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,Description of the Washington State Offi~e of 
Superintende~t of Public Instruction 
The :Was~ngtop.State Office of Superintendent of Public Instruction (OSPI) 

is the state agency responsible for Washington '8 elementary and secondary 

, progr~s~ It~s,headed by an elected superintend~nt and provides resources,' 

, leadership, and assistan~eto Washington's 296 school districts and 2,100 
. ,,'. . '.' . ~' . 

public schools. ' ' , 

The superintendent works closely with the Governor, dIe'State Board of 


Education, the Washington State Legislature, other state agencies, state ' 

, " 

postsecondary education agencies, other state education associations,., 


business ~roups, and the general public. 
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ESEA Effectiveness 
. :..,." . .,.' 

The 1964 Elementary and Secondary Education AC.t has played an essential 

role in articulating and providing support for extending educational ... . 

opportunities for disadvantaged children and youth. More recently, ESEA 

has provided leade~ship and resources for assist,ing state and local 

go'vemments to initiate the educational. reforms that are needed to ensure that 

all students are prepared for the requirements of the twenty-first century; 

Educationis,a local function, a state responsibility, and a federal priority. 
, , 

The key federal roles include needs identification, educational research,. 

, national dissemination of knowledge and effective practices, and the ability 

to leverage and target resources for'national priorities. The assistance and 

support provided by federal education programs has helped children with 

major challenges in their lives by giving them a chance to succeed despite 

the odds against their success. 

Federal leadership has helped shape aconsensus about desired student 

. outcomes and the components of educational reforIn.;,and it has provided the 

glue that'con~ects the complex U.S. systems of elementary and secondary 
. . . ~ .' . 

education. As the United States and the world' continue to move into the 
, . 

,twenty~first century and -its changing human capital requirements, the 


reauthorization of ESEA. must be given a high priority and careful 


, consideration. 


, , 

The following paper is organized in $fee'sectiolls. These include general . 

prinCiples f9r reauthorization, program themes that should cut across all 

areas, and specific directioris for ESE A programs. 



Part 1:- General Principles'for Reauthorization 
Four general principles should guide thereauthorization~· These are discussed 

with the inclusion of it summary of a financial study that has been completed in . 

Washington State. The principles irtcludethe following. 

Maintain a focus ·on educational reform. 

The 1994 reauthorization, Improving America's Schools Act (IASA), set 

out an ambitious challenge of educational reform. IASA and th~ Goals 

2000 Act.outlined the architecture for edu<;ational reform with state and . 

local goals, standafds, benchmarks,and assessments. Nearly all states 

have developed these structural components through effort and leadership 

and are implementing them with federal, state, and local funds . 

. The directions and structures of educational reform have ·been put in 

place, but a great deal of wo·rk remains to be done. Implementation work 
'. . . 

to be done must.focus on professional development and capacity 

building. In Washington State we are excited about the opportunities and 

challenges of involving some 60,000 educators in extending their efforts 

and skills to provide enriched models of teaching and leadership so that 

our kids achieve their learning goals. A central concern is finding the 

most effective ways of meeting the needsofincreasingly diverse 

students. There arealso the needs of helping districts,schools, and 

communit~es find the best ways of utilizing resources and learning how . 

to use technology effectively in the service of powerfl:1lleaming for all . 

children. 

OUf state isniaking progress; and it is important that we stay the course . 

,. of the gains achieved. We are becoming smarter about how to move on 
. . 

paths of continuous improvement. Reauthorization must give state and 

local systems the. time and resources ,needed for implementation of . " 

·educational reform. This implementatioir is an essential task if students 

are to be prepared for the requireme~ts. of the twenty-first century. 

;. ' 
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Articulate the collaborations, partnerships, and relationships 


that are necessary to produce a system ofreform and 


effectiveness among and betwee~ (lll educational partners. 


An impQrtant issue is the need fQr cQllabQratiQns and partnerships that 

can reduce the fragmentatiQn Qf prQgrams and provide the fQCUS needed 

to. increase student learning and achievemet:lt. There must be a balance . 
between a CQmmQn visiQn and the need fQrprQgram flexibility. State 

standards and assessments prQvide an impQrtant framewQrk and directiQn 
" 	 " 

"	fQr improvements, but IQcal schQQls continue to. struggle to. integrate 

federal and state prQgrams with their visiQns Qf programs. 

