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Thank you, Jill, for that kind introduction, for your passionate 

commitment to creating a more just world for our children; and for 

your friendship. I also want to thank both you and Ken for sponsoring 

this innovative new lecture series. It is a great honor and a pleasure to 

be here at this revered educational institution, which for so long has set 

the nation's standard for excellence in teaching. We are indebted to 

President Levine for his inspired leadership of Columbia Teacher's 

College; and for his single minded determination to turn every one of his 

students into dedicated teachers who will make a real difference in the 

lives of their students. I also want to recognize the creative vision of 

Peter Cookson — whose Center for Educational Outreach and Innovation 

brings the best minds to bear on the challenges of teaching today. 

Contributions of Teacher's College 

A little over a hundred years ago, when a group of far-sighted 

college presidents, bishops and and philanthropists came together to 

found Teachers College ~ the world was in upheaval. Our country was 

in the throws of transforming itself from an agricultural to an industrial 

nation, and cities were filled with new arrivals from the countryside and 

immigrants from around the world. 
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Tt was time — your founders had decided ~ to start educating a new 

breed of teachers to meet the educational needs of this unprecedented 

new influx of people, cultures, and experiences. 

That same pioneering spirit and commitment to meet the needs 

of a changing world lives on in all that you do here at Columbia's 

Teacher's College; every time you give teachers the skills to spark the 

imagination of a child; every time you instill the spirit of social justice 

as part of your educational framework; and everytime you pioneer new 

strategies to better reach the students of today. At a time when so many 

higher education institutions have closed their schools of education — or 

down graded their importance » Columbia's Teacher's College has 

maintained the highest standards of excellence. 

Whether it was teaching early childhood education — before it 

became conventional wisdom to look at the importance of those early 

years; or researching new ways of teaching urban and minority students 

~ you've expanded our knowledge about what it takes to create a world-

class teacher. 
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You've also used your resources and talents to be instruments of 

change and progress in the New York city schools — initiating writing 

projects; helping to establish professional development schools; and 

mentoring first year teachers, so they stay on in the toughest schools. 

Your work to get the arts back into the city's public schools has helped 

transform lives in hundreds of schools. And today, thanks to a 

collaboration between Teacher's College and the city schools « 9th and 

1 Oth graders at the Heritage School are now benefitting from a dynamic 

new curriculum infused with the arts and culture. I salute the leadership 

and faculty of Teacher's College. 

II. Importance of Public Education 

We've all here today because as all Americans, we still believe that 

nothing offers our children or ourselves the chance for a better future 

than a good education. And nothing so limits an individuals's dreams 

— and denies the nation the talents it needs — when that education is in 

some way beyond reach. In this era of almost limitless possibilities » 

our public school system holds out the promise that here, in the most 

diverse and multi-cultural nation in the world — everyone has a chance 

to live up to their God-given potential. 
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I've spoken with people in strife-torn countries like Northern 

Ireland, who believe that a unified education system like ours is 

absolutely critical to building a tolerant, and peaceful and just society. 

And that is our mission. Every day, as children leam the skills ofthe 

future, and the values we hold in common, our democracy is 

strengthened. 

b. Those values are threatened by unequal access 

Yet those values are threatened when many of our children are 

unable to reap the benefits of the opportunities around them. When too 

many of America's children attend schools that are understaffed; 

overcrowded; and falling down. When too many dreams go unfulfilled 

— not because a child lacks ability — but because no one expects him or 

her to accomplish something, or succeed. 

^ Today, more than four decades after the Supreme court ended 

segregation in America's schools, the color of your skin can still 

determine the quality of your education. [Today, most 17-year-old 

African Americans are reading at the level of most 13-year old white 

students. \ 
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Today, thê vtfst tnajority of white'students graduate firdm high 

school, comf̂ ared to a third ofHispanics. Today, a tliiija of white 

Americans are college gradates. Blacks graduate h l̂f that manyj 

[Not surprisingly, the learning gap is rapidly increasing the 

earnings gap. As my husband always says — what you earn depends on 

what you leam. College educated Americans are now making 76% more 

than those who simply hold a high school diploma. The terrible costs of 

not getting a quality education « in lower quality of life and lowered 

expectations ~ are increasing every day.] 

It is perhaps our greatest challenge in the 21st century to find ways 

of unleashing the vast potential of all our people, by making a world-

class education the birthright of every citizen. It's up to all of us to must 

make sure that education truly does become ~ in the words of John 

Dewey, America's "great equalizer." 

Over the years, I've heard many variations on the goals we have 

set for ourselves at the brink of this new century. But I like the simple 

mantra at public school #1 here in Manhattan. It states: "All children 

can leam... No exceptions... No excuses." 
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Today, I'd like to talk about what we must do together to fulfill the 

great promise of the next generation. 

III. Progress to Improve Public Education 

a. HRC involvement 

It's easy to see how far we've come when we look back at where 

we were. I first became acutely aware of how many of our children were 

falling through the cracks when 1 worked with Marion Wright Edeleman 

at the Children's Defense fund in the early 1970s. We wanted to find 

out why millions of school-aged children were not coming to school. 

And as Jill said, 1 knocked on hundreds of doors that year — talking to 

parents about why their children weren't in school. That experience 

convinced me — as never before ~ that our schools had to be as 

committed to fulfilling the dreams of the disadvantaged and disabled as 

we were to serving the best and the brightest. 

b. A Nation at Risk 

With the 1983 publication of A Nation at Risk, it became clear to 

America that the challenges we saw in individual schools were 

widespread. 
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We were told that our once unchallenged leadership in education 

was being eroded "by a tide of mediocrity that threatens our very future 

as a nation and a people." Only half of our high school graduates were 

going to college. Academic achievement was plummeting — and the 

drop out rate was rising. Compared to other industrialized nations, the 

US ranked at the bottom. Also troubling - there was a growing chasm 

between a scientific and technological elite — and an ill informed 

citizenry. 

c. State Efforts (Arkansas) 

A Nation at Risk sparked a national soul searching — and in 

response, people at the federal, state, and local level began rolling up 

their sleeves, and looking for solutions. In Arkansas, my husband, then 

Governor, asked me to chair a committee that would make 

recommendations for improving Arkansas's educational system. I began 

traveling across the state — listening and talking to teachers and parents 

about the challenges they faced. I saw first hand the challenges many of 

our schools were facing — particulary those in rural areas. 
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So we began to talk about the need for greater accountability for 

student achievement. We started to form alliances with businesses to 

improve our public schools, and encouraged parents to become much 

more involved in the education of their children. But most of all » we 

realized that if we didn't upgrade standards that were expected of every 

school — and every teacher — and every child — then we would never 

see the progress we wanted to see. 

[I'll never forget talking to one young high school graduate — 

ranked second in his class — who told me with great pride that he wanted 

to be a doctor. But when I asked where he was going to college, he 

admitted he couldn't get in anywhere. His high school simply hadn't 

prepared him adequately. I remember thinking to myself: here's a young 

man who worked hard; stayed out of trouble; and whose family did all 

they could for him. But his local school didn't know what the standards 

were that would enable him to fulfill his ambitions. And it was then that 

Bill and I decided that no matter where you lived, you should have the 

chance to complete a rigorous curriculum that prepares you for whatever 

you plan to do in life. Pushing for high standards became one of my 

husband's lifelong priorities.] 
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D. Charlottesville Summit 

Our efforts bore fruit at the Education Summit in Charlottesville, 

where national education goals for the first time were endorsed by a 

bipartisan group of governors and President Bush. Then Governor 

Clinton co-chaired that effort. And when he was elected President — Bill 

set to work with another former governor, Dick Riley, to support 

national goals — and help schools, teachers, and students meet them. 

E . Goals 2000/ESEA 

Among the President's proudest achievements in the first term 

were Goals 2000 and the 1994 reauthorization of ESEA. Goals 2000 ~ 

for the first time ~ required states to set academic standards and develop 

assessments aligned to those standards. ESEA's Title I built on this 

requirement ~ by mandating that states use these standards for 

disadvantaged students « thus ending the practice of setting lower 

expectations for low-income students. ESEA also 4ttUBghedJfre 

President^mittatrve to estatrlish 3,000 ehanei -sehoels — and permitted 

high-poverty schools to combine their funds and use them to improve 

the entire school. 

10 
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Both Goals 2000 and ESEA held schools accountable for results. 

Title I now requires states to set annual goals for each school and district 

[relating to the number of students who must reach academic standards]; 

to report progress for each school; and to intervene in schools that fail to 

make adequate progress. 

Taken together — these two reforms have fundamentally changed 

the federal role in elementary and secondary education to support the 

development and implementation of high academic standards for all 

children. In the past — our system had too often supported and 

encouraged a two-tiered system that had low expectations for poor 

children ~ and held them to lower academic standards. [6verth« past six 

years, weVe-been-wofkinfl hard te-eftd thattHvqnal anflunjust system -

and^welv -̂begun to see the fruits of our labor. ^ 

IV. Where are we as a result of these efforts? 

Over the past six years » we've worked hard to raise student 

academic achievement; improve teacher quality; involve more parents; 

and bring the technology of the 21st century into the classroom. 

11 
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We've also sent the strongest possible message that we must not 

only set high standards for our students ~ but that schools and all of 

us must be held accountable for enabling students to reach that raised 

bar of excellence. 

These reforms have sparked a burst of state and local reform 

activity -- important innovatijdns that are improving the educational 

progress of our children./The rapid development of statewide 

academic standards is unprecedented in the United States, and 

awareness ofthe need to change practices to support standards is strong 

across states, districts and schools. Federal efforts - ESEA and Goals 

2000 -- have been a major force in supporting and stimulating state-

based reform. /Forty-eight states have set new, more challenging 

academic standards, and most states are working to develop or adopt 

new assessments aligned with those standards. 

And as a result of hard work at the federal, state and local level -

and perhaps most of all as a result of our dedicated teachers - schools 

are improving and our students are doing better. A few weeks ago, we 

released new data that tells us that our nation's reading scores are up 

for the first time in all three grades levels ~ 4th, 8th and 12th. 

12 
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A recent study by GAO shows how Goals 2000 funds are being 

^ / used to support a broad range of education activities at the state and 

^ local levels -- including local education reform, professional 

^ development, and the development of education standards and 

^ assessments. Many state officials reported that Goals 2000 has been a 

significant factor in promoting their education reform efforts^ 

[HRC's visits to NYC schools ~ most recently the Lab School in 

Chelsea, where T-shirt read "Dare to compete."] 

[I've heard how schools here in New York are replacing low 

expectations with high achievement ~ because parents are pitching in; 

new classes are being held in art and music; and there's a new spirit of 

accountability for success. I've heard that at PS 154 there's a big 

sign hanging in the entrance hall stating: "Only positive attitudes 

beyond this point." I wish I could hang that sign in every school in the 

nation.] 

^ We know that every child can learn when given the attention he 

or she deserves, and that schools in even the poorest neighborhoods can 

become world class schools. 

14 
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Our challenge is to push reform so it reaches every school and 

every classroom in the country. 

What we must do: ESEA's three-part strategy: 

How do we help fulfill the promise of every student? The 

President has laid out a bold strategy ~ through a major revision ofthe 

Elementary and Secondary Education Act (ESEA) — which is designed 

to take us to the next step of accountability and higher standards. It's \ 

based on a comprehensive three-part strategy; first, to target increased \ 

investments to disadvantaged children — with particular attention to the ^ 

early years of schooling. Second, to improve teacher quality. And third, 

to promote real accountability for results. 

A. IMPROVING TEACHER QUALITY 

John Sanford, the late superintendent of Seattle Schools has said: 

"The victory is in the classroom." That victory is only assured when a 

talented and dedicated teacher is in each classroom. America's teachers 

are America's future — and none of the things we've talked about so far -

- about higher expectations and student achievement ~ will be 

accomplished i f we don't make teaching a first class profession. 

15 
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How we recruit, prepare, and retain good teachers must be the 

central strategy for improving our schools. 

1. Higher Standards 

The vast majority of teachers arc dedicated professionals who are 

preparing their students well for the challenges ahead. But nothing 

undermines the profession of teaching more — or hurts our children's 

chances more - than a poorly prepared teacher who doesn't have the 

knowledge or tools they need to succeed. Too many teachers teach 

subjects for which they lack adequate preparation — with fully one 

quarter of secondary school teachers not even holding a minor in their 

main teaching field. 

First, we must hold teachers to the same standards we hold for our 

children. 

** State Licensing must be based on demonstrated performance, 

knowledge of subject matter; teaching skills - and the National Board 

for Professional Teaching Standards offer an excellent benchmark. 

** School districts must end the practice of using emergency 

certification to fill classrooms. 

16 
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How can we expect results when more than 30 percent of newly 

hired teachers are entering without full certification ~ and over 11 

percent have no license at all? 

What we're doing about it 

The President's ESEA proposal will require states and school 

districts to phase out out-of-field assignments and emergency 

certification. It will also ask states to adopt performance examinations 

for all new teachers, requiring them to demonstrate both subject matter 

knowledge and teaching expertise. And we will provide resources to 

help them achieve these goals. 

Some may say we can't meet our needs to hire up to two 

million new teachers over ten years — and still achieve these goals 

for teacher quality, I say we can - if we do more to improve the 

teacher profession, and create new strategies to recruit talented 

candidates to the profession. 

17 
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2. Recruitment/attraction 

A^Colleges of education are one ofthe best sources for top quality 

^candidates — as is proved every day here at Teacher's college. But 

unfortunately, too few teacher preparation programs hold themselves to 

the high standards of this institution. Universities must be held 

accountable for the quality of the teachers they produce in these 

educational programs ~ and if they can't measure up, these programs 

should be closed. Universities must stop thinking of their colleges of 

education as poor stepchildren, and instead, devote the same attention 

and resources to them as they do to programs that prepare doctors and 

lawyers.^ 

We must do more to attract talented people to the profession of 

teaching — and do more to enable mid-career entrants to get the 

training they need to translate their subject matter and life 

experiences into a teaching career. 

** The Administration is planning to expand the President's 

Troops to Teachers initiative to reach mid-career professionals from 

other fields h*A fcui^ ^ ^ 

18 
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** I'm pleased Teacher's College has a teaching program for 

Peace Corps volunteers to get a degree and teach in schools - i f they 

commit to two years. 

** The Administration is also providing Joan forgiveness to 

students who agree to teach in high-poverty schools. 

** Some school districts and universities are working together to 

create middle and high school programs that expose young people to the 

teaching profession. South Carolina's teacher cadet programs gives 

academically talented high school juniors and seniors supervised 

experiences teaching young children ~ and the opportunity to study 

education with school and university faculty. 

We need more programs like these to make sure we raise 

standards — and don't exacerbate the looming teacher shortage. 

3. Retention 

Once we've attracted the best individuals into teaching — we must 

do more to retain them. It makes no sense to take someone who has 

made the commitment to teach — and who has spent years preparing 

themselves with every intention of making teaching their life's work — 

and then just drop them into a classroom to sink or swim. 

19 



It's no wonder that one out of five new teachers leaves after three 

years. We must stop giving the most difficult teaching assignments to 

the teachers with the least experience — standing logic on its head. This 

might make sense if our goal was to reward seniority whatever the cost -

- but not if our goals is to give the children who most need the help to 

receive the best possible teachers. School boards, administrators and 

teacher unions must work together to make sure that the best 

interests of students are the top priority. 

Strategies to give new teachers the extra support they need: 

** peer assistance programs, like the one here in New York, that 

allow high performing teachers to work with new ones; 

** school districts should allow time for team planning. Unlike 

doctors and lawyers, who routinely confer with colleagues, teachers are 

often cut off from their co-workers. Among teachers whose schools 

dedicate time for team planning, 40% say it improves their teaching "a 

lot" -- and another third say it "moderately." Yet this practice remains 

the exception ~ not the rule. 

20 
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4- Profession al Development 

^ All teachers should have the opportunity to receive ongoing 

professional development. But unfortunately — the most common forms 

of these activities continue to be those at that are least beneficial — the 

"one shot" workshops that last a day — and have little relevance to 

teachers' work in the classroom. The National Commission on Teaching 

and America's Future found that the biggest impediment to improving 

teaching was lack of access to the kind of knowledge and skills teachers 

need to help students succeed. ^ ^wHu^u^ vwH***^-^ 

<r~ A serious program of sustained development — based on research 

that works and is relevant to teacher's classroom needs ~ ought to be in 

place in every school district. Teachers need help to keep up to date in 

their subject, to leam proven teaching methods; to understand how to 

adjust their curriculum in response to state and local standards; and to 

response to new challenges in the modem classroom... Jhey-jrtsa need 

more helpwitiijechnology, and teaching rhildrrn frum riivrnr nilturps; 

with disabilities; and with limited Englislrpfoficieridy. 

21 
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What the Administration is doing to help 

** The 1994 re-authorization act included a greater focus on 

research-based principles of professional development — and the 

Department of Education funds research and other efforts to improve the 

practice of teaching. But more needs to be done. That's why the 

President has proposed increasing funding that can be used for 

professional development — as an important part of the ESEA proposal. 

** Reducing class size ~ particularly in the elementary grades — is 

a major goal of the Clinton Administration. And we are pleased that 

Congress made a down payment toward the goal of 100,000 new 

teachers last year. Over and over, we see how smaller class size is good 

for students. 

A recent S-ycar study of Milwaukee schools confirms that schools 

having a 17-1 student teacher radio outperformed not only students in 

the public schools but those who received vouchers to go outside the 

system. Small class size is also good for teachers — who know the limits 

of one human being teaching to a class of 25, 30 or even 40 young 

children. 

22 
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** The Administration supports the National Board for 

Professional Teaching Standards — established in 1987 to create a 

national voluntary system to assess and certify teachers who meet higher 

standards. So far ~ not enough states have created incentives for 

teachers to undergo this rigorous assessment — and not enough teachers 

have come forward to partic ipate. But we are moving in the right direct 

~ getting serious about teacher quality at every level. 

