ST

Reducing class siz&€ -- particularly in the elementary grades -- is a
another major goal of the Clinton Administration. And we are pleased
that Congress made a down payment toward the goal of 100,000 new

teachers last year. Over and over, we see how smaller class size is good

for students.

A recent 5-year study of Milwaukee schools confirms that schools

having a 17-1 student teacher radio outperformed not only students in

the public schools but those who received vouchers to go outside the

system. Small class size is also good for teachers -- who know the limits

of one human being teaching to a class of 25, 30 or even 40 young

hildren.

| W
/ f‘/"/ The Administration supports the National Board for

Professional Teaching Standards -- established in 1987 to create a

national voluntary system to assess and certify teachers who meet higher

standards.

17



So far -- not enough states have created incentives for teachers to
undergo this rigorous assessment -- and not enough teachers have come
forward to participate. But we are moving in the right direct -- getting

serious about teacher quality at every level.

And finally, I strongly believe that experienced, high quality
teachers are the most important resources this nation has in ensuring that
we remain the nation of opportunity for all. But too often, we fail these
teachers just as we fail many idealistic new teachers. Experienced
teachers ought to be paid what they are worth -- or we risk losing them
to other, better paid professionals. This is a particular challenge for
school districts in low income communities -- and I challenge state
leaders to find ways to help those poorer school districts get the
resources they need to retain their best teachers. As we raise standards, -

we ought to raise salaries as well.

Just as the shortage of high quality teachers is most acute in
schools serving predominately low-income and minority children, other

resources are}similarly limited when it comes to the children who are

most in need.

18



This disparity begins before birth, when a mother’s access to
prenatal care can make the difference between a healthy baby and one
who will suffer lifelong disabilities. We know that even in the first years
of life, reading to and talking to a child literally stimulates the brain to

learn and grow.

Early childhood development programs are also critical to ensure
that every child comes to school ready to learn. For over three decades,
Head Start has provided low-income preschool children with
comprehensive development services to make sure they don’t begin
school already behind. I’ve pushed for increased federal support for
home visiting and for funding for Head Start for many years, and I am

pleased that under this President, Head Start dollars have more than

doubled. MM@Wnal fundmg forearly
MMMWM

goal: providing every child the opportunity to receive high quality early

childhood education to help them become “school ready.”

But we need to do more, particularly in the area of quality. We
know, for example, that in order for children to be on track to read well,

they should come to school having a strong base of cognitive skills.
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Children need background knowledge, and a love of books. We’re
not talking about sitting preschool-age children at desks in rows and
forcing them to memorize the alphabet. Much of what they need to
know can be learned if they are read to, and talked do. I propose that the
early childhood and education communities work together to develop
appropriate education standards for Head Start and other preschool
programs and to make related training widely available to early

childhood teachers.

We-put-great-emphasis on reading beeatse-it is the foundation of

almost every other subject. Failure to read is the overwhelming reason
that children are retained, assigned to special education, or given long-
term remedial services. 40 percent of all nine-year-olds score below the
basic level on the National Assessment of Educational Progress (NAEP)
reading test. There is also a continuing gap between white students and

African-American and Hispanic students.

To close that gap, we need to change the way we teach reading in
many classrooms. Every elementary school teacher should be schooled
in the latest research, given the opportunity to work with a reading

specialist, and have the support of parents and other tutors.
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The President has laid down a daunting challenge: every child
reading independently by the end of third grade. It will take the work of

all of us to meet it.

Like reading, mathematics 1s a foundation for many other subjects,
particularly science and technology. But here too, we find significant
gaps among whites and African American and Hispanic students. Too
often, only students thought to be "good at math" or "college material”
are given the chance to take higher level mathematics classes, and too

few of those students are African American or Hispanic.

Many young people will be effectively denied the opportunity to
go on to college and to enter many careers unless teachers, counselors,
and school administrators hold higher expectations for all students in the
area of mathematics achievement, eliminate "general math" in the
curriculum, and provide the additional supports some students will need

to succeed in higher level mathematics.
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If we are committed to level the playing field for our children --
then we must raise our expectations for all students -- regardless of their
race or background. I’ve heard that high expectations recently got a
boost here in New York -- when you did away with the general diploma
-- and committed city schools to give every child the chance to earn the
more rigorous Regent’s diploma. I applaud all of you for demonstrating

confidence not only in New York’s schools -- but in your students.

While cities like New York and states across the country are
working hard to raise expectations and create higher achievement
standards, the Administration is working to be a strong partner in this
effort. We’ve helped states go from pushing for standards to
implementing them -- to make them part of every teacher’s lesson plan.