This fragmentatiQn eQuId be reduced considenibly thrQugh mQre ," . 
" 	 . 

electrQnic cQmmunicatiQns, the develQpment QfmQdels Qf hQW schQQls 

can integrate prQgrams and guidance to' states in the articulation QfrQles, 
and the develQpment Qf CQrrn:D.Qn data systems. 

Provide assistance in updtzting equity concerns. 

Past equity effQrts were fQcused Qn providing access fQr all students to' 
,learn. This remains a CQncern, but in additiQn, emphasis must be given to' 
student QutCQmes. The federal rQle shQuld cQntinue to' SUPPQrt children 
facing majQr challenges in their lives; This must include helpin~ schQQls 
find ways Qf meeting the diverse needs fQund in most schoolrQoms 
through challenging curriculum, more intensive instruction" (including 

electrQnic resource's), sUPPQrtive"learning envirQnments, and preventive 
diagriosis and preteaching Qf thQse students experiencing difficulties~ 

"	In Washington State we are WQrking to' break the IQng accepted 

correlation between PQverty and student achievement Qf excellence. This" 
will be possible through systematic retraining and support Qf teachers, 
better us~ of research, the integration of electronic resources in the " 
curri~ulum,"the provision"Qf out-of-school time programs, "and wQrk with 
parents and communities in expanding learning beyond the school 
environment. 
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Provide resources for state and local capacity building. 

American education has traditionally recognized the various r()les that 

need; to be p~rformed by federal, state, districti a':ld local governments. 

< Eath level plays an important role and contributes to the overall strength 

of American education. While these roles heed to be reexamined ' 

perio,dically, actions that undermine respective roles or reduce 

collaboration in seeking systemic change could easily weaken the system. 

Two trends are under way' ac'ross the nation. The first trend is that of 

de,:,olution and moving more decision making to the 'school level. Nearly 

all Washington schools are involved in site-based decision m~ng, and 

< <more .. and more'attention is' being given to providing schools With 

flexibility in their use of federal and state funds. aSPI is working on 

models of how to best combine ,and use available resources at both the 

school and district levels. 

In a recent studyl of the distribution of financial resources in Washington 

State, the following results were obtained. < 

• Washi~gton has one of the more equitable fupdirtg systems in the 

< nation. The funding gap between the wealthiest and poorest districts 

in Washington is relatively small because of the following: (1) the 

high share offunding 'provided by the state, (2) the additional amount 
. . . 	 , 

offederal and state funding provided to students with special 

. educational needs (bilingual, special education, and so on), and (3) the 

< <. limit~ that the state has placed on raising local revenues. Federal and 

state categorical program funds malce up the differenc;es in local < 

resources between the poor and wealthier districts. < 

<. 	 ,District spending patterns are about the same, regardless of the 

amount of funding available or the size of the district. About 60 < < 

I Washington Joint Legislature Audit and Review Committee. K-12 Finance Study, December 1998.
! 	 . 



'percent' of activity expenditures are spent on instruction with 30 
, ' 

percent on instruction support afl:d support services. About 10 percent 

is spent for building and district administration arid common services. 

~Program expenditures tend to be similar with a tendency for the 

.'largest and highest spending districts spending less on instruction and 

,more on compensatory irist~ction and support services. 

e Districts have varying lev'els'of student~ withspeci~l need's such as 

those receiving bilingual, vpcational, or special education; ppor 

stUdents; and those qualifYing for the state L~arning Assistance, 
. ." . 

Program forpoor students. The smallest districts (under 1,000 

,students) tend to have the highest per pupil spending levels arid 

, ,generally hav~e high~r levels of students with special needs. Special 

edu'cation students tend to he distributed fairly evenly among all ' 

distri~ts .. 

, ' 

eDistricts that have higher expenditures per student have lower student­

, staff ratios. TQe higher the per pupil spending level, the lower the 

student,.staff ratio. This applies to teachers, support staff, or classified 

staff. 

The Washington experience suggests that dollars are getting to the schools and 

, tl)at federal dollars are a strong factor in providing equity for students in poorer 

schools. 

