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JUMPSTART

Shannon Bryant is o soph'o'mévre' ot Harvard Universi’?und:refums to Jumpstart
os o team leader for the 1996-1997 program year. Sharnon graduated from

- North Little Rock Hi%h School .in 1995 and:is the son of Leroy Bryant, Executiva

Director of A New Beginning, Inc., which is a Litfle Rock non-profit-that works
with the USDA fo hels ;proVng meals for young childrenattending family day -
care. As‘a preschooler, Shannon dttended Head Start and credits his

.. experience with the program os vital to-his later educational success. Shannon
sarved as a Jumpstart ,Corfs member by participating in the federal-work study

-program. The- federal work-study program’s 5% set-aside. for ‘off campus jop
placements allowed Shannor to serve ‘as a.Jumpstart corps member instead of
shelving books in the library or washing disheés in the dining hall.

DOB: ' S N S

| ss# |50 dRe
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Aaron Lieberman is the Executive Director of Jumpstart: Aaron is a-graduate of

in Boston. He also holds o' Child Development. Associate Credential from the
Council on Early Childhood Recognition in-Washington, DC. In the spring of
1995, Aaron was selected as an Echoing Green Foundation Community Service
Fellow_ond founded Jumpstart as its own non-profit organization.

won! 3 DOB

P SHan
He  Has LivED Ty Lirece  Rock  FoR-

CThe  Pase \O yeams

Yale University and is a former Head Start teacher at the South End Heod Start .
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" JUMPSTART

- Sharinén Bryant.is. c:l-f'sop‘ﬁb‘rfnéirrefdt Harvard Uniife'r‘ski “and retirns to Ji'.-r'rips'férf o

as'a team lsader for the 1996:1997 program year. Shannon groduated from
North Little Rock High School.in 1995 and is the son of Leroy Bryant, Exacutive
' Director of A New Beginning, Inc., which is o Little Rock non-profit that works
with the USDA to hel provige meals for young children attending family day
care. As a preschooler, Shannon attended Head Start and credits his
experience with the program as vital to his later educational success. Shannon

program. The fedaral work-study .program’s. 5%. set-aside for off' campus jop.

served os a Jumpstart 'Ccrf‘s member by participating. in the federal-work study -

shelving books in th library or washing dishes in the dining hall.

. placements-allowed Shannon to serve as ‘a Jumpstort: corps member instead of .

DOB:
ss#t [
Aaron Lieberman is the Executive Director of Jumpstart. Acron is o graduate of
Yale University and is o former Head Start teacher af the South End.Heod Start
in Boston. He also holds o Child Development Associate Credentia| fromthe . -

~ Council 'on Early Childhood. Recognition in.Washington, DC. In the spring of

- 1995, Aaron was selected ds an-Echoing Green.Foundation Community Service

* Fellow and founded Jumpstart as_ifs own non-profit organization:
3 : ' -

oo



SUMPSTARTY

Mr. Mike Cohen

The Domestic Policy Council

Old Executive Office Bldg. Rm 218
Washington, DC 20502

October 2, 1996
Dear Mike:

It was a pleasure meeting you in the Vice-President's office on September 18th. We were excited to
have the opportunity to speak to so many interested people about Jumpstart and Read Boston. The
Administration’s focus on moving forward with America Reads inspires us to rededicate ourselves to
our own work with the hope that someday soon we will be part of a nation-wide movement to ensure
that every child can read Ey end of the third grade. | also want to update you on some exciting

developments at Jumpstart and outline the writing we are working on based on our meeting in DC.

W FUTURE TEACHERS INSTITUTE FALL 1996 :

This past weekend, we held our third annual Future Teachers Institute, Jumpstart's program-wide
fraining retreat. Over 150 Corps members spent the entire weekend engaged in learning and team-
building activities led by early childhood professionals from across the country. One of the many
inspiring quotes gleaned from our weekend evaluations: “I blew bubbles, painted with food coloring
on wax paper, and | learned more this weekend than | have the entire month I've been in school.”
The Future Teachers weekend represents the beginning of each Corps members’ two-year
commitment to Jumpstart. At the end of their term of service, Corps member will have spent more than
100,000 hours working to help young children enter school prepared to succeed. -

M DC NEXT STEPS |
At the conclusion of our meeting in Washington, DC, Gene Sperling and Nancy Hoit asked both

* Jumpstart and Read Boston to prepare memos outlining the qualities and structure of programs that
America Reads could support; as well as identifying any federal programs. or resources G?recdy in
existence that might facilitate these initiatives. We are working on our recommendations, and plan to
highlight both the federal-work study program and AmeriCorps as existing resources that could be
used in a new way in the America Reads framework.

Please do not hesitate to call if you have suggestions or ideas concerning Jumpstart and how we can
be helpful to you as America Reads moves forward. Thank you again for your time on the 18th -- it
truly was inspirational to see so many people excited about the ‘incredible opportunity presented by
America Reads. e U

Sin‘: ely, ‘ ‘ ) o - ) | &
| W "~ PHOTOCOPY
xecutive Director oy , : ‘
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“AMERICA READS" “READ BOSTON” “JUMPSTART"
: AGENDA FOR PROGRAM DISCUSSION
 Vice President’s Ceremonia[ Ofﬁ_c-'e'
110:00-11:00 AM Wednesday, September 18, 1996

I. ‘/elcofne and Introductions ‘ I ' 10:00-10:05

1. Introduction to Read Boston Rick Weissbourd and Margaret Williams ~ 10:05-10:08

..IIE‘.LQ‘/\:antraai.tiénal settings fo r ‘litefracy l'earx}ii'ng o ) | 10508-10:}3
IV. Introduction to J’gﬁ;psm& | A;ifoﬁ.l_iéﬁermani‘ ‘ ' 10:13-10:18
v, \?',T}NPSizi;rt'Mbtﬁef" B - ' S ’10:18—i0:21
VL. JjumpStart i"f’léntor.. . . o . O 1021-1024

VII. General Discussion : ’ :
. Oppormmues for success...barriers to success
«  Helpful Slmlegles
«  Execential Pnncxp}cs R o
- R-Jauonsth to America Reads and Reade rlte/Now :

e - e e T L
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ReadBoston

18¢34 ¢

fvery Word Cowvsrs

Bastur, ¥1 G211¢
G1T/335.R€45

Fax: 617/838.4563

13 farkins Street

FROM BOSTON J C S 6176354558

EXECUTJVE SUMMARY

DEFINING THE NEED

K is a startling fact that in Boeton, the “Athens of America,” up o 50% of tord
grade children do not read at grade level by the end of third grade. Third grede s
2 critical juncnat in a child’s education. Una! third grade, a child learns to
read ' At the end of third grade, a child reads to learn. It is also well
documented that limited literacy, aadnsrdanontosd:ool&ﬁum,ns:nmmly
accurate indicator of such negative outcomes as juvenile delinquency, teen
pregnancy, and future undersmplovment.

MISSION

R:adesmu'smiqsknismmﬂntaHM’schﬂdrmwiﬁbcﬂmm
by the end of third grade. The effort will take place over a span of ten years and
will mvatve creating a roulti-sector, multi-level partnership effort dedicated to

achweviag this goal. R.md&ﬁmnclcmtns::gmh,help]u@-mﬂa
coordmmaicﬁommdgzlva:mzcthcmmuﬁoacnm ~

ORGANIZATION

RmdBmwbbevmdtbcbamkmesufanympmgmmmmgmmam
enhance all early literacy fforts in the city. As an umbrella agency, Read
Boston creates common ground for people and organizations to discuss the issucs
and target their actions in 2 more strategic and coordinated way. Over 50
whwmm&mmﬂnpmmmtomcamhbhc
Schools, the Library, and major early chikibood providers.  Read Boston has
drudybmmp@dm&cwbwbﬂs&oo!mfmphnuh&m

'!nuacyasapmwyfmumthcwm

KEY STRATEGIES AND TACTICS

MWMMmMmbmmmMnmm
vital 1o achieve the visicn. They are: (1) support and involve parents and families;

{2) promots and mxxitor best practices in o, chﬁdmpm—schodandschool ‘

scttings; (3) mobilize community resonrees;
(4)mﬁmpobcy M(S)mmpmmanimb!mmd&

— v [ Vot S )
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mmwmmmmmmmu&:

Incru.se?ub&Awam

mmmm;wmmmmwwummﬂxm“w ,
literacy is a major element of Read Boston.  The education campaign will consist
of broad reach media efforts s well as targeted programs to families of youag
children. .

" Mobilire Cmmxy Sopport

Read Besten i, at #ts core, amnwmwdxmwmnmy Oppammma
for involvement will inchade city-wide initiatives as well as neighborhood based .
cfforts. Large scale programs will include anmal book drives, volunteer

consists of in-depth work with agencies that deal with young children and £amilies -
to help bring literacy to the forefront of their program focus.

SWmeM@:BmQ ’

Read Boston will provide centralized informastion and technical assistance 2boat
early literacy. As the information hub, Read Boston will promote collaboration
mmmwmw&mmmwmmwpmm
As pant of this function, Read Boston will produce 2 wide range of information

includieg: research materials, provider workshops, forums, and consulting help as
well 2s on-line commuanication systems for the campaign. ‘

progress along the way to the ten year goal. Because the campaign is about

. children’s progress towards third grade reading, benchmarks will take mnto account

the oumber of people and organizations taking part in early childhood efforts as
wdlasmeinﬁvi&nﬁmdmofmpwg:minﬁzschodsym. To
the city schools, Rmmwiﬂpmmthcuscaf“pafomcebamd”
WMMMWWWWMM

GOALS FOR 199657

In this formative stage, Read Boston's 3 primary goals for its first 18 mooths are:
(1) establish 2 public idestity; (2) begin comemunity awareness and education
wammmm@,mmmmmmm
families and resources to caregivers. Aroll«cmphnwhmbdctaﬂss:zcandsmpe
qfammymhcmadcanﬂablcaswmcfomrd

‘&-G}-m )

. - - ooy s o~ oy B I W


http:a,grncies.33
http:c:eatraliz.ed
http:nrisi.og

. auw@LVEMENT
gAMLY INVOLYRL e o

. tamilin . y Corps ™ o
Jumpstor! M -hildran. Every "umpsm*lﬂ c::btﬂ inthe e
ski“t with ysungd ‘\.3 invd"am‘n' of tamily m ' ) RS e

L inerpate 1
ectively in? ‘hair young chitdren.

education ot ¢

. Jumpstary hefu R E | ?5 | @ ﬁ g
art helps Ceop

..m‘“!x impacts yogf; ::f':}bs'rs develop thy skill,

"G program Future Tec e

& e . - ' ng h . B Q?urg_?’ N
Prepored to focq Shers iy degi ®cochers trein.
t gned ¢ '>rain
@ educotion for oy ha' challengy of Providing :uda.v’hp "% leaders

Purtye ;graé“ in

Jugg_ssbd is’c‘pmmbtrf Ame o3 Notiong| ice natwork. C ' |
B e TSP e TR
7'%@: call S42JUMP x2 for mere Info or..:&f::

" visit cur website at www.[start.org

e B e - . [ T tal W R




. 12/12/1995 17:42 6175422557 ' . . JuwesTaRT T PAGE 87

"JUMPSTART

Qrgamzatmnal History

‘ JUI"I";;“-""F'I' begcn in January of 1994 whon 15 unmnify students
began werking with 15 preschoolers who were struggling in preschool et the -
Zigler Head 5tart Center. The Jumpstart counselors worked one-

on-one with thsir gssigned children te teach and reinforce the
basic academic end social skills all children need fo succeed in
preschool and bayond. The counselors also met with the
children’s toachers and family to provide an integrated effort to
. help the chi!drar anter first grado rec:dy to learn.
’ Almes? Eﬁmsdmhly, it was clear that the program was

. having a l"f“!!‘ “‘ﬂpﬁd’ on the lives of the counselors and the

children with whem they worked. The teaching stoff at the Head
Start Conter rennriad rhqt 100% of the children enro!!ed in Jumpsh:ri :
o . . improved in both classroom beohavior as well
~tfdren Served 95 sk:ll level ot crucial pre-academic tasks, -
S : Every Jumpstart counselor aftended every
e | scheduled Jumpstart sessicn for his or her
w | RER ‘team, and over 80% of the original counseler
' group returned to work for a socond year in
the program.
. Jumpstart’s initial success prompted og-

'grassm expansion dunng the 1994-1995

' Bosten, end Jumpstart expanded to work with
40 student: in Mew Huven. In Juno of 1995, Jumpstart opened its program office
" in downto— reton to coordinate all Jumpstart progrems ond identify ond ex-
- plore repliczmian possibilities in different cities. During the 1995-1996 program
year, Jump -3 will work wxfh over 1 30 children in three dsfforenf Head

- Start progmms. :

ing orgamzoho’

gréen;foundahm on’

school year. A replicatien project was begun'in .
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J UMPSTART

JUMPSTART

An mncvaﬂve |dea.

Young lecu'iers, based on college campuses, can impact the lives of young
ch:ldren if given suﬂﬁ:nenf structure and support.

A unique approach

In mery cemmunity service programs university students perfou-rn
remedic! tutering with school-age children. Jumpstart is unique in its
appreach of involving university students in the lives of preschool
-students as young as fhroo years old.

. pacE e

A program that works.

Jumpsraf” h=!ps young children who are strugghng in praschool develop
- strengiiis in school readiness before more serious learning problems
occur. Terchers and parents report that 100% of children enrolled in the

Fr ,“.

SCHOOL SUCCESS

. Jumpstart trains university

students to vork one-to-
one with yo.:ng children
wheé are si+ colirg in Head

" Start. Jumpsiart counse-
lors, IUP‘F‘"JM by @ team
"”d‘ft wor in t~ams of
sight, twics weekly in two
hours sessions after the
Head Start nreschool day
has ended.

-

Aars et FeSee el LT T

. ‘ ; i YY)
doc.oloo'ooooooooooqoofot

PARENT
PARTICIPATION
Jumpstart works to in- .

~ ¢reass the involvernent of -
. parents in'the education of

their young children
through horno visits,
support sessions, cnd ,
collaborative school readi-
ness planning mestings
that help parents axtend
Jumpstart's impact inte the

' homae,

T

oao'oooobooiéé

8000 sresnsees

ram make demonstrable gains in school readiness.

STAFF DEVELOPMENT
Jumpstarts wnk!y stoff
Mopmom sessions

Through these mo.ﬁng.-,
studonts havo the opporfu-
ity to obsteain their Child
ont Associate
Credentisl, which will
allow them to teach na-
tlen-wide in Head Stard

vpen graduaten.

ST BT AACT i T bl
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JUMPS‘I‘ART

Jumpstatrl' saves money

' +$pl0h| Education|
120000 L .- Regular Education

. Costin%

xindergarten tﬂsm . l!.hydo 129!:.9!&0
' Costpe per child For one year of elementug aducahon in fubkc school $ 4,510°
Cost per child for one year of Special Education in public school: } $10,147
,Addmoncf cost per year For one student in. Specaal Educahcn | $ 5637
Additional cost over a 12 year academic career:. o - § 67644
Savings 1o state and federal education funds if Jumpsrcr’r prevents :
just 4 children from' requiring Special Education: - : o $§270,576

Jumpstart’s Agency Budget {FY 1995): . E . - $244,000

Jumpstart leverages resources.

