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. Closing the Achievement Gap 
Providing Free, High Quality Test Preparation Courses to High Need Students 

. Summary 

As part of his effort to open the doors of college to all Americans, President Chnton's 
FY2001 budget invests $10 million to help low-income high school students achieve on 
college entrance exams. The College Test Preparation for Low-Income Students 
initiative will provide access to high quality test preparation for the Scholastic 
Achievement Test (SAT) and the American College Test (ACT). College entrance 
exams are an important component of college admission and participation in higher 
education is widely acknowledged as a key to economic success. UnfOltunately, low­
income students tend to score lower on the exams and lack access to the same high 
quality test preparation as their wealthier classmates. Under this program, funds will be 
made available on a competitive basis to high-poverty high schools and school districts 
that partner with organizations that have proven track records in SAT/ACT preparation. 
Students who demonstrate a commitment and level of achievement necessary for college 
entrance and are from families with incomes no greater than 200% of poverty would be 
eligible for the program. The program would serve approximately 25,000 students across 
the country. 

Background 

Research from the College Board finds a difference of over 2.00 points between students 
with family incomes over $70,000 and those with incornes of $1 0,000 or below. In ] 999; 
-African-American, Hispanic, and Native American students made up only about one in 
twenty of the students who had very high scores on the SAT,.which are scores typical of 
students admitted to highly selective colleges and universities. 

Low-income students often attend schools that lack the kind of challenging coursework 
that students need and deserve and which help can prepare students for success on college 
entrance exams. In addition, by performing poorly on these exanls-or failing to take 
them altogether-students miss out on scholarship and other financial aid opportunities. 

In recognition that the SAT and ..ACT is an important component to college access for 
low-income students, a number of programs have emerged across the country to address 
the need for low or no cost, high quality test preparation. 

The NAACP has highlighted this issue as an emerging problem and called for increasing 
access to test preparation services for disadvantaged students, as well as offering one-day 
college clinics that provide test preparation and other college readiness serVices. Last 
year, at the urging of California State Senator Hayden, California introduced the College 
Preparation Partnership Program to offer free or low-cost college test preparation courses. 
California school districts that receive grants to run programs are able to use the money 
either to contract with an outside college prep service, or to use the money to train the 
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teaching staff to teach college exam prep instruction. In FY1999, 483 sites in 111 school 
districts provided test preparation serVices. 

Other programs representative of local efforts to address this is~ue include: 

• 	 The DC public schools Saturday STARS Program. A collaboration between 

Princeton Review, afor-profittest-preparation company, and the DC public school 

system, the STARS program provides SAT preparation, academic enrichment, 

remediation and credit toward graduation. 


.• 	 The Kaplan Good Sports Scholars Program. The program targets lower-:-income high 
school athletes 'and uses sports as a motivational tool to graduate from high school 
and enter college. The Good Sports program offers SAT preparation, college 
·guidance and motivati()nal workshops. 

The President Proposal: College Test Preparation for Low-Income Students 

The College Test Preparation for Low-Income Students initiative will provide access to 
high quality test preparation for the SAT and the ACT. The President has requested $10 
million for this program in the Department ofEducation's Fund for Improvement in 
Education, which supports a wide variety of activities aimed at stimulating reform and 
improving teaching and learning. 

This initiative would offer competitive grants to high poverty high schools or school 
!. 	 .. . 

districts that partner with test preparation companies or non-profits with proven track 
records, including an established curriculum, to offer comprehensive and sustained test 
preparation services for low-income students. 

Scope ofprogram. The program would require high poverty high schools and school 
districts to partner Programs would have to offer a minimum of 25 hours of instruction 
over no less than 4 weeks to ensure rigor and quality and discourage one-time preparation 
activities, which research shows are ineffective. . 

. Use ofFunds. Funds could be used to support on-site programs, online or computer­
based programs, or test-preparation course materials for low-income students. 

Student Eligibility. Students would be eligible for the program if they had a family 
income no greater than 200 percent ofthe poverty line and had demonstrated a 
commitment and level of achievement necessary for college entrance. 

Competitive Priority. Priority will be given to programs that also offer other relevant 
services such as college counseling, application assisfance, and financial aid counseling . 

. Funding. $10 million to support distnCts and schools around the country. Partnerships 
. would be given $400 per eligible student and would be required t6 provide a 50% match 
with 25% allowed in-kind. The. program would support approximately 25,000 students 
contingent upon the size of per student allocation and the cost of preparation services. 
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The C'onegeBoard 
EducatlbnalEXcei/enceforAI/Students 

Inter~Office Memorandl,Jm 

TO: 	 J.B',.Buxton DATE: Fepruary18,2000 
Kendra Brooks 

FRQM: Tom RUdirK:r~~-} 	 cc: :Alan: Heaps
r' • 

'SUBJECT: 	 lnfonnationon Test Preparation 
in California 

Per our telephone conversat ion: ,on Monday) am providing some additional jnforrnationon te.sf 
preparati.on activities in the state ofCa:Hfomia. 

The.individua1s·best. infomlcd on the test prep efforts lin Californiaar~ the following: 
[OlJIJ 

1) Ron.Fox, Program Manager, CAstate Dept. oCEduc(1tion, Ron recently 
assurned responsibility for the Test Prep prOgram;' .JI,...,/i-ftr Pte... di f- - ...... ~"'r 

2) Bill Vasey, Division Direct0r, Professional DevelopmentandC\miculum Support, CAState 
Dept. 'ofEducation, (916) 657-2532. Before'hcgot his promotion" l3lll was thefol'rher Un.it 
m'anager for the Test Prep activ.ities. 

3) KnsZavoli (408)452'·1400 and. Lorraine both ofwhom are on the 

College Board staff in our Western Regional Office, working on test-pre.p 

in itia'tives , , 


Because the program. is only about one year dId, there is litile. ,eva1ua~ive information on the 
impact ofth~ test prep efforts in the state, Program data are heingcollected and some evaluation 
results should ,be available this. summer. Jeantudwig is the' StaJe Department of Education staff 

. associate doing the evaluation; ,sne'rep~)J1& to Ron Fox, 

IalJl attaching the legislative language from a pr~posed amendment in CCJ.Gfornia to establish a. 
statewide college test~taking program. Thisbillincluci.esideas for a broad and more 
comprehensive test-prep initiative than currently existsluthestate, You,may find ~hisQf 
interest. 

We ,hope "this information is useful, a,nd we will share more when it qecomes avaifable. Please 
do 110t hesitate to call if you have questions or comments. We 100kJQrward to workingw.ith you 
on the federal te.si 'preparation efforts. 

Attachment 
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AMENDMENTS ~o ASSBMBLYBILL 50. 665 
AS AMENDED IN SINlT! AUGOS!' 24, 1999 

, Amendment. 1 
Strike out lines 1 to 3, inclusive; of the title and 

inseJ:t; 

An act to add Article 8.1 (commencing with Section 547!3) ~o Chapter
9 gf ~art 29 of the Eaucatloa Code, relat1no to pupil te.t1ftg. 

Amendment 2 
On page 3, strike out line 1 and insert; 

SBCT~ON 1. Article 8.1 (commencing with Section 54753)
is added to Chapter ,9 of Part 29 of the Education Coder to read: 

Article 8.1. College Admissiona ~eBting 
Opportunity Program 

, 54753. Ca) The l.e;ialature hereby finas aftC! 4801ar•• ,', 
that students from several social groups and di.adv.ntaged econo~c 
backgrounds remain seriously underrepresented in aami••ion. to the 
California St:ate University 'and, the University of ealifornla, ano 
the indapendent colleges and universities of th.e State of 
Califo,rn1a, and that 'efforts to promote the increasea elig1bility of 
these students to these institutions must begin at the earliest 
opportunity for intervention auring the aduoational proc.s.. ~be 
Le~18l.ture alse finds and declares that research conduct.aby the 
California Postsecondary Edu,cation Commission ,. has identified, among
other barriers, that the lack of test-taking opportunities in achool 
districts maintaining high schools with high populatioas of atudentl 
from 'these soelal groups and di••dv.ntagea'economic ba"kgrounds ana 
the failure of these student. to participate in ••aningful numbers 
during test-taking opportunitiee are contributor. to tbe low 
admissions levels. 'l'he Legislat~re further finds and declares that 
the Superintendent of Public Instruction ana the local boards of 
education should, as rec~.nded by the Joint Committee for Review 
of ,the Meater Plan fo~ H1gher Education, take all n.c••••ry steps to 
encourage secondary school stuaents to take the cere curriculum 
required by the aniversity of California and the California State 
University in order that their eligibility for admi.aion to 
four-year, post••condary educational institutions is maintained. 

eb) It is the intent: of the Legislatur. by enact.il1g t.his 

I• 
~ -
;; 
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article to improve college attendance ratea, and to enable these 
aeudanta to tate advantage at the de~elopment and implementation of 
effective innovative testing Metbc4s by teat apanaorl deligned to 
increase the number of students taking theee college admi••ion. 
te.ts. It is not the intent of the LegialatQre that thia program be 
deaigned exclusively tor the purpc•• of preparing atQ4ents to taka a 

particular test. . 


, 54754. ~he Superintendent o! Publio Instruction shall 
establish a statewide colle,. t ••t-taklng program fo~ eli,ibla
regular public high schoola 1ft accordance with the requitamenta of 
this article. The goals of the program shall iftclude all of the 
fcllowinga 

(a) ~e prcmotio~ of te.ting programs in order that the 
numbera of pupils, especially tho~e pupils who ha9. pursued a 
college preparatory COU~I. ot study or who are otherwile re.sonably
prepared for collage-level work, attending the regular publiC high
schools identified purluant ' to Section 54754.3 who take calleg_ 
a~iBsions teata will increase, and in order that pupil. potentially
eligible !or matriculation to four-year postsecondary a~uc.tlon.l 
inatitutiona are not excluded becau.e they fail to take th. t.sts. 

(b) Ole of aqgre;ate data from college admi••iofts teat 
results to determine changes in cour•• content, or cou:le taking 
patterns that may be needed to increase the number of pupils !rom 
underrepresented high schools who gain admittance tc fcur-year
postaeccndary educational institutions so that their aumbera 
approach the average admissiofts rate for all high achool pupils.

ee) Encouragement of schools and achool dl.tric~. to make 
available to the California Postsecondary Education Commission the 
reB.ulta of 8i te spee1fic Bchool testing information in order to 
further the compilation ot test-taking data. 

(d) An increase in information from, and service. 
provided by, testing companies and postsecondary institution. to 
high schools with high percentage. of pupils who do not enter 
four-y.ar postsecondary educational institutiona, and to the pupils
who attend tho.e schools aDO their parentI or guardians.

(a) Stro~g encouragement to each coll.v_ admi••iona ta.t 
company to provide for pupil testing at .ach partic1patin9 high
school during the regular Ichoolday on dates selected by the 
Superintendent of Public Inatruction. 

(f) Use of information gained from the initial college
aamla· • .i.ona test preparation pilet projects t.o a••i.t part1cipatinV 
high schools to engage in those activitie. which are molt eost 
affective in increasing the number of pupils t~om underrepresented
high scnools who take, and damonstrate cam~t.nce on, colle,.
admissions tests. 

(V) An incr•••• in' high school staff CAp.bi~itie. to 
counsel and aS6iat pupils in ,cellege preparator, and colle;e
Sa-issions test preparation activiti.. through .ligible ata!! 
~rtioip~ticn in any applicable ex1.ting statewide staff development 

., 
; 
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programEi. 
. 94754.3. For pu~poaea of this article, the 

Superi~tendent of Public Ins itruct10n shall ,each ye.r ~ do all of the 
follow1ftg: : . 

(a) Make a projection regarding the number of achool. 

that can be !unded based on ~he amount of funding appropriated for 

the purposes of thi. arti~le~ 


(b) Notlfy Bchaol: cUat.ricts oe the bigh sc11001s witbin 

their jurisd,ictions that would be deemed lew-performing subject to 

the provisions set farth in Section 52052. . 

fe) Select a Single date, ,ft.r consulting with CQll'a. ­
.i9:ts.iQnS testinG companiaslaDd school .dminlstratarl, for 1nBchool 
a inisttation Qf college admis.iona teats in tbe high schools that 
receive funding 'unoer this article. " 

54754.5. A,sebool diatriat that electato part.i.aipat. in 
i:h. program established b7·t~iB artlc:lesball. apply to the 

superintendent of Public Instruction on bahalf of the high schools 

in the district that have been iaenti!1ed as potentially eligible
for funding pursuant to subdivisions fa) ana (b) of Section 54754.3. 

.. 54754.7. The school dlstrict .ha~l provide 4S8uranee5 to 
the Superintendent of Public Instruction that any high school within 
the district for which funQing is requested ahall comply with all of 
the following conditions: . 

(a) Funas allocated pursuant to this article shall be 
expended at t~e .elected h19h schools only to carry a~tthe purposes
of this article. '. 

(b) Information o~ the structure and content af ••ch 
college aamissions' t ••t, as ~Tovided by ~h. t •• t camp_Dies, shall be 
provided to all p~pila at the, bigh school and test preparation
guidance and in.struction shal:l 'be provide" to each participating
pupil,. . 

(C) opportunity shall be given to each college admissions 
testing company to administer! ita teat at the high achDolduring a 
regular echoolday on the aate~ .elected by the,Superintendent of 
.ub11c Instruction purauant to aubdiy~siDn ca) of Section 54754.3. 

(d) Per pupil costs of onsite testing sball not exceed 
the per pupil costa cammonly paid by pupils for COllege admissions 
tests. . 

(e) 'l:he cost,of t.ilting for all pupil. participating in 
the program sballbe pa1d from funds allocated to tn. high Ichool ' 
Ilnd.r this article, or from other available fund••,

et) College admi.sions testinl c:c=paniea ahall 'be 
~equ.sted to provide information packets, in-servioe training for 
ceacners'Aparent info~.t~Qn, and student .tudy packet•• 

(9) A goal of increasing tbe number of underrept•••nted 
~upils at participating high schools wha take the preliminary and' 
lctual college aamission testa so that the number ofpup11a from 
)lrti~ipatln9 hig~ achoo~s who ~.ke the teata equal the ave~.ve for 
III h1gh schoolS sn the state w~thin three y.~rs sh_ll be 
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. established. 
(h) Information needed by the Superintendent of Public 

In~tructioft 1n order to evaluate ~he progreBs'of the p:ogramandto
dei:etm.i:ne ana increase its effectl.V8naaS shallb. provl.dedas
recauested. .' . 

. (i) Information on test reaults shall be r.vi.w.d 
annuall;r ana used, where appz:oop:tiate, to chantae.oaur•• con~ent and 
cours. taking patterns so tbilt.the number of students qualified ~ar 
aamissipn to four-yaar postsecondary educational inatitutloft8 shall 
be inez-aaBed. 

(j) Substantial in-kind services and available achool 
district funds shall ba prov~ded to supplement funding allocation. 
made by' the Superi~t.nd.nt of Public Instruction to .chao1 di.tricts 
and pattic1pat:.ing high scheo1s under thie articl••. 

54755. It is the intent of the Legislature that the ' 
governing board of .acnaehao14istrlct ope:atlng a colle,e . 
admissions teat prog~am pursuant te thia article ahall establish and 
ma1ntain test preparation activities for the benefit of pupils ana 
par@nta or guar4ian8. A plan fer test preparaticn activit!•• ahall 
be 'adopted at a public meeting of the governing board and shall 
incl~,de, but need not be lim,\tec1 to, all of the following:: 

, (a) Activities ana materials for pupils 4••iinac1 to 
enable them. to comprehend the ,requirements of college admiSSions 
tests, including a review of nonsscure test content, a review of .1 

teat-taking strategies, tbe computation of raw scor•• , the 
int~rpretatlon af test scores, and Ipecial prepArations, as 
appropr iate • . 

(h) Activitiaa ana mater!.l. designed tD encourage 8th,
10t.h, ana "th grade pup11s to part,s,cipate in college preparatory 
programs, to take preliminary college admissions teats during
regular school hQU~8 at theechoolsite, and to aa8i8t them to 
evaluate their performances, improve. their teat taking strategy,
identify. areas where academic improvement may be needed prior to 
takin; the college ac1lrlisaiona test and enroll in enriched, honora, 
the International Baccalaureate Pt~9ram and advanceS placement 
cou.rses that art! beneficial to their academic progress.

(c) Activities andmaterlal. for teacherS and cauD••lora 

deSigned to facilitate their 'assistance of pupil. to learn from the 

testing experience, including .n evaluation of the teat component 
~ontents, the review of test .tr:ategiee, study 4esians.for 
developing appropriate.test preparation aeti9itl•• , and 9ui4elines 
for the .i.nterpretat10n of group aata ana teat :results • 


. (~) Activities ana material. for parents deslgned to 

assist ana encQuragetheir involvement with the test-taking ana 
=ollege "ecisionmakingexper1ence of their children, including clear. 
lnd easily unders~ood descrip~lons of the role, u••• , the' , 
Lnterpretaticn af colleGe admiSSions to.ta, and information on tbe 
ietalls and requirements of the examination process and college and 
In1versity admissions application prQceQgl'•• ~, . 
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. 54755~5, Each college admissions testing company that 

servea pupils attending a high tchool participat1ng in the program

established by this article shall 40 all of the fOllowing I, " 


: (a) AClml,niater the coll.;_ admisaion. te.tateacft biC)h

schaol participating in the program during school houts on dat•• 
selected by the Superintenaent of·Public tn8tructioft,pu~.uant to 
subdivision (e) of Section 54754.3. . , 

~he college admissions test aball be administered by the 
eollege adMissions taating campany using the same standard. and l 

procedures as are currently used for national teat a~te 
admin1atration. of the test. 

(b) Provide tl!stin; inforlDiition to pal'tielpating high 
schools. pupils, 'iU'ld par;anta or guardians in amount. and qual! ty
equal to that provided to otber schools, pupils, and parents or 
guardians. ' . 

ee) Establish te.ting faeeto be charged for pupils at. 
participating high scheol. that are no higher than fees char led 
other pupils. . . 

54756. The Superintendent of Public Instruction sball 
submi;a report to the Le;1slature on January 1 of each year
regarding the.implementation. anc! affectiven••• of the college
admissions test program establiahed by this article. . Therepcrt
shall include data on all of the fe110wing:

(a) Anyinc~.a••d pupilpart1cipation 1n college ­
admissiona test taking in sctioole that raceive fundingunaer this 
~rticle. 	 . . 

, (b) Any 1:rnprogementa 'in pupil performance on each of the 
co~only acceptedcolleg. admission. testa, inclUding performance on 
8ubtests. . ' 

'. (c) Any increase ,in the nUmbel'8 of pt&pila erom schools· 
participating in the program ,that enroll,in fou~-year postsecondary
educational, institutions. " 

. (d) The levels of support provided by teat sponsors to 
high schools participating in the program. . 

54756 .. 5~. The Superint'endent of Public Instruction shall 
eaoh year allocate the fuftds'appropriatedtor ~he 8upport of tbis 
article until t·he appropl'iation 1s depleted, to school districts 
that al'eparticipat1ng in thacollege admissiona t ••~;ing appozotuDity 
program. 

54756.7. (a) It ~s the intant: of th~ Legislature that 
the e011ege preparation and college admissions test preparation 
program established by this article be funded in the annual Budget 
~ct, beginning with the Budget Act for the 2001-02 fiscal ,ear, from 
tlew or redirected funaa that ilre appropriated for that purpose •. 

(0) The Legislature finds and declare. that' funcUng .' 
Ipprt?priatec! for tbis program dOQa net constitute "mana,. to be 
lpp~:&..d by the state .eor the slIpport. of schcol districts and 
::ommun1ty callege ~istrlct.tI for pu.rposes Qf Section Sof Article 
NI of th~ california Constitution. ' 
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Substantive 

5475&.9. This' article sball become operative en July 1, 
2001 .. 

Amenament 3 
On page 3, strike, out lines 2 to 27, lncluslve, ana 

strike out pages 4 to " inclusive 
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•• 1.1 1 II~Stqn,~ Self-starters study for SAT online 

By Brian Boney 1Special Contributor to The Dallas Morning News 

As education has moved online, so have Scholastic Aptitude Test 
preparation programs. 

I Companies that for years relied on scheduled classes and workbook "I 1 1 f!Yourviews=.... / I I I exercises have added online courses to' enhance their overall 
approach. Still others have created courses solely for Web-based 
instruction, a medium that brings with it benefits and drawbacks. 

Trent Anderson, vice president and publisher for Kaplan Inc., said the 
value of online SAT preparation depends a lot on the student doing 
the preparing . 

...~ ,I • 1 
:JI~yert;i~ing "If you're good at self-scheduling, then an online program will work 

for you," he said. "It's more flexible than a scheduled class. It works 
best for those who are self-motivated to get things done." 

Students who can't get regular school work done without supervision 
may need more structure than a Web course can provide. "A 
scheduled <;:lass with a teacher forces those students to get their work 
done," he said. "It's very important to be consistent with our course. 
You can't study it all at the last minute." 

He also said courses on the Web help those students who don't have 
access to a class. "Not everybody can get to a center, so the Web 
provides the course to a greater number of people," he said. "But it's 
best if you can use the Web to supplement the class." 

Jeff Rubenstein, a spokesman for The Princeton Review, said that 
although Web-based preparation has its' advantages, there's no 
substitute for a traditional practice exam. 

"Realize thereal test is a paper-and-pencil test. That's why you need 
to take practice with pencil on paper," he said. "You need to be able 

''', to look at all the answers and all the questions. That way you can 
;r~~~(':~:',:r:ii}lfI8~jfi:::::.,:j;·!:i~ ;;,' compare them and see where you're lacking." 

r.11 FREE t~~ Richard Rome, who has privately tutored students in the Houston area ;' 2 WEEKS 1j~ on the SAT for 15 years, is in the process of creating a Web-based 

lof2 2/2312000 5: 11 PM 
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on the SAT for 15 years, is in the process of creating a Web-based 
program. He said that, just like in a preparation class, an online 
program must have a means of diagnosing where a student's problem 
areas are. 

"It's very easy to find out what questions you missed, but it's much 
harder to tell why you missed them unless you rework all the 
problems," he said. "You should be able to know whether you're 
better at vocabulary, word association or context, not just whether 
you're good on the verbal part. That's something you can always get 
from a good teacher, but online it's much harder." 

[ Education Extra I DISD in depth I Metropolitan: D-FW I Dallasnews.com ] 

©1999 The Dallas Morning News 
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z~:Sto~tftS I I Getting a juntp on the SAT 

Students and parents look for ways to improve test 
scores 

02/22/2000 

By Brian Boney 1Special Con.tributor to The Dallas Morning News 

Danny Reisch sees the equation clearly: To have the widest choice of 
colleges, he needs the highest score he can get onlhe SAT. 

So Danny, now ajunior at Cistercian 
Preparatory School in Irving, has been taking 
classes to prepare forthe SAT, the measuring stick colleges use most 
when choosing freshmen. 

"I'm willing to put the time in now to improve the choices of where I 
can go," he said of the courses he's been taking through The Princeton 
Review, one of several national companies that prepare students for 
the SAT. "I'm taking classes now so I can save.lots of time, money 
and stress later." 

Like many students his age, Danny is preparing to take the SAT in 
May. He decided to enroll in an SAT class because he saw what a 
similar course did for his older brother, Jon, who eventually enrolled 
at Texas A&M University. 

"My brother took courses, and he said they helped him improve his 
score by 200 points," Danny s·aid. "I've learned tips on how to 
concentrate, how to strategize .... I want to go in with a clear idea of 
what's on the test so I can perform at my peak." 

The SAT is so important to colleges that many companies have found 
a lucrative specialty in teaching the ins and outs ofthe tests. Students 
and their parents are often willing to pay $1,000 or more for programs 
that say they'll improve test scores. Prep courses vary from a . 
traditional class setting to workbooks to sites on the Intemet. 

The prep-course teachers, many of whom scored high on the test 
themselves, say there are no tricks to mastering the SAT. But they say 
that by knowing the test's design, the areas of knowledge it actually 
examines and how to focus, students can improve scores by as much 
as 300 points. 

. 10f3 2/23120005:10 PM 
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as 300 points. 

However, a spokesman for the nonprofit company that administers the 

SAT said students should beware of courses that promise high scores. 

Kevin Gonzalez of the Educational Testing Service said that coaching 

is no substitute for knowledge ofthe subject areas. 


"You have to know the material," he said. "The 'test also is constantly 
evolving..We're always preparing for the future." 

Mr. Gonzalez ,said the SAT includes questions that don't count toward 
the final score. Answers to the questions enable ETS to study how 
different groups of students perform. 

ETS also tries to weed out questions that it believes too many students 

answer correctly. And so, Mr. Gonzalez said, any preparatory classes 

or exercises need to tell students what their strengths and weaknesses 
.. 
are. 

"We suggest you take the PSAT. It's a good diagnostic tool and a 
fairly good predictor of how well you'll do on the main test," he said. 
"The PSAT shows where you're good and where you're not." . . 

. (' 

The first thing that teachers such as Brenda Kirby tell their students is 

to relax. Too many students rush through the tests, a sure way to drop 

scores. 


Ms. Kirby teaches an SAT course at Mountain View College, under 

the sponsorship of the University of Texas at Arlington. Her students 

vary widely in age and purpose, she said. ' 


Some want good test scores to help them qualify for scholarships, and 
others are trying to get into selective private schools. 

"I've got some high school seniors. I've got some seventh- and 

eighth-graders. Sometimes parents take the class so they can help their 

kids," said Ms. Kirby, math department chairwoman at Skyline High 

School. 


Jennifer Lynn, executive director ofthe North Texas region for The 
Princeton Review, suggests that students take practice exams. 

"Don't practice on the reaLthing,'~ she recommended. "Get an 
understanding ofhow long the test is,"and learn to use the time to 
best advantage. 

Charles Thornburgh, president of Test Takers, a California-based 
company, said most students who have problems with the test don't 
understand how to take it. 

The SAT attempts to test logic and reason, not just lessons learned .. 
, That's why '!it's important to learn the language oftlW SAT," he said. 

Test teachers caution that students can overstudy, especially on the 

math exam. For example, student~ take advanced math courses, such 

as calculus, during their sophomore and junior years, thinking the 

tougher courses will prepare them for the SAT. But on a test that 
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focuses mainly on geometry and basic algebra, which many students 
mayhave taken years before, advanced classes are useless. 

Richard Rome, a private SAT tutor from Houston, said test classes 

can serve as refreshers. 


"Most students have wonderful recall, but so many have geometry 

early in high school," he said. "By the time they take the test, they've 

forgotten much of their earlier math skills. Instead of remembering all 

these theorems, they need to be able to solve problems." 


Mr. Rome said students also can become too reliant on technology. 


He said students often use calculators to do simple problems on the 

SAT - but then mess up by forgetting basic steps such as converting 

miles into feet. 


"It's the simple things you need to practice, not all the high-level 

math," he said.-"That's not on the test." 


The verbal portion of the SAT also has its own pitfalls. Ms. Lynn said 

that too often, students spend too much time on literature and 

grammar when vocabulary is the key. 


"You need to improve your reading efficiency," she said. "You should 

jot down vocabulary words you can't pick up and define right away. 

You should find something you enjoy reading, like The New Yorker 

or a Tom Clancy novel, and read 20 minutes a day." 


But no matter what math or verbal practice students choose, Ms. 

Kirby says the main goal of test preparation is to get over one's fear of 

the SAT. 


"The main thing to remember is that the test really isn't that hard," she 

said. "The misconception is that you need all these advanced math and 

English skills. But the test really just requires analytical skills. It's just 

a matter of getting the students to think through the problems." 


