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by 

Jacqueline Iordan Irvine and James W. Fraser 

"Thafs enouih of yOW' nonsense. Darius. \'our story docs not make 

,cnse. I told you time and time ago.in thai you must stick to the theme i 

gave you. Now sit down." Darius, a first grader trying deeperately to l~ll 

his stOry. proceeds slowly to hh seat with hi~head hung low. The other 
• '. *, 

children snicker IS he look" embarrulcd and hurt. What kind of teacher 

could say such words co a child? Moat would agree that the teacher would 

nOt meet any local or' nationAl performance standards and certainly would 

not pass the riaOrou$ screening to receive certification from the National 
, . ) . (' , .~ 

Baud for Profesj~onal Teaching Standards. 

itonically. irene Washington. an African American teacher with 23 

years of experience, is a recognized model teacher in her predominantly 

African American school and community. Like thousands of African 

. American educators across the country, Irene WashinJ,on. teaches h~r 

African American students with a ~ense of pussion and mission that is based 

in African American cultural traditions and history that she shares with 

her African American students. James Vasquez) calls these African 
. . 

Amencart and other teachers of c:olor "wann demanders" who provide a 

tough·minded. no nons:en~e. structured a.nd disciplined classroom 
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'e'nvirunment for kids whom society has psychologically end physically 

abandoncd~ Stronsly identifying with their atudents and determined to give 

them '8 future. these teachers believe that culturally div8rse ch11drennor 
. . '" . " .. " 

only can'leam but must, learn. nu~~' above descrip~ions are reauniacent of , 
. ' ,. ,- ." , 

the much acclaimed teaehlng style of Marva Collins. the African American 

teacher who started her own school in Chicago. and Iaime Escalante. the 

H~spariic reacher in Los Angeles wh~produced a.mazing results with bJs 

high achoolmalh ItUdenta. • ,: 

When asked about the t,eachina episode invoLvi~g' Darius1 Irene& 

Washington provid.edinai&ht ~out the culturall), responsive style she uses: 

'''Oh,that little Darius is somelhing else. Now he know, that there are times 

J wiJI aJ.low'them (0 shoot from the hip: BUL he 'knows that trus time we're 

working on themes. You S~~, youtve aot to know'theae students and where 


. they're comi.ng from:-·YQu know. talk the. tall" He knows what's expected 
during'these activities. but, he' suying to play theeomedian~ I know he 
mows how to develop a theme and I won 't lethi'm, Bct away with ignoring 
my instructions." ' ' . 

. " 'She explainathal ber comments to ~arius were motivated out of a 

peculiar setofne,atiyeenvironmenta1eircum&tan~es.,anda sense of 
.' 

~rgcncy to not only teach her ch.iJdrcn we1I'but to sav~' and protect them, 

fr~m the perils of urban street life. She 'cxpiilned: . 

, , 

"Darius is street sa-.an. ,street wise, You ,ee he has older brothers who are 

out there on ihe&lreets; ,clJins and using.l know if I don't reach him, or if 

I retain him. I may lose him lothe It:ec,t§ this ~arry. That's what 1'm here " 

for· -to give ,them oppoitunities··(o act an education and the confi~ence- i 

certainJydon't want them to meet closed doors" She ends her interview in 

a pensive and refl~tive mood. '"When r leok at these children. 1 set; tnysel,f. 


. I know what it is to grow up b1ack." 
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Th~r~ i, growins research evidence that teachers, like Irene 

Wuhington, use a culturally specificpedasogical styJe that is substantively 

different from the pedagogical approaches. described and prescribed in the 

.	effective tea~hinl roaeo.rch. In Ilddhion. Uti. research reveals Lhat African 

American teachers' unique te~hina &lyle is related to achievement gains by 

blAck itudents, Researcherl Iike OJona l..adson-Billing3, Asa Hilliard. 

