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Record Type: Record 

To: Michael Cohen/OPD/EOP 

cc: Lynn G. Cutler/WHO/EOP, Julie A. Fernandes/OPD/EOP 

Subject: Update on Native American executive order 


I hope all is going as well as it can. 

I met with Mike Anderson, Jim Kohlmoos, and David Beaulieu last Friday. We went over section by 
section their latest draft of the executive order. It is still very process, rather than substance, 
oriented, but I think we are .getting closer. After we went over the entire proposal. I said that it 
was a good start, but I wanted a concrete proposal to include on each of the areas we have. 
identified: (1) early reading; ·(2) high school graduation rates; and (3) technology. I think a light 
bulb went off in Jim Kohlmoos' head -- I think he finally understood what I meant by a concrete 
proposal. (But we still have to see what they come up with). They are going to try to come up 
with another draft by the end of this week. 

I also talked to the National Science Foundation -- they have a lot of things going on. They have 
three rural sites in which they are trying to promote systemic change in order to improve math and 

'7"t 	science for Native Americans. In addition,1 guess they are beginning a process to explore 
promoting systemic change in BIA schools, currently through the Goals 2000 program. I said we 
could probably set up a meeting with them to see if we could work together.t{~· 

~ '­ Here is a brief summary of the latest draft of the executive order:V 	 V-J. 
j~/ (1) Sections 1 and 2: Interagency Task Force and Interagency Plan. These sections formalize the 

~ ~I working group that we set up during the last budget process (which resulted in the increase for BI~ \ W 
V school construction funding). This working group would come up with a plan to plug into this \ S~t-~ 

'J6j year's budget cycle. In addition, it is envisioned that this group would create an inventory of all \: ~ 

./ 't-0~ Jeducation-related programs within the federal government which relate to Native Americans. This 


~).(~ could be put on the Internet and passed out to tribes, etc. 

~ 

(2) Section 3 Developing Promising Practices Models: This section envisions looking at a few 
schools of various types (urban, rural) and inter~iyel.y-,devel.oping some best practices that 
improve math and reading achievement. We could then do a report on the best practices. 

(3) Section 4 Regional Forums. This section would set up regional forums, put on by the 
Departments ·of Education and· Interior, to focus on improving Native American education in K-12. 
These forums would encourage participation by tribal, state, and local governments. This is the 
intergovernmental piece (which was the focus of the Native American groups). 

[section 5 was problematic so it is not included] 

(4) Section 6 Research -- This section would (1) identify areas where research is needed on the 
topic of Native American education; (2) look at ways to collect, store, and present the data (such 
as setting up a comprehensive data base); and (3) to establish a baseline measurement of academic 



,i
/.'f 

achievement of Native American students. 

(5) Section 7 Comprehensive Policy. This section is trying to placate the groups and was included 
in the original version of the executive order. It discusses developing a comprehensive Indian 
education policy over 2 years focusing on inter-agency coordination and inter-governmental 
collaboration. 
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OPRIVATE OEXECUTIVE ORDER: AMERICAN INDIAN EDUCATIONotc \11"EXECUTIVE ORDER\: 

AMERICAN INDIAN EDUCATION"O . 


Preamble: 
The Federal Government is committed to improve the academic performance and reduce the drop out 
rate of American Indian and Alaska Native students. To help fulfill this commitment this executive order 
focuses special attention on improving mathematics and reading. the two gateway subjects for academic 
success; expanding the use of educational technology and related resources; and reducing the influence 
of long-standing factors which mitigate educational performance. such as poverty and substance abuse. 

Improving educational success rates for Indian students is vital to the national goals of preparing every 
student for responsible citizenship. continued learning. and productive employment. Over half of American 
Indian and Alaska Native students in the fourth grade scored below the basic level in reading and math. 
American Indians and Alaska Natives have the lowest high school completion and college attendance 
rates. Schools that serve Indian students often lack college preparatory classes and. in other ways. fail to 
meet their unique educational needs. I am committed to seeing such conditions change. 

The federal government has a special role in the education of American Indians. standing in the place of 
local and State government to provide operational support to tribal and federal schools for Indians and in 
cooperation with tribal and State governments to meet the unique education and culturally related 
academic needs of American Indians. 

To achieve its purposes this order calls for a comprehensive and coordinated strategy across all relevant 
federal agencies. collaboration with Tribal and State governments and the development of a 
comprehensive long-term policy. 
Order: 
By the authority vested in me as President by the Constitution and laws of the United States of America. in 
affirmation of the unique political and legal relationship of the Federal Government with American Indian 
and Alaska Native tribal governments, and in recognition of the special education and culturally related 
academic needs of Indian students. it is hereby ordered as follows: 

Section 1. Interagency Task Force and Consultation. The Domestic Policy Council's American Indian 
Education Work Group shall serve as the Interagency Task Force to oversee the planning and 

-. implementation of the Executive Order. The In eragency Task Force shall work in consultation with the 
~al AdviSOry Co~Cil on India Education.. ~. . 

Section 2. Interagency Plan. The Interagency Task Force shall within ~)eveloP an action plan to· 
improve reading and math achievement, enhance technology and rela~~ces and reduce the affect 
of long standing problems which mitigate academic performance and student retention. The plan shall 
include the identification of new initiatives, strategies for the appropriate participation of American Indians 
within Departmental initiatives supportive of this order and recommendations for future coordinated 
interagency action. '" 

Section 3. Interagency Resource Guide. The Interagency Task Force shall identify all education related 
programs within all relevant federal agencies that could be utilized to improve American Indian reading 
and math achievement. enhance the technological capacity of schools educating American Indian 
students, and reduce the affect of long standing social-economic problems which mitigate academic 
performance and student retention .. 

Section 4 Agency Participation: Each member agency of the Interagenqy Task force shall implement· 
strategies to ensure the equitable access for American Indians to agency or Department education related 
programs. activities. and resources. information and technical assistance. Each member agency shall 



. develop improved consultation with American Indians concerning their education-related needs. 

Section 5. Comprehensive Federal Indian Education Strategy: The Interagency Task Force, in 
consultation with the National Advisory Council on Indian Education (NACIE), shall develop a 
comprehensive federal Indian education strategy, which 1) improves federal ihteragency cooperation; 2) 
ensures equity in and access to all available federal resources; 3) improves federal, tribal and state 
inter-governmental collaboration, and 4) enhances the ability of tribal governments and Indian 
communities to better meet education needs, including their strong desire to preserve, revitalize, and use 
native languages and cultural traditions, with the overall goal of improved academic achievement and 
student retention to graduation. 

Section 6 Comprehensive Service Delivery (MOA) Member agencies of the Interagency Task Force shall 
develop an Interagency Memorandum of Understanding to enable and enhance .the ability of schools to 
provide or coordinate the delivery of local f~deralltribal and state resources and services to meet the 
soCial, educational and physical needs of American Indian IAlaska Native Students. 

. \00" . . . ." .''1/.~~~ Section 7. Consortium: The Interagency Task Force. shall de.veloP an.d i~plement a plan for establishing a 
~'I consortium of no more then eight schools, along with federal agencies, educators and institutions of 
~ higher education, to model and evaluate best practices for improving reading and math achievement, 

. using technology and reducing factors mitigating academic success and retention of American Indian 
students. . . 

Section 8. Regional forums: The Departments of Interior and Education shall convene a series of regional 
forums on coordinated strategies to improve academic achievement of American Indians, and invite' 
representatives of tribal, state and local government to develop collaborative regional strategies and 
projects: . . . \ 0 

.\fU l,. JJ. L 
Section 9. Research: The Interagency Task Force in consultation with American Indian Tribes, \V><JIf"~ rr 

organizations and educators shall develop a comprehensive research agenda designed to ensure the ([).. 
establishment of baseline data on academic achievement on American I ndian students, evaluate 0'+. ~1 
promising practices used with Indian students, evaluate the role of native language and culture in the 0 <;C 
development of educational strategies and to track progress made in implementing this executive order. ....J\..-~ ~. 
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David_Beaulieu @ ed.gov 
05/08/9803:50:00 PM 

Record Type: Record 

To: Mary L. Smith 

cc: 

Subject: Volunteer initiative 


Mary I just recieved a fax from a Joe Thesing Office of Policy 
Development US department of Justice 307-3024 whi,ch attaches a Mission 
statement for a Volunteer to End Youth Violence Initative. The is 
connected to Idea 3 I will try to follow up on it to learn more. I 
will fax this over. David 
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IIVolunteer to End 'l':ribal Youth Violence" initiative 

H%SSION STATEKENT 
, 

... ': 

The mis'~'ion'- of- the "volunte~~c'="~TTBtil Yo~th Violenee 
(YETYV}1t initiative is to assist. America~ Indian tribes in their 
efforts to reo.uce youth and gang violence through increased 1 

volunteerism. This initiative is intended to helpcommunit1es in. 
Indian Country address the increase in youth a.nd. gang violenee mrer 
the la.st five years. In light of this, the goals of the VSTYV 
initiative are the follo~ing: 

• 	 '1'0 help triba.l communities enhance or create community- ' 
based, grass*roots volunteer programs aimed at reducing ~ 
youth violence. 