Now, we need to take accountability to the next level.

The President’s agenda on accountability includes a proposal to
require annual report cards, easily understood by and widely distributed
to parents and the public, for each school, school district, and the state.
We must empower parents with more information and more choices. In
too many communities, it’s easier to get information on the quality of

the local restaurant than on the quality of local schools.
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We owe it to our parents and our children -- every school district
should issue report cards on every school.

log adbar~ 1t o lag WW@MW@«%\,

The President’s ESEA proposal will require states to identify the
schools with the lowest achievement levels and least improvement and
take corrective action to turn them around. If these actions do not raise
student achievement within two years, the proposal would require states
to take additional corrective actions,|such as permitting students to
attend other public schools; reconstituting the school -- by fairly
evaluating the staff and making staff changes as appropriate; or closing

the school and reopening it as a charter school or with an entirely new

staff.J

Nineteen states currently take similar actions to help improve
low-performing schools, and experience demonstrates that when these
interventions are carefully implemented and accompanied by the
resources to support change, schools improve and student achievement
increases. The President’s FY 2000 budget contains $200 million to

help states begin taking these steps immediately.
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I’ve visited schools across the country that prove what can be
accomplished when dedicated teachers, parents, and communities join
forces, and turn failing schools into models of success. Chicago’s Du
Sable high school -- where for years only about half the students used to
show up on any given day, and achievement scores were some of the
lowest in the nation. But the principal of that school laid down a new
law of discipline, wired the school for the Internet, and created a “culture
of reading.” Teachers volunteered in after school and summer schools;
and everyone learned a new vocabulary word a day. Even the security
guards would quiz the kids. As aresult -- Du Sable high school is

turning around.

No child should graduate from high school with a diploma he or
she can’t read. We do our children no favors when we allow them to

pass from grade to grade without mastering the material.

Many people worry that the policy of ending social promotion will
hurt children of color unfairly, arguing that children who are retained in
grade are more likely to drop out of school and face other challenges.

But these critics miss the point.
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The goal of ending social promotion is to hold schools

accountable for giving children the extra help they will need to succeed.

This extra help is reflected in the administration’s class size
reduction initiative, the Reading Excellence Act, and the 21st Century
Learning Centers after school initiative, which the President has
proposed to dramatically expand. Instead of using this new policy as an
excuse to toss aside children having difficulty learning, schools will be
expected to take aggressive action to help all students make promotion
standards on time, even if this means providing afterschool and summer

school programs. !

can’t afford to allow 10 or 15 percent of young adults graduate
from Migh school without being able to balance a checkbook or write a
letter. These are the students who are hurt by the current practice, and

ones with the most to gain from the proposed policy.
L

Giving parents more choices in selecting their public schools also
strengthens accountability. Charter schools and magnet schools are
some of the ways we can foster innovation in the system, and challenge

children in different ways.
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By giving these schools greater flexibility and freedom, they can
experiment with new approaches -- and still be held accountable for

making sure their students are making the grade.

When the President first came into office -- there was just one
independent public charter school in America. Now there are now 1100.
And the President is proposing funding that assure that early in the next
century -- there will be 3,000. [San Fernando Valley charter school]

also

We canﬁeam from examples like East Harlem -- the first public
school choice system in the country. That district, that faces so many
challenges, adopted public school choice over 20 years ago. As a result,
both reading and math scores have gone up in all schools -- and the
district is still performing better than the schools in New York City with

similar concentrations of poverty.

At a time when we are clearly moving forward — with greater
accountability; higher standards; and greater public schools choice -- we
can’t allow ourselves to be pulled off track by false debates---
partMy_b_y_thgse-wholclaimihat vouchers are the real solutions to

improving public education, and fixing failing schools.
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At a time when we should be devoting more resources, attention
and intelligence to improving our public schools -- some want to drain
off valuable resources for a few -- making it even more difficult for
public schools to improve. Vouchers divide communities at a time when
one of our greatest challenges as a nation is to pull communities together

across racial and economic lines.

We've also learned th h@imp—mot

ies ou ook atth
M CQQ’W
voucher systems-thathave been &mplememedﬁhere’s no evidence that

students do significantly better! It just hasn’t worked. We need to fix

our public schools -- not abandon them.

Schools by themselves can’t ensure that every child is given a
world-class education. We can’t ask them to be held accountable for the
progress we want if we don’t hold ourselves accountable as well. We

need a true partnership.