Michele Foster, Li~Q Dcb~it. Etta Hollins, Joy,e KJna. and Jllck.ic Iordan 

Irvine have described the cha.ractcrlstic$ and tca.chlIli bchiaviul'!j v{ ~frc~uvc 

African ADlcric~teachcrs who used this pedagogy. For example. 

culturally responsive African American teachers: 

• . perceive th~mselve.s as p:u-ental surrogates and advocAte! for rhelr 


African America" students~ 


• 	 employ a teachins style fill!d with rhythmic laniuage and rapid 


intonation with many instances of repetition, call e.nd response, hlih 


emotional in'yolvement, creative tmalolies, fi&\,lrlltivc languag~, 


gestures and body movem,nb, symbolism, l.phorisms. &Uld lively and 


often spOntAneous discussioris; 


• 	 usc students' everyday ,ulturallind historical experiences in an effort [0 

link new conceputo prior knowlediC: 

• 	 spend classroom and non~lassfoom timo daveloping a personal 


relationship with their childIC:n and oftentcue and jokcwith their 


students using dial~t or al!ll& to c:stabllshlhis personal relationship: 


• 	 reach with luthorityor as Poster dilcClvered. students In her sludy were 

"proud of their teRcher's meanneu" IU\d thought that she pu~hed them to 

achieve. limited the llTlount of disruptions, and ran the class in W8)'~ that 

contributed to ltudenli' B.Ch.i~yelnent. 

http:Jllck.ic
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In spite of the research evidence that supports these fmdings and the 
.: ... ; ..," '. . 

a:cknowledged principle that good teaching is related to context--tt!AA:herg' 
, . " '. 

and grudenb ' ethnic and cultural experiences. u well a& their need& and 
motivation.-newly implemented standards aimed to increase teacher quality 

and accC!untability have ign~red the cultur~ ~gogical',8tyle and beliefs 
" ". 

that African American teachers bring to their d~ssrooms. 
. ". 

l'{Q!!het= la thjs litultigC mga problematic than injh= work Qf Th; 

!Salioall BQard (or PrQfeuigoal !eikbJna StiOdvds (NBrIS)' A"an;ina
. - . ". 

'2 the most recent data ,,,w1able to these I~mgu). the pau rat.' for aU 

apglicMLSiliQ%. 6lthoush the pass mte for African american' teachers 

was 209& durin, we 1996:-97 cellioi ~criod, the ovet.ll PAS! rare for 
. '';' , 

AWe an ArnedcM candldatcs to date is .11 %. ' 
\ . . . ." 

If the National Board becomes t,h,e ,arbiter 9fthe definition of l00d 
, , • \0 :. ~ '. • 

leaching, as seems more and mote likely giv<!n ~>e range of governmental 

and foundation support whi,ch it is receiving,. a.n4 if,iu dismal failure (0 
. ·',.t " ~~ 

certify African American teachen continues, then ~e current cri£is·]cv£,l , 

s90rugc of African American teachers, is sure [o~ntinue and gel worse;... 

Of co~rse. there coul~ be, qJ.u~~ple explanations for tl:le .l.J$2 certification 
,"" " " jL """ , """. 

rate f9r African, American .ap~licanl$ .. ·racismth~t continues 10 ~s~rc limits 

on the. preparation of people of coJor at.every 'l8.g~ of their schooling; lack 

'of mentoring,andadequatc professional development; cultural specifi~., , 

stylei of writing and rd1e~tion: and usessor race by ~andidaterace 
'v ' , 

interactions. But there ore,. probably 0. mor:e complex explanations than 

these. School sy!tem~. are n~t ~uttini fO~8ldthe a'Yerage teQ.cher of eny 

cad&! group for National BO,ard review. And i,f the very best of African 
, , , ' 
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American teachers. as identified by school districts wi.l1ini to pay the 

considerable coats of National Board review, are still fiillna at a .Bii! r&Le. 

then there is more to be conairJered here. We beHave that the[e is a very 

strong possibility that the National Board's review process. in spite of its 

many technicalpsychomctric reports that declare ad't,rle impact but no 

bias. contains a deeply flawed cultural bias in faYOfOf white} middle class 

teacher norms--and against the nonn& which are seen by many African 
. . . , . . 

American educators 88 moat effective. 

