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THE SECRETARY 

. April 17,' 1997 

Dear Colleague: 

.. 
A central part of the President's school improvement agenda in elementary and secondary 
education is vigorous support for community and state efforts to set very high standards. 
Indeed, there is nothing more important in American education than setting and achieving the' 
highest standards for our students, schools, and teachers, 

. For this reason, the President and I were extremely interested in a report on the quality of 
'teaching in this country released hist fall by the NationalCommission on Teaching and 
America's Future, a bipartisan panel of elected officials, business leaders, and educators. This 
study, What Matters Most: Teaching for America's Future, reports that twomillion teachers 
will be needed in the next ten years to accommodate growing student enrollments and to 
replace an aging teaching force, and that the nation is neither setting high enough standards for 
current or future teachers nor providing adequate help for teachers to meet high standards. 

. The Commission challenged the nation to ensure that every child in the country has access to 
competent, qualified, and caring teachers by the year 2006. 

Whilel joined Commission members in releasing their report at the National Press Club in 
Washington, D.C., the President was visiting an elementary school in Fresno, California, 
where he called on the nation to investin quality teaching and help America's teachers meet 
the highest standards. In the President's· A' Call to Action for American Education In the 21st 
Century, outlined in his most recent State of the Union address, he described strategies to help 
ensure that there is a talented and dedicated teacher in every classroom in the nation. The 
President also asked the U.S. Department of Education to notify state and local officials of 
Department resources available to help address the following challenges to promote excellence 
and accountability inteaching: 

~ . 	 recruiting talented people into teaching; 

. ~ 	 setting high standards for teachers, including tough licensing and certification standards, 
and incre~sing <:iramatically the number of teachers who meet the demanding standards for 
accomplished teaching set by the National Board 'for Professional Teaching Standards; 

~ investing in high-quality teacher preparation and career-long professional development . 

. strategies to help teachers meet high standards; and 


~ 	 rewarding and retaining good teachers, restoring enthusiasm and providing intensive 

assistance for teachers who need it, and counseling out of the profession or removing -­

fairly,' quickly, and cost-effectively -- teachers who are incompetent or burnt-out. 
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I am pleased to share with you the enclosed Excellence & Accountability in Teaching: A 
Guide to U.S. Depanment of Education Programs and Resources on how this Department's 
resources can accelerate state and local efforts .to support high-quality teaching. I hope that 
you will find it useful in highlighting U.S. Department of Education resources available to 
help schools, communities, universities, and states address these challenges. If used 
thoughtfully, in ways that are consistent with state and local school improvement strategies and 
with the underlying purposes of the relevant programs, these resources can make significant 
contributions to the quality of teaching and learning in classrooms throughout the nation. 
Where program requirements impede the use of effective strategies to improve teaching and 
learning, my staff can help explore the possible use of waivers, ·schoolwide projects, and other 
strategies for tailoring the use of U.S. Department of Education program funds to your needs. 
. . 

Specific questions about the programs and resources included in the User's Guide can be 
'. directed to the contacts identified in the program descriptions. More general questions or 

coI11Ii:Ients can be addressed to our new Teacher Excellence Desk by telephone 
(202-260-4794) or by Internet'(teacher excellence@ed.gov). 

In addition, with help from teachers, principals, colleges, and others around the country, this 
Department has also developed a number of other documents related to excellence in teaching 
that you may find helpful. I encourage your office to call 1-800-USA-LEARN to request any' 
of these documents, including a brochure outlining the mission and principles of high-quality 
professional development, brief profiles of schools recently honored by the Department for 
their outstanding work in teacher professional development, and.a guidebook on programs 
offered by agencies throughoutthe federal government that support teacher education and 
. professional development. The Department also will soon release a document identifying 

· promising practices in each of the areas of challenge discussed in the enclosed materials. 

Quality teachers and quality teaching are cornerstones of all our school improvement efforts. 

The President and I iook forward to working with you to ensure that all students have access 


· to the well-prepared, high-quality teachers they need and deserve ... 


Yours sincerely, ". 

~ 

Richard W. Riley' 

. Enclosure 

mailto:excellence@ed.gov
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· . 
General questions or. comments about this Guide, or suggestions about how it or future 
material of this kind can be improved, may be directed to: 

Teacher Excellence Desk, 
U.S. Department of Education 
600 Independence Avenue, SW 
Washington, DC 20202.,.0170 
Telephone: (202) 260-4794 
E-mail: teacher_excellence @ed.gov 

Questions about specific programs or resource~ identified in the Guide should be 
directed to the named contact. ' 

This material is available in alternative formats. 

Please contact the U~S. Department of Education to request this information. 




u.s. DEPARTMENT OF ED.UCATION PROGRAMS THAT-CAN 

SUPPORT EXCELLENCE AND ACCOUNTABILITY IN TEACHING 


A GUIDE . 

. TABLE OF CONTENTS 

I. 	 Improving Schools: The Critical Role of Good Teachers and 1 

Good Teaching 


II. 	 Using Department Programs to Support Excellence and 11 

Accountability In Teaching· . 


Chart of the Department's Programs 	 17 


III. . U.S. Department of Education Programs and Resources 	 .21 


Index 	 21 


Part A - Formula Grant Programs 23 


Part B - Competitive Grant Programs ·31 


.Current or Upcoming Department of Education Grant 


Introduction 23 

..... Program Descriptions 23 


Introduction 31 


Competitions . . 32 

Learning More About New Competitions 40 


. ~art C - Comprehensiv.e Regional Assistance Centers 42 




PART I: 	 IMPROVING SCHOOLS: THE CRITICAL ROLE OF GOOD" 

TEACHERS AND GOOD TEACHiNG 


The enclosed materials identifY major U.S. Department of Education programs and resources that 
are available to support school, community, university, and state efforts to invest in go~d 
teachers and good teaching. This introduction places the issue of teacher quality -- and how 
these programs and resources can most effectively be used to promote it -- in the context ofbroad 
trends in public education and presents some of the key challengt;!s identified by the President 
and by the National Commission on Teaching and,America's Future. 

" Elementary and Secondary Education in America: Promising 'Trends, But Progress is Not 
Fast Enough ' 

,New demands are facing our young people, our teachers, and our schools. Jobs in today' s 
economy demand substantially higher levels of education, skills, and knowledge than ever 
before. The gap in lifetime earnings and opportunity between the wen-educated and poorly " 
educated is growing. And with an unprecedented 51.7 million students enrolled "in K-:12 
education this year, many schools face the c~allenge of educating record numbers of students. 
"Preparation for productive employment, good citizenship, and a high quality of life depends on 

strong schools. 


To respond to these growing needs, parents, educators, businesses, communities, colleges, states, 
and the U.S. Department of Education are taking steps to improve teaching and learning in our 
schools. Many'schools and communities are working together to raise expectations for children, . 
make schools safe and drug free, and provide students with access to computers, the Internet; and 
other technologies that open new doors to learning. 

But these promising efforts are still not enough to keep pace with the rising demands being 
placed on our schools. Despite positive trends, including steadily improving math scores, 
increased attendance in college, and tougher academic classes, a number of recent studies suggest 
that U.S. schools and students need to make even,more progress. While there are high­
performing schools setting and achieving the highes't standards for students and teachers even in 

, the most challenging circumstances, too many schools are not keeping pace. 	 " 

High-quality public education remains the cornerstone of our democracy and economy and the 
key to realizing th~ American dream for those who are willing to work for it. Efforts must be 
redoubled to ensure high-quality teaching and learning in schools throughout the nation, helping 
all our students and teachers to reach the highest standards. 



Quality Teaching: A Critical Element in All Efforts to Improve Schools 

Without quality teachers and teaching, not even the most promising school improvement effort 
will succeed. Setting high standards for students, involving parents more in education, infusing 
the effective use of computers and technology into our schools, and turning schools into havens 
of safety, discip~ine, and learning all depend in large part on providing stude~ts with access to 
talented, knowledgeable, dedicated, and caring teachers. 

. . . 

The National Commission on Teaching and America's Future's recent report What Matters 
Most: Teaching for America's Future describes this challenge, as well as important efforts to 
raise the quality of teaching in America: . . '. 
The Commission found that half the 
nation's aging teaching force will be . Did you know. that Eisenhower and Goals 2000 
r~placed within 10 years and that there is funding can be used -- as part of broad state 
inadequate preparation and support to education plans to help all students master the 

basics and reach high academic standards -- to .ensure good teachers and good teaching 
support the· strengthening of state licensure for all of America's classrooms. The standards·for beginning teachers? 

Commission also called on the nation to 
elevate the teaching profession and 
institute comprehensive strategies for helping teachers meet high standards. President Clinton 
joined the call for quality teaching, challenging the nation to ensure that every child has ' 
"dedicated outstanding teachers who know their subject matter, are effectively trained, and know 
how to teach to high standards and to make learning come alive for students." 

To this end, the President challenged communities and states to recruit talented, diverse people 
into teaching, set challenging teacher licensure and certification standards, provide teachers with 
the training and support they need to meet these standards, reward good teachers, and identify 
low-performing or burnt':out teachers who need to receive intensive assistance or, if necessary, to 
be counseled out of the profession or removed. . 

Strategies in each of these areas will affect student learning and teacher effectiveness most 
significantly if they are integrated with local school improvement efforts aimed at raising the 
quality of teaching and learning. Moreover, they should be considered in light of the question: 
what strategies, partnerships, or allocation of resources will have the most powerful and enduring 
effect on the quality of teaching and 'learning immediately and'in the long term? . 

Meeting these challenges will also require a commitment across America to supporting quality' 
teaching. :To help communities and states address these challenges; the President asked the 
Secretary of Education to make clear what U.S. Department of Education resources are available 
to address these challenges and support high-quality·teaching throughout the nation. 
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Setting Rigorous Standards for Students and Teachers 

At the heart of the Goals 2000: Educate America Act, the School-to-Work Opportunities Act, 
the Elementary and Secondary Education Act, and new educational technology initiatives is 
support forthe development of rigorous academic standards and comprehensive efforts by 
communities and states to help all students reach those standards. Because student learning 
depends on quality teaching, enabling teachers to meet high s~andards is 'also essential. To 
improve the practice of teaching, we need: 

II> 	 Tougher standards for licensing new teachers and more rigorous requirements in hiring 
teachers set by school districts. States vary widely in the processes and standards used to 
license classroom teachers. For this reason, the Interstate New Teacher Assessment and 
Support Consortium (INTASC), through leadership from the Council of Chief State 
School Officers, is working with more than 30 states to develop high-quality performance 
assessments of knowledge and skills for beginning teachers. Theseteacher standards are 
related directly to academic standards for students. Requiring tougher licensing and 
certification standards for teachers is drawing significant support from the nation's 
teachers, with 86 percent supporting competency requirements before obtaining 
certification. 

. 	 . 

Meanwhile, some states have moved ahead with tougher licensing requirements for new 
teachers, requiring entering teachers to meet rigorous standardswithin their first few 
years of teaching and undergo performance assessment conducted by state-trained 
observers. Experienced mentors and special clinics help prepare teachers for these 
assessments. School districts can also set rigorous reqqirements for newly-hired teachers 
and work with local schools ofeducation and universities to ensure graduates meet these 
requirements. 

Standards for advanced teaching skills and knowledge. especially standards developed by 
the National Board for Professional TeachingStaudards. Board members, the majority of 
whom are classroom teachers, oversee a process for granting advanced teaching 
certification to experienced, accomplished teachers. The certification process is 
performance-based and extremely rigorous, asking teachers to demonstrate their skills 
through classroom teaching, . 

. videotapes of their teaching, lesson 
Did you know that the Glinton Administration plans, and samples of their own and 
has proposed $105 million over five years to· 

students' work. 	
/help the National Board for Professional 

Teaching Standards complete assessments in 
Many school districts, teacher most fields and to help school districts and 
associations and unions, schools of states' defray the costs of teachers going' 

through the Board's intensive review? education, and states have begun to 

help teachers gain national board 

certification and to reward board­
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certified teachers with incentives, bonuses, and salary increases. North Carolina, for 
example, will pay the fee for teachers to complete the National Board certification 
assessments, provide three days of substitute time for teachers to undergo the review 
needed for certification, and provide a four percent annual bonus to board"'certified 
teachers; just this year, North Carolina Governor Jim Hunt has proposed providing a 12 
percent pay increase for board-certified teachers. These master teachers also serve as 
coaches and trainers. for other teachers in their. schools. 

In St. Paul, the school district is collaborating with the teachers' union and the University 
of MiIl1!esota to support teachers through the board certification process. The district 

. pays the application fees, and the university and other partners develop and conduct 
professional support programs for the candidates. . 

..New standards for schools of education that prepare future teachers. In 1995, the 
National Council for Accreditation of Teacher Education (NCATE) completed its latest 
revision of higher standards for schools of education. T4ese standards are closely aligned 
with core academic and skin standards for student learning, and 40 percent of our 
nation's teacher preparation programs in colleges and universities.have received this 
accreditation. Partly because of the ·new standards, and partly through their own 
initiative, a number of universities have begun to overhaul their undergraduate and 
graduate teacher education programs. 

.. 	 Standards for rewarding teachers and for identifying teachers that need intensive 
assistance and review. School districts can work with teachers and others to set clear, 
high standards for rewarding knowledge, skill, and performance as well as for identifying 
teachers needing intensive assistance or, ifnecessary, removal from the classroom. In .. 
Cincinnati, low-performing teachers can be assigned to an intervention program where 
they gain assistance from colleag\les and administrators, and if unable to improve, are 
counseled out of the profession ~r removed. The Rochester, New York, school district 
has used similar strategies, along with annual salary advancement for teachers' that is 
lihked to perforniance .. Experienced, expert teachers in Rochester can also apply to 
become more highly paid "lead teachers" who consult with beginning teachers and 
develop curricula while they continue their own tt;aching. 

Teacher recruitment 

With nearly half of the nation's teaching 
. force retiring over· the next ten years, a Did you know that funds from the School-to­
critical factor affecting the quality of Work Opportunities Act can be used to support 

teaching will be how well schools, the development of middle school' and high 


.school academies for future teachers? 
communities, and universities recruit 

talented people into the teaching profession. 
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A number o.f promising recruiting strategies are being'tried aro.und the natio.~: 

II> Starting early. Scho.o.l districts and universities are wo.rking to.gether to. create middle and 
high scho.o.l pro.grams that expo.se yo.ung peo.ple to. the teaching professio.n. Fo.rexample, 
the So.uth Caro.lina Center fo.r Teacher Recruitment.has reached tho.usands o.f 
academically talented high scho.o.l junio.rs and senio.rs thro.ugh its Teacher Cadet Pro.gram, 
o.ffered in mo.re than 140 high scho.o.ls statewide. Teacher Cadets study educatio.n an9 
have the o.ppo.rtunity to. teach yo.Unger students under the tutelage o.f bo.th schoo.l and 
university faculty. The Center also. targets mino.rity'middle-scho.o.l students, enco.uraging 
them to. take rigo.ro.us co.urses in scho.o.l and aspire to. a career in teaching. 

II> Aggressive o.utreach to. no.n-traditio.nal so.urces o.f teachers and creating high-quality 
pathways to. teaching. This includes o.utreach to. the fields o.fbusiness and engineering, to. 
the military, and to. recent co.llege graduates who. did no.t majo.r in educatio.n. Fo.r 
example, large Califo.rnia businesses and a lo.cal university created the Oalifo.rnia 
Mathematics and Science Teacher Co.rps program, recruiting retiring engineers and ' 
scientists arid pro.viding them with intensive preparatio.n fo.r teaching in the classroom. 

Programs to. prepare teachers' aides and o.ther parapro.fessio.nals to. beco.me teachers are 
also gro.wing rapidly aro.und the natio.n. Mo.reo.ver, the o.rganizatio.n Recruiting New 
Teachers, Inc. has.co.nducted several natio.nal studieso.fteacher recruitment effo.rts and 
has several publicatio.ns with practical info.rmatio.n o.n ho.w to. improve such strategies. 

Streamlining hiringpro.cedUres'and making it easier fo.r teaching candidates to. find o.ut 
abo.ut available po.sitio.ns and fo.r scho.o.ls to. hire qualified teachers. To.o. o.ften, 
inaccessible and belated info.rmatio.n abo.ut jo.b o.penings can make it difficult fo.r scho.o.ls 
to. hire quality prospective teaching candidates. The Natio.nalCo.mmissio.n o.n Teaching 
and America's Future has suggested that ·scho.o.ldlstricts create a central electro.nic 
"hiring hall" that pro.vides relevant info.rmatio.no.n all qualified candidates and delegate 
mo.re hiring and selectio.n decisio.ns to. scho.o.ls. 

II> ' Ho.no.ring go.o.d teachers and building public respect fo.r the teaching pro.fessio.n. One o.f 
the mo.st po.werful strategies fo.r recruiting talented, diverse peo.ple into. teaching is to. 
ho.no.r go.o.d teachers and enco.Urage the p'ublic to. ,value the teaching pro.fessio.n. While, 
respect fo.r the teaching professio.n must rest fundamentally o.n seeing go.o.d teaching in 
lo.cal scho.o.ls, o.ther steps include publicly reco.gnizing go.o.d teachers and pro.viding 

,	o.ppo.rtunities fo.r exemplary teachers to. talk and wo.rk with educatio.n, business, student, 
and co.mmunity gro.ups. 
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Helping Teachers Reach High Standards: Preparing Future Teachers and Providing 
, Ongoing Training and Professional nevelopm~nt for Current Teachers 

, Setting high standards for teachers will affect teaching and learning only ifteachers receive the 
, preparation; support, and ongoing traiJ?ing they need to impro.ve classroom practice. In' every 

field, demands are being placed on the workforce for higherlevels of knowledge, skill, and 
performance than ever before. Teaching is no exception.' . . , . 	 . 

This support includes rigorous, comprehensive; an.d clinically-based preparation for future 

teachers, ongoing opportunities fo'r current teachers to learri and acquire new skills, such as the 

" , 	 .. 

, use of technology in the classroom, ensuring that s~hool principals Sl,lpport good teaching, arid 

organizing schools' in ways that pr<?mote student and teacher learning. ' 


Teacher education:, preparing the teachers of tomorrow. A number of universities have 
been working to upgrade the quality of their schools 'of education and are often working 
in close partnership with local " ' , , , 

schools and school districts. In 
Did you know that Goals 2000subgrants areSan Antonio, for example; Trinity 
being awarded across the ,nation to

University has 'been working with partnerships of school districts" universities, ' 
several local schools to upgrade and others to improve the preparation of future 
preparation f?r college students and current teachers? 
hoping to become teachers. 

, ,Trinity replaced its traditional 
"four-year education major with five years of tough course work in core academic areas 
, integrated with courses in education. In, the fifth year, Trinity students become student 

teachers, working with expert teachers and university faculty to hone, their skills. ' 

Ongoing training and professional development for current teachers. Learning new skills 
cannot stop on entering the teaching profession. High-quality, sustained professional 

, development for all teachers is essential, and it involves a commitment to p~oviding 
teachers the time to work together 
and acquire the skills needed to 
accomplish a well-defined school 	 Did you know that states a,nd school districts 

can use the consolidated planning processmission and to help all students 
,underthe Elementary and Secondary'Education , 

teach challenging academic Act to develop strategies for how an array of 
standards. But teachers do not federal funds', will support high-quality 
always receive good professional ' professional develop~ent? 
development; the recently released 

, Third International Mathematics , 
and Science Study (TIMSS), for example, reponsthat U.S. teachers are, provided with 
less time and trai~ing than teache~s in other nations to learn and hone the skills needed to 

, ~. t' '.; • ,. . "', • • '". '. . 
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teach math and science. More,attention is needed to provide teachers with the 
opportunity and time 'for acquiring the skills, knowledge, and professional development 
they need. 