Brian Boney is an Arlington-based free-lance writer and a frequent 

contributor to Education Extra. 


[ Education Extra I DISD in depth I Metropolitan: D-FW I Dallasnews.com ] 
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NOT FOR ATTRIBUTION OR DISSEMINATION 
02118/00 

College Test Preparation for Low-Income Students Congressional Justification 

Ensuring equal access to higher education is essential in today's economy, when 

advanced education is so often the key to economic success. For many low-income 

students, however, admissions tests remain a stumbling block. Low-income students tend 

to score lower on admissions tests like the SAT and ACT, and they do not have the same 

access to quality test preparation programs as their wealthier classmates. The College 

Test Preparation for Low-Income Students initiative will provide funding to pay the costs 

of rigorous preparation programs, including on-site programs, online programs, PC-based 

systems, and course materials for low-income students. Competitive grants would be 

given to local educational agencies or schools, which would be expected to establish 

partnerships with test preparation companies or community-based organizations with 

proven track records, including an established curriculum, for preparation services. 

Students would be eligible for the program if they had a family income no greater than 

200 percent of the poverty line and had demonstrated a commitment and level of 

achievement necessary for college entrance. For example, applicants could require 

students to have satis~ed minimum college er;ttrance requirements. A competitive priority 

would be given to applicants that couple test preparation with other relevant services such 

as college counseling, application assistance, and financial aid counseling. The request 

for FY 2001 is $10 million. 
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MEMORANDUM 
a 

DATE: 

TO: 

2/8/00 

KENDRA BROOKS 
WHITE l-IOUS,E DOMESTIC POLICY 

FROM: JEFFREY JOHNSON 
NAACP, NATION4L YOUTH COUNCIL COORDINATOR 

RE: NAACP NATIONAL BOARD OF DIRECTORS MEETING 

The Board's Education Committee Meeting is scheduled to take p1ace 9-11am on Friday 
February 18, 2000 at the Marriott Metto Center. The meeting will be held in Solon D and T 
have included a schedule for, the entire Board weekend, which includes the address for the 
hotel 

It would be extxemely helpful for the Education Committee to hear from you how this 
proposed program was PUt together, the connection with the PIesident's State of the Union, 
the ultimate goal of the program. and the ways in which the Associa.rioncan sUpport the 
effort. I'm sure that there are some additional pieCes of infomlation that you may like to 
share. I know Wt thp committee will have questions around the cw:rent 1anguage of the CJ, 
so please ease their minds upfront about the CUIl'ent language. Let me know ifT can provide 
you with any additional irifomlarion that would be helpful for you presentation. FYI: I have 
not. as you have requested shared the CJ with anyone thus far. but would like the committee 
to have the opportunity to Ieview the docwncnt prior to the Board Meeting. Please advise. 

Thanks again for your assistance with this· issue. I look forwud to our continued 
cooperation on this and other related ioitiativ~. 

2/8/00 1 
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.NAACP ANNUAL MEETING/BOARDITRUSTEES 
COMMITTEE 

MEETINGS 


, February 17 ..19,2000' 

( 

MARRIOTT METRO CENTER 
775 12th Street,' N.W. 

Washington, D.C. 20005 
(202) 737-2200 

SCHEDULE OF ACTIVITIES' 

Thursday, February 17,2000 

9:00 a.m.- 6:00 p.m. Chairman's Office 
Tokyo Room. 

President/CEO's Office 
New York Room 

General Office 
London Room 

Press Office 
Washington Room 

. 3:00 p.m. - 6:00 p.m. 	 Election Supervisory Committee 
Montreal Room 

4:00 p.m. -	 6:00 p.m. Image Awards Committee 
Paris Room 
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Friday, February 18,2000 

7:30 a.m. - 9:00 a.m. 

8:00 a.m. -:- 5:00 p.m. 

8:00 a.m. -10:00 a.m. ' 

9:00 a.m. - 11 :00 a.m. 

9:00 a.m. - 11 :00 a.m. 

9:00 a.m. -11:00 a.m. 

9:00 a.m. -11:00 a.m. 

10:00 a.m. - noon 

10:00 a.m. - noon 

Budget/Reimbursement & 
Compensation Committee 
Salon A 

Election Supervisory Committee 
Montreal Room 

Political Action/Legislative 
Salon B 

Health Committee 
Sa"on C 

Personnel Committee 
Potomac Room 

'ACT-SO Committee 
Vintage Room 

EDUCATION COMMITTEE 
Salon D 

Legal Committee 
Salon B 

. Convention Planing Committee 
. Paris Room' 

2 
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FRIDAY, FEBRUARY 18,2000 

\ 

10:30 a.m. ­ 12:30 p.m. Crisis Board Meeting 
Salon A 

12:30 p.m. - 2:00 p.m. Boardrrrustees Luncheon 
Salons C - D 

2:00 p.m. - 2:30 p.m. Special Board Meeting for 
Election of SCF Trustees 
Paris Room' 

, 

2:30 p.m. - 4:30 p.m. Labor Com'mittee 
Salon D 

2:30 p.m. - 5:00 p.m. National Youth Work Committee , 
Salon A 

,2:30 p.m. - 5:30 p.m. Committee on BranchesNouth 
Work 
Salon B 

2:30 p.m. - 4:00 p.m. Spingarn Committee 
, , 

Vintage Room 

2:30 p.m. - 4:00 p.m. Religious Affairs 
, Potomac Room 

, 3:30 p.m. - 5:30 p.m. Special Contribution Fund 
Trustees Meeting 
Paris Room 

3 
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FRIDAVI FEBRUARY 18, 2000 


. 4:30 p.m. ~ 6:00 p.m. 	 Criminal Justice Committee 
Vintage Room 

6:30 p.m. - 8:00 p.m. Boardrrrustees Dinner 
Paris Room 

8:15 p.m. - 10:00 p.m. 	 Presentation of James Weldon 
. Johnson's "GOD'S TROMBONES" 

Grand Ballroom 

"The Essence of Joy Choir and LAF Traveling 
Repertory will present GOD'S TROMBONES." 
The presentation will feature spiritual songs and 
Lyric sermons collected by Harlem Renaissance 
Scholar and NAACP stalwart - James Weldon 
Johnson. 

SATURDAY, February 19, 2000 

7:30 a.m. -	 9:00 a.m. . National Housing Corporation 
Board Room . 

9:00 a.m. - noon NAACP Annual Meeting 
Grand Ballroom 

1:00 p.m.. Press Conference 

Paris Room 


4 
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SATURDAY, FEBRUARY 20,2000 


1 :00 p.m. - 2:30 p.m. BoardfTrustees Luncheon 
Salons C/O 

1:30 p.m. - 3:30 p.m. Women in the NAACP 
Montreal Room . 

3:00 p.m. - 7:00 p.m. Board of Directors Meeting 
Salons AlB 

February 2, 2000 

5 
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News ofAT&T's 
Community and 
BusillfilS$ 
Connections 

~~·AT&T: 

': .•........•..••...•......•.•••...••....~~..............•.•..••.....••....................· '· · ·· · ·• 
.~ AT&T Bridges The Gap Through Innovative Programs 

Salle.......... 
Hal............ 

i National Urban ·League Helps 
~ CLOSE the DIGITAL DIVIDE 

~OIIS ....... · · .........Claadlllll :TarIJ......... : A RECENT REPORT BY THE 
...........a : COMMERcE DEPAIrr'IHIIT, "F~G 
..............,.... : THROUGH THE Men DEFINING THE MIrs__...... :c............ : DlGrrAL DIVIDE," said rhat while 37.7· 

: percent of whileS have access to the 
: Internet at home or work. only 19.9 per­.. 

: cent of African Americans.and 16.6 per­
: cent of Hispanics have such access.. 
: With a grant from the AT&T '. 
• Foundation, lite National UJban League 

is worldng to bridge that gap bY making 
: inner city residents more technically 
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AT&T Bridges The Gap••• The Digital Campus Program is the latest 

(conJinUltdjrDM pql! 1) evolution in our commitment to leave no 


community behind in the 21st century." 

Here's how the program. worb. The 


savvy. ATKr provided 1M Natianal grant will finaD.c:e three. digital campus 

Urban League with a $210,000 grant for cenlerS~ At these facilities, an avemge of 

its D:igital Campus program that will 600 workers will receive toclmical train­

strengthen !he mm::ketable IeCbDology ing each year. The trainees. in tum. wiD 

skills of irs eonstilUeDts. Sites of the ioi­ gain enuy-level jobs in the information 

tiaJ programs are: AdaDta.. Houston and technology and communications sectors. 

Washington, D.C. Acc:ording to dIe The program also calls for panici­

NUL's Director ofTecbnoJogy. Progmns pants to get Net savvy: the grant will 

and. Policy. B. Keith Fulton: "The mabIe adults and youth to receive 

National UJban League bas been deliver­ instmction at Intemet-enbanced tecb­

ing technology-based programs (0 nology labs and use Web--based ' 

low-income communities since: 1968. tnrlniog software. P 

..............•.••....•..•.••.•••.•.•..........••.•.....••.••.••..••...•...•••..•...............•.••.....•...•.....•.......•...........
. 	 . 

THE NAACP Races Toward The F U T U RE 
-.FOR THE PAST M'MInT YEARs. THE 


NAACP HAS IBEI!II 1M TIlE roM- · 

FRONT OF ADYAIICIIIG TIlE LIBI!R11E8 • 


OF AFRICAN AIIaUCAM&. This nored · 
· 
ci~ri~"~oo~~~~~a · · part in the struggle for inclusion of · 

African Americans in Ibc American 

dream by knockios down the legal bani­
etS in all areas of ci~ rights. sucb as 

housing. employmc:nc and education. 

_OfAs the NAACP celet:IraIEs its historic 

90th year. it is fitting !hat they, too, arc 
advancing into the 21st century with 
plans (0 establish seVen tecbDology ceo· 
ters across me counb'y.t. says Karen 
Wilson. Chief Development Officer at 
the NAACP Corporate Headquaners in 
Baltimore. MD. The aim of the NAACP 
in developing the cenren is to provide 
access to computer tEchnology and train­ in Janaary, 2000. They will host a Mini 
ing in local commWJities and to build Camp at the National Office January 3· 
capacity and skills leveis in the areas of 14 for aU partic:ipaling vendors. The 
fcchnology advancement. The launcbing Mini Camp will address: SAT 
of this initiative will benefit not only the Preparation clasS/t.eSting (16 hoUrs of 
NAACP volunteerS and members. but computerized training). Microsoft Office 
the families and children in the commu­ softwarcoverview (widI adult interac­
nities of the pilot sites as well. tion), I..eaming Center intrOductions . 
. AT&T, sharing in IhcSegoals. is the (both rexf/computerized programs ­

lead sponsor of the NAACP/AT&T secondaIy/middle school age children). 
Tet:;hooJogy Centers and is fully funding and NAACP Family Night (iu.rfing the 
the $350.000 needed to establish the Internet program). P 
seven centers of dIe pilOt project. AT&T, 
through its Learning Network program. 
is also supplying resources and assis­
1311Ce in developing the customized 
curriculum being desiPed specifacaJly 
for the NAACP/ATilT Technology 

\ 	

Centers. AT&T AUJANCE volunte.erl. 
along 'l)fith other AT8t.T employees. wiD 



410 358 1607 TO 12024585581 


SAT AND COLLEGE ADMISSIONS 

WHEREAS~ the Scholastic Assessment Test (SAT) and the American 
College Test (ACT) tests are utilized as"a predictor ofsuccess in Colleges and 
Universities; and 

WHEREAS. major emphasis is placed on the SAT and ACT scores by 
Colleges and U~ in 

" 

order to detenniDe admission; and· 
. 

. WHEREAS, the SAT is an often unreliable indicator ofCollege 
Graduation rates and assessment ofcourse placement; and . 

. " 

WHE~ African-.Ameriean, other minorities, and women generally 
score lower on the SAT test; and 

WHEREAS, the findings ofseveral research studies demoDStrate that SAT 
preparation courses can significantly increase test scores; . 

NOW THERFORE BE IT RESOLVEO, that the NAACP work. through its . 
Education DepartI11Cl1t. Youth Councils andCoDege Chapters to insist that . 
College and University Admissions Oflices de-emph.asizethe SAT as the primary 
:tiIctor in the Admissions process. 

BE IT FURTIlER RE$OL VEnt that the NAACP call upon the Testing 
Industry to develop an Admissions TeSt 'Witb direct correlation to high school 
curriculum. 

BE IT ALSO RESOLVEDt that the Testing Industry initiate a national 
study on tbe correlation between SAT scores,"college :matriculation., and college 
graduation; by convening a group ofnational""ed~ion and civil rights 
organizations to initiate dUdogue around the re~hs ofthe study. 

BE IT FINALLY RESOLVED. that in the interim ofstructural changes, 
the NAACP partner with a SAT coaching and training inftastrucrure to proVide 
free and reduced cost SAT preparation fOr students ofcolor. similar to those 
programs currently subsidized by the·state ofCa1ifo~ 1l) increase test scores 
and college admission for as long as this poor indicator ofsu.c:cess is administered. 



As part ofhis effort to open the doors of college to all Americans, the President's FY20Q1 budget calls on 
Congress to invest $10 million to help low-income high school students gain admission to college. The 
College Tests Preparation for Low-Income Students initiative will provideaccess to high quality test 
preparation for the Scholastic Achievement Test (SAT) and the American College test (ACT). College 
entrance exams are an important component of college admission and participation in higher education is 
widely acknowledged as a key to economic success. Unfortunately, the SAT and ACT often hinder access 
to participation in selective institutions for low-income students, who tend to score lower on the exams 
and who lack access to the same high quality test preparation as their wealthier classmates. Under this 
program, funds will be, made available on a competitive basis to high schools and districts that partner 

'with organizations that have proven track records in SAT/ACT preparation. Students eligible for the 
program have family incomes no greater than 200% of poverty and have demonstrated a commitment and 
level of achievement necessary for college entrance. 

PROVIDING GREATER ACCESS TO COLLEGE FOR LOW-INCOME mGH SCHOOL 
STUDENTS. Research from the College Board finds a difference of over 200 points between students 
with family incomes over $70,000 and those with incomes of$1 0,000 or below. In 1999, African­
American,' Hispanic, and Native American students made up only about one in twenty of the students who 
had very high scores on the SAT, which are scores typical of students admitted to highly selective 
colleges and universities. Low-income students often attend schools that lack the kind of challenging 
coursewo~k that students need and deserve and which help can prepare students for success on college 
entTance exams. In addition, high quality test preparation courses, which many students are using to boost 

. SAT/ACT scores, are often beyond the reach of disadvantaged students. 

INVESTING IN WHAT WORKS TO SECURE mGH QUALITY TEST PREP FOR ALL. Last 
'year California introduced the College Preparation Partnership Program that offers very low cost or free 
college test preparation courses. HOW MANY STUDENTS/SCHOOL ARE INVOLVED THIS YEAR? 
President Clinton is proposing a $10 million initiative that would offer competitive grants to high schools 
based on the California model. The, Administration's proposal would require high poverty high schools to 
partner with test preparation companies or non-profits with proven track records, including an established 
curriculum, for preparation services. Funds could be used to support on-site programs, online or 
computer-based programs, or course materials for low-income students. Students would be eligible for the 
program if they had a family income no greater than 200 percent of the poverty line and had demonstrated 
a~ commitment and level of achievement ne'Cessary for college entrance. Priority will be given to 
programs that also offer other relevant services such as college counseling, application assistance, and 
financial aid counseling. This initiative would provide access to the same education opportunities for 
underrepresented minorities that are equivalent in scope and quality available to many youngsters from 
the nation's most academically successful groups. 



Here for Bruce 

President excited a!wut thi~.program/~_ 1'1' J-- J . ' 

T""c"w. Y'''' Hdt'i.( Julf7" ~ co "'\ ""J' f "'\.. 

State ofthe Union: let's give them the same ~igh quality test preparation for free as 
wealthy counterparts. 

, . 
Tell you about how we got where we are, why we're doing this, etc. 


J;low we want to structure the program 


Take questions ' 


Why we did this, 

,Another component of opening the doors to college 

Recognition that SAT is used as a predictor of success by colleges, 

, Recognition of the gaps in attainment on the test by, income 

Interest in providing same high quality test prep for poor kids as wealthy counterparts 

What we want to see happen. 

See test taking on SAT go up 

Higher admission rates 

Better preparation for college 

Not interested in taking focus away from high quality coursework; rigorous classes, excellent 
teachers 

How it might work 

\ 

, Partnerships between schools and/or districts and test prep companies or nonprofits with a 
proven track record and sustained, high quality program. 

Comprehensive programs ' 

.JVlrtIIM/0;-'''1/ 
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In class, PC based. Web-based 


Evaluation and dissemination 




College Test Preparation for Low-Income Students. Ensuring equal access to higher 
education is essential in today's economy, when advanced education is so often the key 
to economic success. For many low-income students, however, admissions tests remain a 
stumbling block. Low-income students tend to score lower on admissions tests like the 
SAT and ACT, and they do not have the same access to quality test preparation programs 
as their wealthier classmates. The College Test Preparation for Low-Income Students 
iriitiative will provide funding to pay the costs of rigorous preparation programs, 
including on-site programs, online programs, PC-based systems, and course materials for 
low-income students. Competitive grants would be given to local educational agencies or 
schools, which would be expected to establish partnerships with test preparation 
companies or community-based organizations with proven track records, including an 
established curriculum, for preparation services. Students would be eligible for the 
program if they had a family income no greater than 200 percent of the poverty line and 
had demonstrated a commitment and level of achievement necessary for college entrance. 
For example, applicants could require students to have satisfied minimum college 
entrance requirements. A competitive priority would be given to applicants that couple 
test preparation with other relevant services such as college counseling, application 
assistance, and financial aid counseling. The request for FY 2001 is $10 million. 
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SUBJECT : 

tests 

soma: 

Preparatory co~rses· for college admissions 

Author 

D:IGBS'l' : This bill establishes a six-year pilot program, 
to be administered by the State Department of Education, to 
provide matching grants to public high sChools to operate 
or contract for the operation of college admissions' tests 
preparation courses. The bill appropriates $10 million 
from the General Fund to support this pilot program. 

Assembly Amendments made various changes in response to the 
Governor's requests_. They further clarify the program and 
add an appropriation. 

ARALYSIS : Standardized college admission ceats are a 
major factor ih the eligibility and admission of students 
to higher education institutions. The university of 
California (UC) , in addition to a number of other 
provisions, requires freshmen applicants to take the 
Scholastic Aptitude Test I (SAT I) or American College 
Test (ACT) and three required Scholastic Aptitude Te~t II 
Subject Tests ( SAT II) as a condition of eligibility. The 
California State university (CSU) requires freshmen 
applicants with a grade point average of 2;99 or below to 
take the SAT 1 or the ACT; applicants with a GPA of 3.0 or 
better are n,oe required to take these tests. A variety of 
indep~ndent colleges and universities also require these 
tests. 

This bill establishes a six-year pilot program to provide 
matching grants to public high schools to operate or 
contract for the operation of' college admissions test 
preparation courses. Specifically. this bill: 

1.Establishes a matching grant prog:r::am, to be'administered 
by the State Department of Education (SDE) , to allocate 
funds to public high Bchool ai~es to operate preparation 
courses for college admission tests. provides that every 
$2 in state 'funds must be matched with $1 by 
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participating schoolsites, which can come from federal, 
local, private, or other state sources. A schoolsite may 
assess participating students up to five dollars; these 
funds may be used for the matching requirement. 

2.Requires participating schoolsites to be ident.ified 
through a competitive process administered by the SDE. 
Priority must be given to schoolsites with low college 
attendance rates', high nunibers of low-income pupils, and 
demonstrated school-based efforts to improve the 
schoolsite's college preparatory curriculum and college 
attendance rates. Grants may also be awarded to any high 

schoolsite to provide assistance to low income pupila at 
that site with preparation tor college admissions 
examinat.ions; 

3.Requires funds allocated by this program Co be used for 
college admission test preparation courses, or financial 
assistance with .test. fees, for pupils that are expected 
to complete coursewo~k required for admission to the 
University of California (UC) of the California State 
university (CSU) and who have the academic skills to 
complete thecoursework. 

4.Requires participating school districts to provide a 
program for college entrance examination preparation or 
to enter into .contracts for college admissions test 
preparation courses for publiC high school students. 
l?:r:ovision of these preparation courses may inclUde 
contracting with existing commercial preparation course 
'providers, public or private postsecondary institutions 
or directly with school district employees. 

5.Requires the' content ot the college admissions test 
preparation course' provided by this program to be 
determined by the school district of the schoolsite at 
which it occ.urs (the bill does, however, specify minimum 
content requirements). The course must include at least 
20 hours of direct pupil instruction, outside of the 
normal school curriculum, that may include instruction 
provided remotely by technology. 

6.Requires the SDE to conduct, and the State Board of 
Education approve, an evaluation of this program, as 

Page 3 
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specified, and report its tindings to the Legislature by 

January 1. 2004. Th@ program would sunset in six years 
an JanuarY 1, 2005. ReqUires a pre- and post-practice 
examination of participating pupils to assist in 
determining the effectiveness of each test preparation 
cOurse. 

Comments 

Background. The Legislature recently held hearings 
examining the ra,le of the SAT and ACT in shaping college 
admissions and the role of preparatory 'courses in improving 
students' overall test scores. A variety of preparatory 
approaches are available including expensive, private 
commercial mUlti-week courses, school district programs, 
and higher education institution initi,ated programs. ; 
Although aaministrators of the SAT and ACT indicate that 
commercial preparation courses have minimal effects <;m 

scores, test preparers indicate otherwise~ Data from one 
private company - ,The Princeton Review -- indicates that 
the average SAT score increases py approximately 140 points 
(out of a total 1600.) for students taking their courSes. 

This bill is intended' to (1) provide low-income students 
access to the types of progra.ms that will assist them in 
increasing their SA~/ACT scores and, consequently. their 
eligibility for college and for college tinancial aid 
(which often takes these scores into account), and (2) 
evaluate atter five years, the effectiveness of these test 
'prepar~tion courses for this g!OUP of students, 

SAT Scores and Family Income .. Data from The College Board. 
1994 Report indicates the following relationship between 
SAT scores and income: 

1994 SAT 

Score 
Family Income 

(Verb. + Math'" 1600\) 

Over $70,000 1000 

$60,000-$70,000 948 
$5'0,000-$60,000 929 

$40;000-$50,000 911 

$30,000-$40,000 885 

Page 40 
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$20,000-$30,000 
$lO,OOO-$20,OOO 
Under $10,000 

856 

766 

812 

FISCAL 
Local: 

EFPBCT; 
No 

. Appropriation: Yes Fiscal Com.: Yes' 

The bill appropriates $10 million ,to the Superintendent of 
Public Instruction for the grant prog'rarn. 

STJPPOR'l' : (Verified 8/27/98) 

American Federation of State, County and ~unicipal 
Employees, AFL-CIO 
The College Board 
California State university 
UC Student Association 

California Teachers Asso,ciation 
California Postsecondary Education commission 
Los Angeles Unified School District 

ASSRMBLY FLOOR: 
AYES: ,Ackerman, Aguiar, Alby, Alquist, Aroner, Ashburn, 

Baca, Battin, Bordonaro, Bowen, Bowler, Brewer, Brown, 
Bustamante, Campbell, Cardenas, Cardoza, Cedillo, 
Cunneen, Davis, Ducheny, Escutia, Figueroa, Firestone, 
Floyd, Frusetta, Gallegos, GOldsmith, Granlund, Havice, 
Hertzberg, Honda, Kaloogian, Keeley, Knox, Kuehl, 
Kuykendall, Leach, Lempert, Leonard, Margett, Martinez, 
Mazzoni, Migden, Miller, Morrissey, Murray, Napolitano, 
Olberg, Oller, Ortiz, Pacheco, Papan , perata, Poochigian, 
prenter, Richter, Runner, Scott, Shelley, Strom-Martin.. ' 
Sweeney, Thompson, Thomson, Torlakson, Vincent, 
Washington, Wayne. Wildman, Woods, Wright, Villaraigosa 

NOES: Ba~dwin, Baugh, McClintock, Morrow, Pringle 
NOT VOTING: House, Machado, Takasugi 



Abstract 

A College Board-sponsored survey of a nationally rep­
resentative sample of 1995-96 SAT® takers yielded a 
data base for more than 4,000 examinees, about 500 of 
whom had attended formal coaching programs outside 
their schools. Several alternative analytical methods 
were used to estimate the effects of coaching on SAT I: 
Reasoning scores. The various analyses produced some­
what different estimates. All of the estimates, however, . 
suggested that the effects of coaching are far less than is 


. claimed by major commercial test preparation compa­

nies. The revised SAT I does not appear to be any more 

coachable than its predecessor. 

Effects of Coaching on 
SAT® -I: Reasoning Scores 
"New SAT proves more coachable than old," pro­
claimed the January 8. 1995. edition of the Philadelphia 
Inquirer. Undoubtedly, this announcement also ap­
peared in some form in other major newspapers. The . 
assertion is, however, altogether inconsistent with 
changes that have been made to the SAT I: a greater em­
phasis on critical reading. the elimination of antonym 
questions to measure vocabulary, a reduction in the 
number of analogy items, more generous time limits, 
and the use of some math questions that require exam­
inees to construct (rather than choose) answers. For a 
variety of reasons, all of these modifications should, if 
anything, render the revised SAT less coachable1 than its 
predecessor. Nonetheless, two of the major purveyors 
of commercial coaching currently boast (on their Web 
sites) of large average score increases (verbal and math 
combined); 

• 120 points by the Kaplan Educational Centers 
Nov. 26, 1997 
www.kaplan.comlprecoll/courses.html 

• 140 points by the Princeton Review 

Nov. 25, 1997 

www.review.com/college/satisatCourse . .efm 

L "Coaching" can take many forms ranging from short-term 
cramming and practice aimed solely at honing test-taking skills 
to long-term instruction focused on the development of knowl­
edge and abilities (Cole. 1982: Anastasi, 1981; Messick, 1982). 
We have sidestepped the definition of coaching here by simply 
considering it to entail any and all activities conducted in special 
preparation programs offered to students outside their schools. 

The appeal to test takers is reinforced by Princeton Re­
view's guarantee of 100-point increases and by Kaplan's 
claim that 28 percent of its students improve by at least 
170 points upon retesting. Other companies make sim­
ilar claims. 

To date, however, coaching companies have, to our 
knowledge, documented their claims only by surveying· 
previous customers to ascertain score changes after 
coaching. Although sometimes verified by prestigious 
accounting firms, these survey results do not constitute 
scientific studies. At a minimum. it is necessary to com­
pare these score changes with those exhibited by un.: 
coached test takers, who, for a variety of reasons (test 
practice. regreSSion effects, and real growth in the abil­
ities measured by the test, for instance) also show im­
provements upon retesting. As documented elsewhere 
(e.g.. Powers. 1993), studies published in scholarly jour­
nals simply do not support current claims about the ef­
fectiveness of coaching for the SAT: in total. the average 
reported effect for the Princeton Review and for the 
Kaplan Educational Centers, for example, is about 
25- 40 pOints on the verbal and math portions of the 
SAT-less if only the best designed studies are used to 
gauge impact. All of this evidence, however. was col­
lected for the pre-1994 version of the SAT. not the revi­
sion that was introduced in April, 1994. Therefore, as 
pOinted out in a special report on the new SAT (College 
Board, 1994). until there is carefully controlled re­
search, no one will know for certain whether or not the 
new test is more or less coachable than the old one. The 
primary aim of the study reported here was to estimate 
the effects .of commercial coaching on the revised SAT, 
now known as the SAT I: Reasoning Test and hereafter' 
referred to as the SAT I. 