We need parents who believe in the importance of education, and
support their schools and teachers -- and most importantly, their

children.
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We need communities to work in partnership with their schools,

and be engaged in helping children thrive.

And we need businesses who understand they have a major stake
in producing a well educated, highly skilled workforce. They can also
be powerful allies in the demand for high standards and student

achievement.

When this nation was first founded, it was a radical idea that
education could every become a public matter. That mothers and fathers
should care about children in households beyond their own. Yet some of
America’s visionary leaders argued that public education was inherent
in our commitment to democracy and justice. That an informed citizenry
was required to survive and prosper, and that every American had a

stake in the learning of every child.

Surely, they were right. Let us never take for granted that lesson of
history, that America’s miracle of public education is not only vital to

our future prosperity -- but a cornerstone of our democracy.
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The interdependent world of tomorrow requires constantly
expanding knowledge at its base -- not just its elitce/.vli%ilure to spread
that knowledge notomty perpetuates injustice -- bﬁ injures our common
potential for growth. America’s greatest markets for future opportunity
lie right here at home -- in our cities; in our rural communities; in our
aging suburbs. Their hope -- and our hope -- begins with a constantly

revitalizing system of public education in America.

Mﬁkem‘mim‘mntenance and reform of public

education is more urgent than ever for America. It will require
imagination and daring; commitment and experimentation; and yes,
money. But standing here today -- at this remarkable institution of
teaching and learning -- [ am convinced that the best days of America --
and America’s public schools -- are before us. We can do no less for our

children, and we can do no less for the future of our great country.
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“Thank you, Jill, for that kind introduction, for your passionate
commitment to creating a more just world for our children; and for

your friendship. I also want to thank both you and Ken for sponsoring

and for muhig Mma o speak asout Reimatn

(LY

this innovative new lecture series. It is a great honor and a pleasure to “#2ueaton

: A
be here at this revered educational institution, which for so long has set J

the nation’s standard for excellence in teaching. We are indebted to

President Levine for his inspired leadership of Columbia Teacher’s

College; and for his single minded determination to turn every oné of his

students into dedicated teachers who will make a real difference in the
lives of their students. I also want to recognize the creative vision of
Peter Cookson -- whose Center for Educational Outreach and Innovation

brings the best minds to bear on the challengés of teaching today.

~ A little over a hundred years ago, when a group of far-sighted

college presidents, bishops and and philanthropists came together to

found Teachérs_College -- the—we-ﬂd-ﬂwas-iﬂ-upheavaiOur country was
in the throws of transforming itself &oman-agﬁeul&mito an industrial

nation, and cities were filled with new arrivals from the.counteyside-and
InRiaFant around the world. |
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It was time -- your founders had decided -- to start educating a new
breed of teachers to meet the educational needs of this unprecedented

new influx of people, cultures, and experiences.

Today, that same pieﬂéefiﬂ-g-epi-ﬂ-t-aad:@mmitrnent to meet the

“needs of a changirig world lives on in all that you do here at Columbia’s
Teacher’s Colleée; every time you give teachers the skills to spark the

_imagination of a child; every time you instill the spirit of social justice
as part of your educational framework; and everytime you p'ioneer new

~ strategies to better reach the students of today.[At a time when so many |

higher education institutions have closed their schools of education -- or
down graded their importance -- Columbia’s Teacher’s College has

maintained the highest standards of excellence. ‘

You’ve also used your resources and talents to be instruments of
change and p.fogreés in the New York city schools -- initiating writing
projects; helping to ~estab1ish professional development schools; and
mentoring first year teachers, so they stay on in the toughest schools.
Your work to gét the arts back into the city’s public schools has helped

transform lives in hundreds of schools.




‘And today, thanks to a collaboration between Teacher’s College
and the city schools -- 9th and 10th graders at the He_ritage- School are

now benefitting from a dynamic new curriculum infused with the arts

We’ve all here today because as all Americans, we still believe that
nothing offeré our children or ourselves the chance for a better future
‘than a good education. In this era of almost limitless possibilities -- our
~ public school systém holds out the promise that here, in the most diverse
~ and multi-cultural nation in the world -- everyone has a chance to live up

to their God-given potential.

I’ve spoken with people in strife-torn countries like Northern
Ireland, who believe that a unified education system like ours is
absdlut_ely_ critical to building a folerant, and peaceful and just society.
And that is our mission. Every day, as children learn the skills of the
future, and the values we hold in common, our democracy is

strehgthened.