About 90 percent offunds reach local schools with 5 percent providing district 

support. Districts provide critical irifrastructure and support for schools. The. 

functions o~ ~usiness management, personnel rec:;ruitment, assessments, 

nutrition, record keeping, transportation, levy management, special education, 

, etc., free school personnel to focus on schoolprograms~ Districts also playa 

critical role in the development of tec~ology systems. They handle the ' 

procurement of basic telecommunications hookups and procurement of 

software. 
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Some schools could assume greater'responsibilityfor'moreprogram functions, 

~nd ~mail pilot stuq.ies would be useful. What is needed before any large-scale . .. . 

, changes are local ~apacity building/management improvement activities. 'No 

local'schooiadministrator has th~ time or ~xpertise 'to handle·a lull c6mplement 

of organizational functions., " 
~ '- ' 

The second trend that is o~curring' is the growing importance, of state and 

district activities. Educational reform is'structured around state stand:;trds; 
" , 

'benchmarks and assessll1.ents, and acco~ntability plans. The role suppoiting 

districts, schools, and commun~ties to meet these,challenges falls hlrgelyto the 

states. Regional and state networking and partnerships provide incentives for 

coordination and sharing of e~p~riences' and leaniin~. ' i 

, " 

The state administrative funds provided as ,part of federal programs have to be 

used to manage, monitor, and i'provide technical assist~mce to program grantees. 

, The usual 5 percent state administrative cost i~ ilecessary to payfor a grant' , 

selection process (readers,and preapplication assistanc~), fordistributi~g funds; 

for monitoring (communications with grantees, ensuring documentation and" 

implementation of grants), and providiIlg tedlllicai assistance and training 

(travel to sites, training c()sts, r~lease time, etc.). Administrative costs vary ~ith , 

the size 'of-state program allocations, but administrative fees of 5 percent are 

modest whencompared with overhead costs of 20 percent' to 75 percent for 

, nonprofit, profit, arid po~tsecorid~ institutions. " 

States need financial and expert resources. Regional labs and centers are 

effective in their own environment,but the'yare not ~bk~ to tailor research and 


, technical assistance to meet the varying needs of states. S~t:Vices provided by , 


labs 'and' centers are very helpful, bufthey' are'not adequate to meet the capacity 

, ' 

huildingneedsof educationalr~form. Siat~s need to provide focuse~systems 
'of information, professional de~eiopnient, materi~s development and ' 

distribution, and' other capacity building activities based on, the unique needs of 
'districts'and scho~ls. ,r"," 
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Washington.is now coiriple~ing it statewide K-io technology system, th~t . 
, , 

connects colleges, universities, community-and technical colleges, districts, 

schools, and librarie~. The state funds the bask b~ckbone for the sy~te~, and 

local, state, and ~ederal furidsare providing. school hookups and the necessary 

hardware. All postsecori~aryinstitutionsarid more than 35 percent of the 

districts are now on: line'for data and point-to-point vid,eo service~. ,All districts', 
.' . ' 

, and anestimated 70 percent of schools wiRbe, on line hy July 1999. 

, Thes'e syste~scollld not be installed as local initiadve~ due to the requirements ' 

,of interoperability and utility type support ,The cost s'avings are impressive. ' 

The statewide backbone has cost about $60 mIllion, as ~ompared to $200 

million if it'had been done by each institution. The estimated system ' 
. . 
maintenance, operations and depreciation is projected to be $30 million as 

compared to an estimated $100 million for independent operations. 

We are now learning how:important the electronic system is to providing , 

quality student programs aitdtoan ongoing syst~m of profe'ssional development, 
" '.' '." 

for~ducators. Students now have acce~s to on-lin,e resources as well as the 

ability to i~teiact'with ~xperts i~ the state, nation, or world. Waslp.ngton'~ 
'professio~al development system is 'beginning to inClude a menu of ,':/ 

, conferences, worksh()ps, electronic programs,videoconferences, arid ~~gional' 
networking., These and other statewide activitIes ,are essential to educational 

refolm., State education agencies need ~esources forstatewide capacity building 
.' . I .,', '," " . . I . 

, efforts that are beyond the adrtrinistration ofgrants. I ' 

I recol1lll1end that Tide II and Goals',2000 funds be combined into .a capacity 
buildingprogram,for,each state~.Such_aprogram mfght'require a plAnning, 

process with indicators to assure progress. 'States are 'willing 'to t~e' greater, 

responsibility· and be accountable for educati<>.nal reform, but they need 
resources and clos~r collaborations with federal ag~ncies, other states, lab'sapd " 

.', '. . . . , 

centers, posis~condary resear~h, business organlzati()ns, and other source~ of 

expertise. 