Jumpstart acquires resources totchng $250,000 per year by using classroom space, supplies, and
snack donated by Head Stort.and using work/study Lnds set ostje by colleges. Thirteen Jumpstart
Teams work out o{Hecd Start clossrooms, equ:ped at $13,000 per room, after school when they are
dormant. In addition, Head Stert programs in Boston, Ccmbndge, and New Haven donate supplies .
ond snack for every Jumpstnrt clossroom session and special events. Jumpstart has aftracted a
diverse group of counselors in part because of work/study positions generously offered by Boston.
University, Harvard University, Wheelock College, and Yole University: Over one-third of Jumpstart
counselor salaries are paid by the colleges which further cﬂows college students who would nor-
~mally be uncble to pcrhcnpah in community service fo serve as counselors in the | progn:lm

Jumpsfmrf’s strafegy cf helpmg young ch:ldren who are srrugglmg in
preschool to develop strengths in school readiness before more seri-
ous !earmng problems occur is @ smart investment.

* Figurax based on informetion pravadad by Boston Public deook i 993-4 schoo! )racf}
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Yale University gt et

March 25, 1896

To Whom it May Concern;

| have bazn vary imp_ressed by the Jumpstarnt program and its mission of offering -
individual attention to Head Start children who are struggling in the preschool setting.
We know what happens to children who are altowed to fail in preschoal: the potential
outcomes they confront are daunting: increased placement in speclal education,
increased likelihood of grade retention and, most seriousty of all, higher rates of
delinquency (often a precursor to Igter criminality). 1 befieve the one-to-one attention

~ @nd intensive twtoring Jumpstan offers these children can hsip reduce developmental
risk facters snd prepare the children to enter school ready to leamn.

Jumpstart complements Head Start in two distinct areas. First, the program provides
intensive servicas to young children at an extremely low cost. Second, Jumpstart
serves g2 2 stabilizing factor 1 help the Head ‘Start chikiren make the transition into
public school. For these reasons | believe Jumpstart has the potenﬁal to be &

~ valuab!e addition to any Head Start Program

Jumpstad also provides an mvaluable experiance for the college students who work in
the program. By placing young, motivated students as workers in Head Start centers,
the entirz Head Start program stands to gain. Once these young people have seen
‘how Hezd Start works, some of them will certainly ge on to work in early education
after greduation, and all of them will have a better understanding of both Head Start
and the community it serves. both of these cutcomes ara baneficial to the entire Head
Start program. .

For all of the above reasons, | suppon 'the Jumpstart prégram as a mods! with the |
" potential for national replication, and | look forward to seecng the resutts of the current
evaluation of the project.

Slncerefv
W /w{ ?gﬂ&u
Edward Zigler, Ph.D

Sterling Professor of Psychology

‘EZ48d
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ReadBcston ~ DEFINING THE NEED

v : ' , :
\KTX\K }\X I is a startling fact that in Bestan the “Athens of America,” up 10 50% of thord
grade children do not read at grade level by the end of third grade. Third grade is -
2 critical jurcuse in a child’s edvcation. Unal third grade, a child learns to

Every Word Tovets

3 Wawbins Srcet read. At the end of drd grade, a ckild reads 10 learn. Tt is also well
documented that limited literacy, and its relarion to school failure, is an extremely
Bestor, 2 0114 mmmmmcfsmhmmwmasju\mxkdquxmy teen
(17 EI5.PE LT ~ pregrancy, and future undermmployment.

Fag: B RISU58% mOV

Mmsmmwmmmmmsmwbﬁmm
by the end of third grade. The effort will take place over a span of tn years and
will mvadve creating 3 multi-sector, reulti-level partnership effort dedicated to
achieviag this goal. Read Boston’s role is o sex goals, belp jump-start 2
coordinated effort, and galvanize the comamnity into action,

ORGANIZATION

Read Boston works bevond the boundaries of any one program to strengthen and
enhance all early literacy efforts in the city.  As an umbredla agency, Read
Boston creates common ground for people and organizations to discuss the issucs
and target their actions in a more strategic and coordinated way. Over 50 .
whawdmdymned&pamh:pmmwmamhbhc
Schoots, the Library, and major early chikibood providers.  Read Boston has
dmmmmkmbmwm!mfmphnwhchm
literacy as a primary focus inthe near term.

'KEY STRATEGIES AND TACTICS

Read Boston will focus 5 effoxts in the Sollowing five arcas which it considers
-vital to achieve the visicn. They are: (1) support and involve parents and families;
{2) promaote and maxitor best practices in bome, chsldmprc-sd:oolandsdnol

scetings; (3) mobilize communiry resonrees;
(4) infloence policy; and (5) measure progress and publicize results.

ba'd  FI3E EbL LT3 1 - 1I0H £1:81 ©@eT-PI1-NUl
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o~ The tactics which support the key strategies include:
Increase Pubbic Awaresess
mmm;mmwm&m&mwnasm&mﬁwm’”
literacy is a-omjor element of Read Boston.  The cducation campaign will consist

of broad reach media efforts x5 well as targeted programs to famnilies of young
children v

\Xr X\f ’\’f g Mobilme Cormamunity Sopport |
coer wers cvusss  Read Bostonis, atits cor, 2 call 1o action o the emtire commmunity. Opportunities

’ . for inrvelvement will inchude city-wide inftiatives as well as neighborbood based
cfforts. Large scale programs will include anmual book drives, volunteer
CBoman. Y4 BN consists of in-depth work with agencics that deal with young children and familics
o help bring literacy to the forefront of their program focus.

43 Hswtins Sirzet

§11/535.22A0

Fra: §13/7575.455%

Strengthen Knowiedge Base

Mm%ﬂlpmﬁmmmmmabmt
mmmesmmemwmm
As part of this function, Read Boston will produce 2 wide range of information
includicg: research materials, provider workshops, forums, and consulting help as
well as on-line conmunicatron systems for the campaign.

Focws ou Achieving Results

- Read Boston will also develop assessment methods for the campaign to mark
progress aloag the way 10 the ten year goal. Because the campaign is aboat
children’s progress towards third grade reading, benchmarks will take oo account
the oumber of people and organizations Rking part in early childhood efforts as
well as more individhalized measures of student progress in the school system. To
complernent the more tradtianal, aggregated “beli-curve” roethodologies used by
the city schools, Read Boston will promote the use of “performance based”™
GOALS FOR 1996-97

In this formative stage, Read Boston's 3 primary goals for its first 18 mooths are:
- (1) establish 2 public idestity; (2) begin commmunity awareness and education
through 2 broad based information campaign; and (3) get books to children and

families and resources to caregivers. A rollcut plan which details size and scope
of activity can be made available as we move forward.

Gm..mm— ) 3
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ReadBoston

Our Mtss:on
Mayor Thomas M. Menino, along w1th several community leaders, announced the ReadBoston
campaign last year. ReadBoston’s mission is to ensure that all Boston’s children will be fluent
readers by the end of third grade. The effort will take place over a span of ten years and will
involve creating a multi-sector, multi-level partnership effort dedicated to achieving this goal.

ReadBoston’s role is to create a culture of literacy throughout Boston. We will set goals,
launch a coordinated effort, and galvanize the community into action.

()ur Strategy

We will reach the goal by being customer driven. With children always as the central focus
ReadBoston is creating a seamless approach to literacy for children from birth to age eight. This
can be accomplished 'by working on three fronts: early childhood, schools, and community.

Early Childhood Components

Large numbers of children are arriving at kmdergarten without the basic competencies required for
reading. For example, some kids don’t know that books are read from left to right or are unable to
connect text with illustrations. ReadBoston is about helping families and early childhood
caregivers understand their roles in emergent literacy.

1. Enable Parents to Support their Children’s Literacy Development

o  Emphasize the importance of reading, telling stories and engaging in conversation.
Provide guidance on important emerging literacy milestones.

Give new parents books and other materials that create a literacy rich environment.

®

IL. Enrich Literacy Activities in Preschool and Child Care Settings
s Assure that young children have a variety of experiences with both written and oral language.
¢ Provide training and materials to professionals that work with young children.

111. Promote Best Practices and High Standards
¢ Work to assure that early childhood settings are utilizing updated information on effective
literacy practices and are adhering to high standards.

School Components

Through ReadBoston, 15 Boston public schools will adopt an approach to primary literacy this
school year that involves a number of critical, interlocking elements. The number of schools
participating will expand yearly until all school are included.

- 1. Focus on children
o Document kids who are not reading at grade level and give reasons for delayed reading.
e Track and assess these kids over time.
e Readjust interventions based on continual assessment.

II. Tutoring :
° Prov1de tutoring at varying ]evels of intensity for kldS who are falling behind.

\K ®,
43 Hawkins Street Boston, Massachussetts i X 02114 617/635.READ Fax: B17/635.4559



ReadBoston

HI. Professional Development
¢ Conduct forums and training on new, effective literacy methods.
o Use coaching and team based approaches for improving teaching practices.

IV. Assessment

e Promote use of assessment instruments that give teachers and parents ongoing, useful
information about children’s literacy development. :

V. Famllles as Partners
o Work with schools to engage families in supportmg their children’s literacy developmem
e Increase parents’ capacity to momtor and advocate for their children.

VI. Service Integration
e Work to integrate health and social services around specific problems that undermme
children’s capacity to read.

VII. Community Partnerships :
e Involve business, universities, city agenmes and many other commumty organizations in
promoting reading in school.

Community Components
ReadBoston is at its core, a call to action to the entire community. Opportunity for involvement
consists of city-wide imtiatives as well as neighborhood efforts.

1. Public Education
o Use media to highlight importance of literacy.
e Educate families and communities about the sequence of steps in literacy development.

. Community Mobilization :

e Work with a variety of local institutions and agencies to create settings which promote a -
culture of literacy. '

o Recruit community members to actively engage with children through volunteer efforts.

1. Provide Literacy Resources
e Launch book drives and programs that get reading resources to communities and fazmhes

X 2 \® .
43 Hawkins Street Boston, Massachusselts X 02114 617/635.READ Fax: 617/635.4559



ReacdiBoston

Please send me more information about ReadBoston.

Name

Title

Organization

Address__.

.City, State, Zip

Telep'hone'

Fax

Co , ) \K ®, , . ’
43 Hawkins Street Boston, Massachussetis X 02114 617/635.READ Fax: 81_’”835.4559
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‘State sets
a test for
.3d grade
reading

By Kate Zernike
. GLOBE STAFF

MALDEN - Starting next
spring, all third graders in Mass.
dchusetts public schools will have to
take a standardized test to prove
they can read at their grade level.

" And if a lot of third graders in
any one school system flunk the test,
state educstion officisls could use

‘ that a5 one reason to take control of

: ' the district.

“We keep talking about how
reading is No. 1 in importance,”
Education Commisgioner Robert V.
Antonneed said yesterday after the
state Board of Education established
the test. “It's tirme we get gerious.”

* The board will decide next month
whether to order schools to hold
back students who fail the test.

- But board members do plan to
usge a high failure rate as one of the
eriteria in deciding whether to inter-
vene in, and even take over, 4 school
district, as allowed in the state’s 1993
Education Reform Act.

4 :. *It would seem to me that if a
achoo] doesn’t have 90 percent of its |
stidents reading by Grade 3, there’s

. something deficient with that
school,” said board chairman Joho

- rmer
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_Although there are no statewide
data on how many third graders now

- ‘read at grade level, there are indica-

tions that the test will set a high bar

for many public ‘schools especially
urban ones. 1n Boston, for example,

“half of the third graders in 1995 read

below grade level, according to the

PR

mty s own tests,

The unanimous vote to dpprove
the test was the swiltest and most
far—reachmg action the board jhas
taken since Gov. William F. Weld ap-
pointed Silber last year, and 1t@ re-

flected the former Boston Umversxty :

president’s influence. Silber has re-
peatedly said that his primary goal
as head of the state board is to have
every child re.zdmg at the proper

State edueatlon board sets a

.- @ READING TEST ‘
" Continued from Page Al

level by the third grade, and he said
it again yesterday.

© *If u ¢hild is not reading by the
third grade, the rest of school is go-
ing to be remedial,” he said.

" Having students read by their
third full year of school has become
something of u national consensus:
Read Boston, a pet program of May-
or Thomas M. Menino, has that as
its goal, us do similar programs in

0e3s 6pL 413 T
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1 readmg test for 3d. graders

va‘d

R

other dities, President Clinton prom-
ised to place it high on his second-
term agends last month when he ac-
cepted his party's nomination for re-
election.

Until third grade, educators say,
students are learning to read. After
third grade, they are reading -to
learn, and any student who can't
read falls fast and far behind in ev-
ery subject.

Antonucci proposed the idea for
the first time at yesterdsy's meeting,
and Silber seized on it immediately,
and so eagerly that he didn't even

call a vote on it. Instead, he simply

said it was a wonderful idea, and,
peanning the faces of the other board
members, said he didn't see sny res-
gon anyone could dasagree withit. In
faet, none did.

- Board members also suid that
having a test next spring would send

2 message to schools, parents and
8£9S 6V 413 1

committed to the Education Reform
Act, now in the third of its aeven
years. The $2 billion ael scts stun-
durds for what students should know
and requires the state to test stu-
dents in a range of subjects in
Grades 4, 8 and- 10 to muke sure
s¢hools dre méeting those standards.

. Beginning in the year 2000, stu-
dents will have to pass a final test to
graduate from high school.

" Even though the tests are being
developed accarding to the schedule
outlined in the education overhaul,
Senste President Thomas F. Bir-
mingham and others have com-
plained the board is moving too slow-
ly.

“I want to Jump-sua.rt this,” An-
tonucei said yesterday. “T think- it
sends a good message.”

Unlike the tests in the upper
grades, the third-grade reading test
will not be customized tn Macsashn.

LI0H.

ez, fere, s

3 test a Iready on the market.

*  The board will make that choice
next month, and also will decide
;{}Vhether schools should hold back
students who can't read, or simply
tzrovxde them remedial help.

. Silber asked thgt the test forms
note 4 child’s  pative lunguage to
zdentn'y bilingual students, and
whether the child completed first or
§econd grades at another school.

. Silber also suggested yesterday
t‘nat the board select three schools -
ane each from eastern, central and
western Massachusetts - and track
students’ reading progress in the
first, second and third grades. The
schools would test the students at
the end of each year to help state
officials identify effective teaching
methods.

He asked Antonucci to have s
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EXECUTIVE OFFICE OF THE PRESIDENT

10-Sep-1996 1l:4lam

"TO: cohen m

TO: - benami_j

TO: - Beverly.Godwin

TO: Lisa.Mallory

“TO: smartt: j » ‘ . ,

FROM: 'Nanty.Hoit k/:) L , o

SUBJECT: America Reads

In the Sbirit of learning from~the comnunity level how to make policy effective,

and in order to keep us all informed and bulld a -team behind this 1mportant
1n1t1at1ve I suggest the follow1ng‘ :

I have heard from both Rick Welssbourd at Harvard who is 1nt1mately inolved
in the. communlty development process of "READ BOSTON" and who has worked with us

for years on the Family Re-Unlon 1n1at1ve and Jordah Meranis at JUMPSTART whose

models are just what the Pre51dent ‘was. descrlblng in his AMERICA READS . :
initiative. JUMPSTART builds on Headstart to ideéntify children at risk and work
with them and their families utilizing students and Americorps volunteers. Both
Rick and Jordan are authorities in the grassroots process of involving parents
as first teachers, individualized tutoring and support of young children and
their parents, bulldlng capacity in communltles and mobilization of volunteers.

