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“Adopted San Francisco, June 1997

JOBS, EDUCATION AND
THE WORKFORCE

MAYORAL INVOLVEMENT IN EDUCATIONAL PARTNERSI—IIPS

WHEREAS, the i 1ncreasmg competitiveness of our global economy requlres that our young
people be better educated tha.n at any time in our history; and

WHEREAS,; the reduction in federal funding for many seeond chance” programs such as job
training and literacy makes'it even more important that young people get a good educatlon
-during thelr school years; and :

WHEREAS, cities with older school systems, as well as communities ex;ieriencing rapid
growth, are faoing major school constmction and renovation costs* and

WHEREAS, educatlonal technology must be made available to needier school districts to
mitigate the widening gap between technology “haves” and “have nots;” and

WHEREAS, mayoral 1nv01vement in educational partnerships can produce s gmﬁcant
improvements in local schools; and -

WHEREAS, the way the mayor and the schools relate will vary according to local needs and
local structures, and all mayors should be empowered to play. an appropriate role in the1r local
school : '

- NOW, THEREFORE, BE IT RESOLVED that The United States Conference of M'ayors’
believes that within the context of a collaborative partnersh1p the follomng should be
considered: ‘

a) | Mayors should encourage the adoption of tough academic standards in schools.

b) Schools should prowde adequate training in the basm skllls needed to succeed in the
current and future job market. ~ :



¢) . Through the city/school/business partriership,'young 'people need to have many
opportunities to develop relationships with adults. X

d) Many iocal Businesseé esnocially small businesses, should be engaged in school-to-

career efforts. Specific goals in terms of the number of placements should be established
in these efforts. - ‘
'k €) Mayors have a role in mobilizing the business community to assist in providing

‘technology to the schodls, wiring thém, developing the curriculum and training teachers.
In addition, mayors can assure that the technology is networked -among thc schools,
libraries and collegcs and umversmes ‘

f) Mayors, police clnefs and'supenntendcnts should identify initiatives which increase
' safety in and around schools and on school buses; and

BE IT FURTHER RESOLVED that areas for specific collaboration and joint activity of
mayors and supenntendents include reading programs, technology, school construction and

" renovation, social services, economic development, community scho ols/after-school programs -
and support for mayoral 1n1t1atwes and

- BE IT FURTHER RESOLVED that The U. S Conference of Mayors strongly supports
continued expansion of the Title ] and school to-career programs of the U S. Department of
Education; and '

BE IT FURTHER RESOLVED that The U.S. Conference of Mayors strongly supports
increased funding within the U.S. Department of Education to spur new partnerships among
mayors, schools, businesses and the community, with such funding. 1nclud1ng a Mayor’s
Educational Initiatives Grant program and a “Labor-Management Partnerships” program; and

BE IT FURTHER RESOLVED that The U.S. Confercnce of Mayors applauds in principle the
President’s Call to Action for American Education for the 21st century and supports the L
President’s school construction and renovation program, technology and readmg initiatives, and '
increased fundmg for after-school programs; and

BE IT FURTHER RESOLVED that The U S Conference of Mayors should examine the
impact of welfare reform on schools and 1dent1fy efforts and acnvmes to mitigate anticipated

" problems; and

"BEIT FURTHER RESOLVED that The U.S. Conference of Mayors should monitor research
and efforts in early childhood programs and identify ways they can foster early Iearmng
programs. : : A



Adopted Cleveland, June 1996 ,

JOBS EDUCATION AND
THE WORKFORCE

STRENGTHEN]NG PUBLIC SCHOOLS IN AMERICA’S CITIES

WHEREAS mayors pohce chiefs and school ofﬁcrals met in Denver in May 1996 to drscuss
~ school-related and pubhc safery problems n thelr cmes and current efforts to address them and-

: 'WHEREAS in partrcular they drscussed roles the mayor can play m brmgmg change to local school
systems and the importance of private sector support and mvolvement and .

WHEREAS, they drafted an agenda for actron w}uch meludes specrﬁe recomrnendatlons for seven

~ key areas:
. The Role of the Mayor -- Mayoral Acnons that Moblhze Community Resources to Support '
Schools ’ .
«  Jobs -- The need to Increase the Availability of Both Summer and Sehool-to-Work
7 Transitional Jobs for. Youth o
. ‘Other Business Investments in Education -- The Need to Encourage the Private Sector to
‘ Invest in Schools with the Goal of Improving Educational Quality '
~+  Police Role -- The Need to Make the Most Constructwe Use of the Police in and around
- Schools ' :
« * Family and Neighborhood Involvement - Inoreasmg Parental Involvernent and Building

Neighborhood Involvement in Schools
+ - Improving Academic Performance -- Steps that Can be Takerl to Improve the Quahty of
, Education
. Federal and State Roles - Ensurmg that Federal and State Governments Support Crty-w1de
' Efforts to Improve Education,

NOW, THEREFORE, BE IT RESOLVED that The U.S. Conference of Mayors adopt as its
policy the action agenda.included in Strenothenmg Public Schools in Arnenca s Cities, the report

produced by the Denver meeting; and

' BE IT FURTHER RESOLVED that The U.S. Conference of Mayors continue efforts o reduce
crime and improve education and public safety as priority activities in the coming year. -
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Foreword

In his Philosophical Investigations, Ludwig Wittgenstein poses an intriguing question — when does a town actually
become a town! How many houses or streets does it take before a town feels like a town?...Anci when does it
become our town!...As educators we might well ask, When does a schoél become a place — avplace that is more
than the sum of its routines, its rules, its schedules, its scores? When does it become a place where children feel
they matter...And, most significantly for poor children, when'doesva school become their place, where they find

acceptance and possibility? (Polakow, 1993, pp. 158-159)

The work of the National Center for Schools agd Comrmunities is not simply to reform schools, but to transform them
into places that serve and respect the whole child and the child’s family. The National Center works toward making
this vision a reality through initiating and supporting community schools, monitoring and evaluating after-school
programs, and spreading the word about commuhity schools through conferences, publications., newslecters, and

clectronic communications.

The Center sustains a national network of universities, schools, and agencies seeking to enrich services
provided in schools. The Center is also conducting an evaluation of after-school programs operated in elementary
schools by the YMCA of Greater New York. In partnership with the Children’s Aid Society, the National Center

supports the development of new community schools across the country.

In 1997 the Center hosted a national Community Schools Summit, which brought together leaders in an
emerging ;:ommhnity schools movement and led to the formation of a coalition of organizations interested in
broadening community school efforts. Joy bry{oos, .indepéhdent researcher and Fellow of the National Center fo.r
Schools and Communities, pfesented t'he keynote address. She is the author of two books that praytide a foundation
for the emerging community schools movement: Full-Service Schools and Safe Passage: Making It Throﬁgh Adolescence in
a Risky Society (1994 and 1998). In this “occasional paper” Dryfoos describes the variety of community schools across

the country and suggests action.

Carolyn Denham, Ph.D.
Director

National Center for Schools and Communities
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The mission of the Nationa! Center is to improve the education of children in poverty by initiating and sustain-
ing joint action by universities, schools, community-based organizations, and families. The work of the National

Center is supported by the DeWitt Wa!lace'Reader’s Digest Fund, the YMCA of Greater New York, the Ewing

~ Marion Kauffman Foundation, the Camf:gie Corporation of New York and others. The National Center is an.

interdisciplinary organization within the Fordham University Graduate Schools of Social Service and Education.

A Look at Community Schools in 1998 is made possible by a grant from the DeWitt Wallace-Reader’s
Digest Fund. The mission of the Fund is to foster fundamental improvement in the qﬁality of educational and
career development opportunities for all school-age youth, and to increase access to these improved services for

young people in low-income communities.
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A Look At CommunitySchools in 1998

In an effort to make a public school a full-service place for children and their parents, school and
city officials here (in Newark, New Jersey) today unveiled the Camden Middle Community
School, which would offeAr z;fce;'school programs for children as well as job training, family

counseling and health and aerobics classes for their parents...By most accounts the program is

unique...(New York Times, November 4, 1997)

What is a Full-Service Community ‘School?

Unique maybe iﬁ Newark, New Jersey, but not around the country. So many new models of
communify schools and-school-based services are being developed that it is hard to keep up with |
what is happening. The phrase full-service community school is not easily defined. It en;om;ﬁasses
niany concepts that derive from diffefent domains — education, health, mental heaﬁh, cdmmunity

Jevelopment, youth development, human services — and these concepts are being implemented in

diverse ways. AR o v

My own definition of a full-service community school integrates the delivery of quality
education with whatever health, social, and cultural services are required in that community. This
kind of institution draws on both school resources and outside community agencies that come into
the school and join forces to'provide “seamless”, “one-stop” environments. In my ideal, a school
principal and a program coordinator jointly administer .what géés' on. School buildings are open
extended hoqrs every day — before and after school, over weekends, and during the summer.
Community “ownership” is an important aspect of community schools; the parenté; the students,

and all the people in the neighborhood feel welcome and are eager to participate.

This conceptualization of a community school is not new. It has roots in early progressive -
thinking about reforming social institutions. One might perceive of these emerging “settlement

houses in schools” as a marriage between John Dewey and Jane Addams.

~To understand what is happening, one needs to distinguish between comprehensive:
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full-service community schools and school-based or school-linked services. The former puts

everything — education and human services — together into a unified institution. At this stage’
~ of program development, we have identified only a handful of schools that would meet my

exacting definition of a full-fledged community school. ~

The defin“ition of school'based or school-linked services is less restrictive The idea is to add

1o Or to ennch what is offered in the school building, but not necessanly 1o xmpact what goes on in

the classroom. Ac:cordmg to one analy51s of 15 school- lmked services initiatives, these programs .

\ provide services not traditionally offered on public school campuses (Shaw & Replogle, 1996)."
Another review idencified 55 examples of,s'chool—linked services in six categories: parenting
education, school ‘-rgédiness, ana life skills; teen pregnancy prevention and parenting; dropout - -
ﬁrevention; alcohol and drug prevenﬁon; integrated sefvice's bringing together programs from a .-
variety of 'differgm agencies and addressmg multiple risk factors; and pareﬁt involvement (Waﬁg,
Haertel, & Walberg, 1993). And this list does not inglude primary health and mental health
services; community policing and violence prevention; sports, arts and cultural enrichment — all

currently provided in schools through parterships with community agencies.

Until recently, my favorite “add-on” was laundry facilities, supplied by a social service
agency to a school to meet a specific need expressed by local families. Then [ heard about the
Sulzberger Mlddle School in Philadelphia where a community- onented teacher hopes to:work

with the entire school-commumty to design, construct, and operate a mlngature golf course in an

adjacent vacant lot.

Variants of the Model |

I tried to dtstmgmsh here between commuruty scheols.and school based programs,. but the line
between the two is blurred. At a certain pom;,theaddttton of programs to a school can begin to
turn t_h:e whole school around in a kind of evolutionary process. What starts as an “add-on”
becomes the catalyst for total school change. Here is my most recent compilation of the uiodgels

and some of the people instrumental in creating them. (see also Dryfoos, 1998).

