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The National Board for Teaching Professional Standards and the Cultwally |
’ Responsive Pedagogy of African American Teachers

by

Jacqueline Jordan rvine and James W. Fraser

“That's chcugh of your nohsense. Darius. Your story does not make
sense. | told you time and time again that you must stick to the theme |
gave you. Now sit down." Darius, a first grader trying desperately to tell

~ his story, proceeds slowly to hiy seat with his head hung low. The other
children snicker as he looks embarrassed and hurt. What kind of teacher |
could say such words to a child? Most would agree Lhat' the teacher would
not meet any local crvmtiqr'\fal performance standards é.nd ccrtai'nly would
not pass the figbrous gcree,hing to receive certification from the National
Board for Professional Teaching Standards. |

lronically. Irene Washington, an African American teacher with 23
years of experience, is a recognized model teacher in her predominantly
Afrzcan American school and camrnumty Like thousands of African

" American educators across the country, Irene Washinxton teaches her
African American scudents with a sense of passion and mission that is based
in African American cultural traditions and history that she shares with
her African Amernican students. James Vasquez' calls these African |
American and other teachers of color “wam demanders” who provide a

tough-minded, no nonsense, structured and disciplined classroom
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‘environment for kids whoﬁ: séciéty has psychologiénl'ly and physically
abandonedi Strongly identifying with their students and determined to givé

' them's future, these teachers beliﬁve that culturally diverse children not
only can learn but must Ieamf’l'héselajﬁovc deséripfig}ns are rcu'ﬁiniscenr of .
thémuch acclaimed teaching st’yl‘c bkoax"va C‘éllin's'.f: the African American
teacher who started her own school in Chicago. and Jaime Escalantc the
Hispanic tcacher in Los Angelcs who produced amazmg results mt.h his
high school malh studetm o

When asked about the t’c&ching episode invélvirig'. Darius?, Irenc
Washington provided insight _@bout the culturally responsive style she uses:

“Oh that little Darius is vamethmg else Now he knows that there are times .
| will allow them to shoot from theé hip. But he-knows that this time we're
working on themes, You se¢, you've got to know these students and where
they're coming from--you know, talk the talk. He knows what's expected
.. during these activities, but he's trying to play the comedian, [ know he
knows how to dcvclop a therne and I won't lct him get. away thh lgnonng :
‘my mstrucucns

" She explains that her comments to Darius were motivated out 6{ a
'peculiar set of ticgétive‘envitonmental circ\drnsiances'and a sense. o‘f e
urgency to no! onl)' teach her ch:ldren well but to savc and protect them o
from the perils of urban strect life. She expmned |

“Darius is street smart, sireet wise. You see he has older brothers who are
~ out there on the streets; selling and using. | know if [ don't reach him, or xf
[ retain him, [ may lose him to the streets this early. That’s what I'm here
- for--10 give them oppornunities--to get an education and the confidence. [
cenmnly don't want them to meet closed doors.” She ends her interview in
a pensive and reflective mood. “When [ 100k at these crnld:cn 1 see mysclf
-1 know what it i3 to grow up black.”
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There it growing research evidence that teachers, hke Irene

Washmgton use a culturally specxﬁc pedagogtcal gtyle that is substantively

" different from the pedagogical approaches deseribed and prescribed in the
effective teaching research. In addition, this research reveals that African
American teachers' unique teaching style is related to achicvement gains by
black students. Researchers like Gloria Ladson-Billings, Asa Hilliard,
Michele Foster, Lisa Delpit, Etta Hollins, Joy¢e King, end Jackie Jordan
[rvinc have described the characteristics and tcaching behaviurs of effective
African Amcﬁc;n teachers who used this pedagogy. For example,
culturally responsive African Amerlcan teachers:

¢ perceive themse|ves as parental surrogates and advocuea for thelr -
African American srudents' B

e employ a teaching style filled with r_ﬁy(hmic_ language and rapid
intonation with many instances of repetition, call and response, high
emotional involvernent, creative analogics, figurative language,
gestures and bc;dy movements, symbolism, zphocismy, and |ivély and
often spontaneous discussions; |

e use students’ everyday cultural and histonical cxpcricncés in an effort (0
link new concepts to prior knowledge: | . | '

* gpend classroom and non-classroom tme do\}eloping a personal
reladonship with their childzen and often tease ind joke with their
students using dialect or slang (o cstablish -mis personal relationship:

o teach with authority or as Poster discovered, students in her study were -

"+ “proud of their teacher's meanness” and thought that she pu.éhed them to

achieve, limited the amount of distuptions, and ran the class in way that

contnbuted to students' achievement.

