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" MEMORANDUM FOR THE SECRETARY OF EDUCATION!
‘SUBJECT; z“" Promotlng Excellence and Accountablllty in,
R Teachlng ST - : e

'vaery Chlld needs - - and deserves~—- dedlcated outstandlng

" teachers, who know their subject matter, are: effectlvely ‘ .Q
' trained, and know -how to téach to hlgh standards and to make‘ L
j_learnlng come -alive for students o - - :
- In order to make sure every Chlld has the teachers he or she i
;deserves, as a Natlon we must: - g : o &
o ro > I SR

e %R&CIUlt and retain the most. talented people 1nto L it
D teachlng, : ' e
'kaofl ”Requlre tougher llcen81ng and certlflcatlon standards . a"“gg

o for. teachers, invest in high- quallty preparation ER

and ongoing tralnlng to help teachers meet these ¥

. standards, and. increase dramatically the number of L
- teachers who  meet the demanding standards set by the e
*Natlonal Board. for Profe351onal Teachlng Standards, ‘

e ‘Remove . 1ncompetent teachers qulckly,tfalrly, and at‘,
"~ ~less cost than -at present .and for those teachers who ,
N need sucp assistance, try to. restore their. enthu31asm s
or counsel them out of the profe931on, and e R

N RS Create systems for 1dent1fy1ng and rewardlng good S o
. teachers for.-achieving. outstanding levels of knowledge .., -
“. 'and skills, especially as reflected in National Board '
© Standards or other standards of quality. adopted by
f States or local - school dlstrlcts - , -
- I hereby dlrect you to- as51st States and local communltles in .-
'meetlng these challenges by » : : . :
(1) Notlfylng State and local educatlon OfflClalS w1th1n
90 days of the date of this memorandum-of the Federal . ) R
resources:- avallable to address these challenges, and ‘VT. S

5(2) Identlfylng and dlssemlnatlng w1th1n 6 months d
- promising State and 1ocal practlces respondlng to each
of these challenges R . .

Please report annually to me -on how- States and local communltles
are respondlng to these challenges :

\ - . e
e o . . - - . -
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CONFIDENTIALITY NOTICE

THIS TRAN SMISSION IS INTENDED FOR AND RESTRICTED TO THE NAMED
ADDRESSEE ONLY. IT MAY CONTAIN CONFIDENTIAL AND/OR PRIVILEGED
INFORMATION IF YOU RECEIVE THIS TRANSMISSION IN ERROR, YOU ARE
NOTIFIED THAT YOU ARE PROHIBITED FROM READING, COPYING, OR '
DISSEM]NATING TIIE TRANSMISSION. PLEASE CALL 202-401-3000 TO
ARRANGE F OR RETURN OF ANY TRANSMISSION SET IN ERROR. THANK YOU.
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Létter from Secretary Riley
Dear Colleague,

A central part of the President’s school improvement agenda is vigorous support for
commumty and state efforts to set very high standards in American education. Indeed, there
is nothing more important in American education than setting the highest standards for our |

students schools, and teachers.

For this reason, the President and I were extremely interested in a report on the quality of
teaching in this couritry released on September 12th by a bipartisan panel of elected officials,
busiriess leaders, and educators from the “National Commission on Teaching and America’s
Future”.- This report, tters Most: Teaching for America’s Future, found that two
miillion new teachers will be needed in the next ten years to replace an aging teaching force,
and that the nation is neither setting high enough standards for current or future teachers nor
prowdlng adequate help for teachers to meet high standards. The Commission challenged the
nation to ensure that every child in the country has access to competent, qualified, and caring
teachérs by the year 2006.

While I jom‘e‘d the Comniission in releasing their report at the National Press Club in .
Washington D.C., the President was visiting an elementary school in Fresno, California where
he called on the nation to invest in quality teaching and help America’s teachers meet the
highest standards. The President sent a memorandurn asking my department to notify state
and local officials of federa! resources available to help address the following challénges that
will be essentlal in promotmg excellence and accountablhty in teaching:

> recrumng talented people into teaching,

> getting h1gh standards for teachers, including tough licensing and certification standards,
and inicreasing dramatically the number of teachers who meet the démanding standards
for accomphshed teaching set by the National Board for Professional Teaching

Standards

» ifivesting in hlgh-quahty teacher preparanon and career-long professional development
strategies to help teachers meet high standards,

» rewarding and rﬂetammg good teachers, restoring enthusiasm and providing interisive
assistance for teachers who need it, and counseling out of the profession or removing
-- fairly, quickly, and cost-effectively -- teachers who are incompetent or burnt-out.

I hopie that you Will‘;f find the attached matérials useful in showing the array of U.S. Department
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of Education resources avanlable to help your schools, communities, universities and state
address these challenges. However, these resources can only play a supporting role to local
and state efforts. Using federal funds to support your efforts to improve the quality of
teaching should be done thoughtfully, ensuring that funds are used in a way that is consistent

both with your state or local school improvement strategy and with the underlying purposes of ;.
the relevant programs ‘

Specific questions: about uses of funds should be directed to the contacts listed for the
appropriate programs. Where program requirements impede the use of effective strategies to
improve teéaching and leamning, my staff can help explore the possible use of waivers,
schoolwide projects, and other strategies for tailoring the use of U.S. Department of
Education program funds to your needs.

Quality teachers ar‘id quality teaching are the cornerstones of all of our school improvement
efforts. The President and I look forward to working with you to ensure that all of our -
students have access to the well-prepared, high-quality teachers they need and deserve.

Sincerely, - f
Richard Riley,
Secretary of Education
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Public Edu’catior’z in America: Promising Trends, But Progress is Not Fast Enough

New demands are: facmg our young people, oiir teachers, and our schools. Jobs in today’s
economy demand substamrally hxgher levels of education, skills, and knowledge than ever
before. The gap in lifetime earnings and opportunity between the well-educated and poorly
educated is growing quickly. And with an unprecedented 51.7 million students enrolled in

'K-12 education this fall, many schools face the challenge of educating record numbers of
students. Preparation for productive employment, good citizenship, and a high quality of life
all depend on strong schools.

To respond to these growing needs, parents, teachers and other educators, businesses,
communities, states, and the U.S. Department of Education have been taking steps to improve
teéching and learning in our schools. Many schools and communities are working together to
raise expectations for children, make schools safe and drug-free and provide students with
access to computers the internet, and other technologies that open new doors to learning..
But these prohuswg efforts are still not énough to keep pace with the rising demands being
placed ori our schools. Despite positive trends like declining drop-out rates and increased
attendance in college and tough academic classes, 2 spate of recent studies still suggest that
U.S. students are showing only average pérformance in companson with students from other
nations. (U S. students are doing somewhat better than average in reading, slightly above
average in science, and slightly below average in math.) Moreover, while there are
hxgh-perfonmng schools setting and achieving the highest standards for students and teachers
even m the most challengmg crrcumstances too many schools are not keeping pace.

Modest progress and average student perfonnance are not good enough in American
education. I—ﬁgh-quahty public education remains the cornerstone of our democracy,

~ econigmy, and the key to realizing the Amierican dream for those who are willing to work for
it. Efforts must be redoubled to ensure high-quality teaching and learning in schools
throughout the nauon helping all our students and teachers to reach the highest standards.

: i
Qﬁality Tea‘chiftg; A Critical Ingredient in All Efforts to Improve Schools

' i
Without quality teachers and teaching, however, not even the most promising school
improvément effort will succeed. Settinig high standards for students, infusing the effective use
of computers and technology into our schools, turning schools into havens of safety,
discipline, and leammg all depend in large part on providing students with access to talented,
knowledgeable, dedxcated and caring teachers. [For example, students will only benefit from
challenging standards in math if their math teachers have the knowledge and skills needed to

help students learn well ]

The National Ccmmxssron on Teaching and Amenca s Future’s recent report, What Matts
Aost: Teaching for. , describes this challenge, as well as promising efforts to
raise the quahty of ;eachms in Am‘enca The Commission found that that half of the nation’s
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aging teaching force will be replaced within ten years, and that there is inadequate preparation
and support to ensure good teachers and good teaching for all of America’s classrooms. The
Commission also ¢alled on the nation to elevate the teaching profession, and institute
coriprehensive strategies for helping teachers meet high standards. President Clinton joined
the call for quality.teaching, challenging the nation to

ensure that every child has “dedicated outstanding teachers who know their subject matter,

are effectively t‘rziijt;ed, and know how to teach to high standards and to make learning come
alive for students”;

To this end, the President challenged communities and states to recruit talented people into
teaching, set challenging teacher licensure and certification standards, provide teachers with
the training and support they need to meet these standards, reward good teachers, and identify
low-pérforming or, ‘burnt-out teachers that need intensive assistance or if necessary to leave
the classroom.. |

Meetmg these challenaes will require a commitment across America to supporting quahty
teaching. To help communities and states address these challenges, the President asked the
Secretary of Educauon to make clear what federal resources are available to invest in quality
teachmg and help teachers meet high standards.

Using US. Depar;tm'ént of Education Resources to Invest in Quality Teaching and
Address the Chal!erigfes Déscribed in the President’s Directive

Since only a small percentage of funding for K-12 education comes from the federal
government communities and schools should first examine how well they use their own
resources to fecruit, prepare, and reward good teachers while holding teachers accountable to
high standards. New strategies should then be integrated with broad school 1mprovement
efforts aimed at raising the qualny of teaching and learning throughout a community’s
schools. And all efforts to improve teaching should be considered in light of the question:
what stritegies, partnerships, or allocations of resources will have the most powerful and
enduring effect on ihe qtiality of teaching and lear'ﬂirig immediately and in the long-terrn_
Otice a local commumty or state has conducted this analysxs and begun to develop stratégies
for helping teacher§ reach high standards, it can explore what federal resources are available
to help. A numberof U.S. Department of Education programs can be used by educators,
colleges, communities, and states to bring excellence and accountability to the teaching
profession. The attached materials should be helpful in understanding how to utilize these

resources for this purpose

It is 1mportant to understand that these materials only provide a helpful start. As the
Secretary of Educatton states in his cover letter, using federal funds to complement state and
loc¢al resources in supporttng specific activities aimed at improving the quality of teaching
should be dore thoughtfully, ensuring that funds are used in a way that is consisterit both with
your local and state school improvement strategy and with the underlying purposes of the .
relevant féderal pro g,rams For example, funds from the bilingual education program might be
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used to help recruit and prepare teachers that can help students with limited English

proficiency to reach high academic standards that your district or state has set for all students. ..
. ‘fi‘—,‘"a{ F=N ‘fa&d? ‘k'—

s ?

The remainder of this document provides examples ‘of some app arid resources that <’

can be used to address the issues identified in the President’§ he ericlosed chart ,:,/f/
and appendices highlight the federal programs that might support strategies to invest in quality *’V
teaching, Finally, the attached guides provide a brief overview of how federal programs work
and short descriptions of relevant U.S. Department of Education programs. These materials
are intended to encourage creative thinking about using federal finds to invest in quality
 teaching, and it will be important to work with federal program staff at the school district,
state, or U.S. Department of Education to explore in greater depth how to tailor these
prograitis to your ;}eeds ~
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Settirig Rigorous! ‘Standards for Students and Teachers

At the heart of such recent legislation as the Goals 2000: Educate America Act, the
School-to-Work Opportumnes Act, the reauthonization of Title 1 of the Elementary and
Secondary Education Act, [and new technology programs] is support for the development of
rigorous academic standards and comprehensive efforts by communities and states to help all
studenits reach these standards. Because student learning is made possible by quality teaching,
7 enablmg teachers to meet high standards is also essential. Standards for teachers include:

» Standards for advanced teaching skills and knowledge. es

the Natlgngl Teaching Standards Board. This board, the majority of whom are v

classroom teachers, oversees a process for granting advanced teachmg certification to
expenenced accomplished teachers. The certification process is performance-based

and extremely rigorous, asking teachers to demonstrate quality through classroom

teachirig, videotapes of their teaching, lesson plans, and samp]es of their own and 7
students’ work : ’

».
K

Many school districts, teacher associations and unions, and states have begun to help

- teachers gain national board certification, and to reward board-certified teachers with
incentives, bonuses and salary increases. North Carolina, for example, will pay the fee
for teachers'to complete the National Board Certification assessments, provide three
days of substitute time for teachers to undergo the review needed for certification, and
provide a 4% annual bonus to board-certified teachers. Board-certified teachers are
also serviﬁgﬁ;; as coaches and trainers for other teachers in their schools.

