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THE WHITEHOUSE 

WASH.INGTON 

March 4, 1997 

MEMORANDUM FOR THE PRESIDENT 

FROM:· 	 BRUCE REED 
MICHAEL COHEN 

SUBJECT: 	 YOUR PLAN FOR NATIONAL STANDARDS AND 
NATIONAL TESTS IN 4TH GRADE READING AND 8TH 
GRADE MATH 

Summary of Plan 
In your State of the Union Address you challenged every state to adopt high national 
national standards and by 1999, to test every 4th grader in reading and every 8th grader in 
math to make sure these standards are met. These national tests will be: 

. Aligned with widely accepted national content standards. In 4th grade reading, 
the test will be aligned with the National Assessment ofEducation Progress 
(NAEP) reading standards, developed through a consensus process involving 
reading specialists, curriculum experts, state officials and others throughout the 
nation. In math, the test will be aligned with the TIMSS international math 
standard agreed to by experts in 41 countries, including the U.S .. The TIMSS 
standards are also very highly consistent with the national standards developed by 
the National Council ofTeachers ofMathematics. 

o 	 Based on existing, widely accepted tests that will produce individual scores 
'for students and parents in terms of the national standards~, The new tests 
will be based on the existing NAEP and TIMSS.tests, which are designed to be 
administered to samples of students and produce national or state-level scores 
only. The new tests will provide comparable scores for individual students, 
revealing how well individual students perform relative to clear national or 
international performance standards . 

o 	 . Developed by recognized test developers. The U.S. Department ofEducation 
will contract with a test developer to create these tests. The contracting process 
will begin shortly. The tes~s will be piloted in Spring 1998, and available for use in 
.schools throughout the country in the Spring of 1999. 

o 	 Voluntary for use by states and local school districts. Use of these tests will 

not be required as a condition of receiving federal program funds. 




o 	 Licensed to test publishers and interested states and school districts~ As a result 
, of this licensing agreement, the federal government will not be involved III 

administering or scoring the tests, and the tests will be readily available. 

o 	 Available to parents and students on the Internet once the tests have been 
administered. Each year,after the tests have been administered, the test questions 
and answers will be released publicly and placed on the Internet, so that parents can 
find out whether their children are meeting national standards even if their state or 
district does not use the tests. 

o 	 The focal point for national efforts to prepare all students to reach the 
standards. The point of the national standards and tests is to help improve, not just 
to measure, student achievement. Between now and when the tests are first 
administered, there must be a focused,. sustained effort, and the local, state and 
national level, to prepare students for these tests. America Reads is one component 
of such an effort. 

Reactions To Date . 
The reactions to your plan have mainly been quite positive. The Washington Post, llS.A 
Today, and many local and regional papers have expressed editorial support for this plan. 
As you know, the Business Roundtable endorsed it the ~ay after the State of the Union 
Address. Maryland has already agreed to participate in the testing program, and Gov. Engler 
will announce his support later this week. Diane Ravitch and Checker Finn wrote a very 
supportive op-ed piece in the Washington Post last week (copy attached). We expect other 
education and business groups to weigh in positively as their Spring meetings occur. in 
addition, informal conversations with state and local education officials and business leaders 

, around the country have been encouraging. ,They welcome the tests, and believe you'have 
found a way of defining the issue that avoids old political battl~s. Based on conversations 
with a number ofchief state school officers, I believe that California, New York and South 
Carolina will commit to participate in the testing program in the near future. A number of 

, others are possible, quickly as well. ' 	 ' 

Criticism ofthis plan has taken threeforms. First, some have said that your plan goes too far. 
For example, Gov. Thompson wrote an op-ed piece in the New York Times, arguing that 
standards should be left to the states and local communities. Second, some in the education 
community have renewed the familiar argument that tests are not the solution to low 
performance. Instead, they argue that additional funding, better teachers, safer and' more 
caring schools are what's needed. Third, some (e.g., David Broder, Robert Samuelson) have 
argued that your plan does not go far 'enough, because it is limited to only two subjects and 
grade levels, because it is not accompanied by significant new federal funding to prepare 
students to reach the standards, or because you do not require students to pass tests in order 
to graduate from high school or receive financial aid for college. 



Summary . 
Your plan for national standards and tests in reading and math is a significant step forward, 
especially in light of the controversy that has surrounded the standards movement in recent 
years. The most important thing you can do to advance· the standards movement is to 
continue to press the case for every state to adopt these tests. This month, you will speak to 
legislatures in Michigan and North Carolina; meet with the chief state school officers here in 
Washington; and possibly appear with Delaine Eastin and a broad coalition of business, 
education, and labor leaders to announce California's support for your testing plan: The 
Defense Department has agreed to use the tests in the schools it runs in the US. and around 
the world; we are working to arrange a public announcement for this in the next several 
weeks. In addition, the Education Department will soon be prepared to announce the 
formation of an advisory committee to guide the test development process. . 

We are off to a good start: if we can line up California, New York, and Michigan to support 
the tests, a number of other states will follow suit. But we must not let up for a moment in 
this crusade, and we must be especially careful not to propose any new measures that will 
undermine' state participation in the 4th and 8th grade tests --because the most visible 
indicator of success or failure will be the number of states that administer those tests in 1999. 
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1ST STORY of Level 1 printed in FULL format. 

Copyright 1997 	McClatchy Newspapers, Inc. 
Sacramento Bee 

February 28, 1997, METRO FINAL 

SECTION: EDITORIALS; Pg. B7 . 

LENGTH: 1374 wor~s 

HEADLINE: AMERICA NEEDS A NATIONAL PROGRAM OF STUDENT TESTING 

BYLINE: Chester E. Finn Jr. and Diane Ravitch 

BODY: 
PRESIDENT CLINTON'S proposal for national testing makes sense. As former 


assistant secretaries of the Department of Education in the Reagan and Bush 

administrations, we urge Congress to support it. 


When President Bush and Lamar Alexander suggested something similar, which 
they called American Achievement Tests, congressional Democrats scoffed, and no 
such bill was ever introduced. 

And in 1992, when a bipartisan panel called the National Council on 
Education Standards and Testing recommended a form of national testing, a 

<convoluted scheme that involved different tests based on common standards, the 
idea was ignored by congressional leaders and attacked by prominent educators. 

Still, it was a good idea then, and it's a good one now. 

In fact, Clinton's version of national testing is better than Bush's in theSE 
important respects: It doesn't require any new standards or tests to be devised, 
and it does not hinge on dubious efforts to attach multiple tests to uniform 
(nonexistent) standards. 

The administration has figured out that the nation already has two excellent 
tests that measure student achievement in reading and math, the most basic of 
basic skills. Accordingly, the president has proposed that states and school 
districts be permitted to use a respected national test for fourth-grade readin· 
and an equally admirable international test for eighth-grade mathematics. 

Nobody is obliged to use these tests. The federal government will pay for th 
first round of testing, and after that it's up to states and districts. 

THEY CAN, however, embed the national tests into their own testing programs, 
which virtually every jurisdiction has, and commercial publishers wo~ld be 
licensed<to offer them, a welcome form of "outsourcing" that would hold down 
costs, bureaucracy and allegations of u~fair government competition. 

Most important, they're good tests, incorporating standards far more rigorou 
than those most states now use. 

The reading test is based on the National Assessment of Educational Progress 
(NAEP), which has been around almost three decades but has never been used by 
districts or schools to report the progress of individual students. The NAEP 
reading test is solid, multifa'ceted and has rigorous standards built into it. 



3 PAGE 
Sacramento Bee, February 28,' 1997 

For eighth-graders, the White House proposes to make available the'math part 
of the Third International Mathand science study (TIMSS)( given toa 
half-million youngsters in 41 countries. The standards are built into the 
international comparisons. It's TIMSS results that enabled us to see that our 
eighth-graders perform poorly in mathematics compared with their peers in many 
other industr~al countries. 

Consider how powerful it will be for parents and teachers to compare the math 
prowess of their eighth-graders in, say, Phoenix or Minneapolis, to the 
performance of their peers in Korea and the Czech Republic. Consider the impact 
of parents in Denver or Boston actually seeing how well their fourth-graders 
read in relation to a national standard of proficiency. 

According to every major poll, an overwhelming majority of the American, 
people want national standards and tests. Until now, there has been no way for 
parents or public officials to get good informati'on about how students are 
doing. 

Instead,'they've been stuck with college entrance tests that are not 

representative of the ~ull population and that, in any case,,'aren I t even 

administered until the end of high school. Or they have had to settle for 

"standardized" tests that yield spurious results about youngsters being "at or 

above grade level~n even though tlgrade level" is simply a statistical average, 

not a true standard. 


Only with such information can parents make wise choices among schools; can 

parents and legislators appraise how well their school systems are doing; can 

teachers and principals determine how effective their efforts are, and take 

corrective action where needed. 


To those worried about "local control," we say that these tests are a 
yardstick, not a harness. They give the federal government no new powers. The 
test results, in fact, will actually enhance 'local control by empowering 
consumers, policy-makers and professionals to know what actions need to be taker 
locally to improve education. 

So important is national testing that it must be safeguarded from 

politicization, a temptation sure to arise if the student results are as bleak 

as everyone expects. 


To prevent this possibility, responsibility for national testing should be 
removed from the federal Education Department (and congressional committees) anc 
placed under the control of an independent, nonpartisan body. Such an entity, 
called the National Assessment Governing Board, already exists. 

, THE WHITE House's current plan to give control of national testing to the 
Department of Education would, we think, be a big mistake. If Clinton will agre~ 
to turn the program for national testing into an autonomous agency, akin to the 
National Science Foundation (where the National Science Board sets policy) or 
,the National Transportation Safety Board, ,then Congress should endorse this par 
'of, his education package. This proposal deserves their support. 