Paying teachers what they're worth 

And finally, J strongly believe that experienced, high quality 

teachers are the most important resources this nation has in ensuring that 

we remain the nation of opportunity for all. But too often, we fail these 

teachers just as wc fail many idealistic new teachers. Experienced 

teachers ought to be paid what they are worth » or we risk losing them 

to other, better paid professionals. This is a particular challenge for 

school districts in low income communities ~ and I challenge state 

leaders to find ways to help those poorer school districts get the 

resources they need to retain their best teachers. As we raise standards, 

we ought to raise salaries as well. j)w>6 ^ ^ "Mtic »f ^ p f ^ i ^ c z ^ 

23 
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B. TARGETING INCREASED INVESTMENTS TO 

DISADVANTAGED CHILDREN 

Just as the shortage of high quality teachers is most acute in 

schools serving predominately low-income and minority children, other 

resources aresimilarly limited when it comes to the children who are 

most in need. ^ VMl^ Wy^v^o l/KO/A fL*J^ 

Early Learning 

This disparity begins before birth, when a mother's access to 

prenatal care can make the difference between a healthy baby and one 

who will suffer lifelong disabilities. We know that even in the first years 

of life, reading to and talking to a child literally stimulates the brain to 

leam and grow. 

[Our White House Conference on Early Development and 

Learning gave the leading experts in the field of early childhood 

development the opportunity to explain their discoveries and to put this 

invaluable body of knowledge at the service of America's families. 1 

have worked with the President to develop a proposal for an Early 

Learning Fund to help more families put this research into practice, 

particularly those with the least resources. 

24 
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[This is also the premise behimUKe Prescription for Reading 

Partnership, which I helpedlarinch two years ago to bring together 

publishers, bookselkisfpediatricians, and citizens so that health care 

professionalŝ pan "prescribe" reading to parents. We're now serving 

more thaz<780?000 children in 47 states.] 

Early childhood development programs are also critical to ensure 

that every child comes to school ready to leam. For over three decades, 

Head Start has provided low-income preschool children with 

comprehensive development services to make sure they don't begin 

school already behind. I've pushed for increased funding for Head Start 

for many years, and I am pleased that under this President, Head Start 

dollars have more than doubled. \Many states have provided additional 

funding for early childhood education, and we are well on the way to 

what ought to be our goal: providmg every child the opportunity to 

receive high quality early childhoofl education to help them become 

"school ready." vJ^^^ ^1 ^^^^^ 

But we need to do more, particularly in the area of quality. We 

know, for example, that in order for children to be on track to read well, 

they should come to school having a strong base of cognitive skills^ 
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Children need background knowledge, and a love of books. We're 

not talking about sitting preschool-age children at desks in rows and 

forcing them to memorize the alphabet. Much of what they need to 

know can be learned if they are read to, and talked do. 1 propose that the 

early childhood and education communities work together to develop 

appropriate education standards for Head Start and other preschool 

programs and to make related training widely available to early 

childhood teachers^ 

Reading 

We put great emphasis on reading because it is the foundation of 

almost every other subject. Failure to read is the overwhelming reason 

that children are retained, assigned to special education, or given long-

term remedial services. KVk^^^^idS^^^g^st^lmi^^^^bQm 

mctfgauLles&-aiichaagcd'Stnce"T9,72,40 percent of all nine-year-olds ^>*^SLu 

score below the basic level on the National Assessment of Educational 

Progress (NAEP) reading test. There is also a continuing gap between 

white students and African-American and Hispanic students. [While 69 

percent of African-American and 64 percent of Hispanic students scored 

below the basic level in 1994, only 31 percent of white fourth graders 

did]. 

26 
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To close the gapTwe need to change the way we teach reading in 

many classrooms) Every elementary school teacher should be schooled 

in the latest research, given the opportunity to work with a reading 

specialist, and have the support of parents and other tutors. The 

President has laid down a daunting challenge; every child reading 

independently by the end of third grade. It will take the work of all of us 

to meet it. 

Title I 

The ESEA reauthorization will extend, expand, and improve Title I 

-- which has been so beneficial for disadvantaged children, including a 

disproportionate number of African American and Hispanic students. 

Historically, Title T has been the single largest source of Federal funding 

targeted to raising the achievement levels of students in high-poverty 

schools and helping to close the achievement gap between these children 

and their more advantaged peers. The 1994 reauthorization required 

states to develop content and performance standards in reading and 

math, and improved the targeting of resources. It also expanded school-

wide programs, and strengthened parental involvement. 

27 
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These changes are having an impact, but we are not anywhere near 

where we need to be. Therefore, the President's reauthorization 

proposal continues to hold at-risk children in high-poverty schools to 

the same high standards expected of other children — but goes even 

further, with additional resources for the lowest achieving schools, 

increased authority for school-wide programs, and phasing out the use of 

teacher aides as instructors in Title I schools. Consistent with the 

National Academy of Sciences recommendations, the legislation 

proposes the use of diagnostic assessments in the first grade to ensure 

the early identification of children with reading difficulties.] 

Mathematics 

Like reading, mathematics is a foundation for many other subjects, 

particularly science and technology. But here too, we find significant 

gaps among whites and African American and Hispanic students. Too 

often, only students thought to be "good at math" or "college materiar 

are given the chance to take higher level mathematics classes, and a 

disproportionate number of children who are offered less rigorous 

mathematics courses and poorer quality instruction are African 

American or Hispanic. 

28 
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Many young people will be effectively denied the opportunity to 

go on to college and to enter many careers unless teachers, counselors, 

and school administrators hold higher expectations for all students in the 

area of mathematics achievement, eliminate "general math" in the 

curriculum, and provide the additional supports some students will need 

to succeed in higher level mathematics. 

C. PROMOTING REAL ACCOUNTABILITY 

If we are committed to level the playing field for our children — 

then we must raise our expectations for all students — regardless of their 

race or background. I've heard that high expectations recently got a 

boost here in New York - when you did away with the general diploma 

- and committed city schools to give every child the chance to earn the 

more rigorous Regent's diploma. I applaud all of you for demonstrating 

confidence not only in New York's schools ~ but in your students. 

While cities and states across the country are working hard to raise 

expectations and create higher achievement standards, the Clintbn 

Administration is working to be a strong partner in this effort. Goals-

ÔQOJias helped states go from pushing for standards to implementing 

them ~ to make them part of every teacher's lesson plan. 
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Now, we need to take accountability to the next level. 

T̂ ie Pr<^£ht's^agendr6^ 

(23/Annua] School Report Cards. The President has proposed 

requiring annual report cards, easily understood by and widely 

distributed to parents and the public, for each school, school district, and 

the state. We must empower parents with more information and more 

choices. In too many communities, it's easier to get information on the 

quality ofthe local restaurant than on the quality of local schools. We 

owe it to our parents and our children » every school district should 

issue report cards on every school. 

T^a t̂ejgtervtjUtlOhs" The President's ESEA proposal will require 

states to identify the schools with the lowest achievement levels and 

least improvement and take corrective action to turn them around. These 

corrective actions, based on a careful assessment of each school 's needs, 

would include steps such as intensive teacher training, support to 

improve school discipline, and the implementation of proven approaches 

to school reform. 
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If these actions do not raise student achievement within two years, 

the proposal would require states to take additional corrective actions, 

such as permitting students to attend other public schools; reconstituting 

the school ~ by fairly evaluating the staff and making staff changes as 

appropriate; or closing the school and reopening it as a charter school or 

with an entirely new staff. ^ J ^ ^ J S ^ T ^ ^ U M vaxTV^T 

Nineteen states currently take similar actions to help improve 

low-performing schools, and experience demonstrates that when these 

interventions are carefully implemented and accompanied by the 

resources to support change, schools improve and student achievement 

^ ^ increaseŝ  The President's FY 2000 budget contains $200 million to 

w 
f help states begin taking these steps immediately. 

I've visited schools across the country that prove what can be 

accomplished when dedicated teachers, parents, and communities join 

forces, and turn failing schools into models of success. Chicago's Du 

Sable high school — where only about half the students used to show up 

on any given day, and achievement scores were some of the lowest in 

the nation. 
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But the principal of that school laid down a new law of discipline, 

wired the school for the Internet, and created a "culture of reading." 

Teachers volunteered in after school and summer schools; and everyone 

learned a new vocabulary word a day. Even the security guards would 

quiz the kids. As a result « Du Sable high school is turning around. 

End social promotion. No child should graduate from high 

school with a diploma he or she can't read. We do our children no 

favors when we allow them to pass from grade to grade without 

mastering the material. But we can't just hold students back because the 

system fails them. 

Many people worry that the policy of ending social promotion will 

hurt children of color unfairly, arguing that children who are retained in 

grade are more likely to drop out of school and face other challenges. 

But these critics miss the point. The goal of ending social promotion is 

to hold schools accountable for giving children the extra help they will 

need to succeed. 
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This extra help is reflected in the administration s class size 

reduction initiative, the Reading Excellence Act, and the 21st Century 

Learning Centers after school initiative, which the President has 

proposed to dramatically expand. Instead of using this new policy as an 

excuse to toss aside children having difficulty learning, schools will be 

expected to take aggressive action to help all students make promotion 

standards on time, even if this means providing afterschool and summer 

school programs. 

We can't afford to allow 10 or 15 percent of young adults graduate 

from high school without being able to balance a checkbook or write a 

letter. These are the students who are hurt by the current practice, and 

they are the ones with the most to gain from the proposed policy. 

Give parents more information, and more choices. Giving 

parents more choices in selecting their public schools also strengthens 

accountabilitv. Charter schools and magnet schools are some ofthe 

ways we can foster innovation in the system, and challenge children in 

different ways. By giving these schools greater flexibility and freedom, 

they can experiment with new approaches — and still be held 

accountable for making sure their students are making the grade. 
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When the President first came into office - there was just one 

independent public charter school in America. Now there are now 1100. 

And the President is proposing funding that assure that early in the next 

century ~ there will be 3,000. 

I've visited charter and magnet schools around the country — and 

while some are struggling ~ I've seen the dramatic differences others are 

making in the lives ~ and opportunities — of their students. [San 

Fernando Valley charter school story.] 

We can leam from examples like East Harlem — the first public 

school choice system in the country. That district, that faces so many 

challenges, adopted public school choice over 20 years ago. And a 

recent evaluation of East Harlem by researchers at the State University 

of New York tells us important things; first the district nearly doubled 

the overall number of schools and created many small schools as 

alternatives to the traditional neighborhood schools. Second and most 

important ~ both reading and math scores have gone up in all schools -

both the neighborhood schools and the new alternative ones — contrary 

to fears that a choice system would create a district in which some were 

favored over others. 
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[Although the improvement has leveled off or declined slightly in 

the late 1980s, the district is still performing better on reading and math 

tests than schools in the rest of the city with similar concentrations of 

families living in poverty — all for a school district that was ranked last 

in New York City in 1974.] 

Vouchers 

At a time when we are clearly moving forward — with greater 

accountability ; higher standards; and greater public schools choice ~ we 

can't allow ourselves to be pulled off track by false debates — 

particularly by those who claim that vouchers are the real solutions to 

improving public education, and fixing failing schools. At a time when 

we should be devoting more resources, attention and intelligence to 

improving our public schools some want to drain off valuable 

resources for a few ~ making it even more difficult for public schools to 

improve. Vouchers divide communities at a time when one of our 

greatest challenges as a nation is to pull communities together across 

racial and economic lines. 
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We've also learned that the voucher system simply does not 

deliver. I've read recent studies that show that when you look at the 

voucher systems that have been implemented there's no evidence that 

students do significantly better. It just hasn't worked. We need to fix 

our public schools — not abandon them. 

VI. Everyone has a stake, everyone has a role. 

Schools by themselves can't ensure that every child is given a 

world-class education. We can't ask them to be held accountable for the 

progress we want i f we don't hold oursel ves accountable as well. We 

need a true partnership. 

We need parents who believe in the importance of education, and 

support their schools and teachers — and most importantly, their 

children. All of our public efforts pale beside the power of every parent 

to make a difference. 

We need communities to work in partnership with their schools, 

and be engaged in helping children thrive. We've seen what can be 

accomplished when everyone from the local police officer to the retired 

teacher makes a commitment to creating conditions for success. 
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And we need businesses who understand they have/a major 

in producing a well educated, highly skilled workforce/l've seen the 

impact on a school's learning environment as a result of public/private 

partnerships « when local businesses contribute everything from 

school-to work experiences and college scholarships to computer labs 

and volunteer mentors. They can also be a powerful force in holding 

schools accountable for high standards and student achievement. 

VII. Conclusion 

When this nation was first founded, it was a radical idea that 

education could every become a public matter. That mothers and fathers 

should care about children in households beyond their own. Yet some of 

America's visionary leaders argued that public education was inherent 

in our commitment to democracy and justice. That an informed citizenry 

was required to survive and prosper, and that every American had a 

stake in the learning of every child. 

Surely, they were right. Let us never take for granted that lesson of 

history, that America's miracle of public education is not only vital to 

our future prosperity ~ but a cornerstone of our democracy. 
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The interdependent world of tomorrow requires constantly 

expanding knowledge at its base — not just its elite. Failure to spread 

that knowledge not only perpetuates injustice — but injures our common 

potential for growth. America's greatest markets for ftiture opportunity 

lie right here at home — in our cities; in our rural communities; in our 

aging suburbs. Their hope — and our hope ~ begins with a constantly 

revitalizing system of public education in America. 

Make no mistake. The maintenance and reform of public 

education is more urgent than ever for America. It will require 

imagination and daring; commitment and experimentation; and yes, 

money. But standing here today — at this remarkable institution of 

teaching and learning — I am convinced that the best days of America -

and America's public schools are before us. We can do no less for our 

children, and we can do no less for the future of our great country. 
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Education Speech Outline 

I. Progress on Education Reform since a Nation at Risk and Reforms in Arkansas 

Setting the Stage: As we approach the Millennium, nothing is more important than 
ensuring that all our children receive a world class education. In the last two decades we 
have made significant progress towards that goal. But many challenges remain. 
However, it may be helpful to step back and see how far we've come, to better 
understand where we need to go. 

A. A Nation at Risk 
1. Roughly fifteen years ago, A Nation at Risk was published, which stated that 
"the educational foundations of our society are presently being eroded by a rising 
tide of mediocrity that threatens our very future as a nation." 

2. Discuss the state of education as detailed by A Nation at Risk: 
a. Reading, math, science proficiency - U.S. students ranked last on all 
international tests and SATs were low (fear of global competitors) 
b. low rates of college attendance ~ only half of high school graduates 
went onto college 
c. high dropout rates 
d. discuss other indicators 

B. The Response: As a country, at the federal, state, and local level, we rolled up our 
sleeves and got to work. 

1. Use Arkansas reforms that you chaired as an example of reform efforts at the 
local level (note: figure out interaction between those reforms and the report) 

a. Greater accountability 
b. Teacher quality 
c. More focus on the classroom curriculum 
d. High standards 

2. Discuss President's efforts to promote education reform at the national level in 
the 1990s 

3. Changed fundamental assumptions through these reform efforts 

a. We have shifted the understanding of education's importance: we now 
understand the importance of educational attainment to our new 
technology economy. (Discuss National Center for Education and the 
Economy Report: America's Choice: High Skills or Low Wages, (HRC 
was on the Board of the Center)) 



II. Reforms are Working 

A. Results ~ slowly but surely we're making progress 

1. National Results: 

a. SAT, NAEP scores are up 
b. The drop out rate is down 
c. College attendance is up 
d. Closing racial and ethnic gaps in achievement 

B. There is every reason to be hopeful about public education ~ even schools with the 
greatest challenges can and do turn around. Discuss specific low-income schools you 
have visited and some of the ways they have improved academic achievement. Also 
discuss the increases in achievement in low-income schools in general. 

C. Lessons learned from these reforms 

1. We know that every child can leam and that even schools with poorest 
achievement can become world class schools. 

2. Importance of leadership from many sources ~ teachers, principals, the 
community. - W ^ ^ j ^ ^ , 

3. Vouchers are bad policy and a diversion from our real task of reforming our 
schools. Indeed, we can all agree that our public schools have to improve. 
(Vouchers discussion would be affected to some degree by our location.) 

III. We Must Do Better (Her views) 

A. We must build on what's working in the classroom: 

1. Smaller class size 

2. Higher standards and accountability ~ expecting more from every child works 

3. The New Basics ~ focus on reading, math and science 

4. Teacher Quality ~ giving teachers the support and resources they need, giving 
students in schools that face the most challenges access to the best teachers 

[Need to talk about how ESEA reauthorization does these things] 

B. Community and Parental Involvement: 

1. Schools are not separate from the community, e.g. business involvement, 



importance of after-school programs 

2. When parents get involved in the education of their children, we know children 
do better. 

IV. What's at Stake 

Improving our schools is not only critically important to our economic future, but to our 
democracy as well: As stated in A Nation at Risk, "A high level of shared education is 
essential to a free, democratic society, and the fostering of a common culture, especially 
in a country that prides itself on pluralism and individual freedom." 

Also include some discussion of how public education supports our democracy by 
fostering a number of values that democratic institutions rely upon, including tolerance of 
diversity, trust in others, a sense of community, amongst others. And that the denial of 
educational opportunities, in our own past and around the world, has been a tool to 
promote oppression. 

You may want to note that the foundation of our modern democracy and free enterprise 
economy is the belief in the great capacity of all citizens to lift up America while lifting 
themselves up. Education, as John Dewey said, can be America's "great equalizer." In 
this way, we can include discussion of the importance of closing racial and ethnic gaps in 
academic achievement to fulfill the promise of American education. 
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Thank you, Jill, for that kind introduction, for your passionate 

commitment to creating a more just world for our children; and for 

your friendship. I also want to thank both you and Ken for sponsoring 

this innovative new lecture series and for inviting me to speak about 

Reimagining Education: A Matter of Justice and Possibilities. It is a 

great honor and a pleasure to be here at this revered educational 

institution, which for so long has set the nation's standard for excellence 

in teaching. We are indebted to President Levine for his inspired 

leadership of Columbia Teacher's College; and for his single minded 

determination to turn every one of his students into dedicated teachers 

who will make a real difference in the lives of their students. I also want 

to recognize the creative vision of Peter Cookson ~ whose Center for 

Educational Outreach and Innovation brings the best minds to bear on 

the challenges of teaching today. 

A little over a hundred years ago, when a group of far-sighted 

college presidents, bishops and and philanthropists came together to 

found Teachers College. Our country was in the throws of transforming 

itself to an industrial nation, and cities were filled with new arrivals from 

around the world. 



It was time ~ your founders had decided ~ to start educating a new 

breed of teachers to meet the educational needs of this unprecedented 

new influx of people, cultures, and experiences. 

Today, that commitment to meet the needs of a changing world 

lives on in all that you do here at Columbia's Teacher's College; every 

time you give teachers the skills to spark the imagination of a child; 

every time you instill the spirit of social justice as part of your 

educational framework; and everytime you pioneer new strategies to 

better reach the students of today. 