- The Mott Foundation has been assoc¢iated with the term'Community Schools for more than

!
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half a century. Beginning in 1935, the Fo@dation pioneered the “lighted school-house” in Flint,
~Michigan, and in many otﬁer places throughout the country, bringing extended-hour learning,

" recreation, and social activities into school buildings through the éu@iée‘s of local education systems. -
[t is estimated that 10,000 schools in the country have at one ltiﬁe‘or ariother adopted some aspect of
this earlier model (Edwards & Biocchi, 1996). The Natibnal Center for Cornmunity Education, under |
the leadership of Dan Cady and Pat Edwards, continues to train people to implerr:lent programs
oriented toward addressing community needs and facthtatmg hfelong leammg for people of all ages
(Edwards 1997). In recent years, their orientation has shifted more toward transforming schools into

community centers and the promotion of participatory planning for co-location of services in schools

(Ringer & Decket, 1995). -

A “settlement house ‘in the 'school” approach ‘has been created by the Children's Aid
Society (CAS), in New York City; through the leadership of Phillip Coltoff and C. Warren (Pete) -
Moses (Children’s Aid Society, 1997). This version both comprehends and integrates scthI '
restructuring and the provision of “one-stop” human services and cultural apd recreational
prografns. Ibt moves beyond reliance‘on the educational system and establishes parmg;ships with
outside social service provyiaers. School buildings house both family resource centers and-primary
health care clinics. The'schooyls focus intén;ivel§ on imptoviﬁg educational outcomes by offering
integrated éxtended'day academic p'rogrémé Parents are seen as partners and partiéipatg
extenswely as volunteers‘ leamers and staff The “sertlement house in the school” serves families,

siblings and cthers in the commumty

A Technical Assistance Center has been organized by CA§ under the direction of Rosa
Agosto and is heavily utilized by hundreds of visitors. This model is being adapted in three-cities
(Boston, Salt Lake City, and Long Beach, California) in conjunction with the Na;ional Center for
Schools and Commur\ities at Fordham University Support is being provided for these adaptations
through the “Extended- Serv1ce Schools initiative of the DeW1tt Wallace Reader’s ngest Fund,
which also supports the Beacons and United Way models mentioned below Using the CAS
schools as a model, the Wilder Foundation is develop‘mg five community schools in St. Paul,

- Minnesota, in conjunction with the school system and other local and state public agencies.



University—asslsted community schools are those with which universities establislt.formal
relationships and sponsor a range of actlvities: university faculty work with teachers on curriculum and
with school administrators on school restructuring;. univetslty students practice teach in schools and
offer after-school activities. The Center for. Commumty Partnetshtps of the Umversxty of Penn-
sylvania, dtrected by. Ira Harkavy, is'currently workmg to create more than a dozen comprehenswe
commumtv schools in West Phxladelphta (mcludmg Sulzberger Middle School) with cornmumty»
oriented, problem-solving, curricula and extended hours for family involvement and service provision
- (Harkavy & Puckert 1991). Thts Center works with. universities throughout the country to implement
similar initiatives in their own commumtles The Nattonal Center for Schools and Communities at

Fordham University works with univérsities and public schools in ten cities across the country.

Hal Lawson and Katherme Bnar—l.awson now at the University of Utah, work to create what
they call “famllyasuppomve commumty schools, models that place high priority on “two-

generational” approaches that enhance the lives of the parents as well as the children.

Beacons introduced in New York City when Richard Murphy was Commtssnoner of the Cttys
Department of Youth Services, bring commumty'basecl organizations into schools to utilize the non-
school hours for v’outh and community enrichment (Cahill. 1997). The result is not strictly a
community school since the effect ls largely outside of the classroom, but the model is viewed as one -
o wn:h great potentlal for establlshmg a strong base ina school from which changes can emanate After
the program is up and running and relationships establtshed between school personnel and after-school
staff, lmkages can be instituted that integrate the different interventions. Each program is different,
depending on the- capabtlttxes of the provider agenciesand the particular cultural and socioeconomic
needs of the eommunlty The Beacon model is being replicated with. techmcal assistance prov1ded by

Michelle Cahill, director of the Youth Development Institute of the Fund for the City of New York.

In San Francxsco a Beacon initiative will encompass exght to twelve school sites in the near
future This ¢ locally‘tallored vision” is omtly supported by the Mavors Office, r_he School District,
and the Evelyn & Walter Haas, Jr. Fund. A Comrnumty Network For Youth Development provldes

teehmcal assistance and training.




Unrted Way has launched several initiatives through hundreds of local arfiliates to create
~ partner'shipswirix schools and other agencies for school-based prograrrrs. One model rt:hat is being-.
replicated in nine sites is Brid.ges'to Success. Developed in-Indianapolis; it uses public school sites
to deliver a wide array of United Way supported youth servrces, including educamonal and
vocatxonal enrrchment In Rochester and Westchester County, NY the Umted Way is

spearheadmg the dnve toward full»servrce commumty schools

Schools of the 21st Ceéntury link chﬂd care with family éupporr: centers. Created in 198;?
by Edward Zigler, Director of the Bush Center at Yale University, this effort brings together
school-based year-round all-day chiid care for children 3 to 5 years old, after-school and vacation
care for schooi»age children, famin support and guida’nce through a home visitation program for
new parents and other support servrces to increase access to child care. Thrs model has now been
linked with ]ames Comers Sch001 Development Program to create COZI schools that build on
parenr mvolvement, mental health teaming, and school chmate changes through the middle
school years. It is anticipated that the end product of this collaboration shoul,d producev

community schools as defined above.

Other commuriity. schools are school-system-generated programs that work to develop
partnerships with community agencies so that the égencies contribute or contract services. Some
of the schools undergoing educational restructuring processes also bring in outside services to
create commumty schools Alrematwe and charter schools may encompass these same concepts.
Alabama now uses educanon funds to support comrnumty schools, susrammg the initial Mott
Foundatron sponsored Birmingham model. Iowa supports many school districts for this _purpose,
and the districts also use their own funds for purchasing support servrces from commumty L
agencies. New York has a Comrrmrrity School Program that-awards srrréll grants to schools largely

for coordination of services.

Many of the programs that bring outside services into schools were initiated by states. I

first came across the term Full-Service School after Governor Lawton Chiles introduced Florida's



innovative legislation in 1991, calling for integrationzof education, medical and social services that are - |

beneflmal to chddren and thelr families in school buildings Dryfoos 1994).

Flonda has supported hundreds of schools to brmg service programs into their bulldmgs that B
address an array of issues (Ca fee & Wittwer, 1998). The funds for this innovative program have ; |
recently been merged with other fundma wuh less emphas1s on mtegrated servu:es Cahfcmlas Healthy | i
Start program gives seed money to hundreds of schqols to develop partnershlps wath health and human |
services agencies. Some of the sc'l;cgols' in both stateshdve evolved into full-service comrﬁunity schools

|
The Province of Ontario M’udistry‘ of Education and Training supports the concept of full-service T
schools, as well (Rusk, Shaw &]oong 1994)... - L o - :

Carmg Commumtxes isa p.rogram that brings commumty developed services and support into
schools. In thts model, nelghborhood councils act as ﬁscal mtennedlanes between state agencies and
the school- based programs. The state of Missouri is suppomng rephcanons in'at least 65 schools.
'Grantees are bemg encouraged to integrate thelr efforts with school reform In Kansas City, these g
programs are kriown as Comprehenswe Nelghborhood Serwces, a process that 1eads to the delivery of |
multi-disciplinary services through neighborhood linkages with local schools. This effdrt is operated } :
uﬁder the auspices of the unique Képsas City agency, LINC (Local Investment Commission), which
provides planning, tfaining, technical assistance and sgpp’drt’ td school sites through de;felopment » ;

coordinators. ..

Commddities»in«Schoels V(foxmerly Citiesdn—Schodls) isa nétional organizafion that works
with close to 300 local communities (busmesses social service agenmes) asa broker to relocate somal
~workers and other staff into 1 025 schools so they can act as case managers and mentors. Orgamzed by |
William Milliken, this ’Wa_shmgton—based enterpmse has prowded ‘techmcal assxstance and trammg and

arranged fot government support for targeted projects.

School-based youth centers are facdltles in school bunldmgs usually operated by outside
agenc1es where services other than health are - provided, such.as s after-school recreation and mentoring,

employment services, substance abqse counselmg, and group counselmg. In some communities, schools




are used as thé location for Boys and Girls Clubs the Police Athletic League, Girls Inc and 4H
- after-school programs. In many others, the local recreation commission runs activities in the gym
The New Jersey School-Based Youth Servnces Program under the direction of Edward Tetelman, was
the pioneer in thm field. It now supporr_s 29 diverse programs throughout the state that bring services

into schools to prevent dropout, teen pregnancy, substance abuse, and to foster employment

Family resource centers are fgt:ilities located in schools or communi;:y Sites‘where parents
can come for parenting education, literacy, emplo?ment assistance, immigration information,
housing help, food, clothing; case management, health services, and early child care. Programs
specifically for teenage parents até frcquenﬂy located in these kinds of centers. Connecticut and

Colorado have initiatives to support school-based family resource centers.

School-based coordinating centers are family or youth centers where the school receives a
grant to hire a coordinator who facilitates health and social service referrals to commumcy agencies.

Selected services such as parent education and employment counseling are provided on site. :

Kentucky has more than 500 of these sites.

School-based health clinics are facilities operated in school buildings by outside health
agen(;ie's,istaffed by medical pefscﬁnel, providing primary health care, emergency care, mental health
counseling, health prorhotion, and education. Abour half of the states directly support school-based

clinics, currently operating in about 1,000 schools.

Schoolfbaséd mental health programs can be provideci through ?rimary health clinics or as a
Aseparate piece that briné_s in counselors and‘pséichologists. Student Assistance programs bring in
substance abuse counselors and Social Competency programs with specialized curricula and activities.
Howard Adelman and Linda Taylor, directors 'of the Center for Mental Heaitﬁ' in Schools (UCLA), .
have worked with.school systems to implement the Enabling Component, a comprehensive set of
prograrhs and services that enable schools to teach, students to leam, families to function, and
communities to serve and protect. Marc-Weist directs a similar Center for School Mental Health at

the University of Maryland.
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A complete inventory of school- based programs would be very extensrve You can bring

anythmg into a school as long as the pnncrpal approves and you brmg in your own fmancral

' resources. Arts in the schools, museum, enwmnmental and scienice projects are prohferatmg

Busmess, mdusrry, churches and media also.are mvolved in parmershrps with schools ‘But clearly
just moving services into a new Iocatlon is not sufficient. In my view, the more the services are
integrated into the total school environment, the more effective they will be. We will have

access to another dbcdmem in the near future that will help clarify the definitional problems:

"Martin Blank, of the Institute for EducationalLeaders‘hip, is working in conjunction with the

Mott Foundation on a Community School Mappmg project that will descnbe 20 initiatives and

summarizé key Iessons that emerge ‘regardirig orgamzatron and outcomes.