9/
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In spxtc of the rcsearch cvxdencc !hal suppons (hcse findmgs a.nd the
acknowledged pnncxplc that goad teaching is rclatcd to contcxt--machers
and students’ ethnic and cultural experiences, gs well a8 their needs and
motivation--newly implcz.ncq'tcd standards aimed to irién:a;e teacher quality
and accountability have ignored the c_:ulturﬁl pcfiagd\lg“ical"iétylc and beliefs
that African American teachers bring to their élgssfoam&. o

1f the National Board becomes the arblier of the definition of good

teaching, as seems more and more likely given the range of govemnmental

and foundation support which it is receiving, a.nd if it dismal failure to =z

- certify African American teachers continues, then the curent crisis-level

sh hers is sure (o continuc and get worse._

Of course, there could be multiple explananons for thc u_‘ﬁ certification

rate for African Ametican apphcanw-rmsm r.hax continues (o assure limits
on the preparation of people of color at every m.gc of thclr schoolmg lack
‘of mentoring. and adequate profcssxonal devel opmem, culrural sp¢c1ﬁc
styles of writing and reflection: and assessor race by ¢ candidate race

. interactions. But there are. probably 8 more complcx cxplanauons than
these. School systems are not putting forward the avcragc teacher of any

racial group for National Board review. And xf thc vcry best of Afnc:an




‘ SENT.BY:G R | + 5-11-98 ¢ 11°08 : 62/8732~ 1063381 :% /712

BRAFT WORKING PAPER | .
Not For Distribution Or Citation - | | 5

American teachers, as identified by school districts wxllmg to pay the
considerable costs of Netional Board review, are still failing at a 89% rate.,
then there is more to be considered here. We believe that there is a very -
strong possibility that the National Board's review process, in spite of its
many technical psychometric reports that declare gdmimﬁact but no
bias, contains a deeply ﬂawed cultural bias in favor of white, :mddlc clag

“teacher norms--and against the norms which are seen by many African

| 'Amencan educators as most cffectxve

As the National Board continues it work, we ‘iuge more attention to
the “adverse impact” issue and more open discussions on how the problem
might be solved. A competent, culturally diverse teaching force is A
imperative, and good teachers should be rewarded and acknowledged for
their hard work and their success with their students, not excluded because
of Lculmmb@insensitivé assessment process which biases the definition of
good tcaéhing‘ ina Way which privileges white, middle class and subu;ban
teachers and penalizes teachers like Ireae Washington. Although the
National Board is attempting to address these issucé. mor¢ attention and
resources must be directed to add:eséing some basic questions before
addiuonal :eachcrs are recmiwd for esaessment. These questions includé'

- Who is semng and dcf mng xhe standards? Is the unplcmcnmuon process
and not the standards the reason that African 45«.1'ncnc.:an teachers fair so

poorly? Do teachcrs who work with privileged students have an advantage
aver eachers who work with poor students? Does the process disadvantage
teachers from districts with limited resources? Do the standards favor

teachers who usc a constructivist teaching style and penalize teachers, Like

. some African American teachers, who employ more didactic strategies?

Since board-certified teachers serve as assessors of applicants, will the
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cultural blas in thc cumm standuds become a self pcrpemat ng cycle? |
Will assessors be tramed to recognize and appreciate the culturally relevant
styles of African American tcachcrs? Will the low pass rate of African '
American teachers conmbutc to the declmmg numbers of persons of color

who enter teacher education programs?

Thesc qucmona do not :mply t.hat the Nauona.l Board standards
spmxﬁcaﬂy or the standards movement gcncraily bc chmmated We want
high standards for all teachers as much as anyone. Nor do we imply that
Afncan American teachers be held accoumabie toa d:fferem or less
: strmgcnt set of standards. The question is whose atanda.rds and which
children do the standards serve? These issues are prcs‘cnt‘gd for two.-
important reasons. First, we raise the questions to ensure that éx‘callém
African American teachers claim'thcir"dcacrvcd place amqrig Amcri:a‘s ‘
" most aécomplished teachers. We find it untenable that §9% of the African
' American teachers who take the National Boufd of Tcéching?rofess‘i'ona!
Standards fail in the professxon where African Americans have hxatoncally
excelled. Sccond, we believe that mndudx that define cxccllcncz m :