In St. Paul, gthe school district is collaborating with the teachérs’ union and the
University of Minnesota to support teachers through the certification process. The
district pays the application fees and the university and other partners develop and
conduct p‘r‘o:fessional support programs for the candidates.

a
<

P T L
]
.I



A e o R Pages

T

» Tougher standards for licensing new teachers. or more rigorous requirements in hinne -
teachers set by school districts. Unlike many other professions, there are oftenno -

requ:rements for those seekmg to enter the teaching field to get a license or

demonstrate their proficiency in teaching. States vary widely in the processes and

standards used to license classroom teachers, but generally these standards are not

rigorous er_;ough. For this reason, the Interstate New Teacher Assessment and

‘Support Consortium (INTASC) has worked with more than 30 states to develop high

quality and consistent performance assessments of knowledge and skills for beginning
. teachers. :

* Meanwhile; some individual statés have moved ahéad with tougher licensing
requirements for new teachers. Connecticut, for example, has required entering
teachers totmeet rigorous standards, including a performance assessment that is
conducted by state-trained observers through observation or videotape over a long
period of txme Experienced mentors and specxa] clinics help prepare teachers for
these assessments. Connecticut is now further toughening these standards, requiring
new teachers to submit portfolios of their work and samples of work from their

students,

School dxsmcts can also set rigorous requxrements for newly hired teachers, and work
with local universities to ensure graduates from schools of education can meet these

reqmrements

New Standards for schools of education that prepare future teachers. In 1995 the
National Council for Accreditation of Teacher Education NCATE) completed its
latest, toughened revision of standards for schools of education. These standards are

closely allgned with core academic and skill stanidards for student learning. So far,
only 40% of our nation’s teacher preparauon programs have received accreditation.
Partly because of the new standards, and partly through their own initiative, a number
of umversmes have beguin to overhaul their undergraduate and graduate teacher
education programs

» Standards for rewardmg teachers, and for identifying teachers that need intensive

assistance and review. School districts can work with teacher unions and others to set
clear, high §tandards for rewarding knowledge, skill, and performance, as well as for
identifying teachers needing intensive assistance, or -- if necessary -- removal from the
classroom. {In Rochester, New York and several other communities, annual salary
'a'dvancemeﬁt for teachers is linked to performance. Low-performing teachers can be
assigned to an intefvention program where they gain assistance from colleagues and
admm1strators and sometimes wind up leaving the profession. Experienced, expert
teachers in Rochester can also apply to become more highly paid “lead teachers” who
consult with beginning teachers and develop curriculum while they continue their own

~teaching. |
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Teéacher recruitment

- With nearly half of the nation’s teaching force retiring over the next ten years, 2 critical factor
' aﬁectmg the quality of teaching will be how well schools, communities, and universities
récruit talented people into the teaching profession. A number of promising recruiting
stratégies are bemg tried around the nation:

Starting carly School districts and universities can work together to create high
schools that expose teenagers to student teaching and the study of education. For
example, C{ncxnnatx created a “high school academy for future teachers”.

H

» Aggressive outreach to non-traditional sources of teachers, and creating high-
‘ pathways to teaching. This includes outreach to the fields of business, engineering, as
well as to the military, and to recent college graduates without education degrees. For
exarriple, large California businesses and a local university created the California
Mathenatics and Science Teacher Corps program, recruiting retiring engineers and

scientists and providing them with intensive preparation for teaching in the classroom.

Programs tb piepare teache%aides and other paraprofessionals to beconie'teachers
are also growmg rapidly arouind the nation. Moreover, the organization, “Recruiting
New Teachers” has conducted several natiorial studies of teacher recruitment efforts
and has several publications with practical mformanon on{ﬁow to improve such 1/
strategies.

-/

available nosmons and for schools to_hire qualified teachers. Too oﬁen inaccessible

and belated: mformanon about job openings can make it difficult for schools to hire
quality prospective teaching candidates. The National Cominission on Teaching and
Ameri¢a’s. Future has suggested that school districts create a central electronic “hiring
hall” that prowdes relevant information on all qualified candidates, and for dxsmcts to
delegate more hiring and selection decisions to schools.

» Honorin; igtea hers and building public respect for the teaching profession. One of
the most p‘o’i;vei’ﬁﬂ strategies for recruiting talented people into teaching is to honor
good teachers and encourage the public to value the teaching professmn While
respect for the teaching profession must rest ﬁmdamentally on seeing good teaching in
local schools, other steps include publicly recognizing good teachiers and having
outstandmgzteachers give speeches at local schools or umversmes.

Helping Teachers Reach High Standards: Prepanng Future Teachers and Providing

Oiigoing Trammg and Professional Development for Current Teachers

Serting high Standa‘fds for teachers will only affect teaching and learning if tédchers receive the
preparation, support, and ongoing training they need. In every field, demands are being
Plac‘ed on the workforce for higher levels of knowledge, skill, and performance than ever

oM W, 2
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before. Teaching is §1‘o exception.

This support 1nc1udes rigorous, comprehensive, and clinically-based preparatlon for future

teachers, ongoing opportunmes for current teachers to learn and acquire new skills such as the

use of technology in the classroom, ensuring that school principals support good teaching, and
organizing schools in ways that will promote student and teacher learning.

» Teéacher Education; Preparing the Teachers of Tomorrow. A number of universities have

been working with local school districts to upgrade the quality of their schools of
education. In San Antonio, for example, Trinity University has been working with
several local schools to upgrade preparation for college students preparing to become
teachers. Trinity replaced its traditional four-year education major with five years of
tough course work in core academic areas integrated with courses in education. In the
fifth year, Trinity students become student teachers, working with expert teachers and
univérsity faculty to horie their skills.

1 .

: sional Developmeént for Current Teachers. Learning new
skills does fiot stop once someone enters the teaching profession. The recently
réleased Thxrd International Math and Science Study (TIMS) reports that U.S.
teachers are’ provxded with less time and tra.tmng than teachers in other nations to learn
and horie thé skills needed to teach math and science. Much more attention is needed
to prov:dmg teachers with time and the oppoitunity for acquiring the skills,
knowledge, and professional development they need.

Fortunately, some schools and school districts are doing just that. For example the
Cincinnati s¢hool districtjf has worked with community and business partners to
develop a w%rld-c lass training academy for teachers, the innovative Mayerson Training
Academy. @md just this week, five outstanding school partnerships were given by the
U.Ss. Department of Education for providing outstandmg professional development to
their teachers Brief profiles of these schools and pannershlps are enclosed in this
packet of mfcnnanon

i

Rewarding Good 'i‘eachers, and Dealing with Low-Performing or Burnt-Out Teachers

Bl )

(!
thl@are pnmaniy local and state decisions, federal funds can be used to support the
development of systems and standards for rewarding good teachers and thoughtful and careful
strategies for ldentxfymg and removing mcompetent teachers.

>

“PFTEL

Rewardmg Good Teachers for KnovAedge, Skﬂl, and Performance. Good teachérs and

good teachmg should be rewarded, and many schools and school districts have begun
to do so. For example, a number of states and school districts (including North
Carolina, Ohm New Mexico, and the St. Paul school district) provide financial
rewards and greater responsibilities to teachers who gain cemﬁcatlon from the

Neora Immng Sandars Boadh
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» Identifying Tcaéhers in Need of Intensive Assistance, and when pecessary, counseling
them out of'the profession or. removing them. The Rochester and Cincinnati school
districts are epzoneenng the use of #'peer review of Iow-performing teachers by other v
tedchers. Tcachers in these programs receive intensive assistance and support, with
- most improving their performance in the classroom. Wheén necessary, some teachers
are counseled to leave the profession or are removed. :

4

Thinking About (Zfox‘npteheﬁSive Strategies to Invest in Quality Teaching, and the Use
of Federal Funds to Support These Strategies

Investing in quality;teaching will depend on public recognition of the extraordinary demands
placed on our teachers today, a willingness to accord respect and honor to teachers across
Amnerica, and a commitment to take whatever steps are necessary to ensure our students have
access to the talented dedicated, and well-prepared teachers they need and deserve.

Efforts to support good teachmg can be bolstered by critical steps identified by the President
and discussed in this document: recruiting new teachers, setting the highest standards for
teachers and helpmg thetn reach those standards, rewarding good teachers, and xdennfymg
low~perforrmng teachers in need of assistance or other forms of intervention. However, these
steps should not be considered in isolation from one another, or from broader local anid state
éffoits to 1rnprove thexr schools and boost student achievement.

AL ‘ m’ o :
Corrﬁ”r‘iti’r‘iiues ang states should consxder drawing on anArray of federal resources
to support your comprehensxve strategy to ensure students have access to good teachers v

and teaching. For example a school district might apply for a Goals 2000 grant to work with
local universities to prepare future teachers to meet state licensing requirements, and to
idetitify and support 1wo accomplished teachers in every school to become certified by the

- Nitional Board for: Teachmg Standards. The district might use a portion of its Eisenhower _
professmnal deve!cpment funds to trainfoutstanding teachers to mentor new teachers, and to Nend
review the perfcrmance of -- and provide intensive assistance to -- low-performing teachers. <o+
Arid the district nght use a portion of a bilingual education grant to prepare teachers for
certification in teachmg students with limited Enghsh proficiency. .

0

?
ing are eligible to become

“schoolwxde projects”, where they can -- if they develop’a plan for helping all of their students
meet high academic standards -- further tailor the use funds from many of their federal
programs to address their needs. School districts and states may also apply to the Secretary
of Education for waxvers of statutory and regulatory provisions in many federal programs if
they impede the ablhty of a school to help all students meet high academic standards. Please
feel free to call the Departrnent s waiver hotline, 202-____ for more information on how to

apply for waivers. | :
Qf g'g“rge] more iuf’f;oi:‘taﬂt than how federal Pr‘ogran;as are utilized to invest in teacher quality

¥
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are broad commumty and state efforts to improve teaching and learning throughout their
- schools. Working together our nation can provide all of our students with the talented,

caring, well-prepared and dedicated teachers our chlldren need and deserve. As part ofbroad / B
effort to improve schools, meeting this challenge can help all students reach high academxc

standards and be prepared for the 21st century.

?
H
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Guide to the Following Charts: U.S. Department of Education Programs and 7
Their Potential For Helping to Meet the Challenges For
g Promotmg Excellence and Accountability iri Teaching:

;,

The foll owmg charts :dent:fy those U.S. Department of Education programs that we _
‘believe State and local educators can most readily use to mest each of the challenges
for proimoting excellence and accountability in teaching contained in the White House

‘ xrectlve These five. challenges (and thelr abbrewatlons used on the charts) are --

Reécruit the most talented, diverse people mto teaching (“Recruit Talent”).
Prepare future teachers to meet high llcensmg and certification standards
(“Prepare for Cert“)

Help support tougher licensing and cettification requirements for teachers
("Stronger Stnds’).

Provide ongoirig training to help teachers meet high standards, including support
for-—and restoring the enthusiasm of—teachers who are most in need of
assistance ("Ongoing Training”).

Help create accountability systems to identify and reward good teachers—and
remove incompetent teachers quickly, fairly, and less expensively, or counsel
them out of teachmg ("Accountability”).

Départment pragrams generally fall into two categones ‘formula grant” and
“competitive grant.” Since funding under formula grant programs is readily available to
all eligible recipients, while funding under competitive grant programs is available only
to those entities found to have submitted the highest quality applications, these charts
separately identify formula grant and competitive grant programs.

 These charts illustrate the potential of Department programs across the educational
spectrum — regardless of their scope or potential beneficiaries -- to support one or
more of the challenges However, funds of a particular program can do so only if the
‘ use of those funds (a) supports activities that meet the program’s statutory purposes,
@3 (b) benefits those students (or teachers of those students) whom the program serves, -
© otherwise comports with all applicable program requirements and any approved
program plans or applications. For cettain programs, these requirements include the
need for program funds to “supplement, and not supplant” funds that, in the absence of
program funds, would be available from State and local sources to support activities.
The charts contain a number of footnotes that are intended to remind the reader of

these important con3|deratlons

We récognize that fexy, if any, recipients of funds under the programs identified in the
charts will be able to find ways to use the resources of all these programs as they work

-to address the five challenges. In sg?gzses such as a school district's use of Title I,
Par’( A funds to help suppor‘l the e lisAment of % licensing and certification

B
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requirements, only those recipients that want to gstablish their own special
requirements for teachers of certam students r who will teach in certain schools) will

program’s funds. Still, the charts confirm readth of Department programs that
rec:lplents can ccnsader usmg as they endeavor to address the flve challenges. jaways—~ J r

Keys to ﬂn‘de'rs'tanding the Charts

1. Acircle (O) in a column indicates that program funds can be used to address this
; challenge. {A r :
- Afilled cxrcle (@) indicates not only that program funds can be used to address this
_¢hallénge, but also thgt this use of funds is part of the central purpose of the program --
to help promots system-wrde reform of teaching and learning.

"~ 2. For afew p‘r’ogram)s. footnotes clarify circumstances in which only particular
recipients can use funds to support one or more of the challenges, or in which certain
entities (e.g., universities) can participate in the program and recsive funds only by
working with another entlty (e.q., a school district).

3. The charts use the following abbreviations:

LEA: local educational egency

SEA state educational agency )
SAHE: state agency for higher education
IHE: institution of higher education
CBO: community-based organization
NPO: n’*on‘-broﬁt organization

—fla .
4. Inthe chart of programs thathepartment funds by formula grant, italics are used o
designate those subgrantaes for which funds are available only on a competitive, rather
than on a formula, grant basis. In addition, those “grantees” designated as “direct” are
Depariment grantees;(e.g., State educational agencies), while those designated as
“indirect” are recipients of subgrants from Department grantees (e.g., school districts
that receive Title |, Part A funds from their State educatlonal agency).

5. The ¢haits are follcwed by brief deseriptions-of each of the identified formula and
competntrve grant programs that recipients m&y be able to use for financial support in
‘meetirig ene or more of the challenges. Egch description includes a source for V
obtaining further mformatlon In addition,/Department funds a number of service v
providers that may ba able to provide technical assistance, although not funds, to help
other entities address the five challenges. These service providers are identified

oucwmg thé narrative descriptions of the programs included in the charts. (These

service providers were selected competitively, but are not treated as competitive grant
Frograms because no new competitions are anticipated in the near future.)

3
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A few riotes on this pacfi:age:

1

1. Thank you for your quick review of these documents. We need a fast turn-around in
order to meet a deadline from the President and put this package on the World Wide Web
by next week. You are also invited to participate in 3 meeting to be held at 2:00 pm. on
Monday, December 9, 1996 in the Secretary s conference room to discuss any unresolved - -

issues.