As the NationaJ~oQl'd continues it work. we Urie more attention to 

the "adverse impa.ct" issue and m.ore open discussions on how the problem 

might be solved. A competent, culturally diveue (uchina force is 

impefativ(, and aoQd teachers should be fcwarded and acknowledged far 

their hard work and theirsllccess with their students. not excluded because 

"of a rn1turally insensitive 88ses'sment p~s.s ·which biases the definition of . ~~ 
, ) 

good teaching in a way which privileges white, middle class and suburban 

teachers B.Ildpenalizes teachers like 'Irene Washington. Although the 

National Board is attempting to address these issues, more a..ttcntion and 

(l!SaU~Ce9 must be directed to a.ddtessini some basic questioas before 

additional teachers ate recruited for usessment. These questions include: 

\Vho is settins and definina the standards? Is the implementation process 

Md not the standards the reason that African American teachers fair so . '. .., 

poorly'? Do teachers who work with privileged students have an advantage 

over teachers who work with poor sNdents? DOl:sthe process disadvantaae 

teachers from districts with limited resource,? Do the standards favor 

teachers who use ~onstructivist teaching s~a.nd penalize tcachers. like 

Rome African American teacheu. who employ more ~c strategies? 

Since board-certified teachers serve IS 8sseSSOr!\ oC applic.a.nts. will the 
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cultural bias in the current standa.rc1a bes.come 'B. self perperuatlng cycle? 


Will asaenon be trained to re.coaniztllld ap{,reciste the culturally relevant 

: , . 

uyle.\ of African American teachers,? Will the low pass rIUc>of'Afriean 


American t~achen contribute to the d«'lining numbers of 'persons of color 


who enter ceach~r education pro8r~s? 


These questions do not imply thatthe Na.tional Baud standards 


specifically or the slandard. r:novcmcnt generally be e4~naled. We want 


. high standards r~r aJl teachers 'ag much· as anyc;>ne.",Nor dO\AI'~ iinply ilia, 

African American teachers be helda.ccountable to it different or less 


, stringent seto! standards. Thequ~stion is wlwse standards and which 


en fldren do the stanciar,ds serve? These issues 'are"'pre8ent,~d for lWO,~ 


important' reasons. Pint. we raise the questions (0 en,ure that excellcnt 


Afric[1~ American teachers cla1m their deserved place e..mang AmeriCa' s 


mast accomplished teachers. W,e find it untena.ble that 8.2!i of the African 


Amcricanteachers wh.o take the National BOlld of Teaching Profess'ianal 


IStandards faHinthc"profess,ion where African Americans have historically 


excelled. Second. we believe that IlIndud. that define excellence in 
.', teaching m\J&t be seMirive 10 and lnclusivc ,of culturally responsive 

.pedagogy which has revers~dthccycl~ o,r school failUrc for the growing 

numbers of diversc'dlild.ren, like, Darius. whose future depends on Irene' 

, Washiniton's r~.yet lovin's guidance. Unless this is done, on,e ofour 
, , 

generations ,most sigrliflcant'reforma is goina to makc, the educalion~l' 

future for students like Darius even more bleak. We cannot allow an effo'rt . . '. . 

which is aimed at improving every child,'s education result in suct~an 

ironic and tragic: outcome. 

" .' 
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II11;Quelinc: Jordan Irvine i! thI: Candler Pro(cnor of urban Education and Director of 

CULnJRES at l!mory University, Atlanta.. GA. J&mel W. Pruer ilProfeuor of Hi~Eory 

and Eci\lC:llion and Direc:tor for mnovl'Lion in Urban Education &.t Northcaut.cm Unive~iLV, 

8oston. MA. 
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COtv1M.ENT~YSOBM.ITTED TO EDUCAT~ON WEEK-Mpy 8,.1998·' 

B.y: SHARON DRAPER 

1997 National Teacher of the Year 

National Board Certified Teacher 

Member, Board of Director.s, National Board for Professional ~eaching Siand~ds 


III believe in you, Darius. Now let's get this act together." The example of an African­
Amencan teacher quoted in the recent commental)' by Jacqueline Jordan Irvine and James· 
W. Fraser.• liThe National Board for Professional Teaching Standards and the Culturally 
Responsive Pedagogy. of African American Teachers". would probably finish·her 
re~onstrances to the boy with words of encouragement and approval. To omit those 
words of affirmation seems to Imply that negativity and harshness are the only indicators· . 
of the cultural differences demonstrated by African American teachers. The article asks 
whether culturally responsive teaching styles are inCluded in tbe process ofNational Board 
Certification. As a'n African-American National Board Certified .Teacher, and a member of 
the board of directors o·fNBPTS, 1can give per~onal assurance that not' only does the· . 
National Board include intense attention to cultural and ethnic differences in teaching 
slyles, the National Board also seeks to recognize language barriers, teaching 
demographics, or historical in~quitics that Illight affect a'candidate's certification. 