‘Yet those values are threatened when many of our children are
unable to reap the benefits of the opportunitiés around them. When too
many of America’s children attend schools that are.understaffed;
overcrowded; and falling down. When too many dreams gd unfulfilled
-- not because a child lacks ability -- but because no one expects him or

her to accomplish something, or succeed.

Today, more than four decades after the Supreme court ended

| 1D segregation in America’s schools, the color of your skin can still

'f ) determine the qliality of your education.

It is perhaps our greatest challenge in the 21 century to find ways
of unleashing the vast potential of all our people, by making a world-
class education the birthright of every citizen. It’s up to all of us to must
make sure that education fruly does become -- in the words of John

| Dewey, Ameﬁca_’_s_ “gréat equalizer.”

Over the years, I’ve heard many variations on the goals we have
set for ourselves at the brink of this new century. But I like the simple
mantra at public sc}lodl #1 here in Manhattan. It states: “All children

can learn... No exceptions... No excuses.”



‘Today, I'd like to talk about what we niust do together to fulfill the

great promise of the next generation.

It’s easy to see how far we’ve come when we look back at where

we were. I first became acutely aware of how many of our children were

falling through the cracks when I worked %&%W
at the Children’s Defense ﬁld in the early 1970s Wquanted o find

JAP—
C

ut Why millions of school-aged chlldren were not commg to schoq/
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convinced me -- as never before -- that our schools had to be as

committed to fulfilling the dreams‘of the disadvantaged and disabled as

we were to serving the best and the brightest.

I had a chance to further these efforts when my husband, then
Governor of Arkansas; asked me to chair a committee that would make

recommendations far improving Arkansas’s educational system. I began

our schools were facing -- particulary those in rural areas. >




So we began to talk about the need for greater accountability for
student achievement. We started to form alliances with businesses to
improve our public schools, and encouraged parents to become much
~more involved in' the education of their children. But most of all - we
reahzed that if we didn’t up grade standards that were expected of every
sthool — and every teacher — and every child — then we would never
see the progress we wanted to see. Pushing for higher standards became

one of my husband’s lifelong priorities. _

abﬂ
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Our efforts bore fruit at thcg'Educatlon Smnmlt/ln-%eﬁemue

where national education goals for the first time were endorsed by a

o

b1partlsa:n group of governors and Pre51dent ﬁIM en Governor
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. And when he was elected PrEETHE‘ﬁt’-: Bill

set to work with another former governor, Dick Riley, to support
national goals -- and help schools, teachers, and students meet them.

Among the President’s proudest achievements in the first term
were Goals 2000 and the 1994 reauthorization of Elementary and
Secondary Education Act (ESEA)




Goals 2000 -- for the ﬁrst time -- required states to set academic
standa:ds and develop as_sessmeﬁts aligned to those standards. ESEA’s
Title I built on this requireinent -- by mandating that states use these
standards for disadvantaged students -- thus ending the practice of

setting lower expectations for low-income students.

' Meen—fagcﬂ'rersz{.ﬁese two reforms have fundamentally changed

the federal role in elementary and secondary education to support the
development and implementation of high academic standards for all
children. In the past -- our system had too often supported and
encouraged a two-tiered system that had low expectations for poor
children -- and held them to lower academic standards. Over the past six
years, we’ve been working hard to end that unequal and unjust system --
and we’ve begun to see the fruits of our labor.
_ J;

Over the past six yeqrs -- we’ve sent the strongest possible

méssage that we must not oxly, sat high standards for our students -- but

that school -- and all of us --/fust be held accountable for enabling

studentst o reach that raised bar ‘of excellence.




These reforms have sparked a burst of state and local reform

activity -- important innovations that are improving the educational
Moy stak ofRcials report Yuat Coals 20006 has been a SJM.RW"'
progress of our children."Forty-eight states have set new, more 1 Fadhor \A tueir

vebor wme firrts,
challengmg academic standards, and most states are workmg to develop

or adopt new assessments aligned with those standards. |

And as a result of hard work at the federal, state and local level --
‘and perhaps most ef all as a result of our dedicated teachers -- schools
are improving and our students are doing better. A few weeks ago, we
, Teleased new data that tells us that our nation's reading scores are up .

for the ﬁrst time in ail three grades levels -- 4th, 8th and 12th.

- Our achievement scores are up for math and science. SAT scores
— Wthh in ‘83 were in a virtual free fall — are once again heading in
the rlght direction — with the largest gains in math. For the first time
in history, SAT and ACT scores have increased each year for the past

five years. -

What have we learned? That that standards-based education

reform works.