Method 

Sample 
The source of data for the study was a survey of 1995­
96 SAT I test takers, undertaken to update prior esti­
mates of students' involvement in SAT I test-preparation 
activities, including commercial coaching (Powers, 
Preparing for the SA T I: Reasoning Test-An Update). 
The survey involved a stratified random sample of some 
6,700 SAT I registrants-l in every 200 seniors who reg­
istered for the October, November, or December 1995 
SAT I administratiOns, and 1 in every 200 juniors who 
registered for the Mayor June 1996 administrations. An 
analysis of replies' from some 4,200 respondents, about 

www.review.com/college/satisatCourse
www.kaplan.comlprecoll/courses.html
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63 percent of the initial sample, revealed that nearly 12 
percent attended coaching programs offered outside 
their schools. A total of 220 examinees reported that 
they had attended a program given by one of two major 
test-preparation firms, and 287 had attended some other 
formal programs conducted by other companies, other 
organizations, or colleges and universities. 

Data 
Besides information about students' test-preparation ac­
tivities (e.g., which of a variety of activities they had en­
gaged in, and, for coaching programs, the name of the of­
ferer, the duration of the program, and the dates of 
enrollment), we also collected a variety of other informa~ 
tion about survey respondents. This information included: 

• test takers' evaluations of their earlier test scores as 
estimates of their abilities (pretty good, somewhat 
low, or much too low); 

• test-takers' accounts of how nervo,us they were when 
taking the test (extremely, very, somewhat, slightly, 
not at all); , 

• test-takers' estimates of how important it was to at­
tain good scores on' the SAT I (extremely, very, 
somewhat, slightly, not at all); and 

• test-takers' 	 reports of the colleges that they re­
garded as their .. first choices. " 

To make use of the information about test takers' 
first-choice colleges, we obtained information from SAT 
I test files about the SAT I scores Of students applying to 
these schools. Specifically, for each of the approxi­
mately 1,800 different colleges and universities men­
tioned by study participants as their first choices, we re­
trieved the mean SAT I verbal and math scores for 1997 
college-bound seniors who requested ETS to send their 
scares to these institutions. 

Test scare histories for all survey respondents were 
obtained from test score files. Information included the 
dates of, and performance on, the PSAT/NMSQT, the 
SAT, and the new SAT I. Along with test scores we also 
retrieved examinees' responses to the Student Descrip­
tive Questionnaire (SDQ), which all SAT I takers are 
asked to complete when they register to take the test. 
This questionnaire provided a variety of information 
about students' backgrounds and experiences. For our 
purposes, the most important elements were: 

• years of study in each of several major areas (art 
and music, English, foreign languages. mathe­
matiCS, and natural sciences) 

• average grades for courses in each subject area 

• overall cumulative grade average 

• most recent rank in high school 

• educational aspirations 

• best language (English or other) 

• parents' education and income 

• ethnicity 

• sex 

Interest in these particular variables stemmed from 
their potential relationship bath to SAT I scores and to 
participation in coaching programs. Without control­
ling for each' of them (and thus the variables for which 
they may be proxies), it is not possible to obtain cred­
ible estimates of the impact of coaching. Even with such 
control. however, the results of our analyses would not 
be entirely unequivocal. Other (potentiaily numerous) 
important but uncontrolled differences between 
coached and uncoached test takers could make 
coaching appear to be more (or less) helpful than it re­
ally is. Nonetheless, the availability of several variables 
that relate strongly to SAT I scores should serve to re­
duce dramatically any effects of self-selection to 
coaching programs. Scores an the PSATINMSQT and 
on any prior SAT were anticipated to serve this function 
especially well. 

Because much of our data was based on student self­
, reports, we recontacted a sample of 350 respondents 

approximately two weeks after receiving their responses 
to our test preparation survey. For this follow~up, we 
re-asked same of the initial survey questions in order to 
assess, if not the validity of student reports. at least their 
consistency. With respect to participation in coaching 
programs. for example. 96 percent of 139 follow-up re­
spondents 'were consistent in their initial and subse­
quent responses regarding attendance at coaching 
courses. 

Data Analyses 
Initially, we identified a few carefully selected individual 
cases in order to make one critical paint. Although 
sometimes thought to reflect the value of coaching, 
anecdotal accounts are. at best. insufficient and. most 
likely. very misleading estimates of the impact of 
coaching. 

Next, we examined the simple raw gains (and losses) 
made by coached students and, subsequently, compared 
these changes with those exhibited by uncoached test 



takers. Finally, we employed a variety of more sophisti­
cated analytic methods to account for the fact that, as 
will be shown, coached and uncoached students differed 
systematically with respect to a variety of characteristics 
that are related to SAT I scores. These systematic dif­
ferences are themselves of interest because they illumi­
nate the bases on which students decide to enroll in. 
coaching courses. 

With regard to the more elaborate statistical analyses, 
two distinct approaches were followed. The first in­
volved the use of analysis of covariance-related proce­
dures; the second a variety of matching procedures. In 
some cases, both kinds of procedures were combined. 
The second, strategy entailed the use, as comparison 
groups, of subsets of uncoached students, who closely 
matched the backgrounds and other characteristics of 
coached test takers. These comparison groups were es­
tablished with the aid of matching procedures such as 
those discussed by Rosenbaum (1995). Coached and 
(matched) uncoached groups were then compared with 
respect to their SAT I performances, with appropriate 
covariates included in order to maximize precision. 

In ~Ill, six different formal computational models 
were used to derive estimates of the effects of coaching, 
both for all coached students and for those who at­
tended major commercial coaching programs-those 
offered by each of two major test preparation compa­
nies and by all other programs combined. "Raw" 
changes in test scores were also compared for coached 

. and uncoached examinees. (Except for lower precision, 
this analysis should agree, at the means at least, with the 
results of a repeated measures analysis.) We felt that the 
"real" coaching effects should lie within the range of es­
timates computed from the various methods. For all 
analyses we used only control variables that were an­
tecedent-either logically or temporally-to decisions 
to attend coaching programs. Attending coaching pro­
grams did not therefore affect examinees' standing on 
them. Thus, their use as control variables could not in­
crease any existing bias in the estimates of coaching ef­
fects. These variables included such demographic and 
background characteristics as sex,' ethnicity, parental 
education, course-taking histories, high school grades, 
and earlier test scores. ' 

To the extent that not all relevant variables have 
been observed, measured, and included in the various 
analyses, coaching effects will be underestimated, pro­
vided that unobserved variables relate in the' same way, 
say positively,. both to SAT I performance and topar­
ticipation in coaching programs. Effects will be overes­
timated if relevant unmeasured control variables relate 
in opposite ways to SAT performance and to participa­
tion in coaching. 

Analytical Models 

Several different alternative procedures were used to an­
alyze the data. We have not attempted to proVide de­
tailed descriptions of these procedures. Instead, we have 
provided references for the reader who may be inter­
ested in ~ore information about the methods. . 

Modell: Repeated measures. The first model employed 
was a simple repeated measures (RM) design. Only ear­
lier SAT I scores (or PSAT/NMSQT scores) were used 
as the control variable. Thus, this design assumes that 

, all- "selection bias" is completely captured in the ob­
served between-group differences in precoaching test 
score means. The model provides only a baseline co'm­
parison rather than a serious estimate of the effects of 
coaching. For this model, we included only test takers 
who had either previous SAT I scores or PSAT/NMSQT 
scores. (When both scores were available, we used SAT 
I scores.) Selection bias as used here refers to the fact 
that treatment status (I.e., membership in the coached 
or uncoached groups) is related to both measured and 
unmeasured characteristics (ability level and motiva­
tion, for example) that may themselves be related to 
treatment outcom~s (Barnow, Cain, anc;i Goldberger, 
1980; Murnane, Newstead, and Olsen, 1985). Selection 
bias is of concern whenever the aSSignment to treatment 
and control groups is nonrandom (as is the case here) 
and/or is nonrandom conditional on the' observable 
control variables that are used in the computational 
model. 

Model 2: Analysis of covariance. The sec.ond computa­
tional technique reported here, the analysis of covari­
ance (ANCOVA), makes the strong assumption that 
conditioning on covariates (I.e., adjusting for between­
group differences) can render the coached and un­
coached groups eqUivalent, as if there had indeed been 
random aSSignment to groups. The supposition here is 
that all relevant control variables have been included in 
the ANCOV A model and thus the analyses will yield 
unbiased estimates of the effects of coaching. 

The assumption underlying the repeated measures 
model is that between-group differences in pretest 
scores completely capture any between-group differ­
ences .on all other unmeasured vaiiables that are related 
to self-selection. The ANCOV ~ model, on the other 
hand, does not make this assurription. Instead, it bases 
its adjustments on a total of nine covariates-two 
"dummy" variables indicating race/ethnicity (Asian, un­
derrepresented minority, and white), earlier test scores 
in math and verbal, father's education, high school 
GPA, math grades (in the math equation), social science 
grades (in the verbal equation), and a variable reflecting 
the difference between an examinee's SAT I pretest 



score (either verba'! or math) and the mean SAT I score 
of applicants to the examinee's "first choice" college. 

Model 3: Instrumental variable selection. The third 
method used here, the instrumental variable selection 
model (IVSM), was suggested by Barnow, Cain, and 
Goldberger (1980) for use in program evaluation. The 
IVSMattempts to correct for unm~asured selection ef­
fects by using information from two equations-the se­
lection equation and the estimation equation. This 
analysis used the same variables as used for the AN­
CaVA model. Greene's (1992) Limited Dependent Vari­
ables computer program (LlMDEP) provided a way to 
implement the procedure. Although economic statisti­

,cians, particularly Heckman (1979); have devoted 
considerable attention to the development of methods to 
estimate and control for selection bias. there have been 
few applications of these procedures in educational re­
search. Some notable exceptions are discussed by Mur­
nane et aI. (1985). Other economic statisticians. e.g .. 
Greene (1981. 1997), Barnow et aI. (1980). Olsen 
(1980). and Murnane et al. (1985). have contributed fur­
ther tci.the early developmental work of Heckman. The 
variritio'~ of the original Heckman model that was used 
here. the IVSM approach. was suggested by, both 
Barnow et al. (1980) and Murnane et al. (1985) to ob­
tain not only plausible effect estimates in the pres,ence of 
selection bias. but also unbiased estimates of the stan­
dard errors of these effects. Obtaining computationally 
efficient and unbiased estimates of the standard errors of 
treatment effects has proven to be difficult in much of 
the early work using the Heckman models. The latter ac­
complishment t,herefore represents a Significant advance. 

Model 4: Heckman model. The "pure" Heckman 
model. like the two-equation IVSM discussed above. as­
sumes that the treatment model is incompletely specified 
because of two critical unmeasured variables. The first 
can be defined as the pretreatment "true ability" to 
achieve the outcome (Barnow et a1..1980); the second 
'describes who was aSSigned to treatment and control 
groups. If an observed variable. say "t." were the only 
variable used to assign individuals to groups. then an 
unbiased estimate of the treatment effect could be ob­
tained even Without an accurate measure of "true 
ability." With random assignment. there would be no 
need to include a measure of "t" as a covariate in the 
outcome equation. since it would be uncorrelated with 
treatment status. Unfortunately. in naturalistic experi­
,ments stich as this coaching study, precise measures of 
"t" aie not available. Typically. therefore, a composite 
variable "t" is formed to predict who, is treated and who 
is not. This model of the selection process. known as the 
selection equation, is the first of two equations of in­
terest. Unfortunately. except when individuals are as­

signed to treatments either randomly or on the basis of 
some known observed variable, this equation is typi­
cally specified only incompletely. Usually. only proxies 
for "true ability," which we will call "w." are available. 
That is, typically neither ."w" nor "t" i~ completely 
specified, as is the case for the situation we have in this 
coaching study. Thus, there is error in both "w" and 
"t," which in turn is likely to be correlated. It is neces­
sary, therefore, to apply certain restrictions in order to 
purge the treatment effect. "z," in our second equation, 
Le., the structural or outcome equation for the coaching 
effect, from any preexisting group differences in "w." 

The Heckman model assumes that the errors from 
the two equations are normally distributed and derives 
a theoretical function (the so-called mills ratio) 'using, 
from the selection equation, the estimated probability of 
selection (Le., being coached) and the information on 
who is actually coached. The validity of this derivation 
requires strong normality assumptions with respect to 
the two error distributions in the population. Assuming 
that the relatively strong assumption of normality of er­
rors is correct. then the mills ratio can be entered into 
the outcome equation as i:m additional predictor. In 
theory, the use of this variable will purge the treatment 
estimate of the biasing effect of the correlated errors 
from the two equations. Although the parameter esti­
mates in the Heckman model are, believed to be consis­
tent if the assumptions hold. the standard errors are not 
generally correct. The procedure employed here to esti­
mate the Heckman model uses a maximum likelihood 
solution (Greene, 1997):which yields the correct stan­
dard errors. More technical details for the Heckman 
procedure are given in Appendix A. 

Model 5: Propensity. matching. The propensity 
matching model (PMM), suggested by Rosenbaum and 

,Rubin (1983). uses the predicted probability from a 
probit equation to "match" students from the coached 
and uncoached groups on their relative probability of 
being coached. The objective here is to match (a) the 
distributions of the probability of being coached for stu­
dents in the coached group with (b) a similar. distribu­
tion of probabilities from the noncoached group. To the 
extent that this is possible, then the effects of self-selec­
tion bias can be reduced, if not eliminated. To work. 
this method typically requires a large reservoir of un­
treated (here, uncoached) students, from which a sub­
sample can be identified that matches the probability 
distribution of treated (i.e., coached) students. How­
ever. even a large reservoir of uncoached students. 
which would facilitate good matches to coached exam­
inees, does not guarantee that self-selection bias can be 
eliminated completely. as matching can be performed 
only on the basis of those variables'that have been mea­



sured. As with other models, there may be numerous, 
relevant unmeasured variables related to self-selection 
into the coaching group that are not be considered in 
the analysis. This is clearly the case here. because most 
of the available background and ability variables (the 
same as those used for the ANCOVA and IVSM 
analyses) showed relatively modest relationships to de~ 
cisions to attend coaching programs. 

In the application used here. a nearest-neighbor 
matching procedure was implemented, where the 
nearest neighbors from above and below a given . 
coached individual's probability were selected as 
matches for that individual. In a few cases only one 
nearest neighbor was chosen, if one of those was not 
sufficiently close. Before the matching was carried out, 
the average estimated probability of being coached (for 
those individuals who had actually been coached) was 
.21. These average probabilities. are based on estimates . 
from the probit selection equation. The average esti­
mated probability of. being in the coached sample for 
those who were actually in the uncoached sample was 
.10. After matching was carried out, the average esti­
mated probability of an uncoached student being in the 
coached sample was .18, suggesting a considerable re­
duction in potential bias following the matching. Our 
model of the selection process left much to be desired. 
however. Although the prediction of who would be 
coached was statistically significant, it was not, on the 
basis of the available background and ability variables. 
very accurate. Like the IVSM. the propensity model 
matches only on observed variables. but unlike the 
IVSM, it includes no mechanismJor dealing with corre­
lated error that results from a failure to include relevant 
variables in the selection equation and that may bias the 
coaching effects equation. Also. by its nature. the PMM 
significantly reduces sample sizes. 

The third. fourth, and fifth methods used here. the 
IVSM, the Heckman. and the PMM, share one feature: 
They all entail modeling the selection process'to control 
selection bias. Each method also requires the estimation 
of two equations. The first, a probit equation, attempts· 
to predict from background. ability, and other .mea­
sures, a student's membership in the coached versus the 
uncoached groups. Then. each method uses the esti­
mated probability of membership, or a transformation 
of it. in a' secqnd step. The instrumental variable selec~ 
tion model (IVSM) uses this probability estimate as an 
instrumental variable in the second stage of a two-stage 
least squares procedure (Greene . .1981; Barnow et aI., 
.1980). The PMM uses this estimate as a one-dimen­
sional matching variable. The objective in the IVSM ap­
proach is to purge the. explanatory variable of interest 
(Le., the indicator of whether the student was coached 

or not) of possible selection bias due to correlated errors 
between the first (Le., modeling) equation and the 
second (Le., coaching effects) equation. If the residual 
(error) from the modeling equation is positively corre­
lated with both SAT I performance on retesting and 
self-selection into the coaching group, ordinary least­
squares, single-equation approaches to estimating 
coaching effects, e.g .. analysis of covariance, will over­
estimate coaching effects (Greene, 1997). 
Model 6: The Belson modeJ. The sixth method used to 
estimate coaching effects was the so-called .. Belson 

. model." This method, which entails making adjust­
ments on the basis of only the control-group regression 
equations (Belson, 1956). yields an estimate of 
coaching/self-selection when effect sizes are correlated 
with covariates. The approach has been recommended. 
for situations in which the comparison group is much 
larger than the treatment group, as it was in our data set 
(Cochran, 1969). It also avoids some of the assumptions 
on which ANCOVA is based. 

This procedure was used by Stroud (1980) in a re­
analysis of data from a study of the effects of commer­
cial coaching that was sponsored by the Federal Trade 

. Commission (Sesnowitz, Bernhardt, and Knain. 1982), 
and later by Powers (1985). for a study of the effects of 
coaching for the GRE Aptitude Test. Here, this ap­
proach entailed the prediction of SAT I scores from the 
variety of background data, including previous test 
scores. that were available. These regression equations 
were established on the basis of only those examinees 
who did. not attend coaching programs. Next. these 
baseline equations were used to predict the expected 
SAT I scores of each coached test taker as if he or she 
had not been coached, given his or her standing on each 
of the predictor variables; For each coached test taker. 
the effect of coaching (or, more precisely. the combined 
effect of coaching and self-selection to attend coaching) 
was defined as the difference between the actual (post­
coaching) SAT I score and the score predicted from the 
regression equations based on un coached students. 

Initial input for all regression equations was a missing 
data correlation matrix based on all available variables 
for the uncoached sample. Only variables that correlated 
with both SAT I scores and with attendance at coaching 
programs were used in the analyses. Next. a total of 11 
distinct patterns of data were identified for coached test 
takers. For instance, some coached examinees had only 
PSAT/NMSQT scores and no other background data. 
some had information for all variables, and so on. 
PSAT/NMSQT scores aJ,1d/or previous SAT I scores-by 
far the best predictors of latter SAT I scores-were 
available for all but 60 coached test takers. Using data for 
uncoached students only: a regreSSion equation was 
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TABLE 1 

"Case H ..,tr.,r..", for 10 SAT I Takers' 
Cllse Test Results Illtc'rvellinl! Test YrCI,araJIOIl Later SA T Results "ElTect" 

PSATINMSOT 

2 60(0) 57(0) 640 650 Coached by major company 620 620 	 -20 -30 
10/94 4/95 8/95·9/95 10/95 

51 (0) 59(0) 	 Coached by major company 480540 510 590 -30,0 -50,0 
10/94 	 3/95-6/95 6/95 10/95 

7 56(0) 55 (0) 430 490 Nothing except take the 590 540 +160 +50 
10/94 1195 PSATINMSQT and SAT as 10/95 

NOle Multiple entries for "effects" indicate changes for first and second retests. 

computed for each of these patterns to establish SAT I 
score expectations for each of the 11 different subsam­
pies of coached test takers. In total, 469 coached stu­
dents fit one of the 11 patterns. A total of 31 test. takers 
who had neither precoaching test scores nor background 
data were excluded from the analyses. 

Baseline regression equations provided very good 
predictions of latter SAT I scores. For SAT I verbal 
scores. multiple Rs ranged from .88 to .93 for all pat­
terns for which PSATINMSQT or earlier SAT I scores 
were available. For two patterns for which only back­
ground and questionnaire data were available. the mul­
tiple Rs were' .59 and .66. For SAT I math scores. the 
corresponding multiple Rs ranged from .87 to .94 when 
earlier test scores were available, and .67 and.72 when 
they were not. 

After individual effect estimates (I.e.• differences be­
tween actual and predicted SAT I scores) were com­
puted for each coached test taker. they were combined 
over all patterns of data. Mean effects were calculated 
for each of the three major categories of coaching 
courses. i.e., for each of two major coaching companies, 
and for all other kinds of courses combined. Finally, in- ' 
dividual effect estimates were correlated with each 
background and questionnaire variable. and with ear­

lier test scores. to ascertain if coaching may have been 
more effective for some kinds of test takers than others. 

.Results 

Case Studies 
Table 1 presents histories for 10 SAT I takers in our 
study. These cases were purposely selected to illustrate 
several points: 

" Some test takers are remarkably consistent in their 
performance on the SAT lover time. For example. 
one SAT I taker shown in Table 1 (Case 9) obtained 
exactly the same SAT I verbal and math scores on 
two separate occasions' five months apart. Most ex­
aminees. however, are much less consistent. 

• There 	are indeed coached test takers who show 
dramatic score improvements after being coached. 

, Case 1. for instance. shows a total increase of 200 
points when June 1995 SAT I scores are compared 
to scores earned six months earlier. prior to 



coaching. (The computed gains-a total of 50 
points-are less impressive, however. when earlier' 
PSATINMSQT scores are used as the precoaching 
baseline.) -! ' 

• Not all coached students exhibit dramatic im­
provements. Some (Case 3, for example) show little 
or no improvement after participating in coaching 
courses. Still others (Cases 2, 4, and 5) seem to lose 
ground: 

• Some 	 uncoached students also display large in­
creases upon retesting, even with little intervening 
preparation. Cases 6 and 8, for instance! each show 
a total increase of 230 pOints upon retesting (either 
5 or 10 months later). These test takers reported 
that they prepared by reading the College Board's 
test familiarization, Taking the SAT I: Reasoning 
Test. and either reviewing math and English course 
work or using other test preparation materials. 

In summary. the cases discussed above illustrate a va­
riety of possible outcomes with respect to the effects of 
coaching (or the lack of it). It is probable. however. that 
the experiences of some examinees (Case 1, for in­
stance) exert an undue influence over other test takers' 
perceptions of the usefulness of coaching. This conjec­
ture is consistent with the tendency of decision makers 
to weigh confirmatory evidence more heavily than 
equally relevant disconfirmatory evidence (Wason and 
Johnson-Laird, 1972). Of all the cases we have selec­
tively marshaled here. the one that may stand out is the 
single instance illustrating a substantial improvement. 

Score Changes2 

As noted above, the case histories we chose to make our 
point-that examining individual cases is at best insuf­
ficient and' probably misleading-were by no means 
randomly selected, or even remotely representative of 
the study sample. Examining the test score' changes of 
all test takers in our sample who took the SAT I and ei­
ther the PSATINMSQT or the SAT I previously revealed 

'that 

• 12 percent of 427 coached examinees improved 
their SAT I verbal scores by 100 points or more 
upon retesting (mean gain = 29, sd 59) 

2. For what we will refer to as raw score changes. we have used 
earlier SAT I scores, if available, as a baseline. If not, we have 
used PSATINMSQT scores, to which we have added a zero as 
the final digit in order to make them comparable to SAT I scores. 
This technique has also been used in several of the other analyses 
that employ precoaching test scores. 

• 16 percent made equally large increases on the SAT 
I math exam (m = 40, sd 58) 

In contrast . 

• 8 percent of 2,773 uncoached test takers improved 
by 100 or more points when retaking the verbal 
test(m 21,sd=52) 

• 8 percent also improved by this much on theli1<;tth 
test (m =22, sd =51) 

But. for 36 percent of coached (and 38 percent of un-' 
coached) examinees, SAT I verbal scores either de­
creased or remained exactly the same upon retesting . 

. For the math portion, 28 percent of coached (and 37 
percent of uncoached) examinees either made no im­
provement or else decreased upon retesting. With these 
data, the picture becomes somewhat clearer: Coached 
students were somewhat more likely than their un­
coached counterparts to exhibit large score increases on 
both portions of the SAT 1. However, examinees in both 
groups were much more likely to show no increases (or 
decreases) than they were to make large increases.3 

TABLE 2 

Mean Pre-SAT I, Post-SAT 'I, and Gain Scores for All 
Coached and Uncoached Examinees 

Test 
Group Pre Post GailJ 

Verbal 

Coached 500 (92) 529 (97) 29 (59) 

Uncoached (n 2733) 506 (101) 527 (101) 21 (52) 

Malll 

Coached 427) 521 (l00) 561 (100) 40 (58) . 

Uncoached (n = 2733) 505 (l01) 527 (101) 22 (50) 

Note: Standard deviations are in parentheses. 

In short. it is inadequate to estimate the effects of 
coaching on the basis of simple score changes for 
coached students only. However, though more defen­
sible. even comparisons of score changes for coached 
and uncoached students. as shown in Table 2, are not 
entirely satisfactory either. As we will show next, 
coached and un coached students differ with respect to a 
variety of characteristiCs, anyone of which can con­
tribute to biased estimates of the effects of coaching. to 

3. By comparison, the 419,000 students who tested as juniOrs in 
the spring of 1996 and again as seniors in the fall of 1996 im­
proved their verbal scores by an average of about 12 points and 
their math scores by about 16 points. About 4 percent improved 
their verbal or math scores by 100 points or more (College 
Board,1997). 



TABLE 3 TABLE 3 continued' 

Characteristic' 	 Coached Ullcoac11edDemographic and Background Characteristics of 
Coached and Uncoached Examinees 
CIWl'acteristic1 	 Coached Uncoached 

Female (%) 

!'J!:!J.llij~ (%) 

American Indian 


Asian American 


African American 


Mexican American 


Puerto Rican 


Other Hispanic 


White 


Other 


Best Language (% English) 

Father's Education (%) 

High school or less 

Some college, A.A., B.A. 

Some graduate' schoo! or degree 

Mother's Education (%) 

High school or less 

Some colleg!~, A.A.. B.A. 

Some graduate school or degree 

Parents' Income (%) 

Less than $<10.000 

$40,000 - $80,000 

More than $80,000 

GPA (%) 

A- toA+ 

B- to B+ 

C+ or lower 

J.!,!;~~.l.lS! (%) 

Bachelor's or less 


Master's or higher 


Undecided 


59 59 0.0 

I 

21 

11 

3 

0 

3 

58 

4 

95 

I 

8 

9 
4 

1 

3 

72 

3 

98 18.2* 

13 

40 

47 

26 

49 

25 

116.2· 

18 
49 . 

34 

31 
51 

18 

89.6* 

23 

34 

43 

39 
43 

18 

156.0* 

46 

45 

9 

41 

48 

11 

25.2* 

15 

69 

16 

25 

55 
20 

36.2* 

reiterate, if coached students differ from their un­
coached counterparts on characteristics that relate to 
SAT I performance. then estimates will be inaccurate-
either too high or too low. . 

Who Seeks Coaching? 

Tables 3 and 4 reveal the many ways in which all coached 
and uncoached test takers in the study sample differed 
from one another. In short, according to Table 3, 
coached and uncoached students differed with respect to: 

• ethnicity (coached students were more likely to be 
Asian American) 

• best language (coached students' best language was 
slightly less likely to be English) 

Took PSATINMSQT (%) 
(as indicated on SDQ) 92 

Years Studied Various Subjects (Mean) 

Arts and music 1.9 

English 3.8 

Foreign languages2 3.1 

Mathematics' 3.7 
Natural sciences' 3.4 

Social Science/history" 3.4 

Mean SAT S'cores at First-Choice Colleges 

SAT-V 552 

SAT-M 566 

Mean PSATINMSQT Scores (sds) 

Verbal 51.0 (9.1) 

Math 51.9 (IO.l) 

Pre-SAT Score Mei!n~ (sds) I 

Verbal 487 (97) 

Math 522 

84 

1.8 
3,7 

2.8 

3.6 

3.3 

3.3 

525 

. 533 


50.7 (10.0) 

49.7 (10.0) 

512 (101) 

23.0* 

E 
2.1 

0.2 

54.4* 

13.9* 
7,6* 

3.2 

4.3* 

3.2* 

0.6 

15.7* 

11.5* 

0.2 

1. ns range from 388 to. 520 for coached students and from 2396 to 
3556 for uncoached students. For pre-SAT scores, however, the ns were 
198 and 1496 for coached and uncoached examinees, respectively. 