You've also used your resources and talents to be instruments of 

change and progress in the New York city schools ~ initiating writing 

projects; helping to establish professional development schools; and 

mentoring first year teachers, so they stay on in the toughest schools. 

Your work to get the arts back into the city's public schools has helped 

transform lives in hundreds of schools. 



And today, thanks to a collaboration between Teacher's College 

and the city schools ~ 9th and 10th graders at the Heritage School are 

now benefitting from a dynamic new curriculum infused with the arts 

and culture. 

We've all here today because as all Americans, we still believe that 

nothing offers our children or ourselves the chance for a better future 

than a good education. In this era of almost limitless possibilities « our 

public school system holds out the promise that here, in the most diverse 

and multi-cultural nation in the world ~ everyone has a chance to live up 

to their God-given potential. 

I've spoken with people in strife-torn countries like Northern 

Ireland, who believe that a unified education system like ours is 

absolutely critical to building a tolerant, and peaceful and just society. 

And that is our mission. Every day, as children leam the skills of the 

future, and the values we hold in common, our democracy is 

strengthened. 



Yet those values are threatened when many of our children are 

unable to reap the benefits of the opportunities around them. When too 

many of America's children attend schools that are understaffed; 

overcrowded; and falling down. When too many dreams go unfulfilled 

-- not because a child lacks ability ~ but because no one expects him or 

her to accomplish something, or succeed. 

Today, more than four decades after the Supreme court ended 

segregation in America's schools, the color of your skin can still 

determine the quality of your education. 

It is perhaps our greatest challenge in the 21st century to find ways 

of unleashing the vast potential of all our people, by making a world-

class education the birthright of every citizen. It's up to all of us to must 

make sure that education truly does become — in the words of John 

Dewey, America's "great equalizer." 

Over the years, I've heard many variations on the goals we have 

set for ourselves at the brink of this new century. But I like the simple 

mantra at public school #1 here in Manhattan. 



It states: "All children can leam... No exceptions... No excuses." 

Today, I'd like to talk about what we must do together to fulfill the 

great promise of the next generation. 

It's easy to see how far we've come when we look back at where 

we were. I first became acutely aware of how many of our children were 

falling through the cracks when I worked at the Children's Defense Fund 

in the early 1970s. We wanted to find out why millions of school-aged 

children were not coming to school. That experience convinced me ~ as 

never before ~ that our schools had to be as committed to fulfilling the 

dreams of the disadvantaged and disabled as we were to serving the best 

and the brightest. 

I had a chance to further these efforts when my husband, then 

Governor of Arkansas, asked me to chair a committee that would make 

recommendations for improving Arkansas's educational system. I began 

traveling across the state and saw first hand the challenges many of our 

schools were facing ~ particularly those in rural areas. 



So we began to talk about the need for greater accountability for 

student achievement. We started to form alliances with businesses to 

improve our public schools, and encouraged parents to become much 

more involved in the education of their children. But most of all ~ we 

realized that if we didn't upgrade standards that were expected of every 

school — and every teacher — and every child — then we would never 

see the progress we wanted to see. Pushing for higher standards became 

one of my husband's lifelong priorities. 

Our efforts bore fruit at the Education Summit in Charlottesville, 

co-chaired by then Governor Clinton, where national education goals for 

the first time were endorsed by a bipartisan group of governors and 

President Bush. And when he was elected President ~ Bill set to work 

with another former governor, Dick Riley, to support national goals ~ 

and help schools, teachers, and students meet them. 

Among the President's proudest achievements in the first term 

were Goals 2000 and the 1994 reauthorization of Elementary and 

Secondary Education Act (ESEA). 



Goals 2000 » for the first time ~ required states to set academic 

standards and develop assessments aligned to those standards. ESEA's 

Title I built on this requirement - by mandating that states use these 

standards for disadvantaged students ~ thus ending the practice of 

setting lower expectations for low-income students. 

These two reforms have fundamentally changed the federal role in 

elementary and secondary education to support the development and 

implementation of high academic standards for all children. In the past -

- our system had too often supported and encouraged a two-tiered 

system that had low expectations for poor children ~ and held them to 

lower academic standards. Over the past six years, we've been working 

hard to end that unequal and unjust system ~ and we've begun to see the 

fruits of our labor. 

These reforms have sparked a burst of state and local reform 

activity ~ important innovations that are improving the educational 

progress of our children. Many state officials report that Goals 2000 hss 

been a significant factor in their reform efforts. Forty-eight states have 

set new, more challenging academic standards, and most states are 

working to adopt new assessments aligned with those standards. 



And as a result of hard work at the federal, state and local level ~ 

and perhaps most of all as a result of our dedicated teachers ~ schools 

are improving and our students are doing better. A few weeks ago, we 

released new data that tells us that our nation's reading scores are up for 

the first time in all three grades levels ~ 4th, 8th and 12th. 

Our achievement scores are up for math and science. SAT scores 

which in '83 were in a virtual free fall — are once again heading in 

the right direction — with the largest gains in math. For the first time in 

history, SAT and ACT scores have increased each year for the past five 

years. 

What have we learned? That standards-based education reform 

works. A recent study of education reform in North Carolina - which 

has one of the best track records of improving achievement generally 

and closing racial achievement gaps ~ shows us the ingredients of 

success -- particularly for disadvantaged students: a sustained 

commitment to raising academic standards, providing schools with the 

flexibility, targeting resources to help low-performing students, holding 

schools accountable for results. 



Because of our successes « we know that every child can leam 

when given the attention he or she deserves, and that schools in even the 

poorest neighborhoods can become world class schools. But we surely 

have a long way to go ~ particularly in bridging the racial gap of 

opportunity. Today, most 17-year-old African Americans are reading at 

the level of most 13-year-old white students. And while the vast 

majority of white students graduate from high school ~ only a third of 

Hispanics get their diplomas. 

And as my husband always says ~ what you earn depends on what 

you leam. With college educated Americans now making 76% more 

than those who simply hold a high school diploma ~ the terrible costs of 

not getting a quality education is increasing every day ~ in lower quality 

of life, and lowered expectations. 

Our challenge as we head into the 21 st century is to push reform so 

it reaches every school and every classroom in the country. 
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How do we help fulfill the promise of every student? The 

President has laid out a bold strategy for the future ~ through a major 

revision of the Elementary and Secondary Education Act (ESEA) ~ 

which is designed to take us to the next step of accountability and higher 

standards . It's based on a comprehensive three-part strategy: First, to 

improve teacher quality. Second, to target increased investments to 

disadvantaged children ~ with particular attention to the early years of 

schooling. And third, to promote real accountability for results. 

John Sanford, the late superintendent of Seattle Schools has said: 

"The victory is in the classroom." That victory is only assured when a 

talented and dedicated teacher is in each classroom. 

The vast majority of teachers are dedicated professionals who are 

preparing their students well for the challenges ahead. But nothing 

undermines the profession of teaching more ~ or hurts our children's 

chances more «than a poorly prepared teacher who doesn't have the 

knowledge or tools they need to succeed. 
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Too many teachers teach subjects for which they lack adequate 

preparation ~ with fully one quarter of secondary school teachers not 

even holding a minor in their main teaching field. 

We must hold teachers to the same standards we hold for our 

children. State Licensing must be based on demonstrated performance, 

knowledge of subject matter; and teaching skills ~ the National Board 

for Professional Teaching Standards offers an excellent benchmark. 

School districts must also end the practice of using emergency 

certification to fill classrooms. [How can we expect results when more 

than 30 percent of newly hired teachers are entering without full 

certification ~ and over 11 percent have no license at all?] 

The President's ESEA proposal will require states and school 

districts to phase out out-of-field assignments and emergency 

certification. It will also ask states to adopt performance examinations 

for all new teachers, requiring them to demonstrate both subject matter 

knowledge and teaching expertise. And we will provide resources to 

help them achieve these goals. 
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Some may say we can't meet our needs to hire up to two 

million new teachers over ten years — and still achieve these goals 

for teacher quality. I say we can — if we do more to improve the 

teaching profession, and create new strategies to recruit talented 

candidates to the profession. 

We need more ways to attract talented people to the profession of 

teaching, including strategies to enable mid-career entrants to get the 

training they need to translate their experiences into a teaching career, 

and to become certified through alternative routes. The Administration 

is planning to expand the President's Troops to Teachers initiative to 

reach mid-career professionals from other field. And I'm pleased 

Teacher's College has a teaching program for Peace Corps volunteers to 

get a degree and teach in schools ~ if they commit to two years. 

We need more programs like these to make sure we raise 

standards — and don't exacerbate the looming teacher shortage. 
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Once we've attracted the best individuals into teaching - we must 

do more to retain them. It makes no sense to take someone who has 

made the commitment to teach ~ and who has spent years preparing 

themselves with every intention of making teaching their life's work ~ 

and then just drop them into a classroom to sink or swim. 

It's no wonder that one out of five new teachers leaves after three 

years. We must stop giving the most difficult teaching assignments to 

the teachers with the least experience. This might make sense if our goal 

was to reward seniority whatever the cost ~ but not if our goals is to 

give the children who most need the help to receive the best possible 

teachers. School boards, administrators and teacher unions must 

work together to make sure that the best interests of students are the 

top priority. 

All teachers should have the opportunity to receive ongoing 

professional development. But unfortunately ~ the most common forms 

of these activities continue to be those at that are least beneficial ~ the 

"one shot" workshops that last a day ~ and have little relevance to 

teachers' work in the classroom. 
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A serious program of sustained development ~ based on research 

that works and is relevant to teacher's classroom needs ~ ought to be in 

place in every school district. 

Teachers need help to keep up to date in their subject, to learn 

proven teaching methods; to understand how to adjust their curriculum 

in response to state and local standards; and to response to new 

challenges in the modem classroom. 

Peer assistance programs, like the one here in New York, allow 

high performing teachers to share their wisdom with new ones. Team 

planning, if built into the school day, would give teachers the 

opportunity to confer with their colleagues ~ like doctors and lawyers 

do. 

In response to these urgent needs, the President's has proposed a 

$1.2 billion fund for these professional development activities. 
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Other administration initiatives include reducing class size ~ 

particularly in the elementary grades » is a another major goal of the 

Clinton Administration. And we are pleased that Congress made a 

down payment toward the goal of 100,000 new teachers last year. Over 

and over, we see how smaller class size is good for both teachers and 

students. 

A recent 5-year study of Milwaukee schools confirms that schools 

having a 17-1 student teacher radio outperformed not only students in 

the public schools but those who received vouchers to go outside the 

system. Small class size is also good for teachers ~ who know the limits 

of one human being teaching to a class of 25, 30 or even 40 young 

children. 

The Administration also supports the National Board for 

Professional Teaching Standards ~ established in 1987 to create a 

national voluntary system to assess and certify teachers who meet higher 

standards. 

16 



So far ~ not enough states have created incentives for teachers to 

undergo this rigorous assessment - and not enough teachers have come 

forward to participate. But we are moving in the right direct ~ getting 

serious about teacher quality at every level. 

And finally, I strongly believe that experienced, high quality 

teachers are the most important resources this nation has in ensuring that 

we remain the nation of opportunity for all. But too often, we fail these 

teachers just as we fail many idealistic new teachers. Experienced 

teachers ought to be paid what they are worth - or we risk losing them 

to other, better paid professions. This is a particular challenge for school 

districts in low income communities ~ and I challenge state leaders to 

find ways to help those poorer school districts get the resources they 

need to retain their best teachers. As we raise standards, we ought to 

raise salaries as well. 

Just as the shortage of high quality teachers is most acute in 

schools serving predominately low-income and minority children, other 

resources are similarly limited when it comes to the children who are 

most in need. 
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This disparity begins before birth, when a mother's access to 

prenatal care can make the difference between a healthy baby and one 

who will suffer lifelong disabilities. We know that even in the first years 

of life, reading to and talking to a child literally stimulates the brain to 

leam and grow. 

Early childhood development programs are also critical to ensure 

that every child comes to school ready to leam. I've pushed for 

increased federal support for home visiting and for funding for Head 

Start for many years, and I am pleased that under this President, Head 

Start dollars have more than doubled. 

We are well on the way to our goal: providing every child the 

opportunity to receive high quality early childhood education to help 

them become "school ready." 

But we need to do more, particularly in the area of quality. We 

know, for example, that in order for children to be on track to read well, 

they should come to school having a strong base of cognitive skills. 
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Children need background knowledge, and a love of books. We're 

not talking about sitting preschool-age children at desks in rows and 

forcing them to memorize the alphabet. Much of what they need to 

know can be learned if they are read to, and talked do. I propose that the 

early childhood and education communities work together to create 

developmentally appropriate education standards for Head Start and 

other preschool programs and to make related training widely available 

to early childhood teachers. 

Reading is the foundation of almost every other subject. Failure to 

read is the overwhelming reason that children are retained, assigned to 

special education, or given long-term remedial services. 40 percent of 

all nine-year-olds score below the basic level on the National 

Assessment of Educational Progress (NAEP) reading test. There is also a 

continuing gap between white students and African-American and 

Hispanic students. 

To close that gap, we need to change the way we teach reading in 

many classrooms. Every elementary school teacher should be schooled 

in the latest research, given the opportunity to work with a reading 

specialist, and have the support of parents and other tutors. 
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The President has laid down a daunting challenge: every child 

reading independently by the end of third grade. It will take the work of 

all of us to meet it. 

Like reading, mathematics is a foundation for many other subjects. 

But here too, we find significant racial gaps. Too often, only students 

thought to be "good at math" or "college material" are given the chance 

to take higher level mathematics classes, and too few of those students 

are African American or Hispanic. 

Many young people will be effectively denied the opportunity to 

go on to college and to enter many careers unless teachers, counselors, 

and school administrators hold higher expectations for all students in the 

area of mathematics achievement, eliminate "general math" in the 

curriculum, and provide the additional supports some students will need 

to succeed in higher level mathematics. 
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If we are committed to level the playing field for our children ~ 

then we must raise our expectations for all students ~ regardless of their 

race or background. I've heard that high expectations recently got a 

boost here in New York ~ when you did away with the general diploma 

-- and committed city schools to give every child the chance to earn the 

more rigorous Regent's diploma. I applaud all of you for demonstrating 

confidence not only in New York's schools ~ but in your students. 

While cities like New York and states across the country are 

working hard to raise expectations and create higher achievement 

standards, the Administration is working to be a strong partner in this 

effort. We've helped states go from pushing for standards to 

implementing them ~ to make them part of every teacher's lesson plan. 

Now, we need to take accountability to the next level. 

The President's agenda on accountability includes a proposal to 

require annual report cards, easily understood by and widely distributed 

to parents and the public, for each school, school district, and the state. 

We must empower parents with more information and more choices. In 

too many communities, it's easier to get information on the quality of 

the local restaurant than on the quality of local schools. 
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We owe it to our parents and our children ~ every school district 

should issue report cards on every school. 

We must also help low-performing schools turn around. The 

President's ESEA proposal will also require states to identity the schools 

with the lowest achievement levels and least improvement and take 

corrective action. If these actions do not raise student achievement 

within two years, the proposal would require states to do more, such as 

permitting students to attend other public schools; reconstituting the 

school; or closing the school and reopening it as a charter school or with 

an entirely new staff. 

Nineteen states currently take similar actions to help improve 

low-performing schools, and experience demonstrates that when these 

interventions are carefully implemented and accompanied by the 

resources to support change, schools improve and student achievement 

increases. The President's FY 2000 budget contains $200 million to 

help states begin taking these steps immediately. 
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I've visited schools across the country that prove what can be 

accomplished when dedicated teachers, parents, and communities join 

forces, and turn failing schools into models of success. Chicago's Du 

Sable high school ~ where for years only about half the students used to 

show up on any given day, and achievement scores were some of the 

lowest in the nation. 

But the principal of that school laid down a new law of discipline, 

wired the school for the Internet, and created a "culture of reading." 

Teachers volunteered in after school and summer schools; and everyone 

learned a new vocabulary word a day. Even the security guards would 

quiz the kids. As a result ~ Du Sable high school is turning around. 

If we want to be accountable for creating a "level playing field" ~ 

then no child should graduate from high school with a diploma he or she 

can't read. We do our children no favors when we allow them to pass 

from grade to grade without mastering the material. 
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Many people worry that the President's policy of ending social 

promotion will hurt children of color unfairly, arguing that children who 

are retained in grade are more likely to drop out of school and face other 

challenges. But these critics miss the point. 

The goal of ending social promotion is to hold schools 

accountable for giving children the extra help they will need to succeed. 

This extra help is reflected in the administration's class size 

reduction initiative, the Reading Excellence Act, and the 21 st Century 

Learning Centers after school initiative, which the President has 

proposed to dramatically expand. Instead of using this new policy as an 

excuse to toss aside children having difficulty learning, schools will be 

expected to take aggressive action to help all students make promotion 

standards on time, even if this means providing afterschool and summer 

school programs. 

We can't afford to allow 10 or 15 percent of young adults graduate 

from high school without being able to balance a checkbook or write a 

letter. These are the students who are hurt by the current practice, and 

they are the ones with the most to gain from the proposed policy. 
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Giving parents more choices in selecting their public schools also 

strengthens accountability. Charter schools and magnet schools are 

some of the ways we can foster innovation in the system, and challenge 

children in different ways. By giving these schools greater flexibility 

and freedom, they can experiment with new approaches ~ and still be 

held accountable for making sure their students are making the grade. 

When the President first came into office ~ there was just one 

independent public charter school in America. Now there are now 1100. 

And the President is proposing funding that assure that early in the next 

century ~ there will be 3,000. 

We can also leam from examples like East Harlem » the first 

public school choice system in the country. That district was ranked last 

in the city when it adopted public school choice over 20 years ago. As a 

result, both reading and math scores have gone up in all schools » and 

the district is still performing better than the schools in New York City 

with similar concentrations of poverty. 
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At a time when we are clearly moving forward — with greater 

accountability; higher standards; and greater public schools choice — we 

can't allow ourselves to be pulled off track by false debates ~ 

particularly by those who claim that vouchers are the real solutions to 

improving public education, and fixing failing schools. 

At a time when we should be devoting more resources, attention 

and intelligence to improving our public schools ~ some want to drain 

off valuable resources for a few ~ making it even more difficult for 

public schools to improve. Vouchers divide communities at a time when 

one of our greatest challenges as a nation is to pull communities together 

across racial and economic lines. 

There's also no clear evidence that students do significantly better 

in a voucher system. We need to fix our public schools — not 

abandon them. 