I've discussed the value of their 1nput at length with Mike Cohen. I would
like to schedule a meeting in the Ceremonlal Office on 9/18 in the morning. (date

and time still tentatlve ..alternate pos51ble date 9/26. I would suggest that we
invite Mlke Smlth Judy Wurtzel(lf she hasn t Just had her baby), Terry Petéerson
and Jessica Levin from Educatlon,;Steve Waldman from Amerlcorps leadership from

HeadStart (who?), all of us, Gene Sperling, Bruce Reed, Greg Slmon Ken Apfel
and pos31bly Sklla Harris and Melanne Verveer.

The purpose of the meetlng would be for all.of us to learn first hand about,
and' to discuss the implementatién process of, this.concept at the community
level. This meetlng would be. followed by a more in depth meetlng at the Dept of

Ed in which Rick and Jordan and their people could help the Department to flesh
out plans for roll-out and 1mplementat10n. :

I have also suggested that the Pres1dent s schedulers may want to consider a
public event during his visit to Boston on 9/28 that highlights JumpStarts'
kick-off of their new large Americorps dgrant, which could draw support and
atteéntion to America Reads and Americorps. :
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* LIST OF ATTENDEES FOR MEETING SEETEMBEB 18TH 10-11AM

Discussion on Fatherhood Issues: Hartford's

White House

Bruce Reed
Gene Sperling
qerarﬁy Ben-Ami
Jeanine Smartt
Mike Cohen
Vice Presid:ent's Staff
Greg Simon
National Performance Review
Nancy Hoit
Beverly Godwin
Lisa Mallory
Billie Rollins
Department of Eddcation
Susan Thompson Hoffman
_ Adriana de Kanter N
Jessica Levin'
‘Terry Peterson
Mark Johanes Mathabane
Department of Health and Human Services

Gilda Lambert

arter

ak Developm
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Helen Taylér

Dan Wkilliams
"Read Boston" -

Rick Weissbo‘urd

Margaret Williams
"Jumpstart"

Jordan Meranus

Aaron Lieberman

Diane Moraies

Shannon Bryant

Cherryle Brown
Corporation for Naﬁdnal Service

Susan Stroud
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" having a r2 A impact on the lives of the counselors and the

12/12/1995 17142 6175422557 E JUMPSTART ¢ S ' PacE a7

JUMPSTART

Qrgamzahoncl History '

Jum=st=ri began in January of 1994 when 15 university students

began worling with 18 preschoolers who were struggling in preschoel at the
Zigler Head “t=rt Center. The Jumpstart counselors worked one-
on-one wit- :Nair- assigned children to teach and reinforce the
basic acadaic =rd secrc! skills all children need to succoed in
preschool ard Savend. The counsalors also met with the
childran’s t~~:hs=: and family to provide an integrated offort to -

help the chi’-'r=r =nter first grade ready to learn.
Alme:: ‘mmadiately, it was clear that the program was

children with whem they worked. The teaching staff at the Head

 Start Conter ~=pnrtad that 100% of the children enrolled in Jumpstart

improved in both clessroom behavior as well
as skxll level at crucial pre-academic tasks.,
Every Jumpstart counselor artended every
scheduled Jumpstart session for his or her
team, and over 80% of ths original counselor
group returned to work for a second year in
the program.

Jumpstarts initial success prompted ag-
gressive expansion during the 1994-1995
school year. A replication project was begun in
Boston, and Jumpstart expanded to weork with
40 studen?t- i NMew H:rven. In June of 1995, Jumpstart opensd its program office
in downto- "N‘\cn to coordinate all Jumpstart progroms and identify ond ex-
plore replic—inr nossibilities in differant cities. During the 1995-1996 program

year, Jumg - 3¢ vll work with over 1 30 childrenin three dsffaram Head
Start progr"ms.

1 -4
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JUMPSTART
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An innovative ideqa.

Young leec-iers, based on college campuses, can impact the lives of young

children if given sufficient structure and suppeort.

- A unique approach.

In me™7 ¢co>mmunity service programs university students perform
remadi=! tutoring with school-age children. Jumpstart is unique in its
appre~ch of involving university students in the lives of preschool
students as young as three years old.

A program that works.

Jumpstar” k+ips young children whe are struggling in prescheol develop
strengii:s in school readiness before more serious learning problems
occur. Teczhers and parents report that 100% of children enrolled in the
=r>3ram make demonstrable gains in school readiness.

. 2
. .
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SCHOCL SUCCESS : ,n%‘éf,ﬂm + STAFF DEVELOPMENT
Jumpstart tr=ins university s ! * stort's w
students to ~ark onede- ¢ Jumpstart works to in- » JUMp sekly stoff
. < crease the involvement of . sessions
i L mmahEmT o pmdimeod
Srart. Jumptort cgoumo- o  their young children e & instruction.
lors, super‘ed by @ team *  through home visits, s Through these mestings,
I-oné'r ::r’ P LY 9 e « support sassions, and * studonts have the opportu-
sight, twics “—eskly in two * colleborative schoel readi- ¢ NifY 1o obtain their Child
hwr; sessiens afier the + ness planning mestings ‘& c 'On"'h A-neelqh
Head Start ""s«cbgd day s thothelp parents axtend ¢ redential, which will
snded. » Jumpstart's impoct into the . "n‘" ﬂ'ftl!t h tsach na-
has . . s Non-wide in Head Staré
e ‘ T vpen graduaten.
. L . .
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JUMPSTART

Jumpstart saves money.

——Spechl Education
7. Regular Education

100000
= 80000
s |
& 80000 -
L5 .
. A
20000
0 ' —
Kndergartsn &t grade . 8th grade 129 gacie
Cost per child for one year of elementary education in rubhc schoo| $ 4,510°
Cost per child for one year of Special Education in public school: $10,147
Additional cest per year for one student in Special Education: - $ 5637
Additienal cost over a 12 year academic career: » . $67,644
Savings e state and federal education funds if Jumpstart preveni's .
~ just 4 children from requiring Specncl Education: s $270,576
Jumpstart’s Agency Budget (FY 1995 .~ $244,000

~ Jumpstart leverages resources.

Jumpstar acquires resources tofc!mg $250,000 per year by using classroom space, supplies, and
snock dcm by Heed Stort and using work/study {Jec ds set aside by colleges. Thirteen Jumpstart
Teams work out o{Hecd Start classrooms, equiped at $13,000 per room, ofter school when they are
dormant. in addition, Head Start programs in Boston, Ccmbndge and New Haven donate supplies
ond snack fer every Jumpstart clossroom session and special events. Jumpstart has attracted @
diverse group of counsalors in part because of work/study positions generously offered by Boston
Universitv. Harvard University, Wheelock College, and Yole University. Over one-third of Jumpstart
counseler salaries are poid by the colleges which further allows college students whe would nor-
mally be unable to participate in community service to serve as counsslors in the program.

Jumps%n's strategy of helping young children who are sfrugglmg in
presch~s] o develop strengths in schoel readiness before more seri-
ous lecrmng problems occur is @ smart investment.

* Figures basad on information provided by Bosten Public Schools {1993-4 schoal year).
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Yale University | Do e S st
- ; . _ pkvﬂmmebmaﬁaausuwaés »
March 25, 1995

To Whom #t May Ceoncern:

| have bazn vary impressed by the Jumpstart program and its mission of offering
indrvidual attention to Head Start children who are struggling in the prescheol sefting.
We know what happens to children who are altowed to fail in preschool: the potential
outcomes thav confront are daunting: increased placement in special egucation,
increased likeiihood of grade retention and, most seriousty of all, higher rates of
delinquency (often a precursor to tater criminality). | believe the one-to-one attention
and int=nsive twitoring Jumepstart offers these children can heip reduca dsvelopmental
risk factors and prepars the children to enter school ready to leam. '

Jumpstart compisments Head Start in two distinct areas.  First, the program provides
intensive services to young children at an extremely low cost. Second, Jumpstart
serves a2 @ stabilizing factor 1o help the Head Start chiidren make the transition into
public school. For these reasons | believe Jumpstart has the potential to be a
va!uable nddmon to any Head Start Program.

Jumpstan Is0 proyvides an invaluable experiance for the college students who work in
the procrem. By placing young, motivated students as workers in Head Start centers, .
the entir~ Hend Start program stands to gain. Once these young peopie have seen
how Hezad Start works, some of them will centainty ge on to work in early education
after grostugtion, anad all of them will have a better understanding of both Head Start
and the community it serves. bom of these outcomes ara baensgficial to the entire Head
Start program,

For all ¢ the above reasons, | support the Jumpstart program as a"model with the

. potential for national raphcation and | ook forward to geeing the reguits of the current
evaluation of the project _ ,
Slncare’fv

Edward Zigler, Ph.D
Sterling Professor of Psychology

EZ/sd
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- OFFICE OF THE VICE PRESIDENT

WASHINGTON

"AMERICA READS," "READ BOSTON," "JUMPSTART"

AGENDA FOR PROGRAM DISCUSSION
Vice President’s CeremonialA Office

10:00 - 11:00 AM, Wednesday, September 18, 1996

Welcome and Introductions

Nancy Hoit

Introduction to "READ BOSTON:
Rick Weissbourd and Margaret Williams

Non-traditional settings for literacy learning

Introduction to ”JumpStart"’
Aaron Lieberman

" JumpStart" Mother
" JumpStart' Mentor

General Discussion

. Opportunities for success...barriers to success
. Helpful strategies

. Essential Principles

-

Relationship to “America Reads" and READ*WRITE*NOW!

' 10:00 - 10:05

10:05 - 10:08

10:08 - 10:13 -

10:13 - 10:18

10:18 - 10:21

10:21 - 10:24
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President Clinton’s |

N 111 S

“America Reads” Challenge "

August 27,1996
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PRESIDENT CLINTON’S “AMERICA READS” CHALIENGE
- Auguse 27, 1996 o

“AMERIC* RTADS” CHALLENGE: TO MAKE SURE THAT EVERY CHILD IS LITERATE BY

THE END ©F THE 3RD GRADE. Parental Responsibility and Community Responsibility will be the-=-

Backbone of this Effort. Ounly with a strong, nationwide effort by all Americans -- parents, cornmuriry

groups, relizicus organizations, teachers, principals, and private sector leadership, will Ametica be able o

mobilize the national cﬁonmssary:omakcmthatanchﬂdmna:emdMgMpeMenHybyﬂxaﬁof

the 3rd grade. To help catalyze these efforts; and belp community leaders, parcnts, and cducators across the
country, the Fresident is proposing the $2.735 billion Amm Reads™ Chailenge.

Four Main Components of President Clinton’s “America Reads” Challenge:

1. Parsn's As First Tcachers Challenge Grants. The President proposes a Parenss as First Teachers
Challenge Grans Fund that invests in success by supporting effective, proven efforts that provide
assistance to parents who want to help their children become successful readers by the end of 3rd
grade. $309 million in grants will be available over S years to national and regional groups as well
as {ocal communities and organizations. (S300 million FY98 - FY2002).

T America’s Reading Corps: Individualized After-Scheol and Summer Tutoring for More Than
'3 Million Children in Grades K-3 Who Want and Need It. The President's proposal provides
$2.450 billion to support tutoring efforts. $1.45 billion in pet new investments over S years, in
additicn 10 $1 billion already specified in President Clinton's balanced budget for National Service
particinants will be directed speifically to this reading challengc

- 20,000 Reading Specialists and Volunteer Coordinators would be funded to help Communuities
orovide extra reading help before and after school 20d during the summery for the 20,000
whuols with the greatest need — peachi than 3

< ational Goal To Mobilize 1 Million Tators. Study after study shows that individualized mtormg
can work to raise reading level — particularly when combined with etfective in-school teaching and |
family involvement. Only if al] sectors of our national community risc to the challenge will we be
able to mobilize the 1 million tutors needed to provide individual artention to all young children
who need reading assistance. With the help of 30,000 coordinators and reading specialists, alang
with eollege work study students and RSVP Senioe Voluntmrs, the President hopes to move the
nation towurds this gaals.

+ Rrilding on the Success of Thousands of Community Programs and National Service.
This initiative builds on the success of community ruraring programs and National Service
programs Uke AmeriCorps and RSV Senior volunteers in developing and coordinating
effective tutoring program. 11,000 AmeriCorps members will work in local communities as tutor
coordmators 10 assist communities in their locally-desxm:d reading efforts.

m. Prowdixg 1 Million 3 and 4 yar—olds with a Head Stan President Clinton’s balamed budget
mcludas a major :xpansmn of Head Stzn so that it can reach million pre-school children in 2002.

IV. Chalienge to Private Sector. This muonal cﬁ'on will only b¢ successful if those in the private and
non-profit sector return o the President’s “America Reads™ challenge. This new “America Reads™
inivaiive builds on Clinton Administration efforts to work with the Private Sector in helping our
childres learn how to read, such as the “Pantncrship for Famxly Involvement in Educ:anon” and
“Read® Write*Now.” _ . «
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III PROV[“E‘-!C ONE MILLION 3 A.ND 4 YEAR OLDS WIT HA HEAD STAR‘I' Smdles stress that
 literacy problems are best averied with the eartiest intervention possible — including pre-school. President
Clinton’s balanced budget mcludzs a major expansion of Head Start so that1 it rczches 1 rmlhon pre-scbocl

¢hildrer in 2?02

.

Huyd Stert Works. For more than 30 years, Head Start has becn one ot‘ our nation’s best mvesnmms
in helping low-income parents be their children's first teacher, and in making sure that children start -

* school ready to read and ready 1w learn. Head Start provides three and four year old children cognuvc.

social and language development, comprehensive health services and healthy meals and nutrition.
Head S also offers parents secking to improve their circumstances ‘and their children's chances of
sucesss parenting skills, support, education and training. A4 Packard Foundation study released this.
wear found that children exposed 1o early childhood education progrems such as Head Start have
‘higher reading scores, are less likely to be placed into expemwe special education classes, and are
more ltkely 10 graduate from }ﬁgh sdzaof

Parcat Tuvolvemeat is the Bedrock ofHead Start. Last year mote man 800,000 Head Start ;nrcms
volunteersd in their locat program. Head Start staff work closely with parents to help them build their
skills, not only to become better parents but aiso to become contributing members of their community.
Pm:ms arc taught the importance of reading to their children. When parents havp difficulry rcadmg,
tead Starnt programs work with them to zmprov: their htmcy skills.

Family L;teracy is « New Priority in Head Start. Under new standards develuped by the Clmton

Adminisarstion, family literecy is a new priority in Head Start — pareats will be encouraged even
mere to understand what happens in the classroom and to recreate this leaming environment at home,

| America's Cha!d Literacy Chxllenge Builds on the Stmng Fonnda:wn vaxded by Head Start.

"ﬂ:mugh the Head Start Transition Initistive, Head Start programs will dedicate at least one part-time
staff person to work with local schoot systems, parents, child care providers and other members of the

~ community to make surv children successfully make the transition from Head Start to public school.