, , 
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Part II ~ Pr~gram Themes for ,Reauthorization 
1 recommend four cross;..program"themes for ESEA programs: . These would' 
include .the following." " 

'. Early Prevention and Readiness to Learn 

Districts and schools need. to be encouraged a~drewarded, for 

reaching out to young,children and their families'insupPdrtin~ their: 

Feadiness for school. Many' national research reports have 

· documented that the acade'mic perforrtiance of students is s~rongly: 
· related to e~rly sti.mulation' and preparation for school. Congress 

" needs to "en'courage collaboration among agenci~s' so that .. 

.. ~nco~raging joint prop~shls:'for funding reduces ,the fragmentation 

. am'Ong Even Start, Head Start, arid other ~arly childh'Ood programs. ' . 
. 	 , '. ." -, . , 

The federai, government has, the opportunity to 'encourage states to 

use diagn'Ostic assessments t'O'ga~ge readiness toleam during the 

early years. In Washingt~h:State~e ieq~ire,;a ~econd grade reading 

· assessment where teachers listen. to and'assessindividuaLchildren ' 

· reading~a passage. We f'O~~d this ex~erience~'t'O be.v~rYvaluablein·· 
helping te<;lchers: identify early problenis and, conve~i.t:lg school" ., 

'pers'Onnel to discuss comm'Onpr'Oblems: The,resriltsare I'OW stakes 

in that they are n'Ot reported t'O the state,but they are used f'Or local ' 

planning. I would be happy t'O share further inf'Ormation with you. 

;" 	 Excellence jor All 

The emphasi's' 'Of ESEA has been on . meeting the, needs' of children 

facing maj'Or ~hallenges in their lives., This emphasis ~ust be . 

'retaine~. There is~ however,theneed'f'Or encouraging all students 

t'Oward academic excellence. Gifted and talented students 'have 
'. . . " ,, . 

been given little attention; These students comefr'Om all sectors. of 

c'Ommunities-. affluent and P'Oor;, male or female, 'Or tnajority and 

. iirin'Oritycultures. 

..9 
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, , 	We must buildmodelsa~dprograms for high 'a~hievi,ng and 

talented children from all walks of life. This task requires 

supporting professional staff in their efforts to meet high standards 
, 'of excel1e~ce and expanding creative learning environments. ", 

Acceleration ojStruggling Learners 

" A variety of techniques are likely to be needed to bring' 

underachieving children up to grade levels. One of the best,', 

answers for Struggling students is preteaching. Some of our schools, 

have aSunrise School where bilingual and stfuggling students come " 

" in before school and receive the instructio~ for the day. When they" 
" 	 '. " 

receive the , insmlction with tl1eirclassmates, they now can be the 

first to hold up their hands or demon~trate their learning in ~ther , ' 
ways. This provides not only a learning bynefit buralso a ' 

" self-confidence benefit. 

Other ,efforts such as after school, Saturd~y, or summer school 

, .experience~ need to'~e encouraged.' The experience of the 

'Washington Reading Corps has demonstr~ted that even short-term 
, 	 . ," ' " 

, 	interventions in the suhunetand throughout the 'year provide a 
. 	 ' ," .' ' , 

"signifi:cant bellefit. 

Accountability and Continuous lmprove'ment 

Strong state and local planning arid accountability efforts need t9 be 

'highlighted. States and districts are willing ,to assume greater, 


responsibility for change if they are 'provided with resources, 


(htodelS, assistance, . and' funds) and can implement accountability , 


,progr~s with ,reasonable expectations' and support.' Washington 


State, as well as:o~er states, 'is moving ahead with strong 


accountabIlity programs. 

, 	 ', 

,'. 

,,' 
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Schools are willing to move ahead, but they also need infonnation, 

, additional time, and support in their roles as the front line deliverers 

of educational services. 

, Establishing milestones and indicators are 'needed to assist schools 

and districts. This is an area where research and model building are 

needed. Schools need tools to gauge the effectiveness of their ' 

programs and kIlowledge of the key components for bringing about 

continui~g im.provemen~. 

The general goal of a.ll ESEA progr~msmust be to prepareall students for the 

requirem~nts of the ~twenty-first century areas of living, learning, and working. 