What s Dnvmg All Thls Act1v1ty7

o

‘ Why are so many people in drfferent parts of the country commg together to create commumty

schools’ What is motivating state govemments and foundatlons to create these new kmds of .
mstrtutlonal,arran'gements that put together schools and community agencres?«Prcture the various
social movemerits of -Qur time: preparing‘children to leém.,'mox'fing families off welfare and out of
poverty, finding child care spaces for ‘working'parents, improving access to health care,
preventing adolescents from gettmg involved i irchigh risk behaviors, and promotmg youth
development. Add those efforts to the drive, toward educatlonal reform and you begm to see’

where this movement to create one«stop school/community ventures arises. Not only that,

- observe the effects of cutting back public resources for social pregrams and you begin to |

understand why concerned practitioners are beginning to form partnerships and to learn how to

use scarce funds more efficiently. .

Connecting 'thesev 'movements together proﬁdesthe argumentfor fullaeervice community
schools ( Denham & Erzioni, 1997) Schools are where most of the young people can be found
Schools are where most of the famrhes can esrabhsh contact with the people who- educate their -
children and where they can obtam the help they need to be effective parents. If we could

produce quality educamon at one site along wrth access to requlslte health mental heaith social,



http:schools.Bu

and cultural services s for children and famxhes, both educational and psycho-social. outcomes should

~be.better {Zigler, Kagan & Hall 1996). Of course, accomplishing this will require ma]or changes in

the educational, health, and human services establishments in the way they relate to each other

and conduct their business..

But Do They Work?

I wish I could gwe an unequxvocal yes” to thls questlon I have to report a strong maybe" A full-
service commumty school in all its glory is a pretty complex institution and difficult to evaluate
(Shaw & Replogle, 1995). The logical place to start is with test scores. However, since community
schools tend to be located in disadvantaged neigﬁbdrhcods, the turmnover of students can be as high
as 50 éercent'.in one y'rear, ;naking it difficult to measure changes in the total school population.
The new studem:s coming in are often from even more depnved environments than other chlldren
some drawn to the school because it provxdes extra services. Under these conditions, aggregate test
scores may decrease. Random assignment is not feasible in school settings and finding and

maintainitg control groups arduous and expensive.

Despite these problems, evaluation is definitely underway for many of the community
schools and school-based models identified above (Evaluation Exchange, 1997). A number of

researchers are involved in thls emerging field.

Chlldren s Aid Soc1ety in New York Fordham Umver51ty

Community Schools in St. Paul: Wilder Foundanon

Beacons in New York City: Academy for Educational Deveiopﬁgnt
.Bgac:ons in San Francisco: P_ublk/Private Ventures and SRI |

West Philadelphia schools: University of Pennsylvania

Caring Communities in Missouri: Pf\millibér Associates

Bridges to Success in Indianapolis: Philliber Associates

United Way in Rochester: Evaluator to be announced

DeWitt Wallace Reader’s Digest Fund Extended- Servxces School Imtxatlve

_  Evaluator to be announced
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Gardner Elementary School,‘ Boston: BoSton College Center for the Study of Testing, -
Evaluation and Educational Policy | |

New Jersey School-Based Program: Acadeniy for Educational Deeelot)ment '

Early returns from a few places are encouraging. Data from Chtldrens Aid Socxety S -
elementary school PS 5 and rmddle school IS 218 mdlcate that reading and math performance

has 1mproved compared to other schools in the commumty school dlsmct‘(Coh:off, 1997).

" Seventy percent of parents use the Family Resource Center. Attendance rates have climbed, and

suspensions and school violence rates have declined mgmﬁcantly At the Tumet Communlty

School in Philadelphia, the attendance rate 1mproved substanttally, more than in comparable

: sehools, and suspensions decreased significantly (Dryfoos, 1998). Parents were inc‘reasingly

mvolved in the school reflecting changes in attltudes on the part of both parents and teachets
Accordmg to the Tumer staff “The whole butldmg feels dlfferent Effects on the Penn students
who participate as volunteers should be measured as well. Amy Cohen, associate director of Penn
Program for Public Service, told me, “Penn students get a whole new understanding of the

world.”

The{Marshaﬂtown,‘ lowa, Caring Connection eommunity school showed a reduction in
the dropout rate andevidence of attracting former dropouts back into the school system. Among
students who were at htgh risk of dropping ‘ou't,.r_hose who maﬂe more than 25 contacts .during
the year with Caring Connection had a dropout rate of 3 petcent compared 1o 8‘percent among
those with few contacts. (Dryfoos, 1998). A survey of students and parents showed very positive

assessments of the program and the school, with 75 percent or more reporting better attendance

~ and performance in school, reduction in use of substances, going to college, not engaging in

unprotected sex, and improved relationships with peers and family.

Much more research has been done on add-on models such as school-based primary

health clinics and mental healthvserv.ices. The details can be found in other places (Dryfoos,

Brindis, & Kaplan, 1997) but 1n general, it can be sai‘dj that the school-based clinics provide



significant access to health services for disadvantaged students, reduce absences and the use of
expensive emergency rooms, and are heavily utilized. Data on the impact on behgvioral outcomes
is limited. It appears that in school-clinics that emphasize pregnancy prevention, targetéd
students reduce their high risk behaviors. Where substance abuse prevention is the focus, clinic-
based counseling has an effect. Few school-clinics have been shown to change the total school
envifonmem. They are very éffectiveAaAt helping the studeﬁts with the mosf';problems who also

use the facilities most frequently.

The emerging 1iterature~or'1 co’mr‘nunityvséhéc;ls and‘vscho(ol'based programs is rich in
anecdotal data w1th many stories of transformed lives and samsfled students parents, teachers,
and commumty leaders Documentauon of the process of 1mplementamon of school}commumty
efforts is abundant, showing the 1mportance of plannmg, communication, negotlatlon of rurf
. issues, cros&dismp'lmary training, clarification of pohme; and practices, and, of course, adequate
funding (Riﬁgers & Decker 1995). Everyone concﬁrs that effective school/community

partnerships are time-consuming and require a lot of patience.

My persenal observation of new community schools is that they are extremely “people-
dependent”. As one participant described it, “when I get a new idea that might make this place
bettef, [ just go ahead and try it.;’ Many of the leaders in this field perceive of themselves as
“change agents” and are willing to commit themselves to the arduous task of trying to convince
theit colleagues to institute new ways of working with children in the classroom as well as

involving parents in the whole school community.

Community schools and other varieties of school-based programs are proliferating rapidly.
Throughout the country, advocates for the causes of school reform, youth development, social
services integration, and child care are coming together to develop partnerships. Selected states
and foundations have stimulated these actions and now, the federal government has begun to

respond to the demands from the local level for support of these types of integrated programs.

il



Afterword

Advocates for community schools agree that it is time to “go to scale Enough is. known about these
models to warrant wrde repllcatlon Most of the people mentloned above came together in May of
1997 for what was brlled as the First Summit on Commumty Schools, an event orgamzed by the

National Center for Schools and Communities under the direction of Carolyn Denham, held at

Fordham Urti(zer_sity in New York City.

Six months have passed since the First Summ1t .Now we are trying to make inroads into

school reform crrcles and create national vrsrbrlrty for these creative school—commumty models. An

Emergmg Coalltlon for Commumt}l Schools has been orgamzed The Institute for Eclucatlonal
Leadershlp in Washmgton is coordmatmg the work with- representatlves from the Chrldrens Aid
Society, Center for Commumql Partnershlps (Umversrtyl of Pennsylvama) Fordham Umver51tys
Natlonal Center for Schools and Commumtles DeWitt Wallace Reader’s Dlgest Fund, the Fund for
the City of New York, Natlonal Center for Commumql Educatlon and me (I am independent). We:
recognize that when a community school is created at the local level, the first order of business is to
form. a planning committee made up of all the interested potential partners. Now we need to do the
same thing across the country. We want to enlist educato'rs, social service agencies, youth |
developr‘rlent‘and ad\rocacy programs, human resource organizations, universities, foundations, public
administration groupe, legislators, and others, in a movenlent to broadly replicate community
schools. It is time to tumn a good idea into an ongoing sustairted effort with national reach and -

implications. . -

.This is clearly an evolutionary process. As new groups come into the Coalition, the functions

will undoubtedly change. Initially, I would expect the following five activities to take place:

n Networkrng
. Burldmg the const1tuency for community school
* Putting advocates and practltloners in touch w1th each other.

. Orgamzmg a National Conference on Community Schools



m Information Dissemination and ‘Public‘ Education
¢  Producing and disttibuting newsletters and other materials to describe currf;nt efforts.
. Using Website (www.nccenet.org) of National Centér for Community Education.
 Encouraging community schools to get media coverage. i
m Public Policy |
. Build'mg a coalition of community organizations committed to e‘stablishing‘
partmerships with public schools. |
*  Getting commuﬁiq} schools onto the national eduéétion. human services, and urban
agenda. | |
 Tracking relevant federal legislation (such as'fecent Schools of the 21st Cenfury _—
$40 million for after-school programs).
.+  Documenting effective state initiatives such as Missouri’s Caring Communities and
lowa's Community Schools. | A
® Training and DeveIOpmént
* Advocating for specific training of pfincipals. and coordinators of c‘orﬁmunity schools
& Research and Evaluaation
* Stimulating the documentation of community school models. |
. Céllecting and analyzing data on efféctiyeness.

*  Creating a National Directory of Community Schools.

For further information, keep in touch with the National Center for Schools and
Communities at Fordham University. 1 truly believe that we have launched a new movement .
that can lead to wide-scale replication. We will see new kinds of school/community institutions

with the capacity to respond to the needs of children and families in the twenty-first century.

“Joy G Dryfoés
~ February 1998



http:www.nccenet.org
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The most dangerous
time of day for kidsisn’t
late atmight. It's from-
‘2pam.to8p.m, when'
children are out of -
school and their parents
are still working. This
can be crime time, and
prime time to get them
ontherightpath: . -
BY]ONATHAN ALTER |

T's 4 PM., AND SGT. MIKE' GWYNES
d of the }acksonvﬂle. Fla., police de-.
| partment is maneuvering his squad
4 car past Jack Horner and Goldilocks,
toward Cinderella Street; where
some teéns are hanging out at a bus
¥ stop. Down in the Sweetwater sec-
" tion of town; the streets have fairy-tale
. names, but it’s the kids who risk turning
into pumpkins. And not at midnight. “The
problem’s 3 p.m. till about 8 p.m., when
‘they go home unsupervised and get in with
. the wrong crowd,” Gwynes says, making a
sharp left. Over on Bo Peep. a few teen-
‘agers are playing some rough basketball in .
a driveway; on Tinkerbell, the activity
looks a bit more suspxcxous Drugs area blg
problem here. *- .