A recent study of education reform in North Carolina and Texas -
- the two states with the best track record of improving achievement
generally and closing achievement gaps between minority and white
students -- shows us the ingredients of success -- particularly for
disadvantaged students :\gusmmedrsmeuddw raising
academic standards, providing schools with the flexibility theyneed,
targeting reéourcqs for extra help to low-performing students and
schools, and hoIding schools accountable for results. |

Because of our successes -- we know that every child can learﬁ“
o when given the attention he or she deserves, and that schools in even
the poorest neighborhoods can become world class schools. But we
surely have a long way to go -- particularly in bridging the ;'flci-al gap of
opportunity. Today, most 17-year-old Afn’cén Americans are re‘adiﬁg‘ at

- the level of most 13-year—old white students. And while the vast

majority of white students graduate from high school -- only a third of

Hispanics get their diplomas.
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‘And as my husband always says -- what you earn depends on what
you learn. With coilege educated Arhericans now making 76% more
than those who simply hold a high school diploma -- the'ten*ib_le costs of
not getting a quality education is increasing every day -- in lower quality

of life, and lowered expectations.

Qur challenge as we head into the 21st century is to push reform

8o it reaches every school and every classroom in the country.

How do we help fulfill the promise of every student? The
President has laid out a bold strategy for the future -- through a major
revision of the Elementary and Secondary Education Act (ESEA) --
which is designed to take us to the next step of accountability and higher
standards. It’s based dn a comprehensive three-part sfrategy: First, to
'7 improve teacher quality. Second, to target in_creased invesfrhents to
disadvantaged children -- with particular attention to the early years of

schooling. ’pd third, to promote real accountability for results.

John Sanford, the late supeﬁ_ntendent of Seattle Schools has said:
“The victory is in the classroom.” That victory is only assured when a

talented and dedicated teacher is in each classroom.

11



‘America’s teachers are America’s future -- and none of the goals
we have set for ourselves will be accomplished if we don’t make

teaching a first class profession.

The vast majority of teachers are dedicated professionals who are
preparing their students well for the challenges ahead. But nothing
undermines the profession of teaching more - or hurts ouf children’s
chances more -+ than a poorly prepared teacher who doesn’t have the
knowledge or tools they need to succeed. Too many teachers teach
subjects for which they lack adequate preparation -- with fully one
| quarter of secondary school teachers not even holding a minor in their

main teaching field.
-Fn'sh% must hold teachers to the same standards we hold for our

Chﬂd? | |
tate Lieensing must be based on demonstrated performance,
knowledge.of subject matter; and teaching skills -- the National Board

for Prof swn'a:l“‘l*eaehmg,Standards offers an excellent benchmark. )
éSchool districts must also end the practlce of using emergency

certification to fill classrooms.

12
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| Elow can we expect results when more than 30 percent of newly
hired teachers are entering without full certification -- and over 11

percent have no license at all?j

The President’s ESEA proposal will require states and school
districts to phase out out-of-field assignments and emergency
certification. It will also ask states to adopt performance examinations

for all new teachers, requiring them to demonstrate both subject matter
knéwledge and teaching expertise. And we will provide resources to

help them achieve these goals.

- Some may say we can’t meet our needs to hire up to two
million new teachers over ten years - and still achieve these goals
for teacher quality. I say we can — if we do more to improve the
teachfélf_'_j profeSsion, and create new strategies to recruit talented
candidates to the profession.

/:7- = /sl

We must do more to attract talgnted people to the profession of

teaching -- and do more to enablé/nid-career entrants to get the training
they need to translate their subjgct ymatter and life experiences into a

teaching career.
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Yo r v e afead”
ministration is planning to expand the President’s Prasiessiseals fo

) m Pacted Tl e
Troops to Teachers initiative to reach mid-career professionals from (S-k’acL d,f'ﬁ*éu b
Make a COLARF

4 £

Peace Corps Volu_nteers to get a degree and teach in schools —if-they

** The Administration is also providing loan forgiveness to
students who agree to teach in high-poverty schools.

| ** Some school districts and juniversities are working together to

create middle and high school programs tifat expose young people to the

teaching profession. South Caroliha’s teacher cadet programs gives

academically talented high schod’{l _]l.ll’llOI'S and seniors superv1sed
experiences teachmg young children -- and the opportunity to study
educatmE with sck 601 and umve/ sity faculty.