2, For competitive grant programs - please provide any changes or additions to program
narne , including;where applicable Title and part of program, that are needed to ensure
_that the public = mcludmg teachers - know what these programs are. The issue here is not -
accuracy or précision, but comprehension. Also, we know that formula grant program
subgrantees that’fget funds on 2 competitive basts still need to be identified in the chart.
!

3. Footnotes to charts reflect an attempt to collapse a pr‘e’v:ous list of 60 or so. Are there
any that do not woik? Are there any missing that are absolutely essential? Agmn, we are
favoring sxmphcxty and comprehension over absolute precision,
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U.S. Department of Education Program Funds Available for Activities to Improve Teaching

. Program

FORMULA GRANTS

Recruil
§ Taleni -

for Cent.

Prepare

Strongel -

Stnds.

Ongoing

Teaining

Account.
abilily

-Grantees

Communities {Title IV, Part A, ESEA)

L PR pecngye i)

o community agencies (indirect)

{nnovative Education Program: suategles

SEAs, LEAs (direct); IHEs, libraries,

o o :
(Titie VI ESEA) 1 | | . A museums.NPOSs (indirect)
|| ndian Education (rivte 1x, ESEA,Part | (7 ) Os |Leas -
| A, subpart 4 | .

A Y

|| Goals 2000 (improving Schools and ® ® L] ® O SEAs (direct); 1 LEAS (indirect)
Setting High Standards for Students) :
‘5 Dwight D. Eisenhower ProfessionalDev. | @. | ® | @ e ® | SEAs, SAHEs (direct); LEAs,
‘| Program - State & Local Grants (Title I, | {HESs nonprofit {indirect)
Part B, ESEA) o
|| Helping Disadvantaged Children Meets | Os Os Os | @ | Os |SEAs.LEAs
. High Standards: Improving Basic ‘ T '
| Programs Operated by LEAs (T lllo i
I Part A, ESEA) ; : R
[ Even Start - State Administered 1 O« Os o7 SEAs, LEAs, with public agencies, |
A (Title §, Part B) (Family Literacy) |{HEs, or private NPOs :
Migratory Children ('l'ltlol PartC,2 ""Os 04 Os Oos | Os | SEAs (direct), LEAS (indirect)
ESEA) :
]| Technology Literacy Challenge Fund (o} ISEAs, 1 LEAs
(Titie 11}, Part A, subpart 2) 3 . i
.| Safe.and Drug-Free Schools.and . ...} Yo | 05| ... | SEAS. Governors (direct); LEAS, _
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u.s Depanment of Education Program Funds Available for Achvmes to Improve Teaching

- Program

* Fimpact Aid (Title VID, ESEA)

Recruit -

" Talemt -

Prepare
for Cedt. -

-Stronger -

Stnds.. -

Ongomg
Training

Account-
abitity

Grantees

: LEAS

 Individuals With Disabilities Education 3 Os Os Os | Os Os |SEAs(direct), LEAs (indisect)
Act - Assistance to States (IDEA Part B) V ‘
-} Training Personne! for Educationof | Oa O4 Os | Os | Os |SEAs(and IHEs for states whose
I Individuals with Disabilities 1 SEAs do not apply)
[ {(!DEA Part D) 3 :
|l Infants and Toddlers wﬂh Dlsabllltms Or o1 Or O 07 |Part 4 tead agency (SEAs or other
T {IDEA PartH) > ) a C - | state agency) '
{1 Aduit Education Special Demonsiration 1 o O Os | SEAs; LEAs,IHES and other NPOs
|iand Teacher Training 3 . o 1 , ~
||can D. Perkins Vocational : '4 ‘s Os Os | State Board of Vacational Ed.
Educational Act - State Programs/State ’i ~ T
|| Leadership (Title Il, Part A)a [, : A
{# Carl D. Perkins Vocational - O % - Os | Os |State Board of Vocational Ed.
( Educational Ac (Title i), Part C) 3 : , ,
~ [[vech-Prep Education | os | State Board of Vocational Ed.
e || (Vitle 0, PartE) . e i ) S I
" COMPETITIVE GRANTS | "
Bilingual Education v
k- Program Development 3 Os O Os os | oOs LEAs,SEAs,CBOs,IHES
Program Enhancement Grants 3 O4 os | 0s | oOs | Os |LEAs.SEAs, CBOsIHEs
2



-t
i
N
N
o

11:57AM OFFICE OF SECRETARY

. DEC 18 ’96

15 e

U.S. Department of Education Program Funds Available for Aclivities;; lmpt;;o Teaching R ll
i:’mgram mf : ,‘;‘,"22:," m#‘ ?g::::g : A:zum'::t B Grantges :
Teae onnel Grants | | @4 | @5 | Os 05‘ Os5 |IHEs with LEAs, SEAs; LEAs & SEAS
~ ‘ : ‘| doing in-service training .
Career Ladder Program Y] o5 Os Os Os | HEs with LEAs
Comprehensive Schoo) Grants 3 os | o8 | 0s | 0s.| os |LEAS alone; LEAS with other LEAS,
. ‘ | , .| HEs, CBOs and SEAs
Sysiemwide improvement 3 Os O4 Os | Os Os |LEAs alone; LEAs with IHEs,
, : - |CBOs,SEAs
I Foreign Language Assistance Program | ©s | 0 os | |LEAs; SEAs T ' J
Fullbright-Hays Seminars Abroad o Teachers
Magnet Schoois Os Os |LEAs
Women's Education Equity Program Os Os Os | LEASs; SEAs; IHES; NPOs; student &
‘ ‘ ' -{community groups; teachers
Encourage Mmonty Students to Become [ ] o IHEs;LEAs;SEAs;and/or CBOs
Teachers (Higher Educatmn)
| Even Start |
'B " indian Tribes T “Os Al Od T “ios T lﬁﬂiaﬁ-tﬁﬁéslorgaﬁizaﬁoﬁs" e
Migrant Os o)) Os | SEAs, LEAS, NPOSs, etc.
Statewide Literacy Iniliative | os | os | os ]§EAs
3
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us Dapamnent of Education Program Funds Available for Activities to improve Teaching

Recruit | Prepare | Stronges | Ongoing } Account-
‘ Program Talent § forCert. ‘| Sinds. | Training | ability Granlees
H Jacob K. Savits Gifted and Talented O4 os | 0s | Os |sEas, LEAs, HEs, public & prt.
: - : : agencies(indian tribes & orgs. Native
Hawaiian orgs.)
|| Fiesd initiated Studies (OER) o o o) o O |iHEs SEAs,LEAS and individuals
| Partnership for Excellence and e ® ® ® O |LEAs:SEAs:IHES; other organizations
1l Accountability in Teaching | (only 1 contract awarded) ;
|| Performance-Based Teacher o ® O | @ |LEAs;SEASIHES; other organizations -
" [l Assessment, Cemﬁcalaon and Asssstance - - | (only 1 contract awarded) - '
|| Systems ,
'l Fund for the improvement of Education | © (o] o o} O |SEAs; LEAs; IHEs; other public &
- - | prt. agencies, orgs. or instdutions
| Eisenhower Professional Development - | ® ® ® ® ® |LEAs, SEAs, ed. Service agencies,
|| Federai Activities {Title I, Part A) 1IHEs, state agencies for higher ed,,
§ » . ‘I public & private agencies
| Chista McAuiiffe Fellowship Program ° | Chief State School Officers
& Publlc Charter Schools Os Os 05 | SEAs,LEASs,IHEs,NPOs students &
N ST - . ;(;BQs,,parenas,&.t,eachegsn
SchooHo-Work (ED&DOL) _ |
4§ -State Implementation 0s | 0d | o5 | o5 “| state & tocal partnerships
; Local Partnership o« | o8 | 05 Os ‘| Local partnerships
i ‘Urbanand Rural . - - L Oa Os ﬂ Local:partnevshipé :
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Recruit | Prepare | Stronger | Ongoing | Account- :
Talent | forCent. | Stnds. | Training | abiity - Grantees
- Development & Implementation Os | Os Os ‘| Local partnerships :
Grant for Indians & Territories ' '
|[meational Challenge Grantsfr | 1 o | o | o O |Consotia of SEAs, LEAS, IHEs,
|| Technology _ i . | | businesses, museums, other publicc &
. ' : ' private agencies 8
| Star Schools (Distence Learning and -1 o ] o | o | o |Pannerships of public agency or
-] Technology) : 1 - - ; | corp.; partnerships of 3 or more orcys.
- e , : | ‘ : ; |and either LEA or SEA* !
{| Rehabilitation i | | 4
‘ Rehabilitation Training Programss | O« | O ° | os : | SEASs, public or private nonprofit \
, : ' : : : : | agencies & orgs including IHEs i
¥ Distance Leaming 11110 | os o Os ! 1IHES
— : ,
g Braille Training Projects ] o« | o Os - 1SEAs, public or nonprofit agencies & l
t ' : : i ) | orgs. including (HEs. }
& A Special Education !
L B p : E
) E o : Training Personnel for Educauon 9f | Oa § Os | Os | Os | Os |SEAs;IHEs; appropriate NPOs l
% . 1; 'nd|V|dua‘s w“h D'sabﬂlm . ' - one . . I : Y| S - K- CLe Yo Y e w 1
5 | UDEA Part Dy 1 f ‘ |
i || innovations and Development 1 o | o4 o5 | SEAs, SEASs & LEAs,higher ed, pubﬂuc
- ]| ({DEA Pant E) ) ‘| or nonprofit private ed or research
. ; : ‘1 ‘| agencies & organizations g

DEC 18 "S5
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: ] U.S. Department of Education Program Funds Available for Activities to Improve Teaching _ i

. Recruit 'Preparé? Stronger Ongoing‘ Account-
, Program Talent | forCen. | Stnds. | Training | abitity Grantees
1 Technology, Educational Media, and ' 1 | on | SEAs and LEAs, higher ed, public
Matetials for Individuals with Disabilities ' . tagencies and private nonprofit and
‘ __ . = ! i for-profit organizations. 12

NOTES -

In States whose SEAS choose noﬂ lo apply for funding, LEAs may apply to the Department for funds on a
compemwe basis. - V , -

Allowable for SEAs and LEAs only.
The program has a supplement, not supplant, requitemem. '

Funds may be used, as mdtc;ated only to recruit or prepare new teachers 1o work with students whom the pmgraem
may serve.

Funds may be used as indicated, only to further the express purposes of the program and to improve lhe

-' teachmg and !eammg of those whom the program may serve.

State grantee develops as pan of |ls statemde system and mclude in ﬂs app!ncatmn a comprehenswe system mf
personne! development (CSPD) for ensuring an adequate supply of qualified personnel to camy out the purpose s
of the IDEA which may include the activity. -L EA subgrantees must include in their application to the state

‘procedures for using and implementing the state CSPD.

State grantee develops, as part of its statewide system, and includes in'its application a comprehensive sysfem of

6
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- personnel development (CSPD) for ensxirmg an adeqbate supply of qualified personnel to carnry out the purposes

of the IDEA, which may mctude the actw:ly The CSPD must be consistent with the CSPD of the state under part
B of IDEA.

- Consortia must include at least one school district located in a high-poverty area.

. Rehabilitation counselors are being trained, not teachers, and long term training has work/repay requirement.

Long term tréining has wdrklrepay reduiremem.

Funds must be used to advance the évailability. quality, use and effectiveness of technology, and educational
media and materials in the education of children and youth with disabilities, and the provision of related services

- and early intervention- - e

services to infants and ioddlers wﬂh dlsabxhlles

Funds cannot be awarded io grantees unless they agree 0 coordinate ihéir activities, as appropriate with the state

entity reviewing funds under the Technology-Related Assistance for Individuals with Disabilities Act of 1988.
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~ Directive. Th'ese five challenges (and their abbreviations used on the charts) are --

DEC 1@ *96 11:S9AM OFFICE OF SECRETARY P.1B/11

Guide to the Follownng Charts: U.S. Department of Educatlon Programs and
Their Potential For Helping to Meet the Chailenges For
Pmmotmg Excellence and Accountablhty in Teachlng%.

The following charts identify those U.S. Department of Education programs that we
believe State and local educators can most readily use to meet each of the challenges
for promoting excellence and accountability in teaching contained in the White House

. Recruxt the most talénted, diverse people into teaching (“Recruit Talent”).
e Prépare future teachers to mieet htgh licensing and certification:standards
' (“Prepare for Cert")
° Help support tougher icensing and cartifi catxon requirements for teachers
("Stronger Stnds")
o Pfovide ongoing training to help teachers meet high standards, including support

for<—and restoring the enthusiasm of-teachers who are most in neéd of
assistance ("Ongoing Training").

. Hélp create accountability systems to identify and reward good teachers—and

remove incompetent teachers quickly, fairly, and less expeneweb , or counsel
them out of teachlng (“Accountabmty”)

Department programs generally fall into two categories, “formul a grant and
“cornpetitive grant.” Since funding under formula grant programs is readuy available to
all eligible recipienits, while funiding under competitive grant programs is available only
to those entities found to have submitted the highest quality applications, these charts
separately identify fom:ﬂula grant and competitive grant programs.