. . ' 

~rvinelFraser assert that the teaching practice ofIrene Washington presented in their 

commentary would not meet local or national performance standards .. Since Ms. 

Washington is a hypothetical case, and we do not have a full ()erformance ofher teaching 

practice, conclusions cannot be drawn. The description of Ms. Washington's c\llturatly . 

responsiv:e teaching style faHswithin the NBPTS standards' expectations regarding 

conte,xtual practice. In fact, current African American National ~oard CeriifiedTeachers 

teach across the full range of teaching environments and utilize skills and teaching styles 

appropriate to their stude~ts. r am confident that with continued conyersations, our 

already strong standards and assessments will continue to appeal (0 teae-hers of all 

backgrounds and teaching contexts. 


When the board ofdirectors developed the policy UWhat Teachers Should Know and Be 
Able To Do", which guides the development of all of our standards, we sought to include 
all teaching styles that result in improved student learning. This rich portrait of . 
accomplished teaching captures the complexity .and diversity of the profession in action~·. 
Within the mosaic of accomplis~ed teaching practice de!icribed in NBPTS standards. the 

. elements ofinstructional excellence that IrvirielFraser and their colleagues have 
documented among effective African Amcric~ educators are evident. . 

Irvine and fraser cite teaching behaviorsofetTective African American teachers who are 
culturally responsive and effective with their students. Those teachers are described as 
.teaching with a style filled with.rhythm and response, working as advocates tor their 
sIUdents, .using cultural experiences ~o link new concepts, using slang to relate io t~e 
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lives ofthelr students. and teaching with authority and discipline to effect positive change. 
As an African American. National Board Certified Teacher. not only do I employ all of 
these methods and more in my classroom. but so do most of the most effective teachers 1 
have met. regardless of race. in my travels across/the country as National Teacher of the 
Year. An effective tcacher inusl be culturally responsive to (he students in his or her 
classroom. and the National Board has recognized and cele~rated that fact since its 
inception through all ofihe standards and~ote propositions. 

Each set ofNBPTS standards requires that accompli~hed teachers know their students 
well and practice in a way that best advances the learning goals of their students. 
Candidates for National Board Certification must compile an extensive portfolio 
documenting their knowledge and analyzing their teaching skills in the context of knowing 
their students. Not only are multiple paths to knowledge atlowed) they Bre required of 
accomplished practitioners. Accomplished teachers who respond to the needs.of all 
students have a repertoire of strategies at their disposal and use theIP effectively. 

As reported in the IlVinefFraser commentary. African American teachers have achieved 
NaLiunal Board Certification at a lowe,r rate than candidates 1n other racial groups. In fact, 
because African Americans historically have experienl.:td difftrential pass rates in 
standardized and norm-referenced testing, the National Board chose to develop and adopt 
.a performance and criterion-based assessment, hoping this new type of assessment would 
avoid sources ofalleged bias observed on other tests. The National Board decided at the 
outset to confront the issue ofadverse impact head on in the development of its policies, 
standards, assessments. andby'supporting an extensive rese!lrch program to identify and 
eliminate all potential sources of bias that could threaten the fairness of National Board 
Certification. 

The NatioQal Board has closely examined the outcomes of each assessment administration 
for sources ofthe adverse impact on groups. We were dismayed to learn thadn our first . 
few administrations, African American candidates did not perform as well as other groups 
on these assc.ssments. Professors Irvine and Fraser suggest several explanations for the 
low~r certification rate "-racism that continues to assure limits on the preparation of 
people ofcolor at every stage of their schooling; lack ofmentoring and adequate' 
professional development; cultural specific styles of writing and retlection~ and assessor. 
race by candidate race interactions," Several of these factors are outside the· 
responsibility ofNBPTS. but the National Board has considered them all in an attempt to 
find either correlative or causative factors. 