Schools by themselves can't ensure that every child is given a 

world-class education. We can't ask them to be held accountable for the 

progress we want if we don't hold ourselves accountable as well. We 

need a true partnership. 
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We need parents who believe in the importance of education, and 

support their schools and teachers ~ and most importantly, their 

children. 

We need communities to work in partnership with their schools, 

and be engaged in helping children thrive. 

And we need businesses who understand they have a major stake 

in producing a well educated, highly skilled workforce. They can also 

be powerful allies in the demand for high standards and student achie 

vement. 

When this nation was first founded, it was a radical idea that 

education could every become a public matter. Yet some of America's 

visionary leaders argued that public education was inherent in our 

commitment to democracy and justice, that every American had a stake 

in the learning of every child. 

Surely, they were right. Let us never take for granted that lesson of 

history, that America's miracle of public education is not only vital to 

our future prosperity ~ but a cornerstone of our democracy. 
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The interdependent world of tomorrow requires constantly 

expanding knowledge at its base ~ not just its elite. Failure to spread 

that knowledge not only perpetuates injustice - and injures our common 

potential for growth. America's greatest markets for future opportunity 

lie right here at home ~ in our cities; in our rural communities; in our 

aging suburbs. Their hope « and our hope ~ begins with a constantly 

revitalizing system of public education in America. 

The maintenance and reform of public education is more urgent 

than ever for America. It will require imagination and daring; 

commitment and experimentation; and yes, money. But standing here 

today ~ at this remarkable institution of teaching and learning ~ I am 

convinced that the best days of America ~ and America's public schools 

-- are before us. We can do no less for our children, and we can do no 

less for the future of our great country. 
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AND POSSIBILITIES" 
COLUMBIA TEACHERS COLLEGE 

ORK CITY, NEW 
APRIL 19. 1999 

Thank you, Jill, for that kind introduction, for your passionate commitment to 
creating a more just and fair world for our children; and for your friendship. It is a 
great honor and a pleasure to be here at this revered educational institution, which 
for so long has set the nation's standard for excellence in teaching. I want to thank 
President Levine for his inspired leadership ot Columbia Teacher's College; and for 
his single minded determination to turn every one of his teachers into dedicated 
individuals who will make a real difference in the lives -- and aspirations — of their 
students. I also want to thank Jill Iscol and her husband Ken for sponsoring this 
new lecture series here at the College. 

A little over a hundred years ago, a few far-sighted men and women stood 
together a block or two from here — to celebrate the opening of a new brick and 
red sandstone building in the middle of what was otherwise a vacant lot. When 
bishops, college presidents and philanthropists came together to found Teachers 
College on that day - the world around them was in upheaval. Our country was in 
the throws of transforming itself from an agricultural to an industrial nation, and 
cities were filled with new arrivals from the countryside and immigrants from 
around the world. It was time -- your founders had decided - to start educating a 
new breed of teachers to meet the educational needs of this unprecedented new 
influx of people, cultures, and experiences into an urban setting. 

That same pioneering spirit and commitment to meet the needs of a 
changing world lives on in all that you do here at Columbia's Teacher's College. It 
lives on when you help teachers educate an increasingly diverse student population; 
when you instill the spirit of social justice as part of your educational framework; 
when you pioneer new teaching strategies to meet the needs of urban and minority 
students -- and when you send teachers into the world whose most important ij+**JL***' 
mission is to expect each one of their students to perform at the highest levehjUytf 
or her abilities. (tfujL h> V\ Srvwo^Wv \^k6jaM\.M^ U - K ^ ^ A ^ , L^T^MMO^ 

MM ' v 7 0 C i a y W e come tog^ther'^rartoTher^istoric crossroads - at the end-ol 
another century, and on the brink of a new millennium. And in many ways(jtt l£y i ^ ^ J r 

/fiasj)hanged since this institution was founded so many decades ago. As ^CU^^au^ 
Wtfcators; elected officials; community leaders; and parents, we still recognize ^ f t t . 
there is nothing more Importantythan a good education. Nothing else offers our ... 
children or ourselves the chance "for a better future. And nothing so limits an 
individuals's dreams — and denie^the nation the talents it needs — when that 
education is in some way denied. \ VWj• " 
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Yet we also face challenges and opportunities unimagined 100 years ago. 
We live in a world of possibilities a time of unparalleled growth and prosperity 
that offers every citizen the chance to live up to his or her god-given potential. Yet 
we recognize that this age of possibility is directly tied to how well educated and 
skilled we are in this new global age, and that whether we can take advantage of 
the extraordinary opportunities that are presented to us. 

Our public school system holds out that promise that everyone has a 
chance to lift themselves up, and that no one is turned away. It's a goal admired 
and emulated around the world. I've spoken with people In Northern Ireland, for 
example, who believe passionately that a unified education system is absolutely 
critical to building a unified, tolerant, and peaceful society. That Is the great 
promise of our nation's public education system and the reason it serves as the 
very bedrock of our free and democracy society. / W , w^WM- rvt^rv^, 

Yet we all also know that too many of our children are unable to reap the ft 
benefits of the opportunities and challenges before them. Too many of our children 
attend schools every day that are understaffed; overcrowded; and falling down. 
The dreams of too many of our young people are going unfulfilled - because no 
one expects them to succeed or acc^P'jS^f8/2^tli!i^ri t ' 1 9 ' r ''veS- ' n t 0 0 

many schools and communities, tiw §apo oTT^nowledgc and oohiovomont are 
widening between rich and poor, between white children and children of color; 
between those who can navigate their way up the Information superhighway, and 
those who are being left far behind. I^JMAJ (L<>wLn«cn 4* If <&-(ML 

ItiB perhaps our greatest challenge in the 21st century that we eweHftose 
^ W r g u ^ ^ ^ p o r t u n i t y that ors-holding-so many back - and instead make a 
world-class education the birthright of every citizen. It's up to all of us to must 
make sure that public education in this country continues to be -- in the words of 
your former professor, John Dewey, America's "great equalizer." 

I've heard that the montra at(PS Vhere in Manhattan are the words: "All 
chidren can learn... No exceptions. ./"Woexcuses." Today, I'd like to talk about far 
we've come to making that simple statement a reality in the the classrooms of 
Amenca, and in the lives of our children. And I believe, and I hope you do, that 
we have a great deal to be proud of. But I also want to talk about how much has 
yet to be done -- and what we can all do together to fulfill the promise of the next 
generation. 

I remember growing up in Chicago, where there used to be so many jobs in 
the factories on the south side. Jobs that didn't demand much education -- where 
a strong back and a willingness to work would get you there. But all that began to 
change, and our public education system didn't keep up. The economy was 
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moving so quickly; jobs were disappearing ao fast; demands for a different 
approach to education were coming at such a rapid rate. Somewhere along the 
road - we had lost our way. 

I became aware of how many of our children were falling through the cracks 
when I worked with Marion Wright Edeleman at the Children's Defense fund in the 
early 1970s. We wanted to find out why millions of school-aged children were not 
coming to school. I knocked on hundreds of doors that year talking to parents 
about why their children weren't In school, That experience convinced me - as 
never before -- that our schools must do more than serve the best and the 
brightest. We must be equally committed to fulfilling the dreams and aspirations of 
of the disabled; the disadvantaged; the ones who need extra help just to stay even. 

We saw how much work was ahead of us when A Nation at Risk was 
published in 1983 — and revealed that our once unchallenged leadership in 
education was being eroded "by a tide of mediocrity that threatens our very future 
as a nation and a people." Only half of our high school graduates were going to 
college. Academic achievement was plumetting -- the drop out rate was rising. 
Compared to other industrialized nations, the US ranked at the bottom. Perhaps 
most troubling - the report showed a growing chasm between a scientific and 
technological elite — and an ill-informed citizenry. 

A Nation at Risk sparked a national soul searching — and in response, 
people at the federal, state, and local level began rolling up their sleeves, and 
looking tor solutions. In Arkansas, my husband, then Governor, asked me to chair 
a committee that would make recommendations for improving Arkansas's 
educational system. I began traveling across the state -- listening and talking to 

, teachers and parents about the challenges they faced. It was on these trips that I 
ijf^ rsaw first hand the enormous disparities between many of our public schools -

^VojOt \ particulary those in rural areas. Many didn't have libraries; or art programs, or high 
»>o\ ^5 \expectations for their students. I H&ute y«t CAvUJ 0J4O Sty 1 ^ 

t b r ^ t f l P So we began to talk aboQt the need for greater accountability for student f 
^ ^ ^ 0 / \ c h i e v e m e n t . About raising teaching standards. We began to form alliances with J!fey&e^ 

''businesses to improve our public schools. And introduced new programs that d ^ i f a t / 
encouraged parents to become much more involved in the education of their ^ ' to t 'do t ] 
children. ^ ^ 2 / ^ 

But most of all -- we realized that if we did not change the approach to ^ 
education; if we didn't upgrade the standards that were expected of every school - ^ 
— and every teacher — and every child — then we would never see the progress 
we wanted to see in this one smalloart of America. j , . n / i u l - ' 7 

$M> lutyju flu (WtM îdL m^hix, . 
. / / ^ W h e n my husband was elected governor of Arkansas, we began to invite 
tudent academic $£a3l to come to the Governor's Mansion. Banquets were always 
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being held to honor the athletic stars. We wanted to honor the stars of science and 
math and history. I'll never forget talking to one young high school graduate who 
told us with great pride that he wanted to be a doctor. But when I asked where he 
was going to college, he admitted he couldn't get in. His rural high school hadn't 
prepared him adequately. I remember so clearly thinking to myself: here's a young 
man who worked hard; stayed out of trouble; and whose family did all they could 
for him. But his local school didn't know what the standards were that would 
enable this young man to fulfill his ambitions. And it was then we both decided that 
no matter where you are born in a state, or what state you were born in — you 
should be held to high standards. And your school should be held accountable for 
those standards. 

But for that to happen, we recognized at the state level that we needed 
national standards. And pushing for those standards became of my husband's top 
priorities. 

Our efforts bore fruit at the Education Summit in Williamsburg, where 
national education goals for the first time were endorsed by a bipartisan group of 
governors and President Bush. Then governor Clinton-co-chaired that effort with 
the President. 

When Bill Clinton was elected President - he set to work with another 
former governor, Dick Riley, to support national goals - and help schools and 
communities meet them. Over the past six years - we've worked hard to raise 
student academic achievement; improve teacher quality; Involve more parents; and 
bring the technology of the 21st century into the classroom. We'ave also sent the 
strongest possible message that we must not only set high standards for our 
students - but that schools -- and all of us - must be held accountable for 
enabling them to reach that raised bar of excellence 

So whdt have we accbmpfished since the Nation at Risk was published 15 have we accomplis 
years agoT^Have we raised our standards and expectations? 

'••iU, 

Are we giving all of j t z ^ l 
America's students - regardless of where they live - a world-class education? A r e T ^ T 
we helping those who are lagging behind to catch up? Like any dynamic progress 
- we've made significant progress. But many of our goals remained unrealised, 

Here's the good news. Achievement levels of our high school students are A ^ * * ^ 
climbing back up. SAT scores — which in '83 were in a virtual free fall — are once 
again heading in the right direction.^- with the largest gains in math and science 
Fewer students are dropping out. Raised expectations have resulted in hlc 
college enrollment. In 1983 - half of America's students enrolled in colle 
Today, tw^thlrdg^ailJBaQhin^Jhat^oaL, And slowly but surely, students 
?JfSt>»sf schools'iFiTriaking gair^Tandthe gap between those living i 
those in more prosperous neibhborhoods is finally narrowing in some 

9* 
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B£C£^j±BJWWd-n«ws. -The inten __ international standing for America's 4th graders 
is now comparing favorably to our counterparts overseas. our 8th and 12th 
graders do nor fare as well. Our literacy rate is also not what we want it to be — 
with average reading scores not significantly higher. Clearly — we still have a long 
way to go. 

Perhaps the best news of all is that today -- we have much more experience 
and 

information about what works. We know that yes every child can learn, and that 
schools in even the poorest neighborhoods can become world class schools. 

I've visited schools across the country that prove what can be accomplished 
when dedicated teachers, parents, and communities join forces, and turn failing 
schools into models of success. I've visited Chicago's Du Sable high school --
where it wasn't unusual to find more students hanging out in the hallways than in 
class. Where only about half the students showed up on any given day. Where 
achievement scores were some of the lowest in the nation. But the principal of that 
school laid down a new law of discipline. Wired the school for the Internet, and 
created a "culture of reading." Teachers volunteered in after school and summer 
schools; and everyone learned a new vocabulary word a day. People told me that 
even the security guards would quiz the kids. Leaders like Chicago's Mayor Daley 
are imposing strict new standards of accountability; putting low performing schools 
on probation; and reconstituting the worst ones. 

Here in New York - I've visited the Lab schooi in Chelsea -- and ... in , , „ - -
where the joy of learning is being sparked by dedicated teachers, a rigorous 
curruculm; and a community that is determined to give their children the best 
possible education. I've also heard how schools like PS 154 in Harlem and PS 1 on 
the lower East Side -- were drifting; where student achievement -- and student 
aspirations were low, and teachers felt isolated. But now they've turned around -
because of a new level of communication between teachers and parents; because 
of more demanding curricula; new arts and music classes; and higher 
accountability for success. I've heard that at PS 154 - there's a big sign hanging 
at the entrance stating: "Only positive attitudes beyond this point." I wish I could 
hang that sign in every school In the nation. 

As all of you know so well -- there are no cookie cutter formulas to create a 
successful school. We also know there are no magic bullets. It takes an infinite 
amount of energy and determination to give our children the tools they need to 
thrive in the 21 st century, and to lead fulfilling and productive lives. But if we are 
to reach our goal ot ensuring every student a world-class education, then we must 
draw on the lessons we've learned over the past decade -- and build on them for 
the future. 
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Perhaps the greatest of those lessons is that we must never, ever give up on 
our public school system, Even as we recognize the challenges we still face -- we 
must recognize as well its enormous strengths and benefits to our children, and to 
the prosperity of our nation, 

We can't allow ourselves -- for example - to be pulled off track by false 
debates - particularly about vouchers, which claim to be the real solutions to 
Improving public education, and fixing failing schools. At a time when more than 
we ever we should be devoting more resources, attention and intelligence to 
improving our public schools - some want to drain off these resources and give 
them only to a few -- making it even more difficult for public schools to Improve. 

Vflucheih also divide oommunitioa ot a time whwi one of jjur groatoat— 
cmrtlongon a t - a nrvtinn in *n pull nnmnnmi i imiTngan-u i r ^ " ^ " T a r r a t - a f t d - f l O O n o m i c 

•frtes? And- we've learnod that-the vouciier sysimiLsimply riooo-frafr-detiver. I've read 
recent studies that show that when you look at the voucher systems that have 
been implemented - in Cleveland and elsewhere - there's no evidence that 
students do significantly better. It just hasn't worked. 

I'm heartened by recent polls showing that support for vouchers has declined 
sharply over the past few years - particularly when they learn that voucher 
programs reduce funding for public schools. Overwhelmingly — Americans want to 
fix their public schools — not abandon them. 

Buttf -we are committed to-fatiaq them and making Amftrir^ a Ifivel.playing 
iftld fnr -nur phi lr irnn „ t hpn w * mngf hqQ i r i h Y rak ing rdjr W pn r> tn t i t i n9 far OUr 

itudents^—and-fo*- our children. Parentsiiave a vital fole-^o-pfay-lfl-challenginfl their 
hildren to reach for the stars. But so do schools. Low expectations can dampen 

Sven the brightest hopes. Imagine what it would be like if you were an 8th grader. 

2% 

and had decided you wanted to go to college, and be a computer programer - or a"\ MuV* 9 
doctor. But you were told there was no more room in the algebra class - or the AP/) 
class in biology was not being offered in your school. Every child has talents; every^y v\r ^ 
child can contribute. They just need us to believe in them, ~ty* ^ 

A want to applaud Rick Mills (position?) here in N e w ^ ^ k -- for doing away 
,vith jtha general diploma - and committing cjiy schools Yo give every child the 
chance to pass the Regent's exams. That fakes courage. And I applaud him. 

$l«£e-a also ve we must continue to set 
forstudent Saehrfc 

ê aso rwrffgrftrcifiey an 
SngsLJffi-taiw^ teachers, students, a 
s. And I want to talk about some of tlTe 

first step. 'Our greatesi 
tools to meet these higher 

/ays we can help schools ensure that 
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every stucWhts succeeds, and and students succeed today - and in the 21st 
century. jflAAtuP'? VJ-L ^MJ^-tA kjkAX. tfU 4^-6^u_ —• Uj< n^u^h 

J4AAM^ fW* 6LHL ^frCW) ^ k^U. tffc + H<J^*«*-UMTfa 
First, we know from experience that children learn better when they get c!faj~/ 

ho /Kt<J-
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more attention. So we must commit ourselves to reducing class size, A recent 
B-year study of Milwaukee confirms the importance of having smaller classes. The 
report showed that schools having a 17-1 student teacher ratio outperformed 
students not only the regular public schools but those who received scholarships 
through voucher system. Reports like this one and so many others are why the 
President is fighting so hard to hire 100,000 teachers - so that we can lower class 
size in the early grades. 

Second, we must focus on teacher quality. We can't make any headway 
unless we give teachers the support and resources -- and most importantly - the 
value that they so deserve. And students in schools that face the most challenges 
access to the best teachers. Having a talented and dedicated teacher in every 
classroom Is the single most important thing we can do to ensure our children 
succeed. But it also means we have to look harder at teacher preparation. And do 
mere on teacher in-service training. Teachers Teachers' colleges obviously play a 
unique role in this effort. Unlike many top universities which have closed their 
schools of education, or treated them as second class citizens. Teacher's College at 
Columbia has maintained high standards - and sees it mission as engaging research 
on the central issues facing education - while preparing the next generation of 
education leaders. You recognize that setting demanding standards for students, 
and raising the bar for the content being taught in their classes — will be an 
excercise in frustration if teacher's don't have the skills and knowledge to teach to 
those higher standards. 

But we can't Ignore the growing pressures that are building up hare in New 
York and around the country - as a result of the higher standards for teacher 
certification that are now in place - and what that means down the road in terms 
of meeting the growing problem of teacher shortages. But as President Levine 
argued so persasively on the pages of the New York Times a few weeks ago - we 
must take steps now - in recruitment and training - that will enable us to hold the 

|^bar of excellence high - while at the same time reducing class size. 