• 	 To help communities identify opportunities for: 
volunteers, including elders, to serve as mentors, tutors; 
and positive adult role-models for Indian youth. 

• 	 To support volunteer programs and activities aimed at 
revitalizing tribal communities and strengthen culcure .. 

• 	 To instruct, advise and assiSt.. commun1t..ies in how to: 
attract various resources necessary to sustain volunteer 
programs. 

To achiev~these goals, the Depar~ment will: 

• 	 Partner with federal, private and non-profit
organizations that hav.e a commitment to and presence in 
Indian Country. 

• 	 P.rep;a.re and cUstr1bute literature and other materials: 
that give individuals and local organizations conerete 
suggestions of how citi~ens can get involved with youch, 
in their community. 

• 	 '1'0 the extent poss~ble, assist in efforts to create,
community-organ1:ine structureS. 
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Mary, this is a draft copy ofthe consortium ofdemonstration sites for Indian Education 
. that Bill Demmert and I have been working on. I had thought that we might be able to 

. include something. which looks like this in the order. As you can see we already have a 

steering committee and have done some planning. My idea for the order would be to 

order the development of this consortium ofschools. I forgot to bring this with me last 

time we met. David .. 


.. ~ 
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ConsortIum of Schools 
Oammen 10/17197 

SCHOOL REFORM: Building a consortiul'!1 of sChools that serve Native American students' 

There are cun-Gntly four kinds of sChools serving over 800 thousand Native American elementary 
and secondary students (American Indian and Alaskan Native). These Include public schools. Bureau of 
Indian Affairs operated schools, Tribal schools. and private schools. 

The Indian Nations At Risk. report (Indian Nations At Risk: An Educational Strategy for 
Action) points out that sohools have failed to nurture the Intellectual development and academia 
perfonnanoe of many NaUve children Ilnd that schools have disc.ouraged the usa of Native languages In 
the aassroom. The Report goes on to say that the evidence for1hese failures are reflected in the high 
dropout rates of students and their negative attitudes toward school, The lack of sUPJ)Ort for 
strengthening Native languages, according to the report, has certainly resulted In 8 loss of many Native 
languages and weakening of eultural valua~ and traditions (Indian Nations Al Risk:'). 

, Many NaUve educators believe that the quality of schools salVing Native America (American 
Indians and NaUve Alaskans), and the academic performance levelS of NeUve American studenls are 
critical elements to the welf baing of Nallve peoples. In addition. the survival of ttteir traditional 
languages and cultures are closely aligned to the language and cultural context ofthe .sc:hools' , 
currICUlum. The level of congruence between the Native communil)# served, the perspective reflected in 
the cuniculum of the school, the languages supported In the school, and the culture of the schOOl, all 
influence Whether the NaUva student develops InlellectLlally, socNilly. spiritually and culturally. In olher 
words. how well he or she does as adults. 

With this in mind, II group of Native American educators, the'U.S. Department of Education 
(throLlgh the Office of Indian Education and the Office of Plaflnil1Q, Budget and Evaluation): the ,Bureau 
of Indian Affairs; a pannership of public, Bureau. and Tribal Schools serving Native students; the 
National Indian educatIon AssQciation, and other:; have formed a Steering CommiUee for the purpose of 
creating a ~~nsortium thal will focus on a schoOl Improvement partnership. 

Il is expected that S·10 SChools will be selected to par1ic.lpate as members'of a eoMOnJum 
through a competitive process. Each5chool site will tie exPected to participate in the following:· (1) a 
series of meetings in which the objectives of the consortium are revlsecf and agreed upon: (2) a 
commttmel'lt to deve!op-s--se!· s-f pel1crmance stand::'ds lh:t·are aligned with a sch0c4-r-efonn initiative: 
(3) the development of a comprehensive,education plan that will ofrer a challenging curriculum that is 

-lillQuistjgally and culturall), congruent with the oommunKy served; (4) a teacher in-service, pre-servioe. 
and graduate training component in paltnership with Institutions or higher education: and (5) an 
evaluation component that measures success in meeling the penormance Indicators decided upon. and 
the degree to which the comprehensive educational plan Is followed (with revisions as needed). 

A critical compol1ent of eny school reform effort mUSllnciude improving the qualilv of teaching. 
According 10 the NaUonal Commission on Teaching and Ameri~'s Future repolt. What Mailers MOSI: 
Teaclting for America'" Futufft ...... U1e single most Imponant strategy for aChieving America's ' 
educaUonsl goalS (Include)! A blueprint for recruiting, preparing. and supporting excellent teachers in all 
of America's schools· (National Commission: 3). With this In mind the Steering Commlllee believes that 
a consortltlm of colleges and universities engaged in leacher,education must be Included as partners In 
any schOOl reform errOI'l. , . . .. ' .. 

. The proposed consorth.tm of edIJca(ors. federal agencies. SChools~.'anQ institutions'or hi~her 
equcatlon are committed toa fI"e-year InlUaUve for Improvlngscbools and schOOling for N.Uv" students. 
The selected elementary and seCondary schools will be exp8cted to Jnelude each of the following .. ­
elements In their comprehenslve education plans: 

• 	 A clear set of performance standards for the schllol that are (;Qngruent with the community 
served, and established In partnership with that communIty. .----~ 

• 	 A curriculum and instructional ptOgram designated to meellh'o~ standards t!'la(buUd a strong 
educational technology component. ' ' 

\ \\.. VQ'l..h 
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A teacher training effort that Incorporaleslhe best prattlces Identified by researeh on learning, 
cognitive clevelopment, and pedagogy: 

• .Pal1nerships with the Drug-Free movement, Family Uterac),. pre.school programs. anel other 
supplementary support programs offered by the U.S. Department of Education. 

;;? 
..; 

y
":"; 

• Consolidation of federal. loul. and special funding (e.g. Tille I, Title VII, Title IX. Impact Aid, 
HandIcapped. Goals 2000), and pnil8nthropic support thai might De provided. 
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A performance measurement alleaSt annually thai evaluates the extent to wnlch each school 
meets Its goal$, and how well the students meel high standards of achievement. 

The Natlonsl $leering committee and ea~h ofthe federal partners, will provide 'nformatlon on 

researCh, guidance and technical assistance. help find additional finandal suppon for 'he consomum. 

and participate in an eva'uatlon of how well the setlools meet goals. and the studenls meet their . 

performance standards. 


Specif)cally there are fi'le oxpected phases necessary for building the eonsortlum, and 
Implementing the programs. 
These include the following: 

Phase I: Discussing, planning and building .. conceptual framework for the consortium. 

Phase II: Identification of prospective consortium members through a request for proposal (RFP) 
Initiative (U.S. Oepan.ment of Education. OffIce of 'ndlan Education or oloer farmal selection 
process). 

Phase 111: A series of meetings with schools selected for membership to the consortium. 

Phase IV: Local meetings as SChools. communities, and other entities build partnerships and 
develop the comprehensive educational plans for lhat school. 

Phase V: A technical assistance, monitoring. and o'laluation pOGse during the time In whldr the 
schools build comprehensIve education plans for serving parttcular communIties. 

The overall Objectives for the Steering Committee are to: 1) Build $Chool Community 
partnershIps; 2} focus on a sc:noollmprovement effort that will challenge students to meet high academic 
standards; 3) identify Leaching strategIes ana schoollmprovoment inlliatl'les that can be used as models 
in other settools; and 4) to begin building a teaching force (within Native American Communities) that are 
well traIned and effective teachers of Native students. IndiVidual SChool oDjectives will be developed as 
part of the series or meetings lIlat take. place at the local communlly/sehoollevel. 

The Center for R86e8rch on Education. Diversity and EJcceUence (CREe!) at the Untverslty of 
California I Santa CNl.. has a research projed directed by William Demmert (Westem Washington 
University. Bellingham. Washington) that is focusing on 8 series of case studies of7 - 10 schools serving 
Native American communities (American Indian. Native Alaskan. Nati'le Hawaiian). This projeel Is 
designed to describe. through. the case study method, the activities ala particular school. Each school 
that 1$ part Of the study has a language and cultural component as part of the CUrriculum of the &Choat 
One of the purposes of the series of case stUdies Is to' Identify common characteristics that m6ghl surface . 
across the cases. Another purpose is to provide each school site en opportunity to look intemally at their I 

current programsto.b.e!p.deteJmlne whether toe school is meeting the needs of the community. WIth toe ; 
completion of each case study individual scnools Wiil be fr, Ii' position to begin buildm2-8 comprehensive ; 
educational pIs" based on what they found in thelf own case study. These sc;:hools could sarve as a 
nucleus for developing thl't consortium. and will have an opportunity to compete for space In the first. 
round of competition. later additions after the first year will be 1l1vlted to join the consonl\lm and will be 
expected to follow the seme requirements ssthe originalS 7 10 schools. 

3 




SCHEDULE OF EVENTS 

1. First Year: 

·Phase I: Planning and building B conceptual framework for the consortium (six months). 

·Phase II: Identification of prospective consortium members through, 8 request for proposals (RFP) 
InltletJve (U.S. Department of Education. Office of InGlsn Educ:aOon. private foundalJon. or through the 
Steering Committee (if advance fundIng Ii available): through the schools paniclpatlng In the sertes of 
case studies on schools that serve their Native oommunlUes (OREDE project). aM that have a language 
and cultural program; or some combInation of the two (three monthS). 