Fortunately, some schools and school districts are doing just that. For example, the 
Woodrow Wilson Elementary School in Manhattan,Kansas, was established as a 
"professional development school" where current and future teachers can go for 
assistance in upgrading their skills in math, science, and technology. The school, which 
helps teachers understanq and use the widely acclaimed math standards developed by the 

, National Council of Teachers of Mathematics, was recently named as one of five schools 
to win an award from the U.S. Department ofEducation for efforts to give teachers the 
skills they need to succeed. Please call 1-800-USA-LEARN to ask for brief profiles of' 
these award-winning schools and school districts. 

Rewarding Good Teachers, and Dealing with Low-Performing or Burnt-Out Teachers 

While these are local and state decisions, federal funds can be used to support the development of 
systems and standards for rewarding good teachers and thoughtful and careful strategies for 
identifying --and improving the skills of or removing -- incompetent teachers. Indeed, these 
strategies are drawing broad support from the nation's teachers, with 90 percen~ agreeing that 
making it easier to remove incompetent teachers would have ~ positive effect on the quality of 
teaching. 

.. 	 Rewarding good teachers for 
kno~ledge, skill, and 

Did you know that Title I funds can be used to perfonnance.. Good teachers and 
provide bonuses to high-performing teachers to 

,good teaching s~o.uld be compensate them for coaching other teachers in 
rewarded, and ~any schools and· need of assistance? . 
school districts have begun to do , 
so. For example, a number of, 
states and school districts (including North Carolina, Ohio, and New Mexico, and the 
S1. Paul school district) provide financial rewards and greater responsibilities to teachers 
who gain certification from the National Board for Professional Teaching Standards. 

.. 	 . 

Identifying teachers in need of intensive assistance and, when necessary, counseling them. 
out of the profession or removing them. The Cincinnati school district has been 
pioneering the use of a peer review of low-perfonning teachers. Teachers in these 
programs receive intensive assistance and support, with most improving their 
peffonnance in the classroom. .when perfonnance does not improve, however, some 

. teachers are counseled to leave the profession or are removed. 
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Using U.S. Department of Education Resources to Address Critical Challenges Affecting 
· the Quality of Teaching' . , 

Sin~e only a small percentage of funding for K-12 education comes from the federal government, 
communities and schools should first examine how well they 'use their own resources to recruit, 
prepare, and reward good teachers while holding teachers accountable to high standards. 

Once a local commUIfity or state has ..' 
conducted this analysis and has'begun to 
develop strategies for helping teachers reach 
high standards, it can explore what federal 
resources are available to help. Some U.S. ' 

·Department of Education programs can be . 
us~d either directly or indirectly.by teachers 
and.other educators, colleges, communities, 
and states to help bring excellence and 
accountability to the teaching profession. 

Using federal funds to complement state and 
local resources to improve the quality of 
teaching should be.done thoughtfully, . 
ensuring that funds are used in a way that is 
consistent both with local and state school 
improvement strategies and with the 
underlying purposes of the relevant federal 
programs. For example, funds from the 
bilingual·education 'program might be. used to 
help recruit and prepare teachers who can 
help students with limited English 
proficiency to reach high academic standards 

· that a district or state has set for all students. 
Staff knowledgeable about fedenil programs 
at the school district, state, or U.S. 

· Department of Education can help explore in 
greater depth how to tailor these programs to 
your needs. ' 

Did you know that schools, school districts, and 
states may apply to the Secretary of Education 
for waivers of statutory and regulatory 
provisions in many federal programs where 
these provisions impede the ability .of a school 
to' help . all students meet high academic 
standards? 

Have you thought about how federal funds can 
be used to invest in teacher quality? A school 

. district might apply for a Goals 2000 grant to 
work.with local universities to prepare future . 

.. teachers to meet tougher state licenSing 
requirements and to identify and support two 
accomplished teachers in every school to 
become certified by the National Board for 
Professional Teaching Standards. A district 
might also use a portion of its Eisenhower 
professional development funds to train 
outstanding teachers to mentor new teachers 
and to review the performance of and provide 
intensive assistance to low-performing 
teachers. And the district might use a portion of 
a bilingual education grant to prepare teachers 
for certification in teaching students with limited 
English profiCiency. 

Have you thought about the use of Title I' 
schoolwide programs to invest in professional 
development and improving teaching quality 
throughout the school? Many high-poverty 
schools receiving Title I funding are eligible to 
become "schoolwide programs," where they 
can -- if they develop a plan for helping all of 
their students meet high academic standards -­
further combine funds to provide sustained 
professiona(development so their teachers are 
fully equipped to help students meet high 
standards. 
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Thinking About Comprehensive Strategies to Invest in Quality Teaching and the Use of 
Federal Funds to Support These Strategies 

Investing in quality teaching depends on public recognition of the extraordinary demands placed 
on our teachers today ,a willingriess to accQrd respect and honor to teachers across America, and 
leadership from teachers, schools, and communities to take whatever steps are necessary to 
ensure our students have access to the talented, dedicated, and well-prepared teachers they need 
and deserve. 

· Efforts to support good teaching can be bolstered by critical steps identified by the President and 
discussed in this document: recruiting new teachers, setting the highest standards for teachers 
and helping them reach those standards, rewarding good teachers, and identifying low­
performing teachers in need ofassistance or other forms of intervention. However, these steps 
should not be considered' in isolation from one another or from broader local and state efforts to 
improve schools and boost student achievement. Moreover, thedesign and implementation of' 
strategies to improve teaching, learning, and schooling should rely heavily on the leadership of 
classroom teachers and principals that work every day to motivate and educate their students. 

Communities and states have an opportunity to draw on an array of U.S. Department of 
· Education resources to support a comprehensive strategy' to ensure that students have access to 

good teachers and teaching. 

Explanation of Following Materials and Conclusion 

· . The materials that follow have been prepared to help the public understand how the many 
U.S. Department of Education programs and resources can support strategies to invest in quality 
teaching. 

.. 	 part II of this Guide presents important, general information about these programs and 
how they can be used most effectively to promote state and local efforts to support 
teacher excellence and accountability . It also contains charts of the Department's 
principal grant programs that can help meet each of the key challenges to improving the 
quality of the nation's teachers. 

Part III provides brief descriptions and contacts for the programs identified in those charts 
as well as for the Comprehensive Regional Assistance Centers. These centers can further 
help schools, school districts, universities, and states in their work to use the Elementary 

. and Secondary Education Act programs to improve the quality of teaching. Each 
program and resource description also provides the name, phone number, and Internet 
address'of a contact who can provide further information or assistance. In addition, the 
section of Part III on "Competitive Giant Programs" identifies those programs for which 
the Department has scheduled or 
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planned new competitions in the near future as well as how the Internet may be used to 
obtain copies 9f program application notices and program priorities published in the 
Federal Register directly from the Department's home page. . 

The Appendix to this Guide contains descriptions and contacts for other resources that can 
support efforts to. improve teaching .. Many of these research programs, technical assistance 
centers, and infonnation clearinghouses focus on particular subject areas or promoting increased 
achievement among students with special needs. 

In addition, the Department has established a new Teacher Excellence desk to assist anyone with 
more general questions or comments about these materials or how federal programs and 

. resources can help them to meet the key challenges for improving teachirig. Please call or write: 

Teacher Excellence 
U.S. Department ofEducation 
600 Independence Avenue, S.W. 
Washington, D.C. 20202-0170 
Phone: (202) 260-4794 
E-mail: teacher _ excellence@ed.gov 

Working together, our nation can provide all of our students with the talented, caring, diverse, 
and well-prepared teachers our children need and deserve. As part of broad efforts to improve 
schools, meeting this challenge can help all students reach high academic standards and be 
prepared for the 21 st century. 

April 1997 

10 

mailto:excellence@ed.gov


PART II: 	 USING DEPARTME~T PROGRAMS TO SUPPORT 

EXCELLENCE AND ACCOUNTABILITY IN TEACHING 


The following charts identify U.S. DePatiment of Education programs that can contr~bute to 
,efforts to meet each of five key challenges for promoting excellence and accountability in 
teaching. These challenges (and their abbreviations,used on the charts) are -­

.. .. Recruit the most talented people into teaching ("Recruit Talent"); 

Prepare future teachers to 'meet high licensing and certification standards ("Prepare 

for Cert~'); . . . ..' 


• 	 Help support tougher licensing and certification requirements for teachers 

("Stronger Stnds"); 


• 	 Provide ongoing training to help teachers meet high standards, including support 
for-and restoring the enthusiasm of-teachers who are'most in need of assistance 
("Ongoing Training"); arid 

• 	 Help create accountability systems to identify and reward good teachers-and 
remove incompetent teachers quickly, fairly, and less expensively; or counsel them 
out of teaching (,'Accountability"). 

The Department's programs generally fall into two categories. "Formula grant" programs make 
funding available to all eligible recipients; "competitive grant" programs provide funding only to 
those winning a grant competition. The charts separately identify those programs in each 
category that, depending upon a state or community's own goals and strategies, can' most readily 
be used in efforts to meet these challenges. 

As states and communities are developing goals and strategies for promoting a high-quality 
teaching force, some may be unsure where to begin looking among the Department's programs 

. for help. For those in this situation, we suggest~tarting with the following programs. 

WHERE TO START :-- SOME SUGGESTIONS 
FORMULA GRANT PROGRAMS: 

• Goals 2000: High Standards and Education Refor~ 
• Helping Disadvantaged Children Meet High Standards (Title I, ESEA) 
• Eisenhower Professional Development (Title IT, ESEA) 
• Technology Literacy Challenge Fund (Title ITI, ESEA) 
• Innovative Educational Program Strategies (Title VI, ESEA) 

, . 
• Individuals With Disabilities Education Act -- Assistance to States (Part C, IDEA) 

OTHER PROGRAMS: . , 	 , 

• School-to-Work Opportunities Grants 
• Star Schools Program 
• Training Personnel for Education of Individuals With Disabil'ities 

• Fund for the Improvement of Postsecondary Education 
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Putting the Pieces Together 

The progra~s and resources ,identified in 'the following materi~ls can support efforts to create a 
truly high quality and diverse teaching force. But how can one actually use these programs? 

'And, more important, how can they be used most effectively? " 

, " 

The U.S. Department of Education is'committed to helping educators find 'answers to these, 
questions. Given the Department's mission to promoteexcellence and equity in education, many 
of its programs focus on needs of particular populations or aspects of the school envirol1llient that 
are crucial to teaching and leaming. Therefore, understanding how each Department program 
can contribute to improving teacher quality requires knowledge of: (1) the program's 
requirements; and (2) the particular role that the program can play, notwithstanding its particular, 
focus, in helping all prospective and currentteachers acquire the knowledge and ~kills they need 

, to enable all children to succeed. 

States ,and 'school districts will find some of the program~ identified in the charts easier than 
others to use in their efforts to address the five challenges. Given program funding levels, the , ' 
Department does not conduct competitions each year for all of its competitive grant programs. 
Moreover, in some cases; such as a school district's use of funds provided under Title I, Part A of 
the ESEA to help establish tougher local certification requirements, only those local-level 
recipients that want to establish their own special requirements for teachers of certain students 
(or who will teach in certain schools) will be able to exercise the flexibility and creativity needed 
to use a particular program's funds. Still; the charts confirm the breadth of Department programs' 
that recipients can consider using as they endeavor to address the five challenges in ways that 
will most improve the quality of teaching and the achievement ofall students. 

However, effective use ofthese programs requires much more. Classroom teachers do not have 
students with a single set of needs or leaming styles. Indeed, any given classroom -- indeed, any 
given student -- may need a teacher highly skilled not only in teaching content that reflects the 
school district's and state's standards, but teaching it in ways that address challenges resulting 
from lack of English proficiency, disabilities, migrancy, and a school environment marred by 
drugs and violence. Helping that teacher or prospective teacher to acquire the knowledge and 
skills he or she needs requires kllowing how to coordinate the various federal programs that 
would be used to promote teacher excellence and accountability and how to' integrate them into 
the professional development 'strategies and activities carried out with state and local funds. 
I '. '. 
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Recent changes in the Elementary and Secondary Education Act (ESEA) along with provisions 
of the Goals 2000: Educate America Act and the School-to-Work Opportunities Act offer . 
creative and powerful tools for accomplishing these objectives. These tools include: 

.. 	 Availability of Waivers. While ESEA and other programs are very flexible, there may 
be situations in which a program's requirements seem to impede a school's, school 
district'S, or state's ability to develop an integrated plan for promoting excellence and 
accountability in teaching. The ESEA now authorizes the Secretary to waive most 
program statutes and regulations (including general administrative regulation) that a 

. school, district, or state demonstrates are hampering its efforts to'improve teaching and 
learning, including funding for and implementation of high-quality professional . 
development activities. This waiver authority .extends to all ESEA formula and 
competitive programs identified in the charts. In addition, both the Goals 2000 and 
School-to-Work statutes extend the Secretary's waiver authority to most provisions of 
the Perkins Vocational and Applied Technology Act. Under Ed-Flex (the Education 
Flexibility Partnership Demonstration Program), the Secretary of Education has .granted 
nine states their own authority to waive provisions of certain ESEA programs and the 
Perkins formula grant program. These states are Colorado, Kansas, Maryland, 
Massachusetts', New Mexico, Ohio, Oregon, Texas, and Vermont .. 

.. 	 Consolidated State and Local Plans. The ESEA also invites districts and states to 
revamp the very ways in which they plan the use of federal program funds, Districts and 
states are no longer required, as a condition of receiving federal formula grant funds, to 
develop and submit separate and detailed plans or applications for each federal program 
in which it wants to participate .. Instead, for most formula grant programs, the ESEA 
now permits the use of a single consolidated plan that focuses specifically. on what the 
district will do to promote cross-program coordination, integration of service provided 

· under those programs with state and local-sponsored activities, and improved service 
delivery. Use of a consolidated plan does not eliminate federal program requirements and . 
does not authorize commingling of program funds. Consolidated planning does; however, 
encourage thinking about how all of the individual federal programs included in the plan, 

· notwithstanding their distinct purposes anddifferent beneficiaries, can fit together and 
support the district's own program to improve teaching and learning.' 

. . 

Schoollvide Programs. The ESEA authorizes schools in high poverty areas to use Title 
I, Part A funds along with funds provided by most other federal programs, to upgrade the 
entire education program of a schooL As a schoolwideprogram, a school can use the 
funds it receives under nearly all federal programs (except the Individuals With . 
Disabilities Education Act (IDEA)) as a common pool of resources. Federal funds used 
in the school wide program are required to supplement resources that the school otherwise 

· would have available from non-federal funds. But instead of tracking all the funds, the 
school has to ensure only that where a particular federal program contributes to the 
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schoolwide program, the school's activities meet the intent and purposes of that program 
'(rather than the individual requirements of the program). 

Consolidated Administrative Funds. ,The ESEA also authorizes states and school 
, ' 

districts to consolidate administrative funds provided under the ESE A state formula grant 
programs and Goals 2000 into a common pool, thereby eliminating the need for tracking 
how a particular program'sadmiriistrative funds are spent. The ESEA also authorizes 
this pool of funds to be used for a broad range of activities, including coordination of the 
federal programs with other federal and non-federal prbgrams. 

A Few Reminders 

Many of the Department's programs are intended to provide additional support'with which to 

address needs of a particular population of students (e.g., students with disabilities or limited­

English proficiency), or improvements in particular aspects of the learning environment (e.g., 


, safe-and drug-free schools, and enhanced use of technology). These programs can help fill 
important gaps in an overall plan for promoting excellence and accountability in teaching. ' For 
example, a school district that has decided to strengthen its efforts to recruit, train, or retain high­
quality teachers of limited-English proficient students may want also to examine how 
Titles I and II of the ESEA and the bilingual education competitive grant programs can help it do, 
so. 

Each Department program has its own set of requirements and purposes, which need to be 
considered iQ.order to use the programs properly to promote excellence and accountability of all 
teachers. Except for funds of tho~e programs that a school uses in a school wide program , 
established under Title I, Part A ofthe Elementary and Secondary Education Act (ESEA), 
program funds can help to support these challenges onlyifthe use of those funds (a) supports 
activities that meet the program's statutory purposes, (b) benefits those students (or teachers of 
those students) whom the program serves, and (c) otherwise complies with all applicable 
program requirements and any approved or amended program plans or applications. For certain 
programs, these requirements include the need for program funds to "supplement, and not 
supplant" funds that, in the absence o'f program funds, would be available from state and local 
sources to support activities. Using programfunds to support toughedicensingand certification 

, ' requirements for teachers where those programs benefit particlliar populations or focus on 
particular subject areas (e.g., tecm1ology and violence-free and drug-free schools) will make 
sense where those populations or subject areas are one focus of licensing and certification 
requirements. 

The charts contain a'number of notes that are intended to remind the reader of these important 
, considerations. . 
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Keys to Understanding the Charts 

1. A filled circle (.) indicates not only that program funds can be used to address this challenge, 
but also that this use of funds is a primary focus of the program. A circle (0) in a column 
indicates that program funds,can be used to address this challenge, but that addressing the 
challenge, or improved professional development in general, is not at the heart of the program's 
purpose. 

2. Superscript notes highlight the existence of a supplement, not supplant requirement, or basic 
program requirements that affect how recipients may use funds to support a particular challenge. 

3. The charts use the following abbreviations: 

ESEA Elementary and Secondary Education Act 
IDEA Individuals with Disabilities Education Act 
HEA Higher Education Act 
STWOA: School-to-Work Opportunities A-ct 

For simplicity, the charts use'the terin "States" to identify grantees that are state departments of 
education (more formally known as "state educational agencies" and, in the case of the Title II, 
ESEA, Eisenhower Professional Development Program, :'state 'agencies for higher ,education"). 

4. Italics are used in the charts to designate those subgrantees for wh~ch funds are avail<:tble only 
on a competitive, rather than on a formula, grant basis. In addition, those "grantees" designated 
. ' , 

as "direct" are Department grantees (e.g., state departments of education), while those designated 
as "indirect" receive subgrants from Department grantees (e.g., school districts that receive 
ESEA Title I; Part A funds from their respective state department of education)., 

5. Section III ofthis Guide contains brief descriptions of each ofthe identified formula grant 
programs (Part A) and information about competitive grant programs for which the public can, 
noW apply (including application due dates) or for which the Department plans to hold 
competitions in the near future (Part B). This information also includes information on how 
those with Internet access can access further information about these competitions from the 
Department's Home Page. Section III also includes information about the Comprehensive 
Technical Assistance Centers, which are designed to assist states, school districts, and schools to ' 
use resources provided under the Elementary and Secondary Education Act -- including 
resources that are available to promote excellence and accountability in teaching -- in the most 
effective ways possible. 