These charts illustrate the potential of Department programs across the educational
spectrurm - regardless of their scope or potential beneficiaries — to support one or more
‘of the challenges. However, funds of a particular program can do so only if the use of
those funds (a) supportts activities that meet the program'’s statutory purposes, (b)
benefits those students (or teachers of those students) whom the program serves, and
otherwise comports with all applicable program requirements and any approved
program plans or applicatioris. For certain programs, these requirements include the
need for program funds to “supplement, and not supplant funds that, in the absence of
program funds, would be available from State and local sources to support activities.

. The charts contain a number of footnotes that are mtended to remind the reader of

these lmportant censlderatlons

We recognize that few if any, recuplents of funds under the programs identified in the
charts will be able to find ways to use the resources of all these programs as they work

10 address the five challenges. In Some ¢ases, 545N ag a school district’s use of Title |,

Part A fungds to help support the establishment of tougher licensing and certification
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requirements, only those recipients that want to establish their own special
requirements for teachers of certain students (or who will teach in certain schools) will
be able exercise the flexibility and creativity needed to enable thein to use a particular
* ‘program’s funds. Still,ithe charts.confirm that breadth of Department programs that
- récipients can consider using as they endeavor to address the five challenges in ways
that will most improve t the quality of teaching and the achievement of all students.

Keys to Undarstandmg the Charts

1. Acircle (Q)ina co umn indicates that program funds can be used to address this
~ challenge.

A filied circle (@) mdrééte’s not only that program fungis can be used to address this
challenge but also that this use of funds is part of the cenitral purpose of the program --
“to help promote system-wrde reform of teaching and learnmg .

'2 Fora few programs. footnotes clarify crrcumstances in whxch only particular
recipiénts can use funds to support one or more of the challenges, or in which certain
entities (e.g.. universities) can participate in the program and receive funds only by

- working with another entity (e.g., a school district).

: 3. The ¢harts use the; followang abbraviations:

I,EA rocal educational agency

SEA: state educational ageney _
SAHE: state agency for higher educahon
IHE: - institution of higher education -
CBO: commumty-based orgamzatron
NPO: ngn-proft organization

: H o .
4. In the chart of p'rog’rams that Department funds by formula grant, italics are used to
designate those subgrantees for which funds are available only on a compatitive, rather
than on a formula, grant basis. In addition, those “grantees” designated as “direct” are
Department grantees (e.g., State educational agencies), while those designated as
‘indirect” are recipients of subgrants from Department grantees (e.g., school districts
~ that receive Title |, Part A funds from their State educatnonal agency).

5, The charts are fonowed by. brief descriptions of each of the identified formula and
competitive grant prcgrams that recipients may be able to use for financial support in
meeting one of more of the challenges. Each descrlptlon includes a source for
obtaining further information. In addition, Department funds a number of service
provrders that rhay be able to provide tec?\mcal assistance, although not funds, to help
othér entities address the five challenges. These service provrders are identified
following the narrative descnptlons of the programs included in the charts. (These

RBIVICR DIOVICETS WErG SGIasted wampejiively, but are not treated as competiive grant

D Qg amg be;ause no new competitions are antxctpated in the near future. )
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Letter from Secretary Riley

Dear . . v
A central part of the President’s school improvement agenda is vigorous support for
community and state efforts to set very high standards in American education. Indeed,
there is nothing more important in American education than setting the highest standards
for our students, schools, and teachers.

For this reason, the President and I were extremely interested in a report on the quality of
teaching in this country released on September 12th by a bipartisan panel of elected
officials, business leaders, and educators from the “National Commission on Teaching and
America’s Future”. This report, What Matters Most: Teaching for America’s Future, '
found that two million new teachers will be needed in the next ten years to replace an
aging teaching force, and that the nation is neither setting high enough standards for
current or future teachers nor providing adequate help for teachers to meet high standards.
The commission challenged the nation to ensure that every child in the country has access
to competent, qualified, and caring teachers by the year 2006. '

While I joined this panel in releasing their report at the National Press Club, the President
was visiting an elementary school in Fresno, California where he called on the nation to
invest in quality teaching and help America’s teachers meet the highest standards. The
President also sent a memorandum asking my department to notify state and local officials
of federal resources available to help addrem%wing challenges that will be essential
in promoting excellence and accountability in teaching: '

> recruiting the most talented people into teaching,

> setting high standards for teachers, including tough licensing and certification
* standards, and increasing dramatically the number of teachers who meet the
demanding standards set by the National Board for Professional Teaching
Standards,

> investing in high-qliality teacher training and professional development to help
teachers meet high standards, '

> rewarding and retaining good teachers, restoring enthusiasm and providing
intensive assistance for teachers who need it, and counseling out of the profession
or removing -- fairly, quickly, and inexpensively -- teachers who are incompetent
or burnt-out. :



W0
I hope that you will find the attached materials useful in showing the array of federal ¥ )\Qf"\
resources available to help schools, communities, universities and others in your state

address these challenges. However, these materials may only provide a helpful start.

Using federal funds to support specific activities aimed at improving the quality of M Q/
teaching should be done thoughtfully, ensuring that funds are used in a way that is Q\‘
consistent both with your state or local school improvement strategy and with the \)\
underlying purposes of the relevant federal programs. ) :

appropriate federal programs. Where program requirements impede effective strategies to

improve teaching and learning, my staff can help explore the possible use of waivers, v
schoolwide projects, and other strategies for tailoring the use of federal program funds to \},}f
your rieeds. :

:/
Specific questions about uses of funds should be directed to the contacts listed for the %%(

Quality teaching is the cornerstone of all of our school improvement efforts. The \ ‘))( g
President and I look forward to working with you to ensure that our chnldren have access {\) s
to the well-prepared, high-quality teachers they need and deserve » N \ ‘
E{‘ [Vl

V
Sincerely, \¥
Richard Riley, )
Secretary of Education w \o B\
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Public Education in America: Promising Trends, But Progress is Not Fast Enough

Today, new demands are facing our schools, our teachers, and our young people. Jobs in
today’s economy are demanding substantially higher levels of education, skills, and
knowledge than ever before. The gap in lifetime earnings and opportunity between the
well-educated and poorly educated is growing quickly. And with an unprecedented 51.7
million students enrolled in K-12 education this fall, many schools face the challenge of
educating record numbers of students.

To respond to these growing needs, parents, teachers, communities, states, and the U.S.
Department of Education have been taking steps to improve teaching and learning in our
schools. Some states and communities are raising expectations for children, setting
“challenging standards for basic and advanced academic skills that outline what students
should know and be able to do at different grade levels. Others are working to make
schools safe and drug-free family-friendly, or rich with access to computers and the
internet.

While these promising efforts are beginning to respond to extraordinary demands placed
on our schools, the nation’s progress in improving education is too modest. While there
are positive trends in education such as declining drop-out rates and increased attendance
in college and tough academic classes, a spate of recent studies suggest that U.S. students
do only about average in comparison with students from other nations. American students
are doing somewhat better than most of their international peers in reading, slightly above
average in science, and slightly below average in math. Moreover, while there are high-
performing schools setting the highest standards for students and teachers in the most
challenging circumstances, too many schools fail to provide an adequate education for our
children.

Modest progress and average performance is not good enough in American education.
Quality public education remains the cornerstone of our democracy, economy, and the key
to realizing the American dream for those who are willing to work for it. Efforts must be

- redoubled to improve teaching and learning in schools throughout the nation, setting the
highest standards for our students and teachers.

Qualify Teaching: A Critical Ingredient in All Efforts to Improve Schools

Without quality teaching, however, not even the most promising school improvement
effort will succeed. Setting high standards for-students, infusing computers and technology
into our schools, turning schools into havens of safety, discipline, and learning all depend
on providing students with what access to talented, knowledgeable, and dedicated
teachers. [For example, students will only benefit from challenging standards in math if
their math teachers have the knowledge and skills needed to help students learn well. And
students will only become computer-literate and learn through technology if their

can effectively incorporate computers into their classroom.]

3
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~ The National Commission on Teaching and America’s Future’s recent report, What

Matters Most: Teaching for America’s Future, describes this challenge, as well as
promising efforts to raise the quality of teaching in America. Finding half of the nation’s
teaching force is set to retire within ten years, and inadequate preparation and support for

~ good teachers and good teaching, the commission called on the nation to elevate the

teaching profession, and institute comprehensive strategies for helping teachers meet high
standards. President Clinton joined the call for quality teaching, challenging the nation to
ensure that every child has “dedicated outstanding teachers who know their subject
matter, are effectively trained, and know how to teach to high standards and to make -
learning come alive for students”. '

Meeting these challenges will require a commitment across America to quality teaching.
he central questions for all: how do we best help all students reach high academic
standards, and ensure the highest quality teaching throughout our schools. To help
communities and states address this challenge, the President asked the Secretary of
Education to make clear what federal resources are available to invest in quality teaching
and help teachers meet high standards. This information packet responds to this request.

Using Federal Resources fo Invest in Quality Teaching and Address the Challenges
Described in the President’s Directive ‘

To ensure quality teaching throughout our schools, the nation will need to make a firm
and sustained commitment to help teachers meét high standards. Everyone involved in
education -- including states, school boards, principals, teacher unions, colleges,
businesses, parents, and teachers -- will need to ask what they can do to ensure the highest
quality of teaching in learning in our schools. The President’s directive highlights several
areas of focus that, as part of comprehensive efforts to address this challenge, can make a
real difference in helping to provide all of our students with access to outstanding and
dedicated teachers.

Because only a small percentage of funding for K-12 education comes from the federal
government, communities and schools should start by examining how well they use their
own resources to recruit, prepare, and reward good teachers while holding teachers
accountable for high standards. These areas of focus should be considered together as
part of broad school improvement efforts aimed at raising the quality of teaching and
learning throughout a community’s schools. And these strategies should always be
considered in light of the question: what decision, partnership, or allocation of resources
will have the most powerful and enduring effect on the quality of teaching 1mmed1ately and
in the long-term.

Once a school, university, or state has conducted this analysis and begun to develop
strategies for improving teacher quality, it will be an ideal time to explore what federal
resources are available to help. A number of federal education programs can be used by
states and communities to bring excellence and accountability to the teaching profession.

4



To this end, a brief description is provided below of each of the specific areas of focus
identified in the President’s Directive, along with a brief discussion of possible federal
funding strategies to support community or state progress in these areas. The enclosed
chart and appendices shows in greater detail from which federal programs it is possible to
use funds to support strategies to raise teacher quality.

It is important to understand that these materials only provide a helpful start. As the
Secretary of Education says in his cover letter to these materials, using federal funds to
support specific activities aimed at improving the quality of teaching should be done -
thoughtfully, ensuring that funds are used in a way that is consistent both with your state
or local school improvement strategy and with the underlying purposes of the relevant
federal programs :

Most federal funds support either key locally-designed reform strategies like raising
standards, infusing technology into schools, keeping schools safe and disciplined, or to
help disadvantaged children who need extra help master the basics and learn whether they
are in poor schools, or have limited proficiency in English, or have learning.or physical
disabilities. Because the role of teachers in all of these efforts is critical, many of these
programs can fund strategies to support teacher excellence and accountability as long as
they continue to serve the purpose of the program. For example, funds from the bilingual
~ education program might be used to help recruit and prepare teachers that can help
-students with limited English proficiency to reach high academic standards.

The remainder of this document should spark some initial ideas about creative use of
federal funds to support strategies to raise teacher quality. Please work with your federal
program staff at the school district, state, or U.S Department of Education to explore in
greater depth how to tailor the use of these programs to your needs. And most important -
will be working together with others in your community or state to analyze how you can
upgrade the teaching profession in your area.

The following section provide brief examples of activities in the areas of focus identified in
the President’s Directive. At the end is a brief discussion on how to creatively use a
variety of federal funds for these types of strategies. .

Setting Rigorous Standards for Students and Teachers

The heart of such recent legislation as the Goals 2000: Educate America Act, the School-
to-Work Opportunities Act, the reauthorization of Title 1 of the Elementary and
Secondary Education Act is support for the development of rigorous academic standards
in such core academic subjects as math, science, English, and comprehensive efforts by
communities and states to help all students make progress toward these standards. Funds
from these programs -- and others -- can be used to support the development of academic
standards. ‘



As the ability of students to learn depends heavily on the quality of teaching in the
classroom, setting high standards for teachers is a critical ingredient in helping students
reach high academic standards. Different types of standards can be set for teachers,
including standards for:

> Advanced teaching skills and knowledge, especially standards developed by the
National Teaching Standards Board.. This board, chaired by North Carolina

Governor Jim Hunt, has overseen a process for granting advanced teaching
certification to experienced, accomplished teachers. The certification process is
extremely rigorous, asking teachers to demonstrate quality through classroom
teaching, videotapes of their teaching, lesson plans, and samples of their own and
students work

Many school districts, teacher unions, and states have begun to help teachers gain
national board certification, and to reward board-certified teachers with incentives,
bonuses, and salary increases. Board-certified teachers are also serving as coaches -
and trainers for other teachers in their schools.

> licensing teachers to enter the profession, or rigorous requirements in hiring
teachers set by school districts.. Unlike many other professions, there is no
requirement for those seeking to enter the teaching field to get a license or
demonstrate their proficiency in teaching. For this reason, the Interstate New
Teacher Assessment and Support Consortium (INTASC) has been developing high
quality performance assessments of knowledge and skills for beginning teachers.

In some cases, school districts and universities are already working together to
invest in high-quality preparation for future teachers, and professional development
"and training for new teachers. As performance-based licensure is adopted by
states or school districts, their work ‘can focus on helping future and new teachers
pass performance assessments to get licensed. Communities and school districts
can also set rigorous requirements for newly hired teachers, and work with local
universities to ensure graduates from schools of education can meet these
requirements.