Once upon a time it was even a Republican idea. Now it is a good American 

idea. 
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E.D. IDRSCH, JR. 
2006 PiNE TOP, ROAD,CHARLOTTESVILLE, VA 22003 , 
,. &04';'~96.2631, FAX: 804-200~9520 

, . 

Univeralty ProfessOr ~f Edtlcatibn a.nd HumanitIes 

'University of Virginia, Charlott~avi11e, VA 22003 
} 

28 Feb 1997· 

Mr. Mike COhen 
The White HOilse 

BY FAX: 202-456:'7028 

Dear Mr. Cohem: ' 

Here are a few pages from the Core Knowledge'Sequente, which is the very specific, grade-

by-grade guide that forms the basis for teaching matez:ials. ' 


:. .,,1 

This is a bit more than hve pages. You will know wh~t your boss will need .. The entire 
document (which hasn't got much on a page) is 262 pages long. It costs $12.50. ($17.50 for, 
non-members of the cdre Knowledge netwOrk.) Lesson plans are available on the internet 
for free. There are guides to reseourcesand other mateiials. You and/or the President are 
c,?rdially invited to ouriannual conference, which takes place [n Denver March 13,14,15 at 
the Mark Adams. Attending will be between 1,200 and 1,400 Core Kriowledge teachers 
from around the country_ 

1 

With best wishes, 

Yours sincerely, 
f ' 

,, '. " 

E. D. Hirsch, jr. 

! ' 

, f 

~ ~ '. .' ~ .,. " 

Core Knowledge Foundation: 2012·B Morton Drive, 2903 (804) 977-'1SS0, Fax: (804) 977-0021; E-Mli.il: edh9k@virginiil.4idu 

mailto:edh9k@virginiil.4idu
http:E-Mli.il


--
I FEB-28-97 FRI 01 :47 PM .E. D. HIRSCH JR. 8134 

\ 

296 9520 P.82 

!

•
•
• 

., 


. .. 


INTRODuctION 
to 

The Core Kllowltdge'Sequence: 
Content Guidelines fotGra'des K;;.6 


Revised 199~ 


What Is the Core Kno:;';ledge Sequence?, 

The Core Knowledge Sequence js a rionsens~s-basM ri.od~l ofspecific co~tent guidelines that, 
as the basis of about 50% ofa school's curriculum, can provide a solid, coherent foundation of 
leaming for students in ihe elementary grades. .. . . .. .. 

The Sequence offers a planned progression of specific knowlii!dge in history. geography". 
mathematics, science, langUage arts, and fine arts. 'It represents a fitst and ongoing attempt to state 
specifically a core of sh~ed knowledge that children should learn in An1erican schools. It sh6ufdbe 
emphasized that the Core Knowledge Seque.nce is not B: list ot facts' to be memorized.. Rather, it is' a. 

. . ,. ,. . ,...~...,.." , ,. , 

guide to coherent conte,nt from grade tei grade)'designe'd~to encourage steady academic progress as 
children build their knowledge and skills from one year to the next. . . .... , 

The Core KnoWledge SeqUence is distinguished by its speCificity. \Vhlle most state or d~~trict 
curricula provide general guidelines concerning skills, th.ey typically offer little help in deciding spe­
cific content. The specific content in the Sequence provides a solid foundation in which to ground. 
skills instruction. Mor~over, because the Seqifence offers a coherent planthat btlilds year by year, it 
helps prevent the manY':rep'etitions and gaps in instruction that can result froin vague curricular 
guidelines (for example', repeated units on "PioneerDays" or "Saving the'Rain Forest"; or, iliad· 
equate attention to the;Sill ofRights, or to adding fractions With unlike detlOrrunators, or to African 
geography). ,. c'. h... . .. ,. .., 

) , . ' . . 

i'i ., 
~:,!: 

'", ;-, . ' ,', "'" 'e." ' '. ';.':;.; ", ",ti . 
Core Know]edge Promotes Excellence and Fairness'i;; 

. ., 
Excellence: A1~ the most successful educational systems in the world teach a core ofldtovil­

edge in the early grades. They do this because as both ieseai~h and cOnlmonseri'sedemonstrate, we 
learn new knowledge by building on what we alr~ady kflow, It's important to begin building founda- . 
tions ofknowledge in the early grades because that's when children are most receptive, and because 
academic deficiencies i~ the first six gr~des c'an' permarteritly im~airthequality, ofl~t~r schooling. . 

. Fairness: OflIy by speCifYing the kriovvledgethat all children should share can we guarantee 
equal access'to that laiowledge. In our curreht system,di~advantagedchild~~n'espeti3Jly suffer froin" 
low expectations that translate into watered-down cuIncula.. In scho'ols'using the Core KnOWledge 
,Sequence, however, di~advantaged children, like all children, are exposed to a coherent Core of 
challenging, interesting knowledge. This knowledge no~ only proVides a fooodation for Ia.ter learning, 
but also makes up the ~ommon ground forcornrriunica~~~n in a diversesociety. . . 
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The Consensus Behin~ the Core Knowledge Sequence 
~ 

, 

The Core KnoWledge Sequence is the result ofa long process, of research and Ciorisensus- . 
building undertaken by'~he non-profit Cor~Knowledge Foundation. Here is how we achieved the 
consensus behind the Cbre Knowledge Sequence. .' .' .... 

First we analyt~d the many reports issued by sta~,e departments of education and by prof.es. 
sional organizations -- ~uch as the National Council oft.~achers ofMathematics and the A..nlerican . 
Association for the Adyancement of Science .;;. which recommend general outcomes for elementary 
and secondary educati~n. We also tabulated the knowledge and skilis through grade six specified in 
the successful educational systems of severa1 other countries, including France, Japan. Sweden,' and 
West Germany. ~ . " . " . . .. 

In addition, we ;formed an advisory board on multiculturalism that proposed a core knowledge 
of diverse cultur:il traditions that AIDericanchildren shou1d all share as part 'oftheir school- based' 
common culture. We Jent the resulting materials to 'three independent groups of teachers, scholars, 
and scientists around the country, asking them to create a master list of the core knowledge children 
should have by theend~ofgrade six. About 150' teachers (including college profess'ors, scientists, and 
administrators) were involved inthis initial step. . . . '. . .'. . 

These items w~~e amalgamated into adraftma:st~rplan, and further gi-oupsofteachersarid 
specialists were asked to agree ana grade-by4grade sequence ofthe items. That draft sequence was 

t.; " '. ' " ~ '. ,. • • 

then sent to some one hundred educators and specialisi~;who participated in a national conference 
that was called to haminer out a working agreement oribore knowledge for the first six grades... 

This important ;meeting took place in March 1990. The corlferees w:ere elementary school. 
teachers, curriculum s~ecialists. scientiStS, science writers. officers ofnational organizations, repre-' 
sentatives of ethnic groups, district superintendents: and school principals from across the country. A 
total of twenty-four w~rk.ing groups decided on revisions in the sequ·ence. The resulting provisional 
sequence was further fine-tuned during a year ofimp1errientation at'a pioneering school, Three Oaks' 
Elementary in Lee CoJnty, Florida .. Also, the Visual Arts and Music sections ofrhe Sequence were 

.3 ...,' '. " . . , 

further deve10ped base4 on the research of the Core Knowledge Fpundation, 'With the assistance of . 
advisors and teachers. ': 

. As more and niore schoo1s use the Sequence, ithas been penodically updat~d ahd revised 
! , "." " , " , ,..... "', '.. , ,

based on the principle pfleariUng from e:<perience.· (See above: •<Preface: Questi6nsand Answers on 
Revising the Sequence]") In general. there is.moresta#ilitY than change in the Sequence:' (SeeE. D .. 
Hirsch's Cultural ~ite'rQcy for a discussion of the inher~nt stabiiity ofthe content ofHterate culture.) 
, . '~ , '}

I . 

1 
. \ .' \ 

A Guide to 500/0 of tlie Curriculum 
l, 

. The Sequence IS not meant to outline the wholeof the school curnculum:rather, it offe~s 
I . . . .. . . . " 

specific guidelines to knowledge that can reasonably be expected to make up 'about halfof any
I . . 

school's curriculum, thus Jeaving ample room for skills instruction and local requirements 

and emphases. . 


Teaching a corpmon coreofk.no';"ledge, such asthafarticulated in the Core KnoWledge 
Sequence, is compatibte With a vchiety ofinstructional ~ethods and additional subject matters. .' 
Teachers may choose to teachthe minimum specified i~ithe Sequence. or add orcomptement as they 
see fit. FO.r exam~le, tfifth grade teacher could teach ~~coherent urnt on the Civil War based solely 
on the tOpICS speclfied:m the Sequence. Or the teacher:rnight chciose to go into greater depth and 
detail by adding, for e*ample, more detailed attention to particular. battles, specific leaders, songs, 
poems, historical fiction, letters, videos, field trips, etc. '. . 

4 )
I 
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. The Sequence, then~ specifies a coherent minimum; the ~eacherremains free to decide when to I go into depth and detail bhond what is recommended intpeSequence. . . . . 
Persons who wonder why certain items do not appear in the Sequence should keep in niind 

that we are focu~ing uponithe fundamentals ofa good education in the first six grades. Thus, for ;I 	 example, while the Seque~ce specifies that students in the fourth grade.leam about the three branche~ 
ofAmerican government, jit does not specifY that .they learlj about the electoral college .. A teacher . 
who wants to present the ~electoral college is of course fre~~;to do so. But it is worth keeping in mindI that the students have time to learn more in middle and high school 

In SUminary, as a guide to 50% of a school' s curric~lum, the Core KnowJedge Sequence is 
designed.to provide a practical guide to coherent instruction, while .allowing teachers the freedom to I decide what to teach bey&nd the Sequence, arid how best to tea~h it .. 