·Phase III: A senes of meetings with schools selected for membetshipto 'he consorlium (two months). 

·PhaseIV: Local meetings 'as SChoOlS, communities. and other entitles build partnershIps and develop 
the comprehef'lsive educational plans for that $Chool (three months). 

-Phase V: A technical assistance. monllorlng, anlS evaluation phase during the time In which the schools 
.re-bulld their educatlorimbdei:;'-u,serving particular cqmmul\ltl.uJannually for fiv~ yaaF$). ,---. 
2. Second Year! 

"Second round of competition ................................ G monthS 

• TechnIcal asslslance and monitoring .................. 12 months 

. • Review and .revision of comprehensive plan.. ,.;•..12 months 
• Annual evaluaUon...: ........................................... 4 months 


3. Tnlrd Year: 

-Technlc:al aSsistance aod monitoring .................... 12 monthS 

-Review and revision ofcomprehensIve plan..........12' months 

-Annual evaluation .................................................. 4 months 


4. Fourth Year: 

'"Tecnnlcal aSSistance and moniloring ......... ~..........12 months 

-Review and revision of c;omprehensive plan..........12 months 

-Annual evaluation ................................................. 4 months 


5. Fifth Year: 

-Technical assistance and monitOring....................12 months 

-Review and revision of comprehensive plan..........12 months 

-Annual e\faluation ................................................. 4 months 
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froOO/ied tia1!Of]al SleerjDC COmmlUeeMjmbem ' 

1) Wllil8m Demmert, (ActIng Chai". Western Washington University. Bellingham, Washrngton, (SSG­
6S()"3032) 

3) RosemaryCtlristensen, 3800 London Road, #5, OaMh, Minnesota, 55804 (218-728-6815) 

6) Andrew lawson. Prlncipal.lnalan Heritage SChool, SeaUie. WashIngton (2Q&o298-7801) 
.,' 

8) John Reimer, Regional Director, Indian Education, Portland Area Office. Bureau of Indian Affairs. 
Portland. Oregon (503-872-2745) . 

9) Rick SI. Germaine, University of Wisconsin, EelS Claire, WisconsIn, <71 $0836-4319) , 

10) Karen Swisher. Haskell.College. Lawrence. KElnsas (013-14908426) 

, 1) John Tlppoconnic, Pennsylvania State College, College. Penns~vania (814--8S3-1CS2G) 
", 

12) Joseph Trimble. Westem Washington UnlversHy. Bellingham. Washinoton, (380-650-3058) 
" 

13) RobIn BuUerfleld. Representing the NationalloClian Education Association. Washington D.C .. (503­
, 598-0572 x674), ,', " 

'!.lITem EederaIPartner.s~ 

1) Joann Sebastian Mollis, Director. Indian Education Programs. Bureau of Indian Affairs. Washington, 
O.C. (202·208-6123) .­

2) SaMra Fox. Bureau of Indian Affairs, Washlngton'D.C. (202·273-02339) 

3) ,Martha Chave2.. Program Analyst. Office oCPJanning, Budget & Evaluation. U.S. Department of 
Educallon, Washington D.C. (202-401·8368) 

4) David Beaulieu. Director, Office of looian Education, U.S. Departmenl of Education. Washlnglon 
. D.C.(202-2So-1516) . , 

6dvl§2C 

1) Bob Arnold, (Former ~aff. U.S. senate Committee on Inaian, Affairs). Olympia. washington (360~
709.9388) .'.. .I, ..,.' 
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Record Type: Record 

To: ' Michael Cohen/OPD/EOP 

cc: Lynn G. Cutler/WHO/EOP, Julie A. Fernandes/OPD/EOP 

Subject: Update on Native American executive order, 


I hope all is going as well as it can. 

, I met with Mike Anderson, Jim Kohlmoos, and David Beaulieu last Friday. We went over section by 
,\section their latest draft of the executive order. It is still very process, rather than substance, 
" oriented, but I think we are getting closer. After we went over the entire proposal, I said that it 

was a good start, but I wanted a concrete proposal to include on each of the areas we have 
..; identified: (1) early reading; (2) high school graduation rates; and (3) technology. I think a light 
;, bulb went off in Jim Kohlmoos"head-- I think he finally understood what I meant by a concrete 

propc;>sal. (But we still have to see what they come up with). They are going to try to come up 
,:~ith another draft by ~he ,~nd of this week.

" . "~':<": ", . 
I also talked to :tf.\e National,$ci!~nce Foundation -- they have a lot of things going c;>n. They have 
three rural sites in which,they are trying to promote systemic change in order to improve math and 
science for Native Americans. In addition, I guess they are beginning a process to explore 
promoting systemic change in BIA schools, currently through the Goals 2000 program. I said we ' 
could probably set up a meeting with the,m to see if we could work together. 

Here is a brief summary of the latest draft of the executive order: 

(1) Sections 1 and 2: Interagency Task Force and Interagency Plan. These secti.ons formalize the 
working group that we set up during the last budget process (which resulted in the increase for BIA 
school construction funding). This working group would come up with a plan to plug into this 
year's budget cycle. In addition, it is envisioned that this group would create an inventory of all 
education-related programs within the federal government which relate to l\Jative Americans. This 

, could be put on the Internet and passed out to tribes, etc. 

(2) Section 3 Developing Promising Practices Models: This section envisions looking at a few 

schools of various types (urban, rural) and interactively developing some best practices that 

improve math and reading achievement. We could then do a report on the best practices. 


(3) Section 4 Regional Forums. This section would set up regional forums, put on by the 
Departments of Education and Interior, to focus on improving Native American education in K-12. 
These forums would encourage participation by tribal, state, and local governments. This is the 
intergovernmental piece (which was the focus of the Native American groups). 

[section 5 was problematic so it is not included] 

(4) Section 6 Research -- This section would (1) identify areas where research is needed on the 
topic of Native American education; (2) look at ways to collect, store, and present the data (such 
as setting up a comprehensive data base); and (3) to establish a baseline measurement of academic 
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achievement of Native American students. 

(5) Section 7 Comprehensive Policy. This section is trying to placate the groups and was included 
in the original version of the executive order. It discusses developing a comprehensive Indian 
education policy over 2 years focusing on inter-agency coordination and inter-governmental 
collaboration. 
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DRAFT APRIL 27, 19983:27 PM 

EXECUfIVE ORDER: AMERICAN INDIAN EDUCATION. 

Preamble: 

The Federal Government is committed to improve the academic performance and reduce, 
~e drop out rate ofAmerican Indian and Alaska Native students. To help fulfill this 
commitment this executive order focuses special attention on improving mathematics and 
reading. the two gateway subjects for academic success; expanding the use of educational 
technology and related resources; and reducing the influence of long-standing factors 
which mitigate educational performance, such as poveny and substance abuse. ' 

Improving educational success rates for Indian students is vital to the national goals of . 
. preparing every student for responsible citizenship, continued leaming. and productive 
, employment. Over half ofAmerican Indian and Alaska Native students in the fourth 
grade scored below the basic'level in reading and math. American Indians and Alaska 
Natives have the lowest high school completion and college attendance rates. Schools 
that serve Indian students often lack college preparatory classes and, in other ways, fail to 
meet their unique educational needs. I am committed to seeing such conditions change. 

To achieve its purposes this order calls for a comprehensive and coordinated strategy 
across aJ.I relevant federal agencies, collabonl.tion with Tribal and State governments and 
the development of a comprehensive long-term: policy. 

Order: . 
By the authority vested in me as President by the Constitution and laws of the United ' 
States of America, in affirmation of the unique poiitical and legal relationship of the 
Federal Government with Amencanlndian and Alaska Native tribal governments. andin 
recognition of the special education and culturally related academic needs oflndian 

. students, it iSlhereby ordered as follows: ' . 

Se~ion 1. Interagency Task Forte and Consultation. The Domestic Policy 
C01.1I1cil' s American Indian Education Work Group shall serve as the Interagency 
Task Force to oversee the planning, and implementation of the Executive Order. The 
Interagency Task Force shall work in consultation with the National Advisory 
Council on Indian Education. (NACIE) which will consult with American Indian 
tribes and organizations. 

Section 2. Interagency Plan.·The Interagency Task Force shall within 120 days 
develop an action plan which will include the identification of all education related 
programs within relevant federal agencies and opportunities for future coordinated 
interagency 'action to improve American lndianreading and math achievement. 
enhance the technological capacity of schools educatmg American Indian students, and 
reduce the long standing socilll-economic problems which mitigate academic 
performance. 

,I,, 
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Section 3. Pilot SiteS. The Interagency Task Force shall devel~p and implement a plan 
for establishing pilot sites of no more than eight schools serving large percentages of 
American Indians to test best practices for impro"\l'ing reading and math achievement, 
using technolo,gyand redu~ing factors mitigating academic success. . 

. . . 

Section 4. Regional forums: The Secretaries of Interior and Education shall convene a 
series ofregional forums on coordinated strategies to improve academic achievement of 
American Indians, an4 invite representatives of tribal, state and local government to , 
develop collaborative regional strategies and projectS. 