IV CHAL! F‘\‘GE TO ?RIVA’I E SECTOR This national effort will on.ly be succcssful 1f those in the
private and non-p'oﬁt sector return to the President’s “Amenca Reads” challenge.

via d

The new “America Reads™ mxtmm-e buxlds on Chntou Admmutwnon cﬁorts to work with
the Private Sector. - :

*+ - Partnership for Family Involvement in Education. Over 700 family, school, community,
employer and religious have joined with Secretary of Education Richard Riley to create the
Partnership for Family Involvement in Education. Religious organizations representing 75% of

all eligiousty affiliated Americans and businesses ranging [rom giants like john Hancock, IBM,.
Marriott and the U.S. Army to small businesses and local chambers of commeree.  The
Partnership’s activities include mcng:hemng at-home activities that encourage reading,
promoting and adopting family-friendly business practices such as providing leave time to
attend parent-ieacher conferences and voluntees in schools, and supporting leaming |
communities through organized before- and after-school and summer activities.

-« Read*Write*Now. About 40 businesses, reading assouatnons commumly and religious groups

have banded together with Secretary of Education Richard Riley to create Read™ Wrire *Now

- which provadcd surmer reading partners and materials for almost one million children. And,a
growing number of states and communities have started their own mitiatives (0 promote
children's reading success, including Texas, Califomia, Charloae, N.C.. Spokane, WA,
Rochester, NY, Orlando, FL, Boston, MA, Baltimere, MD, and New York, N.Y.
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‘Process and Criteria: Fuads would be provided to States based on their populstion of children
© aged 5-8 as well as poverty. A portion of the funds would be provided the existing independent

bi-partisan State Commissions of Community and National Service. States and the Commissions
will work together to prowde communities the resources (0 promote reading success by the end of

3rd grade.

| Communities would have broad ﬂanbday in how they design their program, bt lkey will have

15 deonstrate 1o the state that their efforts:

(1) Target funding 1o commuruties and schools in which young stud:.nts are furthest behind in
reading;

(2) Focus on providing individualized tutoring after school, weekcnd or in the summer through
rrained and supervised volunteers and other communily resowrces; ’

(3) Relate to the in-school reading program; and i ’

(4) Provide information to the public about their stratcg,m for ensuring that children domg least

. well in reading would make progress. -

Only Applicants with Strong Community Support Need Apply: The assistance of readiog
specialist and volunteer coordinators can provide critical help to communities that have decided
they want to have a strong individualized tutonng efforts, and where parents and teachers and
the private sector are willing and ready to participate. Qnly with such strong community
invelvement will awards be granted.  States and commuanitics must do their part by showing
their commitment to enhancing their reading programs during the regular school day in support
of universal fiteracy and providing the funding necessary to keep schaols or other locations open
after-school, weekends and summers for the tutoring program a.nd u-anspom.ng students t0 and

" from programs, when appmprnate

Cormmuunities will develop their tutoring efforts to best meet their local needs and

" concerns. It will be up to each community w determine for itself what sort of reading

inst-uction and materials best meets the needs of its students and where the tutoring should
wake place —~ a1 a school, 8 library. a cornmunity center or other location. While most tutoring
‘will be done after-school and in the summers in order to extend rather than replace learning
tme, communitics may conduct other kinds of reading prograrns where they can show a
proven track record of success.

'ACCOUNTABILITY FOR RESULTS Cvery two years the National Assessment of Education nga':as
(NAEP) will measure the reading performance of 4th graders, showing the nation's and cach staic's
progress tov-ard meeting the chatlenge. States will publish their reading scoras, Those that fail to show
-improvemerit n reading scores over time will be required to review and improve their rendmg programs,
. and, ulumz‘ ly, would jose fundmg if progress is not made. ($25 million)

6 d
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v rmmm CLINTON’S «AMERICA READS” cammcz
‘ AugusZ? 1996

“AMERICA READS” CHALLENGE: TO MAKE SURE 'I'H.AT EVERY CHILD IS LITERATE BY
THE END 0OF TEE 3RD GRADE. Parental Responsibility and Community Responsibility will be the
Backbone of this Effort. Only with a strong, nationwide effort by all Americans - paremts, community -.
groups, religious organizations, cachers, principals. and private sector leadership, will America be able to
mobdilize the natiopal effort necessary to make sure that all children are reading independently by the end of
the 3rd grade. To help catalyze these efforts, and help commumity leaders, parents; and educators : across .
the country, the President is proposing the $2.75 billion "America Reads” Challenge.

Four Mam Companenls of President Clinton’s “America Reads” Challenge:

L Parents As First Teacherx Challenge Grants

. America’s Readmg Corps: Individualized Mter-School and Summer Help
for Morc Than 3 Million Children in Grades K—B Who Want and Need It.

N O i A Providing Que Million 3 and-3'year olds with a _Head Start.

F V.  Challenge to Private Scctor

I. PARENTS AS FTRST TEACHERS CHALLENGF GRANTS: From their mfans carliest days of life,
parents caa play a major role as their child's first teacher by talking to them, reading to them, working with
them on reding skills and providing a supportive eavironment for reading. To empower parents with
informatics and zssistance in teaching their children, the President proposes a Parents as First Teachers
ChaJIenge Grant Fund that invests in success by supportng effectve, proven efforts that provide
sssistance to parents who want to help their children become success{ul readers by the end of 3rd grade.
($300 Millicn, FY98-2002) ‘

. Twy Types of Grant Winners:

(1). Netional and Regional Networks to Share Information on Helping Children Read —
Spurriag Activities to Support Parents. Many organizations such as the PTA, Urban League,
ASPIRA_ Girl Scouts, and the American Library Association are already working 10 support
parcats’ efforts to help their children become successful readers. These groups and others like
them have the capacity to develop national and reglonal networks to share information on how
parents can help their children read better.

Cntcm Grants would be provided to develop such networks to applicants that:
(1) Have a proven track record of working with parents of young children,
(2) Can demonstrate the likelihood of substantal regional or national unpact.
(3) Show the cost-effectiveness of their propesal, and :
(4) Coordinate with the private sector and state and local programs that also prov1dc
support for parents.

in addition, efforts such as developing the best research about how children learn, developing
hiph quality reading materials for young readers, and public television programs that help
young chxld:en leam to read would be supported

9B°'d ZE%C ebL L1991 LICH - LC:81 BBET-rI-NOl
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«aphmtmg and. Expandu:g Suecessful Lacal Parent as Teacher Eﬂ'oﬂz. Acmss the nation. there
are many local efforts, often run by non-profits, that bave shown success in helping even the most
eduentionally-disadvantaged parents be good first teachers to their children and help them 1o attain
language skills while belping them with their reading. This portion of the challenge grant fund could
go o any stare, locality, community group, or gon-profit that has a comprehensive plaa to expand or -
replicate successful models — such as the Home Instruction Program for Preschool Youngst:rs -.
(HIPPY) or the Parents as First Teachers (PAT) program in Missouri. . T

Criteria Invcsung in proven sums the President’s new inftiative would support similar Iocal
«{Torts intended to help parents help their children leam o read by du: end ofthm:l grade. Grants
=-onid he provided to applicants that:
(1) Have a proven meck record of working with parents on u'npmvmg their children’ s .
reading; or S
(2) Plan 10 use 2 mode} shown to be cﬁccuvc
(3) Applicants must also demonstrate evidence of community support from the pnvate
- sector, schools, and others for their effort; show the cost-cffectiveness of their
‘proposal; andcoordmamwrﬂzmaudloculpmgramsthatalsopmwdcs@ponfor
Pm -

By

0. AMERICA'S READING CORPS: INDIVIDUALIZED AFTER-SCHOOL AND SUMMER HELP
FOR M ORE THAN 3 MILLION CHILDREN IN GRADES K-3 WHO WANT AND NEED IT.
The Prosident's proposal provides $2.450 billion to support volunteer nutoring efforts. S1.425 billion
in pet new costs over S years along with 81 billion already specified in President Clinton’s balanced
budg=t for Natdonal Service participants will suppart these tutoring efforts.

La°d

30,000 Specialists and Yolonteer Coordinatars. 30,000 Reading Specialists and Volunicur
Coordimators would be funded to help Communities pcovide extra reading help after school and during
the summers [or the 20,000 schools with the greatest nced — reaching more than 3 million children.
Federal support will fund trained reading specialists and tutor coordinators to provide instruction,
organize school and community-based reading programs, and recruit and train volunteers. (31200
Billion) ,

Nationzl Geal To Mobilize 1 Million Tutors. Study after study shows that individualized tutoring'

. 2amwork 1o raise reading levels — pargeularly when combined with effective in-school teaching and

family involvement The President challenges communities to mobilize | miilion tutors 10 provide
‘=dividualized antention to more than 3 million children who are behind in reading. Our nation's
schools, libraries. religious organizations, collcges, and busincsses all play a role in this. 30,000
volunteer coordinalurs and reading specialists, along with college work study students and RSVP
Senior Volunteers, will help mobxhzz this effort.

Building on the Success of Nalional Service. This initative builds on the success of National
Service programs likc AmeriCorps and RSVP Senijor volunteers in develaping and coordinating
effective tutoring program. It would make available approximately 11,000 AmcriCorps members
to work in loeal communities as tutor coordinators to assist comumunities in their locally-designed
ronding efforts. [n addition, thousands more Foster Grandparents, RSVP Senior Volunteers aad
national service college participants would-be available to assist in coordinating tutoring
programs ar provide individualized tutoring. (31 Billion)
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by Kamalah Fletcher
Jumpstart Counselor

n Saturday April 27, 1996, the vision of
Children Across Boston materialized before
our eyes. Months of planning, sweat, and
tears finally paid off. Despite forecasts of rain, over
600 children and their parents took part in a ferrific
day of learning on Boston Common.

Children Across Boston was created to spread
the message of Jumpstart, give more people from
around Boston the opportunity to experience what
Jumpstart does and bring together the families of
young children from across Boston.

The day began at 6:30 am when crews began
sefting up the area of the Common that we were to
use. At 8:00 all three groups that comprised the
event staff were present: volunteers from organiza-
tions across Boston who had gotten pledges for the
time they would spend working in a learning areq;
CABBIES, the Jumpstart counselors from each team
that took a leadership role and a personal stake in
creating two learning areas, organizing the event,
and training the volunteers to work with young chil-
dren; and Jumpstart counselors who would spend the

day teamed with volunteers to run the various learn-

ing areas.
| am proud to have been a CABBIE. As CAB-

BIES, we had wanted to give the volunteers a chance

Total Volunteers
120

Total Number of
Library Cards Issued
193

contd —

Abeout This issue

By Jordan Meranus, Program Director

umpstart is a non-profit organization
that trains, supports, and supervises
college students to work one-on-one
with preschoolers who need additional
individual attention to build vital schoal
readiness skills. This year we have worked
with over 110 children and families in
Boston, Cambridge, and New Haven. It
has been a wonderful year for Jumpstart,
fult of challenges and achievements. As we
move into the summer months, we can now take a deep breath and, with
this newsletter, reflect upon the wonderful moments this year has brought.

Strong relationships among children, counselors, and families have
produced an infinite number of such moments. In this issue you can read
about one such relationship nurtured over two years between Isaiah, his
mother Cherryle, and his Jumpstart counselor Ray, and their feelings as
Isaiah moves on to Kindergarten {p.4). In addition, as the last few
months have brought many opportunities for celebration, you can read
about the wonderful experinces generated by both Children Across
Boston, the one-day. celebration of young children and their families that
brought together over 700 people [p.1]; and the End of the Year
Celebrations, held at each Jumpstart site o recognize and honor the
accomplishments of each child {p.5). Interwoven in all of these experi-
ences are the actual early childhood activities, such as the bookmaking
project described in pictures on p.3, that you can try at home.

As the academic year ends, most would agree that engaging young
children and families is both an emotionally challenging and uplifting
experience. And, as is made apparent in the words of so many people
in this issue, the benefits can last a lifetime.
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‘FEATURE STORY.

mproved counselor train-

ing and a heightened

commitment to family
involvement are at the core of
Jumpstart's success this past
semester. As the following
two articles illustrate,
lumpstart has worked with
both groups to build collabo-
rative communities focused
on the healthy development

~of young children.

COUNSELOR TRAINING
RETYREAT

By Rosalind Montanez, Team
Leader, New Haven

The Jumpstart year for coun-
selors kicked off in style on
September 30, with & morning
departure from Boston and
New Haven to Ramapo-
Anchorage Camp for a week-

N
- W

working one-on-one
5632

Books read 2816

Songs sung 338

NEWSLETTER

end Iraining retreat. Like all
Jumpstart events, everybody in
attendance began by singing a
traditional favorite of Jumpstart
children, “Rom Slam Slam.”
Following the song, counselors
were inspired by speeches from
Jumpstart board members and
parents that preceeded o full
day of activities,

On Saturday, counselors’
engoged in discussions entitled
“How-Children Learn” and “The
Classroom Environment,” yet
undoubtedly, the day’s highlight
was the challenge course,
Counselors learned leadership
skills, trust, and cooperation by
taking on challenges such as
the spider web and platform
fall. Stated one counselor, “My
favorite aspect of training was
the challenge course! We were
forced to come together as one

“i K

WINTER 1996

JUMPS‘I‘AT: Off o a Greqi Start...

for a common cause—iust like
we will in the Jumpstart class-
room.” On Saturday night coun-
selors “doe say doed” their
partners during an evening of
folk dancing. Even the bus dri-
vers got in on the fun, joining
the counselors in dancing the
Alley Cat, the Hokie Pokie, and
the evening’s grand finale, the
Balkan Candle Dance per-
formed around the light of o
single candle.

Bright and early Sunday
morning, counselors started an
intensive troining day focused
on developmentally appropriate
early childhood practice and |
the “nuts and bolts” of the
Jumpstart program. Workshops
included "Literacy, Name
Writing and the Jumpstart
Curriculum,” and “Working
with Parents in Diverse

cont'd =

Abovut This Issue

By Jordan Meranus, Program Director

Total 'hpbfs’ﬁbéti‘f‘; - |

umpstart is a non-profit organization
Jthot trains college students to work

one-on-one with children who are
struggling in Head Starl, the federally fund-
ed preschool program for children living in
poverly. Each Jumpsiart team is comprised
of 8 children, 8 counselors, and one team
leader. Every day, Jumpstart counselors
give of their time, energy, and experlise to
provide wonderful educational experiences
for young children and help them prepare
for Kindergarten. It is imperative that such
work not take ploce in a vocuum. It is vital that friends of jumpstart, both
new and old, keep in touch with the issues affecting young children. In
order to accomplish this, it is our responsibility to disseminate the thoughts
and feelings, tears and smiles, frustrations and accomplishments inspired by
Jumpstart. The result — Our first Newslefter!

In this issue, as in alf future issues, you will hear about Jumpstart and the
interactions with young children from a variely of people, including the
counselors, teom leaders and parents. Their stories, as you will find out,
are poignant and rivefing. As you read about baking cookies in o woy
that is meaningful to young children [p.3], or the words of a Jumpstart par-
ent {p. 5), or even obout young Michael ond his “rocks in the ear” adven-
ture {p.2}, please remember thot essential fo each anecdote is a strong con-
nection between two people made possible by Jumpstart. That, after all, is
what we do bestl



T hlS is not a prumdenhal record Thts (s used as an' admlmstratlve
marker by the Wllham J. Clmton PreSIdentlal lerary Staff
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The Educatlonal Pubhshmg Group, Inc.