+. teaching must be aensmve to and mciuswe of culturally rcsponsive ,

i ‘pedagogy which has reversed the cyclc of school failure for the growmg
| numbers of dwersc ch:ldmn hkc Dmus whose future depends on Irene -

. ‘ Washmgwn 8 fum yet lovmg guxdancc Unlcqq thls is done, one of our
‘generations most significant: reforma i is going to mnkc Lhe educanonal :
future for students lxkc Darius even more bleak. We' cannol al!ow an effort
which is aimed at 1mprovmg every chxld 5 cducauon result in such an
ironic and tragic outcome. ‘ | .
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Jacqueline Jordan Irvine is the Candler Professor of Urban Education and Director of
CULTURES at Emory University, Atlants, GA. James W. Praser is Professor of History
and Education and Director for Innovation in Urban Education at Northeastern University,
Boston. MA.

‘ Vaaquer, [. A. (19838) Contexis of lewming for munority swdeats. The Edycarianst Parue §2 (1) . 24).
5, ' ’

' Boll. P ). (1997). An Alrican American Tescher ¢ Affichn American Siiadents’ Intetaction around Tess
ProducLon (Doctaral Disseration, Emory Univeniey, 1997),

) Conversauon with Philip Kesnoy of NPTPS on 4-27-98 and AERA poper preaentadon of Lloyd Bond oa
4-16-98. NBPTS will not releass data oc pass rate of teachers by ethalc/macial grovp. ‘
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- COMMENTARY SUBMITTED TO EDUCATION WEEK - May 8, 1998

By: SHARON DRAPER

- 1997 National Teacher of the Year °

' National Board Certified Teacher s : .
Member, Board of Dlrectors Natlorza Board for Profcsswnal Teachmg Standards

" "I believe in you, Darius. Now let's get this act together. " The exarnple of an African-
American teacher quoted in the recent commentary by Jacqueline Jordan Irvine and James
* 'W. Fraser, "The National Board for Professional Teaching Standards and the Culturally
Responsive Pedagogy of African American Teachers”, would probably finish her
remonstrances to the boy with words of encouragement and approval. To omit those
- words of affirmation seems to imply that negativity and harshness are the only indicators - -
 of'the cultural differences demonstrated by African American teachers. The article asks
- whether culturally responsive teaching styles are included in the process-of National Board
Certification. As an African-American National Board Certified Teacher, and a member of
the board of directors of NBPTS, T can give personal assurance that not only does the - -
National Board include intense attention to cultural and ethnic differences in teaching
styles, the National Board also seeks to recognize language barriers, teaching
demographics, or historical ing_quitics that might affect acandidate's certification.

Irvine/Fraser assert that the teaching practice of Irene ‘Washing,ton presented in their
commentary would not meet local or national performance standards. Since Ms.
Washington is a hypothetical case, and-we do not have a full pcrformance of her teaching
practice, conclusions cannot be drawn. The description of Ms. Washington’s culturally

. Fesponsive teachmg, style falls within the NBP1'S standards’ expectations regardmg o
‘contextual practice, In fact, current African American National Board Certified Teachers
teach across the full range of teaching environments and utilize skills and teaching styles
appropniate to their students. T am confident that with continued conversations, our ‘

already strong standards and assessments wnll commue 1o appeal to teachers of all

backgrounds and teaching. contexts . @

When the board of directors deveioped.the policy “What Teachers Should Know and Be
Able To Do”, which guides the development of all of our standards, we sought to include -
all teaching styles that result in improved student learning, This rich portrait of -
accomplished teaching captures the complexity and diversity of the profession in action -
Within the mosaic of accomplished teaching practice described in NBPTS standards, the

-~ elements of instructional excellence that Irvine/Fraser and their colleagues have |
documented among effective African American educators are evident.

Irvine and Fraser cite teaching behaviors of effective African American teachers who are
culturally responsive and effective with their students. Those teachers are described as
teaching with a style filled with rhythm and response, working as advocates for their ,
students, using cultural experiences to link new concepts, using slang to relate to the
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lives of their students, and teaching with authority and discipline to effect positive change.
As an African American, National Board Certified Teacher, not only do I employ all of
these methods and more in my classroom, but so do most of the most effective teachers 1
have met, regardless of race, in my travels across.the country as National Teacher of the
Year. An effective teacher must be culturally responsive to the students in his or her
classroom, and the National Board has recognized and celebrated that fact since its
inception through all of the standards and core propositions.