Section 5. Discretionary programs: All federal agencies and executive departments 
shall identify all education related programs which could be utilized to focus on 
improving reading and math achievement, enhancing technology and related resources 
and reducing me influence of mitigating factors which impede academic progress for 
American Indian students. To the extent permitted by law and where appropriate all 
such discretionary education programs shall prioritize American Indians in all grant 
competltions. 

Section 6. Research Strategies: The Interagency Task Force in consultation with 
American Indian Tribes, orgaD.izations and educators shall develop a comprehensive 
'research agenda designed to ensure the establishment of baseline data on academic 
achievement on American Indian students, exploring best practices used with Indian . 
students, and tracking progress made in implementing this executive ord:r. 

Section 7. Comprehensive Policy: The Interagency Task Force shall 4evelop by the 
end of two years a proposed comprehensive federallndian education policy, with the 
overall goal of improved academic achievement, which 1) improves federal interagency 
cooperation; 2) ensures equity in and access to all available federal resources; 3) 

, improves federal, tribal and state inter-government collaboration, and 4) enhances the 
ability of tribal govern.rnents and Indian communities to better meet education needs, 
including their strong desire to preserve, revitalize, and use native languages and 
cultural traditions, with the overall goal of improved academic achievement. 



Author: <ggipp@nsf.gov>at Internet 
Date: 5/1/98 10:01 AM 
Priority: Normal 
TO: David Beaulieu at WDCJ01 
Subject: Re: Information 

Hi Dave: Things are busy here, but going well: I spoke to Mary 
yesterday and faxed her a copy of the Performance Effectiveness Review 
Report for the Rural Systemic Initiatives. She indicated that she was 
interested in setting up a meeting with Mike Cohen sometime in the near 
future to review our initiatives and how t,hey might build on them at 
the K-12 level. 

This discussion is timely because Dr. Luther williams, (our Director 
for Education) has agreed to a couple of things: 1) Recently, we met, 
with OIEP Director, Joann S-M and Sandra Fox to explore establish~ng a 
relationship to support their effort to promote systemic change in 
their schools, currently through the Goals 2000 program. We would try 
to fund those school coalitions that are "ready" to promote 'in-depth 
reform of their math and science programs; (2) h~ has charged us with 
drafting a plan to expand the rural program beyond the large 
coalition-type efforts we currently have underway. This me~ns we will 
probably open the door to smaller coalitions of schools, districts in 
rural regions. This has direct implications for the 1100 school 
districts that are funded by your office, if they meet our basic, 
eligibility vis-. -vis rural and poverty criteria; (3) Finally, I don't 
know if you heard, but NSF recently agreed to implement the White 
House Initiative on Tribal Colleges and Universities. The High Plains 
project funded through the Turtle Mountain CC has direct implications 
for K-12 education.. Dr. Wanda Ward in the Office of the Director and 
I have been officially appointed as NSF liaisons for that effort as 
well as the WHDPC Education Workgroup. So, there is much to be done. 
Let me know if you have questions or how we might coordinate. 
Jerry 

______________________~_______ Reply Separator 
Subject: Information 
Author: David_Beaulieu@ed.gov (David Beaulieu) at NOTE 
Date: 5/1/98 9:29 AM 

Gerry, Do you have information on a NSF initative to significantly 
improve MAth and Science Edycation. Mary Smith of the DPC is 
interested in this in connection with our work on the execu~iv~ order. 
Thnks David. PS How are you doing?' 

************************************************************** 
This email message and attachments, have been 'scanned 'and found 
to be free of all known viruses. 
************************************************************** 

mailto:David_Beaulieu@ed.gov
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April 30, 1998 . 

TO: 	 Mary Smith 
White House Domestic Policy Council 

FROM: Gerald G~'PP . 
Program" . 

Education . System Reform 

NSF 	 . 

Subject: 	 Performance Effectiveness Review 
Rural Systemic Initiative 

Mary: attache.d is the recent Program Effectiveness Review Report on the 
, 	 . 

Rural Systemic Initiative .. As I indicated, they are at mid-point ofa.five year 
funding cycle. These programs are funded on a Cooperative Agreement 
basis, which means that that they must show reasonable progress on an 
annual basis in order to be continued over a five-year period at $ 2 Million 
per year .. 

Regarding the PER report, reference is' made to a description of those 
programs serving the Appalachia and Delta regions, but due to the length of 
the document I am not faxing those pages. . 

Should you have any questions, please call me. 
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Rural Systemic Initiatives Program 

Program Effective,ness Review Report 
" , 

December 18, 1997 

Program Description 

The Rural Systemic'lnitiative (RSI) program was initiated in 1994, by funding 
wo~kshops, conferences, and planning and development activities. The program 
was established specifically to implement systemic reform strategies for science 
and mathematics education in rural, impoverished regions in the Nation. In 
1995, the RSI program funded four Implementation programs. Three of the 
programs target eligible counties with large populations of Am~rican Indian and 
Alaska Native students. The fourth program is targeting schools in'counties in . 
six states in the Appalachia Region. In 1997, a'flfth implementation program 
was funded to address systemic reform ,in the Delta Region of Mississippi. 
Arkansas and Louisiana and three development awards were funded for the 
southeast, Texas and Oklahoma. 

The RSl's goals are: 

• 	 The improvement of science,' mathematics, and technology education in rural 
economically disadvantaged regions of the' nation. ' 

• 	 The preparation Of a technologically competent workforce to enhance the 

infrastructure pf economic development activities within a community or 

region, by strengthening the scienqe, mathematics, and technology 

instructional capacities of regional colleges and universities. 


'." 

• 	 The enhancement of scientific literacya,nd science understanding and 

appreciation among students and the general community in rural. 

economically disadvantaged. regions of the nation. 


'. 	The develo'pment qf community infrastructure to provide resources to sustain 
educational improvements. 

The scope of the RSI program encompasses two strategic'phases: The initial 
Development phase designed to provide the necessary background information 
to the Initiative for structuring the program, and the Implementation (second) 
phase, whicn addresses the vis.ion. strategies, and priorities. 
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During the Development period, projects conduct regional self-studies to gather 

pertinent information regarding target populations, regional strengths and 

barriers, and policies that enhance or hinder instructional reformation. 

Moreover, successful Development projects should result in a viable evaluation 

strategy to be used during the Implementation phase. ' 


The second strategic level, the Implementation phase, focuses on systemic and· 
sustainable improvements and policy alterations that have a direct or secondary 
impact on classroom instruction and student achievement, such as teaching' 
workforce enhancements, curriculum innovation, leadership development among 
teachers and loqal district administrators, . and innova,tive and pertinent 
assessment strategies. ' ' 

The five Implementation projects are: 

The Alas~a Rural SystemiC Initiative (AKRSI) is serving as a catalystto 
promulgate reform in mathematics and science education reforms by focusing on 

. the interc(;mnection and complementaryity between the formal education system 
and the indigenous knowledge systems of the Native communities. This effort 
will promote and develop policies and practices that effectively integrate 
indigenous and Western knowledge into educational programs by incorporating 
Native knowledge into. the curriculum in rural Native schools. 

The Alaska RSI has refocused its target population down,to 20 school districts 
with 184 schools serving 21,043 students, 'constituting 70% of all rural students 
and approximately 90 % of all Native students in the'state. The operational unit 
is the district. but the size and isolation of the villages means that much of the 
AKRSI services are provided directly to schools and teachers. 

The Alaska initiative has achieved and unprecedented collaborative relationship 
with the State Department of Education through its reform interventions. The 
state in adopting science and mathematics content standards, also included a 
special "Chapter' in the state standards designed to promote the,incorporation of 
indigenous knowledge into standards based curricula across the state. The 
effort will ensure the, development of acoherent, consistent set of policies to 
promote high quality standards-based mathematics and science curricula for all 
students. Complimenting this effort, the "Alaska Native Student Learning Action 
Plan" recently adopted by the Commtssioner etnd the State Board of Education 
will provide guidelines and incentives for the alignment of all elements impacting . 
rural/Native students educational experiences throughout Alaska. In addition, 
the AKRSI has received a $3 Million grant from the Annenberg Foundation's 
Rural Challenge Program, which supports the reform efforts by funding activities 
that document the Native knowledge effort in other areas of the curriculum. . 
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The Appalachian Rural Systemic Initiative (ARSI) is a collaborative 
Implementation Initiative among the six states (Kentucky, North Carolina, Ohio, 
Tennessee, Virginia, and West Virginia) comprising the central Appalachian 
region. ARSlis designed to stimulate sustainable systemic improvement in the 
science, mathematics, and technology education received by students in a 
region of the United States noted for its,persistent poverty and isolatio~. 

ARSloperates principally at the local district or individual school level. The, 
initiative identifies a Teacher Partner (TP) at a catalyst school. Typically, there 
is orie TP per district., The TPs serve as science and mathematics education 
leaders within their own schools and as an intellectuarresource to the district.' 