6. In addition to the Comprehensive Centers, the Department funds anumber of more 
specialized centers, information clearinghouses, and other service providers that may be able to 
provide technical assistance, although not funds, to help other entities address .the five 
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challenges. These service providers are identified and described in the Appendix to this Guide. 
. In addition, the Department is conducting new competitions for service providers identified at the 

beginning of this section. While all other resources identified in this section are selected 
competitively, the Department does not anticipate new competitions for them in the near future. 
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u.s. Department of Education Programs 
That Promote Excellence and Accountability in Teaching 

Program 
Recruit 
Talent 

.Prepare 
ror Cert 

Stronger 
Stnds. 

Ongoing 
Training 

. ,. 

Account· 
ability 

FORMULA GRANT PROGRAMS 

Goals 2000: High Standards and Education 
Reform (Goals 2000: Educate America Act, Title 
III) 

Grantees: States (direct); School districts (indirect) 

0 • • • • 

Dwight D. Eisenhower Professional Dev. Pr~gram 
- State & Local Grants (ESEA, Title II, Part B) 

Grantees: States, (direct); School districts, Higher ed 
institutions, Non-profit orgs. (indirect) 

0 • • • • 

Helping Disadvantaged Children Meet High 
Standards: Improving Basic Programs Operated 
by School Districts 1 (ESEA, Title I, Part A) 

Grantees: States (direct); School districts (indirect) 
" 

0 2 0 2 

. 

0 2 .2 Oi 

Even Start (Family Literacy) (ESEA, Title I, 
Part B) 

Grantees: States (direct); School districts (with 
Public agencies, Higher ed institutions, or Private 
non-profit orgs.) (indirect) . 

0 2 0 2 0 2 

Migrant Education 1 (E~EA, Tide I, Part C) 

Grantees: States(direct); School districts and other 
local operating agencies (indirect) 

0 2 0 2 0 2 0 2 0 2 

Technology Literacy Challenge Fund 1 

(ESEA, Title III, Part A, subpart 2) 

Grantees: States (direct); School4istricts (indirect) 

.2 

Safe and Drug-Free Schools and Communities 
(ESEA, Title IV) 

Grantees: States, Governors (direct); School districts, 
Community agencies (indirect) 

0 2 

CIRCLES: 
ITALICS: 
NOTES: 

CHART KEY 
• Primary focus of the program. 0 Not a primary focus of the program. 
Funds for subgrantees are awarded on a competitive basis only. 
Special program requirements apply -- see notes on page 19 ... 
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u.s. Department of Education Programs 
That Promote Excellence and Accountability in Teaching 

Program 
Recruit .Prepare Stronger Ongoing 
Talent for Cert Stnds. ~r.aining 

Innovative Education Program Strategies I 0 0 0 0 
(ESEA, Title VI) 

Grantees: States, (direct); School districts, Higher ed 
institutions, Libraries, Museums, Non-profit orgs. (at 
the State's or School district's discretion) (indirect) 

Impact Aid . (ESEA, Title VIII) 0 0 0 0 

Grantees: School districts 

Indian Education - Formula Grants to School 0 2 

Districts (ESEA, Title IX, Part A, subpart 1 ) 

Grantees: School districts, and Schools funded by the 
Bureau of Indian Affairs under certain conditions 

ISPECIAL EDUCATION 

Individuals With Disabilities Education Act 0 2 0 2 0 2 0 2 

- Assistance to States I . (IDEA, Part B) 

Grantees: States (direct); School districts (indirect) 

Training Personnel for Education of Individuals .2 .2 .2 .2 

with Disabilities I (IDEA, Part D) 

Grantees: States 

Infants and Toddlers with Disabilities ·(IDEA, 0 2 0 2 0 2 0 2 

Part H) I 

Grantees: State Part H lead agencies (State , 

educational agencies or other state agencies) 

Account­
ability 

0 

0 

0 2 

0 2 

0 2 

I 

CIRCLES: 
ITALICS: 
NOTES: 

.CHART KEY 
• Primary focus of the program; 0 Not a priinary focus of the program. 
Funds for subgrantees are awarded on a competitive basis only. . 
Special program requirements apply -- see notes on page 19.. 
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u.s. Department of Education Programs 

That Promote Excellence and Accountability in Teaching 


.Prepare Ongoing Account-Recruit Stronger
Program 

Talent for Cert Stnds. Training ability 

ADULT AND VOCATIONAL EDUCATION· 

Adult Education Special Demonstration and 0 2 0 2 0 2 

Teacher Training I (Adult Ed Act, sec. 353) 

Grantees: States (direct); School districts, Higher ed 
iinstitutions and other Non-profit orgs. (indirect) 

0 2.2Vocational Educational-·Basic Grants 0 2 0 2 0 2 

State Pr~grams/State Leadership I 


(Carl D. Perkins Voc and Applied Tech Ed Act, 

Title II, Part A) 


Grantees: State boards of vocational ed 

0 2Local Activities I 0 2 0 2 0 2 0 2 

(Carl D Perkin~ Voc and Applied Tech Ed Act, 
Title II, Part C) 

.Grantees: State boards of vocational ed (direct); 
School districts, Area voc ed schools, Other intenn. 
ed agencies, Higher ed institutions (indirect) 

Tech-Prep Education 0 2 

(Carl D. Perkins Voc and Applied Tech Ed Act, 
Title III, Part E) 

Grantees: State boards of vocational ed (direct); 
Consortia of seco~dary entities (e.g., School districts 
and Higher ed institutions) (indirect) (fonnula or 
competitive grant at the State bo.ard's discretion) 

'-J'.L .L ORTiJNITIES 

State Implementation Grants - State and 0 0 0 

Local Partnerships 

(STWOA, Titles II and III) 


0 

Grantees: State and local partnerships 

CIRCLES: 
ITALlc:S: 
NOTES: 

CHART KEY 
• Primary focus of the program. 0 Not a primary focus of the program. 
Funds for subgrantees are awarded on a competitive basis only. 
Special program requifements apply -- s.ee notes on page 19.. 
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, NOTES 


1. 	 ' As the program hasa supplement~ ri()t supplant requirement, program funds can help to 
support efforts to meet the' challenges only if they supplement the level of state and local 
·funds that otherwise would be spent doing so: ' "", 

" 2. Consistent with the prog'ram'spurpose, activities ,that promote teacher excellence and ' 
'acco~htability must focus on particuhir subject areas or particular popui'ations that the . 
, program may serve. ' , .'::" 	 . 
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PROGRAM DESCRIPTIONS 
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U.S. DEPARTMENT OF EDUCATION PROGRAMS AND RESOURCES 


Formula Grant Programs pages23~30 

Competitive Grant Programs pages 31-41 

Comprehensive Regional Assistance Centers pages 42-45 

. PART A - FORMULA GRANT PROGRAMS. 

INTRODUCTION 

The U.S. Department of Education's various formula grant programs provide funds to states, 
school districts and other local entities throughout the nation, either to provide additional support 
for underserved groups of children and adults or to help those entities address areas of particular . 
educational need. Generally, eac;h program requires prior submission of a plan or application, 
and has its own requirements that govern how and Jor whom funds may be spent. Within these 
limitations, formula grant programs may provide states, school districts, individual schools.and 
other recipients with promising and immediate sources of financial support that can address -­
along with the general need of teachers for high-quality professional development -- the 
challenges for promoting excellence and accountability in teaching . 

. Funding formulas and eligibility rides determine the amount of program funds available to 
recipients (and in the case of entities receiving funds from the state, whether they do so on a 

. formula or competitive basis). For those programs administered by states rather than by the 
Department of Education, more information on the programs and any special 
requirements they may have on how funds may be used may be obtained from the state 
educational· agency or, in the case of the Carl D. Perkins Vocational and Applied 
Technology Education Act programs, from the state board for vocational education . 

. PROGRAM DESCRIPTIONS 

Goals 2000: High Standards and Education Reform 
(Goals 2000: Educate America Act, Title III). . 

Funds awarded to state education agencies and, through subgrants, to school districts are 
. available to help develop and implement comprehensive state and local improvement plans that 

include strategies for promoting quality professional developme~t. Subgrants from the state 
education agency to school districts support, among other things, continuing and sustained 
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professional development programs that can increase student learning, and improved teacher 
education pro'grams, that are consistent with the Goals 2000 state improvement plan. Each state 
educational agency funds these activities on a competitive, peer-review, basis out of a portion of 
the Goals 2000 grant that it receives from the Department. 

.. 

For more information, contact the state educational agency. School districts located in a state 
that does not participate in the Goals 2000 program may contact: . 

Thomas Fagan 

Goals 2000 Program 

600 Independence Avenue SW 

Washington, DC 20202-6100 


. Phone: (202) 401-0039 

e-mail: thomasJagan@ed.gov 


Dwight D. Eisenhower Professional Development Program -State & Local Grants 
(ESEA, Title II, Part B) 

The Eisenhower Program is the federal government's largest program devoted specifically to 
supporting state and local efforts to stimulate and provide sustained and intensive high-quality 
professional development in all of the core academic subjects (but with apriority in· 
mathematics and science). School districts receive funding from states to carry out activities that 
are consistent with local priorities, and have very wide discretion in determining the activities 
that will best enable all teachers to obtain the skills and knowledge they need to help all students 
achieve to high standards. Districts must contribute at least one-third ofthe cost of their . 
Eisenhower-supported activities from state and local sources, other federal funds (such as Title 
I), cash, or in-kind contributions. In addition, the state educational agency receives program 
funds to support special initiatives designed to upgrade the quality of the state's teachers, while 
the state agency for high education recdves funds for competitive subgrants to institutions of 
higher education and nonprofit private organizations to improve the quality of teacher education 
and professional development programs. (While the scope 'of activities that the state agencyfor 
higher education may sponsor are quite broad, they do not extend to supporting efforts to recruit 
talented individuals into teaching.) . 

For more information, contact the state educational agency (jr the state agency for higher 
education. 

Helping Disadvantaged Children Meet High Standards: Improving Basic Programs Operated by 
Local Educational Agencies (ESEA, Title I, Part A) 

Title I, the largest federal education program for pre-K through 12 education, has one overriding 
goal: to improve teaching and learning for low-achieving children in high-poverty schools, to 
enable them to meet challenging academic content and performance standards .. ,Under Part A of 
Title I, funds are provided to districts and schools,.based on their number of poor children, to 

. help low-achieving children acquire the knowledge and skills expected of all children. To 
receive Part Afunds, districts must have a plan that includes a strategy the district will use, 
among other things, to provide professional development for teachers to improve the teaching of 
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.' . 

academic subjects to enable all children to ~eet the state's student performance 'standards. 
Districts and schools have considerable flexibility. in deciding how to use their Title I. Part A 
funds, including the amount of Title I funds they devote to professional development of teachers 
and other staff who work with disadvantaged students. Moreover, schools with not less than 50 
percent of children from low-income families are eligible to operate as school wide programs. 
Doing so permits schools to combine their federal, state and local resources to support 
comprehensive, school wide reform efforts that include professional development for all of the 
school's teachers. 

For more information, contact the state educational agency. 

Even Start Family Literacy Program· 
(ESEA, Title I, Part B) 

Even Start provides financial assistance through subgrants from the state educational agency to 
support programs'that integrate early child education, adult literacy or adult basic education, and 
parenting education into'a unified family literacy program. Each program is to include special 
training of staffto develop the skills necessary to work with parents and young children in the 
full range of instructional services that the Even Start project would provide. Eligible applicants 
include school.districts in partnership with a public or private nonprofit organization, another 
public agency, or an institution of higher education. . 

For more, inform~tion, contact the state educational agency. 

Migrant Education Program 
(ESEA, Title I, Part C) 

The Migrant Education Program (MEP) provides supplemental assistance for high-quality 
programs for students who migrate to enable themselves or a family member to obtain temporary 
or seasonal agricultural or fishing work. The MEP reduces educational disruptions and other 
problems that result from repeated moves, helping these children overcome problems that inhibit 
their ability to meet challenging content and performance standards. Grants are aWl:lrdedto state 
educational agencies who in turn. make subgrants to school districts and other agencies to 
provide educa~ion'a.l and support services for migrant students during periods in which they 
reside in the area. Local districts and other operating agencies are responsible for integrating 
MEP services with services provided by other ESEA and federal programs to meet the needs of 
migrant students and, subject to State approval, have flexibility in how they do so. To the extent 
feasible, local MEP projects include appropriate professional development including mentoring 
for teachers a~d othe~sc~ool personnel ~ho work with migrant students. 

For more information, contact the state educational agency. 

Technology Literacy Challenge Fund 
(ESEA, Title III,. Part A, subpart 2) 

. . . . 

The Technology Literacy Challenge Fund provides funds to states, on a formula basis, to help 
their local districts use technology to strengthen their educational programs. The goals ofthe 

, . . 
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Challenge Fund are· to provide all teachers with the training and support they need to· help 
students learn by using technology; to provide all schools with modern computers; to connect all 
classrooms to the information superhighway; and to make effective software and on;-line learning 
resources an integral part ofthe curriculum,in schools. Ninety five percent of the funds a state 
receives must be awarded to school systems on a competitive basis. For Fiscal Year 1997, the 
first year of the program, Congress has appropriated$200 million, and the Administration has 
requested $425 million for Fiscal Year 1998. 

For more information, contact the state educational agency. 

Safe and Drug-Free Schools and Communities 
(ESEA, Title IV, Part A, subpart 1) 

This program supports comprehensive school- and community-based drug education and, 
prevention activities, as well·as activities designed to prevent violence. Funds are ayailable to all 
districts on the basis of school enrollment, with additional funds beingmade available for 
districts that the state finds to be "high~need." Districts that use Safe and Drug-Free Schools and 
Communities money must assess needs and measure program outcomes, but may implement a 
broad range ofage -appropriate prevention activities, including professional development of 
school personnel in prevention strategies and curriculum. 

For more information, contact the state educational agency or Governor's office. 

Innovative Education Program Strategies 
(ESEA, Title VI) . 

Title VI provides funds to permit districts to support activities that encourage school reform and 
educational innovation. It makes funds available to all districts, thrqugh the states, on the basis 
of school enrollment, with some weighting to districts with particularly high costs. Under this 
program, districts have the flexibility to use funds for any of the following primary areas: (1) 
technology related to implementing reform; (2) acquisition and use of instructional and 
educational material; (3) promising educational reform projects such as magnet schools; (4) 
programs for at-risk children; (5) literacy programs for students and their parents; (6) programs 
for gifted and talented students; (7) reform efforts consistent with Goals 2000; and (8) school 
improvement programs or activities authorized under the Title I program. Title VI funds may be 
used to support high-quality professional development that is related to any of these areas. 

For more information, contact the state, educational agency: 

Impact Aid 
(ESEA, Title VIII) 

The Impact Aid program makes formula grants to school districts that serve federally connected 
students (e;g. military dependents and children living on Indian lands) and to certain school 
districts containing a significant amount offederal property. In particular, payments made to 
school districts under sections 8002and 8003 become part of the school district's general funds, 
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and may be used forll!l):: purpose, including professional development and efforts, to promote,. . 
excellence and accountability in teaching. 

For more information, cont~ct: 

Catherine Schagh 

Impact Aid Programs 

600 Independence Ave., SW 

Washington, DC 20202-6244 

Phone (202) 260-3858 


.e-mail: catherine_schagh@ed.gov 

Indian Education - Grants to Local Educational Agencies 
(ESEA, Title IX, Part A, subpart 1) 

The program provides grants to support school districts in their efforts to reform elementary and 
secondary education programs that serve Indian students in order to ensure that these programs 
are based on challenging state content standards and student performance standards, and are 
designed to assist Indian students to meet these standards. Funds are provided to school districts 
based on their enrollment ofIndian children, and may be used to provide professional 
development for teachers and other school professionals who are new in the Indian community, 
and all teachers involved in this program who work with Indian children. 

, For more information, contact: 

David Beaulieu 

Office ofIndian Education Programs 


" 600 Independence Ave., SW 

Washington, DC 20202-6335 


, Phone: (202) 260-3774 ­
e-mail: david_beaulieu@ed.gov 


SPECIAL EDUCA,TION 

Individuals with Disabilities Education Act - Grants to States and Preschool Grant Programs 
(IDEA, Part B) 

The IDEA, Part, B provides funds to states and 'school districts to help pay for the additional 
costs of services that are needed to enable all children ages three through twenty-one with 
disabilities, regardless of the level of severity of the disability,to receive a free and appropriate 
public education and to improve education opportunities. The program makes funds available 
through state educational agencies to all districts in a state on the basis oftheir relative number 
of students with disabilities receiving special education and related services. IDEA, Part B 
requires disiricts that receive funds to provide certain basic procedural safeguards for children 
with -disabilities and their parents. It also requires the state to develop, as part of its statewide 
system, and includes in its application acomprehensive system of personnel development 
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(CSPD) for ensuring an adequate supply of qualified personnel to carry, out the purposes of the 
IDEA, which may include support ofthis challenge. School district subgrantees must include in 
their applications to' the state procedures for using and implementing the state CSPD. 
as well as comprehensive plans for how the district will address the needs of its disabled 
students. These plans may include provision for the use ofIDEA, Part B funds for professional 
development activities that will give teachers and other staff the skills that they need to enable, 
their students with disabilities to have increased levels of academic achievement. 

For more information, contact the state educational agency. 

Training Personnel for Education ofIndividuals with Disabilities - Grants to State Educational 
Agencies (IDEA Part D, sec. 632) . ' . 

The IDEA, Part D, provides assistance to states in establishing and maIntaining programs to' 
prepare special and regular education, related service, and early intervention personnel to met the 
needs of infants, toddlers, chi Idren and youth with disabilities: State educational agencies are 
eligible to apply. Funds are provided to support the development and maintenance of the 
comprehensive system of personnel development (CSPD), as stirnmarizedabove in the 
description of the IDEA, Grants to States and Preschool Grant Programs (IDEA, Part B). 

For more information, contact the state educational agency. 

Infants and Toddlers with Disabilities 
(IDEA, Part H) 

The IDEA, Part H, provides financial assistance to states to develop and implement a statewide, 
comprehensive, coordinated, multidisciplinary, interagency program of early intervention 
services for infants and toddlers with disabilities and their families. Through this program, Part 
H funds are available to states to assist with preparation of teachers, and other service providers 
to meet high standards, certification and licensing requirements, if the state chooses to use the 
money that way. Under the program the state grantee develops, as part of its statewide system, 
and includes in its application a comprehensive system of personnel development (CSPD) for 

'ensuring an adequate supply of qualified personnel to carry out the purposes oftheJDEA, which 
may include this activity. The CSPD must be consistent with the CSPD ofthe state prepared 
under part B ofIDEA. 

For more information, contactthe state educational agency. 

ADULT EDUCATION' 

Adult Education Special Demonstration,and Teacher Training Projects 
(Adult Education Act? sec. 353)' ' 

, . 
States administer two categories of local-level projects: experimental demonstration projects that 
involve the use of innovative methods, systems, materials, or programs that may have national 
significance or will be of special value in promoting effective adult education programs;. and 

28 



projects that train' professional teachers, volunteers, and administrators, with'a particular 
emphasis on full-time professional adult educator.s, minority adult educators, and teachers of 
adults with limited English proficiency, learning disabilities, or serious reading deficiencies. 
Eligible applicants include school districts, community-based organizations, public and private 
nonprofit agenci~s and institutions of higher education~ , 

For more information, coritact the state educational agency. 