2. Coached students were significantly more likely (p < .05 or higher) 
than uncoached students to have studied Chinese. Greek, Hebrew, 
Italian. Japanese. Korean. Latin. Russian. Spanish, but not French. 

3. Coached students were significantly more likely (p < .05 or higher) 
to have studied trigonometry. pre-calculus. calculus, and computer 
math. but not algebra or geometry. 

4. Coached students were significantly more likely (p < .05 or higher) 
to have studied chemistry. physics, and other science courses, but not 
biology or geology/earth/space science. . 

5. Coached students were significantly more likely (p < .05 or higher) 
to have studied U.s. history. world history, European history, ancient 
history. anthropology, economics, geography. psychology, sociology. 
and other social science/history, but not government/civics. 

*p < .01 

• parents' education (coached ,students' parents had· 
more formal education) 

.. 	 parents' income (coached students came from more 
affluent families) 

• grades (coached students had slightly higher grades 
in high school) 

• degree goals (coached students had slightly higher 
· aspirations) 

• previous test taking (coached students were more 
likely to have taken the PSAT/NMSQT) 

• course-taking history (coached students had taken 
slightly more years of foreign language, mathe­
matics. and science) 

• previous test scores (coached students had slightly 

http:J.!,!;~~.l.lS


TABLE 4 

Test Preparation and Test Reactions of Coached and Uncoached Examinees· 
Characteristic 

(%). 

Rea9 Taking the SAT 

Tried sample test 

Got College Board's Real SATs 

Got College Board's Intra. the New SAT 

Got College Board's video Inside the SAT I 

Got other test prep' books 

Got special SAT prep in class 

Attended special prep given by school 

Tutored privately 

Used test prep software 

Used study aids 

Accessed test prep online 

Used videos or related resources 

Reviewed material from math courses on own 

Reviewed material from English courses on own 

Previously took the PSATINMSQT 

Previously took the SAT I 

Other 

Perg:ptiO!] Qf MQst Re~!:!]t Previous SAl gr PSAliliMSQl S{;g[!l~ 

Pretty good estimates of my abilities 

Somewhat too lciw compared with my abilities 

Much too low compared with my abilities 

N!l[~QLlSD!:SS laking MQ~t R!:{;!:nt SAT I 

Coached 

57 

51 

21 

9 

2 

62 

39 

19 

15 

26 
49 

2 

2 

35 

30 

88 
73 

16 

20 

54 

26 

UncoacllCd 

58 

51 

9 

6 

2 

28 

32 

18 

5 

18 

21 

1 

2 

39 

33 

80 
54 

12 

32 

50 

18 

0.4 

0.1 

81.2* 

11.7* 

0.3. 

239.9* 

9.3* 

0.5 

75.0* 

18.8* 

186.5* 

1.8 

0.0 

3.6 

1.9 

18.3* 

73.2* 

7.3* 

45.7* 

Extremely nervous 


Very nervous 


Somewhat nervous 


Slightly nervous 


Not at all nervous 


Importance of Good SAl Swres 

Extremely important 

Very important 

Somewhat important 

Slightly important 

Not at all important 

13 8 
22 15 

31 29 34.9* 

20 26 

13 21 

52 40 

37 41 

10 17 29.8* 
1 2 

0 

Note: For coached' examinees, ns ranged from 397 (for perception of most recent previous scores) to 534 (for test preparation). For uncoached 

examinees. comparable ns ranged from 2782 to 3733. 

*p < :01 

higher PSAT/NMSQT math· scores and slightly 
lower precoaching SAT I verbal scores} 

• college 	 choices (coached students listed as their 
"first choices," colleges whose applicants had 
higher mean SAT I scores) 

Also, as Table 4 reveals, in addition to attending 
coaching programs, coached students were more likely 
than uncoached students to have prepared for the SAT 
I in a variety of other ways. They were about twice as 

likely to have used study aids and to have obtained the 
College Board's book of practice tests, Real SATs, as 
well as other test preparation books. They were also 
slightly more likely to have tested previously and to 
have used a number of other test preparation resources. 

Coached students also reported more often than un­
coached students that they regarded their most recent 
previous PSAT/NMSQT or SAT I scores (Le" those 
earned before the test they had just taken) as serious un­
derestimates ("much too low") of their abilities. Un­
coached students were more likely to report that their 



TABLE 5 

Effects of Coaching (All Programs) Based on Alternative Models of Analysis 
SA T I V!:rll£l SAT I Math 

Mean Statldard Mean Standard 
Analysis Model II Coached Effect Error Effect Error 

Propensity matching model (PMM) 233 6 5 15** 4 
Instrumental variable selection model (IVSM) 235 6 4 16** 3 
Analysis of covariance (ANCOV A) 235 6 4 18** 3 
Comparison of raw changes (RC} 427 8** 3 18** 3 
Repeated measures (RM) 427 8** 3 18*' 3 
Belson model 469 8 9 26** 9 
Heckman model! 237 12** 4 13* 6 

Note: The ns for the uncoached comparison groups were 309 for the PMM, 1659 for IVSM. ANCOVA, and Heckman, 2733 for RC and RM. 
and 3494 for Belson. The total group analyzed here included 22 to 34 examinees (for the various models) who attended college- or university­
based coaching prqgrams. Because of the small number, ~hese examinees were not included in subsequent analyses of major programs. 

*p< .05, **p< .01 

t The Heckman model tends to be quite sensitive to what variables are included in both the selection and the structural equations. Part of this 
sensitivity is due to the high colinearities between the estimates of the selection effect (lambda) and the dummy variable z. The estimates reported 
in the table were based on the same selection and structural equation as used in the instrumental variable approach.IOther Heckman models 
characterized by different specifications yielded somewhat different estimates. The estimates of the coaching effects for mathematics varied from 
13 to 18 while the corresponding estimates for verbal were 5 to 12. . 

TABLE 6 

Effects of Coaching by Major Programs 
SAT I V!:(bal 02AT I Math 

Mean Standard Mean Standard 
Model II Coached Effecl Error Effect Error 

CQmpaQY A 

ANCOVA 42 12 8 13 8 
IVSM 42 13 8 11 8 
Raw change 76 14* 7 ,5 8 
Repeated measures 76 14*' 6 5 6 
PMM 41 14 9 12 8 

. Belson 82 15 17 17 21 
Heckman 42 19* 8 9 8 

Company B 

PMM 55 5 8 32** 7 
IVSM 56 7 7 33** 7 
ANCOVA 56 7 7 35** 7 
Raw change 106 8 6 33** 6 
Repeated measures 106 8 5 33** 5 
Belson 113 ·9 17 38 25 
Heckman 56 14* 7 31 ** 8 

Other programs 

'IVSM 115 -1. 5 11* 5 
PMM 115 0 6 9 5 
ANCOVA 115 0 5 13** 5 
Raw change 213 4 4 IS** 4 
Repeated measures . 213 4 4 15** 4 
Belson 240 4 16 23 13 
Heckman 115 5 5 8 8 

Note: The I1S for the uncoached comparison groups were 309 for the PMM; 1659 for IVSM, ANCOVA, and Heckman; 2733 for RC and RM: 
and 3494 for Belson. 

*p< .05. **p< .01 



earlier scores were "pretty good" estimates. Finally, 
coached students reported being somewhat more ner­
vous about taking the SAT, and they tended to place 
more importance on getting'good scores than did their 
uncoached classmates. . . 

Although all of the differences mentioned above are 
statistically significant, they are, with few exceptions,' 
"small" (or "small" to "medium") in Cohen's (1988) 
terms. The only difference that can be considered as 
"medium" to "large" concerns the greater likelihood of 
coached than of uncoached examinees to obtain other 
books on test preparation. 

Estimates of.Coaching Effe~ts 
Table 5 provides estimates, for each analytic model. of 

"coaching effects" for all coaching programs combined. 

As is clear. the estimates do vary somewhat according 

to method of analysis, both with respect to their size 

and their precision. Some of this variation results, un­


. doubtedly, not only from the different methods of 

analysis, but also from the use of slightly different sam­

ples and sets of variables for each method. Nonetheless, 

the effect estimates for SAT I verbal scores are remark­

ably consistent, ranging from 6 to 12 points; the range 

of effects for math scores is 13 to 26 points. 

As pointed out earlier, the various models were ex­
pected to yield somewhat different results. For the 
repeated measures model, estimates are adjusted for 
between-group differences in initial status on only 
pretest scores. These estimates, therefore, may contain 
more bias than other estimates. The assumption under­
lying the repeated measures model is that between-group 

·differences in pretest scores completely capture any 
between-group differences on all other unmeasured vari­
ables that are related to self-selection. 

For the ANCOVA model, the most important co­
variates in the estimation model (for SAT I math) were 
earlier SAT I math scores, math grades, CPA, and .the 
difference between the earlier SAT I math score and the 
mean SAT I math score at the examinee's first choice 
college. The important covariates in the verbal equation 
were earlier SAT I verbal scores, the difference between 
this score and the mean score at the first choice college, 
and grades in social science courses. The inClusion of 
additional control variables in the ANCOVA model, as 
compared to the repeated measures model, led to only a 
slight reduction. in the estimated coaching effects for 
SAT I verbal scores, but no change for math scores. 

For SAT I verbal scores, the IVSM yielded overall es­
timates that were virtually identical to those obtained 
for the ANCOVA model. suggesting that there was little 
correlated error between the selection model equation 

used in the first stage and the coaching effects equation 
used in the second. This in turn suggests that the poten­
tial omission of relevant unmeasured variables may not 
have been a major problem here. Also, the IVSM math 
estimates were only slightly lower than the ANCOVA 
estimates. This suggests the possibility of a slight corre­
lated . error across the selection equation and the 
coaching effects equation, which was adjusted by the 
IVSM procedure but not by the single-equation AN­
COVA model. The reduction, however, was relatively 
trivial. as the two methods produced essentially the 
same results. 

The propensity matching model yielded overall SAT 
I verbal effect estimates that are virtually the same as 
those computed from the ANCOVA and IVSM 
analyses. The estimates for SAT I math scores are only 
slightly lower than the ANCOVA and IVSM estimates. 
Using a much larger portion of the cases, the Belson 
model yielded verbal score effect estimates that are very 
similar to the ANCOVA and IVSM results; the esti­

. mates for math score effects, however, are the largest of 
any that were computed. ' 

In summary, if two outlier estimates are discounted 
(i.e., the Belson model estimate for math scores and the 
Heckman estimate for verbal scores), then, on average, 
coaching seems to affect SAT I verbal scores by about 
6-8 points, and SAT I math scores by about 13-18 
points (or about twice as much as for verbal scores). By 
commonly used standards (Cohen. 1988), these effects 
can be regarded as small. . 

Table 6 shows a breakdown of results by major 
coaching programs.4 This analysis serves mainly to il­
lustrate, the ·consistencies and differences among 
methods of estimation. For example, for each offerer, 
the Belson estimates tend to be larger than others. espe­
cially for math scores. 

Differential Effects by Examinee 

Subgroups' 


As stated above, one of the advantages of the Belson 
model is that it enabled us to obtain estimates of 
coaching effects according to examinee background 

4. Because the effects of coaching on SAT I perfonnance are small 
for both of the major programs included in the study, and because 
sample sizes did not permit separate estimates for the variety of 
the other smaller companies, we have not identified the companies 
in our analyses. The hope is that this will discourage the misuse of 
our findings in ways that might provide a business advantage to 
anyone firm over the variety of other test preparation programs 
and services, whose effects we were unable to estimate. 



characteristics. Correlations of the individuai effect 
sizes (residuals) with examinee characteristics revealed 
statistically significant, though slight, relations with sev­
eral variables. Effects for SAT I math. correlated nega­
tively with PSAT/NMSQT math scores (r = .12, 
P < .05), suggesting that initially lower-scoring exami­
nees may have benefited slightly more from math 
coaching than did their higheNcoring counterparts. 
Math coaching effects also correlated positively with 
high school grades in both English (r = .14, P< .01) and 
math (r .12, p < .05) and with mean SAT I scores of 
other test takers who applied to the student's first­
choice college (r = .13, P < .05). Effects for SAT I verbal 
correlated with number of years of English taken 
(r = .13, P < .01), with grades in English (r .16, 
p < .01), with English best language (r = .11, P < .05), 
and with both mother's and father's education (r = .12 
for each, p < .05), Thus, there is some indication in our 
data that some test takers may have benefited slightly 
more than others from coaching. For instance, students 
who had obtained good grades in their high school 
courses seemed to benefit slightly more than students 
who received lower grades. It seems plausible that the 

. saine traits that enabled students to get good grades also 
served them well in coaching classes. In any case, how­
ever, the size of any differential effects appears to be 
quite small. . 

Appendix B gives, for selected methods of analysis, 
estimates of coaching effects by gender, ethnicity, and 
initial score level. As is clear, effects do not vary sub~ 
stantially according to these classifications. The only ex­
ception is that, as mentioned above, effects on math 
scores appear to be greater for examinees who scored 
low initially. 

Discussion 
The major limitation of the study described here is its 
observational (or nonexperimental) nature: There was 
no random assignment to treatments, the most effective 
procedure for controlling differences between treatment 
and control groups. In addition, although our initial 
survey sample was representative of all SAT I takers, ex­
aminees on whom our analyses are based are less so, as 
more than a third of the initial sample chose not to re­
spond. The major (known) effect of this nonresponse 
was to render our study sample somewhat more able on 

average (in terms of SAT I scores) than the population 
of SAT I takers. Thus, there is slightly more uncertainty 
in our estimates of coaching effects than our analyses 
may suggest. Despite these shortcomings, we believe 
that our controls were relatively effective in accounting 
for most of the relevant preexisting differences between 
coached and uncoached test takers, and that, at least for 
the responding sample, our estimates are reasonably de­
fensible. 

The major strength of the study, we believe, is its use 
of "real" SAT scores, i.e., scores. from actual opera­
tional administrations of the PSAT/NMSQT and SAT I. 
To generate precoaching baseline data. other coaching 
studies have sometimes administered special editions 
(" retired" or publicly disclosed forms) of the SAT I 
under nonoperational conditions; still other studies 
have" administered "SAT -like" . tests that, although 
yielding scores corresponding to the SAT scale, were not 
equivalent to the SAT I. The motivation of test takers 
for these precoaching examinations has been called into 
question, and.in at least some studies, examinees appear 
not to have been as motivated as if the test had actually 
counted (Messick, 1980) . 

From the outset, we fully expected that, because they 
were based on different sets of variables. on different 
samples of examinees, and" on different analytical 
models, the alternative analyses described above would 
lead to somewhat disparate estimates of the effects of 
coaching. A willingness to entertain multiple estimates 
is consistent, we believe, with Tukey's (1996) advice'to 
be open to more than a single answer, depending on the 
assumptions underlying the analyses, and with Rosen­
baum's (1995) strategy of employing multiple control 
groups. Our expectation, however, was that all of the 
estimates generated in this study would be more defen­
sible (and probably substantially lower) than the raw­
gain-score "effects" based on only coached students as 
reported by coaching companies. 

Our expectations were confirmed. The various ana­
lytical models did yield estimates that were not entirely 
consistent, though estimates were generally far less vari­
able than we had anticipated. As noted, there were sev­
eral likely reasons for the variation: the models rested 
on different assumptions. employed alternative treat­
ments of missing data, used slightly different samples. 
and made adjustments on the basis of different sets of 
control variables. Nonetheless, despite the slight varia­
tion among the alternative estimates, two findings are 
clear: 



1. There is an effect of coaching. and as with the pre­
vious version of the SAT, the effect is larger for the 
math than for the verbal part of the exam. 

2. The variability among the estimates computed 
here-21 to 34 points over all programs for verbal 
and math scores combined-is far less than the 
discrepancy between these estimates and the· 
claims made by the Kaplan and Princeton Review 
programs. for example. 

What accounts forthe disparity between our compu~ 
tations and the assertions of the coaching companies? 
Undoubtedly, the single most significant factor is the 
way in which "effects" are calculated by coaching com­
panies. Score changes made by coached students-the 

'. most often reported information-are simply not effects 
at all, As asserted earlier, at the very least, some com­
parison is needed with the scores of uncoac,hed test 
takers, who also often improve upon retestmg. Ac­
cording to Cook and Campbell (1979), the simple one­
group pre/post design, the basis for most claims abo~t 
coaching. is likely to be adequate only in very rare clr- . 
cumstances. Studies of coaching's effect on SAT I scores 
is not one of these circumstances: Few if any of several 
plausible threats to the interpretation of. st~dy .results 
(history, maturation. selection. and statlstIcal regres­
sion. for example) can be discounted by this design. 

There must also. however. be other reasons for the 
discrepancies between the claims of coach~ng schools 
and the results of more rigorous analyses. Even our 
analysis of simple change scores for coached students 
does not agree with claims made by coaching schools: 
We found far fewer large· gains by coached students 
than has been suggested in the advertisements of 
coaching schools. We can only speculate on the rea~ons. 
One plausible explanation is that coached .exammees 
who register large score increases are more hkely to r~- . 
spand to surveys by coaching school.s thanare e~aml­
nees who do not exhibit such large mcreases. ThiS se­
lective reporting of outcomes is likely to be a Significant 
factor in the higher effect estimates given by' coaching 
companies. Based on' survey data, our results are also 
subject to nonresponse, bias~ However, w~ have no 
strong reason to believe that nonresponse bias skewed 
our estimates in the oppostte direction. 

The confidence we place in our estimates stems in 
part from the more rigorous methods of dat~ collection 
and analysis that we have used. It also results from the 
correspondence of our estimates with the results of s~v­
eral previous meta-analyses of the effects of coachmg 
for an earlier version of the SAT (Messick and lunge­
blur. 1981; DerSimonian and Laird, 1983; Kulik, 
Bangert-Drowns, and Kulik, 1984; Becker, 1990). Al­

though the test has changed, the revision is not, most 
observers would probably agree. radically different 
from its predecessor and, as suggested earlier, the puta­
tive result of the modifications is a less coachable test. 
Thus. the earlier research still provides a basis for com­
parison that is at least somewhat relevant. . ' 

In particular. our results are extremely similar to 
those obtained by Becker, whose analysis is arguably 
the most comprehensive of the several available quanti­
tative summaries of coaching studies. Combining the re­
sults from a total of 48 separate studies, Becker con­
cluded that, on average, coaching increased SAT verbal 
scores by about 9 points and SAT math scores by about 
19-1ess if only the best designed studies are considered. 
Our estimates (medians for all analyses and over all 
programs) were 8 points for verbal scores and 18 for. 
math. In addition. the estimates computed here for the 
two major commercial test preparation companies are. 
generally consistent with the results of studies that have 
provided estimates for these companies (Powers, 1993, 
Table 2). 

To put the benefits of coaching into perspective, a 
potential buyer might consider the following. The 
largest effect that we noted in any of our analyses was 
about 33 pOints for SAT I math for one of the coaching 
programs: This effect is equivalent to about three. or 
four additional questions correct on the 60-questlOn 
math portion of the SAT 1. Assuming that a coached. 
student attending a major program spends nearly 40 
hours in classroom instruction and perhaps another 
10-20 hours completing homework assignments (and 
that approximately half of this time is devoted to the 
math portion of the test). the benefit is approximately 
one additional question correct for every eight or so 
hours of effort. Making the same assumptions for the 
verbal portion of the test and basing our calculations on . 
a 10-point effect, the result· is about one additional 
question correct on the 78-question verbal part of the 
test for every 25-30 hours of effort. . 

In conclusion. given (a) DerSimonian and Laird's ob­
servation (Le.. that studies employing rigorous designs 
have yielded estimates that are only 20 to 25 percent as 
large as those obtained with less defensible metho~s). 
(b) the current assertions of major coaching compames. 
(c) the results of earlier studies of the effects of coaching 
for the SAT, and (d). the j'esuIts of the analyses reported 
here. our conclusions are that: 

• Coaching companies' current estimates 	of the ef­
fect~ of coaching for the SAT I are much too high; 
and 

• the revised SAT is no more coachable than its pre­
decessor. 
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Appendix A 

Heckman Selection Model 
The Heckman selection model is a two-equation model. 
The first equation attempts to model the selection 
process, that is, here we are modeling coaching school 
participation as 

(1) 

where (1) is probit equation with w an unobserved 
and/or incompletely specified vector representing ability 
and motivation and z is an estimate of the probability of 
being coached. 

The second or structl1ral equation is 

where y = posttest score, and where x is a vector of in­
completely measured and typically incompletely speci­
fied covariates, many or all of which are shared with w. 
z/ is a "dummy" variable indicating whether an indi­
vidual is in the treatment or control group. The problem 
here is. that eJ and ez are likely to be correlated since the 
variables in w in (1) are'either incompletely specified or 
measured with error or both. If the variables in w only 
partially measure initial true ability and/or motivation 
and what is left out correlates positively with perfor- . 
mance on y (say coaching) gains then we can expect e1 

and ez to be correlated. If students were assigned en­
tirely on the basis of the observed variable wand w was' 
included in x, then t. would yield an unbiased estimate 
of the coaching effect. Similarly, random assignment to 
"z" status eliminates any bias in the estimate' of the 
coaching effect since [;:: a in (1) and the expected value' 
of the covariance of z and w will be O. The other un­
likely situation that yields an unbiased estimate of the 
coaching effect is if the conditional covariance' of zw is . 
aconditioning on x, i.e., (zw\x) = O. 

One way to look at the Heckman selection model is as 
a special case of a'truncated distribution. If those students 
who self-select to go to coaching school are of.initially 
higher ability and/or motivation, then one can think of a 
shift of their subpopulation mean to the right of the mean 
of the total sample, i.e., coached and uncoached. Because 
of the symmetry of the assumed normal distribution of 
ability and motivation, the same argument applies if one 
thinks of the uncoached sample as a subsample from the 
total population who have suffered "creaming" and thus 
have a truncation in their upper. tail. 

To the extent that the cov (zw\ x) #0 and "creaming" 
takes place; the initial differences in ability and motiva­
tion will be attributed to the coaching effect. Greene's 
(1997) derivation of the treatment/control variation of 
the Heckman selection model is based on the truncated 
normal and is sketched out below. 

If y and z have a bivariate normal distribution with 
correlation py" and we are interested in the marginal dis­
tribution of y given that z exceeds a particular value as­
suming that Pyz > 0, then the truncation of z (creaming) 
should push the distribution of y to the right. That is, 
the jOint density of y and z is . 

P(y. zl z >a) = [(y, z) (3) 
. .' prob(z>a) 

integrating z out of (3) Greene (1997) shows that 

(4) 

where az=(a uz)/{7z and A .;I(a)/[I-¢'(aJ) where 
.;I =: normal density and ¢' = the normal cumulative dis­
tribution function. If the truncation is z< a, then 
A(az) .;I (a)/¢' (a). Lambda (A) is the so-called in­
verse mills ratio .. 

In the Heckman variation known as the treatment se­
lection model, the probit equation is used to estimate zt 
not z in equation (1). That is zt [' Wj + eli where z* is 
an imperfectly estimated probability of going to 
coaching in the so-called selection equation. Then z =1 
if > 0, otherwise z =: 0 (no coaching). 

E(yilz 1) B'xj+t.+E(e2Iz=1) 

=B' K+ t.+P(J [4C'Y'W,)] (5) 
I . e2 ¢' (,( Wi) 

where p= correlation (e, e2), and 

The expected difference in performance on y for the 
coached and un coached groups is . 

(7) 



The quantity to ·the right in equation (7) will be in­
appropriately assigned to t., the coaching effect. if A is 
not explicitly included in equation (2). If p>O in equa­
tion (7) then one can assume some "creaming" took 
place. Conversely. if p= O. then the Heckman "treat­
ment" model should yield similar results to the stan­
dard ANCOVA model shown in equation (2). If p> 0 . 
then the errors are positively correlated and the 
coaching effect is overestimated. Theoretically. the so­
lution then requires two steps. First, estimate equation 
(1) using pro bit regression and obtain maximum likeli­
hood estimates of -y and then compute A for the 

coached 	4(-Y' wJ and for the uncoached A= -4(-Y' wJ 
{o(-y'wJ l+{o(-y'wJ 

and insert A in equation (2) and perform ordinary least 
squared (ols) regression. Unfortunately. du'e to colinear­
ities among the regressors. the ols estimates are not effi­
cient. Computer programs such as LIMDEP (1997) use 
ols as starting values for a final maximum likelih~od so­
lution. The regression weight t.. associated with the 
"dummy" Z in the following equation, will give an un­
biased estimate of the treatment effect 

(8) 

and 

and 

I 

Instrumental Variable. Approach 
A much simpler approach but not necessarily yielding 
the same estimates is the 2SLS approach using {o (-y' w) 
as one of the instrumental variables in a 2SLS solution. 
This will purge ez of its correlation with e j from the 
probit equation. The regression coefficient (t.) associ­
ated with Zj in equation (2) will then give an unbiased 
estimate of the treatment (coaching effect). 