ARSI facilitates site-based managementand educational systemic reform by 
operating through "Resource Collabon3tives" (RC). The collaboratives are 
geographically and intellectually related networks set up to address local ' 
challenges, goals, and commitments between teachers, community, students 
and our world. The collaboratives are located at regional institutions of higher 
education, and serve as conduits of information and expertise between the 
students and the world. The RC directors provide professional development for 
the TPs, assist the district with their Improvement Plans' or Coordinated 
Resources Plans, monitor the implementation through classroom observations, 
and give reports and feedback to the AR,SI central management. Community 
engagement,teams are established in the school districts to spearhead 
community involvement and assist in sustaining the reform effort. 

The High Plains Rural Syst~inic Initiative (HPRSI) brings together 19 
American Indian tribal colleges and other entities involved in science, 
mathematics, engineering, and technical education in Montana, Nebraska, North 
Dakota, South Dakota, and Wyoming. The Implementation Initiative seeks to 
identify and coordinate efforts to remove impediments to exemplary student 
performance i'n SMET among American Indians. " 

The unit of change in this initiative is the s~ool. HPRSI has the greatest variety 
,of school jurisdictions, including BIA, public, parochial, and tribal schools. Most 
of the reservat,ion-based activities are directed through the tribal 'colleges and, 
early on, were fairly variable in impact. The HPRSI central management ' 
reorganized to give mo~e direct oversight to the sites, as well as training for the 
teachers and site coordinators. , The subcontracts to the Ris were revised to 
require participating schools to adopt systemic reform practices. 

Currently, the HPRSI is targeting those schoois that show a readiness to 
participate in the reform process. HPR'SI, however, provides leadership at the 
state and local levels to address the social and legal hurdles. The successes 
being realized by the partiCipating schools are a compelling argument to the 
recalcitrant ones to join the Initiative. 
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The Utah-Colorado..Arizona-New Mexico Initiative (UCAN) coordinates 
activities in six local coalitions that represent geographic and cultural entities 
located in fou'r states,induding many rural communities (many Hispanic), the 
Navajo Nation, and several other reservations and tribes. The Implementation 
Initiative will provide catalytic support to targeted rural school districts for 
comprehensive programs that lead to improvements in science. mathematics 
and technology .. 

The Initiative operates through different entities including schools. districts, 
classrooms and administrative organizations such as superintendent 
consortiums and BIA Agency. coalitions. Some of the Tribes involved have more 
direct tribal influence on the local schools. Schools that are engaged in the 
initiative are state or Bureau of Indian Affairs (BIA) schools .. The primary ESR 
staffs concem about UCAN is it size. The Pis were encouraged to include the 
Navajo nation, and permitted to include reservations' in· AZ and UT. Recently, 
the UCAN coalitions have scaled· down the total. student target population by 

·40% to 100,000. Further rescaling is under consideration, 

Cultural and linguistic concems are important throughout the Hispanic and. 
Native communities with UCAN. The Navajo Coalition has re99ntly received a 
multi-year, multi-million dollar grant from the Annenburg Foundation to address 
theseconcems. The grant supports their inclusion in standards-based curricula. 

The Delta Rural Systemic Initiative (DRSI) will providemini-grants, workshops, 
and other resources focused on implementing systemic reform in school districts 
in the impoverished Lower Mississippi Delta region of Arkansas, Louisiana, and 
Mississippi. 

. DRSI wiU facilitate educational systemic reform by working directly with district 

. and school persoflnel-some district-specific opportunities and some offered on 

a regional basis. Much of the district-specific work will be the responsibility of 

six Field Coordinators (FCs). who will be assigned to certain participating 
districts. 

The Dev~topment Awards are: 

The Texas Rural Systemic Initiative (TRSI), which operates its development 
phase by organizing 6 Focus Groups, each representative of the rural regions of 
Texas. The groups will study and provide recommendations on: 1) SMT 
education; 2) Rural Workforce and Economic Development; 3) Scientific Literacy 
and Appreciation in Rural Communities; 4) Rural Community Infrastructures; 5) 
Integrated Systemic Reform; and 6) Rural Resource Partnerships and 
Alignments. In each of t~ese areas, the Focus Groups will document the current 
state of several key indicators. 

4 



The Rural Oklahoma Systemic Initiative (ROSI). impacts rural areas of 
Oklahoma which contains both the largest and most divers~ population of 
American Indians in the world. The project is designed to provide a standards 
based, hands-on, inquiry b~sed vision of leamer centered education in 
mathematics, science, and technology emphasizing inter-and intra- connections 
with students. 

The Southeastern Rural Systemic Initiative (SRSI),is a collaborative effort 

between the states of Alabama. Florida and Georgia. Twenty-seven counties in 

Alabama, nine ~unties in Florida and frfty-nine counties in Georgia will be 

targeted for partiCipation.· . . . 


. The proposal will build upon ongoing efforts of the PACERS program in Alabama 
where the University of Alabama has worked with a numper of rural schools for 
several years.ln.Florida, the Area Centers for Educational Enhancement· 
created to address th.e state's Educational Reform and Accountabiiity System 
will· be utilized, and·iri Georgia; the coalition will seek to build upon the Georgia 
Pre-School through Post-Secondary (P16) statewide Initiative. In addition. it will 
promote the Georgia Learning Frameworks for mathematics and science, which· 
was developed· by the Georgia Statewide Systemic Initiative for MathematicS and 
Science. 

Major Findings 
. .-. 

The Four, 1st cohort RSls partiCipating in the 1998 PER have reached the mid­
.point of the five-year funding cycle. Significant improvements were noted in the 
impact of the programs since the 1997 PER. The improvements are due to . 
intensive staff m,onitoring coupled with refocusing and redirection of efforts at the 
program level. 

·In the aggregate the RSls are on trajectory.·There ar~ areas for improvement in . 
each of them,and UCAN .and HPRSI continue to be so extensive geographically 
that management and monitoring remain challenging. Also, the issue of multiple 
jurisdictions continues as an issue to pe addressed as the RSI Pis correlate NSF 
requirements for its systemic initiatives with. federal, state, or 10~1 educational 
requirements. 

Some considerations must be redefined, such as effective use of professional 

development, direction of funds; and deployment strategies, that are uniquely 

different in the RSI program as contrasted with the USI and SSI programs. In all 

three systemic programs, it is crucial to gain the support of the key leadership. 

However. in the RSI projects, such engagement must occur with many more 

individuals, due to the extremely large numbers of local units that are involved. 

Therefore. leadership development ·is a continuing critical factor in the RSls. 
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Also, professional development of teachers plays a much dlfferenf role. For . . 
example, due to sparse population and typically small schools, these are much 

. smaller numbers of mathematics and science teachers per local unit. As result 
meaningful professional development must take place in many different sites,' 
particularly during the acade~ic year, necessitating more peqple in the field. . 
Follow-up activities, such as classroom obse"rvation. become a huge 
undertaking. When coupled with the extremely large teacher tumover 'in some 
regions, professional development, as practiced and measured by the other Sis, 
can prove to be more resource intensive for RSls than for USls and SSls. 

An advantage that the RSls enjoy is that it is easier to engage 75-100% of the 
teachers in the unit of change. Therefore. an effective professional development· 
strategy in the RSls is one that operates through the entire unit. coupling 
subaward conditions with leadership and pedagogical staff development 
opportunities. 

The role of subawards is fmportant to understanding the operation of RSls. The 
Pis, POs, and field staff operate without the authority or oversight of the local 
schools, which often are accountable to state, federal. or tribal regulations but' 
not inherently to the RSlleadership. Therefore, most RSls define the terms of 
participation through subcontracts or MOUs with the'local units. These 
subcontracts stipulate the systemiC reform compori~nts that must be addressed 
in successful Sis .. Through contractual arrangements, the RSr leadership can 
mandate adoption of standards, realignment of resources, use of"instructional 
strategies or curricula, and tracking of student achievement. .' . , 

See Appendix A: "1998 RSI Description Paper" which cOntains a further 
explication of special RSI considerations. . ' 

Findings by Indicator. 

Indicator 1: Student Impact. 

In the past year. the RSls reportdirectstudent impact on 20-40% of the student 

. populations that are targeted. There are 58,000 students among the 4. 

initiatives. ' 


Indicator 2: Teacher Impact. 

When coupled with the extremely high teaCher and administrator turnover, the 
level of teacher impact was highly variable among the 4 initiatives. ARSI had 
the lowest direct teacher impact, at 12%, a~d HPRSI had the highest. at 50%. 
The initiatives. tqken together, woi"ked directly with'almost ~OOO teachers. 

6 

". r;".' 



I "'I.....JI • ~j ii ", ~ .._" ....... t.;.1 ..:J,"-w,"\. 


Indicator 3: Policy Changes. 

The initiatives uniformly reported' significant policy changes among the schools 
or districts with which they are working. The most signifiCant of these changes 
are in the areas of standards adoption and fum;iing aiignment. For example, 
Ignacio (CO) school board, a UCAN district mandated curriculum alignment with 
state standards. Also in New Mexico •. the Educational Plan for Student Success, 
mandates that schools implement state standards which affects 30,000 in the 
NM County, Coalition. ' . , . . 