VOCATIONAL EDUCATION 

Basic Grant 

State Programs/State Leadership 
(Carl D. Perkins Vocational and Applied Technology Education Act,Title II, PartA) 

Under Title II, Part A of the Perkins Act, states may use up to 8.5 percent of their basic state 
grant for state leadership activities. These activities must include professional development, 
curriculum development and dissemination, and assessment of prograr:ns receiving federal 
assistance. Professional development may involve vocational teachers and academic teachers 
working with vocational students, corrections and community based educators and counselors, 
and in-service and preservice training of teachers in state-of-the-art programs and techniques 
with particular emphasis on minorities. 

For more information, contact the state board of vocational education. 

Local Activities 
(Carl D. Perkins Vocational and Applied Technology Education Act, Title II, Part C) 

States subgrant funds to school districts and other entities to help support secondary vocational 
education programs that the districts implement either by themselves or inconjunction with an 
area vocational education school or an intermediate education agency. The amount of Perkins ' 
funds that a district is eligible ~o receive depends qn the relative size of its ESEA, Title 1, Part A 
allocations, the number of students with individualized education programs, and the number of 
students enrolled in schools and adults enrolled in training programs. School districts must 
,submit an application to the state board for vocational education that describes their plans for 
using program funds in ways that give priority to special populations. Uses offunds may include 
professional development of vocational instructors and academic instructors working with 
vocational education students that focuses on integrating vocational and academic instruction . 

. ' ; , " 

. . . , 

For more information, contact the, state board of vocational education. 

Tech-Prep Education' , 

(Carl D. Perkins Vocationaland Applied Technology Education Act, Title III, Part E) 


Title III, Part E, supports ongoing training to help teachers. Each Tech-Prep Education program 
must include in-service training for teachers that (l) is designed to train teachers to effectively 
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implement Tech-Prep Education curricula; (2) provides for joint training for teachers from all 
participants in' a Tech-Prep consortium; and (3) may provide such training in weekend, evening, 
and summer sessions, institutes or workshops. 

For more information,'contact the state board of vocational education. 

SCHOOL-TO-WORK OPPORTUNITIES 

State Implementation Grants 
(School-to-Work Opportunities Act of 1994 (Title II and III) 

All states have received School-to-Work Opportunities D~velopment Grants to assist them in 
planning and developing statewide school-to-work systems. State Implementation Grants are 
awarded competitively to states to establish comprehensive, statewide school-to-work systems 
that offer young Americans access to education and training programs designed to prepare them 
for a first job in a high-skill, high-wage career, and to increase their opportunities for further 
education:' A state receiving a first-year implementation grant passes 70 percent of its School-to­
Work Opportunities grant to local partnerships. In the second year, it will pass 80 percent of its 
grant to local partnerships and in the third year and beyond it will pass 90 percent to local 
partnerships. The 50 states,.the District of Columbia, and Puerto Rico are eligible to apply for 

. . ' '. 
state grants. 

The School-to-Work program also provides special grants for local partnership, for urban and 
rural partnerships, grants to territories, and development and implementation grants for Indian 
youth 

National School-to-Work Office, 
400 Virginia A venue, SW ' 

. Room 210 
Washington, D.C. 20024 
Phone: (202)401-6222 ' 

, e-mail: stw@ed.gov 
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PART B - ,COMPETITIVE GRANT PROGRAMS 

INTRODUCTION 

The forgoing charts also identify the Department's competitive grant programs that also can' 

contribute financial support to the efforts of states,' school districts, schools and other entities as 

they work to address both professional development needs generally and the five challenges for 

promoting excellence and accountability in teaching, in particular. (Many of these competitive 

grant programs may fund activities in areas that extend beyond professional development or the 

improvement of teaching. Unless the Department'limits application under these programs to 

those that support high-quality teaching, the programs will support this objective only if an 

application that addresses' improvements in teaching is selected for funding over applications that 

address other areas.) 


'Unlike formula grant programs that are broad in scope and provide funding to all entities that 
meet basic eligibility requirements, with some exceptions competitive grant programs tend to be 
more narrowly focused. The Department of Education focuses competitive grant programs on 
the most outstanding applicants, and funds activities that reflect best practice or are most likely 
to yield significant results. Thus, .the Department tends to make awards under competitive grant 
programs to those institutions, schools, teachers and other eligible applicants whose applications 
reflect clearest and most promising ideas about how additional funds can be used to improve 
teaching and learning. 

A program's announcement inviting applications for new awards will identify the maximum 
length of time that the Department will fund a competitive grant awards under that program. 
Depending upon the requirements of a particular program, the Department generally is allowed 
to make awards or up to five years. After the initial year for which an award is made, a 
recipient's entitlement to future year awards depends upon factors such as the availabiiity of 
appropriations and the degree to which the recipient has been able to demonstrate performance of . 
the plans and activities contained in its approved application. 

Awards under competitive grant programs are made only to those relatively fe~ applicants 
whose applications,' including proposed budgets, are found most likely to be successful 
(although a program's criteria for awards also might include other factors such as the need for 
geographical distribution of awards). Therefore, while appropriation levels for competitive grant 
programs generally are much smaller than for formula grant programs, the amount of available 
program funds distributed 0 a recipient under a competitive grant program may be much larger 
than the recipient receives under many formula grant programs. 
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CURRENT OR UPCOMING DEPARTMENT OF EDUCATION 
GRANT COMPETITIONS 

(as of April 18, 1997) 

Of those competitive grant programs identified on the chaqs, the Department has either 
announced or plans to announce grant competitions and/or application due dates under the 
following competitive grant programs: . 

• . Public Charter Schools Program (ESEA, Title X, Part C) 
• Star Schools Program . (ESEA, Title Ill, Part B) 

• Centers and Services to Meet the Special Needs ofIndividuals wit~ Disabilities; and 
Innovation and Development (Research) (IDEA, Parts C and E, combined) 

• . Training Personnel for Education ofIndividuals with Disabilities (IDEA Part D 
• Fund for the Improvement of Postsecondary Education (FIPSE) (HEA, Title X; Part A) 
• Fulbrig~t-Hays Seminars Abroad Program (Mutual Education and Cultural Exchange 

Act) 
• Field Initiated Studies (Research) (ERDDIA, Part C) 

The Department will announce in the future in the Federal Register and on its Web Site when 
new grant competitions 'will be scheduled for awards under other programs that can help to 
promote excellence and accountability in teaching. 

Public Charter Schools Program . 
(ESEA, Title X, Part C) 

This program provides financial assistance for the design and initial implementation of charter 
schools. Grants are awarded to state educational agencies in states with charter school laws. 
State educational agencies receiving funds conduct subgrant competitionsfor eligible applicants 
that are partnerships between chartering agencies and. developers, which may include teachers, 
administrators and, other school staff, parents, and other members of the community in which a 
charter school will be carried out. If an eligible state educational agency chooses not to . 
participate, or applies and is not successful, the local eligible applicant may apply directly to the' 
Department. Funds may be used for planning and design of the educational program, including 
efforts needed to ensure the high-quality of teachers and other ~taff, and for initial ' 
implementation of the charter school. 

Competition: 

Application deadline: June 
Estimated number of awards: 20-25 to states; hundreds more through 

. state subgrants 
. Estimated range of awards: $250,000 to $4,000,000 (states) 

$25,000 to $250,000 (other applicants) 
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John Fiegel· 
Public Charter Schools Program 
School Improvement Programs 
600 Independence Ave., SW 
Washington, DC 20202-6140 
Phone: (202) 260-2671 
e-mail: john_fiegel@ed.gov 

Star Schools Prograin 
(ESEA, Title III, Part B) 

the Star Schools Program supports telecommunications partnerships to provide 
telecommunications equipment and programming to underserved students, including those living 
in rural and urban areas. Through support froin the Star Schools Program, more than 50,000 
teachers along with a host of administrators, parents, an4 policy makers have participated in staff 
development and community awareness activities produced via satellite,compressed video 
technology, .fiber optics, videodisc, and microcomputer-based networks. Eligible partnerships 
may take the form of either: (1) A public agency or corporation establrshed for the purpose of 
developing and operating telecommunications networks to enhance educational opportunities; or 
(2) a partnership that includes three or mor~ of the following, at least one of which must be an 
agency as described in (a) or (b): (a) a local educational agency with a significant number of 
elementary and secondary schools that are eligible for assistance under ESEA Title I funds, or 
elementary and secondary schools operated or funded for Indian children by the Department of 
the Interior; (b) a state educational agency; (c) an adult or family education program; (d) an 
institution of higher education or state higher education agency; (e) a teacher training center or 
academy; (f) a public or p~ivate agency withexperience'or expertise in the planning a'nd 
operation of telecommunications networks or a public broadcasting entity;or (g) a pu~lic or' 
private elementary or secondary school. 

Competition: 

Application deadline:: May 9,1977 
Estimated number of awards: 7 general projects and 1 dissemination project 
Estimated range ofawards: $2,000,000 General Projects; 

$500,000 Dissemination Project 

Jean Tolliver 
Star Schools 
Office ofEducational Research and Improvement 
555 New Jersey Avenue, NW ' 
Washington, D.C. 20208-5645 
Phone: (202) 219-2116 
e-mail: jtollive@inet.ed.gov 
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SPECIAL EDUCATION 

Centers and Services to Meet the Special Needs of Individuals with Disabilities; and . 

Innovation and Development (Research) 

IDEA, Parts C and E, combined 


The Centers and Services program (IDEA, Part C) includes a number of grant competitions that, 
together, support activities in a variety of areas. Depending on the competition, awards are made 
to support demonstration, research, training, dissemination and other activities (including, 
depending upon the application, professional development for teachers and other staff) designed 
to support persons with disabilities across the educationaf spectrum: Different competitions 
support activities that focus on, among other things: early intervention, special education, and 

. related services for children who are deaf or blind; infants, toddlers and other preschool children; 
, children with severe disabilities, including deaf-blindness, children and youth with severe 
emotional disturbances; model programs, ~f postseco~dary, vocational, technical, continuing, or 
adult education (with a minimum of funding for projects that serVe the deaf); and education and 
transitional services for persons in transition' from secondary school to postsecondary 
environments. The statute identifies the entities that are eligible to apply for each competition. 

" 

This Innovation and Development(Research) program s(IDEA, Part E) supports projects to 
advance and improve the knowledge base and to improve the practice of professionals, parents 
and others providing early intervention, special education; and related services, including 
professionals in regular education environments,to provide children with disabilities effective' 
instruction and enable them to learn successfully. Funds also support research and related 
activities, surveys,or demonstrations relating to physical education or recreation, including 
therapeutic recreation, for children with disabilities: 

Competition: 

An Urban Center on Implementing Inclusive Education/or Children with Severe Disabilities as 
part o/Systemic Education Re/orm Efforts (proposed priority) A requirement of this priority will 
be to provide training and technical assistance in the adoption, use and maintenance of inclusive 
education practices involving access to the general education curriculum in urban settings via 
direct technical assistance as well as distance learning and other innovative methods. 

Application deadline: To be announced 
Estimated number of awards: To be announced 

For the IDEA, Part C program: For the IDEA, Part E program 
Jane M. Williams Scott Brown 
Research to Practice Division Research to Practice Division 
Office of Special Education Programs Office of Special Education Programs 
Room 4616, Switzer Building Room 3522, Switzer Building 
330 C Street, SW 330 C Street, SW 
Washington, DC 20202 Washington, DC 20202 
Phone: (202) 205-8294 Phone: (202)205-8117 
e-mail: jane_ williams@ed.gov e-mail: scott_brown@ed.gov 
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Training Personnel for Education of Individuals with Disabilities 
(IDEA Part D 

The program supports grants for personnel training to increase the quality and quantity of 
personnel aVllilable to serve infants, toddlers, children, and youth with disabilities, and their. 

families. State education agencies, institutions of higher education, and other appropriate 
nonprofit agenCies l;lnd organizations are eligible to apply. 

Competitions: 

Center to Promote the Access to and Participation by Minority Institutions in Discretionary 
Programs Authorized Under the Individuals with Disabilities Education Act (proposed priority) 
The purpose of this priority is to support a national center to promote the participation of 
minority institutions in personnel preparation competitions authorized by IDEA and to promote 
the professional development capacity of minority entities. 

Application deadline: To be announced 

Estimated number ofawards: To be announced 


An Academy; Linking Teacher Education to Advances in Research (proposed priority) Under 
this priority, applicants are requiredto design an approach, consistent with principles of effective· 
professional development, for linking teacher education programs to recent advances iri research 
on teaching reading to children with learning disabilities, using technology to enhance 
educational results for children with disabilities, and using positive behavioral supports to teach 
children with disabilities who exhibit chaltenging behaviors. 

Application deadline: To be announced 

. Estimated number of awards: To be announced 


Developing a National Plan for Training Personnel to Teach Blind and Low- Vision Children 
(Proposed Priority) Under this priority, the applicant is required to conduct a systemic and 
systematic needs assessment of the' personnel shortage in this area and design a comprehensive 
approach for preparing capable and qualified personnel to education blind and low vision . 
students. . 

Application deadline: To be announced 

Estimated number of awards: To be announced 


Ray Miner 

Research to Practice Division 

Office of Special Education Programs 

Room 4611, Switzer Building . 

330 C Street, SW 

Washington, DC 20202 

Phone: (202) 205-9805 

e-mail: ray _miner@ed.gov 
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HIGHER EDUCATION 

Fund for the Improvement of Postsecondary Education (FIPSE) 
(HEA, Title X, Part A) 

The Fund for Improvement of Postsecondary Education (FIPSE) provides financial support for 
nationally significant activities that are designed to enhance the quality of education in the 
nation's institutions of higher education. The scope of activities that the Department may 
support is quite broad. It includes: encouragement of reform, innovation, and improvement in 
postsecondary (including graduate) education programs; creation of institutions and programs 
that promote new paths to career andprofessionai training; promotion of use of technology; 
design and implementation of cost-effective methods of instruction and operation. In particular, 
FIPSE has funded a number of activities that focus on improving the quality of K-12 teaching, 
including: projects to (1) train teachers to assume ever-expanding educational and social 
responsibilities; (2) strengthen the skills of elementary school teachers in math and science, and 
of teachers at all levels to incorporate math and science into an interdisciplinary curriculum; (3) 
develop School-College partnerships that encourage colleges to share resources with schools in 
order to strengthen the training of both prospective and current K-12 teachers; and (4) explore 
new pathways into the teaching profession. 

Competition: 

FIPSE's current Comprehensive Program priorities are:. 1. Access, Retention and Completion; 
2.. Improving Campus Climate for Learning; 3. Making More Productive Use of Resources to 
Improve Teaching and Learning; 4. Improving School-College Collaboration; 5. Curricular and 
Pedagogical Reform; 6. Faculty Development; and 8. Dissemination .of Successful Innovations. 
However, the·public is invited to submit proposals for other activities they believe also are 

· important to the improvement ofPostsecondary education .. 

Application deadline: October, 1997 
Estimated numb.er of awards: 70 

NOTE: Guidance for the next· round of applications (FY 1998) for.the Comprehensive Program 
are expected to be available in approximately August" 1997~ Preliminary proposals will be due 
in October, 1997, and full proposals will be due in mid-March, 1998. Awards will be made by 
June 30, 1998. 

Brian Lekander 

Office of Postsecondary Education 

600 Independence. Ave., SW 


· Room 3100, ROB-3 , 

Washington, DC 20202-5175 


· Phone: (202) 708-5750 

e-mail: brian_lekander@ed.gov 
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OTHER PROGRAMS 

Fulbright-Hays Seminars Abroad Program 
(Mutual Education and Cul~ural Exchange Act) 

The program is intended to increase mutual understanding between people of the United States 
and other countries by offering qualified American educators opportunities to participate in 
short-term seminars abroad during the summer. The program provides opportunities for K-12 
social studies teachers, administrators and state and school district.curriculum specialists with 
responsibility for curriculum development in social studies, and for undergraduate faculty 
members from postsecondary institutions whose professional activities primarily include 
teaching undergraduate courses in the humanities, social sciences, or international affairs. Upon 
their return, participants are expected to share their broadened knowledge and experiences with 
students, colleagues, members of civic and professional organizations and the public in their 
home communities. . . 

Competit~on: 

A new comp~tition is planned, but not yet announced, for awards to individual elementary and 
secondary school teachers and colleges and university faculty. No awards would be made to 

. states or schools. The program does not intend to establish priorities. 

Application deadline: Late October, 1997 (projected) 
Estimated number of awards: 130 

Linda Byrd-Johnson 
Center for International Education' 
Office of Postsecon.dary Education 
600 Independence'Ave., SW 
Room 600 Portals Building' 
Washington, DC' 20202 
Phone: (202) 401-9775 . 
email: linda_byrdjohnson@ed.gov 

Field Initiated Studies (Research) 
(ERDDIA, Part C) 

Field-initiated studies grants support educational research projects where the topics and methods 
of study are generated by the investigators. There are five national research institutes within the 
Office of Educational Research and Improvement (OERI): (1) the National Institute on Student 
Achievement, Curriculum, and Assessment; (2) the National Institute on the Education of At­
Risk Students; (3) the National Institute on Education Governance, Finance, Policy-Making, and 
Management; (4) the National Institute on Early Childhood Development and Education; and (5) 
the National Institute on Postsecondary Education, Libraries, and Lifelong Education support 
field-initiated studies. Each Institute conducts its own field-initiated studies competition. 
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Competition: 

The Department particularly invites educational research and development projects that focus on 
one or more priorities in its published Research Priorities Plan. Those priorities include: 
Ensuring effective teaching through activities that focus on prospective and current teachers; 
improving curriculum, instruction, assessment and student learning; strengthening schools; 
supporting schools to affectively pr.epare diverse populations to meet high standards; promoting 
learning and formal and informal settings; improved early childhood learning; and understanding 
changing requirements for adult competence. 

Application deadline: June 9, 1997 
Estimated number of awards: 7 per institute 
Estimated Range of awards $100,000 to $225,000 ' 

For information on the program or any of its individual competitions; contact: 


Jackie, Jenkins' 

National Institute on Student Achievet:hent; Curriculum, and ASsessment 

U.S. Department of Education 

, 555 New Jersey Avenue, NW 
Room 510g 
Phone: (202) 219-2232 
FAX: (202) 219-2135 
e-mail: Jackie_Jenkins@ed.gov 

Beth Fine' 

National Institute on the Education of At-Risk Students 

U.S. Department of Education 
555 New Jersey Ave.,NW 
Washington, DC 20208-5521 

, Phone: (202) 219-1323 
FAX: (202) 219-2030 
e-mail: Beth_Fine@ed.gov 

Veda Bright 
National Institute on Early Childhood Development and Education 
U.S. Department of Education 
555 New Jersey Avenue, NW 
Washington, DC 20208 
Phone: (202) 219~1935 
FAX: (202) 219-4768 
e-mail: veda bright@ed.gov, 

" -
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Barbara Lieb 
National Institute on'Educational Governance, Finance, Pollcymaking, and Management. 
U.S, Department of Education 
555 New Jersey Ave., NW 
Washington, DC 20208-55] 0 
Phone: (202) 219-219/2032 
FAX: (202) 219-2159 
e-mail: barbaraJieb@ed.gov 

Norman Brandt 

National Institute on Postsecondary Education, Libraries and Lifelong Learning 

U.S. Department of Education 

.555 New Jersey Ave., NW 
Washington, DC 20208-5531 
Phone: (202)219-1662 
FAX: (202) 501-3005 
e-mail: norman_brandt@ed.gov· 

39 


mailto:norman_brandt@ed.gov
mailto:barbaraJieb@ed.gov


LEARNING MORE ABOUT NEW COMPETITIONS 


Those interested in learning more about these competitions, and obtaining application package's 
may call or write the program Department ofEducation program contacts who are identified in 

•the following program descriptions. 	In addition, the Department publishes notices in the Federal 
Register that announce each of the program competitions, and provide specific information about 
the competition such as,how to obtain an application package, the estimated number and size of 
awards, and the date when completed application must be received. The Federal Register also 
contains notices of any program rules that apply to the competitions. 