A part of NBPTS' ongoing research agenda focuses on assuring the equality of our 
standards and assessments across many teaching contexts, Studies examined interactions 
between assessor race and candidate race, candidate SUppOlt, writing demands in the 
assessment, demographic factors, and teaching contex.t. None of these studies revealed 
consistent or significant differences by race, teaching context, or educational background. 
that explain the Jower pass rate for African Americans. Extensive studies of the scoring 

http:needs.of
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.	methodology~evea1ed no differences between the way white' or' African American 

assessors score performanceSl of white or African American candidates. . 


. ,', '" '. ". 

Nevertheless, these studies have hdp~d us strengthen the c~rtificationsystem in many 
ways. We have identified ways to make instructions cl~arer for all candidates. We have. 
made everyone aware of the demands of the assessment processand'discIose scoring. 
guides so that there is no mys~ery about the level or quality of performance nece'ssary to 
achieve National Board Certification. We have encouraged and, facilitated extensive local 
networks ofsupport for all candidates, As noted by TrvinelFrazer, the pass rate overall 
has risen. and for African Americans, it has rtsenat a faster rate in the four years in which . 
the system ofNational BoardCCertificationhas been available. . 

Despite the fact thatNBPTS commissioned studies have revealed no bias in oui" wor~ and 
no clear indicators.ofwhat mi'ght underlie the ditTerential.pass rates ofAfrican Americans, 
the National Board is not sati~fied withthe differential outcome and have expanded our 
studies and other program strategies. We raised the very questions about valuing 
culturally responsjve teaching:raised by Professors Irvine and Fraser. In 1996, Professor 
Lloyd Bond (University ofNcirth Carolina) laullcheu five :;tudit::s, working with a panel 
w~ich included some of the people referenced in their conunentary: Treana Adkins­
Bowl'jng, Ceola Baber, Gloria Ladson-Billings, Kat)' Dula (National Board Certified 
Teacher). Joyce Elliott, Michelle Fqster.David Haynes, Tehaiko Kwayana (National 
Board Certified Teacher), Robert Linn and Paul Ramsey. Professor Bond reports that 
panel members w~re able to identify instances of cultural markers across performances •. 
but not a consistent pattern ofimpact on teachers', assessment scores" The National Board 
is continuing its investigations and welcomes the participation of additional experts in the 
ficld. 	 . 

,The IrvinelFras~r commentary asks the question of"who is setting anddefininS,the 
standards?", possibly implying the lack of African American representation. The National 
Board is an unprecedented coalition of.teachers, school board members. administrators, 
governors, business leaders, and parents. A broad array ofpolicies and procedures have 
been implemented to assure that racial. elhnic and g~mJer uiY~rsity is included in every 
aspect ofour work. Forty percent of the NBPTS 63 -member board ofdirectors; which 
crea.tes the policies guiding our work, arc members ofminority· populations~ the largest 
number of these are African Americans. The standards committj:es, whosetaskis to 
create the high standards of aCcomplished practice against which teachers are measured, 
numher almost 500 educators :iricluding 25% minority members. Similar levels of minority. 
panicipation are found in the ~coring system, These hundreds of outstanding educators 
have brought to the table exactly the sort of vigorous debate about including culturally 
responsive practice that is called for in the commentary by Irvine and Fraser. 

, ,'. ' 	 . '. 

Professors Irvine and fraser i~dicate that school systems a,re putting torward "the very 
best of African American teachers. as identified by school districts ... ., for National Board 

. Cenitication. A fun9amental principle of National Board Cenification is that it is, and 
must always remain, a voluntary process .. The reality is .that iildividualleachers, not 
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schools or school districts, examine the National Board's high standards to determine 
whether they believe they are teaching at an accomplished level and are ready to pursue 
Nation'al Board Cenification. It is a deeply personal decision that individual teachers 
make.. ' 

IrvincfFraser present a variety. of possible reasons for \-,fhy African Americans have noL 
achieved National Board Certification at the same rate asothcr candidates in the initial 
administrations. The National Board has addressed these issues aggressively. The 
National Board has alway~ been, and remains. deeply committed to developing standards 
of accomplished practice and providing all of America's teachers with an assessment that 
measures whether they meet these standards. Each assessment must pass an examination 
by psychometricians trained to assure reliability, validity and freedom from bias prior to 
the certification results being accepted by the National Board. We are committed to 
remedy any flaw or source of bias identified. 