. , " 

The A1askaRSI has made significant impacts on the state education policy 
wHere standards have been adopted. This effort is co-sponsored by the 
Governor's Office through the Quality Schools Initiative. As. a result of AKRSI's 
involvement, science has been added as a priority, with special considerations 
given to Native issues. This includes a special "chapter" devoted to' providing 
guidelines to all schools for the integration of Native knowledge in their curricula. 
Complimenting this effort is the .adoption of the "Alaska Native Student Learning 
Action Plan." ARSl's Program Improvement Review Process is assisting in 

. structuring policies toward mathematics and science components of school 

improvement plans . 


. Indicator 4: Resource Changes 

All RSls mandate the alignment of categorical funds by the participating" schools 
and districts. This amount ranges from $2.5 million to over $8 million per 
initiative, about $21 million for the program. In addition tothe categorical funds, 
the RSls have captured almost $12 million in extemal (private foundations, etc.) 
funds for the reform effort. " 

Indicator 5: Management Changes 

Th~changes catalyzed in school management of science and mathematics, by 
the RSls, are primarily in the arena of leadership development. Because of the 
RSls' promotion of standards in sc;ience and mathematics, the participating 
districts are giving priority attention to those subjects. Mostnoteworthy, 
however, is that participating units are promoting reform among other subject 
areas that correlate to the changes ma'ndated by the RSJs..The Alaska RSI, and 
ARSI in a collaborative effort with the Annenberg Rural Challenge program 
represents thi~ total approach. . . 

, Indicator 6: Date Utilization 

. All RSls have approved evaluations in place, and th$ results of these 
evaluations are used to closely monitor unit~, and to guide any needed changes. 
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However, one result of the PER process was that by comparison 'with th~ 
Statewide and Urban programs RSI programs were not comparable. Therefore, 
there is a need to re-describe the rural programs and develop appropriate 
indicators; and re-examine the Core Date Elements for their appropriateness. 
This process is currently underway. , 

Indicator 7: Learning Infrastructure Changes 

All RSls have made significant advances in the adoption. implementation. 'and 
use of distance technologies. Moreover, having ,Internet access in place in most 
target schools, the RSls,are now turning their attention to other Classroom 
technologies, such as graphing calCulators. The RSls are bringing mainstream 
infrastructure changes to regions that would have been left behind in the 
'technology wave. 

Indicator 8: Student Performance 

All RSls are reporting gains in student access and enrollment to higher level 
, mathematics and science. There is very little data that has yet been obtained 
tied directly to student performance on standards-based assessments, but what 
evidence that has been gained is positive. Having established their sites. the 
RSls will now turn increased attention to the topic of appropriate assessment 
strategies. " 

Indicator 9: Partnerships 

AI,I RSls have established strong working arrangements with local or national 
foundations (e.g., Annenberg and federal laboratories), and all are working with 
the ,state departments of education 'in their respective states. In fact, the' 
partnerships that have beenformed by the RSls are effectively expanding the 
scope of the reform effort (e.g., the Ohio RG. the AIC:\ska state content standards) 
to students who would not oth.erwise be impacted by the RSI program. 

Racism and dis~imination in rural communitie.s has hindered the progress and 
achievement O'f Indian students in some of the schools and local political battles 
limi.t the number of schools that the RSls can work with. Rather than engaging in 
a long struggle, the local efforts target those schools that readily embrace the ' 
reform. 
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Program Synthesis 

The findings of the PER pro~ss indIcate the following actions are required: 

1.) In contrast to the Statewide and Urban Systemic programs, the Rural 
Systemic Initiative program is not comparable. The rural programs differ in 
terms of their characteristics, challenges, complexities and applied 
strategies. Thus, there is a neeg to appropriately describe the . 
characteristics of the rural program for evaluative purposes. 

2.) Within the RSI program it is important to distinguish the differences between 
the programs directed at sch091s serving primarily American Indian/Alaska 
Native students from those serving students in the Appalachia and Delta 
Regions. The latter c;!se being more closely aligned to the SSI and USI 
programs. The programs need to be appropriately identified. 

3.) As a result ofthe above clarifications there is a need to re·e)(amine the 9 
Indicators to more fully capture the elements of the program. 

4.) The Core Data Elements required of all Sis will be re.examined to determine 
the appropriateness and usefulness to align with the revised indicators. 

5.) Due to the complexity and vast geographical regions covered by the RSls, 
the HPRSI and. UCAN programs have been requested to review their target 
population in terms of spread vs depth and substantiality. The AK and ARSI 
have already elected to rescale their interventionfqcus to address fewer 

. districts. 	 .. 

The RSI program will continue to be challenging, and the ,lessons learned of the 
past 2.5 years will ensure that it also continues to be successful. 

The 2nd cohort of RSls (development) will soon submit Implementation 
proposals. These cohort 2 regions typically will cover smaller geographical 
areas than the 1st cohort of programs. From both project management and 
program monitoring perspectives, these initiatives, if funded, will be more flexible 
arid efficient. . 	 , 

Clearly. the impact of the RSI program cannot be measured in terms appropriate 
for the other 515. This' does not mean RSls are not accomplishing what they 
should be. It simply means that NSF must be more creative about measuring 
their impacts. The ESR staff has redescribed the RSI Program characteristics 
and redefined the indicators. with the revision of the Core Data Elements to 
measure and report RSI impacts to follow. 

Attachment: 	 Appendi~,A 

App~ndixB 
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PER - RSl,Appendix A 

The Rural Systemic Initiative Program 
1998 Program Description. 

In 1995, the Rural Systemic Initiative (RSI) Program funded four Implementation 
programs. Three of the programs target eligible Counties with large populations 
of American Indian and Alaska Native students. The fourth program is targeting 
counties in six states in the Appalachia region. In 1997," a fifth initiative was 
funded to address systemic reform in the Delta region of Mississippi, Arkansas, 
and Louisiana. The first cohort of RSI programs in entering the third year of 
operation has reached the mid-poil1t of the five-year funding cycle. 

The December 1997, Program Effeqiveness,Review (PER) clarified that these 
initiatives operate in a vastly different arena than other systemic initiative 
programs. The RSls differ from the Statewide and Urban programs both in terms 
of their characteristics, their complexities and the strategies required to address 
systemic reform. hi order to 'accurately assess their progress. it vitally,important 
to fully describe the nature anQ characteristics of these initiatives and to develop 
appropriate indicators of change. 

While all these communities have strong commonalties, the RSlsare in fact 
serving two distinct community situations with distinguishing characteristics that" 
must be recx)gnized if their progress is to be accurately assessed. All of these 
schools have a strong sense of culture that must be considered if systemic 
reform of mathematics and science education is to become a reality. 
However. the definition and use of culture in these tWo divergent situations is an 
important element to capture in the process of educational change and requires 
further delineation for evaluative purposes. 

The following discussion establishes two. foci and delineates the differences 
within the currently funded RSI programs: 

Category I,;, American Indian/Alaska Native Initiatives, distinguishes those 
sites fOCUSing on schools educating primarily American Indian and Alaska 
Native students where traditional culture and Native Knowledge are key 
elements in the learning process. ' 

Category 11- Appalachia and Other High Poverty. Rural Regions, 
distinguishes those Initiatives focusing on schools in the Appalachia and 
other impoverished rural areas of the Nation. The participating schools . 
may be serving African-American. White, Hispanic or Asian students. In 
many of these schools and communities the local culture is an important' 
element to be cpnsidered in the leaming, process. 

10 




In general, the schools af"!d communities in the Rural Systemic Initiatives are 

geographically isolated in some of the most impoverished areas in the Nation. 

Historically. these schools have not provided quality education programs. The 

evolution and fadors impacting rural schooling differs from the Urban and 

Statewide systemic programs necessitating different management strategies. 


Category I - American Indian/Alaska Native 

Jurisdidion/Geographical Boundaries, 

The RSI sites are complicated by the fact that they extend across several state 
and Indian reservation boundaries. School types in these initiatives include: 
public schools, Bureau of Indian Affairs day and boarding schools, tribal contract 

, or grant schools, charter schools and parochial schools or some combination 
Complexities arise from' the many controlling policy bodies that include: public 
school boards, tribal school boards, contrad or grant school boards,' tribal 

, councils. state departments of education, The Bureau of Indian Affa,irs federal 
system, or parochial assemblies. In some Native communities. tribal resolutions 
of support may be required to implement new programs or policies, 

Numerous strengths are inherent across the regions. Similar circumstances 

across geographical regions allow for sharing and partnerships among , 

jurisdictions. With small populations, economies of scale are a factor, sharing 

resources and common activities can mean greater flexibility and a more 

judicious usa of limited resources. Multiple strategies of inclus.ion are being 

implemented throughout the RSls in order to create systemic change. Within 


, reservation boundaries, the recognition and use of informal networks to " 
communicate andgain support for th~ reform efforts is of critical importance. In 
these rural areas,greater awareness and acceptance of the special needs of ' . 
Native rural populations among educational personnel promote new approaches.: 

Community· Engagement 

Historically rural SChools have operated in isolation. Parental participation in 
school governance was not encouraged. Due to isolation factors in much of 
rural America. there are attitudes that foster racism and discrimination. These 
attitudes are prevalent in cOmmunities on or adjacent to Indian reservations with 
high populations of traditionally under-served students. "n the public sedor. 
parents were reluctant to participate in the electoral process; thus they had little 
voice or control over educational programs. In contemporary times, the school 
system is often the largest employer in the community. Jobs may mean votes for 
school board members, whieh.may politicize and even polarize the community if 
good leadership is lacking. 