Those having access to the Internet may obtain copies ofrec'ent Federal Register grant 

announcements through the Department of Education's Home Page. To find program 

announcements: 


l~ Find the Department's Home Page at ''http://wwww.ed.gov/'' 

2. Key into "Money Matters" (''http://wwww.ed.gov/rnoney.html'') 

3. Key into "Federal Register Documt;nts (''http://wwww.ed.gov/money.html#fr'') 

4. 	 Key into "Announcements" ( ''http://wwww.ed.gov/legislationiFedRegister/ 
announcements/index.html") 

For some competitive grant programs, the Department also establishe's "absolute priorities." 
While program statutes may allow the use of funds' for activities in a broad range of areas, the 
Department sometimes establishes absolute priorities, after giving the public an opportunity to 
comment on the "proposed" priority, to limit the applicati()ns it will review to those that address 
particular activities. The program application notice identifies whether the Department has 
established a funding priority for the competition, and in what part of the Federal Register the 
public can find the priority if it is not published in the application notice. Federal Register 
documents that contain recent priority notices also may be accessed through the Department's' 
Home ,Page. To do so, after finding the page, "Federal Register Documents" (step 3 above)-­

5. Key into "Federal Register Regulations, Priorities and Other Rules" 

(''http://wwww.ed.govllegislationiFedRegister/finrules/index.html") 


In addition, those wanting more inforIl),ation on any of these competitive grant programs, when 

competitions plan to be scheduled, application due dates, and any special requirements of these 

programs, may contact theindivi~ual identified in the following program descriptions. 


NOTE: Those having access to the Internet can obtain this information -- and other information 
available through the Department of Education's Home Page -- through different access 
methods: 
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World Wide Web http://www.ed.gov/ 

Gopher gopher.ed.gov 

or select North America.;.->USA~->General-->U.S. Department of 
Education from: the AII/o.ther Gophers menu on your system 

FTP ftp.ed.gov (log on anonymous) 

E-Mail Send e-mail. to almanac@inet.ed.goV,to get instructions on usage of our 
mail server 

In the body of the message type send catalog (avoid use of signature' 
blocks) 

Telnet No public telnet access is available. You must either have an appropriate 
WWW, Gopher, or FIP client at your site or be able to telnet to a public " 
access client elsewhere. 
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PART C - COMPREHENSIVE REGIONAL ASSISTANCE CENTERS 


In.addition to its formula and competitive grant.programs, the U.S. Department of Education funds 
important sources of technical assistance that can helpto provide or locate special help to those working 
to meet the challenges for promoting excellence and accountability in teaching. A key source of 
technical assistance are the 15 Comprehensive Regional Assistance Centers, which the Department 
created to help states, school districts, schools, tribes, community-based organizations, and other grant 
recipients with the administration, integration and implementation of programs funded under the 
Elementary andSecondary'Education Act (ESEA) so that all students can increase the levels of their 
achievement. These Regional Assistance Centers are designed to be able to provide high-quality 
comprehensive training and technical assistance to improve teaching and learning and to meet the needs 
of children served by ESEA programs. Hence, the Centers can playa key role in promoting state, school 
district and school efforts to secure excellence ~nd accountability in teaching . 

. Comprehensive Regional Assistance Centers 

Region I: 	 Connecticut, Maine, Massachusetts, New Hampshire, 

Rhode Island, Vermont . 


Education Development Center, Inc. 
Newton, MA 
Phone: (617) 969-7100 ext 2533 
FAX: (617) 965-6325 

. e-mail: WendeA@edc.org 

Region II: 	 New York S·tate 

New York Technical Assistance Center 

New York University 

New York, NY 

Phone: (212) 998-5110 

FAX: (212) 995-4199 


995~4041 
e-mail: millr1a@is2.nyu.edu 

RegionllI: 	 Delaware, District of Columbia, Maryland, New Jersey, 

Ohio, Pennsylvania 


. 	 . . 
George Washington University 
Arlington, V A . 
Phone: (703)528-3588 
FAX: (703) 528-5973 
e-mai l:crivera@gwis2.circ.gwu.edu 
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Region IV: 	 Kentucky, North Carolina, South Carolina, Tennessee, Virginia, . 
West Virginia 

Appalachia Educational Laboratory, Inc. 

Charleston, WV 

Phone: (304) 347-0441 

FAX: (304) 347.,0489 

e-mail: buckleyp@ael.org 


Region V: 	 Alabama, Arkansas,.Georgia, Louisiana, Mississippi 

Southeast Comprehensive Assistance Center. 
. Metairie, LA 

Phone: (504) 838-6861 
FAX: (504)831-5242 
e-mail: htran@sedl.org 

Region VI: 	 Iowa, Michigan, Minnesota, North Dakota, South Dakota, . 

Wisconsin 


University of Wisconsin 

Madison, WI 

Phone: (608) 263-4326 

FAX: (608) 263-3733 

e-mail: mcoyne@macc.wisc.edu 


Region VII: 	 Illinois, Indiana, Kansas, Missouri, Nebraska, Oklahoma 

University of Oklahoma 

Norman, OK 

Phone: (405)325-1711 


. FAX: (405) 325-1824 
e-mail: . steffens@uoknor.edu 

Region VIII: 	 Texas 

Intercultural Development Research Association 

San Antonio, TX .. 

Phone: (210) 684-8180 

FAX: (210) 684-5389 


e-mail: cmontecl@txdirect.net . 

acortez@txdirect.net 
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Region IX: 	 Arizona, Colorado, New Mexico, Nevada, Utah 

New Mexico Highlands University 
Albuquerque, NM 
Phone: (505)242-7447 
FAX: . (~O~) 242-7558 
e-mail: martinez@cesdp.nmhu.edu 

RegionX: . 	 Idaho, Montana, Oregon, Washington, Wyoming 

Northwest Regional Educational Laboratory 
Portland, OR 
Phone: (503) 275-9479 
FAX: (503) 275-9625 
e-mail: simone@nwrel.org 

sundennc@nwrel.org 

Region XI: 	 Northern California 


Far West Laboratory for Educational Research' 

San Francisco, CA . 

Phone: (415) 565-3009 

.FAX: (415) 565-3012 


565-2024 
e-mail: bfarr@wested.org 

Region XII: 	 Southern California (Counties: Imperial, Inyo, Los Angeles, 
Mono, Orange; San Bernardino, San Diego) 

Los Angeles County Office of Education 
'Downey, CA 
Phone: (310)922-6343 
FAX: (310) 940-1798 
e-mail: mothner _ he.nry@lacoe.edu 

Region XIII: Alaska 

South East Regional Resource Center 
Juneau, AK 
Phone: (907) 586-6806 
FAX: (907) 463-3811 
e-mail: billb@akrac.k12.ak.us 
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Region XIV: Florida, Puerto Rico, Virgin Islands 

Educational Testing Service 

Tucker, GA 

Phone: (770) 723-7443 . 

FAX: '(770) 723-7436 

e-mail: thensley@ets.org 


. Region XV: 	 American Samoa, Commonwealth of the Northern Mariana Islands, 
Federated States of Micronesia, Guam, Hawaii, Republic of the 
Marshall Islands, the Republic of Palau 

Pacific Region Educational Laboratory 

Honolulu, Hawaii 96813 

Phone: (808) 533-6000 

FAX: (808) 533-7599 


. e-mail: heineh@prel.hawaii.edu 

For more information on the comprehensive technical assistance centers, contact: 

Steven L. Brockhouse 

School Improvement Programs 


. Room 4500, Portals Building 
1250 Maryland Avenue,.SW 
Washington, DC 20202:-6140 
Phone: (202) 260-2476 
e-mail: steve _brockhouse@ed.~ov 
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Letter from Secretary Riley 

\ 
~ ~ .~J 

Dear Colleague, 11 . c.,X 
~".,.. ,...­

, ~ J Jvc,t.IfI, 
A central pan of the President'~chool improvement agenda is VIgorous: support for 
community and state effons to set very high standards in American education. Indeed, there 
is nothing more important in American education than setting the highest standards for our 
students, schools, and teachers. 

For this reason, the President and I were extremely interested in a report on the quality of 
teaching in this country released on September 12th by a bipartisan panel of elected officials. 
business leaders, and educators from the "National Commission on Teaching and America's 
Future". This repon, What Matters Most: Teachini for America's Future, found that two 
million new teachers will be needed in the next ten years to replace an aging teaching force, 
and that the nation is neither setting high enough standards for current or future teachers nor 
providing adequate help for teachers to meet high standards. The Commission challenged the 
nation to ensure that every child in the country has access to competent, qualified, and caring 
teachers by the year 2006. 

I 

While I joined the Commission in releasing their report at the National p:ress Club in 
Washington D.C., the President was visiting an elementary school in Fresno, California where 
he called on the nati~n to invest in quality teaching and help America's teachers meet the 
highest standards. The President sent a: memOfanEl",m-askiRg my departm.ent...to notify state 
and local officials o(federal resources available to help address the following challenges that 
will be essential in p~omoting excellence and accountability in teaching: 

~ recruiting talented people into teaching, 

~ setting high standards for teachers, including tough licensing and certification standards, 
and increasing dramatically the number of teachers who meet the demanding standards 
for accomplished teaching set by the National Board for Professional Teaching 
Standards, 

~ investing in high-quality teacher preparation and career·long professional development 
strategies to ~elp teachers meet high standards, 

~ rewarding and retaining good teachers, restoring enthusiasm and providing intensive 
assistance for teachers who need it, and counseling out of the profession or removing 
-- fairly, quickly, and cost-effectively •• teachers woo are incompetent or burnt-out. 

I hope that you will find the attached materials useful in showing the array orus, Department 
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ofEducation resources available to help your schools, communities. universities and state 
address these challenges. However, these resources can only playa supporting role to local 
and state efforts. Using federal funds to support your efforts to improve the quality of 
teaching should be done thoughtfully, ensuring that funds are used in a way that is consistent 
both with your state or local school improvement strategy and with the underlying purposes of 
the relevant programs. 

Specific questions about uses of funds should be directed to the contacts listed for the 
appropriate programs. Where program requirements impede the use ofeffective strategies to 
improve teaching and learning, my staff can help explore the possible use of waivers, 
schoolwide projects, and other strategies for tailoring the use oru.s. Department of 
Education program funds to your needs. 

Quality teachers and quality teaching are the cornerstones of all of our schoof improvement 
efforts. The President and I look forward to working with you to ensure that all of our 
students have access to the well·prepared, high-quality teachers they need and deserve. 

Sincerely, 

Rjchard Riley, 
Secretary ofEducation 

."~' " 

/ ;,... \ 
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Public Education in America: Promisin, Trends, But Progress is Not Fast Enough 

New demands are facing our young people, our teachers, and our schools. Jobs in today's 
economy demand substantially higher levels of education, skills, and knowledge than ever 
before. The gap in lifetime earnings and opportunity between the well-educated and poorly 
ecfucated is growing quickly. And with an unprecedented 51 .7 million students enrolled in 
K-l'2 education this fall, many schools face the challenge of educating record numbers of 
stud~~:~Preparation for productive employment, good citizenship, and a high quality of life 
all dep,\on strong schools. 

To respond to these growing needs, parents, teachers and other educators, businesses, 
communities" states, and the U.S, Department ofEducation have been taking steps to improve 
teaching and learning in our schools. Many schools and communities are working together to 
raise expectations for children, make schools safe and drug-free, and provide students with 
access to compu~(s, the internet, and other technologies that open new ,doors to learning.. 

But these promisin efforts are still not enough to keep pace with the rising demands being 
placed on our schools. Despite positive trends like declining drop-out rates and increased 
attendance in college an tough academic classes, a spate of recent studies still suggest that 
U.S. students are showing only average perfonnance in comparison with students from other 
nations. (U.S. students are doing somewhat better than average in reading, slightly above 
average in science, and slightly below average in math.) Moreover, while there are 
high-performing schools setting and achieving the highest standards for students and teachers 
even in the most chal1enging circumstance , too many schools are not keeping pace. 

Modest progress and average student perform ce are not good enough in American 
education. High-quality public education remain the cornerstone of our democracy, 
economy, and the key to realizing the American dre m for those who are willing to work for 
it. Efforts must be redoubled to ensure high-quality t~ching and learning in schools 
throughout the nation, helping all our students ~teach s to reach the highest standards. 

Quality Teaching: A Critical Ingredient in All E~rts to Improve Schools 

Without quality teachers and teaching, however, not e~lhe mosl ,promising school 
improvement effort will succeed. Setting high standards for\students, infusing the effective use 
of computers and technology into our schools, turning school's into H~vens of safety, 
discipline, and learning all depend in large part on providing stu~ents fith access to talented, 
knowled.geable, dedic~ted, an~ cari~g teachers. [For example, st\ldents will o~y benefit from 
challengmg standards In math If theIr math teachers have the knowledg~ and skIlls needed to 
help students learn well .] 

The National Commission on Teaching and America's Future's recent report, What Matters 
Most: Teaching for America's Future, describes this challenge, as well as promising efforts to 
raise the quality ofteaching in America. The Commission found that that halt of the nation's 
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aging teaching force will be replaced within ten years, and that there is inadequate preparation 
and suppon to ensure g od teachers and good teaching for all of America's classrooms. The 
Commission also called the nation to elevate the teaching profession, and institute 
comprehensive strategies or helping teachers meet high standards. President Clinton joined 
the call for quality teachin chalienging the nation to 
ensure that every child has" edicated outstanding teachers who know their subject matter, 
are effectively trained, and kn w how to teach to high standards and to make learning come 
alive for students" . 

To this end, the President chailengeCifommunities and states to recruit t.alented people into 
teaching, set challenging teacher licensure and cenification standards, provide teachers with 
the training and suppon they need to meet these standards, reward good teachers, and identify 
low-performing or burnt·out teachers that 'rt~d intensive assistance or if necessary to leave 
the classroom .. 

Meeting these challenges will require a commitment a: oss America to supportiag qua.Jit · 
teaching. To help communities and states address these challenges, the President asked the 
Secretary of Education to make clear what federal resources are available to inve . y 
teaching and help teachers meet high standards. 

Using U.S. Department of Education Resources to Invest in Quality Teaching and 
Address the Challenges Described in the President's Directive 

\. Since only a small percentage of funding for K-12 education comes from. the federal 
V\- .) f government, communities and schools should first e'!:amine how well they use their own 

~ resources to recruit, prepare, and reward good teachers while holding tea,chers accountable to 
, high standards. New strategies should then be integrated with broad school improvement 

efforts aimed at raising the quality of teaching and learning throughout a community's 
schools. And all efforts to improve teaching should be considered in light of the question: 
what strategies, partnerships, or allocations of resources will have the most powerful and 
enduring effect on the quality of teaching and learning immediately and in. the long·term. 

Once a local commurpty or state has conducted this analysis and begun to develop strategies 
for helping teachers reach high standards, it can explore what federal resources are available 
to help. A number of U.S. Depanment ofEducation programs can be used by educators, 
colleges, communities, and states to bring excellence and accountability to the teaching 
profession. The attached materials should be helpful in understanding how to utilize these 
resources for this purpose. 

It is important to understand that these materials only provide a helpful start. As the 
Secretary of Education states in his cover letter, using federal funds to complement state and 
local resources in supporting specific activities aimed at improving the quality of teaching 
should be done thoughtfully, ensuring that funds are used in a way that is consistent both with 
your local and state school improvement strategy and with the underlying purposes of the 
relevant federal progr~ms. For example, funds from the bilingual education program might be 



12:54 0S-EXECUTIVE 0FFICE ~ 94567028 	 NO. 346 

r"'~:""~";~::;":'M@'(U: :':::::'::": ::: ::::..::'::.':::::~:'.< . " " ,.:,:,::'.~'=:::::~::" "", ... ':::=:::,,::,' :.::,::::.:.: .:''::.:,:::::::,,::::,::::,::·=='!a.a81 


used to help recruit af!.d prepare teachers that can help students with limited English 
proficiency to reach high academic standards that your district or state has set for all students. 

(, _ 	 1.'(1 

1/ l'+.~ "'" '()re:.41 ""­

The remainder of this document provides examples of some ap ches resources that ~..k~ 
can be used to address the issues identified in the PresidenC Directiv . he enclosed chart ~ 
and appendices highlight the federal programs that might support strategies to invest in quality l'V; 1 

teaching. Finally, the attached guides provide a brief overview of how federal programs work c. l~ ...)C 

and short descriptions of relevant U.S. Department ofEducation programs. These materials ,~_..t....,-c..e.. ' 
are intended to encourage creative thinking about using federal funds to invest in quality 
teaching, and it will be important to work with federal program staff at the school district, 
state, or U.S. Department ofEducation to explore in greater depth how to tailor these 
programs to your needs. 

Setting Rigorous Standards for Students and Teachers 
i 

At the heart of suc~ recent legislation as the Goals 2000: Educate America Act, the 
School-to-Work Opportunities Act, the reauthorization of Title 1 of the Elementary and 
Secondary Education Act, [and new technology programs] is support for the development of 
rigorous academic standards and comprehensive'efi"ons by communities and states to help all 
students reach these standards. Because student learning is made possible by quality teaching, 
enabling teachers to meet high standards is also essential. Standards for teachers include: 

Standards f1 c'all standar 
the National Teaching Standards Board. This oard, the majority of whom are 
classroom teachers, oversees a process for granting advanced te~ching certification to 
experienced; accomplished teachers. The certification process is performance-based 
and extremely rigorous, asking teachers to demonstrate quality through classroom 
teaching, videotapes of their teaching, lesson plans, and samples of their own and 
student' work. 

Many school districts, teacher associations and unions, and states have begun to help 
. teachers gain national board certification, and to reward board-certified teachers with 

y.: incentives, bonuses, and salary increases. North Carolina, for example, will Qay the fee 
~ . 	 for teach~rs to complete the National Board Certification assessments, provide three ' 

days of substitute time for teachers to undergo the review needed for certification, and 
provide a 4% annual bonus to board-certified teachers. Board-certl Ie teac ers are 
also Servmg !is coaches and trainers for other teachers in their schools. 

In St. Paul, the school district is collaborating with the teachers; union and the 
University ofMinnesota to support teachers through the certification process. The 
distric the a lication fees and the university and other partners develop and 
conduct professional support programs for the can ) ates. 

;;::. - .\ 

/ r ; 
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• 	 Tougher standards for licensins new teachers. or more risorous requirements in hirinS 
teachers set by school districts. Unlike many other professions, there are often n,Q. 
requirements fnr ..tbose seeking to enter the teaching field to get a license or 
demonstrate their proficiency in teaching. States vary widely in the processes and 
standards used to license classroom teachers, but generally these standards are not 
rigorous enough. For this reason, the Interstate New Teacher Assessment and 
Support Consortium (INTASC) has worked with more than 30 states to develop high 
quality and consistent performance assessments ofknowledge ~d skills for beginning 
teachers. 