-Up on Wilson Boulevard 51ts a bxg solu-

i tion. An old National Guard armory re-

stored by the Jacksonville Children’s Com-
_mission now .serves.as an -innovative
- charter school, a police substation. and a
Boys & Girls Club all rolled into.one. At 4
. p-m. the 5- to 9-year-olds are playing kick-
- ball, the 10- to L‘Z«year-olds are -playing
board games or finishing up “Power Hour”
homework help and the older kds are in
- the teen center, playing pool and flirting,
C-under adult supervision. Cursing risks a
fine (25 -cents) and -boomboxes-aren’t al-
- lowed, which means some kids won't show
up. But plenty of others do, including some
just out of juvenile detennon Youth crime
inthe area has plummeted.- v i
-.It doesn't take a Ph.D. to ﬁgure out that
young people need some place positive to
g0 after school to stay off the streets and out

of their empty homes. If they end up injail, -

in drug treatment or pregnant, we all pay.
And even if they're good kids from good
neighborhoods, we're anxious..A.NEws-
.- wEEK Poll shows that the number of Amer-

% icans who worry “a lot” that their kids will
£ - get-involved with troublemakers. or- use

AJPRIL"27, 29
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drugs or aleohol was up by a full one third
since 1990. With 17 million American par-
ents scrambling to find care for their

. school-age children during work hours, the
problem keeps growing.

- More than a decade after the media dis-
covered “latchkey kKids,” the-answers are’
still elusive. When budgets get tight, after-
school programs—wrongly dismissed as -
“frills” —are often cut first. When talk turns
to society’s worst problems, it's easy to
shrug off concerns about kids home alone
watching afterncon television .or hanging
with friends. After all, many of their par-
ents-did the same, and turned out just fine.

UT TIMES HAVE CHANGED,
and not just because “Jerry
Springer” has replaced Jerry
Mathers {the star of “Leave It
to Beaver”) as the TV baby-
sitter. Among " cops, social-
: service types and policymak-
i ers, there's a new awareness that
structured activity during out-of-school
hours is absolutely critical to confronting
many of the country’s most vexing social
problems. For years, local TV-station pub-
lic-service announcements sternly intoned:
“It's 10 p.m. Do you know where your chil-
dren are?” It was the wrong question. The
b answer'was usually yes; relatively few kids
are allowed to roam freely at that hour.
Only cne seventh of all juvenile crime is
cotrumitted in the late night and early morn-
ing. But substitute “4 p.m.” and millions of
parents would have to answer no.

If idle hands are the Devil’s workshop,
the hellish consequences are being felt in the
American heartland. Crime is down in met-
ropolitan areas, but up in hundreds of small
communities, especially among kids. Drug
use in surburban middle schools is surging.
Many rural counties now report.teen-preg-
nancy rates equal to those in big cities, Sixty
percent of the cases of sexually transmitted
diseases are contracted by teens. The ab-
sence of parents from the home in the after-
noon has made it much more convenient to
getinto trouble. More than three quarters of
first-time sexual encounters occur at some-
one's house {usually the boy’s}. “We had to
K " use Chevys,” says criminologist James Alan

- Fox of Northeastern University. “Now kids
don’t need cars. When the cat’s awav the
mice will have sex.”

And commit crimes, both petty and seri-
: ous. Juvenile crime triples starting at 3 p.m.
‘ In fact, the 2 p.m. to 8 p.m. period —“Crime
i Time” —now accounts for more than 50 per-
cent of all youth offenses. Not your kid, vou
say? Well, he or she might be a victim; they
outnumber perpetrators of crime by 10to 1. -
Juvenile homicide, which has doubled in a
i . ... decade,is usually connected to after-school
fights, not late-night crime.  But even for
those who don't worry about a potential

) : !‘nml 00, rrn‘m mrm (ARK PETERSON — SABA {4
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Jonesboro massacre in their neighborhood,
everyday teen problems of all kinds get

. worse when the last school bell rings.-

The research confirms common sense.
According to one.University -of Southern
California study, eighth graders looking af-
ter themselves were more likely to smoke,
drink and use marijuana than those who
have some supervision after schoo.‘Anoth-
er study of sixth graders showed those in

“self care” were more likely to get poor
grades or behave badly.

Good: youth-development programs not

“only keep kids safe, they often change their

lives, Finally, social policymakers are get-
ting the message. Last week Vice President
Al Gore stumped for the administration’s af-
ter-school initiative and foundations funded
by Charles Stewart Mott and George Soros
planted some seed money. Organizations
like Save the Children (which until recently ~

‘concentrated its efforts overseas) are also-

turning to this issue. So is Colin Powell’s
America’s Promise, an umbrella group for -
hundreds of nonprofits and corporatlons

- that's-working to secure millions more safe

places” for kids (sidebar). :
- The struggle starts in the schools which

"m many places still close in midafternoon.

Even wealthy communities are beginning
to recognize the folly of locking buildings
for large chunks of the day when they're
needéd for recreation, tutoring and arts.
Some districts embrace change: for years,

‘Murfreesboro, Tenn., has kept. schools
-open from 6 a.m. to 6 p.m. Others are actu-
-ally moving in the wrong direction. Recent-

ly, Atlanta horrified child-development ex-
perts by canceling recess on the theory that
there wasn't “enough time” for a break be-
tween classes. But the school.day extends

-only until*2:30 p.m.. Why? The current

school schedule—six -hours a day, nine
months -a-year—was invented when' the

-United-States was an agrarian nation and

children were needed in the fields. -
Today, three out of four 'mothers of

“school-age children work outside the home.
So it’s-not so surprising that.by the time

they are 12 years old, nearly 35 percent of

American children. are regularly left on

their own. For the rest—the lucky ones—
parents work by remote control to pull to-
gether a patchwork of supervised activities:
soccer on Tuesdays, Scouts on Wednesday.
Some child-care programs provide terrific
enrichment; others amount to. little more

. than warehousing. "TV:and videogames

usually fill the gap. The average American
child spends 900 hours a year in school—

“-and 1,500 hours a year watching television.

*“For the working poor, having their kids
watch TV at home is often the best option—
far better than the streets. But the child-care
arrangements can be alarming. According to

a study sponsored by Wellesley College,

more than 15 percent of low-income parents
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- reported that their 4- to 7-year-old children
regularly spent time all by themselves, or in
the care of a sibling under the age of 12,

"Neighbors~who for generations helped out-
absent parents by shushing the lads-are no

longer around much,; either.

The schools that poor children & attend are’
unlikely to have after-care. Currently only
30 percent of Amencan schools offer after-

ENTWAS '
growingupin -
the South
Bronx, [ was
as liable to be led astray
by the temptations of .
the street as any other
inner-city youth, then
- ornow. Left tomyself, I °
could have ended up on
Rikers Island rather
than chairman of the
Joint Chiefs of Staff. .

. ButIwasn'tleftto
myself. The tough. .
neighborhood of Ba~ . .-
nana Kelly where I
grew up had a heart: -
.people cared about .
kids. I was surrounded |
by family, churchanda -
wonderful public- - -
school system. And - -
when I set off to school
each moming, I had an
aunt in every other house, sta-

“Aunt-Net” I remember ﬁcom
" my childhood. ¢,
My relations weren't the

. chantwho gave me my first-

tioned at the window with ;-
eyes peeled, ready to spot the - -
slightest misbehavior onmy =
part and report it back tomy . - -
- parents. The instant commu-.
nication of today's Internet - .-
- palesin comparisontothe -

.ation who provided me witha ©

-themost rambunctlous lad to
| "getinto real trouble. 5

- only caring adults who tooLan 2N
- interest in my welfare, I think -

of Jay Sickser, the kindly mer- : | wrong—in the suburbs asin

‘ job—helpingoutat hisstore C

.e e

"In the NEWSWEEK Poll %@% of parents WOIT
children’s getting hult or into troubleif d parent. cant be with them after schigol

hours supervision, and

ents is $45 a week per

half 2 million kids a
grounds. But even Y's

after school. Or the folks at th

:| Young Men’s Hebrew t“kssom-";t

place whereI couldspend "
time in a secure environmeént. "
Given a safety net witha mesh .
that fine, it took work foreven '«

F ast-forward‘se\_'eral dec-

the cities. Because many « of

FOR THIS NEWSWEEK POLL, PRINCETON SURVEY RESEANCH ASSOCIATES INTERVIEWED 500
PARENTS OF CHILDREN AGE 6~17 JAN, 16~30, THE MARGIY OF ERROR 15 +/- 5 PERCENTACE POINTS.

THE NEWSWEEK POLL ¥ 1998 BY NEWSWEEK, INC.

-them charge fees. The average cost to par-

~$2,000 a year, which is.too. much for many
whio need it most. The YMCA, the largest
“provider of after-school activities, serves

836 a week.'The equation‘is strajghtfor-

e

_ken down, we have today’s -

. ary—1I call them “safe .
places”—and give kxds some- :
-thing constrictive'to do once -
1 the last beH rmgs they are go— K

the vast majority of.

child, or more than

‘day, from all back-
cost an average of

f to \ elf

When Twas akld the safety net rotected me. Here S
how to put it back in place BY GEN COLIN POWELL

t our klds secure have bro—

appalling data on juvenile

ly after school lets out. It is *

‘just common sense that if we -
- don’t provide young people

with some kind of sanctu-

. I . . . N
ward: “If parents are well off, they pur-
chase after-school care. If they're poor, [the
kids] often get nothing.” says Indianapolis
Mayor Stephen Goldsmith, one of many !
mayors now trying to find new solutions.
Among the biggest backers of after-
school programs are the nation’s pohce
_chiefs, who argue that recent reductions in -

crime, . while gratifying, are temporary

other predators.

: has donated 84 millionto keep )

“or location already exists; all
| ‘you need are volunteers to =",
.| -donate their time. A few ciol- o
crime, gangs, drugabuse, ¢ -
pregnancy and dropouts. We -
“know juvenile crime and oth- -
er pathologxes are at their »
worst in the hours unmedlate-,

.youth service organization—

ing a mentor —can make a’

“safer world for kids today.

::’POWELL is chairman of
!Am‘erica s Promise—Th

‘vmteresfedm volunteering " :
'shsuld 8011888 55 YOUTH,

y. at 1east a httle about theu'

ing to be easy maﬂﬁ for drug
dealers, gang recruiters a.nd

Asafeplacecanbea¥M CA,
aBoys & Girls Club,arec
roomatahouse of faith,aplay- | "
ground oraschool. Ronald - - | &
MceDonald House Charities o

ahundred Chicago.
schoolsopenafter - .
hours so that children *
.canhaveasafeplace = "
until their parents pick’
.themup. Notlongago I
visited St. Elizabeth’s
Hospital in Beaumnont, -
. Texas. St. Elizabeth's
is part of a program
called Health Adven- -
tures, in which hospital
. staff members mentor
needy youngsters. * .
" While Iwas there, one
- young man proudly
; toldme aboutthe med-
ical skills he hadae--. .-
" quired by learningto - -
*. suturean orange. He
* mightjust grow up to
* beabrain surgeon: -,
Safe places donot
have to costalotof -
- money.:In many in-: ;'
stances, the buﬂdmg ‘

lars contributed to a local -

or a few hoursinvested in be- ‘

and a better-world for all of -
us tornorrow o

Alliance for Youth:Those




“We've come to the realization
that we're not going to arrest.
our way out of this problem”
says Salt Lake City Police Chief
Ruben Ortega, who heads an
association of big-city police
chiefs. “If we don't change our-
strategy, we'll be complaining
in five or 10 years about how
bad crime has gotten again.” .