I 
A Note on MultiCulturalism,' . . . .... .' . '. . 

Respect for the diyersity in our population is fostere,d. by the' knowledgEl specified ,in the Core

I 	 Knuwiedge Sequence, which has been reviewed by distingLlished scholars in the field of multicultural 
studies, Some people ha~e urged the Foundation to make 'a separate listing ofmUlticultural entries in . 
this Sequence, but to do ~o would contradict our embrace,.of aninc1usive, rather than divisive, multi­I 	 culturalism. As Professo~; James Comet ofYale UniversitY'has Written.(in a review ofE. D. Hir$ch's 

• p: 	 'i",
Cultural Literacy), . 	 :'il 

i 	 : ~ 
;I 	 respect for cultural div~r;ity is important but is best achlev~d when young pe(ip]e have adequate 

, 	 ~. , . . ' .. . . . 

I 
background knowledge ofmainstream culture. In order for a truly'democratic and.economically. 
sound society to pe mainthlned, young people must have accessto the best knowledge available so 
tliat they can understand ~he issues, express their viewpoints, and act accordingly. 

. f. . .. ' 	 .. .'. .... '. .'
I The Core Knowle(lge Sequence is designed to provide "access to the b.est knowledge avail­

able," including significarit knowledge of diverse peoples andcu1tures. For. a more detailed discus­
sion of these issues, VlIite; or call the Foundation and request a copy ofE.D. Hirsch, Jr.' 5essay called

I "Toward a Centrist Curriculum: Two IGndsofMulticultuialism in Elementary School." 
~ ,1,:; 
~ .£ 

I 	
i (~ 

i1~ 
Core Knowledge Schools 	 'r 

1 

~ 	 . '. ' 

Schools have imptemented Core Knowledge in vai)ing ways and degrees. Some schools haveI 	 begun by supplementing ~xisting lessons with selected items from the Sequence. We welcome these 
initial efforts to begin int~grating Core Knowledge, but we especially encourage the efforts ofschools 
coinrnitted to becoming qore Knowledge schools by shaping at least haifoftheir cuniculum accord-I ing to the knowledge spe~ified jn the SeqiIel1ce. c' • .' • 

I 
Implementing a Cpre Knowledge pro'gram is nota simple matter ofbuying materials or . 

following a method. It is:an ongoing, collaborative proc~~,~. demanding a 'dedication to teaching solid 
academic content and skills to all children. See below fot more information on implementing Core 
Knowledge. :' . i i;


I The Core Knowl~dge Foundation is organizing a ~Jltionwide network ofCore' Knowledge 

schools. At this time, more than4-S6"schools in-~ates1iave taken steps to implemenl Core Know).; .
, 	 . ' .. 
edge. For more infonmi.tjon on being acknowledged as a Core Knowledge schoo], call or write the 

I Core Knowledge Foundarion. ~ 5'"D ' . '1 0 :,;. . . '. 
\ 

; 

http:embrace,.of
http:designed.to
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GeographyK 

,,: GEOGRAPHY: KINDE.RGARTEN 

+: 
~, 	 .'.' .' ',,,, -. ". '. 

Note: The study of geog~aphyembraces many topics throughout the Core Knowledge Sequence. 
including topics in history {American and World Civilization} and Science. Geographic knowledge 
embraces a spatial sen~e of the world, an aware'ness of the physical process 'th'at shape life. a 
sense of the interactions between humans and their ~rivironment, an under~tandin9 of the ' 

relations bel'Neen place;and culture. 'anawareness of th:~ characteristics of specific regions' and 

cultures, a selise of pa~t developments and future possibilities. and more. ' Knowledge of the 

following topics, combined with knowledge of relevant topics in oth'er sections of this Sequence, 
will provide a strong fo~ndation for development of a~ ~increasingly sophisticated geographic 
sense in the later years, 

! 

,L·" . " ' 

GEOGRAPHY TOPICS1FORKINDERGARTEN ' Notes 
t 	 ' 

, ,'. ,~ ,', " ,.' , ';: ."" ;. , 

I. 	SPATIAL SENSE: WORKINGWlTH MAPS, GLOBES, 
AND OTHER GEOGRAPIDC 'TOOLS i!;., 

. .! . 	 . :~ 
A. Maps and globes: what\they represent, how we use them 
B. Have students regularl~ locate themselves on maps and ' 

globes in relation to pl~ces they are studying. : . 
C. Malcin.g and using a sirrtple map of a locality (classroom, . 

home. school grounds, :' 'treasure hunt, etc.) .t t .. 
D. Rivers, Jakes. and moubtains: what they are and hOw they are· 

represented on maps cujd globes . 

GEOGRAPHY FROM :WORLD CIV1LIZArtONFOR 
KINDERGARTEN I ,. 

Note: Many geographicaltopics are listed in the relevandections
} 	 .~ , 

of the American and World Civilization guidelines of the Core 
\ 	 .. ,:< " 

Knowledge Sequence. Those topics are repeated here for the 
convenience ofthose who wish to examine the geographycontetJt 
in one place. 1 . . . , 

1. WORLD GEOGRAPHY 
A. Foster geographical a~areness through regiJlar work~th maps 

and globes.; . 
B, Locate the Atlantic and Pacific Oceans. 
C. Locate the North and ~outh Poles. 

I 
r 	 ~ ! I 

J 

.. 
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Geography K 

n. AN OVERVIE\V OF THE SEVEN CONTINENTS : 	 . Notes 
A. 	To gain abeginning geographic vocabulary, and a basic sense 

of how we organize and talk about the world by giving mimes 
to some of the biggest pieces ofland, introduce children to the 
seven continents: 

Asia 

Europe 


, Africa 
 " 

t 	 ~ 

North America 
~ 

f 	
, ! 

"South America 
Antarctica 	 '~ 

~ 
Australia i ' 	 . . 

B. Identify and locate the 's~ven continents on a map and globe. , 
C. Gain fanliliarityWith the!continents through a variety ofmedia 


(tracing, coloring, relie(maps, etc.). 

D. Associate the continent~with familiar wildlife, landmarks, etc. 


(for example, penguins ip Antarctica; the Eiffel Tower in 

Europe, etc.). j, ' 


E. 	Throughout the school year, reinforce names and locations of 

continents when potential connections arise in other disciplines


\ 

(for example. connect Grinun's fairy tales to Europe; voyage 
. of pilgrims to Europe arid North America; storyof ' :,; 


"Momotaro-.PeachBoy" to Asia [Japan]; study ofNat{ve 

AmericanS to North Arr}erica. etc.). . i! 


~EOGRAPHY FROM AMERICAN CivlLIZATlON~ :FOR 
KINDERGARTEN 

I
t 	

, 

, Note: Many geOgraphica/~opics are listed in the relevanfsections 
of the American and Wdrfd Civilization guidelines of the Core 
Knowledge Sequence" those topics are rep~ated here for the 

. . ~ 	 ";" .:- - . 
conveniEmce ofthose who wish to examine the geography.content 

. 	 ( '. 
in one place. i 
j ', 

.I. U. S. GEOGRAPHY ~' , , ',' ' i~ , . 

A. Name and locate the t~WliIcity/communityand state ~~~re you 
Jive. ( 

B. Locate North America;: the continental United States. Alaska, 

and Hawaii. 


P'96. 
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American Civilization 1 
,

•• 1 

AMERICAN CIVILIZATioN 1 

Note: In first grade, children often study aspects altha won<iaround them: the,family, the schoo'. the 

communitY,etc. The following guidelines are meatltto broaden and cOmplement that focus., The goal, 

of studying selected topics in American Civilization in first grade lstofoster curiosity and the beginnings 

of understanding about the'larger world outside the child's locality. arid to begin to develop a sense 

of the past and its significance. This can be done through a variety of maans:story, drama, art, music. 

discussion, and more. " 


,	The study of American civilization begins in grades K·2 with a brief overview of majorevents'and 

figures, from the earliest days to recent times. A more iri':depth,' chronological study of American 

civilization begins again in:graCie 3 and contlnues()Oward. The tenn "American" here generally, but 

not always, refers to the lands that became the United Stktes. Other topics regarding North, Centra', 

and South America may be found in the World Civilizatlo~ and Ge6g'raphy sections of this Sequence. 


-; , 

, J 	 , ' . . 

General Topics and Guidelines: The story of the earliest "Americans." EarlYcivilizations'in the 

Americas: Maya, Inca, Aztec. Exploration and settlement: Spanish and English cOnquerors and 

colonists. Introduction tp the American RevolutIon and to'the exploration ofthe Western temtories. 
 ,f 

H , 
',I 

1 

I. EARLY PEOPLE AND CIVILIZATIONS • 
A. The earliest people: hunters and nomads 

1. Crossing the land bridge from Asia to North America ' 
2, Hunting and farming 
3. Gradual developmept ofearly toWns and cities 

B. Introduction to Maya, tncas, Aztecs 
1. Maya in Mexico and Central Anlerica 
2. Aztecs in. Mexico i , 

8. Moctezuma (also called Montezi.:n'ria) 
b. Tenochtitlan (Mexico CitY) , 

3. Incas in South Am~rica (peru, Chlle) 
a. cities in the Anci'es Mountains: Machu Picchu 

I, 

.'. 
' (, 

. D. EARLY EXPLORA;.nON AND SETTLEMENT 

A. Briefly review Columbus (see Kiru1ergarten)
. 	 , .. ~ 

B. The Conquistadors : 
1. the search for gold: and silver, 
2. Hernan Cortes anq the Aztecs ' 
3. Francisco Piiarro and the Incas 
4. diseases devastate)Native American population 

.'..,'. 

Notes I ,'Note; ,Children will study the.' 