·11 



Continued •category 1- American IndianfAlaska Native 
In rural isolated situations, the school is becoming more central to .the , 
community with emphasis on community involvement. The participation of the 
community is a strategic RSI component to implement sustainable systemic 
change. More reCently, Native communities through a series of federal 
legislative acts have promoted greater community involv~ment and participation, 
particularly in federal schools on reservations, Le. in the Bureau of Indian Affairs' 
school system (186 schools). Over 120 schools are now under the direct 
control oftribal boards.: Indian parents are exercising greater control over hiring 
and the increasing availability of Native professionals has resulted in the 
teaching of history, culture, and Native knowledge. These changes provide NSF 
Jhe opportunity to bridge Native teachings and knowledge with Westemscience. 

,'Economy, 

The economy of most rural'communities is limited by high unemployment rates. 
Jobs are scarce and are often limited to unskilled labor positions. Geographical 
isolation and sparse" populations impact the availability of funds and impacts the 
initiatives'expenditures and :ability to leverage other resources from limited 
business and industrial partnerships. These factors impact the, expenditure of 
resources, which may not conform to the other SI programs, i.e., greater 
transpprtation cqsts, 'Local economic constraints devalue formal ,education. 
Rural areas are also characterized by preconceived values of social welfare. 
Historical generation linkages to poverty among particular families often result in 
teacher attitudes that lend to a self.fulfilling prophecy of failure and ~trackingn of' 

,students. ' 

Employment in ,rural regions has not always required a quality education; 
however. the changing environment in rural communities including the loss of 
subsistence economies, mining, lumbering, farming and other local occupations,. 
have resulted in parental acceptance of the need for quality education . 
experiences .. The infusion of technology in rural areas has raised a new level of 
occupational awareness, In some tribal communities, tribal leaders are investing 
new monies generated from enterprises such as gaming into the community 
infrastructure and, school programs. 

Professional Development 

Teachers are oftenill prepared and in many case,s maynot be certified to teaCh 
mathematics and science. Teachers tend to hold low expectations for students. 
In many cases the high teach~r tumov~r rate mitigates standard strategies for, 
teacher enhancement. The ability to, attract and maintain a highly skilled and 
motivated educational leadership workforce is often a problem for isolated 
communities. ' 
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Continued -Ca~ i-American Indian/Alaska Native 

Professional development activities target not only professionals, but also para'­
professionals. In rural areas, para-pro~~ssionals have the highest likelihood of 
remaining in,the community. In some cases colleges and universities have 
recognized the need to identify and provide appropriate teacher education 
programs targeting American Indian and Alaska Native para-professionals. 

Student Achievement 

Research indiCates that standardized achievement tests are culturally biased. 
Native students generally score well below the' nationa,1 average on these tests. 
The'results of low academic achievement has a number of negative spin-offs; 
e.g.• dropout rates are among the highest in the Nation and alcohol and drug 
use are a major problem, As a result, students tend to have fewer choices in 
pursuing academic options and many get caught in a continuing cycle of poverty 
and failure. 

With the expanded opportunities for communi,ty control and parental 
participation. there is greater awareness of the importance to provide culturally 
relevant curricula that is rigorous and challenging. Tile positive role of the 
traditional culture in the classroom is having a positive impact on student 
attitudes toward school and learning. School personnel are more receptive to 
the needs of the community and are displaying a readiness to reform 
mathematics and science education programs. 

Assessment 

A real constraint for the reform process is the fact that many teachers in Native 
schools may not be certified and tE?nd not to be the most qualified in these 
challenging situations, as a result, alternative assessments have not been 
utilized to offset the problem of culturally biased achievement exams. Student 
results tend to be dismal and portray Native students as among the poorest 
academic achievers in the'Nation. Low expectations impact student 
performance. 

, The systemic reform process brings a greater awareness of the need to 
implement alternative assessment strategies and to align assessment measures 
with ,standards-based educational programs. Community members and school 
personnel are demonstrating their understanding and deSire to improve 
mathematics and science education programs by supporting and participating in ' 
the reform process. . 
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Continued - Category I - Arilerican Indian/Alaska Natille 

Culture 

Isolation of rural communities has developed strong cultures that are a source of 
pride and identity that differs from the larger middle-class society. The Nation's 
schools have sought to am~gamate and blend the different cultures into an 
American culture. This approach has failed the majority of the students in 
sChools from the Everglades of Florida throughout the desert.southwest, the 
northern plains of the Dakotas, to the Native villages of Alaska. In Tribal 
communiti~s, Federal policies which attempted. to divorce the Native people from 
their language and culture vis-a-vis the scbool have failed miserably. State and 
Federal policies have resulted in American Indians and Alaska Native 
community members' and parents being highly distrustful of U~utsiders." This 
lends to the difficulty ofcreating meaningful change in isolated communities and 
results in moving reform at a much slower pace. . 

Tribal comml,lnities currently are placing a higher priority on language 
revitalization and preservation. The culture, embodied in the language, is 
valued and the introduction of traditional ways of knowing solidifies the 
philosophy of education throughout Indian country. The participation of the 
community.elders and parents in helping schools to improve their mathematics 
and science education programs is furidamental to overcoming the strong . 
suspicion of outsiders and to sustain meaningful change. 
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UNITED STATES DEPARTMENT OF EDUCATION 

THE SECRETARY 

May 28,1998 

Honorable Erskine Bowles 
Chief of Staff 
The White House 
Washington, DC 20500 

Dear Erskine: 

Thank you for your letter regarding the Department's implementation of the President's 
Executive Memorandum 011 Government-to-Government Relations with Native American Tribal 
Governments. 

Strengthenirig educational opportunity'and attainment for American Indians is indeed a high 
priority for the nation. The Department's Office of Indian Education works closely with 
representatives of tribal governments, national Indian organizations, and the Bureau ofIndian 
Affairs to identify better ways of responding to the education needs of American Indian tribes 
and communities. 

Your letter noted several specific priorities for the Department: developing a policy on 
government-to:-government relations with Indian tribes, assistillg tribal colleges to serve their 
target populations, and developing innovative policies to address the needs of Indian children. 

The Department is drafting a policy that will incorporate and enhance aspects of our current 
consultation process with federally recognized tribes. I have designated the National Advisory 
Council on Indian Education as the vehicle through which such official consultation would take 
place. Of course, the Department's Director of the Office of Indian Education routinely meet~ 
with representati ves of tribal governments, as well as with national Indian organizations. The 
Department also works closely with other federal offices, such as the Bureau ofIndian Affairs 
and the White House Initiative on Tribal Colleges .. 

With regard to tribal colleges, 1 note that our proposal for reauthorization of the Higher 
Education Act includes the creation of a new illstitutional aid program, Strengthening Tribal 
Colleges and Universities. The purpose of this program is to improve, strengthen,. and expand 
the capacity of these institutions to serve American Indian students. 

I share yoursupport for development of innovative educational approaches that focus on the 
needs ofIndian children. In the FY 1999 budget request to Congress, the Department requested 
funding to reinstitute the Special Programs for Indian Children, which would include 
demonstration grants for early childhood and preschool education. The Special. Programs \vould 

GOO INDEPENDENCE AVE., SW. WASHINGTON, D,C. 20202-0100 



Page 2 -- Honorable Erskine Bowles 

also include funding for the preparation of Indians to take po~'itions in teaching and school 
administration, which would address a signifi~ant need in the Indian education community. 

Again, thank you for your letter. I appreciate your highlighting the importance of continued 
efforts to improve educational opportunities for Indian children and adults. 

Yours sincerely, 

Richard W. Riley 
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Attached are comments on the 5/29 draft ofthe Executive Order on Indian Education. 
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Tom Corwin 
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EXECUTIVE ORDER: AMERICAN INDIAN EDUCATION 
Preamble:. ,til.,..·· . . ' I ~ 
The Federal Govenunent is committed to i~pr0'ithe academic performance and redu('J.! 
the drop;9ut rate ofAmerican Indian and Alaska Native students. To help fulfill this . 
commitment this executive order focuses special attention on five goals; a) improving 
mathematics and reading, the two gateway subjects for academic success, b) improvin~ 
high school retention. c) increasing os(iecondary attendance, d) reducing the influence ' 

. I 	 of long-standing facto . tti educational performance, such as poverty and 
substance abuse, and e) ex ding th use ofeducational teclmology and related 
resourceLs. , .f1,J- . 1(h.""o.a.."l'f\irHA..a "moJ.tr~ "or",ttf'(/tv..~~ r~L'(()u 

l"'~ . ('bl~ VMC4r\ 'IIBit''i:il~a 1.k.i2. tl \ l11(1-eck.-.iii 
Improving educational success rates for Indian students is vital to the national goals of 
preparing every student for responsible citizenship, continued learning, and productive 
em 10 me ver half of American Indian and Alaska' .' urth 

~~aiv;s~cbo~re~d~b~e~lolw~·th;e~b~as~ic~l~ev~e~l~in~re~a~din~~an~d=tim~a~t~'~Fee~n~'c~an~In~d~i~anis~an~d~A~la5sk~a~r- \V\ IP fr'L u atives have the lowest high school com letion and colle e atten ance ra . ~ \"'_ 
that serve Indian stu en 0 en college preparatory cI;pse and, in othe ways, fail to t-ttrd' 
meet their unique educational eeds. I ani committed to seeiIi such condi ons change. tut . 