Los Angeles is a good object *
lesson. Until' Proposition 13 -
in 1978, all L.A. schools offered
after-school enrichment pro- -
grams. By 1992, when riots
broke out in the wake of the
Rodney King verdict, not one
public high school had anything
after school except interscholastic
sports. Thé riots erupted in mid-
afternoon. Would as many kids
have been on the streets to join
* inifthey had had somewhere else
to go? Would the city’s gang prob-
lem have gotten so out of hand? A’
program called L.A’s Best is now
trying to bring back after-school -
programs in a few schools. The
waiting lists are long.

This is not touchy-feely do-
gooder territory. A survey of
548 police chiefs showed them .
favoring prevention programs
by an astonishing four-to-one margin over
tougher sentencing and more cops on the
street. But their lobbying often falls short in
Washington and state capitals. When it
. comes to crime, “politicians believe in-the
three R's: Retribution, Revenge and Retali-
ation, which they think takes them to the
fourth R—Re-Election,” says Fox.™

There are signs that the politics of pr.e-‘

vention might be changing. Gore, for exam-

ple, has seen how the after-school issue res-
onates, and he’s grabbing it. After a town
meeting in New Orleans last week, he held
a teleconference ‘with local officials from
Atlanta to Anchorage, Alaska, ‘who are
working-on answers. One common worry:
the organizational headaches involved in
bringing schools, churches, parents, non-
profits, corporations and different levels of
government together. That takes a new
breed of leader at the local level.

In Washington, Republican ‘attacks ‘on ,

“midnight basketball” as lberal waste
helped sink prevention programs in 1994.
But the stigma is wearing off. As part of its
child-care plan, the Clinton administration
wants to spend $200 million a year for af-
ter-school programs. The idea is to-get
schools and community nonprofits working

| together to serve an'additional SOO.GOO ldds

a year on school grounds. At best, however,
even with matching contributions from

_nonprofits, that's only one tenth of the.
5 million “latchkey” kids. L :

4Congress opposes the Clinton
plan, but doesn’t want to'go into
“the November midterm “elec-
‘tions with no after-school pro-
- gram in hand. As a result, Con-

year directly to the Boys & Girls Clubs of

America. That's better than nothing, but the _
money will build only a few new clubs a |

year—and address one hundredth of the af-
ter-school problem. Unlike many social
challenges this one is not hugely expen-
sive; $2 billion or $3 billion a year would go
a long way toward solving it.

Skeptics say that even the best programs ’

can't attract tougher ldds who prefer life

on the streets. Maybe so. Gang members’

very rarely quit their gangs. But predators
can be made less dangerous. In Ft. Worth,

-Texas; 1,000 gang members go to “Coming

Up” programs at eight Boys & Girls Clubs

for late-night recreation and counseh'fig. The |

RHE REPUBLICAN LEADERSHIP in_

gress is giving $20 million a-

police, at first dubious, are now
pleased with the decline in gang-
related violence. .
But programs to reach out
to the estimated 630,000 gang
members across the country are
still scarce. The key: when’ pro-

“grams are “established, they must
be well run—or risk drwmg _
gang members away for good.

« “We need to make sure positive
things will happen for the kids
who are there, or they'll leave,”
says Sanford Newman of a

. Washington, D.C,, group called -

Fight Crime/Invest in Kids.
- The stakes couldn’t be high-
er, and not just for the kids

- themselves. The larger society
has a huge financial interest in
confronting this problem. Juve-

. nile crime surges at 14 and

. drops off at 18. Experts agree

. that if kids can get through this

" four-year period, the chances

. are good they will stay out of se-

. tious trouble. If they don't, the
aggregate fiscal consequences

_ are astronomical. Combining
jail costs and lost taxes, career

" criminals cost taxpayers-an esti-
mated $1 million each during
their lives. The United States

now has 15 million at-risk children, several

million of whom are in danger of going off
track in the next 10 years. According to Ray

Chambers, a financier and chair of Amen-

ca’s Promise {which grew out of last year's

Presidents’ Summit in Phﬂadelphxa) that

sends the stakes in this crisis into the hun- ]

dreds of billions of dollars.
Back at the converted armory in Jack-
sonville, it's nearly 5 p.m. Some cops are

talking about taking a few kids to a Go Kart

track, or maybe to play some pinball. Navy
Lt. Cmdy. Robett Sanders, who helped start
the youth center, is reflecting back on his
own life. “I think back to the kids I grew up
with who are nét dead or in jail.-What did
we have in common? Those who succeeded
had some kind of structure that let us go to

‘the next level. A few years ago, the big thing

was to say that kids had to have food in their -
stomachs to think. But that's not enough. We
have "8-year-olds ‘raising 3-year-olds and
they're supposed to grow up to compete in

“the world economy? Our whole future, our

national security, depends on what kids can
do tomorrow.” And that depends on W hat
they do this afternoon.

Wxth T. Trext GEG AX, CLAUDm Kacs,
DEBRA GWARTNEY and ADRIAN MAHER

..........................................................................................................

A5% Qf palents sdyitis “\fery Jmportant that schools stay open all day; 43% think
after- school activities should be a high pmorlty despite hmlted education budg ets
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CITY OF PHILADELPHIA

OFFICE OF THE MAYOR ‘ , . EDWARD G. RENDELL
ROOM 215 CITY HALL" . ] . MAYOR
PHILADELPHIA, PENNSYLVANIA 19107- 3295

{215) 686-2181

FAX (215) 686-2170
May 6, 1998

U.S. Conference of Mayors
1620 I. Street -
Washington, DC 20006

Dear Mayor:

I am writing to recommend to you the Sponsor-A-Scholar (SAS) program of Philadelphia
Futures and its SAS National Network. Educating our children for the future and making sure
they are ready for tomorrow's work force is one of my administration's highest priorities. SAS
has done a terrific job for more that 450 children in Philadelphia's neighborhood high schools over
the past eight years and the SAS National Network has helped organizations in 12 communities
start programs of their own. The students served by SAS often face daunting obstacles to
succeeding in high school and college. SAS makes a difference for these young people by tapping
into the resources that already exist in communities. :

Individuals, businesses or other organizations provide a financial incentive for the students'
- college expenses and also act as long term one-to-one mentors. SAS program staff provide
academic support, enrichment and guidance in the college application and financial aid process.
In Philadelphia, SAS has had extraordinary success with 92% of students in the program entering.
college immediately after graduation and 86% persisting to their sophomore year. An
independent study of SAS/Philadelphia found it has a "significant impact” on the college
attendance of the students in the program.

ot

The experience in Philadelphia shows that this is a wonderful program that works. SAS
helps make up the deficits in many urban high schools. Iurge you to look at how SAS can help
make college dreams a reality for more children in your city.

Sincerely,

€. Gndat! ;

Edward G. Rendell



ABOUT SPONSOR-A~SCHOLARSM

Philadelphia Futures' Sponsor-A- -Scholar program (SAS) employs a unique combination of long
term one-to-one mentoring, academic support and enrichment and financial incentives for
college expenses to help motivated students from low income families make it to college. SAS
was recognized by President Bill Clinton in 1994 for its success. Now in its eighth year, SAS
serves more than 450 student scholars from ninth grade through the senior year in college.

The Program: Sponsors contribute a total of $6,000 over four years; these funds are made
available to the students for expenses over the course of their college careers. SAS sponsors
include individuals, couples, businesses, foundations and large and small groups of individuals
from churches and synagogues, social clubs, businesses and other organizations. Mentors are

~ paired with students in the beginning of ninth grade to form relationships which continue
through at least the freshman year of college. Students meet regularly with their mentors and
participate in SAS programs for academic skill building and enrichment, college preparation
and cultural activities. All students must be involved in productive summer educational
programs or employment.

Performance: To date, 92% of high school seniors in the SAS program entered college
immediately after graduation from high school: 86% of those college students also began their
second year of cotlege. The colleges to which SAS scholars have been admitted include local and
state colleges and universities such as Temple, West Chester, Penn State, Drexel and the University
of Pittsburgh as well as very selective private schools including Haverford, the University of
Pennsylvania, Bucknell, Cornell, Wheaton, Wesleyan and MIT. A recent evaluation of SAS
conducted by the Institute for Research-on Higher Education of the University of Pennsylvania,

found that the SAS program had a significant impact on the grades and college attendance of high
school students. '

Support: The Sponsor-A-Scholar program has received funding for program and administrative
costs from foundations, local and national businesses and individual donors.

Collegians; With increasing numbers of SAS students in college, SAS provides continuing
support to collegians through regular staff contact, an SAS Collegian Newsletter and student
access to SAS through a toll free telephone number and electronic mail. Liaisons on each campus
work with staff to support SAS students as they pursue undergraduate degrees.

Demographics: To date, sponsors (who provide college expense money for students) have been
recruited for over 400 students. Nearly half of the sponsors are individuals or couples; one-third
are companies; the balance are foundations and organizations. Mentors are divided almiost evenly
between city and suburban residents. Nearly 30% are African-American, just under 70% are

white, with smaller percentages of Hispanics and Asians. Among the SAS students, more than -

80% are African-American, under 10% are Hispanic and about 5% each are Asian and white.
National Network; Bui.lding on its outstanding record of success, Philadelphia Futures launched
the Sponsor-A-Scholar National Network in 1994 to assist organizations in other communities to .
adapt the SAS model to their local needs and goals. Twelve communities across the nation are
currently adapting the SAS model and are members of the SAS National Network.

2/6/98



| Orgcnizq‘rion
Address

<& SPONSOR-A-SCHOLAR

NATIONAL NETWORK

ANNUAL MEETING

September 17-18,1998

Two days of informative,
interactive workshops for
prospective Network members
as well as for experienced
Network members. Come
learn how to establish @
program in  your own
community to help
disadvantaged students
make it to .college based
upon the successful and
nationally recognized
Sponsor-A-Scholar™ program.

Topics include:

* Gefting started

Mentor training
Academic enrichment
College exploration -
Marketing the program

‘Mentor/student panel

Panel of Network models

Meeting location is Intermational House, 3701 Chestnut St., Phila., PA with rooms
available at the Sheraton University City, 36th & Chestnut Sts., Phila., PA (215) 387-
8000. Make reservations by Aug. 16, 1998 and mention Philadelphia Futures to
receive the conference rate of $99 per night, single or double.

To register for the SAS National Network Meeting, please return this
registration form by August 1, 1998 to SAS National Network,
Philadelphia Futures, 230 S. Broad St., Phila., PA 19102. The
registration fee for prospective members is $100.

Name

e-malil

Phone Fax
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A publication of the Sponsor-A-Scholar National Network
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NETWORK BYTES
DIRECTOR'S MESSAGE
MEMBERSHIP CAMPAIGN
NETWORK CLIP FILE
SAS EVALUATION UPDATE
NETWORK REGIONAL MEETING
SAS/PHILA UPDATE
COLLEGE ViSIT TIPS
SPOTLIGHT ON...