This must move education from probability schools to po~sibility schools.' Our 

" education system was once based on the probabilities of the roles they would 
, ' 

perforrrras adults. This is no longer operative~ Our task must be to move all 


children to realize the possibilities of their individual knowledge, experience, 


, and dreams and not depend on the probabilities of race, gender, social class, or 

" ' \' 

di~abiHt;y. 
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Part III - Directions for ESEA 

Title I-Programs for, Disa~vantaged 
" Some of the suggested directions for ESEA Title I include the following. 

,Greater reliance on' certificated personnel and well-trained, 

supervised noncertificated personnel .. 

Well-qualified certificated and noncertificated personnel are 

,essential in providing more individualized intensive services to . 

. , students. Title I funds should be used more extensively to provide 

, training, supervision, and,evaluation ofsuch services. Career' 

ladders should be encouraged for paraprofessionals to attend. 

college and use their experiences as part of their teacher , 

prepara~ion. 

.schoolwide programs should remainfocused on the needs of 

poor children, although flexibility should be provided for sch(Jols , 
.... • • • I 

not meeting the 50 percent poverty cnterill . 

.' In general, the emphasis of schoolwide programs should be on 

schools with larger proportions of poor chil~en. There are, 

. however,. situations and exemplary programs where school wide 

programs should be used with lo~er percentages of poor schools. 

An example is, the waiver ~equest of Seattle Public Schools to use 

schoolwide.programs in eleven schools with a range of 35 percent 

". to 50 percent of poverty. • In this case, state funds ~lso target lower' 

. poverty schools,' and the combined funds can be used for greater 

impact. This could be meet by Ed Flex waivers. ' 

,The priority forschoolwide programs is to assist schools to deliver 

high quality, challenging programs iIi way'~ that match the diverse 

'learning styles found inmost classrooms,. 
;" " 
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'Migrant Education program. 
There 'are over 30,000 'migrant stude!lts enrolling and withdrawing 

from Washington State school districts every year,' Title I Part C ' 
of Improving America's Schools Act of 1994 provides' special' . 

funds to meet the unique challenges these children, face throughout 

their education career. Greater emphasis should be placed on 

· professional development, funds for sumnier programs, anq cross­

State reporting of programs. 

Full fu.ndingfor all poor students. 
Currently,many (an estimated lI2 to 113 of, poor children) do not 

benefit substantiallyfrom Title I funds. Title I funding should be" 

· increased to meet the ne~ds <?f more poor students. 

!. Professional development is ne'edef!at ~illevels. 
, . 

Schools, like most organizations, are struggling to keep ,all 

personnel up-to-date with research and changes in educatiomll· 

practice. This is a continuing task that is often not fundeq. or, 

. implemented ineffective ways. Strategies that are needed include 

.' time for planning and learning, the use·of mentor teachers or ' 

teachers on special assignment to coach and, work with other, 

teachers,' and the alignment' of state, district, and)ocal professional 

, development programs. This mustbe part of a capacity building 

· effort at the district and state levels.' 

Asse,ss'ment and accountability must b.e fully implemented. 
, Most states have developed'structures for continuing as~essment 

, '. and accountability 'of Title I programs. These must continue'to be 
, . ' ' , 

·monitore~ arid implemented .. ,Greater attent,ion needs to be, given " 

. ' to classroom assessments that can h~lp teachers strengthen the 
. curriculum on a timely basis. 
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Comprehensi~e school reform programs should be continued. 

The Porter-Obey or Comprehensive School Refonn program is a 

positive program. This needs to be continued as one alternative for 

. Title· I programs. There is need for th~development of models for 

the integration of programs tomeetthe varied needs of students 

. found in most schools. Adaptations are needed for most 

comprehensive programs .. 

Title II.....;.Programs 
. Title II or Eisenhower programs need to emphasize state capacity building 

with Goals 2000: This program should include the involvement of inter­
. . 

mediate agencies, districts, and postsecondary institutions that can develop 

integrated systems of capacity'building. This sl)ould encourage and support . 

state and regional systems of infonnation dissemination, professional 

development, technical assistance, and school'district'planning activities .. 

. . . . 