We need more programs like these to make sure we raise

standards -- and don’t exacerbate the l'ooming teacher shor_tage.
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~ ‘Once we’ve attracted the best individuals into teaeh_ing -- we must
- do more to retain them. It makes no sense to take someone who has
- 'made the conimitment to teach -- and Who has spent years preparing

| themselves with every intention of makmg teachmg thelr hfe s work -

N and then _]USt dxop them mto a classroom to sink or swim.

| It’s no wonder thet e'ne out of five new teachers leaves after three
- years. We must stop giving the most difficult teachmg assignments to
the teachers with the least experlence This might make sense if our goal
) Was to reward seniority whatever the cost -- but not if our goals i is to
~ give the children who most need the help to receive the best possible
| _teaehefs. School boards, administrators and teacher unions must

WOfk fogether to make sure that the best interests of students are the

~ top priority.
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All teachers should have the opportumty to receive ongoing

| profess1onal development But unfortunately -- the most common forms
of these activities contmue to be those at that are least beneﬁc1al -- the |
one shot” wo_rkshops tha_t last a day -- and have little r_elevance to |

teachers’ work in the classroom.

A serious program of sustamed development -- based on: research
g that works and is relevant to teacher s classroom needs -- ought to be in
_.' place in every school dlstnct Teachers need help to keep up to date in |
 their subject, to learn proven teachmg methods to understand how to
p adJust their curriculum in response to state and local standards and to

response to new challenges in the modern classroom.

we al;-ﬁ |
ok peer assistance programs, like the one here in NewYork that

BB TN

A AT N M

allow hlgh performmg teachers to share their wisdom with new onesﬁ

f ” aﬁ;nhumlws ,Q,., k“ ‘a;sml:*

kR ’Feam plannmg,\'

e ey

esgop -

= >
tﬁe opporutmty to confer w1th the1r colloeagues -- 11ke doctors and

e I O spav A s A ——— ., e :
| _lawyers do ﬁnong teachers whose schools dedlcate t1me for team N

' planmng, 40% say it nnproves the1r teachmg “a lot” --«and another third \Z
/ / 3
_ say it ¢ moderately Too m; teachers are 1sw031ted in thelr classrooms /)
- Let’s change that. '- | o / S
_ e o __//
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In response to these urgent needs, the President’s has proposed .
ca A bjllien fund R trecn st _  achvihies
professional development ~gs-

andmportant part of the ESEA-propesal—
 Ofher adminshakon iniiafives include !

Reducing class size -- particularly in the elementary grades -- is a
another major goal of the Clinton Administration. And we are pleased
that Congress made a down payment toward the goal of 100,000 new
teachers last year. Over and over, we see hOW smaller class size is | good
~ for students.ar! feashis |

NN

A recent 5-year study of Milwaukee schools confirms that schools
having a 17-1 student teacher radio outperformed not only students in
the public schools but those who réceived vouchers to go outside the
' system. Small class size is also good for teachers -- who know the limits
| of one human being teaching to a class of 25, 30 or even 40 young

children.

| T o |
| ﬁ%/ The Administration/ upports the National Board for
- Professional Teaching Standards -- established in 1987 to create a
national voluntary system to assess and certify teachers who meet higher

standards.
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‘So far -- not enough states have created incentives for teachers to
undergo this rigorous assessment -- and not enough teachers have come
forward to participate. But we are moving in the right direct -- getting

serious about teacher quality at every level.

And finally, I strongly believe that experienced, high quality
teachers are the most important resources this nation has in ensuring that
~we remain the nation of opportunity for all. But too often, we fail these
~ teachers just as we fail many idealistic new teachers. Experienced
teachers ought to be paid what they are worth -- or we risk losing them
to other, better paid profess1onﬂ This is a particular challenge for
school districts in low income communities -- and I challenge state
leaders to find ways to help those poorer school districts get the
resources they need to retain their best teachers. As we raise standards,

we ought to raise salaries as well.

Just as the shortage of high quality teachers is most acute in
schools serving predominately low-income and minority children, other
resources aré"similarly limited when it comes to the children who are

most in need.
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‘This disparity begins before birth, when a mother’s access to
prenatal care can make the differeﬁce between a healthy baby and one
who will suffer lifeleng disabilities. We know that even in the first years
of life, reading to and talking to a child literally stimulates the brain to

learn and grow.

Early childhood development pfograms are also critical to ensure

s st

_that every child comes to school ready to le L/ or over three decades,

AT P A T 1o

Y ST
T Y g Y s s

| Head Start has provided low-income preschool children with

comprehensive development services to make sure they don’t begig__/,,//

ma——"

school already behind. / I’ve pushed for increased federal support for

.

home visiting and for funding for Head Start for many years, and I am
pleased that under this Pre51dent Head Start dollars have more than
doubled.