Sponsor-A-Scholar (SAS) links academi-
cally promising, motivated students
from low-income families with individu-
als, companies, or organixations who
provide the funds for college related
expenses and long-term mentoring.
These resources make it possible for
many young people to finish high
school and make it to college. SAS

students also participate in academic -

enrichment and college preparatory ac-
tivities. SAS/Philadelphia began in
1990 and currently serves 450 students.
The program is now being adapted in
twelve communities across the coun-
try. For more information contact Beth
Olanoff (215) 790-1666.
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HIGH HOPES FOR COLLEGE

In a White House ceremony on February 3, President
Clinton, Vice President Gore and Education Secretary
Riley joined Philadelphia’s own U.S. Representative
Chaka Fattah to announce a federally financed initiative to
get more children from low-income families to college. The
proposal features the elements that have been proven
to work in our own Sponsor-A-Scholar program and
the similar programs throughout the SAS National Net-
work: a financial incentive for college expenses, mentoring,
strong academic preparation and college preparatory ac-
tivities. In his remarks at the ceremony, Rep. Fattah ac-
knowledged several private initiatives which had shown the
way for this plan and referred specifically to Philadel-
phia Futures and our track record of 92% of SAS schol-
ars attending college immediately after high school!

The program, called The High Hopes 21st Century Schol-
arship Initiative, would fund competitive grants to create
and expand alliances between degree-granting colleges and
middle schools with 50% of their students from low-income
families. Community based organizations, such as Spon-
sor-A-Scholar, would also be included in the partnerships.

This is good news for SAS Network members across the
country. The High Hopes Initiative will provide the opportu-
nity (and some funds!) for Network programs to participate
with colleges and middle schools to provide the services
and resources which Network members have already pio-
neered so well. Atthe present time, legislative details have

.yet to be worked out.

Philadelphia Futures' Sponsor-A-Scholar is proud to be one
of the recognized leaders in seeding the dreams of a col-
lege education and helping to make that dream a reality for
young people from low-income communities in Philadel-
phia and across the nation. We thank President Clinton
and Rep. Fattah for their leadership, commitment and dedi-
cation to this worthy goal.



MESSAGE FROM DEBRA KAHN
Executive Director, Philadelphia Futures

In his recent State of the Union Message, President Clinton

declared that sending more of our kids to college would

“change the face and future of America.”

It's exciting to be part of a program that is doing just that
in Philadelphia. It's thrilling to think that we're part of a
national success story with unlimited potential.

Sponsor-A-Scholar/Philadelphia, and all of the Network
mentor programs, are working because we each supply
the basic, but essential ingredients that too often are miss-
ing from young people’s lives: one-on-one aduit mentoring
for companionship, guidance and support; academic and
college prep help and enrichment; financial incentives that
make college possible.

And | do mean working. An updated independent evalua-
tion of SAS/Philadelphia, conducted at the behest of The
Commonwealth Fund, concluded that participation in SAS
"has a positive and significant impact on attendance in
college..." That's making a difference!

I've always believed that two heads are better than one.
It's true that we, in Philadelphia, have a lot to offer Net-
work members and other colleagues across the country.
But it's equally true that all of us have valuable program
experiences to share. We can learn a lot from each other.

That's the “Network advantage.” So we are looking for-
ward 10 a strong response to the National Network mem-
bership campaign and hope that friends of SAS will refer
to us organizations and individuals in other communities
who might be interested in developing programs to be-
come part of our collective success.

We're looking forward to a wonderful year. Thanks for
growing—and changing America—with us.

, The 1998 Nanonat Network Annua! Meeting will
" be held In September We‘d Iuke your ideasf
new matenal to be covered this year Wat h
Lan interest survey in earl Marc ‘
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NEW NETWORK MEMBERSHIP
CAMPAIGN

Philadelphja Futures is excited to an-
nounce the National Network Member-
ship Campaign. This is an opportunity
for SAS/ Philadelphia to reach more kids
across the country with a program that
works: itis an opportunity for qualified pro-
grams to affiliate with a national network
anchored by an experienced program with
national recognition and an indepen-
dent evaluation demonstrating significant
success. It is also an opportunity for all
Network members to learn and share with
a wider array of programs and contribute
to the national goal of increasing college
attendance.

The SAS Network offers a complete pack-
age of consulting services to start-up
programs for a fee of $5,000. Benefits
include:

+ the SAS Network Manual, a compre-
hensive "how to" guide for developing,
adapting and implementing the model.

« site visits and mentor training.

« unlimited consultation with SAS/Phila-
delphia staff on all elements of program

. development.

For existing programs, annual member-
ship in the SAS Network is $500. Ongo-
ing benefits to mature programs include:

» regutar Network communications.

e an invitation to the Annual Network
Meeting in Philadelphia.

» periodic revisions to the SAS Network
Manual.

For more information, or to recommend new-
member prospects for the National Network,
contact Beth Otlanoff at (215) 790-1666.



NETWORK BYTES

* SAS Capital Region (NY) has moved into new digs at the Coliege of St. Rose and is looking forward
to adding a third site in Schenectady next fall to join its programs in Troy and Albany.

* Tallahassee’s CROP (College Reach Out Program), and its SAS mentoring component, was honored
by the Florida Commissioner of Education, Frank Brogan, during a ceremony at a Cabinet meeting in
October, 1997.

* Chester County Futures (PA) took its scholars to two Philadelphia Phillies baseball games in Sep-

tember in style in the skybox of one of its corporate sponsors, Environmental Compliance Services, lnc
The students loved it and felt very special.

*» Ten scholars and their mentors thoroughly enjoyed the
second annual Lawrence Legacies (Lawrenceville, NJ)
Ropes Challenge on a cold day in December. They cel-
ebrated afterwards with pizza and a campfire in the woods
at the home of one of the mentors.

College Bound i A;Wash ngton
D.C. sponsored an innovative, -

-‘ “Taste of College”, mght Coliege
Bound mentors shared forma
. tion Wlth the students and their
famllxes about thelr alma mater
creatmg a mini college fal £
g more than 25 schoo

+ Scholars at Third Ward Futures in Houston, Texas
are giving back early: 25 Third Ward scholars will tutor 25
elementary students in reading on a weekly basis.

» SAS/Spartanburg (South Carolina) has already recruited a church to provide mentors for next year's
class of eight sixth graders. Episcopal Church of the Advent joins Morningside Baptist Church and Cen-
tral United Methodist Church providing mentors to Spartanburg scholars.
* SAS/Upper Darby (PA) is thrilled to report that nine of its first class of seniors have already received
college acceptances to Drexel, Penn State, Indiana University of Pennsylvania, St. Joseph's, West Chesler
and East Stroudsburg.
_ » Four scholars from Delaware Futures are public art interns helping to plan and implement an outdoor
“mural on the theme of education and community which will be visible from Interstate-95 when it is done.
* Several SAS/Milwaukee scholars are currently working at the Department of Urban Initiatives and
Policy Research at the University of Wisconsin Milwaukee working on data they helped generate last
-summer as part of a Youth Mapping project to identify resources available to youth in a particular Milwau-
kee neighborhood.

» SAS/Centennial School District (Warminster, PA)
loaded ali their scholars, freshmen through seniors,
plus a few parents and mentors, into a bus for a col-
lege visit to Drexel Universily in November. The stu-
dents loved it and the parents and mentors were very
impressed with the administrators they met and the
information they received. All three of their graduat-
ing seniors have already been accepted to college!

m rlllo:s,ACElSAS (Texas) Se-
iors. recently-went-on ‘a scavenger °
't“.ath arillo; Colleges Washing-
Ihe one hour hunt”
srmulate_ the first

densed for-




NETWORK CLIP FILE

Remember that a positive article about your pro-

gram is a wonderful marketing and recruiting tool.

It not only serves the obvious purpose of creating
awareness of the program but can be included in
all of your solicitation letters and fundraising pro-
posals to boost the credibility and prestige of your
program. Here is some recent press on SAS Na-
tional Network members:

* Bucks County Courier Times. February, 3,
1998. Story featuring several student/mentor pairs
involved in the-SAS program in the Centennial
School District in Warminster, PA.

» Amarillo Sunday News-Globe. January 25,
1998. Full page feature on mentoring in Amarillo
featuring the ACE/SAS program and the
Mentoring MegaMarket initiated by SAS Director
Tammy Shaklee Board.

* Tallahassee Democrat. December 7, 1997.
Feature story with photo about a small church in
Gretna, a small town in northern Florida, raising
scholarship funds for the Tallahassee Community
College CROP (College Reach Out Program)
which has an SAS mentoring component.

« Community Courier. December 3, 1997, This
article described the Chester County Futures pro-
gram and featured (with a photo!) a husband and
wife mentor team and their tenth grade student.

* Amarillo News-Globe. November 20, 1997.
Guest column by Amarillo ACE/SAS scholar en-

titled, “Mentors are truly today’s heroes" about her.

SAS mentor.

* Milwaukee Journal Sentinel. September 22,
1997. Story on the need for adult volunteers in
the member groups of the Milwaukee Mentors

Coalition featuring two mentor/student pairs of the -

Milwaukee YMCA's SAS program.

» The Player Magazine. February, 1998. Phila-
delphia Futures is recognized as one of the City's
most "meaningful” and "productive” organizations
inthe lead paragraph of a lengthy story about non-
profits in Philadelphia.
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SAS EVALUATION UPDATE

The final report of the Evaluation of the Long Term
Impacts of the Sponsor-A-Scholar (Philadelphia)
Program on Student Performance was submitted
to The Commonwealith Fund, which had commis-
sioned the study, in January, 1998. This final re-
port confirmed the initial conclusions of the study:
the SAS program resulted in “significantly higher
rates of college attendance in the first two
years after high school” (the only college years
studied). In other words, SAS has a significant

- impact on achieving its goal of getting at-risk

young people into college.

This is good news for all of our Network programs
and is important information to share with program
funders, mentors, parents and scholars!

The report also reached several conclusions im-
portant for program structure:

* Program supports, such as tutoring, college
visits and assistance with college applications
and the financial aid process seem to be vital
components of the success of the program.

* The quality of the relationship between men-
tor and student — not merely the fact of the rela-
tionship — seems critical to student performance
and programs should take care in the training,
monitoring and support of mentor/student relation-
ships.

A recent independent evaluation of the Spon-
sor-A-Scholar program in Milwaukee, Wiscon-
sin, found similar success in the achievement of
program goals and made similar recommendations
for program development. The report, funded by
the Milwaukee Foundation, was a formal study of
the Foundation's discretionary scholarship pro-
grams and theirimpact. It reported that both schol-
ars and mentors believed the SAS program was
making a difference in the lives of students and
in the progress of the students towards their goal
of attending college. The report also recommended
continued strengthening of the mentor and -
academic support components of the program.