, Maya. 'Inca, and AZtec civiliza­

tions in detail in grade' 5. First 

grade teacher:s should examine, 

,the fifth grade guidelines to see. 
 I 
, how these topics build in, tl'ie ' 

later grade. He're. introduce 

children to these' civilizations. 


,Though It is hiStorically accura'te • 
 I 
to, note the warlike nature of the 
Maya and Aztecs. it is recom~ , 
mended that any mention of the' J 
practice of human silcrifice be 
left to the fiHh grade • 

, Note: Earty exploration and the 
cOlonial years will be studied in . 
greaterdepth and detallin'grade 

,3. ,First grade teachers should 

examine the third grade guide· 


. lines' to see how these topics 
 Ibuild In the· lalergrade. 

, ' 
62 I 
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Am~ric.an Civilization 1 

. , 

C. 	English Settlers I 
1. 	 The story ofthe Lost ;Colony:

I a. Sir Walter Raleighl 
. b. Virginia Dare 

I D. Virginia 
1. 	 Jarnesto~ i . 

. a ..Captain John Smit,h 
b. Pocahontas and PowhatanI 2. Slavery ~ 
a. 	 plantations in Sou~hem cOlonies 
b. 	 "the middle passage"U E. 	Massachusetts 

I. 	Briefly reView (from Kindergarten): PilgriMs: Mayflo~,er; 
Thanksgiving Day celebration ,: 

2. 	Massachusetts Bay Colony: the Puritans 
} 

I 
.m. FROM COLONIES to INDEPENDENCE 

I A. Locate the originalthirt~en colonies. 

B. Americans wanted to b~ independent ofEnglish rule. '.' 


I 
C. Reinforce (from Kindergarten) the meaning of "democracy" 

(ruJeofthepeople). i "'. 
D. The story of the Americ.an Revolution 


1; the Boston Tea Part)'


I 2. Minutemen and Redcoats i,; 
3.' PauLRevere's ride. <'One if by land. two ifby sea" ,; 
4. The' 'shot heard round the world"

I 5. the Declaration oflridependence' 
a. ThomaS Jefferson 
b. "We hold these truths to be self-evident, that all men areI create'd equat...:.'.. . . 
c. Fourth ofJuly ~. . 

6. Benjamin Franklin: patriot. inveritor, writer, etc.I 7. Stories of women in the Revolution 
a. Deborah Sampsdn . 
b. Phillis Wheatley't . . . 

8. 	 George Washington:: from military commander to our first 
president ~.. ".' 
a. 	 Martha Washington 
b. 	 Our national capItal city named Washington 

l 

Notes 


Note: The now familiar-name, 
"Powhatan." was used by 
English settlerS for the leader 

.' whose real name was Wahunso.­
nacot\(. 

N6t~: the American Revoiutlon 
will.be stUdied in greater depth 
anddetail ingrade4. Firstgrade . 
teachers should examine the 
fourth grade guidelines to see 
how these topiCS build In the later 
grade. At this grade. introduce 
the story of how we went from 

. colonies to an independent 
nation. It is recommended that 
first grade teachers focus on the 
topics specified here, and leave 
for fourth grade the more 
detailed 'studyofthe RevolUtion. 

.Se~ below, ·Sy~bolsand. 
Figures: Uberty Bell. . 

See also Music 1. 

"Yank.ee Do'odle.... 
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American Civilization 1 

• . { • "1/' • • .', .,' 

IV. EARLY EXPLORA T;ION OF THE AMERICAN WEST 
A Daniel Boone and the Wilderness Road 
B. The Louisiana Purchase: 

.... ,\ 

1. explorations ofLewi~ and Clark 

2.· Sacajawea ~ 


C. Geography: Locate the~AppaJachian Mountaifts. the Robky 

Mountains, and the Mis~issippi River. 
, 

. . -, . 

V. SYMBOLS AND FIGURES 
Liberty Bell ? 
Current United States pres~dent 
American flag, 
Eagle 

, 
. ,., 

j, 

" 
,1 

.. 
,:, 

- :C<" 
,'\ 

,', 

. ; 
i. 

d, 

, 

Notes I 

Note: America's westward 
growth will be stiJdled again in :1 
grade 2. and in greater depth ana 
detail in grade .5. First grade'. 
teachers should examine the Isecohd'arid fifth grade guide-· 
lines to see how these topics 
build In later grades. 'I 

I 

I 

I 

:! 
I 
I 
I 
I 
I 
1 
,I 

J 

J 

• 
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Science 2 I 
.SCIENCE 2 I 

. ":. '·2· '.'. . .. 

Note: Effective instructlon in science requires direct. hands~on experience and ·observation. IStudents should be give~ as many opportunities as possible to experiment. obserVe, and get their 
hands dirty. 

I 
I. SEASONAL CYCLES , 
A. 	The four seasons and earth'sorbit around the sun (oneyear) 
B. 	Seasonsandlifeprocesses: . . 

i 	 . . ..' . 

1. 	 Spring: sprouting; sapflow inplants; mating"andhatching 
[caterpillarinto butterfly] 

2. 	 Summer: gro'Wth ' 
3 . 	Fall: ripening; migratian 
4. 	Winter: plantdorrnancy;animalhiberIlation 

II. LIFE CYCLES 

A. The life cycle: birth, gro\.vth, reproduction, death 
.B. Reproduction in plants ~d animals: fertilization 

1. 	 From seed to seed wlth a plant 
2. 	Fromeggtoeggwit4achicken 
3. 	From frog to frog: amphibian. tadpole . . 
4. 	 From butterflyto butierfly: metarnorphosis;')arVa (see 

below: Insects) : i 
. C. Two types ofaniinaIs: cQld-bloodedanimals [fish;snakesJand 

warm-bloodedanimaIs 1 ' 
" i 

III. WEATHER 
A. The water cycle: water "apor; evaporation and condensation; 

douds~humidity; precjp~tation;groundwater 
B. 	Clouds: cirrus; stratus; cilmulus 

. 	 1 

C. 	Winds: direction and speed 
J 

IV. INSECTS . 	 . . 

A. IdentifY examples ofcommon insects [bunerflie's; moths .., , , \. 
beetles, ladybugs. bees. ~asps. ants, crickets, gi'asshoppe~s) 
termites, roaches. flies, fleas, etc.]. . 

B. 	Distingujshingdwacteristics 
1. 	 Exoskeleton; chitin '" 
2. 	 Six legs and three body parts: head, thorax and abdomen 
3. 	Most but not all insecis have wings. i 

Notes I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
II 
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I 
I. 

,"j 

I 

C.Lifecycles .

I 1. Incomplete metamorphosis: some insects look like miniature 
adults when born from egg, and they molt to grow 
(example: grasshopp~rorcricket). \ 

2. Complete metarilorpliosis: someinsects go through distinct. 
stages ofegg. larva, pupa, adult (exainple:butterflies; aiit~).. 

I 
 D. Insects can be helpful and hannful. 	 , 

1. 	 Helpful: pollination;;products like honey, beeswaX, and silk; 

eat harmful insects : 

I 
 2. Harmful: destroy crops. trees, wooden buildings, clothes; 

carry disease; bite or\:sting. 	 . 

E. Most insects live solitary lives, but some are social: ants, bees,

I' 	
,.. 

tennites, wasps. 
F. Social insects 

/
1. Ants; colonies ,

I 2. Bees: workers; drobes; queen
\ 

j." 

I. 
. V. THE HUMAN BODY 
A. Cells: Introduce theid~a that all living things are made up or' 

cells, too small to be s~enwithout a microscope. 
1. Cells make up tissues. 
2. Tissues make up organs. 
3. Organs work in systems.. 	 .' 

B. The digestive and exctetory systems: what happens to'the f()od 
we eat? Explore body?parts and functions involved in tak·irig in 
food and getting rid ofwaste. Become familiar with the 
following: .. 
1. salivary glands. 'f, 
2. taste buds 
3. incisors; bicuspids; molars 	 .. 
4. esophagus; stoma~h; liver; small intestine; large intestine. 
5. kidneys; urine; bl~dder; urethra; anus; appendix 

I C. Takingcareofyour~ody: ahealthydiet 
1. The"foodpyrami~" 
2. Vitiuninsandminerals' 

\ 

; } 

·.81214_ 296' ~92e 'p;es 

Science 2' 

Notes 

Note: Moredetailed study ofcells 
and cell structure in grade 5, 

..See below Science Blogra~ . 
phies, Anton van Leeuwenhoek, 
re cells and microscopes 

109 
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I 

I 
 C. English Settlers 


1, The story of the Losii Colony:


I a. Sir Walter Raleigfi 	 , ! 

I 
b. Virginia Dare ' 


, D. Virginia 

I ~ .1. 	Jamestown 

a. 	 Captain John Snu~h , 
b. Pocahontas and R'6whatanI 2, Slavery 
a. 	 plantations in So~them co1onies 

JJ 
 h. "the middle passage" 

E. 	Massachusetts ~ 

1. 	 Briefly review (from~Kindergarten): Pilgrims: Mayflower; 
Thanksgiving Day ce.lebration 

2. 	Massachusetts Bay qolony: the Pliritins 
: 1 

II 	
", 

m. FROM COLONIES . . '[0 INDEPENDENCE . ,

I A. Locate the original thirt¢en colonies.. . , 
B. Americans wanted to be independent ofEnglish rule. , , . 
C. Reinforce (from Kindergarten) the meaning of "democracy"

I (rule of the people). i 

, D. The story of the Arneri~an Revolution 

L the Boston Tea PartY


I' 2. Minutemen and Redboats 
3. Paul Revere's ride. <~(One ifbyland, tWo if by:sea; , 
4. The • 'shot heard roqnd the world"I 5. the Declaration of Independence 

a. Thomas Jefferson 
b. "We hold these truths to be self-evideht, that an ~enare 

L .. 	 ""i 	 created equal... ;. ' , ,", 
c. Founh of Iuly !. , " '" 

6. Benjamin Franklin: patriot. inventof,vmter, etc.I 7. Stories of women itt the Revolution 
, I 

a. 	 Deborah Sampsqn 
h. 	 Phillis Wheatley; ,,'" " 

8. 	 George Washington;: from lnilitary commander to out first 
• , I

president " 
8. 	 Martha W 8shin~on. 	 ' 

' 

American Civilization 1 

N~te: . The' nov;' ramlllar~na;"\'e, 
"Powhatan, II was used· by 
English settlers for· the leader 
whose real name was Wahunso" 
nacock. 