Title III~Technology for Education 
. The primary goal of educational refonn is to increase the quality and 

quantity of stUdent learning and achievement. The effective use of 

educational technology provides a major strategy for achieving this goaL 

The problem to date is that educational refonn and the. use of educational 

technology are on separate tracks. Much activity and resources are going 

into both areas,but they are seldom related to each other in ways that cart 

achieve significant improvement in classroom teaching and learning. The 

current application of the Innovation Challenge Grant Program is designed 

to create rapid successes through infusing enriched funding into a few school 

districts." It does not easily support~larger'cooperative efforts across districts 
, I .I.. '. , 

. and states~, '·By expanding the Innovation Challenge Grant program to 

include'larger projects' ofnational scope" the same goal~can he achieved on 
, • <" '. 

a much larger,scale. 
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ESEA should expand the scope of the Education Technology Innovation 
" " , J 

Grant so those larger projects of national scope can be included. The 

fundin'g authorized in this account should be increased by at least $200 

million annually to accommodate these larger projects. These projects 
, , 

should be specifically designed to: (1) identify arid develop curriculum. 

res6~rces that are aligned with state academic standards and assessments and 

make thes'e available for all states; (2) use emerging technologies to enhance 

the quality of professional development for teachers, administrators, and 

other schools staff; and (3) develop policies for leadership, planning, 
, . , ~ , . 

funding, and capacity building thatsupport the ,use of technology to enhance 

student learning. Adding a budget category and increased funding for larger 

cooperative ~fforts be~ween states to provide'curriculum, tnuning, and' 

capacity building in the Innovation Challenge Grant program will increase 

resources and be beneficial for all of our states. Inaddition~ this will support 

the important objective that all state systems' have of increasing the'effective ' 

and efficient use of technology in educational reform and significantiy 

improving studeiltlearni'ng. 

Title IV-Safe and Drug Free S~hools 
The Safe and Drug Free Schools program, plays a key role in supporting , 

learning climates'aIid activities that historically were not considered as part 

of the academic curriculum. 1,'he~e supportive learning environments are a 

critical first step or precondition if .:nany students are to be successful in 

academic activities: Reauthorization should emphasize research-based 

, prevention efforts, the requirement of measurable outcoines, and the 

adherence to",the U.S.I)epartment of Education's Principles of 

Effecti veness. 

Title V-Promoting Equity , 
The Magnet Schools program l,las served a major role in providing assistance 

to desegregating districts.' At this point in time, the program needs to be ' 

open to all districts wishing to develop high' quality schools for integrated, 

diverse populations of students. 
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, Title VI-Innovatiye ~ducation Program Strategies 
This is one of the most flexible local programs. While, grants should be 


administered by SEA's, this program needs to be used.to encourage local· 


creativity, adaptation, and general capacity building efforts. ' 


Title VII-Bilingual Language, Language Enhancement, and 

Language AcqUisition 
The current pattern of national funding leads to the awarding of grants to the 

districts with good grant writing skiils that may not have the highestlevel~
" ., 

of needs. ,This program'should be expanded and administered by states to 

target·the needs in a more effective way. 

Title VIII-Impact Aid 
, . . 

In a sta~e like Washington where federal land holdings and installations play 

a dominant role in many districts, Impact Aid remains an essential funding 

resource for many districts. Efforts to ,consistently reduce the program 

create'major planning and cOt.Jtinuity problems for federally impacted 

districts. 

Conclusion 
Research consistently indicates .that while many actions can produce 

improvements in schools,the two major ways of investing in and supporting 

continuous improvement in schoois are to: (1) increase the education and 

professional development of educators and to provide educators with time . 

and mod~ls and (2) provide assistaIice for restructuring and aligning learning 

activities using a common focus and vision. 

ESEA provides 'the major federal funding resource 'for local schools and ' 

communities. Funds are wellused to provide greater opportunitiesJor 

childrenJacing major challenges in their live~,but they also establish a 

framework for the continuing improvement of schools for all . children. The 

implementation' of federal program gUIdeline's and proce~ures is a learning 
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process that requires time and effort to achieve. Maintaining some'level of 

. stability and focu~ing on the most critical needs would do the most for 

, American schools . 

.. I. ask that these be given primary,considerations in the reauthorization 
. . . 
'process. States, districts, and schools are working hard to move educational 

programs 'to the levels required by profound changes in our society . We 

thank federal decision-makers for their assistance and look forward to the 

time when world class schools are provided for all students in Washington 

State andin the riation .. 

. . , ' 
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