SAS/PHILADELPHIA
UPDATE

SAS/Philadelphia sponsored its seventh
annual SAS Coriference on January 10,
1998. Attended by just under 500 schol-
ars, mentors, sponsors and parents,
the conference was chock full of work-
shops and information for all of the par-
ticipants. A highlight of the day, as usual,
was the panel of SAS collegians who
held the rapt attention of the audience with
their candid and insightful comments
about college life, how they selected their
schools and what they might have done
differently to prepare. .. Over 40 students
in the SAS Class of 1998 have already
received acceptances to 30 different
colleges and universities for the fall of
1898. . . The juniors are looking forward
to their Spring Break college trip... 41
scholars have been recruited for the Class
of 2001 with 58 mentors and sponsors re-
cruited as well. . . fifteen SAS scholars
who made the Honor Roll participated in
a guided tour at Philadelphia’s vy League
school, the University of Pennsylvania.
The students loved the feel of the cam-
pus. . . Seniors, their mentors and par-
ents are participating in step-by-step fi-
nancial aid workshops. . . tenth graders
are parlicipating in a six week career
counseling workshop series, sponsored
by the Philadelphia Stock Exchange. Stu-
dents attended six interactive workshops
and visited work sites including the floor
of the Exchange. ’

graduated from hlgh school
: j in the classes of ’94 through
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NETWORK REGIONAL MEETING

Staff from SAS/Upper Darby, Lawrence Legacies in
Lawrenceville, New Jersey, Chester County Futures and
- SAS/Centennial in Warminster, Pennsylvania met in Phila-
delphia on November 7, 1997 for the Northeast Regional
Meeting of the SAS Nalional Network. SAS/Philadelphia’s
.Pam Turner-Bunyon, Class Coordinator and College Re-
tention Coordinator, opened the program with a compre-
" hensive discussion of how to work with our SAS students
while they are in high school on the issues of staying in
college once they get there. She discussed the universal
problems of college retention -— taking longer than four
years to get a degree, continuing financial aid pres-
sures, coping with academic and social responsibility
- — and the special challenges these issues pose for SAS
students. The members of the group talked at length about
what strategies, techniques and programs might be effec-
tive in dealing with these issues including expanded pro-
gram support in the college years and ways to conserve
financial resources.
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TIPS FOR PLANNING COLLEGE VISITS

Visiting college campuses is a wonderful motivational tech-

nique for our college bound high school students. As they
begin high school, many SAS students do not really un-
derstand exactly what college is all about, how it differs
from their present experience of school and why it is worth-
while and so exciting. It is not too early to expose ninth
‘graders to the college ‘experience. Visits become more
important by tenth and critical by eleventh grades.

Here are some tips for a successful one day college visit:

Help students prepare ahead of time what kinds of
things to look for and some questions to ask.

Plan ahead with the admissions office and pick a day
which is pot a formal college open house.

Don't be afraid to ask schools to pick up some of the tab
for the trip.

Make opportunities for your students to speak with as
many people on campus as possible - college stu-
dents, professors, admissions personnel.

* Have a meal on campus in the cafeleria; see rooms in
the dorms.

Have funl

-

»

»



SPOTLIGHT ON...
SAS/AMARILLO

The ACE/Sponsor-A-Scholar Program in Amarillo, Texas, has celebrated its one year anniversary. ACE
is a scholarship program in Amarillo’s Palo Duro High School, which pays for the books, fees and tuition
for qualifying students to either of two local institutions of higher education. Students must sign a pledge
each of their four years of high school to graduate with an 80% grade point average and 95% attendance
average. The SAS progam added a mentoring component to the ACE scholarship program to assist
students in that program to meet their goals.

Twenty students participated in SAS in its first year all of whom were matched with mentors. This month,
the second SAS Amarilio class of 14 scholars will meet their mentors.

SAS Amarillo is thrilled to announce that it recently received a three year grant from the Meadows Foun-
dation in the amount of $120,000 for program expansion. Amarillo has just recruited an additional full time
staff member to serve half time as a Class Coordinator and half time as an Academic Enrichment Coordi-
nator. She recently traveled to Philadelphia for two days of training. In addition, the grant will enable 30
additional students to receive mentors by May, 1998 and will provide for the purchase of equipment, tutors
and academic enrichment activities during the summer. ‘

SAS Director Tammy Shaklee Board, as part of her work with the Amarillo Area Foundation and SAS
Amarillo, convened the Mentoring MegaMarket, a quarterly meeting of Amarillo area mentoring programs,
for the purpose of sharing information and ideas.

Keep up the great work in Amarillo!

Spouson-A-Seliobor_>

network news

Philadelphia Futures
230 South Broad Street
Philadelphia, PA 19102

(215) 790-1666

Fax: (215) 790-1888



COIVII\/IUNITY COLLEGE

How can a commumly college engage its community,
prepare a prospective pool of applicants (o succecd
academically and raise scholarship funds through one
initintive?

A national youth program calicd Sponsor-A-Scholar is
providing a blucprint for community colleges to
nccomplish‘alll:of'lhis. '

Sponsor-A-Scholar is a mentoring and _scholarship
program headquartered in Philadelphia for academicatly
maotivated youth who lack the financial and personal
support to make it through high school to coliege.

- Eligihle students are recomnmended by their guidancc;

counselors and teachers at the end of the eighth grade on
the hasis of academic promisc, tenacity, lack of failing
grades, a desire to attend college and family permission,
They are often children of color and the ﬁrst in their
families to attend college.

The Sponsor-A-Scholar model recruits sponsors
from many segments of the community including
individuals, familics, organizations, small businesses,
corporations, media, sports teams, communities of
faith and other groups with a vested interest in the
future of their youth. Sponsors create a scholarship
[und for their students by contributing $1,500 per year
for each of four years.

This money is held separately (rom program
operations and expenses and may be held for the
students by a college or university foundation aclmg
as a fiscal agent.

Most importantly, the individual sponsor or a member

or employee of the group or business agrees to mentor

" the student from ninth grade through the freshman year

of college, helping the student span the difficult

transitions from middle school to high schﬁol and from
high school 1o college.  ~

Mentors encourage their student’s aspirations for
higher education and help the student stay on track 1o,

get there.

The Philadelphia program currently.serves more'than
400 students, Every student in the program has
graduated from high school and 95 percent of them
have entered college directly, Sponsor-A-Scholar has
heen banored by President Clinton and in the words of
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Middie school students in Tallahassee Community College's successful College Reach Out program receive
mentoring support, academic enrichment, and the promise of a scholarship to TCC.

evaluators (rom the Institute for Rescarch on Higher
Education at the University of Pennsylvania, the
program “has helped a significant number of students
to rcach goals that will change their lives forever.”
Sponsor-A-Scholar is now being adapted in 16
cotnmunitics around the country hy community
colleges, community foundations, school districts,
scholarship funds and non-profit organizations,

In addition to the mentoring and  scholorship
components, the Sponsor-A-Scholar model builds in
acadeinic enrichment such as basic skills building and

tutoring and college preparatory activities, including-

SAT preparation.

"Community colleges are well placed to provide these
essential components; students may altend after-school
tutoring and enrichment programs on campus and attend

summer sessions designed and taught by college and .

“trator,

program stafl. The opportunity for students to fect
comfortable and to learn in a higher etlucation sctting
enhances the case with which they will Tater adapt o
college life. 1t also increases their motivation and
likelihood of success.

The Community College of Philadelphia has housed an
academic enrichnient center for the Philadelphia program,
The college and the program have worked together to
support and to smooth the transition for the more than 25
Sponsor-A-Scholar graduates who are now atending the
college. College President Fred Capshaw  describes
Sponsor-A-Scholar as “a tremendous resource which
provides students with the ability, confidence and
financial wherewithalto go on in higher education.”

Partnership between the programs in the |6 communi-
ties adopting Sponsur-A-Scholar and commum(y vol-
lcges has taken many forms.

At the College Reach Out Program (CROP), an
academic cnrichment and college access program ot
Tallahassce Community College, FL. 70 students have
been identified from among the hundreds of middie
school students in the program to receive a mentor and
a full scholarship 1o the tnstitution, The funds are
contributed by Tallahassee Community College with s
matching portion from the state of Florida, The mentors

-are recruited from the college stafT and the conmuunity

at large,

Craig Fletcher, TCC's pre-collegiate program adminis-
describes mentoring as “making a critical
difference in helping kids to bclicvc in themselves and (0
stay focused on academic success.'

In Texas, the Sponsor-A-Scholar mudd is being
adapted in Houston-and in Amarillo under the acgis of
community foundations. Third Ward Futures, a program
of The Greater Houston Community Foundation, is
providing students with mentors, academic enrichment,
and a scholarship to Texas Southern University or the
University of Houston.

The Amarillo ACE program, stafled and fundued by The
Amarillo Area Foundation, combings the mentoring and
support elcments as well as a scholarship 0 Amarillo
Coliege or Western Texas A&M University.

In both communities, community colleges are playing
an important role in motivating high school students to
succeed. Through partnerships with these institutions,
high school students will have the opportunity to leamn

) -md securc their hasic acadensic skills at the u;nmumn)
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- tap Gen. Powell’s spirit

Sponsor-A-Scholar started a year before ﬁiture"sumnz'it

By Terry Higgins

Milwaukee's Sponsor-A-Scholar program

would seern the perfect answer to retired U.S.
Army Gen. Colin Powell's call for America’s
business community to make greater volunteer
commitrments to those less fortunate.
" Powell, chairman of the “Presidents’ Sum-
mit for America's Future™ earlier this week in
Philadelphia, has touched off a national discus-
sion of the changing [ace of volunteerism. Pow-
cli suggests the community service of the future
would stress much more intensive and long-
term commitinents by volunteers. .

Powell targeted the business community, in
particular, to contribute more than a couple
hoursamonthin a soup kitchen or a food pantry.

Enter Sponsor-A-Scholar, which was inau-
gurated in March 1996. The program targets
cighth-graders and consists of two main com-
ponents. .

The first is a commitment by a volunteer to
serve as a student’s mentor for a five-year peri-
od. That commitment begins in the sununer
before the student attends highi school, and for-
mally ends when the student enters coliege.

The second component is a sponsor who
agrees to donate either $4,500 to an interest-bear-
ing account or a straight $5,000. The money is
used to help finance the student’s college tuition.

The Sponsor-A-Scholar programis ajoint el
fort of The Milwaukee Foundation and the

. YMCA of Metropolitan Milwaukee. The idea,

according to foundation senior program officer
Jane Moore, is to reach out to students who
sometimes fall through the cracks of existing

programs.

. “We' relookmgforﬁ\e C student who could
becomca B’ student, and the ‘B' student who

. could become an ‘A’ student.”

The Commonwealth Fund, a New York-
based foundation, committed $30,000 for three
years to get the progran started. The Milwau-
kee Foundation and the Faye McBeath Foun-
dationalso donated $20,000 each to jump-start

- theeffort.

. Becky Tumer, executive director of the Vol-

- unteer Center of Greater Milwaukee, was one of

11 members of Wisconsin's delegation for the

. Philadelphia summit.