Each set of NBPTS standards requires that accomplished teachers know their students
well and practice in a way that best advances the learning goals of their students.
Candidates for National Board Certification must compile an-extensive portfolio
documenting their knowledge and analyzing their teaching skills in the context of knowing
their students. Not only are multiple paths to knowledge allowed, they are required of
accomplished practitioners. Accomplished teachers who respond to the needs of all
students have a repertoire of strategies at their disposal and use them effectively. '

As reported in the Irvine/Fraser commentary, African American teachers have achieved
Nalional Board Cetification at a lower rate than candidates in other racial groups. In fact,
because African Americans historically have experienced differential pass rates in
standardized and norm-referenced testing, the National Board chose to develop and adopt
a performance and criterion-based assessment, hoping this new type of assessment would
avoid sources of alleged bias observed on other tests, ‘The National Board decided at the
outset to confront the issue of adverse impact head on in the development of its policies,
standards, assessments, and by supporting an extensive research program to identify and
eliminate all potential sources of bias that could threaten the fairness of National Board .
Centification. : :

The National Board has closely examined the outcomes of each assessment administration
for sources of the adverse impact on groups.. We were dismayed to learn that in our first .
few administrations, African American candidates did not perform as well as other groups
on these assessments. Professors Irvine and Fraser suggest several explanations for the
lower certification rate “—racism that continues to assure limits on the preparation of
people of color at every stage of their schooling; lack of mentoring and adequate -
‘professional development; cultural speciﬁc styles of wniting and reflection; and assessor.
race by candidate race interactions.” Several of these factors are outside the -

responsibility of NBPTS, but the National Board has consxdered them all in 2n attempt to -
find either correlatwe or causative factors,

A part of NBPTS’ ongoing research agenda focuses on assuring the equality of our
standards and assessments across many teaching contexts. Studies examined interactions
between assessor race and candidate race, candidate suppoit, writing demands in the
assessment, demographic factors, and teaching context. None of these studies revealed
consistent or significant differences by race, teaching context, or educational background,
that explain the lower pass rate for African Americans. Extensive studies of the scoring
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methodology revealed no differences between the way whxte or Afncan American
assessors score performances‘ of whlte or Afncan Amencan candldates

Nevertheless, these studies have helped us strengthen the ceruﬁcanon System in many
ways. We have identified ways to make instructions clearer for all candidates. We thC
made everyone aware of the demands of the assessment process and disclose scoring .
guides so that there is no mystery about the level or quality of performance necessary 1o
achieve National Board Certification, We have encouraged and.facilitated extensive local
networks of support for all candidates. As noted by Trvine/Frazer, the pass rate overall
has risen, and for African Americans, it has risen at a faster rate in the four years in which
the system of Natlonal Boa:d Certxﬁcauon has been avallabl ‘ ’

Despnte the fact that NBPTS commlssmned studies have revealed no bias in our work, and
no clear indicators.of what might underlie the differential pass rates of African Americans,
the National Board is not satisfied with the differential outcome and have expanded our
studies and other program strategxes We raised the very questions about valuing
culturally responsive teaching raised by Professors Irvine and Fraser. In 1996, Professor
Lloyd Bond (University of North Carolina) launched five studies, working with a panel
which includcd some of the people referenced in their commentary: Treana Adkins-
Bowling, Ceola Baber, Gloria Ladson- -Billings, Katy Dula (National Board Certified
Teacher), Joyce Elliott, Michelle Foster, David Haynes, Tchaiko Kwayana (National
Roard Certified Teacher), Robert Linn and Paul Ramsey. Professor Bond reports that
panel members were able to identify iastances of cultural markers across performances,
but not a consistent pattern of impact on teachers’ assessment scores. The National Board
is contmumg its mvestlgatuons and welcomes the pammpanon of additional experts in the
field. :

. The Irvine/Fraser commentary asks the question of “who is setting and defining the
standards?”, possibly implying the lack of African American representation. The National
Board is an unprecedented coalition of teachers, school board members, administrators,
governors, business leaders, and parents. A broad array of policies and procedures have
been implemented to assure that racial, ethnic and gender diversity is included in every
aspect of our work. Forty percent of the NBPTS 63-member board of directors; which
creates the policies guiding our work, arc members of minority populations; the largest
number of these are African Americans. The standards committees, whose task is to
create the high standards of accomplished practice against which teachers are measured,

" number almost 500 educators inicluding 25% minority members. Similar levels of minority.
participation are found in the scoring system. These hundreds of outstanding educators
have brought to the table exactly the sort of vigorous debate about including culturally
responsive practice that is called for in the commentary by Irvine and Fraser.