FAMILIES MAKE A DIFFERENGE ®

HELPING

Dr. Lonnie Carton

e Senior Editor of Education Today, a nationally distributed publication for
families of school age chi]dren

e Hostof CBS radio’s In the Learning Center feature, aired in 16 major
markets across. the U.S.

® Author and publisher of No.is A Love Word

e Director of Famlly Support Services at Boston Partners in Education,
training volunteer mentors from local businesses to serve as friends, role
models, and tutors for at-risk youth

e Recipient of the National Media Award of the American Psychological
Association for public recognition of her outstanding contributions to the
advancement of psychology as a science, professnon, and means of

-promoting human welfare

A Received a Ph.D. in educatlohal psychology from Pennsylvama\State
University, MA in child psychology from the Umversuty of Maryland, and -
BS degree from The J ohns Hopkins University

® Kormer Tufts University professor of educational psychology

o Listed in the 1995 edition of Who's Who in America

" 20 Park Plaza - Suite 1215 - Boston, Massachusetts 02116 - (617) 542-6500 - Fak (617) 542-6564
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Mentors’ role
in education
is called vital

By Lisa Atkinson
CONTRIBUTING REPORTER

Heroes are vital to a child’s education and
“mentors are heroes in today's educational
system,” a noted educator said yesterday.

Thomas W. Evans, chairman of the board
of the Columbia University Teachers College,
told a group of educators and business lead-
ers here that when a professional takes the
time to taik to a child, that child tends to look
up to that person and perhaps realizes that
he or she, too, can be like them.

Evans was addressing the first Math-
ematics and Seience Education Network
Conference, an initiative of Boston Partners
in Education. )

. Partners in Education, a nonprofit volun-
teer agency, brought together local business
executives and university administrators with
Boston public school teachers and adminis-
trators to discuss how to combat the dropout
rate in the city’s schools and to heighten stu-

_ dent interest in math and science.
° “America. by the year 2000 should be first |-

In the world in the area of math and acience,”

said Evans, author of “Mentors: Making a.

Difference in Our Public Schools.” .

o *1 think it's going to be done by pnvate
dtizens working with the scﬁocls the key-
note speaker added.

Partners in Education is trymg to bnng

the community together to enhance the edu-’

cational experience for children in Boston
“Our mission is to support education of chil-
dren and work with teachers to do it,” said
Betsy Nelson, executive director.

Two new programs the agency has xmple-
mented are Masterminding Math and Sci-
ence and AquaSMARTS. In the Mastermind-
ing program, mentors who have a back-

- ground in math or science meet monthly with

students. They also take fleld trips to the Mu-

geum of Science and other area institutions,

Dr. Carton
doeg all the mentor

training for Boston
Partners In Education
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REIHVENTING EDUCATION
COLLEGE STUDENTS/BOSTON PUBLIC SCHOOL STUDENTS
‘MENTORING PROGRAM
Draft

Norman A. Brown, President of the Kellogg Foundation said it most
succinctly with the following words: "The greatest need of young
people today is not another program, but another caring, loving
human being....as a mentor and role model".

GOAL

To pilot a national model program to pair a University/College
Freshmen with Boston Public School students through four years
of college in order to improve the learning process for both
through community service

This goal responds to demographic studies indicating that in the
next ten years there will be a 20% (1) increase in the "teenage"
population, and an estimated 50% (2) increase in juvenile arrests
for violent crimes.

OBJECTIVES

¢ To select 2 to 3 schools to carry out program and prepare
schools and teachers for up to 15 students per school;
principals will be asked to appeoint a school coordinator;
B.C., a campus coordinator

¢ To select 30 to 45 college freshmen who will commit to
tutoring and mentoring one or more students over a four year
period; these students would be selected from a variety of
departments 1including law and business, not just  human
services; if the mentor has to drop out of the program, a new
mentor will be trained and placed with the mentee

1 4 To provide a minimum of 26 hours of training and support for
college students, including joint sessions with students, in
year one and 18 hours in each of years 2,3,and 4

L 2 To establish a network system among tutor mentors

(1) Kent Markus, Youth Violence Counselor to Attorney Janet Reno,
cited recent studies showing that "Young people today are spending
less time in the company of adults than ever before. There are not
people there to draw limits or be praiseworthy, to be positive or
negative."

(2) National Center for Juvenile Justice

1.



OBJECTIVES (cont.)

4  To provide orientation, training and support for teachers
+ To involve parents in activities and training
+ To conduct a program evaluation by a third party evaluator to

be used for program expansion at a University/College and for
dissemination and replication with other colleges and

universities

+ To disseminate for replication through the National
Association of Partners in Education, Inc. and Jesuit College
Network

PROGRAM

College students will provide tutoring and mentoring services to
Boston Public School students for a minimum of 2 hours a week,

approximately 1 hour imn school and 1 hour by phone, letter or
following through on a "shared venture" (separately) such as
watching the same television show, listening to the same music,
reading the same section of the newspaper, getting information from
the library on Boston, past and present, etc., then discussing
these things later.

Training sessions for tutor mentors will include, among other
topics, orientation to the Boston Public Schools, tutoring
techniques, phases of student development, mentoring practices,
leadership and organizational skills and multi-cultural and family
discussions. A written curriculum will be developed for subsequent
groups of students by trainers and tutor mentors. Dr. Lonnie
Carton, the conceptual architect of the proposal, will be the lead
trainer for Boston Partners in Education, with guest trainers as
appropriate from the Boston Public Schools and the community.

College students will meet a minimum of every other month for two
hours for support and training. Individual support will be
available on a regular basis through Boston Partners. Teachers
will receive special preparation and be asked to keep track of the
volunteer/student relationship, student progress and special
anecdotes. Both teachers and public school students will be asked
to participate in focus group sessions at least once a year.

College students will be encouraged to form a support network and
will be asked to provide training and support to each other in
progressive stages. Both they and their students will be asked to
keep a log of their experlences. In years 2,3,and 4 some college
students will participate in training of other college students.
They might also be asked to speak to at least one other group each
year and write one article for publication about the value of their
experiences. These activities will help to recruit other students
to be involved in subsequent years.

2.



Parents will be invited to participate as appropriate and will be
offered workshops in activities such as reading to your child at
home, child development, and special opportunities to participate
in mentoring program. ‘ :

Roles and Responsibilities

Boston Partners in Education will be responsible for the overall
program:

Mentor training and support

Teacher preparation, intervention and training
Parent involvement

Reports: financial and narrative

Communication among all parties

Assistance with funding

Replication and dissemination

University/College will be responsible for:

® Recruitment of students

. Troubleshootlng with students if necessary (ex: student doesn’t
show up for appointments)

Fundraising

Evaluation/documentation -

Overseeing student mentors record-keeping

Boston Public Schools will be responsible for:

Selecting mentees

Agreeing to long-term commitment

Agreeing to teacher involvement, preparation, training
Support for parent involvement ‘
Recording changes in individual students

Logging mentor attendance

Additional Items to Consider

To offer college credit to college students

To publicize program through tutor mentors and students and college
networks


http:attendan.ce

UNIQUE ADVANTAGES OF THIS MENTORING MODEL

The elongated time span of the mehtor-mentee‘relationship
provides the CONSISTENCY, CONTINUITY AND CONSTANT
REINFORCEMENT which research tells us are critical elements

-in motivating boys and girls to succeed to their fullest

potential. The four year impact also encourages the
development of better understanding, trust and respect between
mentee/mentor, mentor/parent, parent/school, and mentor/school
personnel.

The supply is almost limitless. Additionally, this program
can be easily duplicated country wide at minimal cost.

The probability of recruiting multi-ethnic participants from
this college student group is very encouraging. Research
reveals that while any caring, committed mentor can positively
effect a child’s life, the "role model" bond is strengthened
when the mentor and mentee share the same culture.

The closeness in age (a possible six to twelve year difference
between mentee and mentor) and the fact that both are "in
school”, are factors which have been shown to enhance the
attitudinal, motivational and social relationship between the
two.

Specific benefits to the elementarv school child (mentee)

¢

He/she has a solid, supportive “educational role model".
Research indicates that particularly in urban school systems,
children DROP OUT OF SCHOOL not at fifteen or sixteen, but at
nine and ten as far as achievement and motivation are
concerned. Their physical bodies may remain in the classroom
until they reach the teenage years, but their effort,
enthusiasm, and effectiveness do not.

-The mentee has someone "to listen" and some well-trained non-

judgmental, non-threatening adult who will share with the
child the knowledge, attitudes and skills needed by boys and
girls to enrich their lives. Literacy is a major educational
problem in America. Being able to talk to a caring, trusted
mentor gives the child needed practice in speaking better,
thinking more logically and developing or reinforcing the
vocabulary, sentence structure and pronunciation skills, etc.
required for successful reading.

The youngster develops a stronger feeling of self esteem and
self worth, because the mentoring process shows the child that
he/she MATTERS. This "mattering” is exemplified in both work
and deed in the time commitment of the mentor, the activities
shared, and by the willingness of the mentor to LISTEN to the
child and respect his/her ideas.

The mentee learns that there is another value in life besides
money. The value is social responsibility, or giving back to
the system. In what might be called anew twist on "the golden
rule”, youngsters are exposed to the importance of "doing the
good unto others that was done for you".

4.
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Specific benefits to the college student (mentor)

His/her "citizenship literacy" is enhanced as he/she learns
first hand the social, educational, economic, etc. problems
facing the nation.

The self esteem of the mentor is enlarged as he/she live out
the adage that "It 1is better to give than to receive".
Research indicates that the self worth, even of many college
students, is in need of reinforcement. Being important to a
mentee provides a solid way to feel good about yourself, a far
better way, than turning to some of the other forms of
recreation we know college students us in their search to
"find themselves".

The career choices of mentors may well be influenced by what
they see in the real world of the schools. Hopefully, that
experience will bring more talented students into teaching and
into other child welfare and care giving professions where the
need for them is so great.

The mentor receives an important experience in service to
country/social responsibility, one which is likely to become
a regular part of his/her future life-style.

Mentoring may prove to be crisis intervention for the college
mentor, who, without a goal, without the feeling of importance
and self worth which is gained when one feels necessary to
someone else, may be less successful, also, in reaching his/
her full potential.

Specific benefits to parents of mentees

¢

When parents see someone is showing an interest in their
child, that youngster somehow becomes more valued in the eyes
of his/her own family. The "ripple effect” of this valuing of
the boy or girl has proven to be enormous, not only in terms
of the parent’s greater interest in and time spent with that
youngster, but also in terms of the parent’s self-esteem.

Families often see the mentor as a resource. Many parents do
not consider the school a friend, nor do they get involved
enough in the school to realize what it offers in services.
Family members are often more comfortable speaking with their
child’s mentor than relying on teachers for guidance.

Spécific benefits to teachers/schools

¢

Teachers are able to get individualized help for the shy
child, the "acting out" child, the underachiever, the gifted
youngster, the average child.....any boy or girl.

Teachers are exposed to new ideas and activities brought in as
resources by a mentor.



DR. LONNIE CARTON

Dr. Lonnie Carton is a nationally known and trusted authority on
family relationships and their impact at home, school, and in the
workplace. She is also a certified mentor trainer, and the
"conceptual architect" of the RE-INVENTING EDUCATION proposal.

For more than two decades, she has served as the primary consultant
for Boston Partners in Education, in the training of college
students, and volunteers from the business world, churches, social
service agencies, etc. to mentor/tutor children of all ages in the
Boston Public schools. As a private consultant, she has also
developed and implemented numerous other trainings, workshops and
seminars throughout the nation.

A CBS broadcast journalist since 1974, Dr. Carton researches,
writes and presents her radio network program, IN THE LEARNING
CENTER, heard by millions of listeners, coast to coast. Among her
many prestigious awards are:

THE NATIONAL MEDIA AWARD of the American Psychologist society for
"the best radio show in America exploring the what, why and how of
human behavior, thereby increasing the public’s knowledge of
psychology as a science

THE SAN FRANCISCO STATE AWARD for the best "instructional" radio
program in the country

THE MAGGIE (Margaret Sanger) AWARD for informational programs
dealing with issues of human sexuality education

THE UNICEF AWARD for outstanding contributions to improving the
quality of the lives of children/youth in the Greater Boston
Community

THE SALESIAN SOCIETY’S DON BOSCO AWARD. “Friend of Youth, Champion
of People"

Dr. Carton has taught at all levels of education,.. elementary,
secondary, and for fourteen years on the faculty of Tufts
University. She is the author of the book, NO IS A LOVE WORD and
is listed in WHO'S WHO IN AMERICA.



BOSTON PARTNERS IN EDUCATION, INC.: ORGANIZATIONAL OVERVIEW (1996)
On the Horizon: Change, and a Celebration

During 1996, Boston Partners in Education will celebrate 30 years
of service to Boston Public schoolchildren, their teachers; and
parents.

Mission: to improve the academic experience of public
schoolchildren : '

History: Founded in 1966 as School Volunteers for Boston, Boston
Partners in Education, Inc., is a non-profit agency that has
developed a broadly applicable process of matching community
resources to school needs. The process yields individual

volunteers, including parents; services to individual children and
teachers and effective assistance to school administrators,
teachers, parents, and external organizations in carrying out
school reform.

The organization is singular in having an intimate understanding of
the day-to-day operations of the Boston Public ‘Schools, derived
from nearly 30 years’ involvement with partnership programs and
placement of an average 3000 school volunteers annually.

Key Accomplishments:

¢ Boston Partners in Education generates an average of $2.5
to 3.5 million worth of services for public schoolchildren
each year--approximately 3 to 4 times its annual operating
budget.

¢ Boston Partners has a history of innovation and
responsiveness; for example, school volunteers established
the libraries in Boston’s elementary schools.

4 In 1989, Boston Partners in Education was selected as one
of 13 exemplary school volunteer programs in the nation,
and was profiled in a 1990 study conducted by the National
Research Council for the National Academy of Sciences at
the request of the US Department of Education.

¢ Beginning in 1994, Boston Partners became part of a
collaborative of 5 partner organizations which were
awarded the contract to provide training and technical
assistance for 117 school site councils in the Boston
Public Schools.

¢ Boston Partners collaborates with many other
organizations, some 400 each year. These include
corporations, social service agencies, grassroots
. organizations, churches, universities, alumni groups.

In connection with its volunteer and partnership management, BPE is
carrying out two major programmatic initiatives, literacy and



mathematics/science, and a major recruitment effort to attract
older adult volunteers. These efforts have attracted funding from
an array of sources, among them, Stearns, Citibank, The Boston
Globe, Grimes-King, Farnsworth, the US Department of Education, the
National Science Foundation, Cox, Hayden, State Street, Ronald
McDonald Children’s Charities, Dynatech and Millipore corporations.

The organization continues to enlarge its training and technical
assistance services to assure that school reform in Boston is a
community enterprise. BPE leadership has energetically and
consistently worked to be among those who consider the "big
picture" of public education. The agency plays active leadership
roles in the Massachusetts and the National associations of
Partners in Education. BPE’s training and technical assistance arm
has served school systems beyond Boston.

School Volunteers
Celebrating Character: Constancy through Change

Boston Partners in Education, since its founding as School
Volunteers for Boston in 1966, has been unflagging and successful
in its efforts to deliver individual volunteer help to students.
In thirty years, the urgent needs of our young people have only
intensified. No matter what service school volunteers perform--.
mentoring, tutoring, special presentation--the central message
school volunteers deliver to children is the one they most need to
receive: the community cares about its children.