Propensity Analysis 
Propensity analysis simply uses equation (1) to estimate Zj 

and then uncoached students and coached students are 
matched based on the similarity of their "z" scores. The 
assumption here is that the sample of uncoached students 
is considerably larger than that of the coached students. 
Propensity matching also assumes that self-selection can 
be accurately modeled by the observed variables .. 
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Appendix·B 

Estimates of Effects of Coaching 
by Subgroups 

TABLE B.l 

Effects of Coaching (All Programs) by Gender 

. StU 1 !!,erbal S.AT 1 M.a!h 

Model Gender n Coached 
Mean 
Effect 

Standard 
Error 

Mean 
Effect 

Standard 
Error 

Comparison of raw changes 9 4 16 4 

" M 167 7 5 20 4 
Belson F 300 5 15 26 12 

M 200 14 16 24 13 
IVSM F 144 1 5 18 4 

M 98 13 6 12 5 

Table B.2 

Effects of Coaching (All Programs) by Ethnidty 

SAT 1 VerlJill SAT 1 Malll 
Mean Standard Mean Standard 

Model n Coached Effect Error Effect Error 

Comparison of raw charges Asian 31 9 12 16 11 

White 275 7 4 19 4 
Other 81 5 6 14 7 

Belson Asian 96, 6 21 35 23 
White 269 7 12 22 11 

Other 91 10 17 19 20 

Note: "Other" deSignates all underrepresented minority examinees (American Indian, African American, Mexican, Puerto Rican, and other His­
panic). Sample sizes were deemed too small to provide estimates usi'ng other models, 

TABLE B.3 

Effects of Coaching (All Programs) by Initial Score Level 
Initial SAT I Verbal SA T I M.atll 

Model 
Score 
Level n 

Mean 
Effect 

Standard 
Error 1\ 

Mean 
Effect 

Standard 
Error 

Comparison of raw changes <400 49 13 10 39 23 11 

400-600 315 6 3 285 20 4 
>600 34 20 10 54 6 7 

Belson <400 49 28 26 39 41 29 
400-600 319 10 14 299 30 12 

>600 59 17 25 89 20 21 
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•.ThE PRINCETON REVIEW FOUNDATION 


Preliminary Results 

From 


Colllege Prep Partnership Program 

SAT Courses 


as of September, 1999, 


Note: Gains are generally from the fIrst practice test in the SAT course to last practice 
test. Those gains to the SAT taken after the course are marked with an asterisk (*). 
Other SAT scores have not yet been made available to The Princeton Review Foundation, 
which will also attempt to collect PSAT scores of students. These gains are based upon 
small groups of students, and are likely to be higher than future gains based upon larger 
sample sizes, 

High School SAT # Students Av. Gain Total Gain 
Gunderson June 11 65 715 
Lincoln June 5 146 730 
SJAHS June 8 104 832 
Pittsburg June 12 126 1512 
Emery June 4 98 392 
Bell GdnsAM October 48 136 6528 

I Schurr A October 76 147.8 11233 
Oceanside June 28 155* 4340 
EI Camino June 26 134'" 3484 
Bloomington October 12 69 828 
SchurrB October 11 159.1 ' 1150.1 
Schurr C October '" S8 133.7 7754.6 
Montebello A October 26 125.8 3270.8 
Montebello B, October 37 152 5624 
Montebello C October ' 24 118.3 2839.2 
Baldwin Pk AM October 10 138 1380 
Baldwin Pk PM October 22 149,4, 3286.8 
Bell Gdns Late October 29 '105.8 3068.2 
Bell Gardens PM' October 38 126.6 4810.8 

Totals 485 64378.5 . 
Avg. Gain 

,(all) 
132.7 . 
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To: Andy Rotherham/OPO/EOP@EOP, Barbara Chow/OMB/EOP@EOP 

cc: See the distribution list at the bottom of this message 
Subject: Standardized test preparation for minorities 

Following our discussion on ideas for FY 2001 initiatives this morning, I've attached a paper I wrote on 

coaching and test preparation for the SAT and ACT for the OMB/NECIDPC President's Initiative on Race 

workgroup last year (while I was working at ED, not OMB). In summary, this analysis shows that minority 

and low-income students are more likely to engage in test preparation activities than white and 

middle-income students, and that test-preparation activities do not significantly affect the percentage of 

black, Hispanic, low-income, and middle-income students who take the SAT or ACT or their performance 

on the tests. These findings are consistent with other research that has been conducted in this area. 


This analysis did not take into account the intensity or quality of the test preparation services. 

Researchers have found that test preparation services that offer comprehensive, content-based programs 

of study have more substantial effects on tes.t scores than shorter programs that primarily teach 

test-taking skills. 


~ 

SAT ACT.doc 

A report on the SAT released by the College Board last year found t~at "the effects of coaching are far 
less than is claimed by major commercial test preparation companies" ("Effects of Coaching on SAT I: 
Reasoning Scores," Donald Powers and Donald Rock, 1998). The analysis concluded that formal 
test-preparation services increase SAT I verbal scores by about 6-8 points and SAT I math scores by 
about 13-18 pOints. These results are similar to those of other studies, including one comprehensive 
analysis of 48 separate studies that found that coaching increases SAT verbal scores by 9 pOints and 
math scores by 19 points. 



After reviewing the research, the race workgroup decided not to recommend that the AP Incentives 
program be expanded to include test preparation for the SAT and ACT in FY 2000. 

Please let me know if we can provide any furth,er information or if you have any questions. 
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Better Preparing Low-Income and Minority Students to Take Required Examinations 

ISSUE 1: What options are available to increase the availability of high quality SAT/ACT test 
preparation courses for low-income and minority students? 

BACKGROUND: 

I. SAT/ACT PARTICIPATION, PREPARATIQN, AND PERFORMANCE AMONG 
RACIAL AND ETHNIC GROUPS AND INCOME GROUPS 

The rate at which high school students took the SAT or ACT varied significantly among racial 
and ethnic groups, from 47% of Hispanic sample members to 77% ofAsians and Pacific 
Islanders. 66% ofnon-Hispanic whites in the sample took the SAT or ACT, compared to 55% of 
non-Hispanic blacks. Test participation also varied among income groups. 48% oflow-income 
students took the SAT or ACT, compared to 59% ofmiddle-income students and 79% ofhigh­
income students. 

Racial and ethnic groups differed in the degree to which they participated in SAT/ACT 
preparation activities. Blacks were significantly more likely than all other groups, including 
whites, to use a test preparation computer program. The rates at which whites and Hispanics 
used computer programs were statistically indistinguishable. Blacks and Hispanics were more 
likely to take a private test preparation class and to prepare through private tutoring than whites. 

Among high-achieving students (those with high school GPAs of 3.5 or higher), Hispanics were 
significantly less likely than other students to prepare for the SAT or ACT. All other groups 
prepared at statistically indistinguishable rates. 

The rates at which low-income students used computer test preparation programs were 
statistically indistinguishable from the rates at which middle- and high-income students used the 
programs. The rates at which low-income students took a private test-preparation class, while 
lower than high-income students', were significantly higher than the rates at which middle­
income students took such classes. Low-income students were also more likely than middle-
income students to receive private tutoring for the SAT/ACT. ' 

Overall, participating in some ofthese'forms oftest preparation is correlated with a significant 
increase in the rate at which sample members took the SAT/ACT. 77% of individuals who used 
a computer test preparation program took the SAT or ACT, compared to 69% of those who did 
not. Enroliing in a private class also increased test-taking from 69% to 77%. Tutoring did not 
significantly affect test participation rates. 

The relationship' between test preparation and test participation is less clear when considered for 
individual groups. For whites, allthree types of preparation were associated with a significant 
increase in test participation; for blacks and Hispanics, no preparation seemed to make a 
significant difference. Computer programs and private classes were associated with increased 
Asian participation, while tutoring was not. High-income students who used anytype oftest 



preparation had a greater likelihood of taking a test, while low- and middle-income students' 
likelihood of taking a test was not affected by test preparation. 

Students' perfonrtance on the SAT and ACT varied significantly by their race, ethnicity, and ' 
family income. Middle-income students earned significantly higher scores on both the SAT and 
ACT than low-income students did, and high-income students' scores were significantly higher 
than either middle- or low-income students' scores. White and Asian students earned 
significantly higher scores on both tests than black and Hispanic students. 

Preparation did not seem to have a substantial effect on students' test scores. Whether a student 
used a computer program to prepare did not significantly affect either the SAT or ACT scores of 
any racial or ethnic group. Computer preparation programs were associated with a significant 
increase in SAT scores among high-income students and a significant decrease in SAT scores . 
among middle-income students. Enrolling, in a private test preparation class was correlated to 
higher scores on the SAT and ACT for Asians, on the ACT only for blacks, and on the SAT only 
for whites. Among income groups, the only significant effect ofprivate cla~ses were to raise 
SAT scores among high-income students. Tutoring appeared to raise the SAT scores ofAsians, 
whites, and high-income students, and appeared to lower,the ACT scores oflow-income 
students. ' 

II. ANALYSIS OF SAT/ACTDATA 

The finding that minority sfudents and low-income students are more likely to prepare for the 
SAT or ACT than whites and middle-income students, while surprisirig to some, is entirely 
consistent with other research that has been conducted in this area. Studies oftest preparation 
activities by both ETS and ACT have produced similar results. ETS found that of students who 
took the SAT, 9% of whites, 12% ofblacks and Hispanics, and 25% ofAsians had enrolled in a 
private test preparation class. Data from the ACT were even more striking: 63% of African­
American students taking the ACT had done some type of preparation for the test, compared to 
53% ofAsians, 50% of Hispanics, and only 48% ofwhites. ETS also found that the likelihood 
that a student participated in some test preparation activities decreased as family income 
increased, from 52% ofstudents whose families earned less than $18,000 to 45% of students 
whose familieseamed more than $50,000. 

Researchers who have studied test preparation among racial/ethnic and income groups attribute 
these patterns to free test preparation programs available to underprivileged students. The test 
preparation company Princeton Review, for example, assists lower-income students in two ways. 
First, students can apply to have up to 50% ofthe test' preparation course fee waived on the basis 
of financial need. Second, the Princeton Review Foundation, in partnership with community 
organizations such as the Urban League and Upward Bound, provides preparation courses to 
financially disadvantaged students at no or mini~al cost to the student. Accorqing to the 
Princeton Review Foundation, SATand Related Skills courses are curreritly offered to nearly 
1,500 students nationwide each year. The Kaplan test preparation.company is also involved in 
community outreach activities, including offering test-preparation scholarships and tuition 
assistance to disadvantaged individuals, schools, and community groups and donating test 
preparation software and books to needy institutions. Analysts have also cited educational 



initiatives by companies such as Ford and GM as expanding test preparation availability for 
underprivileged students. 

The story to explain this pattern, then, goes like this: among high-income students, those who 
hope to attend the most selective colleges often enroll in test preparation services. Low-income, 
black, and Hispanic students, who often feel that their K-12 education has been poor and that 
they may not be accepted to any college without test preparation, can take advantage of 
opportunities such as free courses from Princeton Review and Upward Bound. Meanwhile, most 
middle-income and white students, many ofwhom will attend non-selective public institutions, 
assume that their educational experience has been adequate and are not willing to spend large 
sums ofmoney on preparation courses. 

Why would test preparation seem to boost the scores of whites, Asians, and high-income 
students but not others? First, the disparities in the effects of test preparation may reflect 
differences in the quality of the test preparation activity. The courses and programs available to 
low-income students may not be as comprehensive or content-based as those purchased by 
wealthier families. Moreover, the same program that produces significant gains for a student 
from a privileged background may not be useful for another student. If a student has not had a . 
quality education, then preparation courses or programs have no base of knowledge to build on 
and will add little value. A few hours or even days of test preparation cannot compensate for 
twelve years of indifferent education-for some students, these activities offer too little, too late. 

SUMMARY/OPTIONS: 

While non-Asian minority and low-income students did take the SAT/ACT at lower rates than 
other students and earned lower scores, blacks and Hispanics and low-income students actually 
participated in test preparation activities at higher rates than white and middle-class students did. 
Among students with high GPAs, however, Hispanic students were less likely than others to 
prepare for the SAT or ACT. The data do not indicate that test-preparation activities such as 
computer programs, private classes, and tutoring significantly affect the percentage ofblack, 
Hispanic, low-income, and middle-income students who take the SAT or ACT or their 
performance on the tests. 

Considering these facts, and considering that the TRIO programs Talent Search, Upward Bound, 
Educational Opportunity ~enters, and 'Student Support Services already offer services to low­

. , 

income and minority students to prepare for these examinations, analysis does not support any 
major new policy initiatives on this issue. The racial and income disparities in test participation 
and performance reflect the fundamental inequities in the K-12 education system and cannot be 
erased with a "quick fix." , 

One reasonable policy option would be to use the "bully pulpit" to laud the private companies, 
federal programs, and community organizations that are currently providing test preparation 
services to disadvantaged students and to encourage more students to take advantage of such 
opportunities. These organizations could also be encouraged to make more of an effort to reach 
out to high-achieving Hispanic students'. 
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LOS ANGELES UNJFJ:BD SCHOOL DISTRICT 
Division of Instruction . 

450 North Grand Avenue, Room A~339 
Los Angeles, CA 90012 . 

(21.3) 625-4244 FAX; (2l3) 626-7736 

RUBEN ZA.CARrAS 
Superill~lIdem
CARMBN lif. SCHROJIDER 

.. Assoc.it\te SUpcrinr.Clldont. lnl'lt1.n:tion 
. R.OBERT 1. COU...INS 
, As!:b'tGl1r Superinctn4cnt 
Curriculum. lnstl:'l1ctlclI. AsSCllSmcnt 

November 22, 1999 

GuiIlenno Mayor 

Office of Senator Tom. Hayden 

FAX (916)324·4823 


Dear Guillermo: . 

This letter is in response to your request for initial data regarding· the College Preparation 
----~P'...arm~c'""rs,...,bip_Progxam fQr--the-L~-Unificcl Distri.ct, Following an RFP process, 

three vendors were selected to provide d.irect instruction to the 57 5choo 5 anmagn ceo . 
District. While a small number of schools selected the November 6, 1999 SAT testing date, the 
majority of schools selected the upconringSAT examination date of Dcc:ember 4, 1999. Data· 
rcgardingilien,umber of students who'llCtually toOk the SAT test will be available early in January. 
2000. All students taldng the t~st ~reparation·program in the spring of 2000 wlll be required to 

. take the May 6. 2000 SAT exanunation. . . 

The informatio~. :provided on the matrix that follows wilt provide you with our JnJ.tial data. 
If you have additl.oanl questions, please contact me at (213) 625-6423. 

Doris Lasiter 
Administrative CoOrdin.ator 
CUniculum. Instruction and Assessment Bran,cb 
Division of Instruction . 

c:Robcrt 1. CoUills! Assistant Superintendent , , 
t 

http:Distri.ct
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STUDENTS ENROLLED SAT SAT 

FALL 1999 

est 4 


plan S6 A A 

2- 1, 0 0 

. A 

" 




..." .. ----

10/20/99 14:51 HIGH SCHOOL EDUCATION OFFIC~ +.~~~~~~~ 

rsegmental Relations Office 
72 Capitol Mall, Fourth Floor 

a-,.~ft"lantOt CA 95814 
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TION PARTNERSHlP PROGRAM GRANT 

. FV 1998-99 . 

COLLEGE PREP 

This is a final summary for th College Preparation Partnership Program grants.' FY 
1998-99 authorized 510 milli: for this proaram. There were two RF A process.,., 
referred to as Cycle 1 and Cy e 2. Cycle 1 processinl utilized the Excel program and 
Cycle 2 was processed using I e Acces.s program. 

Tht: 
. 
attw;hed reports sununari;, c: the l \\IU pruc~~~!;. A sWllInacy of tlu:: infunlliltiun is~ 

i 

I 
I 
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County 

ALAMEDA 
ALAMEDA. 

AL.AMEOA 
CALAVeRAS 
CONTRA COSTA 

CONTRA COSTA 

Del NORTE 

FRESNO 
FRESNO 


HUMBOLDT 


IMPERIAL 


KERN 

KERN 


KERN 

LOS ANGELES 
LOS ANGELES 

"LosANGE:CES' 
LOS ANGELES 
LOS ANGELES 
LOS ANGELES 

LOS ANGELES 

LOS ANGELES 

LOS ANGELES 

LOS ANGELES 

LOS ANGELES 

LOS ANGELES 

LOS ANGELES 

LOS ANGELES 

MONO 
MONTEREY 
MONTEREY 

MONTEAEV 
ORANGE 
ORANGE' 

ORANGE 

ORANGE 


8/31/1999 

COLLEGE PREPARATi N PARTNERSHIP PROGRAM - CYCLE 1 

S 
; 

MMARV OF ALl. LEA'S FUNDED, . 

;, 

LEA Amount 

ALAMEDA C UNIFIED $'1,000 

EMERVUNI ED $6,000 


OAKLAND \!I , $15.3,650 


CALAVARA, $22,800 


MT. DIABL.Q . $24,600 


PITTSBUR~ $43;950 


OELNORTe $10.000 

KINGSCAt-.j $20,000 


FIREBAUGIpI s DELTAS JOINT $5,860 


EUREKACI; UNIFIED $20,000 


BRAWLEY UJ ION HIGH $30.225 


OFFICE OF eDUCATION $89,600 

$12.000 


HIGH $62,866 

FlOE OF EDUCA+JON-:-.--__----:~$~13.z......7u20!ii18'--_____ 

. ~30,OOO 

$7!:I, 725 

IFleD $62,000 

EL RANCHO' NIFIED .18,388 

GLENDALE NIFIED $30,000


I 

INGLEWOO UNIFIED $24,015 
LOS ANGEL S COUNTY OFFICE $214,200 
LOS ANGEl:. S UNIFIED , $1,200,000 
MONTEaEL~1 UNIFIED SCHOOL. DISTRICT $106,000 
NORWALK-: MIRADA UNIFIED $60,000 

. PASADENA NIFIED SCHOOL DISTRICT .60,000 
DOWNEY U .IFIED $42.000 

$328.0QO 
IFIEO $41,040 

EASTERN ~I RRA UNIFIEO $2.175 
NORTH M' , REV GOUNlY UNIFIEO $16,000 
SALINAS UN N HIGH $147,150 
MONTEREY ENINSULA'UNIFIED $10,000 
FULLERTO OINT UNION HIGH 858.000 
TUSTIN UNa lED' $64,000 
CAPISTRAN: UNIFIED $1S5,OOO. 
SANTA ANA NIFIED $84.000 

j 



. 10/20/99 14:51 . HIGH SCHOOL eDUCATION OFFICE ~ ~~GqqO~~ 

I ' 
COLLEGE PREPARATI N PARTNERSHIP PROGRAM· CYCLE 1 

I:;gLlCiX 
RIVERSIDE 
RIVERSIDE 
SACRAMENTO 

SACRAMENTO. 

SACRAMENTO 

SACRAMENTO 
SAN BERNARDINO 
SAN BERNARDINO 
SAN BERNARDINO 

. SAN DIEGO 

SAN DIEGO 
SAN DIEGO 
SAN DIEGO 
SAN DIEGO 
SAN DIEGO 
SAN FRANCISCO 
SAN JOAQUIN 

I 
SAN JOAOUIN 
SANMATeo· 

SAN MATEO 

SANTA BARBARA 
SANTA CLARA 

SANTA ClARA 

SANTA CLARA 

SANTA CRUZ 

SHASTA 

SISKIYOU 
SOLANO 

SUITER 


TEHAMA 


TULARE 


VENTURA 


YOLO 

S MMARV OF All LEAS FUNDED 

lEA 
RIVERSIDE' OUNTY OFFICE OF EDUCATION 11 
RIVERSIDE NIFIED 
ELKGROVrE NIFIEO 
SACRAMEN o CITY UNIflEO 
SACRAME: o COUNTY OFFICE' 
SANJUANU IFIED 
COLTONJOI TUNIFIED 
RIALTO UNI :,EO 

viCTOR VA, EY UNION HIGH 2J 
ESCONOIO UNION HIGH 

I 

OCEANSIO~I NIFIEO 
SANDrEGO lTV UNIFIED 
SAN DIEGO OUNTV OFFICE OF EDUCATION 
SAN MAR UNIFIED 
SAN DIEGO ' OUNTY OFFice 
SAN FRAN COUNIFIEO 
SAN JOAQliJ; COUNTY 
STOCKTON ITYUNIFIED 
SANMATEOI NIONHIGH 
SEQUOIA ION HIGH 
SANTA BAR , ARA COUNTY OFFICE 
SANJOSEU IFIED 
SANTAC UNIFIEO 

ION HIGH 
SANTACRIJ CITY HIGH 
SHASTACdJ NTYOFFICE• 
YREKAUNI HIGH 

I 

SOtANOC' NTVOFFICE, 
LIVE OAk U 
REO BLUFF .'NION HIGH 
TULARE co' NTYOFFICS 
OJAI UNIFlfF.: 
WASHING UNIFIED 

I 

TOlal Dist~ctl = 70 Total Sc:hoola 110' 370 

Amount 
$239.800 . 

$49,000, 
$90,000 

$115.000 
$114.000 

$11.700 
.40,000 
$60,000 
$98,000 

.105-"SOO 
'87,000 

$662,000 

$12,000 

815,914 


$93.000 

$78,000 

$106.400 


$90.000 

$12.000 

$20.000 


$290,060 

'120,800 


$16,000 

$446,800 


$38.000 
$83,800 
$9.862 

$86.760 
$8,000' 
$7.000 

$368,000 
$20.000 
131,40(.) 

S6.9S0,688 

813111999 ! Ap"IIClIl'lt& F1"ndod.xt,Summ By Co 



Couaty Total 

LDT UNION SCHOOL DISTlUCI' 
COllilty Total 
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01 ALAMEDA 

'NEWARK u ......·&.=. SCHOOL DISTRICI' , 524,000.' 


, 515,000
FReMONT SCHOOL DISnuCf 

County Total 539,000' ' 


'09 Et DORADO 

, UNIFIED SCHOOL DISTRICT $4.000 

Of."FICE OF EDUCAnON Sl,OOO 

COUllty Tolll S5,000 

10 FRESNO 

PRESNO UNlFmo ; CHOOLDIS1lUcr , $~69.S75 


KINGSBURG]O: UNION HIOH SCHOOL DISTRtC. SO 

$20,000 

$38',S15 

12 HUMBOLDT 
, 511,586 

$11,586 
" ' 

, 14INYO 
'(NYO COU'N'l"r 0 CEOFEDUCATION 53,791 '" , 

COUDt)' Total $3,"1I : 
16IaNGS 


ON mOB SCHOOL DlSTRlCT $36,000 


Coauty Total , ' SJ',OOO 


19 LOS ANGELES 

LU,".I.II-u::.DSCHOO'; DISTlUCT $20,000 ' 


....u.IlIln.VA UNIFlED SCHOOL DISnuC S35.998 


CHOOt DISTRICT $20,000 

vnJ~~DSCHOOLDmnucr S39.000 

I ,', 

ation ~artnership Program' Grant 
Sununary, • Cycle 2 ' ' , 

College Pre 

LEACounty 

EL SEGUNDO U'NlItED'SCHOOL I)ISTlUCT " 

CGunty Total 

23 MENDOCINO 
MENDOCINO CO omCE OF BDutAnoN 

County 'rotal 

24 MERCED 
MERCED UNION HSCHOOL DISTRICT 

County Total 

Wedn••y. SePItmbcr OI,,'9~' 

$16.1~ 

$131,1:&3 

$48,325 

$41,325 

$29,333 

Sl9,333 

Pile IoU 
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LEA Award AmountCtnmly 

27 M()NTEREY 

MONr.EltEyP 


CoulIt)' Total 


30 ORANGE 

CAPISTRANO 


ANAHEIM UNION IOH SCHOOL DISTlUCT 

UNION mOR SCHOOL DISTRlC 
IB.D SCHOOL DISTlUCI' 

CoUaIy TOCII 

33 RIVERSIDE' 

SCHOOL DIST'RICT 


omca OF EDUCATION 

. COUDI)' total 

36 SAN BERNARDINO 
, 

CHAFFEY JOINT ~ON HIGH SCHOOL DISTRICT 
CHINO VALLEY· mBD SCHOOL DlSTRlCT . 

COUN'Ii' SUPERINIENDENT OF 
LDIS'ffUCf 

SOIOOL DISTlUCT 
OOL DISnuCT 

.... County Total 

39 SAN JOAQUIN 
'omCEOFEDUCATION 

County Total 

41 SAN MATEO 
JEFFE.RSON UNto HIGH SCHOOL DISTlUCf 

County JocaJ 

43 SANTA CLARA 
PALO ALTO D SCHOOL DISTRICT 

FREMONT UNlON OR SCHOOL DISTRlCI' 

MOUNTAIN VIEW OS ALTOS SCHOOL DISTRlC7 
i 

. COUIlt)' Total 

44 SANTA CRUZ 
LEY UNlFIED SCHOOL DISTRlC 

SANTA CJU~Z C HlGH SCHOOL DlST.IUCT 
. .' 

Cou"ty Total 

f 

S13,335 

513.,335 

$0 

$234.125 

$t7~OOO 

$21,600 

S%7J,125 

.120,000 

$36S,ooO 

S3B~,OOD 

$26,245 

$88,000 ; 
598,000 . 

'. $90,000 

$8,850 

S60,000 

. 5371,095 

$63,800' 

$0,800 . 

$61,000 

$61,000 

$6,000 

S8.000 

$6.000 

1%1,000 

so 
$6,000 

$6,000 

W~Y. kpfLmber 01. 1999 



H3/2B/99 14: 51 HIGH SCHOOL EDUCATION OFFICE ~ ~~244~~~ 

LEA Award AmDu.tCo~nty 

so STANISLAUS 
STANISLAUS 1Y OFFICE OF EDUCATION 

c.unly ·Total 

S6VENTURA 
OXNARD UNION 


Number of LEAa 

GH SCHOOL DISTRlcr 

SCHOOL DISTRICT 

SANTA PAULA ON mGH SCHOOL DISTlUct 

; I County Total 
I 

f 41 Total AWlrd for JJJ LEA'sI 

j 

$iO,OOO 

5'70,000 

$60,000 

52,500 

$20.000 

582,500 

$2,039,188 

Wedn18day. SeptwmberOl, 19S151 . PIBC3 of3 



. COLLEGE PlttP~PATION PARTNERSHIP PROGRAM GRANT 

FY 1998-99 

This is a final summary for th~ College Preparation Partnership Program grants; FY 
1998-99 authorized 510 mi11i( n for this program. There were two RFA processes, 
referred to as Cycle 1 and eye"le 2. Cycle 1 processing utilized the Excel program and 
Cycle 2was processed using ~e Access proaram. 

The attached reports summari, e the two processes: A summary ofthe information is: 

# hfSite.!: #' ort,F.A~ Total Award 
CYCLE 1 370 -'0 56,950,688 
CYCLE 2 113 41 $2,039,188 

TOTAL 1483 111 D",989,876 

, , 

, , 
, . 