Meanwhile, some individual states have moved ahead with tougher licensing 
requirements for new teachers. Connecticut, for example, has required entering 
teachers to meet rigorous standards, including a performance assessment that is 
conducted py state-trained observers thrQugh observation or videotape o ver a long 
period of time. Experienced mentors and special clinics help prepare teachers for , 	 ­
these asses.sments. Connecticut is now further toughening these standards, requiring 
new teach~rs to submit portfolios of their work and samples of work from their 
students. 

School districts can also set rigorous requirements for newly hired teachers. and work 
with local universities to ensure graduates from schools ofeducation can meet these 
requirements. 

• 	 New Standards for schools ofegucation that prepare future teachers. In 1995, the 
National Council for Accreditation ofTeacher Education (NeATE) completed its 
latest, toughened revision of standards for schools of education. These standards are 
closely aligned with core academic and skill standards for student learning. So far, 
only 40% of our nation's teacher preparation programs have re~eived accreditation. 
Partly because of the new standards, and partly through their own initiative, a number 
of universities have begun to overhaul their undergraduate and graduate teacher 
education programs. 

.. Standards for rewarding teachers, and for identifying teachers that need intensive 
assistance and review. School districts can work with teacher unions and others to set 
clear, high standards for rewarding knowledge, skill, and performance, as well as for 
identifying teachers needing intensive assistance, Of -- ifnecessary -- removal from the 
classroom.' In Rochester, New York and several other communities, annual salary 
advancement for teachers is linked to performance. Low-performing teachers can be 
assigned to an intervention program where they gain assistance from colleagues and 
administrators, and sometimes wind up leaving the profession. Experienced, expert 
teachers in Rochester can also apply to become more highly paid "lead teachers" who 
consult with beginning teachers and develop curriculum while they continue their own 

\ teaching. 

;'· 1 
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Teacher recruitment 

With nearly half of: the nation's teaching force retiring over the next ten years, a critical (actor 

affecting the qualitY ofteaching will be how wen schools, communities, and universities 

recruit talented pebple into the teaching profession. A number of promising recruiting 

sti'ategies are being tried around the nation: 


~ 

Starting eatlY. School districts and universities can work together to create high 
schools th~t expose teenagers to student te(ching and the study ofeducation. For 
example, Cincinnati created a "high school academy for future teachers". . .:~ 

( \ .. ,',', 

" 
~ Aggressive outreach to non·traditional SQyrces of teachers. and crellting,high-guaJity 


pathways to teaching. This includes outreach to the fields of business, engineering, as 

weU as to the military, and to recent college graduates without education degrees. For 

example, hirge California businesses and a local university created the California 

Mathemati¢s and Science Teacher Corps program, recruiting retiring engineers and , 

scientists apd providing them with intensive preparation for teaching in the classroom. 


Prog'ra.ms t~ ~tepare.teache%aides an~ other paraprofessionals ~o b~coIJleteac~~rs ./ 

are also growmg rapidly around the natIon. ,Moreover, the organization, "Recruiting . 
New Teachers" has conducted several national studies ofteacher recruitment efforts 
and has se~eral publications with practical information onl4ow to improve such 
strategies. ", ' 

... Streamlining h1ringprocedures. making iteasiei for teaching candigates to find out about 
available positions and for schools,to hire gualified teachers. Too often, inaccessible 
arid belated information about job openings can make it difficult for 'schools to hire 
quality Pto~pective teaching candidates. The National Commission on Teaching and 
America's ruture has suggested that school districts create a central electronic "hiring 
hall" that p~6vides relevaot infonnation on all qualified candidates, and for districts to 
delegate I1l9re hiring and selection decisions to schools. 

'I 
.~ . 

l> Hgnoririg good teacher~ and building public respect for the teaching profession. One of 
the most'P9werful strategies for recruiting:tfilented people into teaching is to honor 
gooa teac}{~rs and encourage the public to value the teaching profession. While 
respect for the teaching profession must rest fundamentally on seeing good teaching in 
local schoqls. other steps include publicly recognizing good teachers and having 
outstanding teachers give speeches at local schools or universities. 

I, , 

Helping tea'Che~ Reach High Standards: Preparing Future Teachers and Providing 
Ongoing Training and Professional Deve]opment for Current Tea~hers 

I ' 

i 

Setting high stand~ds for teachers will only affect teaching and learning if teachers receive the 
preparation, support, and ongoing training they need. In every field, demands are being 
placed on the workforce for rugher levels of knowledge, skill, arid performance than ever 

I 'I 
~ ~ 

http:Prog'ra.ms


•
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before. Teaching i~! no exception. 
, " 

This support incluges rigorous, comprehensive, and clinically-based preparation for future . 
tea'chers. ongoing QPportunities for current teachers to learn and acquire new skills such as the 
use of technology ih the classroom, ensuring that school principals support good teaching, and 
organizing schoolsr,in ways that will promote student and teacher learning. 

~ 

: ' ~ , 

II> Tea&her Education: Preparing the Teachers ofTotnolTow. A number ofuniversities have 
been workibg with local schoo] districts to upgrade the quality oftheir schools of 
education. ~n San Antonio, for example, Ttir,tity University has been working with 
severalloca:J schools to upgrade preparationJor college students preparing to become 
teachers. Trinity replaced its traditiona1 four-year education major with five years of 
tough course work in core academic areas integrated with courses in education. In the ' ,'< 
fifth year. Trinity students become student teachers. working with expert teachers and . 
university f~culty to hone their skills. . 

." ~ . 

II> 
 Ongoing Trainihg andPrQfessional Development for CuiTentTeachm. Learning new 

j

skills does riot stop once someone enters the teaching profession. The recently 
released Ttllrd International Math and Science Study (TiMS) reports that U.S. 
teachers ate provided with less tithe and training than teachers ill other nations to learn 
and hone tlteskills needed to teach math and science. Much more attention is needed 
to prbvidin~ teachers with time and the opportunity for acquiring the skills, 
knowledge)'and professional development they need. 

\. 

;' ! 

Fortunately! some schools and school districts are doing just that. For example. the 
Cincinnati school distric.. has worked with conununity and business partners to 
develop a wodd·class training academy for tea,.chers, the innovative Mayerson Training

I ' , 

Academy. Arid just this week. five outstanding school p.~rtnetships were given by the : (}t>l!r 
"1 0+U.S. Departmerit ofEducation for providing outstandingprofessionaldevelopment to fl'I,;a.

their teachets. Brief profiles of these schools and 
, 
partnerships are enclosed in this . JUC,s.(•• 

packet of information, 
, 

,';0'1 7 
~ 
i, 

,,,,.1•••;1' 
! 

." , , ' ~: , , '.: 

Rewarding Good reachers, and Dealing with Low-Penorrilhig or Burnt-Out Teachers 
.'? f, . : i 

Whil~~prikarily local and state decisions, f~deral funds can be used to support the 
development of systems and standards for rewarding good teachers and thoughtful and careful 
strategies for identifYing andtemovin~ i~ompetent teachers. 

eo Rewarding Go;d TeaChers~~~ledge, Skill. and Performance. 'Good teachers and 
, good teachi~g should be rewarded, and many schools and school districts have begun 


to do so, FQrexample, a number ofstates and school districts (including North 

Carolina, O~io> New Mexico, and the St Paul schoo) district) provide financiat 

rewards arid! greater responsibilities to teachers who gain certification from the, 

National Teaching Standards Board. 


! 

, ; 
! 



)2h:ev96 12:57 '0S-EXECUTIUE 0FFICE ... 94567028 NO. 346 [;110 
'C':.l . '" .. ., i. . , . 

.' ,f • j ' " , ',r 

.. Identifring TeJchers in Need oflntcmsive Assistance. and when necessary. counseling 

wm out ot-the profession or removing them. The Rochester and Cincinnati school 


. . ' districts ar~ pioneering the use ofI peer review of low-performing teachers by other 

teachers. l1~achers in these programs receive intensive assistance and support, with· 
most impr~ving their performance in the classroom. When necessary, some teachers~ are counsei,ed to leave the profession or are removed. 

. h 

Thinking About Comprehensive Strategies to Invest in Quality Teaching, and the Use 
of Federal Funds~to 

.\.
Support These Strategies ;. 

Investing in quality teaching wiJ] depend on public recognition ofthe extraordinary demands 
placed on OUf teac~ers today,. a willingness to acco~d respect "and honor to teachers across . 
America, and a cOQ1rhiiment to take whatever steps are necessary to ensure our students have 
access to the taJent,ed, dedicated, and well.prepared teachers they need and deserve. 

. \ 
Efforts to support good teaching can be bolstered by critical steps identified by the President 
and discussed in tt¥s document: recruiting new teachers, setting the highest standards for 
teachers arid helpi~g them reach those standards. rewarding good teachers, and identifYirig 
low·petforffiin:g te~chers in need ofassistance or other foims of intervention.. However, these 
sit~lps should riot b~ considered in isolation from one another, or from broader local and state 
efforts to improve ~heir schools and boost student achievement. 

" ',~r . A.r . 
'Cofurhu'iuties an states should consider drawing on a~ay offederal 'resources . 
to suppo'it " .'. coinprehensive.stiategy to ensure ~.studenis have access io good teachers 

/.
and teaching. For ~xample, a school district might apply for a Goals 2000 grant to work with 
local universities tq prepare future teachers to meet state licensing requirements, and to 
identifY and suppot;t two accomplished teachers in every school to become certified by the 
National Board for~Teaching Standards. The district ~ ht use a ortion of its isenhower 

. professional develqpment funds to train outstan mg teachers to mentor new teachers, and to 
review the performance of •• and provide intensive assistance to _w Jowwperforrhing teachers. 
And the district might use a portion ofa bilingual education gtant to prepare teachers for 
certification in teac~ing students with limited English proficiency.

! . ~. 

. . ~'" ;.'


Moreover, many high.:poverty schools receiving Titre 1 fu 109 are eligib1e to become 
"schoolwide projeqls", where they can -- if they develO: a plan for helping all of their students 
meet high academiq standards -. further tailor the use; nds from many oftheir federal 
programs to addre~s their needs. School districts ~d states may also apply to the Secretary 
ofEducation for w~ivers of statutory and regulatory provisions in many. federal programs if 
th'ey impede the abUity of a school to help all students meet high academic standards. Please 
feel free to call the ~bepartrilelit's waiver hotline, 202-_.__ for more information on how to 
apply for waiver~. i 

l 
Of course, more irrlp0rtant than how federal programs are utilized to invest in teacher quality* . ~ 

1 ," , 
-t'-' ,/'.... 

/0 j 
' 
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are broad corntnull]ty and state efforts to improve teaching and learning throughout their 
schools. Working~together, our nation can provide all ofour students with the talented, 
caring, well-prepaf:ed, and dedicated teachers our children need and deserve. As part ot~broad 
effon to, improve sbh6ois, meeting this challenge can help all students reach high academic' 
standards ana be prepared for the 21 st cerit~ry. . 

. t 
~ ; , 

:.". 
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, ' Stll/1sllf ? 
Guide to the Following Charts: U.S. Department of Education Programs and ' 

their Potential For Helping to Meet the Challenges For 
, Promoting Excellence and Accountability In Teaching: 

The following charts identify those U.S. Department of Education programs that we 
believe State and local educators can most readily use to meet each of the challenges 

. fot. romoti~g exce"~,rice and accountability in teaching contained in the White House 
,. 'irective. These fI". challenges (and their abbreviations used on the charts) are ­

Recruit the most talented. diverse people into teaching ("Recr-uit Talent"). 
Prepare future teachers to meet high licensing and certifiCation standards 
("Prepare for Cert"), , . , 

I . . . . 

Help support tougher licensing and certification requirements for teachers 
'("Stronger StridS"). 
Provide ongoing training to help teachers meet high standards, including support 
for.;:;.;ahd restdring the enthusiasm of-.;..teachers who are most in need of 
assistance ("Qngoing Training"). , 
Help create accountability systems to identify and reward good teacher~and 

,remove incompetent teachers quickly, fairly~ and less expensively, or counsel 
them out of te{aching ("Accountability"). 

~ 
Department programs generally fall into two categories, "formula grant" and 
"competitive grant. II :Since funding under formula grant programs is -readily available to 
all eligiblerecipient~, while funding under competitive grant programs ,is available only 
to tndse entities found to have,submitted the highest quality applications, thas'e charts 
s'e'pa'iately identify f~rmula grant and competitive grant programs. 

;1 

Toese charts iIIustra'te the potential of Department programs aeross the educational ' 
spectrum •• regardle,ss of their scope or potential be'neficiaries ... to support one or ' 
more of tne challenges. However, funds of a particular program can do so only if the 
use of those funds (a) supports activities that meet the program's 'statutory purposes, 

(C.) . .,' (b) benefits those s~udents (or teachers of those students) whom the program serves, /' 
~ otherwise cotnports with all applicable program requirements and any approved' Y 

program plans or applications. For certain programs, these requirements include the 
need for program funds to "supplement, and not supplant" funds that, in the absence of 
program funds, woU:ld be available from State and local sources to support activities., 
the charts contain anumber of footnotes that are intended to remind the reader of 
tnese important corisiderations. 

, f 
, 

We recognize that tew, if any, recipients of funds under the prOgtams identified in the 
charts will be able tb find ways to use the resources of all these programs as they work 
to address the five challenges. In some~ses, such as a school district's use of Title " 
Part A funds to heJ~ support the e~~~:t~~ licensing and certification 
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requirements, only those recipients that want to stablish their own special 

req"uirements for teathers of certain students r who will teach in cf3rtain schools) wilt 

bee able exercise the flexibility and creativity eeded to enable them to use a particular 

program's funds. Stml the charts confirm" readth of Department programs that 

recipients can consider using as they endeavor to address the five challengesjQ '.\fays' 

tAf1ifwillYilOst im~1 o"e-tAe~wality of teaching amHhe 8el=tievemant of all students. 


t 
'Key. to Understanding the Charts 

1. A circle (0) in a column indicates that program funds can be used to address this 

ch'allehge. . . ~ '. . , 


.~ ,','

A filled circle (.) indicates not only that program funds can be used ,to address this 
, challehge, but also t~at this use of funds is part of the central purpose of the program ­
to help promote syst~m-wide reform of teaching and learning. 

! 
2. For a few programs, footnotes clarify circumstances in which only particular, 

reCipients can use f~nds to support ()ne or more of the challenges, or in which certain 

entities (e.g., univer$ities) can participate in the program and receive funds only by 

working with another entity (e.g., a school district).: 


I 	 ' 
'; 	 r 

3. 	 rh's charts use the following abbreviations: 

LEA: ,local educational agency 

SEA: ,state educational agency 


, SAHE: :state agency for higher education 

IHE: jnstitution of higher education 

eSO: rcommunity.based organization 


, 'NPO: [non-profit organization 
;;
I 

.fl,.(.. 	
' 

4. In the chart of pr~grams thatfo~partment funds by formula grant. italics are used to . 
, deSignate those suograntees fot which funds are available only on a competitive, rather 

. I 

than on'a formula, grant basis. In addition, those "grantees" deSignated as "direct" are 

Department grantee.s (e.g., State educational agehcies), while those designated as 

"indirect" are recipi$nts of subgrants from Department grantees (e.g., school districts 

that receive Title I, p,art A funds from their State educational agency). 


J 	 ~ 

5.1'l1e charts are f6110wed by brief description each of the iden~ified formula and 

competitive grant programs that recipients y be able to use for financial support in 

meeting one or mor,a of the challenges. 'E ch description includes a source for 

obtaining further infprmation. In addition,. Departmeht funds an'Limber of service 

providers that may ~e able to provide technical assistance, although not funds, to help 

other entities addr~ss the five challenges. These service providers are identified 

following the narrative descriptions of the programs included in the charts. (These, 

service providers w~reselected competitively, but are not treated as competitive grant 

programs becausero new competitions are anticipated in th'e near future.) 


. i 
1 . 
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~ 
A few notes on this pac~age: 

I 

1.. 	 thank you for your quick review ofthese documents. We need a fast tum-around in 
order to meet a:deadliile from the President and put this package on the World Wide Web 
by next week. You are also invited to participate in a meeting to be held at 2:00 p.m. on 
Monday. Deceqiber 9. 1996 in the Secretary's conference room to discuss any unresolved .. ', 
issues. 

2. 	 For competitivJ grant programs - please provide any changes or additions to program 
name. including where applicable Title and part ofprogram, that are needed to ensure 
that the public ~ including teachers - know what these programs are. The issue here is not 
accuracy or pr~cision, but comprehension. Also•. we know that formula grant program 
subgrantees that get funds on a competitive basisi still need to be identified in the chart. 

3. 	 Footnotes to cHarts reflect an attempt to collapse a previous list of60 or so. Are there 
any that do not'work? Are there any missing that are absolutely essential? Again, we are 
favoring simpliCity and comprehension over absolute precision. 

. ~. 
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U.S. Department of Education Program Funds Available for Activities to Improve Teaching 

. Program Reauit 
Talent 

FORMULA GRANTS 
--

Goals 2000 (Improving Schools and •Setting High Standards·for Students) 

Dwight D. EisenhowerProfessional Dev. .2. 
: Program - State &·LocaI Grants (Titie II, " 

Part B, ESEA) 

Helping Oisadvantage.d Children Meet 3 04 
High Standards: Improving Basic 
Programs Operated by LEAs (Title ., 

· Part A, ESEA) 
~ 

Even Start - State Administered :1 04 
· (TiUeI,Part 8) (Famity Literacy) 

Migratory Children (Title I, Part C.:1 04 
ESEA)

; 

· Techno5ogy literacy Challenge Fund , 

· (Title III, 'Part A. subpart 2)3 

· . Safe· and Drug,..FreeSchools,and. ." ..,"..~,' :eJ>; Communities (Title IV; -Pan A,ESEA) :.; . . 
: .Innovative Education Program Strategies.: 0 
.; (Title ·VlESEA) 3 -

Indian Education-(T.tJeIX;ESEA,Part -ill ,;A, subpart 1) .' ': --.-... -.-....... - -. 

Prepare· 
for Celt 

• 
• i 

" 

04 

04 '. 

04 
· 
., 

· 
, ... ,,~... .,. ' ... ;oJ ..... ' 1" 

; 

, 
0 

.;, 

-' · .' 
.' 

Stronger· Ongoing . Aocounl- GranteesStnds. Tfaining ability 

• .. 0 'SEAs (direct); 1 LEAs (indirect) 
: 

• • • SEAs, SAHEs (direct); LEAs, 
; IHEs,nonprofit (indirect) 

'. 

05 .5 05 . SEAs,LEAs 
. _. . ~ -, 

,. 
. 

.. 

07 SEAs, LEAs, with public agencies, 
f IHEs, or private NPOs 

05 05 Os ' SEAs (direct); LEAs (indirect) 
. 

0 : SEAs. , LEAs 
.' 

'. 

I " ~.os ...,,' .~-~.,.94~~pr~t(~if~c;:U~.~EAs,~.._..._:!~,~ __ ""l>-"--':",'''''~, .. ~ 
:~.. l-;'h.,-#I'. "' 

community agencies (indired) -
! 