[DELETE THIS PARAGRAPH. School districts can adopt National Teaching Board
Standards as recognized standards for advanced profiency and skill in teaching. School
districts can insist that all entering teachers be qualified. School districts can develop
systems and standards of knowledge, skills, [and performance? of professional
responsibility like mentoring, etc?] that can be used as a basis for rewarding good
teachers, for those teachers not meeting basic standards, identify them for intensive
assistance, and if necessary, counsel them our of the profession or remove them quickly,
inexpensively, and fairly. [These standards can be used as the basis for regular reviews of
teachers.]]



Teacher recruitment

A first step in a long-term strategy to invest in quality teaching is aggressively recruiting
talented and qualified teachers. Examples:

s

Starting early. Cincinatti high school academy for future teachers.
-Working closely with universities. Identifying, bringing in...

.Aggressive outreach to non-traditional sources of teachers, including business, the
military, recent college graduates without education degrees, and creating high-quality -

pathways for them into successful teaching.

Streamlining hiring procedures, making it easy for people to know where are jobs, connect
them with hiring principals, etc. Identifying paraprofessionals who can make excellent
teachers. :

Paragraph on using different federal programs: A community looking for funds to support
these recruiting strategies could apply for Goals 2000 subgrants from the state department
of education that target preservice preparation to school districts working with universities
and other non-profit organizations in education. These funds could be used for _

Helping Teachers Reach High Standards:

If high standards are set for teachers, then future and current teachers must be given every
feasible form of preparation, support and assistance to reach these standards. This includes
high-quality preparation, ongong opportunities to learn and acquire new skills such as the
use of technology in the classroom, [ensuring good principals], and organizing schools in
ways that are geared to supporting high-quality teachers.

In every field, demands are being placed on the workforce for higher levels of knowledge,
skill, and performance than ever before. Teachers and the teaching field are no exception.

Also, given the recognition that teachers are true professionals, schools need to be -
organized to support high-quality, professional teaching.

High-Quality Preparation of Future Teachers,
Ongoing Training and Professional Development for Current Teachers

Investing in Good Principals and Organizing Schools for Success:

7



As preparation and professional development have been a central focus of the Clinton
Adminisration's education reform strategy, more federal funds than ever are available to
help... While these are only a small portlon of what is needed, they can support and spark
broad efforts to do this.

IV. Rewarding Good Teachers and Assisting or Removing Incompetent Teachers

Standards will not fully impact school success, teacher professionalism, and student
learning unless consequences are attached to performance and standards. While this is
primarily a local and state decision, federal funds can be used to support the development
of systems for rewarding good teachers and to support thoughtful and careful strategies -
for identifying and removing incompetent teachers.

Several areas and examples.

Goals, others for planning.
$ for rewards?

$ for identification and professional development to make a removal process fair, and
linked to attempts to help teachers get better.

Add somehting on challenge of taking on new roles, and challenigng assumptions that
" many of us have ben confortable with Someting at unions, others.

How federal programs and resources can support these local and state efforts

So, the supt and team of teachers working on a reform strategy are looking for

support to initiate and carry out these efforts. They ask, what can our federal
programs do to hélp. In fact, a wide array of federal programs and resources are
available to help, and -- with a focus on teaching and learning, and new flexibility, built
into the laws authorizing many of these programs -- can often be tallored to

support a comprehensive local strategy

The attached documents can help people to identify possible sources of support, and
contacts are listed so that schools and districts and states can call for more additional
details and information on how programs can be used to support a specific strategy.

But most important, begin with your own strategy, involve teachers, parents, and others in
~ the design of the strategy. A few examples below can illustrate the range of ways federal
programs can help:

2 paras on examples of creative combinations of federal funds, waivers, schoolwides.

8
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Department Programs and Their Potential For Helping to Meet the Challenges For
Promoting Excellence and Accountability in Teaching:

" The following charts identify those Education Department (ED) programs that we

believe State and local educators can most readily use to meet each of the challenges
for promoting excellence and accountability in teaching contained n the White House

Directive. These five challenges are -- ——————

. Recruit the most talented, diverse people into teaching (“Recruit Talent)”.

. Prepare future teachers to meet high licensing and certification standards
(“Prepare for Cert”).

. Help support tougher licensing and certification requ:rements for teachers
("Stronger Stnds”).

*  Provide ongoing training to help teachers meet hlgh standards, including support

for—and restoring the enthusiasm of—teachers who are most in need of
assistance {"Ongoing Training”).

. Help create accountability systems to identify and reward good teachers—and
remove incompetent teachers quickly, fairly, and less expensively, or counsel
them out of teaching (“Accountability”).

ED programs generally fall into two categories, “formula grant” and “competitive grant.”

- Since funding under formula grant programs is readily available to all eligible recipients,

while funding under competitive grant programs is available only to those few entities
found to have submitted the highest quality applications, these charts separately

identify formula grant and cornpetitive grant programs.

These charts iliustrate the potential of Federal programs across the educational
spectrum -- regardless of their scope or potential beneficiaries -- to support one or more
of the challenges. However, funds of a particular program can do so only if the use of
those funds (a) supports activities that meet the program’s statutory purposes, (b)
benefits those students (or teachers of those students) whom the program serves, and
© otherwise comports with all applicable program requirements and any approved
program plans or applications. For certain programs, these requirements include the
need for program funds to “supplement, and not supplant” funds that, in the absence of
program funds, would be available to support activities. The charts contain a number of
footnotes that are intended to remind the reader of these important considerations.

We recognize that few, if any, recipients of funds under the programs identified in the
charts will be able to find ways to use the resources of all these programs as they work —;
to address the five challenges. In some cases, such as a school district's use of Title I, (
Part A funds to help support the establishment of tougher licensing and certification
requirements, only those recipients that want to establish their own special A
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requirements for teachers of certain students (or who will teach in certain schools) will
be able exercise the flexibility and creativity needed to enable them to use a particular
program’s funds. Still, the charts confirm that breadth of Federal programs that
recipients can consider using as they endeavor to address the five challenges in ways
that will most improve the quality of teaching and the achievement of all students.

Keys to Understanding the Charts

1. Acircle (O) in a column indicates that program funds can be used to address this
challenge. :

A filled circle (@) indicates not only that program funds can be used to addresé this
challenge, but also that this use of funds is part of the central purpose of the program --
to help promote-systemicreform of teaching and learning.

2. For a few programs, footnotes clarify circumstances in which only particular
recipients can use funds to support one or more of the challenges, or in which certain
entities (e.g., universities) can participate in the program and receive funds only by
working with another entity (e.g., a school district). :

3. The charts use the following abbreviations:

LEA: local educational agency

SEA: ‘state educational agency

SAHE: state agency for higher education
IHE: institution of higher education
CBO: community-based organization
NPO:  non-profit organization

4. In the chart of programs that ED funds by formula grant, italics are used to designate
those subgrantees for which funds are available only on a competitive, rather than on a
formula, grant basis. In addition, those “grantees” designated as “direct” are ED’s

grantees (e.g., State educational agencies), while those designated as “indirect” are

recipients of subgrants from ED’s grantees (e.g., school districts that receive Title |, Part
A funds from their State educational agency).

5. The charts are followed by brief descriptions of each of the identified fo'rmula and \

~ competitive grant programs that recipients may be able to use for financial support in

meeting one or more of the challenges. Each description includes a source for
obtaining further information. In addition, ED funds a number of service providers that
may be able to provide technical assistance, although not funds, to help other entities
address the five challenges. These service providers are identified following the
narrative descriptions of the programs included in the charts. (These service providers
were selected competitively, but are not treated as competitive grant programs because
no new competitions are anticipated in the near future.)



ED Program Funds Available for Activities to Improve Teaching

Recruit

Prepare

Stronger

Ongoing

Account-

| - Program - Talent for Cert. Stnds. Training ability Grantees
FORMULA GRANTS // ' |

|| Goals 2000 ° ° @ ° ® | SEAs (direct); 1 LEAs (indirect)
'Dwight D. Eisenhower Professional Dev. o2 o o o e SEAs, SAHEs (direct); LEAs,
Program - State & Local Grants (Title II, IHEs,nonprofit (indirect)
Part B, ESEA)
Helping Disadvantaged Children Meet 3 O4 O4 Os @5 Os SEAs,LEAs (by formula)
High Standards: Improving Basic
Programs Operated by LEAs (Title |,
Part A, ESEA)
Even Start - State Administered 3 O4 O4 O7 'SEAs, LEAs, with public agencies,
(Title I, Part B) IHEs, or private NPOs
Migratory Children (Title |, Part C, 3 Os4 O4 . Os Os Os SEAs (direct); LEAs (indirect)
ESEA) ’

Technology Literacy Challenge Fund O SEAs,LEAs

(Title lll, Part A, subpart 2) _ :

Safe and Drug-Free Schools and Os SEAs, Governors (direct); LEASs,
Communities (Title IV, Part A, ESEA) community agencies (indirect)
Innovative Education Program Strategies O O O O e SEAs, LEAs (direct); IHEs, libraries,
(Title VI ESEA) 3 museums, nonprofits (indirect)
Indian Education (Title IX, ESEA, Part Os LEAs

A, subpart 1)

Impact Aid (Title VIli, ESEA) O oF O O O LEAs




“ ED Program Funds Available for Activities to Improve Teaching , A u

Recruit Prepare | Stronger | Ongoing | Account-

Program Talent | forCert. | Stnds. | Training | ability Grantees

Individuals With Disabilities Education 3 Cs Os Qs Os Cs SEAs(direct); LEAs (indirect)

Act - Assistance to States (IDEA Part B) : v

Training Personnel for Education of Oa O4 Os Os - Os SEAs (ahd IHESs for states whose

Individuals with Disabilities _ . _ ‘ SEAs do not apply)

(IDEA PartD) 3 , .

Infants and Toddlers with Disabilities O7 O7 o7 O7 o7 Part H lead agency (SEAs or other

(IDEA PartH) 3 state agency). :

Adult Education Special Demonstration O4 O o Os SEAs; LEAs,IHEs and other NPOs

and Teacher Training 3 : : »

Carl D. Perkins Vocational - Oa Oa 0Os 0Os Os State Board of Vocational Ed. :
-l Educational Act - State Programs/State v ‘ '

Leadership (Title I, Part A) 3

Carl D. Perkins Vocational 04 Os |- Os Os State Board of Vocational Ed.
Educational Act (Title Il, PartC) 3 .

Tech-Prep Education Os - State Board of Vocational Ed.

(Title lll, Part E)
COMPETITIVE GRANTS _

Bilingual Education | B
Program Development 3 : O4 O4 Os Os . Os LEAs,SEAs,CBOs,IHEs ‘ ' "
Program Enhancement Grants 3 O4 O4 Os Os Os LEAs,SEAs, CBOs,IHEs " |




ED Program Funds Available for Activities to Improve Teaching

Recruit

Prepare

Stronger

Ongoing

Account-

__J

Program Talent for Cert. Stnds. Training ability Grantees
“Teacher and Personnel Grants @4 @5 Os Os Os |IHEs with LEAs, SEAs; LEAs & SEAs
‘ doing in-service training
Career Ladder Program @4 @5 Os 05 Os IHEs with LEAs
Comprehensive School Grants 3 O4 O4 Os Os Os |LEAs alone; LEAs with other LEAs,
- ‘ IHEs, CBOs and SEAs |
Systemwide Improvement 3 04 04 Os Os Os LEAs alone; LEAs with IHEs,
CBOs,SEAs
Foreign Language Assistance Program O4 O4 Os LEAs; SEAs
Fullbright-Hays Seminars Abroad o Teachers
Magnet Schools O4 Os LEAs
Women'’s Education Equity Program Q4 O4 Os LEAs; SEAs; IHEs; NPOs; student &
: community groups; teachers
Encourage Minority Students to Become ® o AlHEs;LEAs;SEAs;and/or CBOs
Teachers (Higher Education) : ’
Even Start
Iindian Tribes 04 O4 Os l‘ndianA ‘tribeslorganizations
Migrant Oa4 O4 Os SEAs, LEAs, NPOs, etc.
Statewide Literacy Initiative Os Os Os SEAs
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ED Program Funds Available for Activities to Improve Teaching

Program

Recruit ~

Talent

Prepare
for Cert.

Stronger

Stnds.

Ongoing
Training

Account-
ability

Grantees

Jacob K. Javits Gifted and Talented O4 Os Os Os SEAs, LEAs, IHEs, public & prvt.
agenices(Indian tribes & orgs.;Native
, ‘ Hawaiian orgs.)
Field Initiated Studies (OERI) O O @] O O IHEs,SEAs,LEAs and individuals
Partnership for Excellence and O O O O O
Accountability in Teaching -
Fund for the Improvement of Education ®) 0. @) O O SEAs; LEAs; IHEs; other public &

: , prvt. agencies, orgs. or institutions
Eisenhower Professional Developmént - o ® ® [ ® |LEAs, SEAs, ed. Service agencies,
Federal Activities (Title ll, Part A) ' IHEs, state agencies for higher ed.,

‘ . . { public & private agencies
Christa McAuliffe Fellowship Program - ® Chief State School Officers
Public Charter Schools O4 Os Os SEAs,LEAs,IHEs, NPOs, students &
CBOs, parents & teachers
School-to-Work (ED&DOL)
State Implementation - 04 Qa4 Os Os State & local partnerships
Local Partnership O4 O4 Os Os Local partnerships
Urban and Rural 04 Os Local partnerships
Development & Implementation 04 04 Os . Os Local partnerships

Grant for Indians & Territories

1




ED Program Funds Available fdr Activities to Improve Teaching

Recruit

Prepare.