Professors Irvine and kraser indicate that school systems are putting forward the very
best of African American teachers as identified by school districts...” for National Board
-Certification. A fundamental principle of National Board Cemﬁcauon is that it is, and
must always remain, a voluntary process. . The reality is that individual teachers, not
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schools or school districts, examine the National Board’s high standards to determine
whether they believe they are teaching at an accomplished level and are ready to pursue
National Board Certification. 1t is a deeply personal decision that individual teachers
make. . ' e

Irvine/Fraser present a variety.of possible reasons for why African Americans have not

achieved National Board Certification at the same rate as othcr candidates in the initial
administrations. The National Board has addressed these issues aggressively. The
National Board has always beén, and remains, deeply committed to developing standards
of'accomplished practice and providing all of America’s teachers with an assessment that
measures whether they meet these standards. Each assessment must pass an examination
by psychometricians trained to assure reliability, validity and freedom from bias prior to
the centification results being accepted by the National Board. We are committed to
remedy any flaw or source of bias identified.

Even more importantly, thousands of teachers have told us that the assessment is fair more
than just a test ~— that, in fact, it is the most powerful professional learning experience of

~ their careers. The system of National Board Certification functions 10 improve teaching

by helping to create a: professnonal pIace where accompllshed teachmg 1s encouraged and

lauded.

- The mission of the National Board for Professional Teaching Standards is to improve

teaching by helping to create a professional place where accomplished teaching is
encouraged and lauded. [ believe in the potential of National Board standards and
performance assessments to improve teaching among all teachers - and thus, improve
learning opportunities for all students.. 1 am very proud to be a National Board Certified
Teacher and an active member of the board of directors of an organization that welcomes
conversation and discussion, recognizes and honors diversity, and celebratcs
accomplishment and excellence.
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Fairness, Bias and Adverse Impact Discussion Paper
Intfoduction'

The National Board has: always been and remains today, du.ply committed 10 prov:dmg America’s
teachers with an assessment of accomplished tcachmg practice that is valid, rehable and fair. To this end,
the National Board has developed and implemented a-broad array of policies and procedures which -
encourage racial, cthnic and gender diversity throughout every uspect of our work! In addition, the
National Board closely monitors the outcome -of all assessment adninistrations for cvidence of adverse .
iimpact on racial/ethnic and gender minority groups. Like other standardized assessments in the nation
today, these studics indicate that African American candidates as a group do not perform as well as other
groups on National Board assessments. Howcver, unlike these other assessment programs, the National -
Board has faccd this intractably difficult issue hcad on by de vc!opmg and suppomng an extensive research
program designed to identify and eliminaw all potential sources of adverse impact that could threaten the
fairness of the National Board Certification system. In doing this, the National Board is providing N
important leadership within the testing commumtv by modchng how all tcstmg programs should confront
cvidence of adverse impact.” - o o v :

‘ Ongoing Sfudies of Validity, Reliability and Fairiies_s

From its founding the National Board has supported an unprecedented rescarch program to identify and
correct any flaws that might threaten the validity, reliability or faimess of the National Board Ccmﬁcatton -
(NBC) system. NBPTS has pursucd this program not only through sensitivity reviews conducted by its -
assessment development laboratories buit also by establishing and funding an independent Technical
Analysis Group (TAG) to mount a wide range of studies on thcsc matters. Conducted at-a level of intensity
that is unmatched in the world of professional assessments, the TAG rescarch program has since its
inception in 199} provided invaluable information to NBPTS about all facets of its- certification system,

and developed new methodologies to bolster thevalidity, reliability and faimess of the NBC system.