~~- .~ . ··0 
I 
r 

~~~ I 

1 , 
i 
, 
! 
I 


I 

I' 

I
I. 
I 

Or'll':C 11 
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COLLEGE PREPARATION PARTNERS, P PROGRAM 

AMOUNT 

ALAMEDA $1,000 
ALAMEDA $10,000 
ALAMEDA $6,000 
ALAMEDA $1,400 
ALAMEDA $36.200 
ALAMEDA $8,800 
ALAMEDA $49,650. 
AlAMEDA $11.600 
ALAMEDA $43.200 
ALAMEDA $1.400 
ALAMEDA $1,400 
CALAVERAS 510,400 
CALAVERAS $12,400 . 
CONTRA COSTA $24,600 
.CONTRA COSTA' $43.950 
DEl. NORTE 510,000 
FRESNO $20,000 
FRESNO. $5,860 
HUMBOLOOT 000 
IMPERIAL $30,000 
IMPERIAL $22f5. 

.. KERN.... $16,400 
KERN ······$8;000 
KERN $6,800 
KERN $25.600 
KERN $10,000 
KERN $16.000 
KERN $8,000 
KERN $12,000 
KERN $4,835 . 
KERN $4,835 
KERN $4,835 
KERN $4,8315 
KERN $4,835 
KERN $4,835 

. KERN $4,835 
.KERN $4,835 
KERN . $4,835 

. KERN $4,635 
KERN $4,835 
KERN $4.83S 
KERN $4,835 
LAKE '$3,432 . 
LAKE· 13,432 

All SCHOOl. SITES FUNDED· CYCl, '1 

COUNTY SCHOOL 

8i3111999 
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COL.LEGE PREPARA ' ' N PARTNERSHIP PROGRAM 
ALL SCHOOL $1 ES FUNDED· CYCLE 1 

, AMOUNT COUNTY 

$1 1000ALAMEDA 
$10.000ALAMEDA 

$8,000ALAMEDA 
$1,400ALAMEDA 

539,200ALAMEDA 
S8,800ALAMEDA 

'$49,8&0ALAMEDA 
$11.600ALAMEDA 
$43.200ALAMEDA 
$1,400 

ALAMEDA 
ALAMEDA 

$1,400 
CAlAVERAS' $10,400 
CALAVERAS $12,400 
CONTRA COSTA 4,600 
CONTRA COSTA $43.950 
DEL NORTE $10,000 

$20,000 
FRESNO 
FRESNO 

$5,860 
ROM $20000 
IMPERIAL 30,~OO 
IMPERIAL $22! 

BRAWLEY H 

DESERT VA~LEY HIGH (CONT) 


, .. KERN­
KERN 
KERN 
KERN 
KERN 
KERN 
KERN 
KERN 

'KERN 
KERN 
KERN 
KERN 
KERN 
KERN 
KERN 
KERN 
KERN 
KERN 
KERN 
KERN 
KERN 

TeHACHAAI IGH 
.- , .....~_.- '"-''''--"-'~'-''I " . ,.,. -- .. 

MOJAVE S~ lOR HIGH 

MCFARLAN HIGH 

DElANO HI H 

TAFT UNIO HIGH 

WASCOHIG 
FRAZIER UNTAIN HIGH 
ROSAMON, HIGH ' 
STOCKD HIGH 
BAKERSFIE HIGH, 
CENTENN, HIGH 
NORTHHIG 
RIDGEVIEW IGH 
'HIGHLAND ,IGH 

FOOTHILL H GH 

WEST HIGH , 

EAST BAKli SFIELO HIGH 

SHAFTERH ... 

SOUTHHIG; 

KERN VALL, HIGH 

ARVIN HIGH' 


$16.400 
'$8;000 
56,600 

525,600 
$10,000 
$15.000 
$8.000 

$12.000 
$4.833 
$4,835 
14,835 
$4,835 
$4,835 
$4,835 
$4,835 
$4,835 
$4.835 
$4,835 
$4.835 
$4,835 
$4.835 

LAKE UPPER LAK~ HIGH $3,432 

LAKE KELSEYVIu..E: HIGH ,13.432 


r ' 


912il1999 ~ 
Nnll ~O\ 'qq 1"':",,,, 

, DOr::t= 1 ~ 
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COllEGE PREPARAI N PARTNEASHIP PROGRAM 
All SCHOOL. ES FUNDED· CYCLE 1 

. SCHOOL COUNTY 

LAKE LOWER LAKk HIGH 
MIOOLETOVfN HIGH LAKE . 

LOS ANGELES SIERRA VIS A HIGH 

LOS ANGELES BALDWIN P RK HIGH 

LOSANGELE$ MAYFAIR HI H 

LOS ANGELES SOMERSET ONiINUATION 


LOS ANGELES BELLFLO HIGH 

LOS ANGELES . CENTENNIHIGH 

LOS ANGELES COMPTON. IGH 

LOS ANGELES OOMINGU HIGH
I 

LOS ANGELES EL RANCH HIGH 
LOS ANGELES GLENDALE. ENIOR HIGH 
LOS ANGELES HOOVER (H' RBERT) SENIOR 
LOS ANGELES MORNINGS E HIGH 
l.OS ANGELES ARROYO HI H 
lOS ANGELES ROSEMEAD! IGH 
lOS ANGELES. ELMONTE laH 


LOS ANGELES WHITTIER .GH 


LOS ANGEl..ES. CALIFORN .. HIGH 

LOS ANGELES 

LOS ANGELES PIONEERH H 

lOS ANGELES SANTAFE GH 


. lOS·ANGElES AZUSA.t4IG, ...... 
LOS ANGELES GLADSTON HIGH 

lOS ANGELES SOUTH EL ONTE HIGH 
LOS ANGELES VALLE LIN~. CONTINUATION 

LOS ANGELES CHATSWO. H SENIOR HIGH 
LOS ANGELES UNIVERSI . 1 SENIOR HIGH 
LOS ANGELES GRANADA LLS SENIOR HIGH 
LOS ANGELES HAMILTON { LEXANDER) HIGH 
LOS ANGELES l.OS ANGEL 5 CENTER FOR 

LOS ANGELES TAFT (WILl.;! HOWARD) 
LOS ANGELES WESTCHE$ ER SENIOR HIGH 
LOS ANGELES FAIRFAX S lOR HIGH 
LOS ANGELES CARSON S lOR HIGH . 
LOS ANGELES .FRANCIS (J HN H.) POLV 
LOS ANGELES GARDENA NIOR HIGH 
LOS ANGELES . KENNEDY ( HN F.) HIGH 
LOS ANGELES '. KINGIORE , EOICAL MAGNET 
.lOS ANGELES PALISADES HARTER HIGH 
LOS ANGEl.ES SHERMAN, I(S CTR. FOR 
LOS ANGELES VALLEY Al RNAl1VE 
lOS ANGELES VAN NUVS NIOR HIGH 
LOS ANGELES ~'LSON ( OOROW) SENIOR. 
lOS ANGELES CANOGA P K SENIOR HIGH 

AMOUNT 
$3,432 
$3,432 

$15,000 
$15,000 
$34,600 

$8.400 
$36.825 
$10,000 
$24,000 
528.000 
$18.369 
$10,000 
$20.000 
$24,075 

$0 
SO 
SO 
SO 
$0 

$0 
$0 
SO 
SO 
SO 
SO 
$0 
$0 
$0 
$0 
SO 
$0 
$9 
$0 
$0 
$0 
$0 
SO 
SO 
SO 
$0 
$0 
$0 
$0 
SO 

2 Appllcafl11 FVt'ldlCl.lCls Bum," By 8cl'lOOI9/2911999 
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1 
" "~ 

COllEGE PREPARA,I N PARTNERSHJP PROGRAM 
AU SCHOOL ~I ES 'UN020 • CYCLE 1 " 

SCHOOL" 

LOS ANGELES BANNING (P INEAS) SENIOR 
LOS ANGELES BIRMINGHA SENIOR HIGH 
lOS ANGELES BRAVO ME CAL MAGNET 
LaOS ANGELES CLEVELAND GROVER) HI<3H 

lOS ANGELES CRENSHAW ENJOR HIGH 
LOS ANGELES EAGLE RO¢ JUNIOR·SENIOR 
LOS ANGELES FRANKLIN NIOR HIGH 

LOS ANGELES GRANT (UL; SES S.) SENIOR 
LOS ANGELES JEFFERSO HOMAS) SENIOR 
lOS ANGELES LOS ANGEL S SENIOR HIGH 
LOSANOELES MARSHALL "OHN) SENIOR 
LOSANOElES MONROE ( MES) HIGH 
LOS ANGELES ROOSEVEL " SENIOR HIGH 
LOS ANGELES SAN PEDRO ENIOR HIGH 
LOS ANGELES SOUTH GA SENIOR HIGH 
lOS ANGELES VERDUGO I.LS HIGH" 

LOS ANGELES "WASHINGT (GEORGE) PREPARATORY 
LOS ANGELES BELL SENIO HIGH 
lOS ANGELES DORSEY (S AN MILLER) 
L 
LOS ANGELES HOLL'(Woo ~ SENIOR HIGH 
LOS ANGELES HUNTINGT PARK HIGH 
LOS,ANGELES " JOROAN SIt" lOR HIGH 
LOS ANGELES 

COUNTY 

LINCOl.N' (A' RAHAMjsENIOR 

LOS ANGELES LOCKE (A LEROY) SENIOR 

lOS ANGELES NARBONNE ENlOR HIGH 

LOS ANGELES NORTH HO, , VWOOO SENIOR 

LOS ANGELES SAN FERN DO SENIOR HIGH 

LOS ANGELES SYLMAR sm lOR HIGH 


I 

" " LOS ANGEleS WESTSIDE TERNATIVE 
LOS ANGELES RESEDA SE lOR HIGH 
LOS ANGELES BELMONT S NIOR HIGH 
LOS ANGELES FREMONT ' NIOR HIGH . 
lOS ANGELES GARFIELD ENIOR HIGH 
lOS ANGELES MANUAL AIR! S SENIOR HIGH 
LOS ANGELES MID CITY A.' ERNATIVE 
LOS ANGELES MONTEBE HIGH 
LOS ANGELES SCHURR HI H 
LOS ANGELES BEU GARO S HIGH 

LOS ANGELES GLENN (JO H.) HIGH 

LOS~NGELES NORWALK GH 

LOS ANGELES , PASADENA, IGH 

LOS ANGELES MUIR HIGH ' 


LOS ANGELES BLAIR HIGH 

LOS ANGELES MARSHALL UNOAMENTAl 


9/29/1999 3 

NnlJ ~Vl 'qq 1C:;:C:;C:; 

AMOUNT 
$0 
SO 
$0 
$0 

SO 
SO 
SO 
SO 
so 
so 
SO 
$0 
SO 
$0 
$0 
$0 
SO 
$0 
so 
o 

$0 
so 
$0 

so' 
SO 
$0 
$0 
$0 
SO 
SO 
$0 
SO 
$0 
so 
$0 
$0 

$35,000 
$35,000 
$35,000 

.$30,000 
$30,000 
$60.000 

SO 
$0 
$0 

Appllclm.!; l=unClod.Jde $urnm By $c:hool 



10/20/99 14:53 HIGH SCHOOL EDUCATION OFFICE ~ ~~~~~c~ 

COLLEGE PREPARAT . N PARTNERSHIP PROGRAM 
ALL SCHOOL $ S FUNDED· CYCLE 1 

COUNTY SCHOOL AMOUPh" 
lOS ANGELES $42.000 

$25.000lOS ANGELES 
$10.000 

lOS ANGELES 
LOS ANGELES 

$85.000 
. $70.000 LOS ANGELES 

$3,000LOS ANGELES 
$45.000LOS ANGelES 
$46.000lOS ANGELES 
$65,000LOS ANGELES 
$41,040lOS ANGELES 

150 .MONO 
MONO $2.025 

$16,000MONTEREY 
MONTEREY $36.91& 

.$37.200MONTEREY 
$37.650MONTEREY 
$315,325MONTEREY 

. $10,000 MONTEREY 
$30.000ORANGE 
$28.000 .ORANGE 

ORANGE $28.000 
ORANGE $36.000 

. _. -----····_..ORANGE__.. _. ___ 560.000 . 
·$45;000 . ORANGE 

ORANGE 550,000· 
ORANGE $2,000 

$21,400ORANGE 
ORANGE $25.400 
ORANGE $17,400 

. $15.800 ORANGE 
ORANGE $1.000 
ORANGE $1.000 
RIVERSIDE ,000 

. $65,000RNERSIDE 
RIVERSIDE· $10,000 

$17,600RIVERSIDE 
RIVERSIDE $39,000 
RIVERSIDE $44.000 
RIVERSIDE 512,000 
RIVERSIDE· 530.000 
RIVERSIDE $2.000 
RIVERSIDE $13,000 
RIVERSIDE $18,000 
RIVERSIDE $6,000 
RIVERSIOE . $12.000 

8/2911899 Applicant. Funded.xis Summ By School 
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, f 

! 

COLLEGE PREPARAl1 N PARTN!RSHIP PROGRAM ' 
ALL SCHOOL sa ES FUNDeD - CYCLE 1 

COUNTY , 
SACRAMENTO ' 
SACRAMENTO 
SACRAMENTO 
SACRAMENTO 
SACRAMENTO 
SACRAMENTO 
SACRAMENTO 
SACRAMENTO 
SACRAMENTO 
SACRAMENTO 
SACRAMENTO 
SACRAMENTO 
SACRAMENTO 
SACRAMENTO 
SACRAMENTO 
SACRAMENTO 
SACRAMENTO 
SACRAMENTO 
SACRAMENTO 
SACRA 
SACRAMENTO 

SACRAMENTO 


, -SACRAMENTO 
, SACRAMENTO 

SACRAMENTO ' 
SAN BERNARDINO 
SAN BERNARDINO 
SAN BERNARDINO 
SAN BERNARDINO , 
SAN BERNARDINO 
SAN BERNARDINO 
SAN DIEGO 
SAN DIEGO 
SAN DIEGO 
SAN DIEGO 
SAN DIEGO 
SAN DIEGO 
SAN DIEGO 
SAN DIEGO 
SAN OtEGO 
SAN DIEGO 
SAN DIEGO 
SAN DIEGO 
SAN DIEGO 
SANOIEGO" 

SCHOOL 

SHELDONH H 


, ELK GROVE IGH 
LAGUNA CR' EK HIGH 
FLORIN HIG 

" VALLEY HtG I 

KENNEDY (J HN F.) HIGH 
MCCLATC (C.K.) HIGH 
BURBANK, THER) 'HIGH 
SACRAME, 0 HIGH 
JOHNSON ( tRAM W.) HIGH 
NATOMAS GH 
BEL.LA VIST HIGH 
RIO AMERI 0 HIGH 
DEL CAMPO HIGH 
EL CAMINO UNDAMENTAL 
CASA ROBL' FUNDAMENTAL" 
CENTERHt H 
FOOTHILL GH 
HIGHLANDS HIGH ' 

AMOUNT 
$18.000 
$18.00Q, 
$18,000 
$18,000 
518.000 
$30,000 
$30,000 
$15.000 
$15.000 
$25,000 

58,000 
$10.000 
$10,000 
$10.000 
$10,000 
$10,000 
$8.000 
$8,000 
$8.000 
$6000 

$12,000 
$2,925 
$2,925 

,"$2,925 
$2,925 

520,000 
520,000 
$60,000 
$42,675 

$3,525 " 
$49,800 

25,600 " 
$14,400 ' 
$31,800 
$33,800 
'$49,000 
$36,000 
$30,000 
$15,400 
$24,000 
59,400 

S38,80~ 

S800 
$39.200 
$37,600 

912911999 5 
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I 


COLLEGE PAEPARAT N PARTNERSHIP PROGRAM 
. I 
ALL SCHOOL S ES FUNDED· CYClE 1 

SCHOOL 


SANOIEGO STUDENT S CCESS PROG~ 


SAN DIEGO . lWAIN JU~I RISENlOR HIGH 


SAN DIEGO UNIVERSI· CeTY HIGH 

SAN DIEGO SERRA JU~' R SENIOR HIGH 


. SAN DIEGO HENRY SE, OR HIGH 
SAN DIEGO KEARNY Sf' lOR HIGH 

, SANOIEGO . CRAWFOR' SENIOR HIGH 


SANOIEGO HOOVER lOR HIGH 

SAN DIEGO LINCOLN lOR HIGH 

SAN DIEGO 


COUNTY 

MADiSON S NIOR HIGH 

SAN DIEGO MISSION B SENIOR HIGH 


J 

SAN DIEGO . MORSE S OR HIGH 


SAN DIEGO SAN DIEGO ENJOR HIGH 


SAN DIEGO GOMPERS ECONOARY 

SAN O'IEGO ESCONOID .CHARTER HIGH 

SANOIEGO SAN MAR S HIGH 

SAN DIEGO GROSSM HIGH 

SAN DIEGO HILLTOP S lOR HIGH 

SAN DIEGO MT. CARMe HIGH 


SAN DIEGO ,'. RAMONA HI H 


SANOIEGO RANCHO B NAROO HIGH 

SANDIEGQ, RANCHO a NA VISTA HIGH 

SAN DIEGO TORRE'ipio; ES'HIGH 

SAN DIEGO VISTA HIGH' 

SAN DIEGO CARLSBAD IGH 

SAN DIEGO , EASTLAKE IGH 

SAN DIEGO FALLBRO HIGH 

SAN DIEGO GRANITE H LS HIGH 


HELIX HIGH' .SAN DIEGO 

SAN DIEGO JULIAN HIe:; 

SAN DIEGO MONTE VI$ ;A HIGH 

SAN DIEGO WEST HIL HIGH 

SAN DIEGO CASTLE PA K SENIOR HIGH 

SAN DIEGO CHULA VIS, SENIOR HIGH 

SAN DIEGO ELCAPITA HIGH 

SAN DIEGO MONTGO RY SENIOR HIGH 

SAN DIEGO MOUNTMI 

SAN DIEGO SANTANA H 

SAN DIEGO SOUTHWEsr SENIOR HIGH 

SAN DIEGO MAR VISTA fENIOR HIGH 

SAN DIEGO MOUNTAIN fMPIRE HIGH 

SAN DIEGO LA COSTAfNYON HIGH 

SAN DIEGO EL CAJON lLEV HIGH 

SAN DIEGO PALOMAR GH (CONT.) 


. AMOUNT 
$19.200 . 
$12.200 
'34.800 
$34,000 
$39.000·. 

. $28.800 
$35,800 

. , $35,200 
$17~800 
$30,400 
$29.200, 
$81.400 
$62,000 
$17.000 
512,000 
$15,914 
$3,000 
$3,000 
S3.000 
$3,000 
$3,000 
$3,000 
$3,000 
$3;000 
$3,000 
$3,000 
53,000 
$3,000 
$3,000 
53.000· 
$3.000 
$3.000 
S3,000 
$3,000 
53,000 
53.000 
$3.000 
$3,000 
$3.000. 
$3,000 
,$3.000 
$3,000 
$3,000 
$3.000 
$3.000 

9/29J1S!9 6 Applio8rrtS Funded.1I1I Summ By School 
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! 

COLLEGE PAEPARA1j1 N PARTNe.RSHIP PROGRAM • 
ALL SCHOOL $1 ES FUNDED· CYCLE 1 . 

COUNTY SCHOOL AMOUNT 
SAN OIE<?O SWEETWAT R HIGH $3~OOO 
SAN DIEGO WARNER t-O H ~ $3,000 
SAN FRANCISCO BALBOA HI 15.000 
SAN FRANCISCO INTEFtNATI $8,000 
SAN fRANCISCO MCATEER eUGENE) HIGH $20,000 
SAN FRANCISCO RAOUl.. WA ENBERG $10,000. 
SAN FRANCISCO BURTON (P . ILlIP & SALA $20,000 . 
SAN FRANCISCO O'CONNEll JOHN A.) HIGH $5,000 
SAN JOAQUIN LlNOEN HI $4.000 
SAN JOAQUIN MANTECA H H $7,600 
SAN JOAQUIN SIERRA HIG $10,400 
SAN JOAQUIN LOOI HIGH $25,400 
SAN JOAQUIN WEST (MER ILL F.) HIGH $14.200 
SAN JOAQUIN TOKAY HIG $21.200 
SAN JOAQUIN BEAR CREi HIGH $23,600 
SAN JOAQUIN EDISON S OR HIGH $30,000 
SAN JOAQUIN STOCKTON NIFIEO ALTER . $5,000 
SAN J.OAQUIN FRANKLIN NIOR HIGH 525,000 
SAN JOAQUIN . STAGG SEH R HIGH $30,000 
8AN~ 12,000 
SAN MATEO SEQUOIA HI H 20~------- ------ ­
~S~AN~T.~A~B~A~R~B~A~----~D~O~S~P~U~E~B~l~S~S~e~N~I~R~H~H~-----------~~9~,8~00 

SANTA BARBARA
• ••• w ........... ~_ .. '. 

SANTA. B AM SENIOR HIGH $38,000 
SANTA BARBARA sANtAYN VAlLEYUNION $20,400 
SANTA BARBARA, CABRILLO lOR HIGH $26,100 
SANTA BARBARA CARPtNTER SENIOR HIGH $11,025 
SANTA BAR6ARA SAN MARC. SENIOR HIGH $32,000 
SANTA BARBARA CUYAMA V LEY HIGH $1,500 
SANTA 8ARBARA RIGHETll ( . NEST) HIGH $50.700 
SANTA BARBARA SANTA MA HIGH . $57,525 
SANTA BARBARA LOMPOC S lOR HIGH $23,000 
SANTA CLARA GUNOERS . HIGH 26,400 
SANTA CLARA l.INCOLN C"- ·RAHAM) HIGH $34,400 
SANTA CLARA WILl.OW G N HIGH· $37,000 
SANTA CLARA SAN JOSE GH ACAOEMY $23,000 
SANTA CLARA SANTAC HIGH· $6,000 . 
SANTACLARA WILCOX ( . IAN) HIGH $6,000 
SANTA CLARA . SILVER CR K HlGH $49.000 
SANTA CLARA . IN DEPEND CE HIGH $98,400 
SANTA CLARA LICK (JAM ) HIGH $17,400 
SANTA CLARA . PIEDMONT ILLS HIGH $45.200 
SANTA CLARA HILL (ANOR. W P.) HIGH $40,000 
SANTA CLARA OAK GRO . HIGH $47,000 
SANTA CLARA OVERFELT ~ILLIAM C.) $29,000 
SANTA CLARA SANTA TER,SA HIGH $54,400 

,
9fl9/199' ADPlicent8 Funded.~I' Summ BV SchOol 
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COLLEGE PREPARAl N PARTNERSHIP PROGRAM 

ALL SCHOOL St ES FUNDED - CYCLE 1 


COUNTY 
SANTA CLA,RA 
SANTA CLARA 
SANTACRUZ 
SHASTA 
SHASTA 

SHASTA 

SHASTA 

SHASTA 

SHASTA 

SHASTA 

SHASTA 

SHASTA 

SI IY U 

SISKIYOU 


, SISKIYOU 
SISKIYOU 
SISKtYOU 
SISKIYOU 
SISKIYOU 
SOLANO 
SOLANO 
SOLANO 
SUITER. 
-rEHAMA 
TULARE. 
TULARE 
TULARE 

. TULARE 
TULARE 
TULARE 
TULARE 
TULARE 

TUl.ARE 

TULARE 

TULARE 

TULARE 

TULARE 

TULARE 

TULARE. 
TULARE 

TULARE 

TULARE 

TULARE 

;UI,.ARE 

TULARE 
 OROSI HIGH 

AMOUNT' 
$28.400 
$38.000 ' 

38,000 
23.000 
$3,600 

$600 
$19,800 

$2,000 
$2,200 
$1.000 

$400 
$1.000 

seoo 
$2,000 
$1,800 
$3.eoo 
$1.800 
$1,012 
S8.8GO 

o 
$30,640 
$27.800 

8,000 
7;000 
$800 

$1.400 
$1.400 

$28,800 
$8.200 

$42.400 
, $37.200 


$1,000 

$1,000 


$800 
$1,600 . 
$1,400 

, $16,200 
$40,000 , 
$'36,800 

$1.200 
$11.800 

$200 ' 
$23,000 
$11.800 
$13.000 

9129/1999 8 Appli~~ F",ndect.l'" Summ By Scnool 
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College Prep ration Partnership Program Grant 

: hoo} Site Summary ... ~cle 2' 
CountylLEA ,Sehool Award AmOQDt 

,01 ALAMEDA. .' [ 
FREMONT UNIFIED SCHOOL DIS" CT' 

IRVlNOTON InGJ[ SCHOOl; 

KENNEDY HIGH SCHOOL 

AMERICAN mOB SCHOOL 


LBATotal 

NEWARK UNlFIED SCHOOL DIST 
NEWARK MEMORIAL HI 

LEA Toral 
09 ELDORADO 

BLACK OAK MJNE lJNll'IED SCH L DISTRICT 
, OOLDEN SIERRA HIGH S,",~pv,L 

t.EA Total 

EL DORADO COUNTY OFFICE OF ~DUCAnON, I" " ' 

CHARTER COMMUNITY S,. OOL 
LEA TOIaI 

lO'FRESNO 
FRESNO UNIFIED SCHOOL DIST T 


BULLARD mGB SCHOOL 

SUNNYSIDE HIGH SCHOOL' 

R.OOSEVELT HIGH scHoo 

MCLANE moo SCHOOL 

FRESNO maR SCHOOL' , 

DUNCAN POLYTECHNICAL' . 

EDISON HIOH SCHOOL ' 

HOOVER mOB SCHOOL. 


LEA Total 

SANGER UNIFIED SCHOOL DIS 
SANGER HIGH SCHOOL 

L.EATotal 

12 HUMBOLPT 

NOR~HUMBOLDT. UNIONi'HOOL DISTRICT 
MCKINLEYVILLE HIGH S 'I OL " 

. . LEA Toral 
, , 

S3,;00 
15.800 
$5,400 

$15,000 

$24,000 
$24.000 

$4,000 

$4,000 

. 	S1,000 

$1,000 

$30,000 
, $40,000 
. S79,57S 

$60.000 
$60,000 
520.000 
140,000 
$40,000 

S369.!7S 

S20,OOO 
$20,000 

$11,586 
Sll,S86 

Paee Ion 

NOU 313 'Cjq 1<=;:57 



COLLEGE PREPARA'1l' N PARTNERSHIP PROGRAM 
ALL SCHOOL $I ES FUNDED • CYCLE 1 

COUNTY SCHOOL 
TULARE REDWOOD I 'IGH 
TULARE FRAZIER HI 'H (CaNT.) 
TULARE KAWEAH H H (CONT.) < 

TULARE LOVELL Hft?, (CONT.)< 

TULARE SIERRA VI HIGH (CONn 
TULARE TULARE HIS. , 
TULARE STRATHMQ EHIGH 

AMOUNT 
$43,200 

$1,400 
$1,600 
<$800 

$4,000 
$28,400 
$6,600 

VENTURA NORDHOF IGH $20,000 
VOL.O WOOOLANP'SENIOR HIGH 12.000 
YOLO RIVER CITY ENIOR HIGH $28,200 
YOL.O YOLO HIGH ONT.) $3.200 

$5,536,488 < \ 

LA COUNTY $214,200 
LACllV $1.200.000 

$6,960,688 

912911999 9 AppllCII11$ ':"'",,0(1.)(18 Summ By School 
fJnt I <C! • QQ 1 c:; : C:;? < 



14lNYO 

INYO COUNTY OFFICE .oF EDUC nON 
OWENS VALLEY mGB S 5850 
BISHOP liNION'IDOH SC ' $2,941 

LEA Tolal 53,191 
16KINOS . 

HANFORD JOINT UNION HIGH S OOL DISTRICT 

HANFORD mOH SCHOOL 
 536,000 

LEA Tobl S36.oo0 
19 LOS ANGELES, 

1!!1/20/99 14;54 . HIGH SCHOOL EDUCATION OFFICE" ;I.:I:.!440'.J 

,. , , 

College Prep ration Partn~rship Program Grant 

, choo1 Site Summary· Cycle 2 
COUDtylLEA School 
 Award AmoD.at 


CLAREMONT UN1FIED SCHOOL 
CLAREMONT mGH seHO 539,000 

LEA Total S39,OOO 

UNIFIED SCHOOL DIS 
DUARTE HIGH SCHOOL 10-;000 

. LEA Total $20.000 

EL SBGUNDO UNIFIED SCHOOL TRICT 
EL SEGtJNDO HIGH SCHO 516,12$ 

LEA Total, $16,125 

NORwALK-LA MIRADA UNIFIED 
LA MIRADA HIGH SCHOOL S35.998 

LEA Total $35,998 

SAN GABRIEL UNlFlED SCHOOL IsmCf . 
OABRlElINO HIGH SCHOO ; $20,000 

L-eA Total $20,000 

23 MENDOCINO 

MENDOCINO COUNTY .oFFICE a . 'EDUCATION 
UKIAH moo SCHOOL $12,000 
ROUND VALLEY HIGH S S2,5S0 
wn.urs HIGH SCHOOL $28.000 
LEGGETt V ALLEY HIGH S OOL S5ZS 
ANDERSON VALLEY HIOH : CROOL $3,375 
POTT'.ER. VALLEY HIGH S ox.. . Sl,875 

LEA Tote.l $48;325 

P"e2oC1 

http:POTT'.ER


, ~; 

College Pre.' ration Partnership Program Grant 

:choo! Site Summary - Cycle 2 
CountylLEA , School Award Amouat 

24MERCED 
MERCED UNION HIGH SCHOOL ' srrucT 

27MONTERBY 

GOLDEN VALLEY HlGR 
AIWA11:.R HIGH S~HOOL 
I..MNGSTON HiGH SCHO 
MUCEO mGH SCHOOL 

' 
OOL 

LEA Total 

$7,800 

S/.1SUU 

S5.933 
$7.800 

$29,333 

. SCHOOL DISTRICT 

. LEA Total 
S1.3,335 
S13,335 

MONTEREY PBNINSULA UNIF 

30 ORANGE 

ANAHEI:M UNION HIGH SCHOOL ISTRICT 
. MAGNOLIA HIGH SCHOOL.' $lo,ooo

----------~s~Atv~A~NN~AimffiG~H~SCH~O~O~L~~'------~--~--------------------~$~,~,Og~O~----. , 
L~ARA HIGH SCHOOL ' $40.000 

KAlELLA WGH SCHOOL S24,000 
CVPRESSaIORSCHOOL' S3S,9Z5 
ANAHEIM mGH SCHOOL $20,000 

KENNEDY HIGH SCHOOL' S34.U10 
. WESTERN mGH SCHOOL 120,000 

LEA Total $234,125 

FULLERTON JOINT UNION HIGH CHOOL DISTRICT 
LA HABkA mOH SCHOOL $17.000 

l.£A Total $17,000 

NEWPORT-MESA UNIFIED SCHO DISTRICT 
COSTA MESA HIGH SeRO $10,800 
ESTANCIA mGlI SCHOOL $10,800 

LEA Total $21,600 

i 

I ' 
",nl' .CI 1c::: ! C:::Q'00 
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College Pre ation Partnership Program Grant 

.. chool Site. Summary - CYcle 2 
COUDtylLEA Scbool , Award.Amount 

33 RIVERSIDE r 

PERRIS UNION mGH SCHOOL Dl TlUCT 
PALOMA VALLEY HIGH ~ HOOL \ 

$20,000 
LhA fotal' S20,OOO 

RIVERSIDE COUNTY OFFICE OF . DUCATION 
HEMET mGH SCHOOL $35,000 
LA SIERRA HIGH SCHOOL $30,000. 
SAN JACINTO SENIOR-HI· $19,000 

TEMESCAL CANYON III SCHOOL / . S33,OOD 
ELSINORE HIGH SCHOOL . 533,000 

MUlUUBTA VALLEY HIGH, CHOOL 536,000 
WEST V ALLEY HIGH S OL . 53S,ooo 
SANTIAGO HIGH SCHOOL S3,200 
RUBIDOUX mGH SCHOO~ : .~57,400 

NQi~~~~~~~~--------____~__~____~~~~~~S3~.2~OO~____ 
NORTE VISTA HIGH SCH $22.400 

PALO VERDE VAlLEY Hl SCI-100L $19,400 

RANCHOVERD1HnGH S DOL 5305.000 
CENTENNIAL HIGH SCH L SJ,200 
CORONA HIGH SCHOOL Sl,200 
nJRUPA VAllEYHIGHS 141.000 

, LEA Total $365,000 

i 



Colleae Pre . ration Partnership Program Grant 

chool SiteSununary - Cycle 2 ) 
COUDtylLEA School : Award Amount 

36 SAN BERNARDINO . I 

. CHAFFBY JOINT UNION HIGH SC¥OOL DISTRICT 

MONTCLAIR HIGH SCHOO~ 


ONTARIO HIGH SCHOOL 

CHAFFEY mGH.8CHOOL . : 
RANCHO CUCAMONGA HI: H SCHOOL 
ALTA LOMA mGa SCHOO 

" 

LEA Total 

CHINO VALLEY l..JNIFIED SCHOO. DISTRICT 

DON ANTONIO LUOO HlG SCHOOL 

CHINO HIGH SCHOOL 


LEA Tol:8.l 

FONfANA UNIFIED SCHOOL DIS CT 

CITRUS mGB SCHOOL' " 


.KAISER HIGH SCHOOL· . 

FONTANA HIGH SCHOOL 
 I 
FONTANA A.B. MlU.ERH4H SCHOOL 

·BIRCH-HlGH,SCHOOL· .. ... .. . . 
LEA Total 

REDLANDS UNIFIED SCHOOL DI 
REDLANDS HIOH SCHOOL . 

LEA Total 

RIALTO UNIFIED SCHOOL DISmII 
EISENHOWER mGH SCH 

LEA. Total 

SAN BERNARDINO COUNTY SUP,t:BNDENr OF SCHOOL 
BARSTOW HIGH SCHOOL . 
LUCERNE VAlJ.EY HIGH ~. OOL 
YUCAIPA mOH SCHOOL I. . .'. 
GRANITE mLLS SCHOOL i 

.	SERRANO HIGH'SCHOOLI 

SILVER. VALLEY lUGH sea 
OL 

UtA Total 

55,249 
$5,249 

$5,249 

SS.249 
$5,249 

$26,245 

$~8,OOO 

$50,000 

$88,000 

$2,000 

$15,000 
$35,000 

$35,000 
$3,000 

590,000 

sa,sso 
$8,850 . 

$60,000 
$60,000 

$20,000 

S4.0oo 
$30,000 

$15,000 

$24.000 
55,000 

$98.000 

NOU :11il 'qq 1C;:C;R 
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College prellration PartuersbipProgram Grant 


,MOUNTAIN VIEW-LOS ALTOS SC: OOL DISTRICT 
LOS ALTOS mOH SCHOOL' $3,000 
MOUNTAIN VIEw mGH S S3,ooO 

LEA Total 56,000 

PALO ALTO TJNlFIED SCHOOL D 
GUNN mOH SCHOOL' . I $3,000 
PALO ALTO maH SCHOOL $3.000 

L2A Total , 56,000 

44 SANTA CRUZ 

SANTA CRUZ CITY mOH SCHOO DISTRICT 
$6,000 

LEA Total SI5,OOO 

PI",60r1 

CountylLEA - School 

39 SAN JOAQUIN 

SAN JOAQUIN COUNTY OFFICE 
BAST UNION HIGH scao 
IRACY ffiGH SCHOOL 
ESCALON HIGH SCHOOL 
RIPON mOR SCHOOL 
LINCOLN I-BGH SCHOOL 

41 SANMATBO 

JEFFERSON UNION mOH SCHOO 
JEFFERSON mOH SCHOOL 
OCEANA mGH SCHOOL 
TERRA NOVA HIGH sea : 
W£SlMOOR HIGH SCHO 

43 SANTA CLARA 
FREMONT UNION IDGH SCHOOL 

······FitEMONTHIGHSCHOOL .. 

chool Site Summary • Cycle 2 
'. ­ Award AmouDI: 

F EDUCATION 
$14.800 

521.000 
S8,600 
$6,400 

$13,000 
LEA Total 563,800 

526,000 
$8,000 

S14,OOO 
. $23,000 

A Total S~l.OOO 

lSTRICT 
$8,000 

LEA Total - $8,000 
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:, 

CoUege Pre ration Pa~tDersbip Program Grant 
. chool·Site Summary ... Cycle 2 

CountylLEA School 'Award Amount' 

SOST~LAUS f 


STANISLAUS COUNTY OF~CE q~ EDUCATION 

DOWNEY mGH SCHOOL . . $12,000 


CERliS HI(jH ~<":HOOL $10,000 


PATfERSON mOR SCHOO 514,000

\ 

ORESllMBA HIGH SCHOO, $12,000 

DON PEDRO ~GH SCHO 53,000 
TIOGA HIGH SCHOOL '2,000 
OUSTINE HIGH SCHOOL S5,OOO 
SONORA mOR SCHOOL S12~OOO 

.LEA Total S70,oOO 


56 VENTURA , 


OXNARD UNION HIGH SCHOOL STRlCT 

ADOLFO CAMARILLO BIG SCHOOL S12,000 


----------~~~~~~)~fl6fr99HGO~L------~~------------------~$M~OOf------

HUENEME HIOH SCHOOL S12,000 
OXNARD HIGH SCHOOL $12,000 
RlO~MESA mOH SCHOOl. .. S12,OQO 

LBATotai S60,OOO 

SANrAPAULA UNlONHlGHSCHi OLDISTRICT 
SANTAPAULAIDGHSCHO. L . $20,000 

LP.ATotal $20,000 

VENTURA UNIFIED SCHOOL DIS1fICT 
. EL CAMINO mG" SCHOOL: 52,SOO 

LEA Total 52.500 . 
.Number of Schools 113 Total AWlrcWI 12,83',188 

hge 7 on 
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SENATE RULES COMM:tT'l'BB SB 1697 
Office of Senate Floor Analyses 
1020 N Street, Suit~ 524 
(916) 445-6614 Fax: (916) 327-4478" 

UNFINISHED BUSINESS 


Bill No: SB 1697 
Author: Hayden (D), et al 
Amended: 8/25/98 
Vote: 21 

SENATE EDUCATION COMMITTEE: 7-0, 3/25/98 
AYES: Greene, Hayden, H~ghes, O'Connell, Sher, 

Vasconcellos. Watson 
=,:::,·-·-·-~N0T-V0Tr-N(3-:-A::!.pert-,·Di-1-l-st:::::::::I:I~yn:es·~=-~.!l'!RlltL·~~cPheE§.9_n-;-:::=:::.:::--=~~=:::' 

Monteith 

SENATE APPROPRIATIONS COMMITTEE.: 
AYES: Johnston. Alpert, Burton, 

O'Connell. Vasconcellos 
NOES: Johnson, Kelley, Mountjoy 
NOT VOTING: Calderon, Leslie 

8-3, 
Dills, 

5/26/98 
Hughes, McPherson, 

SENATE FLOOR: 22-10, 5/27/98 
AYES: Alpert, Ayala. Burton, Costa, Hayden, Hughes, 

Johnston, Karnette, Kopp, Lockyer, Maddy, McPherson, 
O'Connell, Peace, Polanco, Rainey, Rosenthal, Sher, 
Solis, Thompson. Vasconcellos, Watson 

NOES: Brulte, Haynes" Johannessen~ Johnson, Kelley. 
Knight, Leslie, Mo~teith, Mountjoy, Wright 

NOT VOTING: Calderon, Craven, Dills, Greene, Hurtt, Lewis, 
Schiff 

ASSEMBLY FLOOR: 72-5, 8/28/98 (See last page for vote) 
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SUBJEC'1' : t:.r:eparato·ry courses for college admissions 
tests 

SOORa: Author 

DIGEST: This bill ,establishes a six-year pilot program, 
to be administered by the State Department of Education, to 
provide matching grants to public high schools to operate 
or contract for the operation of college admissions tests 
preparation courses. The bill appropriates $10 million 
from the General Fund to'support this pilot program. 

Assembly Amendments made various changes in response to the 
Governor's requests. They further clarify the program and 
add an appropriation. 

ANALYSIS: . Standardized college admission tests are a 
major factor in the eligibility and admission of students 
to higher education institutions. The University of 

____.____.~.---ea-l~~forni-a-(i:Je-)-,--in-addi-t~i:~n--to~a-number~2.f--other--=__===:~-_~~=~==.::.· 
provisions, requires freshmen applicants to take the 
Scholastic Aptitude Test I (SAT I) or American College 
Test. (ACT) and" three required Scholastic Aptitude Test II 
Subject Tests ( SAT II) ~s a condition of eli'gibility. The 
California State University (CSU) requires freshmen 
applicants with a grade point average of 2.99 or below to 
take the SAT 1 or the ACT; applicants with a GPA of 3.0 or 
better are not required to take the~e tests. A variety of 
independent colleges and universities also require these 
tests. 

This bill establishes a six-year pilot program to provide 
matching grants to public high schools to operate or 
contract for the operation of college admissions test 
preparation courses. Specifically, this bill: 

1.Establishes a matching grant program, to be administered 
by the State Department of Education '(SDE), to allocate 
funds to public high school sites to operate preparation 
courses for college admission tests. Provides that every 
$2 in state funds must be matched with $1 by 
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participating schoolsites, which can come from federal, 
local, private, or other state sources. A schoolsite may 
assess participating students up to five dollars; these 
funds may be used for the matching requirement. 

2.Requires participating schoolsites to be identified 
through a competitive process administered by the SDE. 
Priority must be given to,schoolsites with low college 
attendance rates, high numbers of low-income pupils, and 
demonstrated school-based efforts to improve the 
schoolsite's college preparatory curriculum and college 
attendance rates. Grants may also be awarded to any high 

schoolsite to provide assistance to low income pupils at 
that site with preparation for college admissions 
examinations'. 

3.Requires funds allocated by this program ~o be'used for 
college admission test preparation courses, or financial 
assistance with test fees, for pupils that are expected 
to complete coursework required for admission to the 

'University of California (UC) of the California State 

University (CSU) and who have the academic skills to 


4.Requires participating school 'districts to provide a 
program for college entrance examination preparation or ' 
to enter into contracts for college admissions test 
preparation courses for public high school students. 
Provision of these preparation courses may include 
contracting with existing commercial preparation course 
providers, public or private postsecondary institutions 
or directly with school district employees. 

5.Requires the content of the college admissi,ons test, 
preparation course provided by this program to be 
determined by the school district of the schoolsite at 
which it occurs (the bill does, however, specify minimum 
content requirements). The course must include at least 
20 hours of direct pupil instruction, outside of the 
normal school curriculum, that may include 'instruction 
provided remotely by'technology. 

6.Requires the SDE to conduct, and the State Board of 
Education approve, an evaluation of this program, as 

Page 3 

) 
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specified, and report its findings to the Legislature by 
January 1, 2004. The program wouid sunset in six years 
on ~anuary 1, 2005. Requires a pre- and post-practice 
examination of participating pupils to assist in 
determining the effectiveness of each test preparation 
course. 

Comments 

Background. The Legislature recently held hearings 

examining the role of the SAT. and ACT in shaping. college 

admissions and the role of preparatory courses in improving 

students' overall test scores. A variety of preparatory 

approaches are available including'expensive, private 

commercial multi-week courses, school district programs, 

and higher education institution initiated programs. 

Although administrators of the SAT and ACT indicate that 

commercial preparation courses have minimal effects on 


scores, test preparers indicate otherwise. Data from one 
private company -- The Princeton Review -- indicates that 
the average SAT score increases by approximately 140 points 
(out of a total 1600) for students taking their courses. 

_._--------"'_......._---_._-------_.._.._.__...__.__..----------_._-.__._.__....._._---_......_--_ .. _-_ .. .. 

This bill is intended tq (1) provide low-income students 
access to the types of programs that will assist them in 
increasing their SAT/ACT scores and, consequently, their 
eligibility for college and for college financial aid 
(which often takes these scOres into account), and (2) 
evaluate after five years, the·effectiveness of these test 
preparation courses for this group of students. 

SAT Scores and Family Income. Data from The College Board, 
1994 Report indicates thefQllowing relationship between 
SAT scores and income: 

1994 SAT 

Score 


Family Income 

(Verb. + Math = 1600) 


Over $70,000 1000 
$60,000-$70,000 .948 
$50,000-$60,000 929 
$40,000-$50,000 911 
$30!000-$40,000 885 
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$20,000-$30,000 856 
$10,000-$20,000 812 
Under '$10,000 766 

FISCAL EFFECT : Appropriation: Yes Fiscal Com.: Yes 
Local: No 

The bill appropriates $10 million to, the superintendent of' 
Public Instruction for the grant program. 

SUPPORT: (Verified 8/27/98) 

American Federation of State, County and Municipal 

Employees, AFL-CIO 


, The College Board 
California State University 