Stronger

Ongoing

Account-

Program Talent | forCert. | Stnds. | Training | ability - 7 Grantees
National Challenge Grants for O ‘ O O O Consortia of SEAs, LEAs, IHEs,
Technology : businesses, museums, other public &
private agencies s
Star Schools O O O O Partnerships of public agency or
: corp.; partnerships of 3 or more orgs.
, and either LEA or SEA '’
Rehabilitation
- Rehabilitation Training Programs g O4 Oa4 Os SEAs, public or private nonprofit
' agencies & orgs including IHEs
Distance Learning 11110 O4 ? Os IHEs
Braille Training Projects O4 ? Os SEAs, public or or nonprofit agencies
: & orgs. including IHEs.

Special Education _
Training Personnel for Education of 04 Oa Os Os Os SEAs; IHEs; appropriate NPOs
Individuals with Disabilities .

(IDEA Part D)

Innovations and Development O O Os SEAs, SEAs & LEAs higher ed, public
(IDEA PartE) or nonprofit private ed or research

agencies & organizations

Technology, Educational Media, and | O11 | sEAs and LEAs, higher ed, public

Materials for Individuals with Disabilities
(IDEA Part G)

agencies and private nonprofit and
for-profit organizations. 12
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5.

Notes

10.

11.

12.

In States whose SEAs choose not to apply for funding, LEAs may apply to the Department for funds on a competitive basis.
AIIoWable for SEAs and LEAs only.
The program has a supplement, not supplant, requiremeht.

Funds may be used as indicated, only to recruit or prepare new teachers to work with students whom the program may
serve. :

Funds may be used, as indicated, only to further the express purposes of the program, and to improve the teaching and
learning of those whom the program may serve.

State grantee develops, as part of its statewide system, and include in its application a comprehensive system of personnel
development (CSPD) for ensuring an adequate supply of qualified personnel to carry out the purposes of the IDEA which
may include the activity. LEA subgrantees must include in their application to the state procedures for using and
implementing the state CSPD. '

‘State grantee develops, as part of its statewide system, and includes in its application a comprehensive system of personnel

development (CSPD) for ensuring an adequate supply of qualified personnel to carry out the purposes of the IDEA, which
may include the activity. The CSPD must be consistent with the CSPD of the state under part B of IDEA>

Consortia must include at least one school district located in a high-poverty area.
Rehabilitation counselors are being trained, not teachers, and long term training has work/repay requirement.

Long term training has work/repay requirement.

~ Funds must be used to advance the availability, quality, use and effectiveness of technology, and educational media and

materials in the education of children and youth with disabilities, and the provnsuon of related services and early intervention
services to infants and toddlers with disabilities.

Funds cannot be awarded to grantees unless they agree to coordinate their activities, as appropriate with the state entity



reviewing funds under the Technology-—Reléted Assistance for Individuals with Disabilities Act of 1988.
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DEPARTMENT OF EDUCATION PROGRAM DESCRIPTIONS

Formula Grant Programs

Goals 2000
Preservice Teacher Education and Professional Development Activities

Funds awarded to State education agencies and, through subgrants, to school districts are
available to help develop and implement comprehensive state and local improvements plans that
include strategies for promoting quality professional development. In addition, the GOALS
program provides separate financial assistance to school districts through subgrants from the
State education agency to support continuing and sustained professional development programs
that will increase student learning, and to improve teacher education programs, consistent with
the GOALS 2000 State improvement plan. Each State educational agency funds these activities
on a competitive, peer-review, basis out of a portion of the GOALS 2000 grant that it receives
from the Department. For more information, contact the state education agency.

Dwight D. Eisenhower Professional Development Program - State & Local Grants
(Title I1, Part B, ESEA)

The Eisenhower Program is the federal government’s largest program devoted specifically to
enhancing the professional development of teachers and other school staff. The reauthorized
Eisenhower Program, which replaces the former Eisenhower Mathematics and Science
Education Program, supports state and local efforts to stimulate and provide sustained and
intensive high-quality professional development in all of the core academic subjects. Under
Eisenhower, districts receive funding to carry out activities that are consistent with local needs,
and have very wide discretion in determining the activities that will best enable all teachers to
obtain the skills and knowledge they need to help all students achieve to high standards.
Eisenhower funds must pay for no more than two-thirds of the cost of activities that they
support; districts may pay the remaining costs with funds from state and local sources, other -
federal funds (such as Title I), cash and in-kind contributions.

Helping Disad\l'antaged Children Meet High Standards: Improving Basic Programs Operated by
Local Educational Agencies (Title I, Part A, ESEA)

Title I, the largest federal education program for pre-K through 12 education, has one overriding
goal: to improve teaching and learning for children in high-poverty schools to enable them to

" meet challenging academic content and performance standards. Under Part A of Title I, funds
are provided to districts to help close the achievement gap between high- and low-poverty
schools by targeting additiona Iresources on districts based on their number of poor children. To
receive Part A funds, districts must have a plan that includes a strategy the district will use,
among other things, to provide professional development for teachers to improve the teaching of
academic subjects to enable all children to meet the State’s student performance standards.
Districts and schools have considerableflexibility in deciding how to use their Title T Part A
funds, including the amount of Title I funds they devote to professional development of teachers
and other staff who work with disadvantaged students. Moreover, high-poverty schools that
adopt schoolwide programs can combine all of their resources to support a comprehensive



reform effort that includes professional development for all of the school's teachers.

Education of Migratory Children
(Title I, Part C, ESEA)

The Migrant Education Program (MEP) provides supplemental assistance for high-quality
programs for students who migrate to enable themselves or a family member to obtain temporary
or seasonal agricultural or fishing. work. The MEP reduces educational disruptions and other
problems that result from repeated moves, helping these children overcome problems that inhibit
their ability to meet challenging content and performance standards. The MEP is operated by the
state through subgrants to school districts and other agencies that need additional funds to
support special activities for migrant students during periods in which they reside in that area.
Local districts are responsible for integrating MEP services with services provided by other
ESEA and federal programs, but may use MEP funds in a wide variety of ways, if approved by
the state, to meet the identified needs of migrant children. To the extent feasible, districts that
receive MEP funds must provide for professional development programs that include mentoring
for teachers and other school personnel who work with migrant students.

' Technology Literacy Challenge Fund
(Title IIL,Part A, subpart 2)

(NARRATIVE NEEDED)

Safe and‘Drqu-Free Schools and Communities
(Title IV, Part A, ESEA) ‘

This program supports comprehensive school- and community-based drug education and
prevention activities, as well as activities designed to prevent violence. Funds are available to all
districts on the basis of school enroliment, with additional funds being made available for
districts that the state finds to be “high-need.” Districts that use Safe and Drug-Fee Schools and

- Communities money must assess needs and measure program outcomes, but may implement a
broad range of age-appropriate prevention activities, including professional development of
school personnel in prevention strategies and curriculum.

Innovative Education Program Strategies (Title VI, ESEA)

Title VI provides funds to permit districts to support activities that encourage school reform and
educational innovation. It makes funds available to all districts in the nation on the basis of
school enrollment, with some weighting to districts with particularly high costs. Under this
program, districts have the flexibility to use funds for any of the following primary areas: (1)
technology related to implementing reform; (2) acquisition and use of instructional and
educational material; (3) promising educational reform projects such as magnet schools; (4)
programs for at-risk children; (5) literacy programs for students and their parents; (6) programs
for gifted and talented students; (7) reform efforts consistent with Goals 2000; and (8) school .
improvement programs or activities authorized under the Title I program. Title VI funds may be
used to support high-quality professional development that is related to any of these areas.

Indian Education (Title IX, ESEA, Part A, subpart 1)
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(NARRATIVE NEEDED)
Impact Aid (Title VIIL, ESEA)

The Impact Aid program makes forumula grants to school districts that serve federally connected
students (e.g. military dependents and children living on Indian lands) and to certain school
districts containing a significant amount of federal property. Funds generally may be used for
general education purposes, and teachers are frequently responsible for distributing and
collecting survey forms used to identify eligible students. Section 8002 and 8003 go to LEAs,
and most of the program are general fun money that may be used for any purpose including
professmnal development.

~ Individuals With Disabilities Education Act - Assistance to States (IDEA, Part B)

The IDEA, Part B provides funds to districts to help pay for the additional costs of programs that
are needed to enable all children with disabilities, regardless of the level of severity of this
disability, to receive a free and appropriate public education and to secure full education
opportunities. The program makes funds available to all districts in a state on the basis of their
relative number of students with disabilities receiving special education and related services.
IDEA, Part B requires districts that receive funds to provide certain basic procedural safeguards
for children with disabilities and their parents, as well as comprehensive plans for how the
district will address the needs of its disabled students. These plans may include use of IDEA,
Part B funds for professional development activities that will give teachers and other staff the
skills that they need to enable their students with disabilities to have increased levels of
academic achievement.

Training Personnel for Education of Individuals with Disabilities
(IDEA Part D) '

Supports grants for personnel training to increase the quality and quantity of personnel available
to serve infants, toddlers, children, and youth with disabilities, and their families. State
education agencies, institutions of higher educatnon and other appropriate nonprofit agencies and
organizations are eligible to apply.

Louis Danielson

Division of Personnel Preparation Director
Office of Special Education

U.S. Department of Education

Room 3523, Switzer Building

330 C Street, SW

Washington DC 20202

Phone: (202) 205-8119

Infants & Toddlers with Disabilities (IDEA, Part H)

Part H of IDEA provides financial assistance to states to develop and complement a statewide,
comprehensive, multidisciplinary, interagency program of early intervention services for infants
and toddlers with disabilities and their families. Through this program, the Part H funds are
available to states to assist with preparation of teachers, and other service providers to meet high
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- standards, certification and licensing requirements, if the state choses to use the money that way.

Adult Education Special Demonstration and Teacher Training Projects
States administer two categories of local-level projects. Experimental demonstration projects
that involve the use of innovative methods, systems, materials, or programs that may have
national significance or will be of special value in promoting effective adult education programs;
and projects that train professional teachers, volunteers, and administrators, with a particular
emphasis on full-time professional adult educators, minority adult educators, and teachers of
adults with limited English proficiency, learning disabilities, or serious reading deficiencies.
Eligible applicants include school districts, community-based organizations, public and private
nonprofit agencies and institutions of higher education.
George Spicely, Frances Littlejohn, or Laurette Crum
Division of Adult Education and Literacy
600 Independence Avenue, SW

Washington, DC 20202-7240

Phone: (202) 205-9685

Fax: (202)205-8973

Internet: George_Spicely@ED.Gov

Carl D. Perkins Vocational Education Act (Title II, Part A)

Under Title ITA of the Perkins Act, states may use up to 8.5 percent of funds they receive as part
of their basic state grant for state programs and state leadership activities. These activities must
include professional development, curriculum development and dissemination, and assessment
of programs receiving federal assistance. Professional development may involve vocational
teachers and academic teachers working with vocational students, corrections and community
based educators and counselors, and in-service and preservice training of teachers in state-of-the-
art programs a}nd techniques with particular emphasis on minorities.

" For more information contact the state board for vocational education.

Carl D. Perkins Vocational Education Act (Title II, Part C)

This program provides funds to school districts and other entities to help support secondary
school vocational education programs that the districts implement either by themselves or in
conjunction with an area vocational education school or an intermediate education agency. The
amount of Perkins funds that a district is eligible to receive depends on the relative size of its
Chapter I allocations, the number of students with individualized education programs, and the
number of students enrolled in schools and adults in training programs. School districts must
submit an application to the state board for vocational education that describes their plans for
using program funds in ways that give priority to special population; uses of funds may include
professional development of vocational instructors, and academic instructors working with
vocational education students, that focuses on integrating vocational and academic instruction.
As of June, 1996, Congress is considering changes to the Perkins program and ways in which
states and local providers offer vocational education assistance.

Tech-Prep Education. (Title IIL, Part E)


mailto:George_Spicely@ED.Gov

Title IIL, Part E, supports ongoing training to help teachers. Each Tech Prep Education program
must include in-service training for teachers that (1) is designed to train teachers to effectively
implement Tech Pre Education curricula; (2) provides for joint training for teachers from all
participants in a Tech Prep consortium; and (3) may provide such training in weekend, evening,
and summer sessions, institutes or workshops. '

Ronald Castaldi, Chief

State Administration Branch

Office of Vocational and Adult Education
300 C Street, SW, Room MES 4317
Washington, DC 20202

Phone: (202) 205-8991 Fax: (202) 205-5522
e-mail: Ronald_Castaldi@ed.gov

Competitive Grant Programs

Bilingual Education Program Development and Implementation Grants

Provides grants to develop and implement new comprehensive, coherent, and successful
bilingual or special alternative instructional programs for limited English proficient (LEP)
students. Programs of instruction may include early childhood, kindergarten through twelfth
grade, gifted and talented, and vocational and applied technology. Eligible applicants include
one or more local education agencies applying alone or in collaboration with an institution of
higher education, community based organizations or a local or state education agency. A
community based organization or institution of higher education, with the approval of a local
education agency, may apply for a grant to develop family education programs, early chlldhood
education programs or supplemental instructional programs for LEP students.