0 .0 0 .,' SEAs,.lEAs (direct); IHEs. libraries, 
~ -~~ museums;NPOs (indirect) 

Os : LEAs , 

-, ~ " 

l·~ i 

~ \ 
I ­
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U· 
UJ 
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u.s. Department of Education Program Funds Available for Activities to Improve Teaching 

Program 
Recruit Prepare' Stronger Ong04ng, Aooount- Grantees
'Ta~ ': forCert, sands. Training ability 

Impact Aid (TiUe VUI. ESEA) ; 0 0 0 0 0 LEAs 

tndividuals With Disabilities Education 3. .06 Os 06 06 Os · SEAs(direct); LEAs (indirect) 
, Act - Assistance to States (IDEA Part.S) , 
, 
" Training PersDnnei fOf,Education of 04 04 Os Os : Os ' SEAs (and IHEs tOfT states whose 
, tndividuals with Disabilities · SEAs do not apply) 
. (IDEA Part D) 3 

lnfants and Toddlers with Disabilities 07 07 07 07 07 · Part H lead agency (SEAs or other : 

, (IDEA Part H) 3 . - - , . : stat~ agency).. 

, Adult Education Special Demonstration 04 0 Os SEAs; LEAs,IHEsJlnd other NPOs 
and Teacher Training 3 

; 

: 

, Cart D. Perkins Vocational .1\ q. 
~ . 

Os 05 ' State Board of Vocational Ed. 
; Educational Act - State Programs/State . .' \ 

Leadership (Title II, ·PaRA) 3 
! " i \. 

i 
/ 

; 

~, Caf10. Perkins Vocational 04 05 05 State Board of Vocational Ed. 
c Educational Act (Title'I.Part C) 3 

, Tech-Prep Education 
c 

05 · State Board of Vocational Ed. 
-(fitle tII,Part E) , 
...­ - .... ~- ~I-"" .. ~":, .. , -_= .....af •• ""'-"i.'·'" .'. 

- " - ,. - .~"~ ~... .., ...~---"'r·: .. -:-'.,-,:;::;--~-' ~";>'r"'._ •• ",~t ."" 

COMPETITIVE GRANTS 
., ~--=-.n:;.o~"::;"'_ .........·__ ~....... ,~ ••.•_.".....,._.y,"~. _, 

, 
;, -. , 

" Bil1ngual 'Education : 

Program Development 3 
". O. .­

04 
. ,c 

Os 
::c 

05 '. 
LEAs,SEAs,C80s,IHEs, 05 ' , 

; . 
., 

'04 ,~ 
! 

Program;.Enhancement Grants 3' .. 04 ., Os .~ Os Os " lEAs,SEAs, CBOs;IHEs 
--.... ­ -_.... _. - .... - . - ­ '" ---.... ­ .. ­ - -----' 

l 
( 

~ 2, 
C\J..... 

)' 

.-i 
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u.s. Department of Education Program Funds Available lor Activities to Improve Teachlng 

ReauH Prepare' Stronger o . Aooount-
Program ngong . GranteesTalent for Celt.. Stnds. Training . ability 

Teacher and Personnel Grants ... .5 Os 05 05 · IHEs with lEAs. SEAs;' LEAs & SEAs . 
· doing in-service training 

Career Ladder Program ... .5 Os Os Os 'IHEs with lEAs 
", 

ComprehensiveSchooO Grants 3 04 04 Os ., 05 Os' lEAs alone; lEAs with other lEAs, 
..:: IHEs, caos and SEAs : 

Systemwide Improvement 3 04 04 05. Os Os · lEAs atone~ LEAs with IHEs, 
. , CBOs,SEAs 

.­
Foreign language Assisbmce Program 04 0 .. .. 

05 -j lEAs; SEAs 

Fullbright-Hays Seminars Abroad 
. 

- 0 · Teachers ; 

. Magnet Schools 0 .. 05 
.) 

lEAs 

; Women's Education Equity Program 04 0.. ~ 05 lEAs; SEAs~ IHEs;NPOs; student & . 
; · community groups; teachers : 

': Encourage Minority Students to Become • . • · IHEs;lEAs;SEAs;andJor CBOs ,. 

: Teachers (Higher Education) .' 
, 

. .' , 

; Even Start , ,, , 

": :­ '. Jndian·fnb'es····" .••. -" '.' ., •.. ' .. -·'''04 -.:, ,indian ,tribeslorg~f.1iza~!l~_,_ 0 ••••,=.:> .....;., ····' .. ·O4·~ ..·..··· :] - .Os ~,-., •..:or:'...... ,,·... ,. > , •• 

. ,Migrant 
, 

i SEAs, lEAs,NPOs, etc . : 04 04 , Os , 

StatewideUteracy Initiative . Os ':: Os ·05 ;' SEAs 

- ::--~' .. - ~'. 

.. ..~"., .. ""~~ ... ;.....-. 
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U.S. Department 'of Education Program Funds Available for Activities to Improve Teaching 

Program 
Reauil ., Prepare, Stronger" Ongoing Acoount- Grantees
TaJenl ' forCett. ' Slnds.· Training ability , 

Jacob K. Javits Gifted and Talented 04 05 05 05 SEAs, LEAs, IHEs, public &pM. 
agencies(lndian tribes &orgs.;Native 

, Hawaiian orgs.) 

Field Initiated Studies (OERI) 0 0 0 0 0 ' IHEs,SEAs,lEAs and individuals 

, Partnefship for Excellence and • • • • 0 LEAs;SEAs;IHEs; other organizations ' 
, Accountability in Teaching : • (only 1 contrad awarded) 

. Performanc&-Based Teamer 0 • 0 • , lEAs;SEAs:IHEs; other organizations • 
Assessmeni, Certification and Assistance .. ~::-" .. - -- ' (onty 1 contract -awarded) ...... 

~-"- ".
, Systems _ ,-.r:, •. 

Fund tor the Improvement of Education 0 0 0 0 0 ' SEAs; LEAs; IHEs; other public & 
, 

• 
. pM. agencies, orgs. or instifutions 

Eisenhower Professional Development - • • • .. • LEAs, SEAs, ed. Service agencies, 
Federal Activities (TWe II, Part A) , IHEs, state agencies for higher ed., 

. public & private agencies .. 
, 

Christa McAuliffe Fellowship Program • Chief State School Officers 
j 

, PubJic Charter Schools 04 05 Q5 SEAs,lEAs,lHEs,NPOs,students & 
,I 

" 

J
~'f "'....~~". ... - , .... ",". ~ '>'- .' ~ ".; --.' .... "V-~' ......lI\;"~"'.; '.• : CBOs,parents & teachers , 

'! - .... .:- o~ I ..... ." .....' ,,' ... 
~ ... .. ...n' .~~'-,,", • -. ± 

: School-ta-Work (ED&DOl) ; ,! 

State 'm~ementation 
.. 

',I State & loca' partnerships ;104 -, 04 :. Os Os j 

.Local Partnership f. , 04 " Oe , Os ,Os , - local partnerships ;1 
; 

, " ;Umanand Rural 04 .i! Os 
, 
.! .. local-partnerships, - , 
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u.s. Department of Education Program Funds Available for Activities to Improve Teaching 

Reauil '.' Prepare Stronger Ongoing , Account·', GranteesProgram Training .~ abitityTalent forCert Struts. 

Development & Implementation 04 04 05 Local partnerships Os 
Grant for Indians & Territories : 

. National Challenge Grants for Consortia of SEAs, LEAs, IHEs, 0 00 0 
"Technology . businesses,' museums, other public & ' 

i , private agencies 8, 
" 

0 
" 

Star Schools (Distance learning and 0 : Partnerships of public agency or0 0 
; Technology) corp.; partnerships of 3 or more orgs. 

.~~ 
; ,; l and either lEA or SEA • :, ~ ,.­

. - .~._.,., 

Rehabilitation 
, . 

" 

, ,.Rehabilitauon Training Programs 9 : SEAs, public orpcivate nonprofit 04 0. 05 
, 

, :: agencies & orgsincluding IHEs .. 
,rDistance leaming 11110 04 0 05 " " IHEs 


·Braille Training Projects 
 0._", ' SEAs. public or nonprofit agencies &'0 05 
, , orgs. including IHEs. , '" 

: Special Education . 
04 " 05Training PersonneJ for Education of 04' 05 : SEAs; IHEs; appropriate NPOs Os 

.' _ ... 4•• ·l • 0: ~ 
,.:"",~~. ;"h'-':"'1:~ ..... ""-,,~ .-,.. .',,~ ...""... ~ ~~'.... r ~ ...--".. - ":!:';.,-< ~':."""".~ "~""~InCJiviouali witffOisabiJities . -~.-.- ....%., .. -"". """~"""_':">1.'" .. ., ~ 

" ... (iDEA Part D) :~ .: ~ 

, 
Os 

.-:~Innovations and Development .. SEAs, SEAs & LEAs,highet' ed, public • 0; 0 
,(iDEA 'PartE) • or nonprofit private ed or research ,~ 
,':. •"agencies "&organizations ,

--.... ­
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NOTES 

1. 	 In States whose SEAs choose not to apply fOf funding, LEAs may apply to the Department for funds on a 
' ­

competitive basis. ­R1 
~ 
Ul 	 2. Allowable for SEAs and lEAs only.
f}; 

W 

t 	 3. The program has a supplement, not supplant, requirement. 
U ...... 

LL 

4. Funds may be used, as indicated, only to recruit or prepare new teachers to work with students whom the program I
~ 
W may serve. 	 \ 
::> 
I ­

5. funds may be used, as indicated, only to further the express purposes of the program,and to improve the ~ 
X 
W 	 ·teaching and'leaming of those whom the program may serve. 
I 

, _~. ~ <._ J- ... ~,..- ..... '1 ... < '" .;~-(Jl""'-'
CSl 

6. 'State .grantee deve'ops, as part of its statewide system, and include in its appli.catioil a comprehensive system of 
personnel development (CSPD) for ensuring an adequate supply ofqualified personnel to carry out the purposes 

N of the IDEA which may include the activity. 'LEA subgrantees must include in their application to the state CSl 

t'i 	 .procedures for using and implementing the state CSPO. .... 

7. 	 .state grantee develops, as :part of its statewide system, and inctudes in its. application a comprehensive system of 
III 
(J"l 

~ .... 	 :6 
"­N.... 

_ .. 

U~S. Department of Education Program Funds AvaUable for Activities to Improve Teaching 

Program Reauit 
Talent 

PrepaJe 
for Cert.. 

Stronger 
Stnds. 

Ongoing 
Training 

Aooount­
atl41itv . 

Grantees 

Technology, Educational Media, and 
Materials for Individuals with Oisabilibes 
(IDEA Part'G) 

011 - SEAs and LEAs, higher ed, public 
agencies and private nonprofit and 

. for':profd organiZations. 12' 

-
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\.D 
''J' 
1"1 

ci 
Z 	 .personnel development (CSPD) .lor ensuring an adequate supply of qualified personnel to carry out the purposes 


of the IDEA, which may include the activity. The CSPD must be consistent with the CSPD of the state under part 

B of IDEA. 


8. 	 Consortia must include at least one school district located in a high-poverly area. 

9. 	 Rehabilitation counselors are being trained, not teachers; and long term training has wOrl</repay requirement.­

10. 	 -Long term training -has wol1</fepay requirement. 

11. 	 Funds must be used to advance the availability. quality I use and effectiveness of technology, and educational 
-media and materials in the education of children and youth with disabilities, and the provision of related selVices 

-0)­ and early intervention 
f\J 
-~ 	 services to infants and toddlers with disabilities. 
\.D 
If) 
'J' en 12. Funds cannot be awarded to grantees unless they agree to coordinate their activities. as -appropriate witf1 the state 
t entity reviewing funds under the Technology.;Related Assistance for Individuals with Disabilities Act of 1988. 
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Guide to the FolI~wing Charta: U.S. Department of Education Program. and 

Their Potential For Helping to Meet the Challenges For . 


. promoth19 Excenence and Accountability In Teachin~ 


The following charts id~ntify those U.S. Department of i!dueation programs that we 
believe State arid local educators can most readily use to meet each of the challenges , ,,-"':,: 

fo'r promoting excellence and accountability in teaching contained in the White House 
Olrective. These five challenges (and theirabbreviations used on the charts) are­

.. ' 

• 	 Recruit the mosttalented. diverse people into teaching ("Recruit Talent"). 
.• 	 Prepare future teachers to meet high licensing and certification 'standards 


<"~Pfepare for Cart"). 

. t 

o 	 Help support to~ugher licensing and certification requirements for teacherS 

("Strc)hger Stnq,sj,).· 


o 	 ProVide 00go;n'9 training to help teachers meet high standards" including support 

for--and restoring the enthusiasm of--teaehers who are most in need of 

assistance ("O~90ing TraiJiing"). 


" 	 Help create accountability systems to identifY and reward good teachers.-..and 
. I. 

remove incomp,etent teachers quickly, fairly, and less expensively, or counsel 
diem out of teaching C'AccountabilityU). 

11Jepartmf3ht prOgrams gene,rally fall into two categories. "formula grant" and 

"competitive gtant." ~ince funding under formula grant programs is readily available to 

all eligible recipients. 'while fun'ding under competitive grant programs is available only 

tb those entities fouii~ to have submitted the highest quality applications, theSe charts 

s'sparately ide'ritify formula grant arid competitive grant programs.


11 ., 
. "... . . ... . I .. ..' 
These charts iIIustrat~ the potential of Department programs aeross the educational 

speCtrum ..;. regardle~s of their scope or potential beneficiaries -- to support one or more 

of the challenges. Hpwever. funds of a particular program can do so only if the use of 

those funds (a) suppprts activities that meet the program's statutory purposes, (b) 

beh"efits those stude6ts (or teachers of those students) whom the program serves, and 


( r..' '» otherwise comports with all applicable program requirements and any approved 
program plans or applications. For t;ertain programs, these requirements include the 
need for program funds to "supplement, and not supplant" funds that, in the absence of 
program funds. would be available from State and local sources to support activities. 
The charts contain a', number of footnotes that are intended to remind the reader of 
these important considerations. 

f 

i! 

We recognize thatf~wj if any, recipients offunds under the programs identified in the 

charts will be able to find ways to use the resources of all these programs as they work 

to address the five qhallenges. In some cases, sl.lch as a school district's use of Title I, 

Part A funds to help) support the establishment of tougher licenSing and certification 
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requirements. only tho~e recipients that want to estaplish their own. special 
requirements for teachers 6f certain students (or who will teach in certain schools) will 
be able exercise the fI,xibility and creativity needed to enable them to use a particular 

. 'program's funas. Stiil;' the charts confirm that breadth of Department programs that 
recipients can consid&r using 8S they endeavor to address the five challenges in ways 
that will most improve !t~e quality of teaching and the achievement of aI/ students. 

Keys to underStanding the Charts 
~ 
i 

1. A cirCle (0) in a column indicates that program funds can be used to address this 

challenge. f . 


< 

A filled circle (e) indiJates not only that program fuqds can be used to address this 
challenge, but also that this use of funds is part of t~e central purpose of the program •• 
to help promote syst~m-wide reform of teaching anc;i learning. . 

~ 

" 

2., For a few prograri1s, footnotes clarify circumstances in which only particular 
reCipients can use funds to support orie or more of the challenges. or in which certain 
entities (e.g., uni'lersities) can participate in the program and receive funds only by 
wotkin'g With ariother~entity (e.g., a school district). 

1. 

3. 	 the charts use the following abbreviations: 

LeA: Ipcalleducational agency 

SEA: s.tate educational agency 

SAffE: ,tate agency for higher educat.ion 

IHE: (hstitution of higher education! 

ceo: ~ommunity..based organization 

NPC: non-profit organization 


.' I·· ~~. 
4. In the chart of programs that,.Department funds by formula grant, italics are used to 

. designate those subgrantees for which funds are available only on a. competitive, father 
than 6n a formula. grant basis; In addition, those "grantees" designated as Udirect" afe 
Deparitrlaht grantees (e.g., State educational agencies). while those designated as 
"indirect" are ~ecipie[1ts of subgrants from Department grantees (e.g., school districts 

. that receive Title I, ~art A funds from their State educational agency). 

5. The charts are f6110wed by brief descriptions of each of the identified formula and' 
competitive grant pr;ograms that recipients may b~ able to use for financial support in 
meeting one or mor.e of the challenges. Each de$cription includes a source for 
'obtaining further irifprmation. In additio~nDepartment funds a number of service . 
provider~ ~hat may b.'e able to provide tec nical assist~nce. al~houghn~t fun~s. to help 
other entities address the five challenge . These service providers are Identified 
following the narrati.ve descriptions 6f th programs included in the charts. (These 
s'ervice providers w~re selected cO~p~ltiveIY" b~~ are n~t treated as competitive grant 
programs because ~no new competItIo are anticipated In the near future.) 

·1 	 • • 

'.~ +~ 	 '. 
~-r.;;.:~'.~ 

/' "") /)' 
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CHERISHING OUR CHILDREN, 

STRENGTHENING EDUCATIONAL OPPORTUNITY 


September 12, 1996 


Promoting charter schools and excellence and accountability in teaching. Today, 
President Clinton travels to Fresno, California, where he will highlight new financial support 
for charter schools in the state, and Presidential support for new recommendations announced 
today on .promoting exc~llence and accountability in teaching. 

An urgent report. The National Commission on Teaching and America's Future issued a report 
today urging a renewed focus on the quality of teaching in this country. This report is 
particularly urgent because of the need for 2 million new high quality teachers in the classroom 
over the next ten years to meet record breaking student enrollment and the impending retirement 
of an aging teaching force. the panel of teachers, and business, education and elected leaders 
called for higher standards, rewards for greater skills, and a redesign of America's schools. 

A Presidential Directive. Citing this new' report, the President is calling America's attention to 
four critical challenges to ensure that every child has the dedicated and high-quality teachers he 
or she deserves: . 

* 	 Recruiting and retaining the most talented people into teaching; 

* 	 Requiring· tough licensing and certification standards for teachers, and investing in. 
high-quality preparation and ongoing training to help teachers meet those standards; 

* 	 Remove incompetent teachers quickly, fairly, and at less cost than at present; and 

* 	 Creating systems for identifying and rewarding gopdteachers for achieving 
outstanding levels of knowledge and skills. 

President Clinton issued a directive to Secretary of Education Riley to help promote excellence 
and accountability in teaching and to assist states and local communities in meeting these 
challenges by: 
* 	 Notifying state and local education officials within 90 days of the federal resources 

available to address these needs;. . 

* 	 Identifying promising state and local practices which respond to these challenges, and 
disseminating these examples nationwide within six months; and 

* 	 Reporting annually on how states and local communities are meeting these challenges. 

Charter schools. President Clinton also announced support to launch charter schools in 
California and throughout the nation. Charter schools empower parents and teachers to create 
new choices within public education, and encourages them to try out innovative and effective . 
approaches to teaching and learning. Earlier today, Secretary Riley announced: 
'" A Charter Schools grant to California of $1.25 million, which, along with a $727,423 

grant last year, will be used to support the development of about 50 charter schools. 
These grants wjll be used to: 
* 	 Help charter schools raise standards. Existing charter schools will use grants to . 

develop challenging academic standards, assessments, and performance 
benchmarks by which the schools will be held accountable; 

'" 	 Provide seed capital·for teachers, parents, community groups, museums and 
others to develop innovative new chartered public schools. 



Clinton Administration's Public Charter Schools Program 

• 	 Public Charter Schools Program enacted as part of the Improving America's 
Schools Act of 1994. This new program supports public school choice by supporting 
the planning, development and initial implementation of charter schools. Under this 
program, states that have the authority under State law to approve charter schools are 
eligible to compete for three-year grants under the Federal Charter Schools Program. 