We must do everything we c j t fv^show how much we value the 
extraordinary work that we kpatf/teachers do every day^si«gte~{Jay. And we must 
work harder not only to^atfract the brightest of ouf-^fudents to go into the 
teaching profession^mit to ensure they (we^Fie incentivesjo-teat'ft in inner city 
and rural schools^where they're mo^t-fieeded. 

Third, by expanding preschool and early childhood education. Ensuring our 

r 
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our children -- particularlyjttujsfi-at risk - come to school ready to learn is a top 
priority. And we khow that preparation for learning begins in the first moment of 
life. Science now confirms what we've always believed all along: that how we / 
interact with our young children - whether it's reading them a book, or just talking 
with them - affects how that child learns and develops for an entire lifetime. 1 b \ j 
Programs like Head Start and Early Start give every child a chance to be exposed to^ r g^y 
stimulating education opportunities as early as possible. [And I'm pleased that in 
the President's new budget — he's calling for a tripling 

Fourth, by making sure every student can read independently by the end of 
3rd grade. For all of you who have worked with and studied children, you know 
that if a child is not ready well by 8 or nine, it's going to be very difficult for that 
child to ever catch up. That's why the President has called for a national effort, 
with volunteers helping teachers; with parents becoming involved; with tutors who 
are willing to give their time to make sure every child is able to read. 

iA T V Fifth, by expanding the opportunitiesvfor those who are behind to get ahead 
through summer schools programs; and demanding after school programs that 

not only provide opportunities for sports and the arts. But which focus as well on 
gaining ground on their academics as well. Again, we can't just set the bar higher. 
We must be willing to spend the extra time, and effort and resources it will always 
take to help children catch up. [And I'm pleased that in the President's new budget 
- he's calling for a tripling of the funding for summer school and after school 
programs — to keep a million children learning. 

And finally by expanding choice aod-aesauntability in public education. And I 
elieve that creating charter schools Is the best way to provide parents and 

students other options within the public school system. I've been in and out of 
arter schools around the country — and I've seer the dramatic differences they 

are making. I think of the charter school in San Fernando Valley outside Los 
Angeles - in a neighborhood where drug deals were literally taking place on school 
property. A crack house was across the street. Parents and community m embers 
got fed up — and banded together to form a charter school. They drove out the 
drug dealers. They dosed down the crack houses. They've also changed the 
culture of learning inside the classroom. More parents are involved; there are 
computers in every room. Kids are wearing uniforms. And the result? 
Expectations are soaring, as is student achievement. fO tU l fa&AAtt^*0 j „ f ^ 

want to take this opportunity to mention one further step that I believe we 
need to commit ourselves to taking if we want every child to leam. And that's the 
urgent need to get the arts back into our schools. We know that every child's 
intelligence is expressed differently, which means they learn differently as well. 
And we know that a lot of a kid's education — mine included — didn't just happen 
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during academic classes; but when a music teacher was introducing us to opera; or 
the art teacher was trying to teach us how to draw. These positiva outlets for 
expression can help children find their own hidden talents — and even more 
importantly, believe in themselves. They can literally make the difference between 
lives of despair, and live of hope. I urge everyone here today to help get those 
classes back in our schools — where they belong. 

But we can't ask our schools to be held accountable for the progress we 
want - whether it's more qualified teachers; or better after school programs; or a 
more effective reading program - if we don't hold ourselves accountable as well. 

v ivus we heefl paremiTWho believe~in"the imj55Tt3rtce;o;jwucQtiaH,"*and who 
suppoft-tfreirschDoT6'«>nd Tftait im. And most impnrtrinrlv^their children. 

Whenever I walk into a school, I can tell how successfully children are 
learning by the number of parents who are volunteering in classrooms and after 
school programs. And whenever I meet children who are excited about learning, 
and proud of their achievements, 1 know their parents are involved in their 
education. But-ws~alsu knuw tlMl U'b hard to get porontc engaged when theit own 
schfrttting was ooi sugcosskil. So we must reach out to thnsR parnntFLin particulflr 
- and nmpnwnr thrm with moro infarmnfinn nnri rhnirrn 

Parents are also critical in to the broader mission of holding schools 
accountable for progress. They are often the ones making their voices heard in 
PTO and school board meetings, and in the legislatures — demanding that schools 
improve the way they are teaching their children; demanding better results; and 
demanding safer facilities. Parents are potent agents of change. And we need 
more of them to get Involved. 

We need communities to work in partnership with their schools, and be 
engaged in helping children on their journey to adulthood. The most successful 
schools I've seen are the product of many hands — when everyone from the local 
police officer to the retired teacher to the local business is helping to create the 
conditions for learning and success. Again and again, we see the most at risk 
students flourish when college students and others volunteer their time to tutor and 
mentor those who are falling behind. But every child - even the most able 
students - needs the presence of a caring adult. 

Wa need businesses who understand they have a major stake in producing a 
well educated, highly skilled workforce. I saw what was possible in Arkansas 
when a major corporation took that responsibility to heart — and helped turn 
around soma of the most underachieving schools. And I've seen that impact 
duplicated in countless public private partnerships - with businesses donating 
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everything from computers to teacher training to tutors to on the job experiences to 
college scholarships. 

The private sector can - and must - also play a broader role in prodding 
schools in their communities to set goals and provide benchmarks against which to 
measure progress. 

Let's imagine — for a moment — that we are sitting in the classroom of the 
Heritage School at 106th and Lexington, The students before us are of every 
background - and every level of ability. But in this one email school - they are 
being held to high standards; learning their academic workthmugh art, and music, 
and culture. Musicians corrte'TD fhe school, "and studentsTvislt museuThs. And the 
community is involved at every turn. Try to imagine — for a moment — what it 
would be like if through these wonderful programs and demanding teachers we 
could unleash the enormous potential of every one of those youngsters. If we 
could tap into the talents that each of them has — and spark their imaginations. If 
we could convince them that their abilities are only limited by the aspirations they 
hold for themselves. Imagine how enriched we would be if they were given the 
skills to be full participants in the life of their community, and citizens of the world. 

Imagine the remarkable possibilities in that one classroom. And then let's 
recommit ourselves to the work ahead. 

Thank you. 
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Shanker Education Speech Outline 

I. Progress on Education Reform since a Nation at Risk and Reforms in Arkansas 

Setting the Stage: As we approach the Millennium, nothing is more important 
than ensuring that all our children receive a world class education. In the last 
two decades we have made significant progress towards that goal. But many 
challenges remain. However, it may be helpful to step back and see how far 
we've come, to better understand where we need to go. 

A. A Nation at Risk 
1. Roughly fifteen years ago, A Nation at Risk was published, which 
stated that "the educational foundations of our society are presently being 
eroded by a rising tide of mediocrity that threatens our very future as a 
nation." 

2. Discuss the state of education as detailed by A Nation at Risk: 
a. Reading, math, science proficiency -- U.S. students ranked last, 
or close to last, on all international tests and SATs were low (fear 
of global competitors) 
b. low rates of college attendance -- only half of high school 
graduates went onto college 

c. high dropout rates 
d. discuss other indicators 

B. The Response: As a country, at the federal, state, and local level, we rolled 
up our sleeves and got to work. 

7. Use Arkansas reforms that you chaired as an example of reform 
efforts at the local level 

a. Greater accountability 
b. Teacher quality 
c. More focus on the classroom curriculum 
d. High standards 

e. Private sector involvement 

2. Discuss President's efforts to promote education reform at the 
national level in the 1990s 

3. Changed fundamental assumptions through these reform efforts 

a. We have shifted the understanding of education's importance: 



we now understand the importance of educational attainment to 
our new technology economy. (Discuss your experience with the 
National Center for Education and the Economy Report: America's 
Choice: High Skills or Low Wages) 

II. Reforms are Working 

A. Results -- slowly but surely we're making progress 

1. National Results: 
a. SAT, NAEP scores are up 
b. The drop out rate is down 
c. College attendance is up 

d. Closing racial and ethnic gaps in achievement 

B. There is every reason to be hopeful about public education -- even schools 
with the greatest challenges can and do turn around. Discuss specific 
low-income schools you have visited and some of the ways they have improved 
academic achievement. Also discuss the increases in achievement in 
low-income schools in general. 

C. Lessons learned from these reforms 

1. We know that every child can learn and that even schools wi th 
poorest achievement can become world class schools. 

2. Importance of leadership from many sources -- teachers, principals, 
the community. 

3. Vouchers are bad policy and a diversion from our real task of 
reforming our schools. Indeed, we can all agree that our public schools 
have to improve. 

III. We Must Do Better (Your views on reforms) 

A. We must build on what's working in the classroom: 

/. Smaller class size 

2. Higher standards and accountability - expecting more from every child 
works 

3. The New Basics — focus on reading, math and science 
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4. Teacher Quality - giving teachers the support and resources they 
need, giving students in schools that face the most challenges access to 
the best teachers 

[Amplify President's reauthorization proposal for ESEA to some degree] 

B. Community and Parental Involvement: 

1. Schools are not separate from the community, e.g. business 
involvement, importance of after-school programs 

2. When parents get involved in the education of their children, we know 
children do better. 

IV. What's at Stake 

Improving our schools is not only critically important to our economic future, but 
to our democracy as well: As stated in A Nation at Risk, "A high level of shared 
education is essential to a free, democratic society, and the fostering of a 
common culture, especially in a country that prides itself on pluralism and 
individual freedom." 

Also include some discussion of how public education supports our democracy 
by fostering a number of values that democratic institutions rely upon, including 
tolerance of diversity, trust in others, a sense of community, amongst others. 
And that the denial of educational opportunities, in our own past and around the 
world, has been a tool to oppress minority groups and women. 

You may want to note that the foundation of our modern democracy and free 
enterprise economy is the belief in the great capacity of all citizens to lift up 
America while lifting themselves up. Education, as John Dewey said, can be 
America's "great equalizer." In this way, we can include some discussion of the 
importance of closing racial and ethnic gaps in academic achievement to fulfill 
the promise of American education. 
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March 13, 1999 

Memorandum for Hillary Rodham Clinton 

From: Chris Jennings, Neera Tanden 

Re: Hofstra Speech on Health Care 

cc: Melanne Verveer 

This memo provides you with a brief description of the process by which we plan 
to help you construct your Hofstra health care speech. It also includes some 
preliminary ideas on a possible framework, from which we hope to obtain your 
initial reactions. Any response you can give in this regard will help direct the work 
we do on the speech while you travel during the latter part 
of this month. 

For obvious reasons, there is great interest in your views about health care. This 
speech 
provides an excellent opportunity to lay out your evaluation of the current debate 
on a number 
of extremely "hot" health care issues (outlined below). It also permits you to place 
them in context of your past work on the Health Security Act and/or your vision of 
future health policy directions. 

As you have requested, we plan to contact a wide range of health care policy 
experts you have worked wi th in the past to help prepare the first draft of your 
speech. However, to ensure that they can be most responsive to your interests, 
we thought these conversations would be the most productive after we 
constructed a basic framework for the speech with you. (Such an approach would 
of course not preclude any great new idea that came up in our discussions, but 
should focus these thinkers a bit more constructively.) We will solicit the views of 
many of these experts while you are away. 

The Harvard Commencement Address. Last year, your (attached) Harvard speech 
focused 
on a wide range of health care issues. Within the broad theme of the changing 
health care system and the opportunities and challenges it creates, you discussed a 
number of issues: (1) the limited but important successes in access and coverage 



we have achieved since the Health Security Act, (2) the new health care and 
financing challenges that will be influenced by staggering demographic changes, (3) 
general themes of the great potential and perils of the age of biology, and (4) 
general or specific references about how we are trying to address some of these 
issues by passing legislation providing for a Patient's Bill of Rights, health and 
employment genetic discrimination prohibitions, and privacy protections. 
Possible Framework for Hofstra Speech. This year, although you will undoubtedly 
want to reference the broad range of challenges confronting the health care 
system, you may want to consider focusing your speech in some detail on one or 
two of the issues that are gaining the most attention from both the public and the 
health policy elites. Regardless, there are a number of important issues that you 
may include in your speech, such as: 

• The Quality Agenda. When you give this speech, the Congress will likely be 
entering the middle of its debate on the Patients' Bill of Rights. The defining 
issue will be the inadequacy of the Senate Republican Leadership's version of 
this bill, particularly focusing on enforcement (the right to sue and adequate 
remedies), medical necessity standards (which the Republicans want to drop 
altogether), and the fact the bill leaves out over 100 million Americans 
(because it covers only the self-insured.) 

• Coverage Expansion Initiatives. In the wake of the Health Security Act and, 
in fact, the enactment of Children's Health Insurance Program (CHIP), much 
attention will be focused on your views on the next steps for coverage 
expansion. As you know, the Administration has proposed targeted health 
coverage expansions, primarily through Medicaid expansions or state grants. 
However, the "hot" issue in health policy circles and on the Hill of late, 
however, has been focused around bipartisan proposals (from McDermott to 
Armey) to use of tax credits to make health insurance more affordable. You 
could use this as an opportunity to welcome any new recognition of the 
unacceptability of having over 43 million uninsured Americans, and detail 
your views on different approaches to coverage (in particular, the potential 
and pitfalls of tax incentive approaches). 

• Medicare Reform. The President's proposal to dedicate 1 5 percent of the 
surplus to Medicare, as well as the Medicare Commission's report and the 
subsequent reaction to it, has and will continue to focus the public's 
attention on Medicare and the challenges confronting it. Issues that will be 
front and center will include the need to dedicate substantial new revenues 
to the program to sustain it for any length of t ime, the desire to make the 
program more competitive, the risk of adding more Americans to the ranks of 
the uninsured by raising the eligibility age, and the need for long overdue 
benefit improvements (prescription drug, more prevention, mental health, 
etc.). The importance of these and numerous other changes to the program 
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to all generations of Americans, particularly women and the disabled, will 
also be a major focus. 

Long-Term Care. When you joined the President in unveiling the 
Administration's long-term care initiative, you succeeded in striking a chord 
wi th the public and the aging advocacy community, which has produced a 
strong and bipartisan reception on Capitol Hill. Although the needs in this 
area are overwhelming and extremely expensive, it has been received as an 
important "first step" toward recognizing the caregiving burdens that 
families, particularly women, face. 
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• Potential and Perils of New Technology. The "Age of Biology" and the use 
of computer and other technologies have extraordinary potential to produce 
breakthroughs in health care that could improve Americans' health care 
status significantly and constrain health care cost growth. Every day, 
Americans read about the latest drug or technology that is going on the 
marketplace to make such claims. So far, however, there appears to be little 
correlation between this progress and major improvements in health care or 
demonstrable cost savings. Moreover, the use of genetic screening and the 
electronic claims processing has heightened Americans' concerns about 
abuses in this area. A detailed discussion in this area could help illustrate the 
difficulties in drafting legislation that reconciles the need for privacy 
protections wi th the desires by some in the health care community to access 
the type of information they think will be essential to improve medical 
outcomes. 

We believe that the issues outlined above represent the "top tier" health care 
issues. Again, although you might well want to acknowledge all of these issues, 
choosing one or two issues to particularly focus on would permit you to develop 
them in much greater detail. If you opt for such an approach, we would 
recommend that the issue(s) you choose would be framed by discussion about the 
challenges and opportunities of the issue. You would follow this foundation by 
focusing on the strengths and weaknesses of competing policy approaches that are 
being considered. 

A framework follows that uses quality as an example: 

Framework 
Challenges and opportunities of the changing health care world as we approach the 
millennium and its direct impact on the age-old doctor-patient relationship, as well 
as the potential for using the new delivery system changes to improve health care. 
(If you chose not to pursue a detailed focus on the coverage issue, we believe you 
could integrate your views on the uninsured within this context as well). 

Focus 

• The new system's impact on quality care and patients' confidence in it. 

• The ongoing Congressional debate that defines differing approaches to 
assuring quality. 

Conclusion 



We forward this memo to you to seek guidance. Based on your reactions to this 
memo, we will solicit views from the policy experts to supplement and amplify the 
message(s) (or to respond to any alternative approach you might have). We plan 
on meeting you, Melanne and the speechwriters during the first week of April to 
report back to you on our discussions and to work with you on producing a first 
draft of the speech. 



March 19, 1999 

Memorandum for Hillary Rodham Clinton 

From: Shirley Sagawa, Neera Tanden 

Re: Shanker Education Speech 

As we discussed in our last issues meeting, we view the Shanker speech as an 
opportunity to lay out your vision on education. It will serve as one of the four 
major speeches you deliver over the next several months in which you discuss 
your views on your major domestic issues. This memo provides some 
preliminary ideas on a possible framework for your feedback. Any response you 
can give us will help direct the work we do on the speech while you are 
travelling. 

Our primary goal with this speech, in addition to honoring Al Shanker, is to lay 
out your vision to strengthen public education in a manner that recognizes your 
longstanding work on these issues. We recommend that with whatever 
framework you choose, you focus your remarks on how we as a nation can 
strengthen and reform our public schools. This focus would enable you to 
discuss particular reform initiatives, including those you have seen first hand in 
schools you have visited. 

Possible issues to discuss within any framework: 

Teacher quality 
High academic standards 
Curriculum improvements including a focus on math and science 
Accountability 
Parent involvement 
Charter schogls and school choice 1 
Social promotion 
Class size 
School construction 
Early childhood development 

You may want to consider a focus on a particular set of initiatives that are more 
directly connected to the quality of education children receive in the classroom, 
such as teacher quality, reduced class size, high academic standards and 
curriculum improvements. 

Here are a few possible frameworks. 
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Option 1-- Straightforward policy speech focusing on improvements over the 
last decade 

You might frame the speech with an assessment of the state of public education 
roughly 15 years since your work on education reform in Arkansas and since A 
Nation at Risk was published. Due to the major reforms of this period (state 
standards, more rigorous graduation requirements, improved math and science 
instruction), the nation has seen improvements in graduation rates, achievement 
(particularly in math and science), and college attendance, though significant 
inequities persist and other challenges remain. 

Your speech could describe your experiences in education reform and discuss 
the contributions of Al Shanker. You could highlight the last decade's 
improvements as a means of underscoring that those who would write-off public 
schools are wrong -- public education can improve and is an important American 
institution that must be supported. You could then turn to the need to do 
more, noting the challenges for public education today, stressing reforms that 
you support, and challenging the audience of teachers to play their part. 