“‘MEANINGFUL SERVICE'
*I think a program like Spansor-A-Scholar

isa good mechanism for dirccting people’s

energy into meaningful semce m their com-
munity.”,

Tunter said that while the enthusiasm gencr-
ated by the event has been great, the real work of
livingup to its commitments will take some effort.

“I'm excited about the summit but you have
to be careful of programs that are announced
with great fanfare and then don't produce any-
thing,” shesaid. “The work has to bedonebyin-

Please turn to page 27
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‘Mentoring program
‘seeks to increase

MPS coﬂege enrollment

i Commucd ﬁ ot pagc 26
dividuals.”

Milwaukee is one of 12 cities across the .
‘country replicating an 8-year-old mentoring
program known as Philadelphia Futures.

. Sixty students and mentors are enrolled in
the Milwaukee program, with another.30 setto -
comie aboard this sununer. ' ‘

Mentoring programs are nothing new.
Everybody from the Milwaukee Symphony’

“I don’t think anyone should
go into the program expecting

to immediately hitit off -

with the student.”

: - —Pasy Reichert,
. Harnischfeger Corp..

_ Orchestra to public schools pamc:panng inthe
school-to-work prograin has been pairing up °
-students with suppomvc adults for years.

What's unique about Sponsor-A-Scholar is
the combination of guaranteed cash for college
expenses and a formalized long- term commit-
ment from inentors. K

“Those who have made. the decnsuon to men-
tor say that a five-year commitment isn't as
dauntmg asit might sound.

“I don’t think anyone agrees (o be a mentor -
without cxpectmg it to be'something of along- -
term cormmitment,” cxplamcd Patsy Reichert,

" director-of network services at Harnischfeger

Com., Weit Milwaukee. “it’s not the kind of re-

lationship you have for a year and then drop.”

AT LEAST ONE MONTHLY MEETING

Mentors are asked to mieet with their stu-
dents once amontliat the minimum: Field trips
and social activities are offered every month, to -
provide the chance for students and mentors to
meet and mingle.

. Reichert said it was possible for mentors to at-
tend social functions with students and do little
wore, but again, volunteers usually took their re:
spousibility to the student a bit more seriously.

“[t's not fnandatory to make contact more
than ence a month, but most of the mentors
I've talked to go farbeyond that,” she said. It
doesn’t take miuch to pick up the phone and
make a call to see how the student is doing, or

T ;‘g

ot

to invite her to dinner.”
Mentaring is not without its ch’dlengcs l ]
took Reichert three or four months for she ande
her student, Nafeesa Burdine, a sophomore al
Pulaski High School, to become comfonab
with each other. T
*[t's-really only fately thatit’s gotten to the""'
pointwhere she fecls comfortable pickingup the
phone and calling me,” she said. "I don’t think
anyone should go into the prograny expectingto

5 immediately hitit off with the student.”

Sponsor-A-Schelar offers mentors resources
to help them fill their role effectively.

ADVICE FOR MENTORS

The YMCA offers counseling and advice for
mentors who might run into conflicts or have
questions about how to proceed.

That support attracted mentor Laura Bas-

}. tiontothe program.

“It was good to know thatif | lzad a qum(zon

" could get advice from sornebody more famif-

iar with the resources that are available,” said
Bastion, scholarship-program manager at the
Milwaukee Metropolitan Association of Com-

merce. ‘I didn’tfecl like wasconnmmng togo- »

ingitalone.” :
Since mentors are asked notto serve as the .
student’s tutors, The Milwaukee Foundation

‘provided funds to Marquette University's Up-
- ward Bound program in exchange for providing

acadernic help to students.

_Other organizations-have bccome involved
in thie program as well. MMAC awards scholar-
ships to local colleges, and is working with pro-

© gram organizers to hclpfundcollcgctuxtlonfor .

participants.
it's too carly to point to many cencrete re-

- sults from Milwaukee's two Sponsor-A-Scholar

classes. Results from the program after whichi it
is modeled, the Phil adclp ia Futures program,

“however, are impressive.

A [ull 95 percent of the program particiy ants

- who went on to college have stayed enrolled

into their junior year. That sort of retention rate

- would be 1hc envx of many a university.

|

|

|




THE SPONSOR-A-SCHOLAR™NATIONAL NETWORK

OVERVIEW

Based on the success of its nationally recognized Sponsor-A-Scholar (SAS) program, Philadelphia
Futures launched the Sponsor-A-Scholar National Network in 1994. Philadelphia Futures provides
technical assistance to organizations interested in adapting Sponsor-A- Scholar to the needs and
priorities of their communities or in adding components to existing programs or scholarship funds.
Philadelphia Futures is currently working with more than ten communities around the country.
Network affiliates include community foundations, scholarshtp funds, community colleges, non-
profit organizations, and public school dxstrlcts

CORE ELEMENTS OF PROGRAMS AFFILIATED WITH THE SPONSOR-A-
SCHOLARS"‘NATIONAL NETWORK

* long-term mentoring with reoular contacts between mentors and students of at least once
per month for a period of no less than two years

* ascholarship or fmanc1a1 incentive for college related expenses

* dedicated staffing to coordinate the program, provide monitoring of mentor/student
relationships, mentor training and ongoing student/mentor support and conduct
appropriate legal and programmatic screening of mentors

* academic enrichment and college preparatory activities such as tutoring, SAT preparation,
college visits, college application and financial aid support and advising, summer
enrichment or employment opportunities

TECHNICAL ASSISTANCE

Philadelphia Futures offers an extensive array of services to organizations wishing to develop

or adapt the SAS model in their own communities. Relying upon its own ten years of
experience and the expertise acquired in running the successful Sponsor-A-
Scholar/Philadelphia program, Philadelphia Futures has successfully assisted several other
communities in adapting the SAS model to their own needs.

For organizations which are developing a new program, Philadeiphia Futures will provide
technical assistance and support in the planning, organization and development of the new
program as follows:

* the Sponsor-A-Scholar National Network Manual which is a comprehensive guide to the
* . establishment and operation of a Sponsor-A-Scholar program. It includes a 19 page mentor
handbook, program documentation, policies and procedures, mentor and sponsor
recruitment materials, fun dralsmg and public relations guidance, information on academic
and college prep programming and sample program communications



* copies of and the right to use SAS promotional materials including the SAS video and
public service announcements

* individualized technical assistance and support from Philadelphia Futures including one-
two day site visit, one on-site mentor training and unlimited telephone consultation

* the opportunity to utilize the Sponsor-A-Scholar name and track record in establishing a
program in the community, with potential funders and in public relations including
program evaluation results from a longitudinal study of SAS/Philadelphia conducted by
the Institute for Research on Higher Education of the University of Pennsylvania

* invitation to the annual Sponsor-A-Scholar National Network Meeting and occasional
regional meetings to participate in workshops and discussion sessions to share helpful
program information among National Network members

* receipt of the thrice yearly Sponsor-A-Scholar National Network News which shares
information about programming enhancements developed by both SAS/Philadelphia and
network programs, successful practices and strategies, fundraising, community
collaboration and other issues.

The fee for these comprehensive services supplied to a startup program is $5,000 for the first
year and $1,500 to $2,500 for the second year dependmo on the level of additional technical
assistance required, if any. )

For organizations which have already established successful programs adapting the SAS mode),
membership in the SAS National Network is available for an annual fee of $500. Membership
in the National Network includes the following benefits:

* 1998 revision to the Network Manual with annual updates thereatter

+ thrice annual Network News

* invitation to annual National Network Meeting and occasmnal regional meetings and easy
access to Network colleagues

* routine telephone consultation with PF staff

*  customized consultation w1th PF staff for more involved problems or issues at a rate of
$125 per hour

» the right to use the Sponsor-A-Scholar name, to promote affiliation with the National
Network, and the track record and independent evaluation of SAS/Philadelphia

* prepared program communications and the right to use them verbatim or by adapting
them including the SAS Spotlight, the Collegian and the Parents Spotlight.

For more information contact:

Beth Olanoff o Philadelphia Futures
230 South Broad Street  7th Floor * Philadelphia, PA 19102
(215) 790-1666 * Fax (215) 790-1888
SASphila@libertynet.org

Sponsor-A-Scholar and SAS are service marks of Philadelphia Futures and the Greater Philadelphia Urban

Affairs Coalition.
1/98
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OK Tulsa : . Mayor M. Susan Savage
OR Portland L Mayor Vera Katz ‘ | .
TN  Memphis : MaYor< Willie W. Herenton, Ph.D.
TN  Nashville Mayor Philip Bredesen
TX  Austin A‘ o Mayof Kirk Watson .
UT  Salt Lake City - Mayor - Deedee Corradini<
" WI  Madison | - Mayor Susan Bauman

WI New Berlin Mayor James E. Gatzke
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AT&T SUPPORT FOR EDUCATION

Education is the largest area of AT&T’s philanthropy, based on the corporation’s strong belief that
businesses and the private sector have a vital role to play in supporting education in the United States. In
1998, more that 50% of the AT&T Foundation’s $47 million in cash grants for community support
across the U.S. has been earmarked for projects in education. Since 1984, the corporation has
contributed more than $500 million in support of education. AT&T’s investment is driven by a
recognition of the importance of a highly competitive workforce in today’s global economy, and of the
enhanced quality of life enjoyed by educated citizens and the increased confributions they give back to
our communities. :

AT&T’s education funding places particular emphasis on initiatives that help families, schools, and
communities use new technologies to enhance teaching and learning. This year marks the halfway point
for the AT&T Learning Network, a landmark $150 million, five-year commitment to bring AT&T
technology and support services to every public and private elementary and secondary school in
America. This initiative represents AT&T’s single largest commitment to education to date. AT&T
Learning Network grants support projects that use technology to encourage greater family involvement
in education, provide professional development opportunities for classroom teachers and help prepare
new teachers, and foster community collaboration for lifelong learning.

Examples of recent AT&T education support are:

¢ Chicago, IL: AT&T ENRICH is a three-year commitment by AT&T to support a collaboration
involving the Chicago Public Schools, the Archdiocese of Chicago Schools, and the Illinois State
Board of Education to develop technology-based school curriculum in Chicago’s public and private
schools.

¢+ Los Angeles, CA: The Los Angeles County Office of Education, supported by a three-year AT&T
Learning Network grant, is developing community-based technology learning centers to give
neighborhood residents access to and training in computers and the Internet.

¢ Boston, MA: The Mass Networks Education Partnership is a collaboration supported by AT&T
among education, business, government, and labor that is helpmg Massachusetts schools use
information technology to implement education reform.

¢+ West Lafayette, IN: Purdue University, with support from AT&T, is working with national

education organizations and public schools throughout Indiana to develop a comprehensive initiative
to prepare new teachers to integrate technology into their classrooms.

For further information, please call:

Jeff Roberts A Sascha D. Freudenheim/Katherine Weber
AT&T Foundation Resnicow Schroeder Associates
212-387-6289 ' 212-501-8101/501-8035
jaroberts@att.com - rsany@aol.com

X
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