‘Ana Garcia

Office of Bilingual Education and Minority Languages Affairs
MES Switzer Building, Room 5620

600 Independence Avenue, SW

Washington, DC 20202-6510

(202) 205-5426

Bilingual Education Program Enhancement Grants. -

Provides grants to carry out highly focused, innovative, locally designed projects to expand or
enhance existing bilingual education or special alternative instruction programs for limited
English proficient (LEP) students. Eligible applicants includeone or more local educational
agencies applying alone or in collaboration with an institution of higher education, community
based organization or state educational agency. In addition, a community-based organization or
institution of higher education with the approval of a local education agency may apply for a
grant to enhance family education programs, early childhood education programs, or
supplemental instructional programs for LEP students.

Ana Garcia


mailto:Castaldi@ed.gov

Office of Bilingual Education and Minority Languages Affairs
MES Switzer Building, Room 5620

600 Independence Avenue, SW

Washington, DC 20202-6510

(202) 205-8077

Bilingual Education Teachers and Personnel Grants

Makes grants to provide preservice and in-service professional development for bilingual
teachers, administrators, pupil services personnel, and other educational personnel who are either
involved in, or preparing to be involved in, the provision of educational services for limited
English proficient students. Makes grants to provide for national professional development
institutes that assist schools or departments of education in institutions of higher education to
improve the quality of professional development programs for personnel serving, preparing to
serve, or who may serve limited English proficient students. Grants may be made to institutions
of higher education that have consortia arrangements with local or state education agencies; state
education agenc1es and local education agencies for in-service professmnal development
programs.

Cindy Ryan

U.S. Department of Education

Office of Bilingual and Minority Languages Affairs .
MES Building, Room 5082

600 Independence Avenue, SW

Washington, DC 20202-6510

Phone: (202) 205-8842

Bilinguial Education Career Ladder Program

Provides grants to upgrade the qualifications and skills of noncertified educational personnel,
especially educational paraprofessionals, to meet high professional standards including
certification and licensure as bilingual education teachers.

Cindy Ryan

Office of Bilingual Educational and Mmorlty Languages Affairs
MES Building, Room 5082

600 Independence Avenue, SW

Washington, DC 20202-6510

Phone: (202) 205-8842

Comprehensive School Grants

Makes funds available to assist in the implementation of schoolwide bilingual education or
special alternative instructional programs for reforming, restructuring, and upgrading all relevant
programs and operations, within an.individual school, that serve all (or virtually all) children and
youth of limited English proficiency in schools with significant concentrations of such children
and youth. Grants be made to one or more local education agencies applying alone or in
collaboration with an institution of higher education, commumty -based organizations, or a local
or state education agency.



Harry Logel

U.S. Department of Educatlon

Office of Bilingual and Minority Languages Affairs
MES Building, Room 5611

330 C Street, SW

Washington, DC 20202

Phone: (202) 205-5530

Systemwide Improvement Grants

Makes funds available to assist in the implementation of districtwide bilingual education or
special alternative instructional programs to improve, reform, and upgrade relevant programs
and operations, within an entire local education agency that serves a significant number of
children and youth of limited English proficiency. Applicants may include one or more local
educational agencies applying alone or in collaboration with an institution of higher education,
community-based organizations, other local educational agencies, or state educational agency.

Harry Logel

U.S. Department of Education .
OBEMLA, Fifth Floor, Switzer Building, SW
Washington, DC 20202

Phone: (202) 205-5530 and (202) 205-5426

Foreign Language Assistance Programs

k' Makes grants available to establish, improve, or expand foreign language programs for
elementary and secondary students. Local educational agencies and state education agencies
may apply for grants.

Petraine Johnson :

U.S. Department of Education

Office of Bilingual and Minority Languages Affairs
MES Building, Room 5082 ‘
600 Independence Avenue, SW

Washington, DC 20202-6510

Phone: (202) 205-8766

Fulbright-Hays Seminars Abroad ngratn

Increases mutual understanding between people of the United States and other countries by
offering qualified American educators opportunities to participate in short-term seminars abroad.
Undergraduate faculty members from postsecondary institutions whose professional activities
primarily include teaching introductory courses in the humanities or social sciences; secondary
school social studies teachers; administrators and curriculum specialists of state or local '
education agencies with direct responsibility for curriculum development in social studies.

Linda Byrd Johnson
Center for Intematlonal Educatlon :



Advanced Training and Research Branch
L'Enfant Plaza, SW, 2100 Corridor
Washington, DC 20202

Phone: (202) 401-9775.

Magnet Schools Assistance in Desegregating Districts

Assists eligible local education agencies and consortia of these agencies in planning,
establishing, and operating magnet schools that are part of an approved desegregation plan and
that are designed to bring together students from different social, economic, and racial
backgrounds. Local educational agencies and consortia of these agencies.

Sylvia Wright

U.S. Department of Education
School Improvment Programs
Room 4500, Portals Building, SW
Washington, DC 20202

Phone: (202) 206-3778

Women's Educational Equity Program

Promotes educational equity for women and girls including those who suffer multiple
discrimination based on gender and race, ethnic origin, disability or age. Through development
and dissemination of model education programs and materials, this program enables local
education agencies to meet the requirements of Title IX of the Education Amendments of 1972,
The program awards two types of grants: (1) grants to implement effective gender-equity
policies and programs in schools; and (2) grants to research and develop model gender equity
programs.

Carrolyn Andrews
U.S. Department of Education

~ School Improvement Programs
Room 4500 Portals Buildings
Washington, DC 20202-6140
Telephone: (202) 260-2670.

Programs to Encourage Minority Students to Become Teachers
(Higher Education) ‘

Supports projects to develop a new minority teaching program to increase the number of
minority individuals, including language minority individuals, teaching profession. Institutions
of higher education may apply for this program.

Janice Wilcox

U.S. Department of Education

Division of Higher Education Incentive Programs
Portals Building, Room C-80, SW

Washington, DC 20202

Phone: (202) 260-3207



Even Start Family Literacy Programs

Provides financial assistance through subgrants from the State educational agency to support
programs that integrate early child education, adult literacy or adult basic education, and
parenting education into a unified family literacy program. Each program is to include special
training of staff to develop the skills necessary to work with parents and young children in the
full range of instructional services that the Even Start project would provide. Eligible applicants
include school districts in partnership with a public or private nonprofit organization, another
public agency, or an institution of higher education.

For more information, contact the state education agency.
NOTE: For information on the special Even Start set-asides for migrant families, contact:

Bayla White . _
U.S. Department of Education
Office of Migrant Education
Room 4100, Portals Building
1250 Maryland Avenue, SW
Washington, DC 20202

Phone: (202) 260-1224

NOTE: For information on the special Even Start set-asides for Indian tribes, tribal
organizations and statewide literacy initiatives, contact:

Patricia McKee

U.S. Department of Education

Office of Compensatory Education Programs
Room 4400, Portals Building

1250 Maryland Avenue, SW

Washington, DC 20202

Phone: (202) 260-0991

Jacob K. Javits Gifted and Talented Students Education Grant Program (Demonstration)

Provides demonstration grants for personnel training and other activities to build a nationwide
capability to meet the special educational needs of gifted and talented students in elementary and
secondary schools; to encourage the development of rich and challenging curricula for all
students; and to supplement and make more effective the expenditure of state and local funds on
gifted and talented education. The program focuses on students who may not be identified
through traditional assessment methods (including economically disadvantaged individuals,
individuals of limited English proficiency, and individuals with disabilities) and on programs
designed to develop or improve the capability of schools in an entire state or region. State and
local education agencies, and institutions of higher education, may apply, as well as public and
private agencies, Indian tribes and tribal organizations as defined by the Indian Self-
Determination and Education Assistance Act, and native Hawaiian organizations.



Patricia O'Connell Ross -

Office of Educational Research and Improvement
U.S. Department of Education

Room 502A Capital Place

555 New Jersey Avenue, NW, Washington, DC 20202
(202)219-2169

Field Initiated Studies (OERI)

Field-initiated studies grants support educational research projects where the topics and methods
of study are generated by the investigators. Following the recommendations of the National
Research-Council, OERI is building a stable, regular schedule of field-initiated grants
educational reform and improvement. OERI is organized into five national research institutes:
(1) The National Institute on Student Achievement, Curriculum, and Assessment; (2) The
National Institute on the Education of At-Risk Students; (3) The National Institute on Education
Governance, Finance, Policy-Making, and Management; (4) The National Institute on Early
Childhood Development and Education; (5) The National Institute on Postsecondary Education,
Libraries, and Lifelong Education. The Assistant Secretary of OERI and the National Research
Policy and Priorities Board have agreed on priorities for education: Early Childhood Learning,
Student Learning, Effective Teaching, Strengthening Schools, Student Diversity, Learning
Beyond the Classroom, and Adult Competencies. Each Institute conducts its own field-initiated
studies competition. Information on these competitions can be obtained by calling the number
listed below.

-Dorothy Yates
Office of Educational Research and Improvement
555 New Jersey Ave., Room 510
Washington, DC 20208
(2020) 219-2079

Partnership for Excellence and Accountability in Teaching
(Narrative needed) ‘
Fund for the Improvement of Education

FIE provides support for nationally significant programs to improve the quality of education,
assist all students in meeting challenging state content standards, and contribute to the
achievement of the National Education Goals. A wide variety of specific activities may be
funded under this program. State and local education agencies; institutions of higher education;
and other public and private agencies and organizations may apply.

Lois Weinberg and Beverly Farrar

U.S. Department of Education

"Office of Educational Research and Improvement

555 New Jersey Avenue, NW, Room 502H
Washington, DC 20208-5645

Phone: (202)219-2147 or (202) 219-1301, respectively



Dwight D. Eisenhower Professional Development-Federal Activities (Title II, Part A)

The program awards grants for projects of national significance that contribute to the development and
implementation of high-quality professional development activities in the core academic subjects. State
education agencies, state agencies for higher education, local education agencies, education service
agencies, institutions of higher education, and other public and private agencies, organizations, and’
institutions,are eligible to apply.

Carolyn Warren

The U.S. Department of Education

Office of Educational Research and Improvement
555 New Jersey. Avenue, NW

Washington, DC 20208-5543

Phone: (202) 219-2206

Christa McAuliffe Fellowship Program

Provides fellowships to permit experienced and outstanding teachers to have sabbaticals for
study, researach or academic improvment to increase the teacher’s knowledge in an area of
expertise, learn a new area of expertise, increase professional abilities, or enhance teachers’
abilities to work with special populations. Teachers are selected by a State panel typically
consisting of educators, teachers and parents on the basis of an evaluation of the teacher’s
abilities and commitment to remain a teacher, and a proposal for work during the fellowship
period.

For more information, contact the Council of Chief State School Officers.

Angela Clifford

1 Massachusetts Avenue, NW
Washington, D.C. 20001
Phone: (202) 408-5505

Public Charter Schools P,mgrém .

This program provides financial assistance for the design and initial implementation of charter
schools. Grants are awarded to State Educational Agencies (SEAs) in states with charter school
laws. SEAs receiving funds conduct subgrant competitions for eligible applicants that are
partnerships between chartering agencies and developers, which may include teachers,
administrators and other school staff, parents, and other members of the community in which a
charter school will be carried out. If an eligible SEA chooses not to participate, or applies and is
not successful, the local eligible applicant may apply directly to the Department. Funds may be
used for planning and design of the educational program and for initial implementation of the
charter school.

John Fiegel

Public Charter Schools Program
School Improvement Programs

Room 4500 Portals

600 Independence Avenue, SW



Washington, DC 20202-6140
Phone: (202) 260-2671

State Development and Implementation Grants

School-to-Work Opportunities State Development Grants are non-competitive grants intended to
assist States in planning and developing statewide school-to-work systems. State Implementation
Grants are competitive grants for States to establish comprehensive, statewide school-to-work

. systems that offer young Americans access to education and training programs designed to
prepare them for a first job in a high-skill, high-wage career, and to increase their opportunities
for further education. A State receiving a first-year improvement grant passes 70 percent of its
School-to-Work Opportunities grant to local partnerships. In the second year, it will pass 80
percent of its grant to local partnerships and in the third year and beyond it will pass 90 percent
to local partnerships. The 50 states, the District of Columbia, and Puerto Rico are eligible to
apply for State grants.
Contact: School-to-Work Opportunities Team, (202) 401-6222.

Implgh:entation Grants to Local Partnerships and High Poverty Areas (Urban and Rural)

These competitive grants are awarded directly to local partnerships and to local urban and rural
partnerships in high poverty areas, to begin implementation of School-to-Work Opportunities
Initiatives that will eventually be included in state- wide school-to-work systems. The purposes
of local grants parallel those of the State Implementation Grants, but are to be achieved by local
partnerships at the local level. To be eligible, a partnership must demonstrate that it has built a
sound planning and development base for School-to-Work Opportunities programs and that it is
ready to begin implementation. The program statute identifies the entities, including school
districts, that must be included for a partnership to be eligible for a grant. School-to-Work
Opportunities Team, (202) 401-6222.

Development Grants to Territories and Development and Implementation Grants for Indian Youth

School-to-Work Opportunities Development Grants to Territories are non-competitive grants
provided to partnerships in the Territories for the development of comprehensive school-to-work

_ systems. Competitive Indian Program Grants are provided to eligible local partnerships to
develop or implement School-to-Work Opportunities programs serving Indian youth and
involving schools funded by the Bureau of Indian Affairs. School-to-Work Opportunities Team,
(202) 401-6222.