Option 2 - School and community 

In this option, instead of looking at the education system itself, you would focus 
on how the school relates to the community, using some of the themes of It 
Takes A Village. 
You could focus on what schools provide (or ought to), wi th an emphasis on 
reaching all students, holding them to high standards, ending social promotion, 
and the important role of the teacher. (There have been some interesting 
studies that have found strong connections between student academic 
achievement and community involvement in the schools.) You could tie some of 
these to Administration policies and also talk about schools that you have 
visited that exemplify these characteristics as well as Al Shanker's support for 
many of these efforts. You might end with a challenge to the teachers to reach 
out to parents and the community, and to hold high expectations for all 
students, including those considered "at-risk." 

Option 3 -- Public schools as the foundation of civil society and its role in our 
future 

You could discuss how public education supports our democracy by fostering a 
number of values that democratic institutions rely upon, including tolerance of 
diversity, trust in others, community, amongst others. You might provide a 
short history of public education and the role it has played over the last century 
in supporting our civil society. You might then lay out the challenges of the 



future -- an increasingly diverse population, the growing importance of education 
to economic success, and the need to see that no one is left behind. This could 
be followed by a discussion of your views on reforms of public education that 
will meet these challenges. (I still worry that she's going to adopt this 
framework and then she's going to be much less substantive on particular 
reforms. Should we help avoid that possibility by using this as part of the 
speech itself, but not doing it as a framework?? I'm not sure, but I'm a bit 
concerned. But we have to give her a few options I suppose.) 

Option 4 -- Common ground 

Only the most conservative, anti-government extremists advocate that public 
schools be eliminated -- most accept that public schools will continue but have 
to compete wi th private schools for funding. Their theory is that competition 
will breed excellence, and some public schools will close and others improve as 
a result. 

In this option, you would note your opposition to vouchers, but advocate 
common ground - for all reasonable people, whatever their position on 
vouchers, to work toward improving education for all children. You would focus 
on reforms that work, highlighting your own experiences. And then you would 
challenge the teachers to put children first as they work wi th others -- school 
boards, administrators, parents -- to put public education on a faster track 
toward excellence. 
(Shirley - I'm pretty concerned that this is a very difficult framework for us 
because we then have to navigate between sounding too confrontational and 
sounding like we've given up our principles. I worry that conservatives will take 
this as an attack, and our anti-voucher supporters will be worried that we're 
backtracking when we say we need to find common ground. I think that we 
face a similar difficulty with abortion and the focus on making it rare, but we 
adopted that focus after much consultation with our allies. I also worry that 
this sets up too much of a focus on vouchers, and not enough focus on what 
she would do to improve our schools affirmatively. I think that perhaps we can 
make this point within a discussion of vouchers, but to use it as a framework 
makes me nervous.) 
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Shanker Education Speech Outline 

I. Progress on Education Reform since a Nation at Risk and Reforms in Arkansas 

Setting the Stage: As we approach the Millennium, nothing is more important 
than ensuring that all our children receive a world class education. In the last 
two decades we have made significant progress towards that goal. But many 
challenges remain. However, it may be helpful to step back and see how far 
we've come, to better understand where we need to go. 

A. A Nation at Risk 
1. Roughly fifteen years ago, A Nation at Risk was published, which 
stated that "the educational foundations of our society are presently being 
eroded by a rising tide of mediocrity that threatens our very future as a 
nation." 

2. Discuss the state of education as detailed by A Nation at Risk: 
a. Reading, math, science proficiency -- U.S. students ranked last, 
or close to last, on all international tests and SATs were low (fear 
of global competitors) 
b. low rates of college attendance - only half of high school 
graduates went onto college 

c. high dropout rates 
d. discuss other indicators 

B. The Response: As a country, at the federal, state, and local level, we rolled 
up our sleeves and got to work. 

7. Use Arkansas reforms that you chaired as an example of reform 
efforts at the local level 

a. Greater accountability 
b. Teacher quality 
c. More focus on the classroom curriculum 
d. High standards 

e. Private sector involvement 

2. Discuss President's efforts to promote education reform at the 
national level in the 1990s 

3. Changed fundamental assumptions through these reform efforts 

a. We have shifted the understanding of education's importance: 
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we now understand the importance of educational attainment to 
our new technology economy. (Discuss your experience with the 
National Center for Education and the Economy Report: America's 
Choice: High Skills or Low Wages) 

II. Reforms are Working 

A. Results -- slowly but surely we're making progress 

1. National Results: 

a. SAT, NAEP scores are up 
b. The drop out rate is down 
c. College attendance is up 

d. Closing racial and ethnic gaps in achievement 

B. There is every reason to be hopeful about public education ~ even schools 
with the greatest challenges can and do turn around. Discuss specific 
low-income schools you have visited and some of the ways they have improved 
academic achievement. Also discuss the increases in achievement in 
low-income schools in general. 

C. Lessons learned from these reforms 

1. We know that every child can learn and that even schools wi th 
poorest achievement can become world class schools. 

2. Importance of leadership from many sources -- teachers, principals, 
the community. 

3. Vouchers are bad policy and a diversion from our real task of 
reforming our schools. Indeed, we can all agree that our public schools 
have to improve. 

III. We Must Do Better (Your views on reforms) 

A. We must build on what's working in the classroom: 

7. Smaller class size 

2. Higher standards and accountability - expecting more from every child 
works 

3. The New Basics -- focus on reading, math and science 
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4. Teacher Quality - giving teachers the support and resources they 
need, giving students in schools that face the most challenges access to 
the best teachers 

[Amplify President's reauthorization proposal for ESEA to some degree] 

B. Community and Parental Involvement: 

1. Schools are not separate from the community, e.g. business 
involvement, importance of after-school programs 

2. When parents get involved in the education of their children, we know 
children do better. 

IV. What's at Stake 

Improving our schools is not only critically important to our economic future, but 
to our democracy as well: As stated in A Nation at Risk, "A high level of shared 
education is essential to a free, democratic society, and the fostering of a 
common culture, especially in a country that prides itself on pluralism and 
individual freedom." 

Also include some discussion of how public education supports our democracy 
by fostering a number of values that democratic institutions rely upon, including 
tolerance of diversity, trust in others, a sense of community, amongst others. 
And that the denial of educational opportunities, in our own past and around the 
world, has been a tool to oppress minority groups and women. 

You may want to note that the foundation of our modern democracy and free 
enterprise economy is the belief in the great capacity of all citizens to lift up 
America while lifting themselves up. Education, as John Dewey said, can be 
America's "great equalizer." In this way, we can include some discussion of the 
importance of closing racial and ethnic gaps in academic achievement to fulfill 
the promise of American education. 



FIRST LADY HILLARY RODHAM CLINTON 

"RE-IMAGINING EDUCATION: A MATTER OF JUSTICE AND 

POSSIBILITIES" 

COLUMBIA TEACHERS COLLEGE 

NEW YORK CITY, NEW YORK 

APRIL 19, 1999 



Thank you, Jill, for that kind introduction, for your passionate 

commitment to creating a more just world for our children; and for 

your friendship. I also want to thank both you and Ken for sponsoring 

this innovative new lecture series. It is a great honor and a pleasure to 

be here at this revered educational institution, which for so long has set 

the nation's standard for excellence in teaching. We are indebted to 

President Levine for his inspired leadership of Columbia Teacher's 

College; and for his single minded determination to turn every one of his 

students into dedicated teachers who will make a real difference in the 

lives of their students. I also want to recognize the creative vision of 

Peter Cookson — whose Center for Educational Outreach and Innovation 

brings the best minds to bear on the challenges of teaching today. 

A little over a hundred years ago, when a group of far-sighted 

college presidents, bishops and and philanthropists came together to 

found Teachers College — the world was in upheaval. Our country was 

in the throws of transforming itself from an agricultural to an industrial 

nation, and cities were filled with new arrivals from the countryside and 

immigrants from around the world. 



It was time ~ your founders had decided ~ to start educating a new 

breed of teachers to meet the educational needs of this unprecedented 

new influx of people, cultures, and experiences. 

Today, that same pioneering spirit and commitment to meet the 

needs of a changing world lives on in all that you do here at Columbia's 

Teacher's College; every time you give teachers the skills to spark the 

imagination of a child; every time you instill the spirit of social justice 

as part of your educational framework; and everytime you pioneer new 

strategies to better reach the students of today. At a time when so many 

higher education institutions have closed their schools of education ~ or 

down graded their importance ~ Columbia's Teacher's College has 

maintained the highest standards of excellence. 

You've also used your resources and talents to be instruments of 

change and progress in the New York city schools - initiating writing 

projects; helping to establish professional development schools; and 

mentoring first year teachers, so they stay on in the toughest schools. 

Your work to get the arts back into the city's public schools has helped 

transform lives in hundreds of schools. 



And today, thanks to a collaboration between Teacher's College 

and the city schools ~ 9th and 1 Oth graders at the Heritage School are 

now benefitting from a dynamic new curriculum infused with the arts 

and culture. Lsalute îTe4eadefsffip~amHaculty of Tcachcrlii-Q 

We've all here today because as all Americans, we still believe that 

nothing offers our children or ourselves the chance for a better future 

than a good education. In this era of almost limitless possibilities ~ our 

public school system holds out the promise that here, in the most diverse 

and multi-cultural nation in the world ~ everyone has a chance to live up 

to their God-given potential. 

I've spoken with people in strife-torn countries like Northern 

Ireland, who believe that a unified education system like ours is 

absolutely critical to building a tolerant, and peaceful and just society. 

And that is our mission. Every day, as children leam the skills of the 

future, and the values we hold in common, our democracy is 

strengthened. 



Yet those values are threatened when many of our children are 

unable to reap the benefits of the opportunities around them. When too 

many of America's children attend schools that are understaffed; 

overcrowded; and falling down. When too many dreams go unfulfilled 

~ not because a child lacks ability — but because no one expects him or 

her to accomplish something, or succeed. 

Today, more than four decades after the Supreme court ended 

segregation in America's schools, the color of your skin can still 

determine the quality of your education. 

It is perhaps our greatest challenge in the 21 s t century to find ways 

of unleashing the vast potential of all our people, by making a world-

class education the birthright of every citizen. It's up to all of us to must 

make sure that education truly does become ~ in the words of John 

Dewey, America's "great equalizer." 

Over the years, I've heard many variations on the goals we have 

set for ourselves at the brink of this new century. But I like the simple 

mantra at public school #1 here in Manhattan. It states: "All children 

can leam... No exceptions... No excuses." 



Today, I'd like to talk about what we must do together to fulfill the 

great promise of the next generation. 

It's easy to see how far we've come when we look back at where 

we were. I first became acutely aware of how many of our children were 

falling through the cracks when I worked with Marion Wright Edeleman 

at the Children's Defense jimd in the early 1970s. We wanted to find 

out why millions of school-aged children were not coming to school. 

AnH as_IiU^said-rI knnr.keH nn hnnHrpd^ n f HnorsJihat year —ta1kirigjr>_ 

parents-about why their children weren't in-schafli) That experience 

convinced me — as never before — that our schools had to be as 

committed to fulfilling the dreams of the disadvantaged and disabled as 

we were to serving the best and the brightest. 

I had a chance to further these efforts when my husband, then 

Governor of Arkansas, asked me to chair a committee that would make 

recommendations for improving Arkansas's educational system. I began 

traveling across the state « listening arid j^TknTPj^J^g^^rs grujjt^rents 

about the challenges thcyJkced. I saw first hand the challenges many of 

our schools were facing ~ particulary those in rural areas. 



So we began to talk about the need for greater accountability for 

student achievement. We started to form alliances with businesses to 

improve our public schools, and encouraged parents to become much 

more involved in the education of their children. But most of all — we 

realized that if we didn't upgrade standards that were expected of every 

school — and every teacher — and every child — then we would never 

see the progress we wanted to see. Pushing for higher standards became 

one of my husband's lifelong priorities. 

Our efforts bore fruit at the Education Summit in Charlottesville, 

where national education goals for the first time were endorsed by a 

bipartisan group of governors and President Bush. Then Governor 

Clinton co-chaired that effort. And when he was elected President ~ Bill 

set to work with another former governor, Dick Riley, to support 

national goals ~ and help schools, teachers, and students meet them. 

Among the President's proudest achievements in the first term 

were Goals 2000 and the 1994 reauthorization of Elementary and 

Secondary Education Act (ESE^ 



Goals 2000 — for the first time — required states to set academic 

standards and develop assessments aligned to those standards. ESEA's 

Title I built on this requirement ~ by mandating that states use these 

standards for disadvantaged students ~ thus ending the practice of 

setting lower expectations for low-income students. 

Tak€n4ogethe^^these two reforms have fundamentally changed 

the federal role in elementary and secondary education to support the 

development and implementation of high academic standards for all 

children. In the past ~ our system had too often supported and 

encouraged a two-tiered system that had low expectations for poor 

children - and held them to lower academic standards. Over the past six 

years, we've been working hard to end that unequal and unjust system ~ 

and we've begun to see the fruits of our labor. 

Over the past six years - we've sent the strongest possible 

message that we must not otolyset high standards for our students — but 

that school - and all of us -Vmust be held accountable for enabling 

studentst o reach that raised bar\)f excellence. 



These reforms have sparked a burst of state and local reform 

activity - important innovations that are improving the educational 

progress of our children. Forty-eight states have set new, more 

challenging academic standards, and most states are working to develop 

or adopt new assessments aligned with those standards. 

And as a result of hard work at the federal, state and local level -

and perhaps most of all as a result of our dedicated teachers - schools 

are improving and our students are doing better. A few weeks ago, we 

released new data that tells us that our nation's reading scores are up 

for the first time in all three grades levels ~ 4th, 8th and 12th. 

Our achievement scores are up for math and science. SAT scores 

which in '83 were in a virtual free fall — are once again heading in 

the right direction — with the largest gains in math. For the first time 

in history, SAT and ACT scores have increased each year for the past 

five years. 

What have we learned? That that standards-based education 

reform works. 



A recent study of education reform in North Carolina and Texas -

- the two states with the best track record of improving achievement 

generally and closing achievement gaps between minority and white 

students -- shows us the ingredients of success - particularly for 

disadvantaged students: ffotained, staigwidc approachc^efraising 

academic standards, providing schools with the flexibility theyrteed, 

targeting resources for extra help to low-performing students and 

schools, and holding schools accountable for results. 

Because of our successes - we know that every child can learn 

when given the attention he or she deserves, and that schools in even 

the poorest neighborhoods can become world class schools. But we 

surely have a long way to go - particularly in bridging the racial gap of 

opportunity, jfoday, most 17-year-old African Americans are reading at 

the level of most 13-year-old white students. And while the vast 

majority of white students graduate from high school — only a third of 

Hispanics get their diplomas. 

10 



And as my husband always says - what you earn depends on what 

you leam. With college educated Americans now making 76% more 

than those who simply hold a high school diploma — the terrible costs of 

not getting a quality education is increasing every day ~ in lower quality 

of life, and lowered expectations. 

Our challenge as we head into the 21st century is to push reform 

so it reaches every school and every classroom in the country. 

How do we help fulfill the promise of every student? The 

President has laid out a bold strategy for the future ~ through a major 

revision of the Elementary and Secondary Education Act (ESEA) ~ 

which is designed to take us to the next step of accountability and higher 

standards. It's based on a comprehensive three-part strategy: First, to 

improve teacher quality. Second, to target increased investments to 

disadvantaged children — with particular attention to the early years of 

schooling.^id third, to promote real accountability for results. 

John SanfoixMhelate superintendenjxn Seattle Schools has satd^ 

"The victory is in the classroom." "jMt victory is only assured when a 

talented and dedicated teache îs in each classroom. 
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America's teachers are America's future — and none of the goals 

we have set for ourselves will be accomplished if we don't make 

teaching a first class profession. 

The vast majority of teachers are dedicated professionals who are 

preparing their students well for the challenges ahead. But nothing 

undermines the profession of teaching more ~ or hurts our children's 

chances more -•• than a poorly prepared teacher who doesn't have the 

knowledge or tools they need to succeed. Too^HanyUeachersLleach ^J<^7 

subj ects~fbr which they lack adequate^repHration — wiih fut ty-one^^^ 

(̂ uarler of secondary school teacher5Tiotpev^ir4ieMirig-a^ 

-main teaching field.— 

must hold teachers to the same standards we hold for our 

children. Z^2 

** State Licensing must be based on demonstrated performance, 

knowledge of subject matter; and teaching skills ~ the National Board 

for Professional/reaching Standards offers an excellent benchmark 

**''School districts must also end the practice of using emergency 

certification to fill classrooms. 
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How can We expect results^vlleh moreJkmSQ) percenj^Jrti6wly 

hired teacheryare^ente/ing wimout/ml^emificatidJij^tfKi over 

percent havetno licenfeg t̂ all? / 

The President's ESEA proposal will require states and school 

districts to phase out out-of-field assignments and emergency 

certification. It will also ask states to adopt performance examinations 

for all new teachers, requiring them to demonstrate both subject matter 

knowledge and teaching expertise. And we will provide resources to 

help them achieve these goals. 

Some may say we can't meet our needs to hire up to two 

million new teachers over ten years — and still achieve these goals 

for teacher quality. I say we can — if we do more to improve the 

teach^ profession, and create new strategies to recruit talented 

candidates to the profession. 

We must do more to attra<k tal/nted people to the profession of 

teaching — and do more to enablA^mid-career entrants to get the training 

they need to translate their subjfct\natter and life experiences into a 

teaching career. 
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** The Administration is planning to expand the President's 

Ir iroops to Teachers initiative to reach mid-career professionals from 

other field. " ~ —^ GtJU-

** I'm pleased Teac 

Peace Corps volunteers to 

commit to two yea 

€r's College has a teaching program for 

get a degree and teach in schools — if they 

who agree to teach 

is al'so providing loan forgiveness tô  

-peverty-sdoools. 

md-uniwstties-aTerwoSking together"to ne school disl 

create middle-an^Njiglykfroutpr^^ expose yomW people ter t̂e-

teaching^refesskuiu Sm^h Carolina's teacheKcadet program^gives 

academically talented high school juniors and seniors supervisee 

experiences teaching young children — and the opportunity to study 

education with school and university msulty. 

We need more programs like these to make sure we raise 

standards — and don't exacerbate the looming teacher shortage. 
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Once we've attracted the best individuals into teaching ~ we must 

do more to retain them. It makes no sense to take someone who has 

made the commitment to teach ~ and who has spent years preparing 

themselves with every intention of making teaching their life's work ~ 

and then just drop them into a classroom to sink or swim. 