In the intense press for systemic change and school reform, our
children’s urgent pleas for care and concern, for attention, are
faint. We must hear them: Boston Partners in Education seeks
support for its continuing effort to answer students’_ call for help

through recruitment, placement, training and support for volunteers
to work one to one with students,

Programmatic Initiatives
Creative Responses to Public Education’s Needs

Since its beginnings, Boston Partners in Education has pioneered
new program approaches, among these, English as a second language,
school libraries for elementary schools, career education,
intergenerational programming, reading aloud series.

Many of these pilot efforts have become institutionalized in the
Boston schools. Today, Boston Partners programmatic initiatives
include the on-going literacy initiative, Books and Kids and the
Math/Science Initiative. ' : : '

Books and Kids: The literacy initiative includes an array

of language arts activities delivered by volunteers: reading
aloud, language arts tutorials, reading readiness activities,
library assistance, special classroom presentations, book
giveaways, outreach to parents. The Books and Kids programs
have reached roughly 50,000 children over the last five years.




The Math/Science Initiative: The Initiative is a network of
projects which help to improve all students’ interest and
-skills in math and science and encourage many to pursue
advanced studies and careers in those fields. It includes:

® interdisciplinary, cooperative learning programs, grades
2-8, which engage students in hands-on activities with
volunteer mentors; related field trips and special
presentations, and family events;

e professional development for teachers to prepare them to
plan for and manage needed community resources, including
volunteers; an annual “Resource Expo," a collaboration of
BPE, the Boston schools, and Northeastern University’s
Comprehensive Regional Center for Minorities, introduces
inexpensive, relevant community resources available to

- enhance math/science instruction.

Both the Literacy and the Math/Science ihitiatives are fed and
sustained by BPE programmatic partnerships. These partnerships
provide teachers and students with a steady stream of volunteers
and in-kind help that facilitate the long-term maintenance and
institutionalization of BPE literacy and math/science programming.

Training and Technical Assistance
Experienced Organization...Best Teacher

As the needs of children intensify, so do the needs of public
schools themselves increase. Realizing the goals of the
Massachusetts School Reform Act in individual class rooms, schools,
and school systems is a challenge for many of those charged with
implementing change, individual administrators and teachers. They
need the support of the community.

For nearly 30 years, Boston Partners has provided dozens of
fledgling agencies and enterprises with consulting services that
have facilitated their start-up. Today, BPE draws upon its depth
of knowledge of public education state- and nationwide as well as
in Boston to:

® assist schools and communities to work together for school
reform
® provide consulting, training, and facilitation serv1ces for:
e school site management
@ strategic planning for teachers, schools and systems,
and community partners
¢ volunteer, mentor, and partnershlp management

® parent/family and community involvement

The Challenge

The challenge for Boston Partners in Education is to work



collaboratively with schools and the community to improve education
for children. To do this, we need the support of the community to
enlarge our direct services to Boston Public School students day to
day in the present while helping schools to achieve needed long-
range systemic change.

Partnerships are a strategy for developing and achieving school
goals and systemic reforms whether they involve volunteers in one-
to-one student activities, curriculum, professional development,
strategic planning, parent involvement, or policy decisions.

The Who

In addition to a diverse, committed and active Board responsible
for the vision, policies and financial health of the organization,
Boston Partners has 12 full time professional paid staff members
and special project consultants, a diverse group from a broad range
of backgrounds and professions, including education, organizational
development, business, parent and community involvement. An
average of 3000 BPE volunteers annually provide services ranging
from individual tutoring to volunteer management and strategic
planing for thousands of children and parents, teachers and
administrators, and corporations. Its annual operating budget is
approximately three quarters of a million dollars which leverages
four times that amount in in-kind services and volunteer support.

Budget
Boston Partners operates with a budget of $800,000 annually with
in-kind contributions of over $2,000,000. The majority of its

funding comes from foundations and business contributions; it has
an annual contract with the Boston Public Schools for volunteer
. services.



BOSTON PARTNERS IN EDUCATION

FAMILY SUPPORT

The Listener Mentor Program

Boston Partners in Education's Listener Mentor Program responds to the needs of many
children for more personal attention from concered and canng adults than is possible

in the classroom.

The prograin pairs volunteer mentors with Boston elementary school children on .a one-to-one
basis. Mentors meet with their proteges regularly dunng the school day to converse, llstcn,
and share activities and ideas.

WHO ARE THE CHILDREN? . V ‘
Youngsters who have been identified by their teachers as being at-risk and who usually have
emotional or social problems that are obstacles to their succeeding in school.

WHAT DOES A LISTENER MENTOR DO?

Mentors serve as friends, listeners, advocates, role models, encouragers, and tutors. They
work with youngsters to build self-esteemn, promote self-confidence, and provide the vital
personal attention such children need to cope more effectively with the challenges of their
world. Often mentors share their own experiences and interests with their pro(eges as they
build a bond of friendship and trust.

WIO QUALIFIES AS A LISTENER MENTOR?
Any caring, responsible adult who has a strong interest in helping students and is wnllmg to
commit the rcqulrcd time may become a listener menlor. :

WHAT IS THE TlME COMMITMENT?

Listener mentors are asked to make a commitment for the school year, although the
relationship may extend beyond that. During that time they meet with their students each
week for one to two hours. The mentors often augment their meetings with post cards and
friendly notes to their proteges. :

WHAT KIND OF TRAINING DO LISTENER MENTORS RECEIVE? ’
Listener mentors must parlicipate in two to three hours of training designed by a psychologist
and education specialists prior to assignment. Boston Public School guidance counselors and
teachers also contribute to listener mentor training and support. In addition, ongoing support
workshops, facilitaled by educational consultants, are provided throughout the year. Problemn-
- solving and support on an individual basis are also available as needed.

DR. LONNIE CARTON IS THE DEVELOPER AND TRAINER FOR THIS PROGRAM.

Boston Partners in Education, lnc., 145 South St., Bosfon, MA 02111 (617) 451-6145



* BOSTON PARTNERS IN EDUCATION

*The whole people fust take upon themselves the -

- eaucmﬁ of the whole people. "-; John Ams e

A chﬂd s capacity to 1earﬁ depehds on mmots rhan the abilitien of teachers ot the quality of
schools. Familias afid Whol® éommunities play A vital tol8. Bostoh Parthats i Educatioft (BPE)
is 2 nonptofit ofganization dédicated to ihvolving familise and bHfpihg cothiiufity ﬂsseufces
together to ennch the total éducational expeneﬁce of publie s::hoal ytmﬁgstefs ’

‘ Vofunteer sérvicas. are the. backbone of the orgamzatroﬂ which was foundéd 25 yws ago 4s
School Voluntests fot Bostoti. Sinca then, BPE has sxpanded it8 $8rvicsd ¢otsiderably to
include proféssional mahagemient of grass foots progtams; paticulatly thoss ptototing Htaraey, -
math and sciénce eAfichfiént, and intstg8nérational uhderstanding. Family suppott thtough
parent workthops and Bvanté is anothér vital componsitt of BPE'S work. The oFpanizatien afto

“offers training and lachnical assistancs to schools, coriituhity Ag8ncis, businsssas, and
| mdmduals through ﬂs afﬁlrate Education and Mahagemem CohSultahts.

From a small cadré of 28 volunt&érs recnméd traingd, 444 plm:ed fot S&Mc& i !ﬁf&é &choors’ S
in 1966, BPE's volunlest cotps has swalled to héatly §, 000 duhﬂg 1990!1991 imaaeung ] I
estimated 40,000 Bostoi $chool chrldrén e4ch. year : N

Funding comés pnman]y ‘from the privatt conttibutions- 6f- mdivldws bu&iﬁ&&k&! And
foundations with somé additional moni&s froth govatifishtal sourees. Thase' fundire, as well
- as the community at large, havé comé 1o récognizd Bostod Parinstd in Eduetion A4 44
- innovative lsader in the developmem of tutormg, mentormg, Atd family programﬁiing

-‘Suppcmng it au is the ﬁbiﬁty to crédté afd- m!thifé prase rwts Schbbl/wmfﬁt!hlw ﬁﬂd
- school/business partndtships that éntich and stréngthen the &dudl!:ioﬁ bf bub!jc school yGUﬂg&!ER}
in Boston and beyond :

Training sessions will be lead by Dr. Lonmc Carton, an educational psychologist. Dr. Carton |
- has taught at the elementary and sécondary school level as well as at the col‘legé level She has
~ worked with Boston Partners in Educatron Inc for over ten years :

"I11e traming session is an opportumty to learn moré about workmg with studcnts ask quéstions

and problem solve. " All BPE volunteers must attend thrs trmmng to enhance the quality of
volunteer semce ~ . r

‘ Sign up for training swsions vrm take place at the énnd of this orleﬁtaﬂrm II you fare unable
to slgn up todny, call our office at 451-6145 to do so. '

: us South Stréet $ ﬂoiwn MA ozm 1 asums



Donald McKay Elementary School Boston Children's Services
122 Cottage St., East Boston, MA 02128 867 Boylston St., Boston, MA 02116

¢ PROJECT EXCEL ¢
4 PROYECTO DE EXCELENCIA 4

Ronald R. Jackson, Principal
Susan Klaw, Project Excel Coordinator
(617) 567-3967

Boston Partners in Education
145 South Street
Boston MA 02111

January 17, 1992

Dear Dr. Carton,

Thanks to your mentor-listener program, and the Boston Partners
in Education/Project Excel collaboration, during the fall semester we
had 16 mentors here at the Donald McKay school in East Boston,
helping needy children and teachers for a total of 45 hours per
week. Mentors worked with individual children, identified by
teachers and the Student Support team, and provided classroom
assistance which allowed teachers to better 1nd1v1duah7e
instruction.

The program has been very successful, so much so in fact that
teachers have constantly been asking for additional mentor time. In
a school like the McKay, which has a particularly disadvantaged
student population, one would ideally have a mentor for every
student, and it has been hard to prioritize need. | have been
especially pleased with the fact that some teachers, not used to
opening up their classrooms to assistants or volunteers, have come
to see the advantages of additional adult support for their students.
A number of teachers have reported seeing either a growth in
academic self confidence, or general self esteem, as a result of a
particular student having a mentor.

The mentor-listener model is a well thought out one. The

children with mentors looked forward to their arrival every week,
proudly showed me letters they received from their mentors over

NADA HAY MAS IMPORTANTE QUE UN NINO



Christmas, and were very disappointed that some of their mentors
would be leaving at the end of their college semester. This, in fact,
was the only drawback in the program. Many of our mentors were
education majors doing internships which ended in December, just

~ as their relationships with students and classroom teachers were

becoming solidified. Some of our mentors had become so attached
to the children they were seeing and the classes they were assisting
in that they are now trying to work out time in their new schedules
to return. However, given their school and work schedules, I am
sure it will be hard for many to continue. A year long commitment
would obviously be better for the students and teachers.

The Mentor program provides a valuable experience for the
mentors, as well as the mentees. My feeling is that all of us, whether
or not we are teachers, whether or not we are parents, must become
involved in the education and development of our children. As
Mentors worked with disadvantaged Boston children this fall, they
became more aware of pressing social problems and hopefully will
become more involved in helping to advocate for children and for
urban schools.

On behalf of the principal, Ronald Jackson, and the McKay staff, I
would like to thank you very much for the mentor recruitment and
training you have done. There is no question in my mind that the
program has been very beneficial for students, teachers, and the
school community as a whole.

Sincerely,

/duﬁ 1A /( lorop

Susan Klaw, Coordinator
Project Ixcel
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Mission: “Improv”able Room 8
Noelle Celeste and Ayano Strickland, City Year

Tired of discussion groups? Come to a
workshop that is guaranteed to make you
laugh and get you moving. We will play
improvisational games that will teach you fun
new ways to express yourself. NO
EXPERIENCE NECESSARY.

Be a "Mentor-Hero”: Room 9
Save a Child’s Life '
Lonnie Carton, Boston Partners in Education

In this workshop, we will use role playing and
discussion to explore the social, emotional,
and academic needs of children. Through
understanding we can be better prepared to
mentor/tutor elementary-school-age hoys and
girls to make a significant difference in their
lives.

Becoming an Advocate Room 10
for Young Children ‘

Maura Wolf, Campus Outreach Opportunity
League (COOL) :

Come to discuss ways young people can work
with young children to address issues like
racism, education, healthcare, and
opportunity. Strategize about roles young
people can play as advocates for children,
such as board members, community
organizers, and legislative advocates.

Public Speaking Without Room 11
the Trauma

Loti Tsuruda and lan Agranat, People Making a
Difference

Do you fear public speaking more then death?
If so, you are not alone. Join us as we explore

_ways to make public speaking easier and

even enjoyable. We will cover the basics of
public speaking and then focus on facilitation
and presentation skills. Be prepared for some
fun, practicing together!

Bridging the Generations Room 12
Bob Giannino, MAGIC ME/Boston

What do kids hanging out on a street corner
and elders hanging out in the lounge of a
nursing home have in common? Very little
you may think. In fact, they have quite a bitin
common. They can do great things together
and help each other tremendously. Come hear
how one program is building strong ties and
community between these groups.

Youth Entrepreéneurship Room 13
Glynn Lioyd, Youth Entrepreneurship Program

Come discuss what is needed to start a _

socially conscious business or project. We'll
examine the Fair Foods Youth Entrepreneur-
ship Program, which trains youth to run their
own food co-ops in Boston neighborhoods.

AIDS: 1t’s Not Going Away Room 14
and You "an Still Do

Something About It

Laurie Jo Wallace, Medical Foundation
Prevention Cenler

Rachel Jean-Marie, Angela St. Charles, Valencia
St. Charles, Judith Nazaire, Haitian American
Public Health nitiative (HAPHI)

This workshop will provide fresh information
about AIDS and refresh those who already
know a lot about this sexually transmitted
disease. We will share some games, fun
activities, and creative ideas which can be
used as stimulating ways to teach others about
this much-discussed topic. Resources will also
be provided for youth interested in working in
AIDS education or in Peer Leadership
Preventing AIDS.

How to Start a , ~ Room 15
“Health Club” in Your School

Kerri Larocque and Francesca Verri, University
of Massachusetts Lowell

“Healthy” means being substance-free,
knowing how to deal with peer and family

- problems and everyday stress from school

and work, and being physically and
emotionally fit. You will be taught how to set
up and run the club. Also, there will be
examples of plays and skits written, directed,
and performed by students.

Combating Prejudice Room 16
and Stereotyping

Marc Boucher and Gary Rodney, National
Conference

This workshop will lead participants through a
series of interactive exercises focusing on
issues of prejudice and intolerance in our
community. Issues of racism, sexism, ableism,
ageism, heterosexism, classism and
antisemitism will be addressed. Discussion of
issues and action plans will also be
incorporated into the session.
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Dear H E.R.OES.:
Welcome to the first annual Youth H.E.R.O.E.S. Conference!!

People, especially youth, from all over the state of Massachusetts have been working
hard to make this event a huge success. We offer youa day of excnement
inspiration, and energy.

Our communities are in need of service, commitment; and excellence from people
like you, and thousands of other HEROES from schools, community organizations,
and corps programs across Massachusetts. Everyday, we are surrounded by
HEROES. These HEROES are ordinary people doing extraordinary, wonderful
things. Climbing ladders, painting signs, reading stories to children, smiling ata
homeless woman on the street. HEROES know that change happens one person at a

time, and they believe in that change.