, Note: the American Revolutl~n ' 
'will be studied in greater depth 
and detailing'rade 4. FirSt grade 
teachers· should examine the . 
fourth grade guidelines to see 
how these topics build In the later 
grade: .. At this grade, introduce 
the story of how we w!,!nt from 
colonies to an' independent 
nation., It Is recommended that 
first grade teachers focus on the 
topics speCified here, and leave' , 
for fourth grade. the. more 
detailed study ofthe Revolution. 

See'below;SyinbOls and.' 

Figures: Liberty Bell. ' 

See also Music1, 

"Yankee Doodle," 
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ivI. MAGNETISM , . 

Explore magnetism through e1perimentationand observation. 


A. 	Review from Kindergarten: magnetism demonstrates that there 
are fOlces we cannot see {hat act upon objects. . 

.. B. Most magnets contain iro6. 
C. Lodestones: naturally occUrring magnets 
D. Magneticpoles: north.sebkingand south·seekingpoles : 
E. 	Magnetic field (strongestatthe poles) .'P 
F. 	Law ofmagnetic attraction: \Ullike poles attract, like polesrePel. 
O. The earth behaves ~s ifitwere a huge magnet: north and south 

magnetic poles (near, but not the same as, g-eographic North 
Pole and South Pole). ; 

.H. Orienteering: use ofa m~gnetized needle in a compass, which. 

will always point tothe~orth. 


·i 

I 

VII; TOOLS AND SIMP;LE MACHINES 
A. 	Tools helpus make and;fix things. .. .. . 
B. 	The earliest tools were:made from wood and stone, thert from 


iron (the "Iron Age"). C', 

,. 	 .I! 

C. Specific tools are mad~to perform specific jobs (exami:i\~ 

hanuners, screwdri vers, pliers, etc.). . .. 


D. Through observatiolJ~ ~xperimentation, arid constructing'some of . 
the following, examin~ how simple machines help make work 
easier, and how they are applied and combined infamiliartools 
and machines: . 
1. 	 lever ., 
2. 	pulley . 
3. 	wheel-and-axle 

a. gears:wheelSv;,ithteethandnotches .' .. 
, b. howgears work, and familiar uses(for example, in bicycles) 

4. 	 inclinedplane : . 
5. 	wedge 
6. ·screw. 	 . 

E. 	Observe friction, and exami~eways to reduce fricticin c 

, (lubricants, rollers, ~~c.). 


I 
I 
I 

, 
J 
, 

f 
:;, 

VIII. SCIENCE BIOGRAPHIES 
Stories ofthe lives and achie-vements ofscienrists, includil1$:' 

d 

, IElijah McCoy 
,:>r 

FlorenceNightingale 

DanielHale Williams 

. Sdence2 

Notes 

. See also AmerIcan Civiliza­
tion 2, Westward .Expansion: 
Railroads, re Elijah McCoy. 

See also American' Clvilita­
. tion 2, Civil Rights: re Daniel 
Hale Williams. 

,&_4 __ ..._".,. . I 
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MathematicS 3 1 

MATHEMATIcs·3 

", I. 
Note: Mathematics has its own vocabulary and patterns of thinking. It is a discipline"with it's own. ' I' 
language and conventions. Thus, while some lessons may offer ocCasion'al opportunities for : 


linking mathematics topther disciplines. it is critically important to attend to math as math. From ' 
 ".',' 
the earliest years, mathematics requires incremental review and steady practice: not only th~ I 
diligent effort required to master basic facts and operations, but also thoughtful and' vaned 
practice that approac~es problems ,from a variety of angles, and gives children a vanety of . , I' ',' 

opportunities to apply the same concept or ope;ration in different types of situations. While it is ' 
important to work tow~rd the development of "higher-order problem-solving skills/, it is equally 
important--indeed, it is prerequisite to aChievi'ng "higher order" skills-to have a sound grasp of "'1"'1,' 

basic facts, and an automatic fluency with furidameriial operations. 

, 	 I 
L NUMBERS AND NU1'1BER SENSE 

A 	Read and write nuinb~rs (in digits and words) up to'siX digits I 
B. Place value up to hun~red-thousands '. . .' .' 
C. 	Order arid compare n~mbers to 999,999, using the sign~ <, >, iuid "" . ID. Count by twos, threes,fives, and tens; count by tens froin 'any 


given number: . 

E. 	Write numbers in exp~ded form I
F. 	Use a number line . 
G. IdentifY ordinal positi~n. 1st to 1DOth 
H. Review: even and odd:numbers; dozen; half·dozen; pair I 
I. 	Round to the neatest fen; to the neareSt hundred . 

. 1. Identify perfect square's (and square roots) to 100; recogniie 
. the square root sign;:. ...... I::: I 
K. 	Identify Roman nume~a1s from 1 to 20 (1 • XX).. ' ~, 
L. 	Introduction to concept of negative numbers: locate positive' 

and negative whole nJrnbers on a number line ' , I 
M. Create and interpret bar graphs and line graphs . 

I i~ 

n 	FRACTIONS AND bECIMALS 

. ~ IA. Fractions, 
l. 	recognize fractions)o one;.tenth 

i _-=;.:.~~!~e~.~~:i..:~~.::~u~e:~:~~~~to£:e~rlS_d....d_e.;.no..,;nu_·n_a_to-"'r.......___~';';,~~t;·__............,..;_...,-'----,-;.,;...---,-,...--;..-·--,-~ 

1..-1.......---"--­

IMathematics 3

I 

IID.MONEYI 


. Ii . Writf" ::Imounts ofmoney using $ and ¢si~s, and the decimal point 

http:d_e.;.no


..,B. Make change, using as few coins as possIbleI ~ 

I IV. COMPUTATION , A. Addition 
1. 	 mastery ofbasic adqition facts 
2. 	 mentally estimating a sum 
3. 	use mental coniputa#on strategies 

1I 4. addition with and without regrouping: find the sum (up to 
10,000) ofany two whole numbers .. . . 

s. understand addition; and subtraction as opposite ope~~tions
Ii B. Subtraction! .;:; 


• 
1. understand addition and subtraction as opposite oper.ations 
2. mastery of basic subtraction facts ! 


. 3. mentally estimating]the difference . 


• 

4. use mental computation strategies. 

5. 	 subtraction -with an.d without regrouping: given two whole 


numbers of 10,OOOior iess, find the difference· . 


• 
C. Multiplication ~ 

1. 	 master basic multiplication facts to 10 x 10 . . 
2. 	what happens wheb you multiply, by 10, 100, and 1,000 . 
3. multiply two whole numbers. with and ...vithout rew-cuping,


I in which one factor is 9 or less and the other is amulti-digit 


• 

number up to thre~ digits . .'i~ 


4. 	write numbers in ~panded form using multiplication. for 

example 9,278 =(9 x 1,000) + (2 x100) -I- (7 x 10)1+ 8 


• 

5. estimate a produc( 

6. 	 solve word probletns involving multiplication . 
7. 	 understand multiplication and division as opposite operations 

D. Division 1 

1. understand muItip,lication and division as opposite operations . IJ 2. know the meaning ofdividend, divisor, and quotient 

• 
3. master basic divisIon facts to 100 .;. 10 
4. 	you cannot divid~by O. . ''1 

S. 	 any number divid~d by 1 :: that number . 

• 6. divide two· arid ttrree-digit dividends byone~digit~iVisors 
7. 	 solve division pniblems with remainders, ..~ . 
8. 	 check division by, multiplying (arid adding rerrtaiJider) 

E. Solve nvo-step word problems .

I F. Solve equations int~e fonn of_._ x9 == 63; 8·1 +,-,- =' 9. 

• 
G. Solve problems v.;t~ more than one operation, as in (43 - 32) X 


(5 +3)=_ : . . 


I 	 ; 135:1 
J 

, .' . " ~ 	 , ' 
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THE WHITE HOUSE 

WASHINGTON 

March 4, 1997 

MEETING ON EDUCATIONAL STANDARDS 

DATE: March 5, 1997 
LOCATION: The Cabinet Room 
TIME: Briefing 1 :00 pm - 1: 10 pm . 

Event - 1:10 pm - 2:10 pm 
FROM: Bruce Reed 

Michael Cohen 

I. PURPOSE 

To discuss several ways ofadvancing your agenda ofnational standards and tests. 

n. BACKGROUND 

This is an opportunity to brainstorm with some of the leaders ofthe standards movement 
on the best alternatives available to you. The purpose of this meeting is not to make any 
final decisions on your strategy, however, it provides you with an opportunity to take into 
account the recommendations ofexperts in the standards field when making your 

. decisions on this issue.· In addition, this is a valuable opportunity to gain the support of 
this important group for your education reform initiatives over the coming months. 