• 	 Schools of choice within the public school system, Charter schools expand choice in 
education for all families, providing options within the public school system for.people 
dissatisfied with their schools. A charter school school's teachers, administrators, 
parents and students have chosen to be part of the charter school. No on,e is forced to 
teach at or attend these schools. 

• 	 The Public Charter Schools Program has helped launch over 200 charter schools. 
In its first year of operation, the Charter Schools Program provided $5.4 million to 11 
states, and helped launch over 200 charter schools. As of this Fall, there are over 300 
operating. charter schools nationwide. 

• 	 President Clinton has challenged every state to pass laws permitting the 
establishment of Public Charter ~chools. In his 1996 State of the Union address, 
President Clinton challenged every state to provide for the establishment of public 
charter schools. As of July 1996, 25 states and the District of Columbia have laws 
permitting the. establishment of charter schools. At the beginning of the Clinton 
Administration, there were only a handful of sates with charter school laws, and fewer 
than 20 operating charter schools. Five states have enacted charter schools laws since 
his 1996 State of the Union Challenge .. 

• 	 President's Goals is to support 3,000 charter schools over five years. Under the 
President's 5-year balanced budget plan, by 2001 this program would help create 3,000 
charter schools serving approximately 860,000 students nationwide. 

• 	 Preliminary Successes of Charter Schools. Because charter schools are a new 
development in education, evidence of effectiveness is only begiiming to develop, but 
there are clear signs of success: 
• 	 The 42 graduates -- all former dropouts -- of St. Paul, Minnesota's City 

Academy have been accepted into postsecondary education programs. 

" 	 At Los Angeles' Vaughn Next Century Learning Center, language arts scores 
improved from the 9th to the 39th percentile and math score jumped from the 
14th to the 57th percentile. Vaughn has also gone from have the worst 
attendarice.rate in the Los Angeles Unified School District to have one of its 
b~t. 	 . 



MEMORANDUM TO THE SECRETARY OF EDUCATION 

. SUbject: Promoting Excellence and Accountability in Teaching 

Every child needs -- and deserves -- dedicated, outstanding teachers, who know their subject 
matter, are effectively train~d, and know how to teach to high standards and to make learning 
come alive for students. 

In order to make sure every child has the teachers he or she deserves, as a Nation we niust: 

'" 	 Recruit and retain the most talented people into teaching; 

• 	 Require tougher licensing and certification standards for teachers, invest in igh 
,quality preparation and ongoing training to help teachers meet these standards, 
and increase dramatically the number of teachers who meet the demanding 
standards set by the National Board for Professional Teaching Standards; 

.. 	 Remove incompetent teachers quickly, fairly and at less cost than at present, 
and for those teachers who are burnt-out, try to restore their enthusiasm or 
counsel them out ofthe profession. . 

• 	 Create systems for identifying and rewarding good teachers for achieving 
outstanding levels of knowledge and skills, especially as reflected in'National 
Board standards or other standards of quality adopted by states or local school 
districts. . 

I hereby direct you to assist states and local communities in meeting these challenges by: 

(1) Notifying state and local education officials within 90 days of the federal 
resources available to respond to these .challenges,; 

(2) Identifying and disseminating within 6 months promising state and local practices 
responding to each of these challenges; and, 

(3) Reporting annually on how states and local communities are responding to these 
. challenges. 
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vi What Matters Most: Teaching for America's Future 

This report offers whanve: bel(eve is'the single most-importal 

',,,strategy for achieving Amerid~-:s educational goals: A blueprinl 

': f9r recruiti~g, preparing,and ~u,ppor,tin~ e,xcellentteach~rs in 

" . ,all of Arri~dca's schools: The':plan is, aim,ed at ensuring that .a. 

,'~ommuniti~s have teachers~'ith the:kriowledge and skills the 

\",~eed t6te~ch'so that all child'ren c~A!lkarn, a~d all school 

, .'systems~ are organized to ~~;~G~rt tg~th~(Sin this work. A'cal' 
: ", • " .,';, i' __ ~!);'1' . ,'". . •. ' , 

<i~g,. comp~tei1t, arid qualifiedi~eache,r,~ f9r.,every, child is the ; , 

··:~'most ini~6rt~nt irigrediEmri~'Jdu~~t·i6ni,reforni. ' 

. ::'The corri~issi6n's pro~~S'~IS ar.~:;~Y:~t~mic i'n scope-not
.', .,,'~·t .. , : ' " '>: ~:: t ',J" , If', • 

re9ipe for.\more short-lived;.piI6ts and"demol)stration project: 
, ~'. : ' ' . • ..~. " • "'1 • ',. . 

"~ ,They req'uire a dramatic depafJure,Jrom:the status quo-on, 

, " tliat cre~t~~ a new 'infrastr'lJ~t6r~ fo,8~ro~es~i~n~1 learning' a 
• '" -'.'~ . ' • +!- -. 'j.' •

:ah accouDtability system th'ab:;n!::ll!r.~s a\:tentiori'to standard 
,-; i,:: .. ' _";'''.~';..'" " ,;:'7!,~:~. _ .1.,,::1::-:'" ,,,' : .'.;, . ~ 

,"for educ$t9rs as-well as stljdi:;nts·'at:.every,levei-'-national, 


'~tate, local' SChOO'ldistrict;~~~6hOOI ~:~nd .classro~m, . 

,': 	 ..' ~~ ", . ' 

, , 

::, ',:.:~;.:" ThiS';Commission stari~'f~om three 'simple 'pr~mises: 
,.:,:::.~. :)~}:' -:. . ":.~:, 

1. 	 ~h~f.teac~ers know,,~~qca~>10; is:'th~ (nost 
important in'f/uence;bo;;what:students,learn. 

'" ,'. 	 , , ,"". .\ ' 

. ""'.:' .. " "'~~; ~' ~,' :', 

2. 	 ~et(;lIiting; preparirii!.;,~h,d' refa(h!hg goq~rt~aChe!S;iS·. 
tHf/dmtralstrategy.lq6mprb:~ihg dur .schools. .' 

~~'/~:" ,'~j~". :::';};'>..'y', .. "" 
Sch'~91 reform cann?S~~cce~ct~~/es.S.it ,focuses on, 
,cr~ating the conditi6ns;:i11' ;which)teachers: can teach;' ': 

, ,., '" • ,-:<' _,",1>, ',," ,':t/", _. .,. -. ' ' ,j 

ar/(;lteach:well. .';,"":< ":: .:'., " ;\' '; ','-:'.~' 

. 	 };.,.,.:' . :;':~:~;::'.' .. ' ~;\;:;~::'" :,,>~c,. '/" ... '.' 
We propose an audaciodsigbalfor:.A.ITleric~(sJuture~. With 

:";)a;'gecade~' :by the year 20Q6;fwe~i{i: provide;e~ery stud€mt 

",),'America with what should',b~his or,'he;'educational birthrigh 

'a~cessto': qompetent, cari~gi;:qualifi~d, teaching in schools . 
".~-, r'., ", "">~1';:~' '"",:t '",' , '. 
.. organized for success. This.!s a chCillenging goal to put befo 

, . 	 . ~: ~. :': I,. '" 
the nation and its educational leaders. But ifthe·goal is cha 

.. ) :"" .' • ~..;~t'f" :',;4~','" <"".',. ~,','. 

, ;.Ienging. and requires unprt:;:ye~entepeffort,it ~oes not re,qui 

:unprecederited new theory. ~Qmmcln:sense suffices: Americ 

.~students are entitled to te~c~~rs ~h~"know.their subjects, 

. understand their students ,and·, whatthey need, and have 

developed the skills requir~dto mak~ learning come alive. 

However, based on its two-year study, the Commission iden' 

tied a number of barriers to:achieving this goal. They include: 

• 	 Low expectations for student performance, 

• 	 Unenforced standan:Js for teachers. 

• 	 Major flaws in teacher preparation. 

• 	 Painfully slipshod teacher recruitment. 

-
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'.' , ~",: 

.\ ;:' 

, ' 
., ." .," 

• 	 Inadequate/induction f~r beginning,teachers. ; ! " , '. "Develop high-quality pathways to teaching for a wide 

Lack of' professional'~evel~prl1ent, and'r;Viards,'for -, ", ,range of recruits.• 
,,"" 'J :'/' ,,',"," , ' , 

klJowledge~!3nd skill.;,', :';"',',"'.' .; '_
': '\ ':.,,~./,...'. '.~/ ;."~":', ~":.f."··', ,;' .'.," " 

• 	 Schools'that! are structured for· failure rather than " 'IV. Encourage and reward teacher knowledge and skill. 
, 	 ~, !. • L' ': .' .~ , ' . .. .' 

success. 
• ,Develop a career continuum for teaching linked to 


we·;offer-five,:major recommendatiOns toad~ress these,. ," assessments and compensation syste(l1s that, 


conce'rns;and'at~omplishQU'r goaL':):,- '.. ' , ',,' reward knowledge and skill. " 

, " ' . , , ::'?:'.::::,:~~~ ,'I"~:,' .~-.< • ,;,Remove incompetent teachers. 

I. Get serio~~:about standards, fo~. b9th studtmts a~d • Set goals and enact incentives for National Board 
,.i . '". , 

teachers., ~', ' 	 Certification in every state aJ;ld dist(ict, Aim to certify 
, t '. ~ ,,' 

':',~,!> ," ,;,', t:.,:',:: ~,:,':: :.',~ ". ';p; .;.., 	 ',4,05,000 t~,achers in this decade, one for every 
,':, :. ~~,... , ,." ~i:'>\.:,·;;: _.' 

• 	, Establisbf,p~ofessional:standards boards, in~V:ery , ,),school in the United States., 


sta~e,..,;;}:)<:" : , :~;':,\(', ,"::" "",',; , , 


• In~i$,t'9n(a'~¢reditatiQn.:forall..schoo.ls\'of:.:education.. .~; .,,'::v:Gr~'~te schools that are organized for student and 'teacher 
. '~.,~'~;l:·,'\!;:;~ ,.-:"" .~;"A'.~~.;~ ..:,':) ..~. " .. ,...• '11 ", ,',,' . 	 . 

• 	 Clciseinadequate schools oH~ducation. c· , ,success . 
•,>''')'"'.:':1::::~'-~-'· "<'.. ,:. ',\,~t;;;,l~,: ,~4:r'·;.~ .'~:"""',, .~. 

• 	 License'teachers based on:dernonstrated per,for­

maR6~,,,'i3,~I:~ding t~~t~~bf ~~iij~'ct m,att~f~'kno~led~e, , • 'Flatten hierarchies and reallocate resources to send 

teac'~liitkhbwledgeR~nd t~~~t1jng ~,ktl!,~,;: ':" ':'more dollars to the front lines Of schools: Invesfmore "t", :," 

• 	 use~l~k~~~~~I:Board~,~~and~r:?g~~s t~~,benCh~.a~~for :in teachers .and technology and less in nonteaching 

accomplished teaching. ''''iL',',' "t': i 'personnel.," 

'. 	 Provide venture capital in theJorm of challe'nge ,grants ,:;:': ':,::~<,:'/ ' ,: :,:-::;':' ,,: ,:::.}, ",/;\" 
,'),. 1 

·;to' SChools.f~r teacher learning linked to school", ' 

.. >'iii1Prove~ent 'and rewards for'team efforts tha{le~d 
II. Relnve,~~;tlf,:,:C,Ii~r prept;lr~tlon ~lJd;,pr<?(e.~,~i,onal 

dev~opme:I::;':i .' .~!'7r:i;::::.:~.; .. .' :to improved :practice and greater'learning. 


,. Organiz~teacher eaucation::and professionalqevel- .:,Select, prepare, and retain wincipals who under~. 

:",' ", ,::,,' :' .<;:..~~. ,'" ~';t,::,.'>Y' , (', ~", "~"r' " '.;- J." ';! 

opmemt;pr,ograms around standards for students and' :J;stand,teac~lng and learning'and who can lead high­

teaqh~r~~f~:> ' ;;~;!~r! :'~::~i::i':';' ':, ",' ' >;~:, ;,~':" , ,,:',,:, ,': ' ",<p~rf6rming'schoOIS. " 
• ',., i' ,'. " 

• 	 Develop ~¢xtended ;.igqlduat~"le\l¢1 te<;lc;her~pr~paration.I;, 

progran:,ks.that provide a ye'~'r.;~hg in~~iQShiP"i'ri;,a:,pro- " , Devel~ping recommendations is easy. Implementing them i~ 
fessionaldevelopment schoor,:, ,<;,' '. hartj'work. The first step is to recogniz~ that these ideas must ' 

. ,~' 	 , 

• 	 createi:Jrld .fund rn~ntoring!pio~grams f~rbegiAni'ng , be purs~ed together-as an entire tapestry that,is tightly inter· 

teachers~: along with.:evaluatibil·'of teaching skills. ' woven"Pulling ona single thread will create a tangle rather 

• 	 Create st~ble, high-qUalitY:~9ci?~es:~f ~pr,,~fess(cinci- tha'ht~ngibleprogress, The second ~tep is to build upon the 
development. ,i:< d.-, " substantial work,that has been undertaken over the past 

j ....... 'decao~. All across the country, succe~sful programs for recruit­

III. Fix teachEi'r, recruitment andplit('qualified teachers in 	 ing, edu~ating.arid mentoring new te~chers have sprung up, 
every classroom. 	 Profesp,ional networks and teacher academies have been 

launched; many education school programs have been 

• Increase the ability of low~~ea:lth di'sfricts to pay for redesigned; highe'r standards for licensing teachers and accred­
" 

qualified teachers; aDd insi?t that d.istricts hire only ,iting education sC,hools have been developed; and a National 

qualified teachers~ Board for Professional Teaching Standards is now f4"Y estab­

• 	 Redesign and streamline district hiring, lished and beginning to define and reward accomplished 

• 	 Eliminate barriers to teacher mobility. , teaChing, All these endeavors, and those of many others, form 

• 	 Aggressively recruit high-need teachers and provide the foundation of,this crusade, 


incentives for teaching in shortage areas, 
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vor c- ~~-\r{Gc.t~ 
Likely Questions on Education Event 

Q. Its 2 weeks before the election, and the President is just now issuing a directive to 
~is Secretary to improve teaching, What has the Administration done for the past 4 
years? 

A. Lots. President Clinton and Secretary Riley have focused on improving the quality of 
teaching since the beginning of the Administration. They have: 

• 	 Strengthened the Eisenhower Professional Development Program, which provides 
federal support for teacher training and professional development, by: 
• . 	 Focusing it on helping teachers develop the knowledge and skills to teach their 

students to meet challenging academic standards, and expanding state and local 
flexibility in how the funds can be used to meet these purposes; 

• 	 Seeking increased funding, and fighting cuts proppsed by the Congress in the 
past 2 years. 

" . Provided funding for the National Board for Professional Teaching Standards, to 
help this independent body develop standards of excellence and ways of measuring 
teachers against these standards. Funding was approximately $5 million per year. 

• 	 Enacted arid funded Goals 2000, which helps raise academic standards for 
students and provides funds to support teacher professional development, 
curriculum development, and other ways of improving classroom teaching. 

• 	 Initiated the Technology Learning Challenge, which provides funds to almost 30 
communities around the country, enabling them to incorpora:te technology into 
their teaching and learning programs, and to train teachers in the use of 
technology. The President has proposed the Technology Literacy Challenge, 
which requests $2.5 Billion over five years to strengthen classroom teaching 
through the use of technology. .. 

• 	 Developed and widely disseminated a report on research findings and effective 
practices in professional development programs for teachers .. 

• 	 Secretary Riley appointed to his staff a former National Teacher of the Year, 
Terry Dozier, as his special advisor on teaching -- the first time a practicing 
teacher has been appointed to a position in the Secretary of Education's office. 

• 	 Terry Dozier has organized a network of teacher leaders from around the country 
(called the "Goals 2000 Teacher Forum", but not technically part of the Goals 2000 
Act)-- state and national teachers of the year, and others who have received 
recognition for excellence in teaching. These teachers meet annually on a national 



basis, interact with each other through the internet on a daily basis, and meet 
frequently with other teachers in their own states. They are outstanding teachers who 
share ideas with each other about how to be even better teachers, and then share those .. ideas with thousands of teachers in their states and communities . 

.. 	 In his speech to business leaders and governors at the March 1996 National 
education Summit, the President called for recruiting the most talented people 
into the profession, setting higher standards for teachers, rewarding excellence in 
teaching, and for ~air process for removing incompetent teachers -- processes that 
are much faster and far less costly than at present. 

Q. This report is all about elevating the status of teachers. Isn't this an attempt by the 
teachers unions -- which are represented on commission by AI Shanker and Keith 
Geiger -- to raise teacher pay? And isn't the President'$ support for these 
recommendation just another example of his being beholden to the teachers unions? 

A. First, this report is about improving the quality of teachers, for all of our children. If their 
status goes up as a result of the steps they recommend, that would be fine. Teachers deserve 

. the respect and support of students, parents, and the entire community. 

,Second, while Shanker and Geiger are on this panel,so are others you don't normally think of 
as beholden to teachers unions. Gov.. Jim Edgar of Illinois. The Vice President of Procter & 
Gamble. David Rockefeller Jr. The President of the National Urban League. And 3 college 
president. These individuals are not beholden to any special interest. What is significant is 
that people from government, of both parties, teachers, communitY leaders, business leaders, 
individuals from higer education have united around a common agenda to improve education. 

Third, while we believe that these recommendations will be good for teachers, students and 
parents, they are also tough on teachers. They call for making it tougher to become and 
remain a teacher. They call for teachers to meet demanding standards of quality and 
excellence. They call for teachers to assume more responsibility for the success of the 
schools. And they call for making it faster, cheaper and easier to fire incompetent teachers -­
just as the President has. This is not what you would get if this report were about making 
things easier for teachers. 

Fourth, President Clinton has a long history of fighting for what he believes in for improving 
education. In 1983, as Governor of Arkansas, Bill Clinton was one of only three governors in 
th~.nation who insisted that sitting teachers take and pass a basic skills test in order tokeep 
their licenses and remain in the classroom. The Arkansas' Education Association adamantly 
opposed this proposal, and it became law over its vigorous objections -- and the AEA refused 
to endorse Bill Clinton again until his 1990 campaign for Governor. 
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Possible Questions /ro", California Press 
Q. California charter schools law places a ceiling of 100 on the number of charter 
schools that can be established. There is bipartisan legislation pending to increase that 
cap to 300. Do you favor this step. 

A. The President clearly favors making charter schools widely available. His own balanced 
budget plan calls for federal support for 3,000 charter schools over five years. 

The decision. of how fast to expand charter schools in California is best left to educators and 
education officials in California. 

Note: The current law gives the California State Board ofEducation the authority to waive 
the IOO-school cap, and the Board has already done this. It is likely that the State Board will 
'waive the cap again at its meeting today, increasing to 118 the number of charters granted in 
the state. . 

Note: There is apparantly some issue in California about home schools -- where parents 
educate their kids at home -- applying to become charter schools, and geting state 
funding. I haven't been able to tell if the issue is about parents getting money from the 
state for educating their kids at home, or local school districts getting money by counting 
the kid in the "home charter school" as part of their enrollment base. 

Either way -- best approach is to duck the question. 