It's no wonder that one out of five new teachers leaves after three 

years. We must stop giving the most difficult teaching assignments to 

the teachers with the least experience. This might make sense if our goal 

was to reward seniority whatever the cost — but not if our goals is to 

give the children who most need the help to receive the best possible 

teachers. School boards, administrators and teacher unions must 

work together to make sure that the best interests of students are the 

top priority. 

These strategies have been proven to give new teachers the extra 

support they need: 
A+W • ^ \ 

**—̂ peer assistance programs, like the one here in New York; 

illow high performing teachers to share their wisdom with new one 
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** Team planning, if built into the school day, would give teachers 

the opporutnity to confer with their colloeagues — like doctors and 

lawyers do. Among teachers whose schools dedicate time for team 

planning, 40% say it improves their teaching "a lot" ~ and another thrpd 

say it "moderately." (too-many teachers-are-isQlated-Trrtheir cfassrocrtgg^ 

All teachers should have the opportunity to receive ongoing 

professional development. But unfortunately ~ the most common forms 

of these activities continue to be those at that are least beneficial — the 

"one shot" workshops that last a day — and have little relevance to 

teachers' work in the classroom. 

A serious program of sustained development — based on research 

that works and is relevant to teacher's classroom needs ~ ought to be in 

place in every school district̂ ^Teache/s need help toi^eepyip to date in 

their subject, to leam proven teachmg methods; to undemand how 

adjust their curriculum in response to state and loc^fstandards; ^nd to 

response to new challenges in the modem classroom. 
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In response to these urgent needs, the President's has proposed 

increasing funding that can be used for professional development « as 

an important part of the ESEA proposal. 

Reducing class size — particularly in the elementary grades — is a 

another major goal of the Clinton Administration. And we are pleased 

that Congress made a down payment toward the goal of 100,000 new 

teachers last year. Over and over, we see how smaller class size is good 

for students. 

\ 

A recent 5-year study of Milwaukee schools confirms that schools 

having a 17-1 student teacher radio outperformed not only students in 

the public schools but those who received vouchers to go outside the 

system. Small class size is also good for teachers — who know the limits 

of one human being teaching to a class of 25, 30 or even 40 young 

children. 

^ T h e Administration supports the National Board for 

Professional Teaching Standards ~ established in 1987 to create a 

national voluntary system to assess and certify teachers who meet higher 

standards. 
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So far ~ not enough states have created incentives for teachers to 

undergo this rigorous assessment ~ and not enough teachers have come 

forward to participate. But we are moving in the right direct — getting 

serious about teacher quality at every level. 

And finally, I strongly believe that experienced, high quality 

teachers are the most important resources this nation has in ensuring that 

we remain the nation of opportunity for all. But too often, we fail these 

teachers just as we fail many idealistic new teachers. Experienced 

teachers ought to be paid what they are worth ~ or we risk losing them 

to other, better paid professionals. This is a particular challenge for 

school districts in low income communities ~ and I challenge state 

leaders to find ways to help those poorer school districts get the 

resources they need to retain their best teachers. As we raise standards, 

we ought to raise salaries as well. 

Just as the shortage of high quality teachers is most acute in 

schools serving predominately low-income and minority children, other 

resources are similarly limited when it comes to the children who are 

most in need. 
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This disparity begins before birth, when a mother's access to 

prenatal care can make the difference between a healthy baby and one 

who will suffer lifelong disabilities. We know that even in the first years 

of life, reading to and talking to a child literally stimulates the brain to 

leam and grow. 

Early childhood development programs are also critical to ensure 

that every child comes to school ready to leam. For over three decades, 

Head Start has provided low-income preschool children with 

comprehensive development services to make sure they don't begin 

school already behind. I've pushed for increased federal support for 

home visiting and for funding for Head Start for many years, and I am 

pleased that under this President, Head Start dollars have more than 

doubled. Man̂ _states hav^-provide<iadditional funding for caT\y___ 

^hildhood^dnc-nti^n, nndjw^rgjyf 11 on th^ way to w^nt PiigfoH^-™*f™^ 

goal: providing every child the opportunity to receive high quality early 

childhood education to help them become "school ready." 

But we need to do more, particularly in the area of quality. We 

know, for example, that in order for children to be on track to read well, 

they should come to school having a strong base of cognitive skills. 
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Children need background knowledge, and a love of books. We're 

not talking about sitting preschool-age children at desks in rows and 

forcing them to memorize the alphabet. Much of what they need to 

know can be learned if they are read to, and talked do. I propose that the 

early childhood and education communities work together to develop 

appropriate education standards for Head Start and other preschool 

programs and to make related training widely available to early 

childhood teachers. 

We^ut^Feat-emphasisjin reading because it is the foundation of 

almost every other subject. Failure to read is the overwhelming reason 

that children are retained, assigned to special education, or given long-

term remedial services. 40 percent of all nine-year-olds score below the 

basic level on the National Assessment of Educational Progress (NAEP) 

reading test. There is also a continuing gap between white students and 

African-American and Hispanic students. 

To close that gap, we need to change the way we teach reading in 

many classrooms. Every elementary school teacher should be schooled 

in the latest research, given the opportunity to work with a reading 

specialist, and have the support of parents and other tutors. 
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The President has laid down a daunting challenge: every child 

reading independently by the end of third grade. It will take the work of 

all of us to meet it. 

Like reading, mathematics is a foundation for many other subjects, 

particularly science and technology. But here too, we find significant 

gaps among whites and African American and Hispanic students. Too 

often, only students thought to be "good at math" or "college material" 

are given the chance to take higher level mathematics classes, and too 

few of those students are African American or Hispanic. 

Many young people will be effectively denied the opportunity to 

go on to college and to enter many careers unless teachers, counselors, 

and school administrators hold higher expectations for all students in the 

area of mathematics achievement, eliminate "general math" in the 

curriculum, and provide the additional supports some students will need 

to succeed in higher level mathematics. 
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If we are committed to level the playing field for our children ~ 

then we must raise our expectations for all students ~ regardless of their 

race or background. I've heard that high expectations recently got a 

boost here in New York — when you did away with the general diploma 

- and committed city schools to give every child the chance to earn the 

more rigorous Regent's diploma. I applaud all of you for demonstrating 

confidence not only in New York's schools ~ but in your students. 

While cities like New York and states across the country are 

working hard to raise expectations and create higher achievement 

standards, the Administration is working to be a strong partner in this 

effort. We've helped states go from pushing for standards to 

implementing them ~ to make them part of every teacher's lesson plan. 

Now, we need to take accountability to the next level. 

The President's agenda on accountability includes a proposal to 

require annual report cards, easily understood by and widely distributed 

to parents and the public, for each school, school district, and the state. 

We must empower parents with more information and more choices. In 

too many communities, it's easier to get information on the quality of 

the local restaurant than on the quality of local schools. 
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We owe it to our parents and our children — every school district 

should issue report cards on every school. 

The President's ESEA proposal will require states to identify the 

schools with the lowest achievement levels and least improvement and 

take corrective action to turn them around. If these actions do not raise 

student achievement within two years, the proposal would require states 

to take additional corrective actions,]such as permitting students to 

attend other public schools; reconstituting the school ~ by fairly 

evaluating the staff and making staff changes as appropriate; or closing 

the school and reopening it as a charter school or with an entirely new 

staff. 

Nineteen states currently take similar actions to help improve 

low-performing schools, and experience demonstrates that when these 

interventions are carefully implemented and accompanied by the 

resources to support change, schools improve and student achievement 

increases. The President's FY 2000 budget contains $200 million to 

help states begin taking these steps immediately. 
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I've visited schools across the country that prove what can be 

accomplished when dedicated teachers, parents, and communities join 

forces, and turn failing schools into models of success. Chicago's Du 

Sable high school — where for years only about half the students used to 

show up on any given day, and achievement scores were some of the 

lowest in the nation. But the principal of that school laid down a new 

law of discipline, wired the school for the Internet, and created a "culture 

of reading." Teachers volunteered in after school and summer schools; 

and everyone learned a new vocabulary word a day. Even the security 

guards would quiz the kids. As a result — Du Sable high school is 

turning around. 

No child should graduate from high school with a diploma he or 

she can't read. We do our children no favors when we allow them to 

pass from grade to grade without mastering the material. 

Many people worry that the policy of ending social promotion will 

hurt children of color unfairly, arguing that children who are retained in 

grade are more likely to drop out of school and face other challenges. 

But these critics miss the point. 
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The goal of ending social promotion is to hold schools 

accountable for giving children the extra help they will need to succeed. 

This extra help is reflected in the administration's class size 

reduction initiative, the Reading Excellence Act, and the 21 st Century 

Learning Centers after school initiative, which the President has 

proposed to dramatically expand. Instead of using this new policy as an 

excuse to toss aside children having difficulty learning, schools will be 

expected to take aggressive action to help all students make promotion 

standards on time, even if this means providing afterschool and summer 

school programs. 

^W/can't afford to allow 10 or 15 percent of young adults graduate 

from jWgh school without being able to balance a checkbook or write a 

letter. These are the students who are hurt by the current practice, and 

the^ai^-thc^neswith the most to gain from the proposed policy. 

Giving parents more choices in selecting their public schools also 

strengthens accountability. Charter schools and magnet schools are 

some of the ways we can foster innovation in the system, and challenge 

children in different ways. 
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By giving these schools greater flexibility and freedom, they can 

experiment with new approaches ~ and still be held accountable for 

making sure their students are making the grade. 

When the President first came into office — there was just one 

independent public charter school in America. Now there are now 1100. 

And the President is proposing funding that assure that early in the next 

century — there will be 3,000. [San Fernando Valley charter schoof 

We canileam from examples like East Harlem — the first public 

school choice system in the country. That district, that faces so many 

challenges, adopted public school choice over 20 years ago. As a result, 

both reading and math scores have gone up in all schools ~ and the 

district is still performing better than the schools in New York City with 

similar concentrations of poverty. 

At a time when we are clearly moving forward — with greater 

accountability; higher standards; and greater public schools choice — we 

can't allow ourselves to be pulled off track by false debateŝ --

particularly hy_those who/elaim^hat vouchers are the real solutions to 

improving public education, and fixing failing schools. 
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At a time when we should be devoting more resources, attention 

and intelligence to improving our public schools ~ some want to drain 

off valuable resources for a few — making it even more difficult for 

public schools to improve. Vouchers divide communities at a time when 

one of our greatest challenges as a nation is to pull communities together 

across racial and economic lines. 

4 
Wffvealso learned thaFth^voucher systemJimplyrluesTiot 

deliverrPve reatfTecent stimielTthatslTUW lhal wheiryou loolraTthe 

voidcheE-systcms thatrĥ ve feeen implemented Vthere's no evidence that 

students do significantly better'. It just hasn't worked. We need to fix 

our public schools — not abandon them. 

Schools by themselves can't ensure that every child is given a 

world-class education. We can't ask them to be held accountable for the 

progress we want if we don't hold ourselves accountable as well. We 

need a true partnership. 

We need parents who believe in the importance of education, and 

support their schools and teachers ~ and most importantly, their 

children. 
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We need communities to work in partnership with their schools, 

and be engaged in helping children thrive. 

And we need businesses who understand they have a major stake 

in producing a well educated, highly skilled workforce. They can also 

be powerful allies in the demand for high standards and student 

achievement. 

When this nation was first founded, it was a radical idea that 

education could every become a public matter. That mothers and fathers 

should care about children in households beyond their own. Yet some of 

America's visionary leaders argued that public education was inherent 

in our commitment to democracy and justice. That an informed citizenry 

was required to survive and prosper, and that every American had a 

stake in the learning of every child. 

Surely, they were right. Let us never take for granted that lesson of 

history, that America's miracle of public education is not only vital to 

our future prosperity ~ but a cornerstone of our democracy. 
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The interdependent world of tomorrow requires constantly 

expanding knowledge at its base ~ not just its elite. Failure to spread 

that knowledge not only perpetuates injustice ~ injures our common 

potential for growth. America's greatest markets for future opportunity 

lie right here at home ~ in our cities; in our rural communities; in our 

aging suburbs. Their hope — and our hope — begins with a constantly 

revitalizing system of public education in America. 

Make no mistake: The maintenance and reform of public 

education is more urgent than ever for America. It will require 

imagination and daring; commitment and experimentation; and yes, 

money. But standing here today ~ at this remarkable institution of 

teaching and learning — I am convinced that the best days of America — 

and America's public schools ~ are before us. We can do no less for our 

children, and we can do no less for the future of our great country. 
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Thank you, Jill, for that kind introduction, for your passionate 

commitment to creating a more just world for our children; and for 

your friendship. I also want to thank both you and Ken for sponsoring 

this innovative new lecture series. It is a great honor and a pleasure to ^-A^Uu ; 

be here at this revered educational institution, which for so long has set du:f'1<*' i 

the nation's standard for excellence in teaching. We are indebted to 

President Levine for his inspired leadership of Columbia Teacher's 

College; and for his single minded determination to turn every one of his 

students into dedicated teachers who will make a real difference in the 

lives of their students. I also want to recognize the creative vision of 

Peter Cookson — whose Center for Educational Outreach and Innovation 

brings the best minds to bear on the challenges of teaching today. 

A little over a hundred years ago, when a group of far-sighted 

college presidents, bishops and and philanthropists came together to 

found Teachers College ~ the world was in upheavak̂ Our country was 

in the throws of transforming itself fmm^H-ag¥i€&l&ffa£to an industrial 

nation, and cities were filled with new arrivals from fe©^©i»rt¥5*ei4#-aftd 

irasii^aats-fr^around the world. 



It was time » your founders had decided — to start educating a new 

breed of teachers to meet the educational needs of this unprecedented 

new influx of people, cultures, and experiences. 

Today, that same pioncoring opirit an(k£ommitment to meet the 

needs of a changing world lives on in all that you do here at Columbia's 

Teacher's College; every time you give teachers the skills to spark the 

imagination of a child; every time you instill the spirit of social justice 

as part of your educational framework; and everytime you pioneer new 

strategies to better reach the students of today. At a time when so many 

higher education institutions have closed their schools of education — or 

down graded their importance — Columbia's Teacher's College has 

maintained the highest standards of excellence. ^ 

You've also used your resources and talents to be instruments of 

change and progress in the New York city schools » initiating writing 

projects; helping to establish professional development schools; and 

mentoring first year teachers, so they stay on in the toughest schools. 

Your work to get the arts back into the city's public schools has helped 

transform lives in hundreds of schools. 



And today, thanks to a collaboration between Teacher's College 

and the city schools - 9th and 10th graders at the Heritage School are 

now benefitting from a dynamic new curriculum infused with the arts 

and culture. I ̂ ileLtj^^wlg^jp-fl^^ 

We've all here today because as all Americans, we still believe that 

nothing offers our children or ourselves the chance for a better future 

than a good education. In this era of almost limitless possibilities — our 

public school system holds out the promise that here, in the most diverse 

and multi-cultural nation in the world — everyone has a chance to live up 

to their God-given potential. 

I've spoken with people in strife-torn countries like Northern 

Ireland, who believe that a unified education system like ours is 

absolutely critical to building a tolerant, and peaceful and just society. 

And that is our mission. Every day, as children leam the skills of the 

future, and the values we hold in common, our democracy is 

strengthened. 



Yet those values are threatened when many of our children are 

unable to reap the benefits of the opportunities around them. When too 

many of America's children attend schools that are understaffed; 

overcrowded; and falling down. When too many dreams go unfulfilled 

~ not because a child lacks ability — but because no one expects him or 

her to accomplish something, or succeed. 

Today, more than four decades after the Supreme court ended 

segregation in America's schools, the color of your skin can still 

determine the quality of your education. 

It is perhaps our greatest challenge in the 21st century to find ways 

of unleashing the vast potential of all our people, by making a world-

class education the birthright of every citizen. It's up to all of us to must 

make sure that education truly does become — in the words of John 

Dewey, America's "great equalizer." 

Over the years, I've heard many variations on the goals we have 

set for ourselves at the brink of this new century. But I like the simple 

mantra at public school #1 here in Manhattan. It states: "All children 

can leam... No exceptions... No excuses." 



Today, I'd like to talk about what we must do together to fulfill the 

great promise of the next generation. 

It's easy to see how far we've come when we look back at where 

we were. I first became acutely aware of how many of our children were 

falling through the cracks when I worked with Marion Wright Edeleman— 

at the Children's Defense |trnd in the early 1970s. We-wantec 

oiif why millions of school-aged children were not coming to school. 

r That experience 

convinced me — as never before — that our schools had to be as 

committed to fulfilling the dreams of the disadvantaged and disabled as 

we were to serving the best and the brightest. 

I had a chance to further these efforts when my husband, then 

Governor of Arkansas, asked me to chair a committee that would make 

recommendations for improving Arkansas's educational system. I began 

traveling across the state «Jijaenm|^id4alki^^ "mK̂ paieirtS'' 

nbfmt̂ tttfM&nll̂  first hand the challenges many of 
t 

our schools were facing ~ particulary those in rural areas. 



So we began to talk about the need for greater accountability for 

student achievement. We started to form alliances with businesses to 

improve our public schools, and encouraged parents to become much 

more involved in the education of their children. But most of all » we 

realized that if we didn't upgrade standards that were expected of every 

sfchool — and every teacher — and every child — then we would never 

see the progress we wanted to see. Pushing for higher standards became 

one of my husband's lifelong priorities. 

J 1 

Our efforts bore fruit at thê Education Summitin Charlottooville, 

where national education goals for the first time were endorsed by a 

bipartisan group of governors and President Bu^^lien Governor 

<^Cli^^ And when he was elected PreiTdenT-- Bill 

set to work with another former governor, Dick Riley, to support 

national goals — and help schools, teachers, and students meet them. 

-Sr 

Among the President's proudest achievements in the first term 

were Goals 2000 and the 1994 reauthorization of Elementary and 

Secondary Education Act (ESE^ 



Goals 2000 ~ for the first time — required states to set academic 

standards and develop assessments aligned to those standards. ESEA's 

Title I built on this requirement — by mandating that states use these 

standards for disadvantaged students — thus ending the practice of 

setting lower expectations for low-income students. 

Taken lugclhuv hese two reforms have fundamentally changed 

the federal role in elementary and secondary education to support the 

development and implementation of high academic standards for all 

children. In the past — our system had too often supported and 

encouraged a two-tiered system that had low expectations for poor 

children ~ and held them to lower academic standards. Over the past six 

years, we've been working hard to end that unequal and unjust system --

and we've begun to see the fruits of our labor. 