National Challenge Grants for Technology in Education
The National Challenge Grants support activities designed to enhance the use of technology in
teaching and technology-enhanced curricula. The program provides assistance to consortia of
school districts, state educational agencies, institutions of higher education, businesses,
museums, and other public and private agencies. The consortium must include at least one
school district serving students in a high-poverty area or other area with the greatest need for
technology. In each Challenge Grant community, members of the consortium make a



substantial commitment of their own resources to the project in the form of equipment, software
development, technical support, telecommuni-cations services and funds. The grant itself
augments these local investments and supports new curriculum design, teacher training, and the

- evaluation of educational effectiveness. Activities that the consortia undertake may include
professional development as part of a project designed generally to improve student learning or
to help integrate quality educational technologies into the school curriculum.

OERI currently funds 43 consortia.

Challenge Grants for Technology in Education
Office of Educational Research and Improvement
U.S. Department of Education
555 New Jersey Ave., NW

~ Room 606
Washington, DC 20208-5544
Phone: (202) 208-3882

Star Schools Program

The Star Schools Program supports telecommunications partnerships to provide
telecommunications equipment and programming to underserved students, including those living
in rural and urban areas. Through support from the Star Schools Program, more than 50,000
teachers along with a host of administrators, parents, and policy makers have participated in staff
development and community awareness activities produced via satellite, compressed video
technology, fiber optics, videodisc, and microcomputer-based networks. Eligible partnerships
may take the form of either: (1) A public agency or corporation established for the purpose of
developing and operating telecommunications networks to enhance educational opportunities; or
(2) a partnership that includes three or more of the following, at least one of which must be an
agency as described in (a) or (b): (a) A local educational agency with a significant number of
elementary and secondary schools that are eligible for-assistance under ESEA Title I funds, or
elementary and secondary schools operated or funded for Indian children by the Department of

~ the Interior; (b) a state education agency; (c) an adult or family education program; (d) an
institution of higher education or state higher education agency; (e) a teacher training center or
academy; (f) a public or private agency with experience or expertise in the planning and
operation of telecommunications networks or a public broadcasting entity; or (g) a public or
private elementary or secondary school.

Jean Tolliver

Star Schools

Office of Educational Research and Improvement
555 New Jersey Avenue, NW

Washington, D.C. 20208

Telephone: (202)219-2116

Rehabilitation - Training Programs
Supports projects for training (including inservice training), traineeships, and related activities,

including the provision of technical assistance, to help increase the number of qualified
personnel trained in providing rehabilitative and.related services to individuals with disabilities.



The Department funds six categories of programs: Rehabilitation long-term training;
Experimental and innovative training; State vocational rehabilitation unit in-service training;
rehabilitation continuing education programs; Rehabilitation short-term training; and Training
of interpreters for individuals who are deaf and individuals who are deaf-blind. States and public
or non-profit agencies and organizations, including Indian tribes and institutions of higher
education are eligible to apply. ‘

Rehabilitative Services Administration
U.S. Department of Education

MES Building, Room 2531

330 C Street, SW

Washington, DC 20202

Phone: (202) 205-5482

Rehabilitation - Distance Learning Through Telecommunications

Provides assistance to institutions of higher education to support regional partnerships that use
telecommunications to provide in-service training programs, including certificate or degree
granting programs concerning vocational rehabilitative services and related services for
vocational rehabilitation professionals.

Rehabilitative Services Administration
U.S. Department of Education

MES Building, Room 2531

330 C Street, SW

Washington, DC 20202

Phone: (202) 205-5482

Rehabilitation - Braille Training Projects

Supports grants or contracts with States and public or nonprofit agencies including institutions of
higher education to pay the cost of training in the use of Braille for persons providing vocational
rehabilitation services or educational services to youth and adults who are blind.

Rehabilitative Services Administration
U.S. Department of Education '
MES Building, Room 2531

330 C Street, SW

Washington, DC 20202

Phone: (202) 205-5482

Training Personnel for Education of Individuals with Disabilities
(IDEA Part D) ‘

Supports grants for personnel training to increase the quality and quantity of personnel available
to serve infants, toddlers, children, and youth with disabilities, and their families. State
education agencies, institutions of higher education, and other appropriate nonprofit agencies and
organizations are eligible to apply.



Louis Danielson

Division of Personnel Preparation Director
Office of Special Education

U.S. Department of Education

Room 3523, Switzer Building

330 C Street, SW

Washington DC 20202

Phone: (202) 205-8119

Innovation and Development (IDEA Part E)

Funds projects to advance and improve the knowledge base and improves the practice of
professionals, parents and others providing early intervention, special education, and related

- services, including professionals in regular education environments, to provide children with
disabilities effective instruction and enable them to learn successfully. Funds also support
research and related activities, surveys, or demonstrations relating to physical education or
recreation, including therapeutic recreation for children with disabilities.

Louis Danielson

Special Education Programs
Department of Education
Room 3523 Switzer Building
600 Independence Avenue, SW
Washington, DC 20202
Phone: (202) 205-8119

Technology, Educational Media, and Materials for Individuals with Disabilities

(IDEA, Part G) )
This program funds projects and centers that advance the availability, quality, use, and
effectiveness of technology, assistive technology, and educational media and materials in the
education of children and youth with disabilities, and the provision of related services and early
intervention services to infants and toddlers with disabilities. The entities eligible to apply are
institutions of higher education, State and local educational agencies, public agencies, and
private nonprofit or for-profit organizations. The grantee must agree, however, to coordinate its
activities, as appropriate, with the State entity receiving funds under the Technology-Related
Assistance for Individuals with Disabilities Act of 1988.

Louis Danielson : .

The Office of Special Education and Rehabilitative Services
U.S. Department of Education

Room 3623, Switzer Building

330 C Street, SW

Washington, DC 20202

Phone: (202) 205-8119



RESOURCES/ RESEARCH GUIDE

Comprehensive Regional Assistance Centers

The U.S. Department of Education has established 15 comprehensive Regional Assistance
.Centers to help states, school districts, schools, tribes, community-based organizations, and other
grant recipients with the administration, integration and implementation of programs funded
under Improving America’s Schools Act (IASA). The Centers will provide high-quality
comprehensive training and technical assistance to improve teaching and learnmg and to meet
the needs of children served by IASA programs.

Contact:
Desegregation Assistance Centers (Title IV of the Civil Rights Act of 1964)

Provides funds for technical assistance, where requested, to school districts faced with issues -
arising as a result of school desegregation. Technical assistance may include appropriate teacher
training needed to implement a desegregation program.

Arthur Cole

U.S. Department of Educanon

Office of School Improvement Programs
Office of Elementary and Secondary Education
Room 4500, Portals Building

1250 Maryland Avenue, SW

Washington, DC 20202

Phone: (202) 260-3693

Eisenhower National Clearinghouse for Mathematics and Science Education (ENC)

OERI's Eisenhower National Clearinghouse (ENC) collects, catalogues and disseminates K-12
curriculum materials and resources in mathematics and science. Its catalogue is available online
through a toll-free number (800) 362-4448 as well as through the Internet (enc.org.via Telnet or
http://www.enc.org via WWW). ENC provides teachers with a variety of additional services,
including a technical help desk and reference service, print publications, and 12 demonstration
sites located throughout the nation. ENC collaborates with existing regional and national
networks and coordinates its demonstration site activities with the Eisenhower Regional
Consortia for Mathematics and Science Education.

Len Simutis, Director
"Eisenhower National Clearinghouse
The Ohio State University
1929 Kenny Road :
. Columbus, OH 43210-1079
Phone: (800) 821-5785 or (614) 292-7784

Eisenhower Regional Mathematics and Science Education Consortia


http:hrtp://www.enc.org
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The program supports grants to establish regional consortia that disseminate exemplary
mathematics and science instructional material and provide technical assistance in the use of
improved teaching methods and assessment tools to benefit elementary and secondary school .
students, teachers and administrators. The Office of Educational Research and Improvement
(OERI) makes at least one award in each area served by the regional education laboratories.
Eligible recipients include State educational agencies, school districts, institutions of higher
education, regional laboratories and combinations of these entities, and are administered through
regional boards that are broadly representative of the agencies and organizations participating in
the consortium. OERI currently funds 10 consortia, each of whxch offers services to schools and
districts in a specific geographic area.

Addie Bryant Coordinator

Eisenhower Federal Activities Program

555 New Jersey Avenue, NW

Washington, DC 20208-5645 :

Phone: (202) 219-2087 Fax: (202) 219-2087 ‘ J

" Eric Directory and Clearinghouse (Educational Resources Information Center)

The Educational Resources Information Center (ERIC), funded by the U.S. Department of
Education, is a nationwide information network that acquires, catalogs, summarizes, and
provides access to education information from all sources. The data base and ERIC document
collections are housed in about 3,000 locations worldwide, including most major public and
university library systems. ERIC producers a variety of publications and provides extensive user

. assistance, including AskERIC, an electronic question answering service for teachers on the

Internet (askeric@ericir.syr.edu). The ERIC system includes 16 subject-specific clearinghouses,

* the ERIC Processing and Reference facility, and ACCESS ERIC -~ whlch provides introductory

services.

For ﬁmre information call ACCESS ERIC at 800-LET-ERIC (1-800-538-3742).

National Center for Research in Vocational Education (NCRVE)

The Office of Vocational and Adult Education (OVAE) under the Perkins Act funds a research
center to carry out applied research and development, dissemination and training activities that
address nationally significant problems and issues in vocational education. Awards are made to
institutions o higher learning or consortia of institutions of higher learning. The current Center,
the University of California, Berkeley, along with its six partner institutions -- the University of
Illinois; the University of Minnesota; MPR Associates, Inc.; Teachers College, Columbia
University; the University of Wisconsin; Virginia Polytechnic Institute and State University; and
the Rand Corporation -- is funded by OVAE.

The National Center for Research in Vocational Education
University of California, Berkeley

2150 Shattuck Avenue, Suite 1250

Berkeley, CA 94720-1674

Jackie Friederich or Pariece Wilkins
Division of National Programs


mailto:askeric@ericir.syr.edu

Office of Vocational and Adult Education
U.S. Department of Education

Room 4526, Switzer Building

330 C Street, SW

Washington, DC 20202

Phone: (202) 205-9071 or (202) 205-9673

National Education Research and Development Centers

The Office of Educational Research and Improvement (OERI) funds research and development
centers across the country to carry out sustained research and development initiatives that ’
address nationally significant problems and issues in education. Center awards are made to
eligible higher education agencies, institutions of higher education in consort with public or
nonprofit organizations, or to interstate agencies established by special compacts.

Ten centers are currently funded by OERI through 2001. They cover student achievement,
assessment, cultural diversity, early childhood, education reform, postsecondary education,
literacy, reading, at risk students, and gifted and talented students. An additional Center on
Policymaking To Support Teaching Excellence will be funded in 1997. Information on funding
of the new enter can be obtained from OERI, National Institute of Education, Governance,
Finance, Policymaking and Management, New Jersey Ave, NW; Washington DC 20208. Phone
(202) 501-6070

| PRO-NET Professional Development Network

Building Professional Development Partnerships with Adult Educators (PRO-NET) is a three-
year project (contract) supported by the Division of Adult Education and Literacy which
promotes professional development for adult education educators. PRO-NET is a national
vehicle for collecting and disseminating information about effective practices in adult education

professional development. Activities in this project support Section 383 of the Adult Education
Act. :

PRO-NET Resources:

. . Professional Development Resource Guide for Adult Educators

. National Professional Development Conferences '

. Onlinle action research project ,
. Technical assistance to professional development organizations for Adult Educators

Contact: James Parker (202) 205-5499
Regional Educational Laboratories

The Office of Educational Research and Improvement (OERI) funds ten Regional Educational
Laboratories to promote knowledge-based school improvement, to help educators solve their

" most pressing and difficult issues, and to help all students meet high standards. Laboratories
work with schools and school districts, states, research institutions and community-based
organizations to develop, assess and refine ways to implement effective educational reform.



Under the guidance of regional governing boards, Laboratories: -

. work with states and localities to develop and implement broad-based comprehensive
school improvement strategies through provision of information, training and technical
‘assistance, and development or implementation of research-based programs;

. promote widespread access to information regarding research and best practice, and
create communities of learners to engage collaboratwely with the Laboratory in
development and dissemination; and

. * provide objective support for regional forums to discuss and debate emerging policy
issues. '

Currently laboratory contracts run through 2001, when they will be recompeted. Information on
Regional Educational Laboratory programs can be obtained through OERI, state and local
support division; Office of Reform Assistance and Dlssemenmatlon, 55 New Jersey, SW,
Washington DC 20208. Phone (202) 219-2088.

Regional Technology in Education Consortia

These regional consortia, which consist of State educational agencies, institutions of higher
education, and nonprofit organizations, help States, school districts, schools, adult literacy
centers and other institutions use advanced technology to support improved teaching and student
achievement. Their primary goals is to provide technical assistance that can help to ensure that
technology is used effectively to promote school reform. In the area of professional
development, the regional consortia work with institutions of higher education and other
organizations to improve pre-service education so that new teachers are able to use new
technology effectively, and with schools, school districts and State educational agencies on
activities that can help existing teachers integrate technology into the curriculum in ways that
can best promote student achievement.

The Office of Educational Research and Improvement (OERI) currently funds six consortia,
each of which has a specific subject-matter or geographic focus.

Catherine Mozer Connor

Regional Technology in Education Consortia Program
Office of Educational Research and Improvement
U.S. Department of Education

Room 506a, Capitol Place

555 New Jersey Avenue, NW

Washington, DC 20208-5644

Phone: (202)208-8070