UC Student Association 

California Teachers Association 
California Postsecondary Education Commission 
Los Angeles Unified School District 

ASSEMBLY FLOOR: 
AYES: Ackerman, Aguiar, Alby, Alquist, Aroner, Ashburn, 

Baca, Battin, Bordonaro, Bowen, Bowler, Brewer, Brown, 
Bustamante, Campbell, Cardenas, Cardoza, Cedillo, 
Cunneen, Davis, Ducheny, Escutia, Figueroa, Firestone, 
Floyd, Frusetta, Gallegos, Goldsmith, Granlund, Havice, 
Hertzberg, Honda, Kaloogian, Keeley, Knox, Kuehl, , 
Kuykendall, Leach, Lempert, Leonard, Margett, Martinez, 
Mazzoni, Migden, Miller, Morrissey, Murray, Napolitano, 
Olberg, Oller, Ortiz, Pacheco, Papan,Perata, Poochigian, 
Prenter, Richter, Runner, Scott, Shelley, Strom-Martin, 
Sweeney, Thompson, Thomson, Torlakson~ Vincent, 
Washington, Wayne, Wildman, Woods, Wright, Villaraigosa 

NOES: Baldwin, Baugh, McClintock, Morrow, Pringle 
NOT VOTING: House, Machado, Takasugi 
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NC:cm 8130/98 Senate Floor Analyses 
. SUPPORT/OPPOSITION: SEE ABOVE 

**** 
, 

END 
' 

**** 

-.-.---...-.-..-,-.--------~~~-..~~~-......--- .....-.----'... ~.--.-. ---..- .. -._-.-.----....-----_.._---._---­
.-..------,.--,-~-----,--~-...-..-.-..- ....._----------_ ... - ...- ......--_.........._-­



Jeffrey I Johnson 

From: JayR@Review.com 
Sent: Tuesday, October 19, 1999 6:28 PM 
To: Jefjohnson 
Subject: Today's LA Times 

Tuesday, October 19, 1999 

let alone deal with it. But the 

hand. 

an East Los Angeles Democrat", 

the Los Angeles Unified School 

about "stabilit~, process and 

truth, and Polanco knows it. The 

race in the race to power in Los 

We're a City in Denial About Race 

We can't even talk about it, 

schools crisis is forcing our 

By TOM HAYDEN 

State Sen. Richard Polanco, 

says the leadership struggle at 

District is not about race but 

credibility." That shades the 

struggle is about the power of 

forgiven because so many Los 

euphemisms about race. An 

smothers our de facto racial 

students are Latino, 500,000 in 

is a poor Third 'World district in 

cities. The "developing country," in this 

will be multicultural. 

have resisted this reality by 

227, cutting off educational 

requiring an inflexible English-only 

others see in this reality a 

Angeles to become a genuinely 

there. 

Belmont Learning Complex, South 

Angeles. 
However, Polanco can be 

Angeles leaders speak only in 

atmosphere of polite civic denial 

•segregation. 
Let's talk racial reality. 
Seven of every 10 LAUSD 

all, many of them immigrants. It 

the richest of First World 

case, is a new United States that 

Many white and black ,vote~s 

voting for propositions 187 and 

opportunity for immigrants and 

schooling. At the same time, many, 

welcome opportunity for Los 

global city--'if the leadership is 

During the 1980s, when 

Gate campuses and other 

1 

mailto:JayR@Review.com


contaminated sites were being chosen 
for largely Latino student 

populations, the LAUSD leadership 
was white and black. Then, in 

1997, in a preview of the current 
leadership struggle, longtime 

district Deputy.Supt. Ruben 
Zacarias was elevated to 

superintendent, replacing an African 
American. 

Americans what Tom Bradley was to Zacarias is to Mexican 

blacks in L.A. 

Z among Latinos, Zacarias paid Affectionately known as Dr. 

shadows of an insensitive his dues during long years in the 

among blacks, Zacarias is largely bureaucracy. And like Bradley 

despite the failings of the district immune to criticism from Latinos 

he heads. 

majority, none of them Latino', clearly The new district board 

doesn't want to say so. wants to replace Z~carias but 

slow-motion action to severely Instead, they have taken 

symbol of Mexican pride into undermine his powers, making this 

a hollow figurehead. 

passion is achieving power for Enter polanco, whose primary 

the evident under-representation Latinos. His case is bolstered by 

district. Onlx_.one of seven board of Latinos at high levels of the 

no Latino heir apparent to members is Latino, arid there is 

bureaucracy. Zacarias in the district's 

attack, however, is the colonial What most fuels Polanco's 

has maneuvered. manner in which the school board 

Howard Miller, to take charge pf First, it chose.a Westsider,' 

construction program. A few days the district'S dysfunctional 

a Century City law firm, a plan ~ater, at an impromptu meeting at 

control of the entire district was germinated to give Miller 

with little more than his title. bureaucracy,leaving Zacarias 

4 ,~o 2 (with one abstention). for The board subs~quently voted 

arrangement, setting off the current this unwieldy and unworkable 

confrontation. 

qualified, and he knows the district. He Miller is serious and 

recall defeat in 1979 at the hands may desire redemption from his 

of white voters who opposed 

2 



politics of racial representation-polarizes 
others into taking the same path, 

leaving a damaged civic culture 
of code words and ethnic 

protectionism. A second problem is 
that appointing the right ethnic 

leadership does little to fix the 
educational crisis. 

It is necessary that there 
be Latino a'nd, better still, real 

multiracial, multicultural and 
multilingual leadership to act as role 

models to. inspire kids. Yet those 
same children suffer from an 

institutional inequality 
reflected in a lack of credentialed teachers I 

advanced placement classes, 
first-class books and computers 

and sufficient after-school 
tutors. Qualified teachers leave the 

inner city, where student dropout 
rates approach 50%. 

The issues of class' and 
classroom inequality cannot be 

resolved simply by having a 
Latino superintendent. All of us will 

have to take responsibility. 

State Sen. Tom Hayden Is a 
Democrat Representing Parts of 

West Los Angeles and the San 
Fernando 

4 
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Use and Validity of the SATin Admissions 

High schooL grade~ the rigor of courses completed, other academic achievements,. the extent and 
duration ofextracurricular or community service and other personal qualities are all essential in arriving 
at infonned decisions in the college admissions process. These are subjective factors, however> 
reflecting substantial variauons in the quality ofschools attended. the courses available and completed, 
grading standards and practices, socio-economic factors., and opportunity to Jearn. '. Basing important 
decisions (such as offering a student admission to higher education) solely on these subjective factors 
undennines the fairness ofthese decisions for each and every individual student. 

It is useful to recall that the SAT originally was developed to redress the errors. inconsistencies, and 
.	possible bias in secondary school records 'and subjective admissions processes. The SAT offers , 
independent and objective information about student achievement. The test yields comparable scores . 
for all examinees across administrations and years - a common yardstick for comparisons ofstudents. 
SAT score differences are reliable indicators ofdifferences in verbal or mathematical reasonin& not 
differences in grading standards. school curriculum, or other non-relevant factors. Precisely because 
ofthis important va1ue-added dimension ofthe tests> over 1,408 colleges and universities use the SAT; 
the percentage offour-year colleges requiring the SAT has grown from 77% in 1990 to 82% today. 

In California where there are more than 1,800 high schools (including continuation and alternati~e 
schools), it would be extremely difficult for admissions counselors to evaluate candidates solely on the 
basis ofhigh school records due to the variation in grading standards from high school to high school 
and even within the same school from one teacher to· another. By using the SAT in admissions, colleges 
ensure that all a licants are exposed to the same tasks under the same conditions, and that their 
perfonnance is scored objectively and on the same s e. est scores are t e most 0 ~ 
impartial indicators available to students and administrators in this process. 

,~.,.. , 	High school~gradesand·the SAT nieasuredifferent'aspects ofa-student's'accomplishment&; both ·of 
which are relevant for college success. High school grades often reflect factors such as the rigor of the ' 
cwriculum, punctuality and attendance, participation, motivation and the grading standards ofthe . 
teacher and school. The SAT measures developed verbal and mathematical reasoning. It is not 
surprising that each measure offers a unique contribution in predictin~ college grades. 

We have provided the Committee with summaries ofresearch conducted with colleges and universities 
demonstrating that the SAT, when used in combination with high school grades, substantially increases' 
the accuracy (or validity) of predicting academic success in college for ALL groups ofstudents. 

A common index used to describe how well a measure like high school grades or the SAT predicts 
college grades is the correlation between these measures. A perfect correlation would be "1", a 
EituJ.tion where performance on onp. mr,;vilIrr: w;U alwa.ys TeRu)t in perfect prediction on D~nd 
measure. A correlation ofctOn represents a situation where two events are completely unrelated. 
OveraI1, the SAT correlation with freshmen GPA (pGPA) is about .42, white high school GPA alone 
correlates.48 with FGPA. And a combination ofthe two correlates .55. These are relatively high 
correlations given the variability ofcollege grades, colJege courses., and grading standards going into 
FGPA The SAT alone is a better predictor ofstudents' grades in most individUal freshmen courses 
than high school grades, with the exception ofcourses in English and foreign languages. However, 
again, the combination of SAT and highschool grades provides the best prediction of individual college' 

215198 2 

http:correlates.48


FAX NO. : 415 3898193 Sep. 08 1999 12:34PM P5FROM.: Princeton Review Foundation.. .-;. 

, -. ..' 
. ~' 

grades. These findings hold up for all s!Jbgroups and the SAT actually has the highest correlation with 
FGPA for Afiican American and Asian American students. 

Grades alone have been shown to be insufficient and often misleading when it comes to predicting 
college success. For example, the difference between the highschool GPA and college GPA for 
students in this comprehensive research study ranged from 1.06 to'.74 on a 4-point GPA. The average 
HSGPA for African American and Hispanic students was 3.18 and 3.43, respectively, while their 
average freshmen GPA dropped by over a full point to 2.14 and 2.37, respectively. When used alone, 
high school grades overpredict how Latinos and Afiican Americans will do in college. That is, high 
school grades predict these groups will do better in college than they actuall~ do. 

ITable 1 U.S. GPA College GP'A Difference 
White 3.40 2.66 .74 
Afiican American '3.18 2.14 1.04 
Hispanic 3.43 2.37 1.06 
Asian 3.58 2.80 .78 
American Indian 3.26 2.21 1.05 

For the University ofCalifornia system. research conducted on the 1994 entering class illustrates that 

the most accurate prediction offreshmen ~cademic performance includes HSGPA, SAT I and SAT IT 

subject tests, accounting for ahout one-fourth of the variance in first-year grades. Inclusion of SAT IT 

subject test scores increases the predictive accuracy for each ethnic group. 

Because the SAT in combination with high school grades provides the best prediction ofacademic~--,---­
success for all students, admissions officers rely on these combined factors, as well as other elements in 
maJcing admissions decisions. Current proposals to eliminate the SAT do not adequately consider how 

"" _~d~~ b~t.fr~!!,..~~~.~ses~~.F'or~pl~:, .,_ ." 

• 	 Approximately 70010 ofstudents perform consistently on both the SAT and grades. that is, their 

grades and test scores are consistent. For these students. the SAT proVides confirmatory evidence 

of their high s.chool achievement and predicted success in college. 


• 	 Of the remaining 30% ofstudents, half have SAT scores substantially lower than their high school 

grades and half have SAT"scores substantially higher than their high school grades. In these 

instances., high school advisers and conege admissions officers must examine the students' records 

more closely and attempt to understand the conflicting ~epons. Additionai information from student 

"transcripts, recommendations, applications. and student statements can often assist in resolving " 

these issues. Here again, the SAT serves a vital function advocating for a student Coming from a less 

well known high school with rigorous grading standards or identifying students who may possibly 

encounter academic difficulties and need to develop additiona1 academic skills in one or more areas. 


Fairness and Group Dift'erenees 

As widely reported. Hispanic and African American students consistently receive lower scores on the 

SAT than Whites and Asian Americans. ahhough the magnitude ofthese differences has been "reduced in 

the past decade. However, these underrepresented minorities also have substantially lower high school 

and college grades and GPA than Whites and Asian Americans. Fairness is not defined by equal 
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mittee chairman. 
The Office for Civil Bights be­

gan working in 1993 on "Nondis­
crimination in Higb-Stakes Test.­
ing: A Resource Guide: a docu­
ment that focusee primarily on K­

,12 testing, Coleman said. 

a compilation ofuisiing legal and 
teat-measurement principles thal; . 
have been on the books for years. 

,"The notion thai this is about 
getting, banning or eliminating, 
higher education testing practices 
is ahsurd," he said.. 

ing ~epurpoees and ou.tcomes of 'jor ciril rights organisations wed 
testing. UC Berkeley on behalf of eight 
, This eelr-analysis comes at a minority students, charging tIiai 
seDllitive time for college admis-' the university violated federal 
sioDII outfits, which have bsen !awe by relying unduJ;y on stan­
forced by the ban on afTmnative dardi:l:ed tests _' thai (aWl' 
action to nI'V'IIlIlp admiasiODII poli­ the aiDuent. 
cias. 

"I am a little concerned that 
th_ rep,lations may c:awie: 
versitlea to de-emphaala'e
••• and ' 

THURSDAY 

.. ,I 'he,SacramentoBtfe
June 24,1999. 
. . . ~ , . . ", . ' ;\ \ ::.- -, . 

D<?n't ove.remphasize: SAT; government~ams col 

By Emily Bazar . , The Depa.rt.ment of Education's Office 
Bee SlalfWrller 

. 
"

. 
fo

legal decisions thai provido guidance on' 
rCivil Rights hea drafted a handbook of 

~e .federal p~t ~ re1e1l~ the proper use of litandardized teats such 
p'rc1iminwy guidoIines ~ univ.em- ~ the SAT, a widely recognised admia­
jties that relying too heavily OD,~ SchOo 810M tool Many oftheee tests have been' 
,!8stic Assessment Test can makS them II8IIIlI1ed as diScriminatory, and the ollice 
,vulnerable to civil rights lawsuits, contends its-gIIlIl is to help educators 
prompting confusion and concern among avoid -POlicy deciSions being made in·the 
!college officials in California and nation- courtroom,to said Deputy Assistant Seere-. 
J'\vi~. .." ...,'''' . . 

COntinued from pag.Al . 

IIChool couree load better predicts· 

b8clielo?a degree comJ!letion than 

ap, ,test, SCD;"!! ,oJ'.P..lg§ sChool 

~~-4- • •

"Ifwe really care about minonty 
stUdents, we help them prepare 
better." 
, , ,The guidelines also 'have drawn 
.the ,attention of Congress. On 
,Tuesday, a subcolllDlittee of the 
,HOWIe Committee on Eilucation 
.and the Workforce g:i1lled oft1ciaIB 
from the Ornce ror Civil Rights on 
the proposed guidelines. -The 
thrust of the docwnent seems to 
contradict tbe administt:atlon's 
stated priority of increasing ac­
countability in lICliools." 811id Rep. 
Peter Hoekstra, R-Mich., subcom­

tsry.Arihur.CoielJl8D; 

But colleges and universities 
have reacted with apprehension 
to certain passages in the guide, 
including one that reads: '"l'he use 
of any educational test which hea 
a significant disparete impact on 
members of any particular race, 
DlltiOnal I\J'igin or _,is discrimi­
IUltory '" unless it is education­
ally necessary and there is no 
prllCticable alternative f~ of as­
eessment." 

Some educators are, wondering 
how to interpret that langu.age 
and whether they'll have to give 
up commonly ueed tools such as 
the SAT. But Coleman maintains 
the guide doesn't break any new 
legal groWld and merely eerves as . 

'. 'n' '''1 tbiIlICthiJi:i'iiillI:fia.a.cdt.ical docu-

For yeua, the SAT has comB 
under fire for what manY perceive 
as racial ,and gender hias. Be-
search abowe that wbites tend to 
score an average of 100 points 
higher on the verbal and math 
,P.<lrti.ons of the test than African 
Americans, and a smaller but atill 

"significant gap e:dsta hetween 
''Whites, and Latinos. Scores also,'* 
~d_tg ri!!!l.M.income levelS!!!! up. 
: . Conce:,ned educato~ are ~pt. 
mg a wait-and-see attitude m an-,
ticipation of the document's rmal 
'version, which is e;r;pected. to be 
'released in the fall , 

UC Davis' Tudor said that at 
the least, the document Sp\ll1l re­

, Ilection and "moves us to rethink-

The document has l\ael'l'd anxiety" meat f'or us to probe.-·said Gar,. Tudor,I bs,impnmDg the UD8V' 
among UD.iversity admissions officials, 
who say they aren't sure how the guide­
,lines will afl'ect their policies. The more 
eelective UD.iversitiea, including eight'
University ofCalif'ornia campuses, gener­
ally use the SAT as a factor 'in admis­
siona. The SAT is among the teats that 
have been aecueed of containing inherent 
racial biases. ... . 

,light of the educstional QPPOrtunl.-
Ues available at an applicant's 
high school' • 

Earlier this J981', the state's ma­

·Particularly 
where there's 80 much turmoil 
over admissions, this davelopmant 
..• only adds lIIlIIther note of un­

certainty" said Teny Hartle. 88­
nior vice ~t of the Amari· 
can Council im Education, a trade 
organisation that represents
1,800 colleges and universittes. 

AbOut 1 percant to apercant of 
UC students are admitted haeed 
on teat scores alone, Tudor said. 
The lIl8jori~a:M9er, are select- . 
ed using a' , .of factors, in­
cluding aduiemic pedormanos in 

UC Davis director of undergrsduate ad, tam, whh:h.1Wm't f1gut 
missions and outreach. "It could h~ve ~ acbievement bl 
80me serious imp1icatioDII for th.i;okjng ;, miD.ority areas. 
about our criteria and how we weight our r '"l'o 
criteria in relationship to ftnIt..J98I' (col- ,prolili 
,lege) performance.·' reeearc.n ~BlY"" In "". 

Critics are queationing the mesaage if!~JVlio racel 
.conveyed. in the SWdelines. saying the 2Y~tII.e ¥ 0 
problem Isn't bias inJhILSAT~d. . . Plea 
thl!l)4llly,t.he-key-~portunity-l.ies 

in CalHornia, '"l'his gives a mantls of authori­
ty to our lawemt,· IIald Maria 
Blanco, regional COUtIIISl for the 
lI4eJiI:an American LegaJ. DeCenee 
and EdllcstioDIII Fund, which is 
inwlved ID th8'suit. 

According to the guide, appro­
priats SAT usage centere on 
whether use of the teat is oonsis­
tent with its intended purpoee; 
the SAT, for emmple, was created 
to help coIlegea predict how stu­
dents will perform in their' fresh­
man year. 

In general, said MeredIth Phil­
lips, asaociate profesaorof policy 
studies and sociology iii UCLA. 
the SAT has been a relatively 
good predictor in that contat. 
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the fIm ~ .much oia point" unless It leads to Fridaynlght tutoI1.ng sea!c1l8. anyt.hing.~. . :' .. of:Tl!DI prof~wbo tGain Notice The atgIlIDent..over the sw:eess students speI1ding more tl:me In "Thatwaslike,youhadto,ltwas But the testing II)'IItem baul",: .lIIgscboohefarril·ul'the, 
of the Tms education system- .~lorachleVlnggreater~ a must," said A.,iIbIey Mann,. a a/.edsomumpressu:reto_welJ; .the .. com:IatIoD ~ 
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'·~iOow,~· But c:hanges such as reduced perf~iindlll'haVethepower, pep.rallies to psych themselves up readysevereteachershortage. Its reform efforts on 

~house p:n:J?' :". . ' class size and IncrealIed spending . to shut down tbosethat are failing, for the football team. so we might Many of the eoncem.s about the grades. '!'eInst1tuUng, an 

has~~~~te resuitedfrompolid.es implemented But the impaetof tbatmovement as WIllI do Itfor the TAAS," said the lOth-gradet.estarebidngraisedliil!' on phonica 8IId on 8SSJ 
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for.na.rrowmg the ~ gap '!1 ten! was put In place. Texas educators warn tbat, with Students grew weary. of the non- FYnd that will go to IliaIIn Septem- U!gisIatIon that Bust 
testscores'.betweell white and 1ll1-, One measure of progress tbat so much at stake, ~1s will stop pressure. But. said 1I1..yeaNlId bel. In the suit, MALDEF a.Ueges June will broaden the st. 
nority~~, ;, ,Texas.of!iciaIa dte is ·that tl:Ie em~ test' preparaUon to the BavenSmltb, "guessitworked." that the Texas ,~. diaI:rimInBtes Uon to lIIi.ddleand highs
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testlngsyst.em:JD<WhIchscl:loolsare e:xam,akeypartoftheaccountabil- semngpoorandmlnoritystudents Inl998,onIy24~of~"'ilM'" All students are passing it at hike In lll.ilte bistory,l
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lIIlCIl rates.. The jobs of principals But Independent reviews of tbat Take as an _pie Kash.!nere to conege entlance and _ state's African American, 1Oth-i:tes' by ,$3,000 across 
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"we.have most of tlIe components ~ ca.shlerwith.l1 $100 bill. exam. Last spring. 84% of the Norm-refereneed tests ~'the But a R8IIdCorP~~;~ ·from now. the graduati 
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Felipe T.. A.LIinIs. tlIe state's 'deputy cat.ors-ew:h as graduation rates or Uon that In 1997 and 1998 earned ave.rage.s. Students SCOl'I!d as lowas to tiaSt doubt' em whether tbat algebra and geometry 
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.equaIIzaUon of resources between ·students headed to college or that It AlI!DD.der bougbt a. $4,500 ma- ~ TAAS, It was memory and "When I see these data. I know The state s CUlTI!Pt 
schools serVing the.riI:h and.the has closed the achievement gap chine to rapidly score practice tests, praetlce, praetiI:e, pi-actIee," said there's something wrong," KleIn .saJd.,is valushle bee; 

· poor. Moreover••some of the tests between white students and minor- that would diagnose students' Nevano Danie1s, a Kasbm.ere·math sald.. "it's'nat as Ii they could have ' "prori~ a measure b 
are ,so elementary· tbat passing Illes. weaknesses. He spent $1.,800 on a teacher wbo IS the eo-leader of the learned something and thea forgot- ,enormity of the equity : 
them means 1lUle. critlalaay. Statewide. one out of three white computerized tutoring program de- PSAT camp. "On' the· PSAT, you teniL Itdoesn't happen that way." identified." " 

SortiDg out 'the. reality of the .studentsand one out of m Afl'ican slgnedspedlically to help students haftto.thInk.... .., .' "', 'KleInspokeaboutblSflndlngsata N<III1,;he said" "!-h' 
,Texas education system is pm:t.iru- A.merIcan and Latino atudents did pass the ~ . , recent rneetiIlg of ezperU In testmg upoo WI loS to.close IL " 
larly Imponant for California not graduate on time with their . Dally tutoring.sesSlons replaced Test Seen . 811dst.andanls. He.saId.he \VII! not 
where officials have modeled class \111998. In addition. of those homeroom. the band ,teacher , asa ~ that ebaatIng. was ae. 
school reforms partially after wbo graduated, only about a third ~~..: fracUons an,d the shop '1iclcet to Nowhere' counting for the scores on the test, 
Texas' Iii.. The twO States are of the A.friean .American and LaUno ........... ~ conver1;1n8 mea- , , alIhougIi there have been several 

, ':""'~ 'l'li!YA!II .U'I' students had.taken a full comple- IIlII'eIIII!IIts mto the.metrlc,system It is just thatdiffl!l:'l!llCe. that hIgbly pubIIdzed cases In A.WIIIn, 
..... • • • 10. .. _ ..- ......_ • .-.-.l- _ ..__ .""... '" n..u-.. _A U~ 'Dow '"- -'A '.""'" 

~.JB57 
Vo/-"285

'y 

T ......r. ___ _ rl~L' ~ •• 

http:He.saId.he
http:coachi.ng
http:ca.shlerwith.l1
http:questi.nn,asks.p<lll1.mu.ch
http:Ameri-dents.1n
http:resuitedfrompolid.es
http:mlracle",l:.is
http:stu-1IIId.atadeD!.Ie
http:tutoI1.ng


LOS ANGELJ:S 1'D46SMe SUNOAY. MAY 2, 1999 

How the Stanford 9Test Insti tionalizes Unequal Education 

By Alex c.puto.Pul'l . 

I teach al ODe of the "100 wor5l." 
schools In ~ Ia, ~ngelea Unified 
SdloolIll8ttid.. Superintendent Rub­

en zacarias placed my ~hool. Jobn Muir 
Middle SthooI, on probation laat Seplem· 
bet' primarily because IU students scored 
low DIl lhe Stanford 9 tost. along with not 
meetiDB other uke, Indicators" such 8.1 
attendance aDd pan:nl partJc:lpaUon: The 
school's ilVerqe ~I are aIgnifkaIltly 
below . the 25th percentile. lI·student 
It()ftI 01\ UUa teet do QOl j.!Dprove by ooe 
&0 two ~ pointa. the dl.sU1et may 
take over John Muir. EventUally; the 
statec:ouldfCRdullyremovealhtafl. 

Standardlll!d talS like the Stanford 9 
do nol IIIeUIII'e critit'.al lII1nldng.'contain 
IIWIY cultt.nl biases omd. are liven in. 
lll.oBll&h. ~more than b.alI 01 M:UIr"s 
pupils ..-e imal!iranlS learning English. 
Uleir low ~ are not· dlfflCuil to 
fathom. Furthermore. lbe Stanford 9111 D 
nonn-referen.c:ed test. It ts designed to 
produce resuib that form beU-Jhaped 
curves ranking a sludent's KlOfe8 apinat 
othel"B. Hlstariully, IlUcl1 tellS have not 
llel'ved u leamin8 tools. Rather, Iliey 
have been l18ed to unfairly 90rl students 
onto dther 1Iigb. or low-academic tracks 
based Qll theiI' teat rankiflg. resulting in 
unequal access to educatiOn.' 

A~ ~-PNn. 111M ~ 6th 111Gdi!, 
Lt 11 IJIe1IIbcr 01 tM lAboriComnlWli1tl 
SlrGtqrJ Ctnrn. « ,,"pntfit wggntzaUon 
inuollltd In COIIIIII.mitrO~ftg. 

Muir is typical Of the 1:1' "worst" • 
schools. It's located In II !-income,
11103111 African American liid Latino 
community. burt by a lack or ~sses 
and job opportuni\ies and dnaataled by 
sovernment wlllackll in social;ipendillg.. 
My daaroom's ceiling hal a. !IDle, Ita . 
cballtboard II cracked and Ita floon 
warped. I ollen have 35 Sludenti in Ply 
elasses. Unfortunately. iD thmtelJlng 
aclloo1s like Muir With probalkin or a 
'*eover, Zacarias losters 1IO••di8euISioll 
about the det,rimenlal effects of poyerty. 
ucial &egregaUon and lack of' reliOUlcea 
on student.' telt sto~,. 

Fundamentally, our school ClJIDJmInity 
• II the product of an economy tbal per­

petuates poverty in eommunlUea al color 
and a poliUc:al system that ae&pesoats I.be 
vlellms. Over the lasl two deeades, 
280,000 uni!lDi'Zed manuladUlillg jobs dis­
appeared In Los Angeles, many of them in 
the vicinity of Muir', South-Central elm­
pili. They' bave been replaeed by low­
paJilll IIg11t-manufacll.lring employment 
and mostly part-time m-vicejobs. At the 
.ame tinIe, county, slate and federal 
sovemments cut social spending; More 
recenUy. CaJifornia.(la voted f.() ban ;af­
firmative action and bilingual edueatlon. 
Yet" low-income people or color are 
routinely bl3lDed tor being unemployed. 
underemployed or demoralized 

Use of standardlzed teats [0 stigrnatise 

LAUSD's worst-performing sdIooIs is ,he 

edUt'ation version of' Ibis scapegoa\ing. 

The dlstnet dOes not provide these 

schools with the resources they need to 


." 

learn-and then 
lest resul18. POliti­

real edUcation 
lhe lealil as a 

KT'ef!n, daimlcm lllal raising :seores 
aaiong as we liye 
segNgation and 

dEjve)opment, sl.igbtly 

bJgbcr ~.B OIl staildardiied testa are 
not going .make a major ditretenee in 
die lives 'Poor students.. SUIdoots $C.'.IDt-
Ing at the:. th pem!nlile wUI be ill the 
saDIe oog, as those below the 10th 
pertt'If.n.'. . IOlIg as they race Ihe same 
lack. or 0 . unity In their COllllrtunitieS. 
Rathe~ .,an deal WI1h these prublenw. 

the !Ii )iaa furtha' entftnchcd tesl­
based dllJllliminaUon along race and dass 

·1Ines. F~ Iu reqlOIlIIe to pressures 10 
raise ~~IIC01'eI, schoola. in poorer 
areas e .;'-' narrow test-cAklng dtlUa 
al the of course' eoDlem:. In 
corw.rast;~ooIIln wealthier areas and 
wUb ~~.more oIleD do pnljeCt­
based ~whlch upIQ1'e11CoatenL IIl\ 
multiplirPeb..'nIe nlStIIt 18 separate and 
·unequal~ag...'•. ,.... . 
~~tpp'disIrict·~ ~Y8 cIi­

~~ir;teaA:_to~.~effcrts 
on ~:~ millGl'il.y of IIlililiints who 
~~ the 40th pere!.iitUe.:1'he&e 

'hadi......8tudenta and parenti can 

IniUaIAI nal~ relOl'lD by orpnlzi.ng a 

boycott ~S\anford 9 testing Ilext spring. 

~ at the 100 "woI.'st" acIIooIs but 

.~,by all who recosniJe the In­
equitla perpetuated by these tests. 
AIorlplde die boyeou. they should de­
mand ~ !IIlernatin 8$Se38IIlenl of stu· 
c1enlabaSeCl~por&folios. 

Under partfoUo assessment. teacher.s 
and.studeDts cOmpile a variety of 'lllQJ't 
CIIroqbouI the IdlooI year. Amang tbe 
elemeu~ ~ wrltq samples, tapes al 
d.ramaUc.perfOllDlU\CilS, etW-aebien­
menl.lheetaJlnd ProJeeta. The nsultinl : 
Iadlvidual itadenL portfollol' are at/alII­

. ,ted 1r1 *thers and pareOI:S aCcordlD8to 

.a'~ Iuide. VemlODl eurreot.I.J 1Wa 
~~a&teumeotQllemlD 
~~~benefltofportfo.lJo..bued 
'1!Il~~1s. tba1 It. thGws a 61.~·1 
prop-eiI' .oyer Ume rather Ulan aa .­
~ drawn 'rum a hIBh-stakes uun 