/ 

Over the past six ŷ ars ~ we've sent the strongest possible 

message that we must not ohly/set high standards for our students — but 

that school ~ and all of us -ymist be held accountable for enabling 

studentst o reach that raisea barof excellence. 



These reforms have sparked a burst of state and local reform 

activity — important innovations that are improving the educational n , 
flgN sJgfc officialy reporf G&Ls 2coc Kaf U i ^ a Sifln.'-hw -̂

progress of our children/Forty-eight states have setnew, m o ^ ^ ^ ^ J ^ ^ J 
challenging academic standards, and most states are working to develop 

or adopt new assessments aligned with those standards. 

And as a result of hard work at the federal, state and local level ~ 

and perhaps most of all as a result of our dedicated teachers — schools 

are improving and our students are doing better. A few weeks ago, we 

released new data that tells us that our nation's reading scores are up 

for the first time in all three grades levels ~ 4th, 8th and 12th. 

Our achievement scores are up for math and science. SAT scores 

which in '83 were in a virtual free fall — are once again heading in 

the right direction — with the largest gains in math. For the first time 

in history, SAT and ACT scores have increased each year for the past 

five years. . * ' 

What have we learned? That that standards-based education 

reform works. 



A recent study of education reform in North Carolina and Texas -

- the two states with the best track record of improving achievement 

generally and closing achievement gaps between minority and white 

students shows us the ingredients of success - particularly for 

disadvantaged students ̂ ustained ŝtatewide approacbes-ef raising 

academic standards, providing schools with the flexibility t^ggg^, 

targeting resources for extra help to low-performing students and 

schools, and holding schools accountable for results. 

Because of our successes ~ we know that every child can learn 

when given the attention he or she deserves, and that schools in even 

the poorest neighborhoods can become world class schools. But we 

surely have a long way to go ~ particularly in bridging the racial gap of 

opportunity. Today, most 17-year-old African Americans are reading at 

the level of most 13-year-old white students. And while the vast 

majority of white students graduate from high school ~ only a third of 

Hispanics get their diplomas. 
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And as my husband always says — what you earn depends on what 

you leam. With college educated Americans now making 76% more 

than those who simply hold a high school diploma ~ the terrible costs of 

not getting a quality education is increasing every day — in lower quality 

of life, and lowered expectations. 

Our challenge as we head into the 21st century is to push reform 

so it reaches every school and every classroom in the country. 

How do we help fulfill the promise of every student? The 

President has laid out a bold strategy for the future — through a major 

revision of the Elementary and Secondary Education Act (ESEA) — 

which is designed to take us to the next step of accountability and higher 

standards. It's based on a comprehensive three-part strategy: First, to 

improve teacher quality. Second, to target increased investments to 

disadvantaged children — with particular attention to the early years of 

schooling.̂ id third, to promote real accountability for results. 

John Sanford, the late superintendent of Seattle Schools has said: 

The victory is in the classroom." That victory is only assured when a 

talented and dedicated teacher is in each classroom. 
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America's teachers are America's future — and none of the goals 

we have set for ourselves will be accomplished if we don't make 

teachmg a first class profession. 

The vast majority of teachers are dedicated professionals who are 

preparing their students well for the challenges ahead. But nothing 

undermines the profession of teaching more — or hurts our children's 

chances more --»than a poorly prepared teacher who doesn't have the 

knowledge or tools they need to succeed. Too many teachers teach 

subjects for which they lack adequate preparation » with fully one 

quarter of secondary school teachers not even holding a minor in their 

main teaching field. 

-fTTSt^il must hold teachers to the same standards we hold for our 

children. 

*^State Licensing must be based on demonstrated performance, 

knowledge of subject matter; and teaching skills - the National Board 

for Pr̂ ssion^hTeaehmĝ Stgiidâ ôffers an excellent benchmarL^) 

^School districts must also end the practice of using emergency 

certification to fill classrooms. 
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^How can we expect results when more than 30 percent of newly 

hired teachers are entering without full certification — and over 11 

percent have no license at all?^ 

The President's ESEA proposal will require states and school 

districts to phase out out-of-field assignments and emergency 

certification. It will also ask states to adopt performance examinations 

for all new teachers, requiring them to demonstrate both subject matter 

knowledge and teaching expertise. And we will provide resources to 

help them achieve these goals. 

Some may say we can't meet our needs to hire up to two 

million new teachers over ten years — and still achieve these goals 

for teacher quality. I say we can - if we do more to improve the 

teachjê  profession, and create new strategies to recruit talented 

candidates to the profession. 

We must do more to attract talented people to the profession of 

teaching ~ and do more to enabl̂ mid-career entrants to get the training 

they need to translate their subĵ ct\natter and life experiences into a 

teaching career. 
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**̂ Jhe Administration is planning to expand the President's p^^ .^ . j f 0 

Troops to Teachers initiative to reach mid-career professionals from ^ ^ ' - ^ ^ ^ ^ 

other field. 

^A/^^ST* I'm^ieased Teacher's College has a teaching program for 

Peace Corps volunteers to get a degree and teach in schools —if they 

cenffiiitixriwo yeai's. 

** The Administration is also providing loan forgiveness to 

students who agree to teach in high-poverty schools. 

0 

** Some school districts and/universities are working together to 

create middle and high school programs,that expose young people to the 

teaching profession. South Carolina's teacher cadet programs gives 

academically talented high sphoc 1 juniors and seniors supervised 

experiences teaching ypung children — and the opportunity to study 

education with ŝcjadol and unive sity faculty. 

We need more programs like these to make sure we raise 

standards — and don't exacerbate the looming teacher shortage. 
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Once we've attracted the best individuals into teaching ~ we must 

do more to retain them. It makes no sense to take someone who has 

made the commitment to teach — and who has spent years preparing 

themselves with every intention of making teaching their life's work -

and then just drop them into a classroom to sink or swim. 

It's no wonder that one out of five new teachers leaves after three 

». years. We must stop giving the most difficult teaching assignments to 

the teachers with the least experience. This might make sense if our goal 

was to reward seniority whatever the cost ~ but not if our goals is to 

give the children who most need the help to receive the best possible 

teachers. School boards, administrators and teacher unions must 

work together to make sure that the best interests of students are the 

top priority. 

15 

9* 



All teachers should have the opportunity to receive ongoing 

professional development. But unfortunately ~ the most common forms 

of these activities continue to be those at that are least beneficial - the 

"one shot" workshops that last a day- and have little relevance to 

teachers' work in the classroom. 

A serious program of sustained development — based on research 

that works and is relevant to teacher's classroom needs - ought to be in 

place in every school district. Teachers need help to keep up to date in 

their subject, to leam proven teaching methods; to understand how to 

adjust their curriculum in response to state and local standards; and to 

response to new challenges in the modem classroom. 

** (peer assistance programs, like the one here in New York, that 

allow high performing teachers to share their wisdom with new ones; ^viJ 

** Team planningvif buih-intcr tlic school-dayr-would give tcdclicfg' 

tfTe oppô ufnity to confer with their colloeagues -- like doctors and 

lawyers do.ymnong teachers whose schools dedicate time-for team 

planning, 40% say it improves thek-teaching""a lot" -̂and another third \ 
\ 

say it "moderately^'' Too manyjeacfiers are isplated in their classrooms. J 

Let's change that. 
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In response to these urgent needs, the President's has proposed 

increasing funding that can be used fur professional development —as-

^ ^p^rtant part IV FS^A p^r0^71^ 

• Oth*' adnin* '*^'"* io.'^ilfi^r i n c U c U : 

Reducing class size » particularly in the elementary grades — is a 

| another major goal of the Clinton Administration. And we are pleased 

that Congress made a down payment toward the goal of 100,000 new 

teachers last year. Over and over, we see how smaller class size is good 

forstudents.^ 

A recent 5-year study of Milwaukee schools confirms that schools 

having a 17-1 student teacher radio outperformed not only students in 

the public schools but those who received vouchers to go outside the 

system. Small class size is also good for teachers — who know the limits 

of one human being teaching to a class of 25, 30 or even 40 young 

children. 

¥*ThG Administration/supports the National Board for 

Professional Teaching Standards — established in 1987 to create a 

national voluntary system to assess and certify teachers who meet higher 

standards. 
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So far — not enough states have created incentives for teachers to 

undergo this rigorous assessment — and not enough teachers have come 

forward to participate. But we are moving in the right direct ~ getting 

serious about teacher quality at every level. 

And finally, I strongly believe that experienced, high quality 

teachers are the most important resources this nation has in ensuring that 

we remain the nation of opportunity for all. But too often, we fail these 

teachers just as we fail many idealistic new teachers. Experienced 

teachers ought to be paid what they are worth — or we risk losing them 

to other, better paid profession«iR This is a particular challenge for 

school districts in low income communities — and I challenge state 

leaders to find ways to help those poorer school districts get the 

resources they need to retain their best teachers. As we raise standards, 

we ought to raise salaries as well. 

Just as the shortage of high quality teachers is most acute in 

schools serving predominately low-income and minority children, other 

resources are similarly limited when it comes to the children who are 

most in need. 
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This disparity begins before birth, when a mother's access to 

prenatal care can make the difference between a healthy baby and one 

who will suffer lifelong disabilities. We know that even in the first years 

of life, reading to and talking to a child literally stimulates the brain to 

leam and grow. 

Early childhood development programs are also critical to ensure 

that every child comes to school ready to leam /̂̂ or over three decades, 

Head Start has provided low-income preschool children with 

comprehensive development services to make sure they don't begin 

school already behindJ I've pushed for increased federal support for 

home visiting and for funding for Head Start for many years, and I am 

pleased that under this President, Head Start dollars have more than 

doubled. Ivlany states âve providedjadditional funding for early 

childhood education, and (̂ e are well on the way-to what nugtoe-be our 

goal: providing every child the opportunity to receive high quality early 

childhood education4o help them become "school ready." 

But we need to do more, particularly in the area of quality. We 

know, for example, that in order for children to be on track to read well, 

they should come to school having a strong base of cognitive skills. 

19 
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Children need background knowledge, and a love of books. We're 

not talking about sitting preschool-age children at desks in rows and 

forcing them to memorize the alphabet. Much of what they need to 

know can be learned if they are read to, and talked do. I propose that the 

early childhood and education communities work together toldevelop^ '̂"^51-*^ 

appropriate education standards for Head Start and other preschool 

programs and to make related training widely available to early 

childhood teachers. 

pn* greiit iMnphflrin onfff nrlin£ beeaose îs the foundation of 

almost every other subject. Failure to read is the overwhelming reason 

that children are retained, assigned to special education, or given long-

term remedial services. 40 percent of all nine-year-olds score below the 

basic level on the National Assessment of Educational Progress (NAEP) 

reading test. There is also a continuing gap between white students and 

African-American and Hispanic students. 

To close that gap, we need to change the way we teach reading in 

many classrooms. Every elementary school teacher should be schooled 

in the latest research, given the opportunity to work with a reading 

specialist, and have the support of parents and other tutors. 
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The President has laid down a daunting challenge: every child 

reading independently by the end of third grade. It will take the work of 

all of us to meet it. 

Like reading, mathematics is a foundation for many other subjects, 

particularly ocicnco and tochnolog^ But here too, we find significant ^ 

gaps among whitoo ancLAfrkau Amerkan and Hispaaaie-studeiilST Too 

often, only students thought to be "good at math" or "college material" 

are given the chance to take higher level mathematics classes, and too 

few of those students are African American or Hispanic. 

Many young people will be effectively denied the opportunity to 

go on to college and to enter many careers unless teachers, counselors, 

and school administrators hold higher expectations for all students in the 

area of mathematics achievement, eliminate "general math" in the 

curriculum, and provide the additional supports some students will need 

to succeed in higher level mathematics. 
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If we are committed to level the playing field for our children » 

then we must raise our expectations for all students — regardless of their 

race or background. I've heard that high expectations recently got a 

boost here in New York ~ when you did away with the general diploma 

— and committed city schools to give every child the chance to earn the 

more rigorous Regent's diploma. I applaud all of you for demonstrating 

confidence not only in New York's schools — but in your students. 

While cities like New York and states across the country are 

working hard to raise expectations and create higher achievement 

standards, the Administration is working to be a strong partner in this 

effort. We've helped states go from pushing for standards to 

implementing them — to make them part of every teacher's lesson plan. 

Now, we need to take accountability to the next level. 

The President's agenda on accountability includes a proposal to 

require annual report cards, easily understood by and widely distributed 

to parents and the public, for each school, school district, and the state. 

We must empower parents with more information and more choices. In 

too many communities, it's easier to get information on the quality of 

the local restaurant than on the quality of local schools. 
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We owe it to our parents and our children ~ every school district 

should issue report cards on every school. 

The President's ESEA proposal will require states to identify the 

schools with the lowest achievement levels and least improvement and 

take corrective action to turn them around. If these actions do not raise 

student achievement within two years, the proposal would require states 

to take aaoitional correetî â&tions, such as permitting students to 

attend other public schools; reconstituting the school • by fairly -

wnluating tho otaff and mal̂ ĝ stalî baî eŝ ŝ ppgopriatê or closing 

the school and reopening it as a charter school or with an entirely new 

staff. 

Nineteen states currently take similar actions to help improve 

low-performing schools, and experience demonstrates that when these 

interventions are carefully implemented and accompanied by the 

resources to supportchange, schools improve and student achievement 

increases. The President's FY 2000 budget contains $200 million to 

help states begin taking these steps immediately. 
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I've visited schools across the country that prove what can be 

accomplished when dedicated teachers, parents, and communities join 

forces, and turn failing schools into models of success. Chicago's Du 

Sable high school — where for years only about half the students used to 

show up on any given day, and achievement scores were some of the 

lowest in the nation. But the principal of that school laid down a new 

law of discipline, wired the school for the Internet, and created a "culture 

of reading." Teachers volunteered in after school and summer schools; 

and everyone learned a new vocabulary word a day. Even the security 

guards would quiz the kids. As a result — Du Sable high school is 

turning around. 

No child should graduate from high school with a diploma he or 

she can't read. We do our children no favors when we allow them to 

pass from grade to grade without mastering the material. 

Many people worry that the(policy of ending social promotion will 

hurt children of color unfairly, arguing that children who are retained in 

grade are more likely to drop out ofschool and face other challenges. 

But these critics miss the point. 
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The goal of ending social promotion is to hold schools 

accountable for giving children the extra help they will need to succeed. 

This extra help is reflected in the administration's class size 

reduction initiative, the Reading Excellence Act, and the 21st Century 

Learning Centers after school initiative, which the President has 

proposed to dramatically expand. Instead of using this new policy as an 

excuse to toss aside children having difficulty learning, schools will be 

expected to take aggressive action to help all students make promotion 

standards on time, even if this means providing afterschool and summer 

school programs. 

We can't afford to allow 10 or 15 percent of young adults graduate 

from high school without being able to balance a checkbook or write a 

letter. These are the students who are hurt by the current practice, and 

they are the ones with the most to gain from the proposed policy. 

Giving parents more choices in selecting their public schools also 

strengthens accountability. Charter schools and magnet schools are 

some of the ways we can foster innovation in the system, and challenge 

children in different ways. 
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By giving these schools greater flexibility and freedom, they can 

experiment with new approaches — and still be held accountable for 

making sure their students are making the grade. 

When the President first came into office — there was just one 

independent public charter school in America. Now there are now 1100. 

And the President is proposing funding that assure that early in the next 

century ~ there will be 3,000. [Saa-rcmaiido Valley eliaitef-sohool̂  

We can/learn from examples like East Harlem — the first public . 

school choice system in the country. That districtf-S*a!t-foettS su niaiiy 

chaUeageŝ adopted public school choice over 20 years ago. As a result, 

both reading and math scores have gone up in all schools — and the 

district is still performing better than the schools in New York City with 

similar concentrations of poverty. 

At a time when we are clearly moving forward — with greater 

accountability; higher standards; and greater public schools choice — we 

can't allow ourselves to be pulled off track by false debates -

particularly by those who claim that vouchers are the real solutions to 

improving public education, and fixing failing schools. 
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At a time when we should be devoting more resources, attention 

and intelligence to improving our public schools - some want to drain 

off valuable resources for a few — making it even more difficult for 

public schools to improve. Vouchers divide communities at a time when 

one of our greatest challenges as a nation is to pull communities together 

across racial and economic lines. 

We've alco loomed that tho vouchor cyotoi^sifflpiyife^tTOf""' 

^dgliver, I've rend, rcccnfrstutiies^telrshow^ 

vonr.hgr syst̂ mt. thnt-hm^ beffn rmfteflreflfrM here'smo/evidence that 

students do significantly better/T+jncf v>cignit..w<=»»u»̂  We need to fix 

our public schools — not abandon them. 

Schools by themselves can't ensure that every child is given a 

world-class education. We can't ask them to be held accountable for the 

progress we want if we don't hold ourselves accountable as well. We 

need a true partnership. 

We need parents who believe in the importance of education, and 

support their schools and teachers — and most importantly, their 

children. 

27 



We need communities to work in partnership with their schools, 

and be engaged in helping children thrive. 

And we need businesses who understand they have a major stake 

in producing a well educated, highly skilled workforce. They can also 

be powerful allies in the demand for high standards and student 

achievement. 

When this nation was first founded, it was a radical idea that 

education could every become a public matter. That mothoro and fathors-' 

should rare about childreiUiiJao&sehQldŝ ey^4^^ Yet some of 

America's visionary leaders argued that public education was inherent 

in our commitment to democracy and justice. That an infoiiucd citi/cmy—* 

was required to crctmve°and-pTmperrand^ 

gtakgjaJ^karning nfreveî kchild? 

Surely, they were right. Let us never take for granted that lesson of 

history, that America's miracle of public education is not only vital to 

our future prosperity ~ but a cornerstone of our democracy. 
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The interdependent world of tomorrow requires constantly 

expanding knowledge at its base — not just its elite. Failure to spread 

that knowledge not only perpetuates injustice — bat injures our common 

potential for growth. America's greatest markets for future opportunity 

lie right here at home — in our cities; in our rural communities; in our 

aging suburbs. Their hope ~ and our hope ~ begins with a constantly 

revitalizing system of public education in America. 

• Make no mistake/ The maintenance and reform of public 

education is more urgent than ever for America. It will require 

imagination and daring; commitment and experimentation; and yes, 

money. But standing here today ~ at this remarkable institution of 

teaching and learning ~ I am convinced that the best days of America — 

and America's public schools — are before us. We can do no less for our 

children, and we can do no less for the future of our great country. 
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