Even more importantly. thousands of teachers have told us that the assessment is fair more 
than just a test - that, in fact, it is the most powerful professional learning experience of 
the;:ir careers. The system of National Board Certitication functions to improve teaching 
by helping to create. a professional place. where accomplished teaching is encouraged and 
lauded. : . 

The mission of the National Board for Professional Teaching Standards is to improve 
teaching by helping to create a professional place where accomplish~d teaching is 
encouraged and lauded. I believe in the pqtential'of National Board standards and 
performance assessments to improve teaching among all teachers - and thus, improve 
learning opportunities for all students .. 1am very proud to be a National Board Certified 
Teacher and an active member of the board of directors of an organization that welcomes 
conversation and discussion, recognizes and honors diversity, and celebrates 
accomplishment and excellence._ 
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Intro dllction 

The National Board has always been, and remains today, deeply committed to providing America's 
teachers with an assessment ofaecomplished teaching practice that is valid, reliable and fair, To this end, 
the National Board has developed and implemented a broad array ofpolicies and procedures which . 
encourage racial, ethnic and gender diversity throughout every aspccL ufour work~ Iii addition, th~ 
National Boord closely monitors tho' outcome of all assessment administrations for evidencc of adverse. 
iillP<lct on racial/ethnic and gender ritillority groups. Like other standardized assessments in the nation 
today, these studies indicate that African American candidates as a group do not perform as well as other 
groups on National Board assessments. Howevcr, unlike these other assessment programs, tile National· 
Board Ius faced this intractably difficult issue head on by dcyeloping and supporting an extensive research 
program designed to identify and eliminate .tll potelltial sources of adverse impact that could tllrcatcnthc 
. fairness of the National Board Certification system. In doing tillS, the National Board.is providing 
important leadership within the testing community by modeling how all testing programs should confront 
cvidcnce of adverse impaCt. ," 

. Ongoing Studies of Validity, Reliability Bud Jfair~less 

From its founding thc National Boru:d has supponoo:all unprecedented research program to identify and 
correct any flaws that might thrcateJ? tho ,validity, reliability or faimess of the National B0:ird Certification .' 
(NBC) system. NBPTS has pursued tillS program not ol1ly through sensitivity reviews conducted by its ' 
assessment developnlcllt laboratories but also by est.:191ishing and funding an independent Technical. . ' . 
Analysis Group (TAG) to mount a wide range of studies 011 the,se matters. Conducted at,a levcl ofimcllsity 
that is unm.atched in the world of professional assessments, the TAG research program has since its , 
inception in 1991 provided invaluable informatiol; to NBPTSabout all facets ·of ilscertification system, 
and developed new methodologies to bolster the· validity, reliabilit~, and fairness of the NBC system, 

Beginning in 1996, NBPTS 1 general contractor for assessmelit development and assessment operations. 
Educational Testing Service (ETS),assumed rcspol1sibilily for. continuing the National Board's research 
agenda subject to the review and advice of an independent Me'lsurement Research Advisory Panel (MRAP) .. 
established by NBPTS. This research program has enabh:d us to. advance even furtber the frontiers 'of 
performance a<;scssmcnt technology. TAG and ETS reports have concluded that all NBPTS assessments to 
date meet and exceed the highest pr6fessionaJ standardspromulgaced by the educational measurement and 
testing conununity .. 