Today is a day to reflect upon the HERO inside of ourselves, and to feel appreciated

~ for the service we do. No one can single-handedly wipe out the problems in our

communities. That is why we are here together to celebrate each other.

We are all H.E.R.O.E.S.: Helping, Educating, Revitalizing, Organizing, Energizing,
and Serving.

“A genuine hero is not a paragon who has no fault; he or she is a real—
hence flawed—human being who does heroic deeds despite personal
limitations. Such a hero is someone pputli might actually be mclmed to
emulate : - adults

- —Fred R. van Hartesveldt -

Here are some suggestions for a great day:

Have fun!

Encourage yoursélf and others!

Respect views that may be different from your own!
Open yourself to new ideas!

Educate your mind!

Share your commitment!

Enj‘oy the day!



Interested

in
Volunteermg
for

Read Bostom?

Then please sign up for one training
session on either March 13th or
March 14th. Both sessions meet
| from 12:00-1:30 in S-309.

Please call Monica at x2320 or Marie

at x2258 to register.

Dr. Lonnie Carton of Read Boston
W111 be presenting the training
sessions.

Read Boston, launched by Mayor Menino, is a “citywide -
family, school, community campaign to increase public
awareness about the importance of literacy, and to work
toward ensuring: that all Boston children will read at grade
level by the end of third grade.” Read Boston would like to
encourage volunteers from Simmons to read aloud to small
groups of children at the Farragut School. The commitment
is usually one hour a week, but this can be flexible. ’I‘here
are tutoring opportunities as well,
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Velunteers be

.

Sixty at-risk teen-agers have

~ launched a book drive to put Dr.
Seu.ss and friends on the home book-
shelves of second-graders.. "~

..Eighty trained volunteers are

W

;conductmg story hours and one-on-~

one readlng sessions in Boston ele-
: " mentary-schools.
And 30 youth
workers from
public housing
developments-
are teaching the

- ABCs to children
in their develop-

< READ ments - and urg-
~ BOSTON 'ing the children
o to follow up on -

- * their’ lessons “in
:.thelllbrary

.....These are the earliest, most con-
-crete, results of ‘Read Boston, a cam-
paign launched in October by Mayor
Themas M. Menino to get all.of the
city’s ‘schoolchildren reading at
+grade  level by the end ‘of: third
-grade. Though officials concede thexr
ambitious literacy goal may- ‘fiot 'be
reached for years, they now have
‘something to show for four months
of planning.
To date, Read Boston has not an-
nounced its budget or timetable, and
' has raised only enough seed money
to. support a small staff. The pro-
. gram s new director, Margaret Wil-

‘We ve provided a common ground for
~ people to come together to discuss the :
lssue of literacy without worrying who’s ‘-

getting what piece of the pie” =

MARGARET WILLIAMS

liams, said she will release a strate-
gic plan for Read Boston in two
weeks, and expects to begin fundmg
pilot projects in June, :

Much of Read Boston consists of
formalizing existing but scattered lit-

eracy programs. So far, many orga-

nizations have responded to Men-
ino's call for the city to join the cam-
paign by, launching or expanding
their own literacy initiatives.

The at-risk teen-agers, for exam-
ple, already were tutoring. younger
students in reading when they heard
Menino discuss' Read Boston ~ and
the fact that book-starved children
often face a dreary, jobless fate. The
teen-agers, enrolled at an East Bos-

.ton High School ‘alternative

program, concluded that their young

pupils needed good books at home to_

encourage good reading habits, ac-
cording to their programs director,
George Stack.

Since December, they have set
up book boxes at community centers

~and local stores and hope to present -
hundreds of gift-wrapped children’s

Read Bgeﬁcm dzmcto_r.

classics to second graders at East
Boston’s Bradley Elementary Scho )l

On their own, the public housmg 5
youth workers also had been trying
to boost children’s reading skills, as
well as running programs on drug
and crime prevention. But the may-
or’s announcement of a citywide lit-
eracy initiative.made them accentu- . °

ate the reading component, said Ger--. -

ald Casey, manager of the Boston -
Housing Authority’s Youth on the

Rise program.
On March 15, the youth workers

will receive training through Read
the program’s wxde—rangmg goals,

“others say they're eager for ‘more
' immediate results. -

Boston in reading aloud to children
and encouraging them to read fo:r)
pleasure on théir own. -

“People assume that kids in pub-‘;,;"
."Mullen, chairwoman of the council’s

education committee, said her con- .

lic housing - don’t achieve and we
want to set the example that reading
and education are 1mp0rtant ¢ Casey
said.

The siory hours and tutonng ses- -
“very important but people are look-

sions are part of a larger program by -
the Boston Partners in Education,
which has been placing volunteers in

© quality people,”

* right now,” she said.

jschools for 30 years. F‘ollowmg the.
. start: of Read Boston, "offers to read

to children increased substantlally,

s orgamzatlon officials said.-

"“Read Boston has helped us by

,‘atn-actmg more people and high-

said Katherine

Baublis, who recruits volunteers for

Boston Partners in Education.
Read Boston officials said such

efforts are just the start of 2 long-

.rarige’ collaboration between many
orgamzatlons, including churches,
“community groups and corporatmns,

in April, Stack said.” -t ¥ 1} 'i_isx‘well as schools..

i“We ve prov1ded a common
ground for people to come together
to discuss the issue of literacy with-

“out worrying who's getting what

piece of the pie,” said Williams, who
> added that 70 groups already have
beeome involved.

" ‘In June, Williams sald, she will
present\a» budget for the project, as -,
well as several new literacy initia-

: tives and benchmarks for achieving
- the mayor’s goals. )

- But while many educators praxse '

Councﬂqr at Lar;ge Peggy Davis-

stituents are still waltmg to see actu-
al unprovements in reading, -
“The mayor’s long-range vision is

ing for a reason to stay in the city

\

-

i
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To Whom It May Concern:

Dr. Lonnie Carton is a dynamic, engaging speaker who has annually
conducted volunteer training sessions for the Bank of Boston/John W.
McCormack School Tutor volunteers. Over the years parucnpants have

‘commented on what they learned in Dr. Carton’s training sessions about
adolescents, fgmnly issues and volunteerism. This year we had over 60
participants from all levels of the corporation attend her training program. The
participant evaluations of her presentations have consistently been very good or
excellent. Thighly recommend Dr. Carton as an accomplished speaker.

Sincerely,

/(/DKLL /{U:a. (tjifl/;/f

Robin Roman Wright .
Bank of Boston Partnership
Program Manager

THE FIRST NATIONAL BANK OFf BOSTON,._Boslon; Massachusetts 02106
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| Criminal f&CtS

* " The murder rate in New York City has tion officer, and several of his coileagues are also
dropped to its lowest level in 25 years. In early applying doses of old-fashionéd discipline. Proba-
July, Seattle, with a populatlon of 516,000, report- tion officers in Dorchester, Roxbury, East Boston
ed'no homicides for the previous 30-day period. and elsewhere are téaming with officers of the
Closer to home, Lowell trumpeted a murder-free  Boston police aritigarig uriit on Operation Night

*12-tnonth period, although the recent findings of a_Light. Several nights edch week they scour the
édical examiner regarding an infant’s death may/ giréets o make ungntounced visits to mostly
gtriké that record. Homicides, rapes and robberies youthful probationers to ensure compliance with
all'dipped in Boston during the first three months ) oirfews and othér teims of probatlon In the past,

 of 1995 compared with last year. Figures collected probation terms often ended in practice at 4:30
by the FBI from 16,000 state and local police agen— p.ro. when the §taff went Home. No longet.
cies show small but steady decreases in all crimes “From 4 probation standpomt we're starting

since 1992. »

.. ~Reasons for the downswing range from a dlp in to flex o;;r mus;: IES agam,tl says S}t;e war%o gng

the niimber of young adults to the rejection of fre- i;:lgg dc:ur;Zdv;%:fgrgscﬁ?s glf:&n;é:én: defattllit
lik t f so- . , ; ‘

netic drugs ke cocsine and the resurgence of s notice, Stewart’s business card and a candy lifesav-

porifics like heroin. Commumty pohcmg has cer- o , , . )
tainly contributed to the drop in crime. So have er. “Just like the Red Roof Inn,” quipped Stewart.

onger prison sentences. The source of the crime Soe probation officers see the new technique
dfop is most likely found at this confluence of de- 38 intrusive and a violation of tiist. Stewart says it
* Mobgraphics and public policy measures. is legal and sends the message that probationers
" James Fox, dean of the College of Ciiminal are no Ionger out of reach of the law. Oné conse-
. Justice at Northeastern University, predicts quence is that peer pressure among gang mem-
rougher waters ahead. The act of murder, he says, bers has weakened. Now young probationers who
is reaching down into the 14- to 17-year-old age genuinely waiit to get off the streets can use the
group. By the year 2005, when the number of téen- program for cover without fear of mockery. 5
agers in the nation increases by more than 20 Many parents like it, too. “Yoit have to let the -
percent, mayhem will probably rise. Lawmakers kids know that crimé is rio jokiiig matter,” says
and policy makers can’t control demography, but = one Dorchester mother whose 17-year-old recently
they can and should be preparing now for such received an evening curfew check. As she spoke in
s}nkes in the crime rate. fronit of her Columbia Road apartmeiit, a spedial
iy That's what's happening at Boston’s Dorches-  ffioqr from New World Seciirity strolled by with
hxrhgllitggtaggm\&f}‘: {:ci ilsasd{]flélgsfgcttéozSg&:sg several youngsters walking at his side. The pres-
prgecxse correlations, pieces of the crime puzzle are ence t;waellhtrage(ll prtllvate iseilculnty (iﬁcersto n
’ several Dorchester locatiotis is helping to restore
coming together in ways that are worthy of study confidence. The rent-a-cops of old arge being re-

, d fiti
| zrn ‘{%ﬁémogom the church-based Ten Point Co- placed with skilled officers who respect resndents

alition can be found in the court lobby with offers 2nd Feceive respect in retuin, .
of job training or other help for probatiohers. They The Boston police recently cotfipleted the first
serve in the capacity of the ward bosses of 40 yeats phasé of a comprehensive commuhity policing
ago who often scouted the courts, looking to put in Plan. The pace has been frustrating, but Comnmis-
g good word for redeemable kids. Ward politics sioner Paul Evaris expressés detéfmination to see
have diminished in Dorchestét, but church groups it through. Still, with the projectéd iipturi in the
like Ten Point haye sagely stepped into the role of adolescent population; the public miust témain
sEder malkar watehful for vouths who réanaet reitheir eommuiri.
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. ¢aimps and keep kids out of gangs.
§ _sethow”

”'umber of J uvemle Murderers Is Soarlng

w"i crime “Te total mplcd
" ifi the list decade, Justice
ggDcpt study finds: Thc usc

it

,ﬁf guns quadru ipled;
éhnderscormg the role of
ﬁlml mis iit the wolencc

e

By RONALD j OST ROW
nMes STAFF WRITER -

ASHINGTON 'I‘hg ‘nuAmber

ising guns quadrupled underscor*

¢é of Jutenile Justice and Delin-

‘BErquency. Preventioni; gauges in

ptimbers the horror that many
lties are experiéncing in their.

fhore teenagers armeéd and réady.to
}‘buil thé trigger than éver before. -

s An tipdate of a studyissued last
éptember by the National Cénter

prove low; -

“These hgures threaten the 6
tess we've had in bfinging overall
violetice down nauonwide," Atty.

Gen. Janet Reno said ini anhounc-
ing the report at a White House-
‘ ¢otivened . confeérence on youth
drug use and violénce. “Congress
‘must step forward and keep its™
_promises to help us put new police
~on the streets; put hardenéd young
people behind bars, send first-time
offenders to drug courts and boot

We can only savé our fhiture if wé

W" LXiR BT ORI DAL A AR SR

;number of juvemle murderers .

(,*

; 'he report released by the Of- -

_Lreets and émergency rof)ms—-1 .

drrests for"violent rime will fore
than double by & year 2010 may

" estifying before the same sub-

he report found that in 1994 '-h* committee, Alfred Blumstein, A
gtdles 4 » s

: California :

' ‘ 5 factor: s youth

{ent crime arrest rates. Buit beyon ‘I‘ﬁhcé gufger “‘Noting that" crﬁéﬁ -
. brédaking down thosé rates by of- markets began their éxploslve
fenses. the study gave no otheg rowth abotit- 1985, hé said thatv;'»’
“gtate or Iocal data . youth primarily Afncan Ameri-
'cans in central’ cities, eg»rg;
cruited iiito thé markéts and Feifed

i ¢ g a gun to protect thém-
selves and the crack.

This led 16 a broadér diffusuon of .

guns into thé larger yotith | commu— -

éibte rape, robbery; agravated nity, primarily for self-defensé but.
assatilt and murder-nonnégligent - 416 for status, actording to Bluii-"
manslanghter : steln; fiow 4d professor at: the H.
" Aside from the flrearms corfela:| Johh Heing I Schaool of Public f,
tion the update made i fio attempt 16} Policy and Management at Cafne=" e
1\ 26 the cguses bf the irge in &——-——‘“‘ S
youth Violéné : - jiversit

Keéiit Markus, counselor to the gicfrh‘l}f:lli?‘léut‘; ﬂcmﬁs, the stud)’ i
torngy general for youth vie- ‘dorié for thé Justicé Department
lence/cited recent stidies showing | f oiihd thit ihie fiutber of juyeniles
thaf\/'young people aré $pending | rad mcreased 829, hélween
While most of thé

~ higd a “violent crimé in x”. oF |

' age group of 760, éomparcy with ¢
"national index of 514. The index
.combined the fout offendges of for{

k
1688 time than Bver i thé company ! 198 nd 1694. W . e
, ﬂ\of ad% i Therearfz_t_lgt pe_oyle ! juvemle furdeér . ylotimg were |

nagers, - thé murderg of very
t31(}c?ungg childrett Also increased: .
Moré childién are being knlled y
sarénts; white foré older juveniles
" afe kmed by strangers and ac-
‘quaintances thé study foufid,
Juveniles were murdered at 3
" taté of géven 4 day i the Unilte
States in, 1994 compared with five

here 6 draw limits cr be praise-
worthy—to be positive of fiega- .
- tivé;” Markus séld: In Senateé tésti: .
mony last week, James Alan Fox, .
dean of the college of - crimmal
justice at Northeastern Umversity, p

said that d '14-year-old carrylng a
‘gun “is far more menacing’ lhan a '

44-jédr-old with a gun, ‘ 580, the, stuidy gaid.
+* ~Klthough juvenl ; 4day in éé Sf ferhalé juvemles
The arrésty o
trained if using firéa thg,” Fox to!d .