Attached is an overview ofyour plan for national standards and testing in 4th grade 
reading and 8th grade math, and a summary of reactions to date. As a follow up to this 
meeting, we will provide you with a decision memo that incorporates the ideas discussed 
by the participants. . 

ill. PARTICIPANTS 

Briefing Participants; 

The First Lady 

Secretary Riley 

Deputy Secretary Mike Smith 

Erskine Bowles 

Sylvia Mathews 

Bruce Reed 

Michael Cohen 

Rahm Emanuel 

Don Baer 




Eyent Participants: 
The First Lady 
Secretary Riley 
Deputy Secretary Mike Smith 
Erskine Bowles 
Sylvia Mathews 
Bruce Reed 
Michael· Cohen 
Melanne Verveer 
Rahm Emanuel 
Don Baer 
Diane Ravitch, Former Assistant Secretary ofEducation in the Bush Administration 
Don Hirsch, Professor ofEnglish, University of Virginia, Director of the Core Knowledge 

Project and author ofThe Schools We Need.· 
Governor Roy Romer 
Don Stewart, President of the College Board 
Richard Mills, Commissioner ofEducation for New York State 
Hugh Price, President of the Urban League 
MarcTucker, President of the National Center onEducation and the Economy 

and·Director of the New Standards Project. 

IV. PRESS PLAN 

Closed Press. 

V. SEQUENCE OF EVENTS 

Make brief opening remarks and then tum to each participant to speak. 

VI. REMARKS 

Talking Points Attached. 



Education Standards Meeting 

Background on Non Adminis'tration Participants 


Marc Tucker 
President, National Center on Education and the Economy and Director ofNew Standards Project 
Mark will express support foryour'proposal,.point out that it falls short ofa comprehensive national 
system of standards and examinations, and urge you to endorse his New Standards effort as an 
example of the kind of system ofstandards others should adopt. 

E.D. (Don) Hirsch 
Professor ofEnglish, University of Virginia and Director, Core Knowledge Project 
Don has developed a set ofdetailed, grade-by-grade standards which are in use in a national network 
ofmore than 400 schools. He will argue that, to be usefu~ national standards must be grade-by-grade 
and specific. . 

Diane Ravitch 
Former Assistant Secretary ofEducation Research and Improvement, Bush Administration 
Diane is an enthusiastic supporter ofyour plan. She will argue that you remain focused on 4th grade 
reading and 8th grade math, in order to maintain bipartisan support. She will also argue that ifyou 
consider advancing a high school test, that you also consider requiring students to pass it in order to 
be eligible for final1cial aid for higher education. 

Richard !\fills 
New York State Commissioner ofEducation 
Rick is also a strong supporter ofyour plan. He will argue that you use the bully pulpit, relentlessly, 
to press states, communities, schools, teachers and parents to do everything necessary to prepare 
students to meet the standards. 

Donald Stewart 
President, College Board 
Don will have ideas about how to create a meaningful national test for high school graduation. 

Hugh Price 
President, Urban League 
Hugh has heen speaking forcefully about the need to make sure that students in urban schools are 
held to high standards, and that leaders must work to remove the barriers that prevent students from 
meeting these standards, including low expectations, lack of parental support, incompetent teachers, 
and limited resources. ' 

Roy Romer 

Governor ofColorado 




EDUCATION STANDARDS MEETING 

TALKING POINTS FOR THE PRESIDENT 


• 	 I am pleased each of you could join me today for this discussion. The, issue of national 
standards is a topic I have spent many hours talking to almost everyone of you about, 
sometimes going back quite a few years~ 

.• 	 As you know, in my State ofthe Union Address I'announced my initiative to create national 
standards and individual level tests in 4th grade reading and 8th grade math. I have 
challenged every state to implement these tests. 

• 	 Today, I'd like your advice on three questions: 

o 	 What do we need to do to get my proposal for fourth and eighth grade testing 
implemented nationwide? 

" 	 . 

o 	 What do we need to do to help prepare kids to meet these standards in 1999? 

o 	 What else should we do to keep the standards movement moving forward? 
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March 6 Standards Meeting With President 

Objective: To help the President develop his own thinking by providing him with a range of 
views from key experts in the field. 

Potential participants: 

Marc Tucker (heads New Standards and President ofNational Center on Education and the 
Economy. Will push for endorsement ofNew Standards)*** 

/ 	 Diane Ravitch (former Bush Assistant Secretary of OERI; supports our testing approach, also 
supports New Standards. Should have favorable op-ed in Post this week. Do not know what 
stand she will take re: New Standards endorsement)*** 

Hugh Priceffiead of Urban League, big supporter of raising standards. Is likely to support our 
initiative,,afid is likely to argue for support of grass roots efforts to help kids meet standards) * * * 

/ 

Roy Romer (Gov. of Colorado, and member of ACHIEVE Board. Widely regarded as leading 
education standards govemor)*** 	 ' 

~ ~L v-~ f~ 
E.D. Hirsch (author of Cultural Literacy and ... Argues forcefully for clear, measurable, grade- / 

, /by-grade national standards. Once seen as conservative, though professes to be political liberal 
II and educational conservative. Has developed his own national standards, and has a national 

network of some 350 schools working with them. Likely to be supportive of our testing 
initiative; not clear what he would suggest we do next.) ..... 

J 
Rick Mills (Commissioner of Education in New York, formerly Commissioner in Vermont, and 
education advisor to Tom Kean in NJ. Until recently, served on NCEE Board; both POTUS and 
FLOTUS know and like Rick. New York is in process of selecting new tests -- to be announced 

\.: around the time of the meeting -- do not know what he will recommend, but will be direct, . 

~{\: honest, and thoughtful).*** . 


""--- 4 	 • ~ NO Alan Wurtzel (former CEO of Circuit City, and former member of Virginia State Board of 
Education. Democrat, friend of first family, and contributer. Chaired national alliance of 
business task force on standards, and has been very active in debate over standards. Supports our 
effort, and will push for White'House conference on standards, to help states figure out what are 
good standards beyond our reading and math stuff) * * * 

NO Chris Cross (President of Maryland State Board of Education, and President of Council on 
Basic Education; former Bush Assistant Secretary of OERI. Supports our testing effort, very 
knowledgeable about standards movement nationally. Likely to argue for limited approach on 
our part, probably suggest we stick with current plan with no expansion.)**** 

NO Lou Gerstner (CEO of IBM, convener ofPalisades summit. Believe he supports our 
initiative, but I'm still checking. As head of ACHIEVE, he is trying to get it launched and find a 



role for it. This meeting could provide the foundation for building a partnership. Gerstner may 
also push for POTUS to do something to help business look at high school transcripts--by 
removing apparant civil rights related roadblocks)*** 

NO Shirley Malcolm (African American, Vice President of American Association for the 
Adcancement of Science, on NCEE Board, and on a bunch of NSF science boards. Will push for 
coordinated effort in math and science.)*** 

NO David Hornbeck (Superintendent in Philadelphia, had been consultant widely seen as 
responsible for Kentucky ed reform plan; also served as key consultant to Business Roundtable 
when it was getting started in education, and has served on Board of Directors of Children's 
Defense Fund and NCEE) 

NO Paul Vallas (Superintendent in Chicago. Depending upon which rumor you believe, he 
either wants our tests or New Standards???) 

NO Tom Payzant ( Superintendent in Boston, former Assistant Secretary of Elementary & 
Secondary Ed in this Administration) 

NO Gene Garcia (Dean, Graduate School of Education at UCBerkely, formerly Director of 
Bilingual Edudcatin in this Administration. Will be supportive of our efforts) , 
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10 March 1997 . 

The President 

The White House 

1600 Pennsylvania Avenue NW 

Wash41gton, DC 20500 


Dear Mr. President: 

Thanks very much for the invitation to participate in the meeting 
on education standards and assessments in the Cabinet Room on 
Wednesday. As long as vye have known each other, I am still 
amazed at your grasp of the subtleties of education policy issues 
and the steadfastness of your commitment to education. Perhaps 
I have tunnel vision, but I believe that the results of that 
commitment to education will,prove to be your most important· 
legacy to this country. Thank you for that. 

When we were talking after the formal meeting, I asked whether' 
you might be willing to address the final meeting of our New 
Standards governing board, the group of state commissioners of . 
education, governors, legislators, business leaders, education 
leaders and others under whose policy guidance our standards 
and assessments were developed. I was, I confess, delighted 
when you not only said that you would;but also invited us to do. 
the meeting 'at the White House .. 

Our invitation would go to all the people who have served on our 
governing board during the six years of its existence, the National 
Center Board of Trustees (of which, you may recall, Hillary was 

. once a member, and with which you once met), and the senior 
staff of the National Center. This amounts to about 150 people, 

. of which, I would guess, not more than rn.lf would actually be able 
to come. We would have in min<;l an event that might last a . 
couple of hours at most and could be done in a tent in the Ros~ 
Garden, for which, ofcourse, we would be happy to pay.. 

The best times for us tohave the event'wouldbe anytime during . 
the week of May 12,1997 or the week of June 23, 1997. But we 
would be happy to adjust our schedule to matchyours a1most any 
time in Mayor June. . . 

This group consists mainly of people from the states that have 

done the best work on standards arid who are, I would guess,' 

most committed to national standards. They are led by the 

Governing Board chair, Delaine Eastin, the chief state school 

officer in California, who has often been your host in California 

,and who we value greatly. Ray Marshall is now the chair of our 


. Board of Trustees. You will definitely be among friends. 



The President 
Page 2 

I was thrilled at your offer to meet with us. It will be a good opportunity for you to get 
to a key group of national education leaders and a wonderful opportunity for them to 
hear from you first hand not only where you think we aU ought to be going, but also for 
them to hear you congratulate them on the support they have given the development of 
our performance standards (these states have been contributing up to $500,000 per year 
to the project, often in the face of determined opposition from the fundamentalist right). 
Should you choose to use the occasion to make.an important statement on national 
standard~, this group will be a very appropriate audience for it. . 