Beguwming in 1996, NBPTS” general contracior for assess’me;ﬁt’dcvelo'pmcnt and asscssment operations,
Educational Testing Scrvice (ETS), assumed responsibility for continuing the National Board’s rescarch
agenda subject to the review and advxu, of an independent Measurement Rescarch Advisory Panel (MRAP). .
cstablished by NBPTS. This rescarch program has enabled us to advarcc even further the frontiers of
performance assessment technology. TAG and ETS reports have concluded that alt NBPTS asscssments to
date mect and exceed the laghest profcssxonal ‘standards promulgated by the educahonal measurement and .
tcstmg comnunity. . ,

‘In reaching thesc conclusions the TAG and ETS have not only examined the NBRTS standards aid -
asscssments to establish evidence of their validity and reliability, but thc,y have also sought to dstcrmme if
any evidence of bias in the asscssment system itself could be detected.” From the first assessments
.administered by the National Board through today, very detailed studics which examine potential causes'of
bias show no evidence of bias in any aspect of the certification process. For example, the TAG examined -
the arnount of writing in the assessment and found no evidence of bias. The TAG studies have examined

the possibility that African American and whitc asscssors might score candidates diffcrently; however,

"these studies have found no link between assessor race and candidate rade (1 e., African American ASSESSOTS -
were just as tough minded or lenient as white assessors without regard to the race or cthaicity of the
candidatcs whose performance they were judging). The TAG also investigated the levels of support
reccived by candidates and concluded that from the candidate’s own self-reports no evidence of bias was

‘present. The National Board will continue to conduct these studics, of potential sources of adverse 1mpact
over the next fow years with financial support from thc Spcnc;r Foandauon as well as through the ongomg, '
studics bcmg carried out by ETS. :
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The National Board takes pride in the fact that to datc there are no indications that the assessment process
has been anything but fair. But faimess, or more specifically the absence of bias in the certification
process, is no guarantee that all types of teachers from all types of scttings will experience comparable
results, When differential rather than comparable results occur for a group and the difforonces are
significant, an assessment is said to have adverse impact. -

The fact that our practices meet professional, technical and legal requirements is certainly reassuring, as
are the findings that with respect to gender and location of school (i.e. urban, suburban, rural) no gvidence
of advdrse impact has emerged. Nonctheless, we arc concerned that of the candidates who have undergone
the assessment to date, African Amenican teachers have exhibited lower certification rates than white
-teachers. NBPTS acknowlcdges that the adverse impact issuc may have salience for Asian, Hispanic and
Native Amcrican tcachers as well, However, given the extremely small numbcers of candidates from thesc
other minority group participating in field tests and other administrations, no conclusions about adverse
1mpau with respect to these candidacies can be drawn.
Differential certification rates on asscssmmts may result from a number of sources, including applicants’
educational background opportunities for professional developient, differential aceéss to professional or
collegial help in preparing portfolio materials and many other factors beyond our control. Mere presence of
ditterential results or adverse impact, per s¢, gives no cluc as to what reason or sct of rcasons is operative.
These must be investigated as a separatc matter. , :

Oucr professions face similar circumstances and are confronted with results sxmllar to those obscrved in
NBPTS" initial assessments. While we have e:\p«.ncnc‘.d clear progress in reducing adversc impact, it does
not mean that adverse impact is no longer an issue, but it does provide some perspective on the magnitude
of the current problem. : ;

Pohcxes That Promote F airness

Beyond cmpxrxcal studies of adverse impact, since its foundmg NBPTS also has mounted a vigorous
campaign of ¢lear and unmistakable actions 1o address issucs of fairncss, bias and adverse impact on a
policy front. It begins with the NBPTS” by-laws and the composition of its board of dircctors in which
attention to strong represenlation of teachers and others from all sectors of the education commuaity,
including representation by minonty groups, was sought and achicved. In this latter respect the NBPTS
board is representative of the larger socicty in which we live, even more so than some segments of the

' u,adung population itself, in which minoritics arc underrepresented. This practice of diverse representation |
in all NBPTS activities continucs as staff is hired, standards committees appoinicd, assessment :
development teams selected; pilot test candidates recruited, teachers ideatified and trained as asscssors, and
reviews of the standards and the assessment excreises conducted. - y

In its ongoing commitment to fairness, the board of directors maintains an Equal Opportunity Coordinating
Commutice composed of board members ta monitor an action agenda which includes 1) continuing inquiries
regarding the NBPTS standards and assessments, 2) using pilot testing to build the capacity of teachers.to
understand National Board Certification expcctations, 3) Largeting recruitment of promising candidates,
and 4) olTering substantive support of candidates for National Board Certification.

Having an inclusive and diverse group of people at each important table where key decisions are made and
wherc professional judgment is exercnsed is.one essential mcans of providing for a fair and unbiased
certification system.

o