‘ for Violent cHmeés jiitiped o more
{%;n 21,000 in 1994 from 9,000 in
‘1985 paced by the sharpe‘;t in- .
sreascs In the high-volume erimes
fobbery and aggravated afsault,
Which doubled betweér 1984 and

‘the Sehate Judiciary subcommitteé
on youith violericé, “theéy aré mota
willing to pull the trigger over
trivial matters—a leathér jacket a
pair of sneakers or no reasofi at
all—without fu[ly conSidering the :
conséquences.’ :
& Demcgraphlcs are’ t
make the problem of yout K
lence worse, with the number 6
teenagers ages 14 to 17 expected to -
increase by 14% by the year 2005,
according to Fox. He gaid that the
‘ mcrease w:ll be even larger
,_11%',,
among black teens afid 30% amoiig
Latino téens. Given thé difficult
conditions in whtch many of thesé .
youngsters grow up—with inferior
schools™ and Violence-torn nelgh- :
borhoods-—many more téenagers
. will be at risk in the yrars ahéad.” &

: Piesident Ciinton, eanwhile; ,
told a Whlté House conference on
drugs ind vio jolence at. 5 Greenbelt, . )
Md., high schodl ¢ that the effort to )
sto“ drug use and related violéfice "

ijohg the. young cannot be dorie

y 1avr enforcemcnt alone. He gaid

Anat drig treatment sehgol anf

commuinity action 4nd miltions of |

mdwidual decnsxons not o isé
.drugs are needed :

. Civil rights | eade ¥ )
“alo spoke at the confetehce, which’

Wais beamsd to mofé than 100
schoold around the country by
*§atellite :

4




SITUATION

The number of teenagers in the United States is on the rise. Census Bureau projections
suggest that the number of 16-year-olds will increase seven percent by the year 2000;

18 percent by the year 2010. As the vouth population increases, we can expect the
intensity of youth issues to increase as well. Indeed, these rapidly changing
demographics are a call to action for every parent, educator and other concerned adult
who wants to help our next generation of teenagers make smart choices -- from resisting
negative peer pressures, to respecting the law, to avoiding drunk-driving tragedies.

- Among the myriad of recommendations that will surely be made to help address the
impending growth of the teenage population, none may be more significant than this:
Shore up parent-child communication during the early years of adolescence and the years
immediately prior. Research suggests that substantive “bonding” experiences between
parents and children -- before/as children enter their adolescence -- is an important and
much-need step in the developmenta] continuum ... an essential bridge between infancy

bonding and the tumultuous young adult years.

Further, these “middle-school years™ are something of a “final frontier” for parent-child
communication. As children enter those years, they are still (largely) receptive to adult
guidance -- while parents are still optimistic about, involved and included in their
children’s lives. As the teen years progress, however, the communications/bonding
“window of opportunity” diminishes. Striving to establish their independence, young
adults listen less to mom and dad. In turn, their parents’ optimism is filtered through the
harsh lens of day-to-day struggles -- while, simultaneously, they gradually relinquish
direct involvement with their teenagers, out of respect for their necessary and irresistible

drive toward self-realization.

Unfortunately, this pre- and early-adolescent (or middle-school) period -- while critical --
is largely “under-served.” Experts rush to help parents address what seem to be more
compelling challenges on either side of this period. As a result, there is a dearth of

_resources and guidance for parents of children ages 10 to 14. , :
PHOTOCOPY:
PRESERVATION
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The Middle-School Challenge:
Are You and Your Child Ready?

Middle school can be a confusing, even frightening, experience for our .
children. There are many new things to get used to -- lockers, multiple classes,
different teachers and classmates. Plus, our children are experiencing physical
and emotional changes. The middle-school years represent a critical time in
parent/child relationships -- the final opportunity to bond with our children
‘before they enter high school and move on to become more independent.
Interested parents are invited to attend a discussion led by Boston-based family
therapist Dr. Lonnie Carton as she offers practical advice on parenting and

) communicating effectively with children during this crucial and decisive period.

In The Middle

A Prdgram for Parents of Middle-School Children

Presented by Dr. Lonnie Carton

7:30 to 8:30 p.m.

{ Tuesday, May 7, 1996
Roberts Middle School
35 Court Street
Medford, Mass.

7:30 p.m. Introduction
Roy Belson, Supermtendent
Medford Public Schools

7:35 p.m. “In The Middle”
oo Dr. Lonnie Carton

8:20 p.m. Questions and Answers
Audience

Dr. Lonnie Carton is a Boston-based family therapist and senior editor
of Education Today. She is the host of “In the Learning Center” on the CBS Radio
Network, the author of No! Is a Love Word, and a member of the Anheuser-Busch
“Family Talk About Drinking” advisory panel. She also serves as director of Family
Support Services for Boston Partners in Education.

The Medford Public School District appreciates the support of Anheuser-Busch Companies, Inc., in making.this event possible.
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EPRINTED FROM NATIONAL HEAD START BULLETIN FALL 1994

Jumpstart!

Jumpstart is an early’intcrv‘en-'

tion program that offers a one-on-
one interaction between Jumpstart
counselors and four-year-olds who

are experiencing difficulty adjust- -

ing to Head Start preschool programs.
Ithas beennoted that some Head

Start children develop social and
emotional problems that manifest
themselves in a variety of “acting
out” behaviors, which can push the

child toward failure in school—the

one place that could provide a safe

haven fornurturing thechild's gmwth
and development. '

But Jumpstart works to alterthis

. destructive course and put these very

young children on a path toward

success in school. By pairing each

preschooler with is or her own coun-

selor, who is a specially trained col--
lege student, eventhe youngestchild

with the most difficulty has achance
to succeed with the one-on-one at-
tention that- the Jumpstart counselor

‘provides. Counselors work to teach

the kids the basic academic skills
they will need to succeed in pre-
school, from writing their names, to
reading books. But they also teach
the young children how to make
friends, with both their peers and
with adults, ,

Jumpstart counsclors serve as

‘mentors, teachers, friends, and, most
importantly, positive role models for’

the Jumpstart children they work
with, as often the counselors are

‘former Head Start children or par-
" ‘ents themselves. All counselors are

volunteer undergraduate students

who have committed to two-year

terms so that they can follow the

‘children through their last year of

Head Start and their first year of

counselori and chiid meei twice -

weekly in this setting, for two hours
eachsession. Eachclassroom houses
eight kids, eight counselors, and one
coordinator who oversees the cur-
riculum and makes sure everythmg
runs smoothly. Eachchildisreferred
to Jumpstart by their Head Start
teacher and staff.

Jumpstart counselors conunuc

to work with the children after they

complete Head Start and move into
kindergarten. Counselors will travel
to the children's schools and con-

tinue to work with them for four

hours weekly, lending vital support
to help them with the transition from
Head Start into the regular public
school system.

*

Jumpstart is being tested in Bos-
ton, Massachusetts, and New Ha-
ven, Connecticut. Currently the pro-
gram js privately funded, but it is

looking for both individual donors. .

and corporations to sponsor theeight-
person Jumpstart teams that com-
prise a classroom group.
Jumpstart is an undergraduate-
run program operated in collabora-
tion with the public school system.
In Connecticut it is affiliated with

Dwight Hall at Yale Universlty in" .

New Haven,
. For more information on this

- program, contact Yale undergradu-

ate and co-founder Rebecca

. Weintraub at DwightHall, Yale Uni-

versity, P.O. Box 209008, New Ha-

- ven, CT 06520.

" "Rebeccals afonner‘)oluntect at
alocal Head Start center which she
contacted to offer her services and

- where she developed the idea of

‘What they're saying
about Jumpstart ...

- “Jumpstart has been a won-
derful experience for both the
children, their parents, and our
staff, The children are certainly
benefiting from the one-on-one.

~ contact they have with the coun-

" selors. This is helping to raise

 their self esteem and, at the same

time, increasing their language,
literacy, and cognitive skills.” -

" w~Ruth Turner

Director of New Haven

Head Start

" - “[The child I referred to
Jumpstart] became less aggres-.
sive and was calmer after return-
. ing to class. He was more verbal
and sure of himself, too.”
. ~~Head Start Teacher
at the Zigler Head Start
Center, New Haven, CT

"Heseemedtodobetw[dur-
ing Jumpstart] He was a lot more

. calm, taking his time about learn-
ing. In the classroom, when he is
around a lot of kids, he gets ag-
gravated, but with one-on-onehe
_ cantakehis time and work things
out.” .
' —Neva Caldwell
Jumpstart Parent

inunity service. Rebecca states that
Jumpstart has attracted more volun-
teer students than they can currently

public school. Jumpstart, along withco-founderand ~ use, soithasbeen widely successful.
‘ @ " Jumpstart takes place in Head fellow student Aaron Lieberman, ~  Aaron Lieberman has since
[ Startclassrooms, either after school ~ Jumpstart was originally thought of - graduated from Yale University and
or during the parts of the day when  asa vehicle to stimulate college stu-  plans toteach at a Boston Head Start
the classroom is not being used. The . dents into getting involved in com- . center this fall. Q -
National Head Start Bulletin " Issue#S1 -
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‘"I have been very 1mpressed by the Jumpstart program and 1ts
mission of offerlng individual attention to Head Start chlldren
who are struggling. in: the preschool settlng "~ We know what: '
happens to chlldren who are allowed to ‘fail in- preschool the
potential outcomes:-they confirent are daunting: -increased
placement in special :education; increased likelihood of grade
retention and, most seriously of all, higher rates of delinquency
(often a precursor to later crlmlnallty) I believe the one-to-
one attention- and intensive tutoring Jumpstart offers these ... o
children can help reduce developmental risk factors  and prepare L
the children to enter scheol neady to learn. o

¢

S . ..

Jumpstart complements Head Start in two dlstlnct areas.
First, the program prov1des intensive’ services to young children
at an extremely low cost.' Second, Jumpstart serves as a ‘
.stablllzlng factor to- help ‘the Head Start ‘children make the
transition into publlc schoel. For ‘these reasons I believe
Jumpstart has the potentlal to be a Valuable addltlon to any Head
Start programu ;'“ AT T . .

P

Jumpstart also prov1des an 1nvaluable experlence for the
college students who work in the program. - By placing young,
| motivated students as workers in Head Start centers, the entire
? Head Start program stands-to. gain. Once these young people have
¥ ‘seen how Head Start works, :some-of them w1ll certainly go on to
’ work in early education after graduatien, ‘and all of them will
have a better understanding of both Head Start and the community
‘it serves. Both of. these outcomes are. benef1c1al to the entire
Head Start programw i :

‘ For all of the above ‘reasons, I support ‘the Jumpstart ' C e

| program as a model ‘with the potential for. national replication, co
e and I look ferwandpto;se‘”ng;;he results of the current :

R ' ‘evaluatlon of..the: pregjec ~ :

Slncerely,

{ MCﬁ :m,:;- (o
- Edward. Zigler”' /iy
Sterling Professor

of Psychology'
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o ophd fletter is to' 1mform you of the
progress that Jump-Start ‘has made with my child.. ° o
' My name is Cherryle Brown,I have :a large family..,‘g-r"
"4 ofmy childern’are ‘preschool age,3 are’ enrolled
in Head-Start in. Jamaica Plain’ they are - S
Benjamin Syrs‘, Isaiah 4yrs., Moriah 4yrs., Kituana, -
6mos. .. R B , : o
Isaiah’is: enro?“g

'He wbuld gife his teacher(Brin) and Ia hard time
'1n school and athome ~ :

Qyour attehaiony RN ol
Since' Ray has: been woxking with Isaiah on-his’ S
. attitude and beh"ior ‘He_‘has been more cooperative e

. With Ray’ he“,eté e. extra Attension he needs
. Ray talks to and wiith!l“him,plays with him - S
Ray is like a'surrogate big brother that he doa ent e
have to share with ‘the others. e
" ‘Therefore he: is ‘able to. burn off some his extra
' -energy. enabling ‘him stay 8till ‘long enough ‘to .
listen and particapate in more classroom activit;s
We'- still<have”aome ‘bad days but they are few
~regret-i’s that ‘the childernronl‘wsee e
their fniendsvonmy twice aweek. i S T
This program: ‘has’ ‘definitely been an asset to this B,
daycare center as well as to its recipients-and -
‘their parents?wawneed more programs. 1ike Jump-start"
active in our:.ch dern 1ives e R ol
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New York University

A private university in the public service

~ Faculty of Arts and Science
Department of Psychology
. Doctoral Program. in Chnical Psychology

6 Washmgton Place, 4th Floor
New York, NY 10003
Telephone: (212) 998-7979

. FAX: (212)'995-4018 L

e "i‘:'To Whom It May Concem

I am Project Coordmator of the Task Force on Head Start and Mental Health a national task
force developing strategies to improve the mental health and family support capacities of Head
Start. Together with Dr. Jane Knitzer, Deputy Director of the National Center for Children in
Poverty, | have been surveying Head Start programs and early childhood mental health
mrtratwes natronwrde to wrtte a best practrces report on Head Start mental health partnershrps

AI am wntmg you today in support of the Jumpstart program whrch we' have selected as one of
our 15 model programs to highlight in our report, “Meeting Changing Needs: Strategies to
Improve Mental Health in Head Start” (we have spoken with and/or visited over 70 programs in
- all). Among the array. of Head Start - agency partnerships which we have surveyed, this
program is unique in utilizing the potential of American college students to enrich the lives of the
~ most troubled Head Start children and their families. - We believe the program is of national

slgnrf cance in the early chlldhood commumty

K Strengths of the Jumpstart model include its- trarmng component whtch is intensive and of high
- quality. Counselors in the program receive not only intensive initial training and weekly
meetings with experienced team leaders, but aiso direct access to support at the central office
through the Internet. Counselors are trained to receive Child Development Associate training,
. and then move on to become Head Start teachers, enriching in this way Head Start’s efforts to
. recruit and retain high-quality staff. Reports of Head Start teachers regarding the programs'
effecte on chrldren have been umformly posmve A . :

The Jumpstart program meets a tremendous need wrthm the Head Start program for extra
support targeting children who are showing the most emotional and behavioral difficulty in the
. classroom. These are the children who research shows would most benefit from intensive
* preventive services during the preschool years, but who often do not receive this support due to

o *the financial constramts of. the Head Start program

) In summary. 1 recommend the Jumpstart program for support without reservatlon

Please do not hesrtate to callﬂor/wrrte me if you have any further questrons

Slncerely, E S

o Project Coordnnator Task Force on Head Start and Mental Health




’z, 358 m RS
!kr\; L

Massachusetts National and -
Community Service Commission
. 87 Summer Street. - . ... . . . e
CBoston, MA 02110 . e

Dear Commlssron Members

s As a member of the Read Boston Executlve Comrmttee I am wntmg to express
" my strong support of the Jumpstart /Read Boston /AmeriCorps proposal. By combining
Jumpstart’s high quality one-on-one service delivery to preschool: children and their
I families with Read Boston’s city-wide literacy campaign, this partnership will focus
LT Boston s semce movement on burldmg school readmess w1th the crty 5. youngest chxidren ST

The proposed partnershlp would advance Read Boston Se,goal to ensure that all
Boston children read at grade level by the end of third grade: Currently; over 100
. professionals and providers, and countless volunteers, have participated in the campaign.
- Read Boston’s collaboration with Jumpstart-is-an ideal way to focus this city-wide
. - commitment and 1mplement a-proven strategy. that. builds school readiness with preschool
. children. Americorps support of this partnership would serve as a'model pubhcfpnvate
~ venture for how other cities can profoundly impact the lives 6f young children and their
\‘\ - families through service: This partnership represents a strorig step toward. estabhshmg
‘ ‘Boston as thxs natlon s preermnent cxty for chlldren

s

Kol EClT"r HALL PLAZA BOSTO

CHUSETTS 02201 » 617/6354000
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