atudenli}.'the distrieC. eoo~ have. Iaiea1liJfcw hounL •. 
pnlytd~~ em tab teals ...~\1f they ;.~J!l~ve appnl8Chea to 8WdetIt 

,.receivcilpe aUention. 1I"Ibe~eDlaaSasmeial cannot oceur Iu a reform 
:g~¥. tesl-taktng abIIltleis",bouncl 
. to improv., Their reauWng blsbel' Indi­
vidual accra. caD pull up the etIllre 
lkhool'. average: Muir would tie saved 
(rolR a potential takeo'Ver. Tbuall a-ealed 
the illusion of school refonn. By.alOB 
lueb tset.icB. the district Is ehoosInB lo 
'end off ilS critia by lOUl.ing trick.cores 
01\ a flawed tellllnBlAlad otadvocating ~I 
school rer_ that would demand dn­
matieally increased. funding and expanded 
progamelObeneftt alhwdents. 

.~ 1'tIey must be linked ~ smaller 
dasi siIei, iJel&.er aampua ftidli11e& aocl 
programs like biIJD,I118I educaUon. TtII!IIe 
reforms 1IrOuId ensure thai. the alternative 
a~ are faJ.r, honest and rIprO\& 
Thls appfOIicb would be lrUIy elkc:tivu If . 
the city and alate tinked It with ertbanced . 
economic opportunities .\0 low-income 
communlUes through the Cl'elltion i of 
pld-paylRl jolla. Our ~s desetYe 
not.b1ng less. tban a comprehensive fP.: 
proada lOeducatioo rdona. , 0 

'i;
i 

!, 

http:iJel&.er
http:orpnlzi.ng
http:cultt.nl
http:critit'.al
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State's schools rank last 

in computer availability 

• 	Education magazine says . Nationwide, the report. shows,' 

schools offer one computer per 5.7California has fewest . students. \\}'oming students are most 
machines per student 	 likely to get time at the school com­

puter, with one available per 3.5 stu­
dents. 

By Lisa Shafer "California bas been bolding that . 
TIMES STAFF WRITER distinction for practicalJy as long as 

California may be home to Sili­ there have been computers: said 
con Valley, but its ,record of putting , Perry Polk; technology director at 
computers in the classroom remains Mt. Diablo Unified School District. 
at rock bottom, a study released to- "When New JeIseY spends twice, as 
day shows. ' much per kid as California for gen-

In a survey of the nation's 86,600 era! edu~on, it's not hard to figure 
schools, Washington D.C.-based Ed­ why." 
ucation Week magazine found that The report also, showS California 
for every computer available for in­ lagging behind in providing students 
structional use in California, eight access to the Web. For every 100 stu­
students are vying to use it. c;ients, there are only about five com­

, '\ 

to the Internet. The 
national averag is 7.35 connections , 
per 100. 

Doug Prouty, technology, special­
ist with the 0> Costa County Of- , 
fice of Educati . said that although 
it does not keep ta on Intemet-con­
nected compute ,the local: average 
most likely p els the state. 

However, he said, schools in af­
fluent areas oft n benefit from tech- . 
nology purchas by parents' clubs 
and education foundations. 

For exampl , VaUey View Ele­
mentaIy in PI on has a parents' 
club that fun a lab technologist, 
said district 0 •also Groups at two 
other schools in the Pleasanton 
school district y do the same, of­
ficials said. 

Kathy Rans om, co-preSident of 
Moraga Educa on Foundation, said 
the largest' p rt of the· group's 
$350,000 bud t this year will be 

" 

used for technology support and soft­
ware. 

"The state considers all these 'ex­
tras,' .. she said. "We're right next to 
Silicon Valley, and here we are at the 
bottom." 

The Education Week report alSo 
reveals that although about 90 per­
cent of Califomia language arts 
teachers are at least "moderately pre­
pared" in the ~ of computers, omy 
about 50 percent feel that way about 
using software for teaching reading 
or writing. 

Reflecting responses nationwide, 
omy 9 percent of California's teach­
ers reported having advanced or ex­
pert computer skills. 

Prouty said that as many as 25 
percent of the .county's teachers 
could be consideted technology "pi­
oneers," 50 percent likely·will make 
significant use of computers if they 
get training, and 25 percent proba­
bly will refuse to use them. 

Those ~cs are ones directors 
of the Dean and Margaret Lesher 
Foundation are trying to improve 

. through a countywide program; 
Peggy Beltramo of Highlands El­

·ementary in Concord is one of abo 
150 teachers who have won a'Lesh 
grant. In addition to placing mOl . 
computers and multimedia equij 
meat in her classroom, ~o w­
able to develop a computer-assist« 
writing program for her tbird-grade 
through the program. 

, Kathleen Odne, executive dire 
tor of the foundation, said a key go 
of the, prognmi is to train teache 
countywide to use computers as 
curriClJlum tool and not to have tI 
machines jUst sitting in the clas 
room. 

Despite the struggleS most Ca 

fomia schools face with comput 

equipment and technology trainir 

some local school officials trump 

their technology-based CUrriculull 


Bob Bronzan. deputy superinte 
dent at Livermore Valley Joint Ul 
fled School District. said studer 
frequently use the Web for su 
thi.ngs as geograpby lessons al 
putting together multimedia pres« 
tations. 

"We use all kinds on instructiOl 

software that supports lessons teal 

ers use," he said. "We'u compare () 

students to anybody" . 


TImes staff writers Sally Farhat 

and Brian Anderson contributed 

this, story. 
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Colleges Back a New Test for Minorities 

Continued From Page 81 

Index. "Assuming for a moment one could 
find valid tests of these noncognitive abIl­
ities, I see no reason why they'd be found 
in greater abundance in underrepre­
sented minorities than among Asian­

, Americans or whiles," he says. "To the 
: extent towhich it Is Intended as a substl­
I tute for racial preferences, I'd say either 

l
it won't serve that end or It will be dishon­

I 
estly constructed and Implemented so It 
does serve that end. " 

The test was devised by Deborah Blal, 
i a Harvard doctoral student in education, 
•and Is supported by a $1.9 million grant 
{rom the Andrew W. Mellon Foundation. 
The foundation Is headed by William 
Bowen, the former president o{ Princeton 
{Jnlverslty, who co-wrote, with former 
Harvard president Derek Bok, a pro-dl­
versily book called "The Shape of the 
River." 

A. number of schools that supplied. 
data for that book are Involved In Ms. 
Blal's project, and Mr. Bowen personally. 
called the schools' presidents to help as­
sure their participation. The (our slale 
schools have agreed to admit 20 students 
each largely on the basis o( their results 
on the Adaptability Index. The five 
smaller colleges, all private liberal-arts 

.	schools In' the Midwest,-includlng Beloit 
College and Macalester College, will ad­
mit {our each. The stUdents will receive a 
$3,500 annual scholarship, funded by the 
Mellon grant, on top o{ regular {lnancial 
aid packages o({ered by the individual 
schools. 

In the test, 100 students are evaluated 
at a time. Over three hours, students par­
ticipate in workshop activities designed 
to test their noncognitive skills. In one ex­
ercise, groups of eight to 10 students are 
given a box {ull o{ Lego pieces and told 
that they have 10 minutes to design a ro­
bot. exactly like one sitting on a table In 
the next room. Each group member is ai­

. lowed to look at the robot, one al a time, 
without taking notes. Two evaluators 
then observe the group as they snap to­
gether their version, gIving each student' 
a score between zero and four. 
- "They're lookingto see who lakes Inl-

The College Adaptability· 
Index has received a 
$1.9 million giant from 
the Andrew W. Mellon 
Fourulation. 

, 
============== 
tiative, who solved any connicts, who is 
able to negotiate problem solving with a 
group, and· who thinks strategically," 
says Ms_ Bial. "These are some o{ the 
characteristics that predict persistence In 
college." . ' 

After participating In 12 activities, the 
students are scored by six evaluators. 
They then are given haH-hour personal 

. Interviews with two more evaluators. 
Their score on the interview counts fot 
one-third o( their overall score, Ms. Bial 
says . .. 
'A typical question on the Interview 

. might be: "You're taking Psych 101 your' 
freshman year. There's only a mid-term 
and a linal exam. You sludyvery hard but 
you fall the mid-term. You're very upset 
What do you do?" A student who answers 
she will study harder would get a lower 
score, {or instance, than one who says she 
would speak with the teacher about im­
proving, seek out extra-credit work or 
join a study group_ 

"It's good that the student will study 
harder, but that kind o{ approach to an. 
academic obstacle Is less likely to result 
in a student's persisting than someone 
who thinks strategically and develops 
multiple solutions to a problem," says 

. Ms. Bial. 
If the pilot program succeeds, she says 

she eventually would like to open centers 
to conduct the test on any student who 
wants it In urban areas around the coun­
try. "This Is not designed to replace the 

. SAT," she says. "but It would be another 
option for students who may traditionally 
not score well on standardized tests to 

show they can compete at selective insti­
tutions.... 

For many Universities, the real key is . 
determining whether the index could 
withstand a legal challenge. Terence 
Pell, senior counsel at the Center (or Indi­
vidual Rights in Washington, D.C., the 
group that .brought the lawsuit against 
Michigan and a number o( other schools, 
says It probably could as long as whites as 
well as minorities can lake the test. "As 
(ar as the law is concerned, schools can 
use any criteria they want as long as they 
are applied across-the-board to all races, to 

Mr. Pell says. 
But he says that the index Is a poor 

substitute for more traditional measures 
o( academic ability and predicting suc­
cess In college, such as grades and test 
scores. "1( a school's mission Is to produce
people who function well in groups, they 
ought to. rely on this," he says. "But very 
often the most original thinkers don't 
work well In groups." 