III reaching these conclusions the TAG and ETS haw noti..mly"¢~amined the NBPTS standards and 
asscssments to 'establish evidence o(thcir validity aJld reliability, but tb~y have also sought to determine if 
any evidence of bias in the assessmcllt !lystem itsclf could be detected.' From the first assessments 
administered by the National Board through today, vcry dctail~d 'studies which examine potential causes'of 
bias show no evideilce of bias in any aspect ofdle certificati'onproccss. For example, the TAO examined 
the amount ofwriting in the assessment and found no eviden~ of bias, Thc TAG studies have examined 

" the possibility lhat African American and white assessors might score candidates differently; however, . . 
these sttldies have found no link between assessor race and candidate raCe (Le., African American assessors . 
were just as' tough minded or llo.'11icn[;as white assessors without regard to the race or ethnicity of the 
candidn[cs whose perforrnallce they were judgiI1g). The TAo also investigated the levels of support 
received by candidates and COllc\udea th.'H from the candidate's own'self-reports no evidence ofbias was 
present. The NationalBo.ud will cOntinue to conduct dll:!se s[uaics of potential sources of adverse impact 
ovec the neXt few years with financial support from the Spencer Foundatjon, as well as through the ongoing 
studies being carried out by ETS. . , 
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The National Board takes pride ill the fact that to date there are no indications that the assessment process 

has been anything but fair. But fairness, or more specifically the absence of bias in the certification 

process) is no guarnnteethat all types of teachers from an types ofs<..1tings will experience comparable 

results. When differential rather than comparable results occur for a group and the difforenees are 

significant, an assessment is said to have adverse impact. 


The fact that our practices meet professional, technical and legal rcquirenients is. certainly reassuring, as 
are the ftndings that with respect to gender and location of school (i.e. urban, suburban, rural) no evidence 
of ;uivors(;) impact has emerged. Nonetheless, we arc concerned that ofthc candidates who have undergone 
the assessment to date, African Americ.-m teachers have exhibitca lower certification rates t1l<ln white 
teachers. N BPTS acknowledges tImt the adverse impact issue may have salience for Asian. Hispanic and 
Native American teachers as well. However. given the extremely small numbers of candidates from thesc 
other minority group participating in field testsand other administrations, no conclusions about adverse 
iinpacl with respect to these candidacies can be drawn. 

Differential certification rates on assessments may result from :it number of sources, including applicants' 
educational background, opportunities for professional development, differential access to professional or 
collegial help in preparing portfolio materials and many other factors beyond our control. Mere prescnce of 
ditlerent ial results or adverse impact, ~ K. gi ves no clue as to what reason or set of reasons is operative. 
Th\.!sc must be investigated as a separate maHer. 

Other professions face ~imilar circumstances and are confronted with rcsuItssimilar to those observed in 
NBPTS' initial assessments. While we have expericnced clear progress in reducing adverse impact. it does 
not lUcan th.,t adverse impact is no longcr an issue, but it does provide some perspective on the magnitude 
of the current problem. 

Policies That Promote Fairness 

Beyond empirical studies .of adverse impact, since its founding NBPTS also has mounted a vigorous 

campaign of Clear and unmistakabl~ actions to address issues of fairness. bias and adverse impact on a 

policy front. it begins with the N BPTS' by-laws and the composition of its board of directors in which 

attention to strong n.;pn:scnlaLionofteachcrs and others from all sectors of the education community, 

including rcprcsc~tation by minority groups, wus sought and achicved, Itrthis latter respect the NDPTS 

board is repre!<entative of the largcr society in which we live. even more so than some segments of the 


. leaching population itself. in which minorities are underrepresented. This practice of diverse representation. 
in all N B PTS activities continucs as sr.aff is hired. standards committees appointed, assessment 
dcvdopmcnt teams selected; pilot test candidates recruited, teachers identified and trained as assessors, and 
reviews of the standards and the assessment exercises conducted., . . 

In its ongoing commitment to fairness. the board of direclors maintains an Equal Opportunil)' Coordinating 
Committee composcd of board members to monitor an action agl!nda which includes 1) continuing inquiries 
regarding the NBPTS stand.1rdsand assessm~nts, 2) using pilot testing to build the capacity ofteachers,to 
understand National Hoard Certification expectations, 3) L.:trgcting recruitment of promising candidates, 
and 4) oITcring substantive support ofcandidat\;:s for National Board Certification, 

Having un il1~lusivc and divers<: group of people at each important tahle where key decisions are made and 
wherc profcssioll..:'ll judgmt,'llt is exercised is one essential means of providing for a fair and unbiased 
ct:rtification system. 
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