One last thing. Getting back to the themes of our meeting in the White House the other 
. day, I hope that as you continue to speak about the importance of national standards, 
you can call attention to the performance standards we have developed. I am not 
suggestirig that youe1)dorse them as the one set of standards that everyone s}:lould. ' 
'adopt. . I think our standards should have to win or lose in the marketplace of ideas, like 
any others. But it would not be amiss, I think, for you to hold our standards up as on~ 
example of t kind 9f standards that people should be looking hard at. .". ' " ',' 

, Onceaga' ,t~s- for your leadership and for your invitation,. 

cc: 	 First Lady Hillary Clinton 
Mike Cohen t/ 
Lauren Resnick 

. Judy Codding 
Delaine, Eastin 
Ray Marshall, . 



THE WHITEHOUSE 
, 

WASH,INGTON 

March 4, 1997 

MEMORANDUM FOR THE PRESIDENT 

FROM:' 	 BRUCE REED 
MICHAEL COHEN 

SUBJECT: 	 YOUR PLAN FOR NATIONAL STANDARDS AND 

NATIONAL TESTS IN 4TH GRADE READING AND 8TH 

GRADE MATH 


Summary of Plan 
In your State of the Union Address you challenged every state to adopt high national 
national standards and by 1999, to test every 4th grader in reading and every 8th grader in 
math to make sure these standards are met. These national tests will be: . 

,0 	 Aligned with widely accepted national content standards. lri 4th grade reading, 
the test will.be aligned with the National Assessment ofEducation Progress 
(NAEP) reading standards, developed through a consensus process involving 
reading specialists, curriculum experts, state officials and others throughout the 
nation. In math, the test will be aligned with the TIMSS international math 
standard agreed to by experts in 41 countries, including the U.S .. The TIMSS 
standards are also very highly consistent with th~ national standards developed by 
the National Council ofTeachers ofMathematics. 

o 	 Based on existing, widely accepted tests that will produce individual scores 

for students and parents in terms of the nationa1 standards. The'newtests 

will be based on the existing NAEP and TIMSS tests, which are designed to be 

administered to samples of students and produce national or state-level scores 

only. The new tests will provide comparable scores for individual students, 

revealing how well individual students perform relative to clear national or 

international performance standards' 


o 	 . Developed by recognized test developers. The U.S. Department ofEducation 
will contract with a test developer to create these tests. The contracting process 
will begin shortly. The tests will be piloted in Spring 1998, and available for use in 
schools throughout the couritry in the Spring of 1999. 

o 	 Voluntary for use by states and local school districts. Use of these tests will 

not be required as a condition of receiving federaJprogram funds. 




EDUCATION STANDARDS MEETING 

TALKING POINTS FOR THE PRESIDENT 


• 	 I am pleased each of you could join me today for this discussion, The issue of national 
standards is a topic I have spent many hours talking to almost everyone of you about, 
sometimes going back quite a few years, 

• 	 As you know, in my State of the Union Address I announced my initiative to create national 
standards and individual level tests in 4th grade reading and 8th grade math. I have 
challenged every state to implement these tests, 

• 	 Today, I'd like your advice on three questions: 

o 	 What do we need to do to get my proposal for fourth and eighth grade testing 
implemented nationwide? 

o 	 What do we need to do to help prepare kids to meet these standards in 1999? . 

o 	 What else should we do to keep the standards movement moving forward? 

. \ 



. 1 . , 

NATIONAL 

CENTER. 


ON 

EDUCATION 


AND THE 

ECONOMY 


BOARD OF TRUSTEES 

RAY MARSHALL 
Chair 

HARRY E FEATHEnSTONE 
Treasurqr 

DAViD J. BARI'iAf.A 

PATI"ICIA C BARRON 


ANTHON'{ CARNEVALE 

S/,RAH H. CLEVELAND 

THOMAS W. COLE, ,fR. 


F'HYLUS EISEN 

VAf'iBIJREN N. HANSFORD, Jil 


GUILBEF1T C, HENTSGHKE 

Vr:RA. ,(AT;;: 


;\RTURO'MAi:')F'ID 

SI,iRL.Ey M. MALC(jM 


BERTHA O. PENDLETON 

PHILIP H. ~'OWER 


LAUREN C. RESIJICK 

MARC S. TUCKER 

ADAM URBANSKI' 


MARC S. TUCKER 
P(esidenf 

.WASHINGTON OFFICE: 
SUITE' 750 


700 11TH STREET, NW 

WASHINGTON, DC 20001 


202-783-3668. 

FAX: 202-783-3672 


ROCHESTER OFFICE: 
SUITE 900 


2 STATE STREET 

ROCHESTER NY 14614 


7~6-546-7620 

FAX: -/16-546-3145 

10 March 1997 

The President 
The White House 
1600 Pennsylvania Avenue NW 
Washington, DC 20500 

Dear Mr. President: 

Thanks very much for the invitation to participate in the meeting 
on education standards and assessments in the Cabinet Room on' 
Wednesday. As long as we have known each other, I am still 
amazed at your grasp of the subtleties of education policy issues 
and the steadfastness of your commitment to education. Perhaps 
I have tunnel vision, but I believe that the results of that . 
commitment to education will prove to be your most important 
legacy to this country. Tllank you for that. 

When we were ta}king after the formal meeting, I asked whether 
you might be willing to address the final meeting of our New 
Standards governing board, the group of state co:nuniSsioners of 
education, governors, legislators, business leaders, education 
leaders and others under whose policy guidance our standards 
and assessments were developed. I was, I confess, delighted 
when you not only said that you would;but also invited us to do 
the meeting at the White. House. 

Our invitation would go to all the people who have served on our 
governing board during the six years of its existence, the National 
Center Board of Trustees (of which, you may recall, Hillary was 
once a member, and with which you once met), and the senior . 
staff of the National Center. This amounts to about 150 people, 
of which, I would guess, not more than half would actually be able 
to come. We would have in mind an event that might last a . 
couple of hours at most and could be done in a- tent in the Rose 
Garden, for which,ofcourse, we would be happy to pay. 

The best times for us to have the event would be anytime during . 
the week of May 12, 1997 or the week of June 23, 1997. But we· 
would be happy to adjust our schedule to match yours almost any , 
time in Mayor June. . , 

This group consists mainly of people from the states that have 
done the best work on standards and who are, I would guess, 
most committed to national standards: They are led by the 
Governing Board chair, Delaine Eastin, the chief state school 
officer in California, who has often bee;n your host in California 
and who we value greatly. Ray Marshall is now the chair of our 
Board of Trustees. You will definitely be among friends. 
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I was thrilled at your offer to meet with us. It will be a good opportunity for you to get 
to a key group of national education leaders and a wonderful opportunity for them to 
hear from you first hand not only where you think we aU ought to be going, but also for 
them to hear you congratulate them on the support they have given the development of 
our performance standards (these states have been contributing up to $500,000 per year 
to the project, often in the face of determined opposition from the fundamentalist right). 
Should you choose to use the occasion to make an important statement on national 
standards, thisgro,up will be a very appropriate audience for it. ' , " ' 

One last thing. Getting back to the themes of our meeting in the White House the other' 
day, I hope that as you continue to speak about the importance of national standards, 
you can call attention to the performance standards we have developed. I am not 
suggesting that you endorse them as the one set of standards that'everyone should : 
adopt.. I think our standards should have to win or lose in the marketplace of ideas, like 
any others. But it would not be amiss, I think, for you to hold our standards up as one. 
example of t kind of standards that people should be looking hard at. . ", 

I thanks ~ for your leadership and for your invitation. 

cc: 	 First Lady Hillary Clinton 
Mike Cohen v 
Lauren Resnick 
Judy Codding 
,Delaine Eastin 
Ray Marshall 



The College Board 
45 Columbus Avenue. New York. New York 10023-6992 
(212) 713-8000 

Office of the President' 

. FEDERAL EXPRESS 

March 6, 1997 

President William 1. Clinton 

The White House 

Washington, D.C. 20500 


Dear Mr. President: 

It was a pleasure and honor to have participated in yesterday's meeting at the White 
House which you convened to discuss the formulation and implementation of national 
standards and assessment. I hope that I was helpful. 

Perhaps my only real contribution grew out of Hugh Price's reference to the College 
Board's EQUITY 2000 program. Testing is our business and I am very proud of our 
PSAT, SAT, Pacesetter and Advanced Placement programs, but I am convinced that they 
have no meaning for students who are not motivated and prepared. Herein lies our . 
challenge as we embrace national testing at the fourth and eighth grade levels, possibly 
beyond. EQUITY 2000 is the College Board's response to this challenge. There is no 
test, norm-referenced or criterion-referenced (we do both), on which all students will win 
equally, but we. can improve the odds enormously through improved teaching and 
learning opportunities at the classroom level. I urge you to make this an essential part of 
your message to the nation as you lead us to attain higher educational standards. 

Thank you sir and good luck. J support you. 

Sincerely, 

Donald M. Stewart 
President 

DMS/ltll 
http:\ltmar97.doc 

cc: 	 First Lady Hillary R. Clinton 

Hon. Richard W. Riley 

Assistant to the President, Michael Cohen 


Educational Excellence for All Students 
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THE WHITE HOUSE 

WASHINGTON 

January 28, 1997 

MEMORANDUM FOR THE PRESIDENT 

FROM: Secretary Riley 

·BruceReed 

Michael Cohen 

Mike Smith 


SUBJECT: Moving Forward on National Standards 

I. Background 

Over the past four years there has been considerable activity throughout the nation to set 
. standards of excellence for education. Work on national content standards has been completed in 
virtually every discipline. With the support of Goals 2000 and new Title 1 requirements, forty­
eight states have developed or are in the process of developing their own academic standards, and 
most are also developing new assessments aligned to these standards. Public consensus on the 
importance of national standards ofexcellence for education is broad and deep, and the standards 
movement has clearly taken hold nationally. 