"y f-al @a.r

childhood education, aggf@e are our
goal: prov1d1ng every child the opportunity to receive high quality early

any states have prov1ded additional funding for eauti;;%>

childhood education-to help them become “school ready.”

But we need to do more, particularly in the area of quality. We
know, for example, that in order for children to be on track to read well,

they should come to school having a strong base of cognitive skills.
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-Children need background'knowledge, and a love of books. We’re
not talking about sitting preschool-age children at desks in rows and
forcing them to memorize the alphabet. Much of what they need to
know can be learned if they are read to, and talked do. I propose that the
early childhood and education communities work to gether"to(d%\it;i:p fﬁﬁ-ﬁf""&f
appropriate education standards for Head Start and other preschool
programs and to make related training widely available to early

_‘childhood teachers.

i iﬁading beeause-it is the foundation of
almost every other subject. Failure to read is the overwhelming reason
thati children are .re_tained, assigned to special education, or given long-
term remedial services. 40 percent of all nine-year-olds score below the
basic level on the National Assessment of Educational Progress (NAEP)
reading test. There is also a continuing gap between white students and
African—Américan and Hispanic students.

To close that gap, we need to change the way we teach readingiin
many classrooms. Every el’ementar.y school teacher should be schooled
in the latest research, given the opportunity to work with a reading

specialist, and have the support of parents and other tutors.
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‘The President has laid down a daunting challenge: every child
- reading independently by the end of third grade. It will take the work of

all of us to meet it.

Like reading, mathematics is a foundation for many other subjects,

-paxiicula:—ly—se:enee—&nd—teelmele& But here too, we find significant rzc o

gaps among-whites-ad-African American and Hispas 1 - Too

‘often, only students thought to be "good at math" or "college material”
are given the chance to take higher level mathematics classes, and too

few of those students are African American or Hispahic.

A
| Many young people will be effectively denied the opportunity to -
go on to college and to enter mény careers unless teachers, counselors,
and school administrators hold higher expectations for a11.' students in the
area of mathématics achievement, eliminate "general math" in the
curriculum, and provide the additional supports some students will need

to succeed in higher level mathematics.
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If we are committed to level the playing field for our children --
then we must raise our expectations for all students -- regardless of their
race or background. I’ve heard that high expectations recently got a

boost here in New-York -- when you did away with the general diploma

" ~- and committed city schools to give every child the chance to earn the

more rigorous Regent’s diploma. I applaud all of you for demonstrating

confidence not only in New York’s schools -- but in your students.

While cities like New York and states across the country are
working hard to raise expectations and create higher achievement
standards, the Administration is working to be a strong partner in this
effort. We’ve helped states go from pushing for standards to
implementing them -- to make them part of every teacher’s lesson plan. -

Now, we need to take accountability to the next level.

The President’s agenda on accountability includes a proposal to

‘require annual report cards, easily understood by and widely distributed

to parents and the public, for each school, school district, and the state.
We must empower parents with more information and more choices. In
too many communities, it’s easier to get information on the quality of

the local restaurant than on the quality of local schools.
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‘We owe it to our parents and our children -- every school district
should issue report cards on every school. |
e st also /\“(7‘) Jeno p&f'@ﬂ”ﬂ-f\lf Sclenolt turn scgmd)
The President’s ESEA proposal will require states to identify the
schools with the lowest achievement levels and least improvement and
take corrective action to turn them around. If these actions do not raise

student achievement within two years, the proposal would require states

ie-actions, such as permitting students to

attend other public schools; reconstituting the school ~=byfairhy—

tatey or closing
the school and reopening it as a charter school or with an entirely new

staff.

Nineteen states currently take similar actions to help improve

| low-pe_rforming scho'ols, and experience demonstrates that when' these
interventions are carefully implemented and accompanied by the
resources to support change, schools improve and student achievement
increases. The President’s FY 2000 budget contains $200 million to
help states begin taking these steps immediately.
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‘I’ve visited schools across the country that prove what can be
aécomplished when dedicated teachers, parents, and communities join
forceS, _and turn failing schools into models of success. Chicago’s Du
Sable high school -- where for years only about half the students used to
show up on any gi{fen day, and achievement scores were some of the
lowest in the nation. But the principal of that school laid down a new
law of discipline, wired the school for the Internet, and created a “culture

,of reading.” ’Teachers volunteered in after school and summer schools;
and everyone learned a new vocabulary word a day. Even the security
guade would quiz the kids. Asa result -- Du Sable high school is

turning around.

No child should graduate from high school with a diploma he or -
she can’t read. We do our children no favors when we allow them to
pass from grade to grad'e without mastering the material.

| Pres dent 'S

Many people worry that theé)olicy of ending social promotion will
hurt children of color unfairly, arguing that children who aré retained in
grade are more likely to drdp out of school and face other challenges.

- But these critics miss the point.
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‘The goal of ending social promotion is to hold schools

accountable for giving children the extra help they will need to succeed.

~ This extra help is reflected in the administration’s class size
reduction initiative, the Reading Excellence Act, and the 21st Century
Learning Centers after school initiative, which the President has
proposed to dramatically expand. Instead of using this new policy as an
‘excuse to toss aside children having difficulty learning, schools will be
expected to také aggressive action to help all students make promotion
standards on time, even if this means providing afterschool and summer

school programs.

 We can’t afford to allow 10 or 15 percent of young adults graduate
from high .school without being able to balance a checkbook or write a
 letter. These are the students who are hurt by the current practice, and
they are the o"ne_s._with the most to gain from the proposed pblicy.
Giving parents more choices in selecting their public schools also
strengthens accountability. Charter schools and magnet schools are
| some of the ways we can foster innovation in the system, and challenge

children in different ways.
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By giving these schools greater flexibility and freedom, they can
experiment with new approaches -- and still be held accountable for

making sure their students are making the grade.

When the President first came into office -- there was just one
independent public charter school in Amcric'a. Now there are now 1100.

And the President is proposing funding that assure that early in the next

-century -- there will be 3,000. tSm—Fernando—V&Hﬁyew

P

Qa

We canﬁea_m from examples like East Harlem -- the first public L‘j
: : ' Farn¥Xed Vot va e o

school choice system in the country. That district,ﬁét-facenmﬂ

U.)t’\ﬁf\ . P

challengesy adopted public school choice over 20 years ago. As a result,
both reading and math scores have gone up in all schools -- and the
district is still performing better than the schools in New York City with

similar concentrations of poverty.

At a time when we are clearly moving forward — with greater
accountability; higher standards; and greater public schools choice -- we
can’t allow oufselves to be pulled off track by false debates --
part.i'cul.arly by those who claim that vouchers are the real solutions to

improving public education, and fixing failing schools. |
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Ata timé when we should be devoting more resources, attention
and intelligence to improving our public schools -- some want to drain
off valuable resources for a few -- making it even more difficult for
public schools to improve. Vouchers divide communities at a time when
one of our greatest challenges as a nation is to pull communities together

across racial and economic lines.

We—ve—alsﬂe&med—-ﬂa&th&veueher—system—smpfy‘ﬂﬁﬂ'm“

rat-when-youtook-at-the=
claer
=implemented ere’s\%O/( idence that

n A voucliesr SqTHe

students do significantly better/ Itjusthasn:twoerkeds We need to fix

our public schools -- not abandon them.

Schools by themselves can’t ensure that every child is given a
world-class education. We can’t ask them to be held accountable for the
progress we want if we don’t hold ourselves accountable as well. We

need a true partnership.

We need parents who believe in the impdrtance of education, and
support their schools and teachers -- and most impbrtantly, their

children.
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We need communities to work in partnership with their schools,

and be engaged in helping children thrive.

And we need businesses who understand they have a major stake
in producing a well _educated, highly skilled workforce. They can also
be powerful allies in the demand for high standards and student

achievement.

When this nation was first founded, it was a radical idea that
i educatlon could every become a public matter. That-methers-and-fathers—
i olds-beyoend-theirown. Yet some of

America’s visionary leaders argued that public education was inherent

in our commitment to democracy and justice. %at—an—mfermed—erﬁzcmy—‘

Surely, they were right. Let us never take for granted that lesson of
history,' that America’s miracle of public education is not only vital to

our future prosperity -- but a cornerstone of our democracy.
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‘The interdependent world of tomorrow requires conétantly
expanding knowledge at its base -- not just its elite. Failure to spread
that knowledge not only perpetuates injustice -- bwt injures our common
potential for growth. America’s greatest markets for future opportunity
lie right here at home -- in our cities; in our rural communities; in our
aging suburbs. Their hope -- and our hope -- begins with a constantly

revitalizing system of public education in America.

W maintenance and reform of public

education is more urgent than ever for America. It will require

. imagination and daring; commitment and experimentation; and yes,
money. But standing here today -- at this remarkable institution of
teaching and learning -- I am convinced that the best days of America --
and America’s public schools -- are before us. We can do no less for our

children, and we can do no less for the future of our great cbuntry.
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