Yet despite this progress, there are significant challenges as welt. The quality of the standards 
being developed by states is quite varied. A recent AFT report indicates that only 15 states have 
standards that are clear and specific enough to lead to a common core curriculum, and only 12 
states have tried to benchmark their own standards to world-class levels .. State progress on 
developing performance standards and assessments is slower than with respect to content 
standards. No state is able to determine for itself, or assure the public, that its standards are 
rigorous and up to world class levels. 

The state-by-state approach to standards and assessments limits the information available to 

parents, teachers and students. In particular, the current arrangements make it impossible for 

anyone to learn how well individual students perform against national or international 

benchmarks. In short, there is no way for anyone to know if a student who meets a particular 


. state's performance standards is doing well enough in a larger context. This is especially 
important because states will vary among themselves with respect to the rigor of their 
performance standards. 
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Further, there is considerable evidence that even high quality and widely accepted academic 
standards, such as the national math standards, have not yet penetrated into the classroom in 
meaningful ways. The recently released TIMSS study of international performance in math and 
science shows that neither textbooks and other curriculum materials, nor teaching practices, have 
yet responded to the standards. 

This memorandum describes three strategies for moving your national standards agenda forward. 
It is designed to rt(spond to the challenges indicated above, and to build on and extend 
significantly the Administration's efforts over the last four years. While it promotes national level 
activities -- particularly new national testing -- it is d~signed to build on and strengthen the work 
underWay at the state level., rather than force states to discard what they have already been doing. 

ll. National and International Achievement Benchmarks for Reading and Math 

Proposal: We recommend that you call for a national test to determine whether students have 
met national performance standards in 4th grade reading and international perfoI'mance standards 
in 8th grade mathematics. Over the next two years the federal government will develop these 
tests, based on the National Assessment ofEducation Progress (NAEP) 4th grade reading test. . 
and the. Third International Math and Science Study (TIMSS) 8th grade math test. These test 
would be ready for administration for the first time by the Spring of 1999, and available on the 
Internet by the year 2000. 

Purpose: This proposal will serve two purposes. It will make the idea of national and 
international standards very real and concrete for students and parents for the first time, because 

students will get test scores comparing their performance to these benchmarks. In addition, these 


. two tests will provide a focus for national campaigns to significantly raise student achievement in .. 

4th grade reading and 8th grade math. . 

A Focused Effort: This proposal is focused on reading and math because they are the building 
block ofnearly all schoolleaming, and widely accepted as the most basic ofbasic skills. Fourth 
and eighth grade are critical transition points in school, and reading well by the 4th grade and 
mastering math, especially algebra, by the 8th grade, are essential to future academic success. 
NAEP and TIMSS; while not widely known to the public at large, enjoy bipartisan support in the 
education and policy communities. We believe this focus approach will minimize political 
opposition to a federal testing effort. 

Information for parents, teachers and students on individual student performance: Once 
available, these tests will give parents, teachers and students accurate information on student 
performance against recognized national and international standards. They will be the only 
assessments that can provide this information -- no state or local testing program can currently 
provide this information, and no other national efforts are referenced to these recognized 
standards. This will make the idea ofnational and international standards meaningful. 
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Both NAEP and TIMSS were originally designed to monitor national, state or international 
performance, not to measure individual student achievement. Therefore, at present, neither 
NAEP nor TIMSS can provide individual-level scores. Our proposal would be to create 
individual-level versions of these tests, making it possible for the first time to measure individual 
students against demanding national or international benchmarks. Our consultations with leading 
testing experts suggests that creating individual level tests that reflect the performance standards 
in the current assessments is feasible. 

A 2-Year Development Period, Led by the Federal Government: The tests would be 
developed under contract to the National Center for Education Statistics at the U.S. Department 
ofEducation. The contractor is most likely to be a commercial test publisher, or consortium of 
publishers. The development costs are in the range of $2-4 million per year, and these costs 
would continue as long as the test was made available. The Education Department, the National 
Science Foundation and perhaps the Department ofDefense Dependent Schools could share the 
development costs. It will take 18-24 months to develop the new tests. If the Educatiop 
Department begins work immediately, the test could be administered for the first time in the 
Spring of 1999. No new legislative authority would be required to undertake this work. 

To ensure the technical integrity of the work, we would organize a technical advisory committee, 
or ask the National Academy of Science to provide ongoing assistance. 

We will also need to consider ways of reducing our vulnerability to charges offederal intrusion·as 
a result of the federal responsibility for test development. We have considered alternative 
approaches, such as asking ACHIEVE, the new entity created by NGA and Lou Gerstner after 
the education summit in Palisades. However, that organization is still not staffed or operating yet, 
and is not likely to have the technical capacity to undertake this work. Further, reaching an 
agreement about how to proceed with this work with the Governors and CEO's on the 
ACHIEVE Board ofTrustees is likely to slow down work which is already on a very tight 
timetable. . 

National Tests Administered Locally, Supplementing But Not Replacing State and Local 
Testing Programs: These tests would be voluntary; states and local school districts would not 
be required to administer them as a condition of receiving federal funds. : They would supplement ' 
rather than replace existing state and local tests in these subject and grade levels. The combination 
of these new national assessments together with state or local testing will provide both 
performance and diagnostic information for individual students. While the bulk of the diagnostic 
information would come from state and local testing programs, the new national tests would 
provide some limited amount as well. 

We estimate the cost of administering the tests at between $5 and $10 per student, or between 
$30 and $60 million nationally if every state and school district used the test. We have considered 
providing an incentive for states and districts to participate by sharing the cost of test 
administration, probably on a 50-50 basis. We believe this will increase participation, while it may 
also make us vulnerable to the charge that this incentive reduces the voluntary nature of the test. 
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Like most other state and local tests, these new tests would be available from a commercial test 
publisher. Because these tests perform a unique function not currently filled by the market, we do 
not anticipate significant opposition from the test publishers. 

By the year 2000,versions·ofthe tests could be placed on the Internet and scored by computer. 
This means that, in states or school districts not using the test, parents could administer the test to 
their children at home, and learn how well their children perform. against national and international 
benchmarks. -, ­

National Campaigns to Improve 4th Grade Reading and 8th Grade Math. These tests will 
provide important anchors for national efforts to improve reading and math performance, as well 
as measuring it. The America Reads challenge provides a model of federal programmatic support, 
coupled with a national campaign to assist parents as first teachers and to mobilize an army of 
volunteer tutors, that will increase reading achievement considerably. We believe that an 
equivalent effort should be launched in mathematics, using existing resources in a varie~y of 
federal agencies to support teaching and learning in math (e.g., the Education Department, . 
National Science Foundation, Energy Department, NASA, etc.), and the math and science 
community at the national and local leveL Preliminary discussions to launch this effort are already 
underway among the Office ofScience· and Technology Policy, the Education Department and 
NSF. 

The focused strategy described above should be complemented by additional efforts that address 
a broader range of issues. These are briefly discussed below, and can be developed more fully iri 
the near future. 

ill. Promoting National Use of High Quality Standards 

The focl:lsed effort on math and reading,should be complemented by one that builds on existing 
state standards, addresses a broader range of subject areas and grade levels, provides leadership to 
promote nationwide consensus on what students should learn in core academic subject areas, and 
assists states in developing and using higher standards to effectively improve teaching and 
learning. 

Proposal: We propose to hold a White House Conference on Standards ofExcellence in 
Education in the Fall of 1997. The.purpose ofth~ conference would be to increase the extent to 
which states adopt and use standards of recognized high quality and to help improve the quality of 
state academic standards overall. This would be accomplished by identifying and promoting the 
best designed and most rigorous standards available from anywhere in the country, and by 
identifying and reporting to states the extent to which there already exists agreement among states 
on the content standards in core academic subject areas. In addition, the conference should 
emphasize that to be effective in improving teaching and learning; academic standards must be 
placed in a system of aligned assessments, curriculum, teaching practices and professional 
development programs as a package. Examples of such systems could include Advanced 

4 



. . .., 

Placement exams, New Standards, College Board's Equity 2000, and the International 
Baccalaureate. Promising state efforts could include the New York State Regents exams, and 
new assessments in Kentucky and Vermont. You could begin highlighting promising examples as 
part of the build up to this conference, without waiting until the Fall. 

This conference should be conducted in partnership with business leaders, governors .and other 
state officials, and educators, perhaps by working with ACHIEVE. The White House role should 
primarily be in convening the effort, in challenging others working on standards issues to identify 
quality standards, and then to help build the consensus to use them more broadly throughout the 
nation. . 

IV. Linking Standards To Accountability and Quality at the State and Local Level 
In your speech to the National Education Summit in Palisades, you challenged states and local 
school systems to put in place meaningful systems ofaccountability for students, for teachers, and 
for schools. There are several initiatives already underway to help support these challenges, and, 
over the next year; the Administration should undertake several additional ones. New and 
proposed initiatives can be developed in more detail in a subsequent memo. Briefly, these can and 
could include: 

Promoting Excellence and Accountability in Teaching: Expanded support for the National 
Board for Professional Teaching Standards. The FY 98 budget includes a significant increase 
in support for the NBPTS. The Education Department, in response to a Directive you issued last 
Fall, will inform states and school districts on ways federal resources can be used to assist in 
preparing teachers for board certification. In addition, the Education Department will more 
inform states and school systems on a range of ways in which federal resources can be effectively 
used to promote excellence and accountability in teaching. 

The development of guidebooks that summarize best practices on issues such as rewarding 
. excellence in teaching, removing incompetent teachers, requiring students to meet academic 

standards before moving to the next level of schooling, etc. 

Working with business leaders to help employers consider student ~cademic performance 
in employment decisions. The business community has been working to identify ways in which 
employers can reinforce the importance of academic performance for high school students, 
through the review ofhigh school transcripts and other evidence of school performance. Many 
business leaders working on this issue would welcome a partnership with the White House that 
could raise the visibility of these efforts, and lead to more widespread efforts by employers. 

.. ,... 
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