. 	 Jo n-IItPfi)v't.Ul. ~U'I . At] ~~ 

The I@eral ~vernment has a special role in the education of Ameriqan Indians, standing 

in the place of local and~ate govemmen~to provide operational support to tribal and ' 

federal schools for Indians as well as to Siatehblic schools educating children on Indian I:::- '"" 

!!Ust status lands. The Federal.,.govemment·g a speeial rele tQ assisX.schools te-meet l" f- ~ ;:\ 


(j..~6 the unique education and culturally related academic needs of Ainencan Indians so that ; V' I r 
\n . Amer~can Indians!Alaska Native can achieve ,the same high education standards as all til'. t t ~ ~ 

Amencans. ~)o l' ~ 
fi1 :r 

To achieve its purposes.this order~ls for a.comprehensive and coor~inated strategy t t.1\ ~. ~ . 
across all relevant agencies at the tecierallevel, cQllaboration with Tribal, State andlocal "'"b f.).- ..,.. 
governments at the regional level, and the identification and modeling of effective . { ~ l ~. i 

)f)~::~ in schools. f1~,t ~. 
By the authority vested in me as President by the Constitution and laws of the United ~ 1: ;- ~ CI. 

States ofAmerica, in affirmation of the unique political and legaI relationship of the. ;,. ~ ~ ~ f 
Federal Government with American Indian and Alaska Native tribal governments, and in t .,.. iP i 
recognition of the special education and culturally related academic needs of Indian ... ~ t,. a-­

" students, it is hereby ordered as foliows: " ~?:" " " " 'i! \.;, • 

Section 1. Federal Strategy: The fragmentation ofkovernment services to American 
. Indiansfooropriate t§Jmeeting the goals of trus exl~ltive order and the complexity of 

") ~nmental relationships in the education of American Indians requires a 

comprehensive federal respon~e. The goal of the federal activities in this order is to 

build toward the 'development ofa long-term comprehensive federal Indian education 


~ r .lA ........ L-L ,,,L ·t~f\.. -: wt- ~Yt'ffr-JClvvt ~ fvh~ ,f'-'(J. Tk I'VCA!.S . 
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::r...~ a f'.JJUl-fo AtA~1 ,,, 1'1Ii:4 C:(). I ~tff" n.;:T w~i~ '-s ? Jt(,11 -{'hiL 
. ~ ~~ 1U La;, ~lWw (f fit ~~ tN""\ ,r(-) 

~. . J<J ~ 0. s~(.,<.t I -p~tiR, .~ k.r; ~ 
poli~l accomplish the goals of thiS 0 • 

Interagency Task Force and Consultation. The Domestic Poliex Council's 
American Indian Education Work Grou shall serve as the Interagency Task Force to 

. oversee t e p annmg an Imp ementation of the Executive Order.,The Interagency 
Task Force shall werk ia eomaltati&ft with the National AdvisorY Council on Indian h 
Education, . W;J,."",f+ .' . ...... . 

L t .... tu"'1"j u~ IN. a.../1M8 	 . . '.' 
Agency Participation: Each member ~gency of the Interagency Task fifrce shall ~ 

implement strategi~ to ensure the equ~table.,a~c~ss fe,pfAmerican I~dians t~~ -fir" 

gel'a~meBt ,educatlon;(,elated pr~grams, actlVltles, and resources, mformatl.o an~ 'j3"O~. 

techrucal asSIstance. Each member agency shall develo Improved consultation With 

American Indians concerning their education-related needs. -11t\..o ~.ttW +0 till'{J'1 ~~ 

""elM~ ~'-'1 "fUltelJ~"'~o-pvo~ fN$ ~ t!rUyw,-h ~I~~ - 1)0 


Intera~ency Action P~an. The I~teragency Task ~orce shall w~thin ~20 ~ays develop a wt. ~ 

;ideral mtera fncy actIon plan ::WIth recommend,atlo,ns for conslderatlOn m the year f'N7" 

2 0 -2001 bu et re ue and ideas for future coordinated interagency action, , 


. including the identification of new initiatives and strategies for the appropriate. 

participati?n of AInerican Indians Withi~artment~nitiatives support. ive of t~e ". 

goaIs of thIs order. . ~~~? /Ypt I,~ tl'hf,~> 


. 	 ) / 
{\ 

(p
~nter:'gency Res().urce Guide: The Inter~ge~cy Task Force shalmv~ix monthti) / \ ~ 
IdentIfy.all educatIon-related programs WIthin all relevant Feilera!'~ncie;tnat could be \ \ 
utilized to accom lish the oals of t is order. A resource guide rIideral education c,? 
resource a e eveloped, published and widely distn ute '-n 

~WI~ ~ -rOAI~ fi..r<..e.? 'V./I rt hA,l1"ftu re-au~(Q,o ~ cA..A,) ~ '1 
~ Research: The Secretary of Eo.ucatioll1n consultation with the National Advisory 

Council on Americanlndian iilucation, re resentatives of American Indian Tri 
. organizations and educator~f!evelop a comprehens~ve researe agenda dssigseQ to 
. '(>~\..P r-eftStife the establishfMliItl .1 baseline data on academic achievement on American Indi 

.~.~.J~'\...stu~ents, evaluate promisin~ practices used with Indian st.udents, eval~ate the role of 
\fC' \l~ natlve languag~ ~d culturel~ the ?evelop~ent of educational strategtwnd ;QJ;rack 
~~ progress made In ImplementIng thIS executive order. . , 

~;:). . . Od . ..,.to 
~ 	 Compre~ensi,:,e Federal ~ndian E~ucation Pol~cy: The .Int.eragen? Task Force, in e-- ~ .J') 

. 	 c~ns~ltatlOh WIth the NatlOnal Advlsorr CounCIl on I.ndlan Ed~catlOn El'lAC~al@ ~~ .. 
WIthIn two yea~evelop a comprehenSIve f?c3eral Indian educatlOn strategy to support 
the acco~plish.Afent of the ~oa!s of this order, . ,1 im rove/federal interagency. ' ~rJA 
coo eration; 2) ensur~ulty an ccess to alLavallab e . era resou ; 3 . ~ flOlt1 

...fiirproves , . r1 al an ate mter-governmental collaboration, and 4) en anc . ~rtl it 

?

~ 

abi' of tribal governments and Indian communities to 9tMer m et education nee , 
. ncluding their strong desire to preserve, revitalize, and use native languages and ~ 
cultural traditions.1!is IlPPloplj~iIeInbeI agencies of the Inter e~:r Task .force sftatt 
developmemoran~ of ,Kgreements to enable and enhance t ablhty of tnbes and 

? 
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schools to provide and coordinate the delivery of local f&fera Aribal and ifate , ...:.-.I~ ~') 

resources and services to meet the social, educationa1an ys'ca eds of American " (a4 ~~. () 
Indian!Alaska Native students~ 'fi\Aa s;u~ klu- n~{""'" ~ 

OCt..fI'+ ~ N f!sf In an (..0 VI" 


Section 2. Regional Partnership forums: The Departments of.Interior and Education t..-iM4.Kh~. 

shall convene a series of regional forums of tribal, State and paeral government ~ 

education representatives to identify promising practices and approaches on how to 

share information, provide assistance to schools, develop partner~h~nd coordinated 

intergovernmental strategies supportive of accomplishing the goae~his order. ~ 


, ~---

Section 3. School Pil.ot Sites: The Department of Education and the Department of f1J.-.. 

Interior shall establish an American Indian School support team to provide 

comprehensive technical assistance to no more than eight Bureau of Indian Affairs ­
funded schools and-Stfl1i47;!ublic schools with significant concentrations of American 

Indian learners so that tIie goals of this order can be accomplished. The team will 

mod the develo ment of effective com rehensive su 0 0 local education 1 encies 

and disseminatel ective and prOmlsmg practices of schools educating American In an 

students\. """~-, 

Section 4. Reporting: The Interagency Task Force shall report accomplishments of 

this order to the Office of Management and Budget. 
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EXEClO1.1VE ORDERI .AMERICAN INDIAN EDUCATION 
PrcBll1lDk: 
Tho Federal Oove:mm.ent is ootmnitted to hnprove the academic pcmonuancc: mid reduce 
the drop out rate ofAmerican Indian' and Alaska Nativo students. To help fUlfill thi5 
oonunltment th:ia exeen.tive order focuses Ipecial attention on five goals; a improving 
tnatllemat:G8 and ~ the two gateway oNbjects tot aeadau:lio im~roving 
high school retention .• inorel5Wg Poit secondary atten - the inilL18I1ce 
orIong.standin,g ft.ctorsl wblcb mltlpte Bducatio:nal p h aI pov~ and' 
==.;,ab~~~g the use oteduC8tt logy and related 

Impro'llins ;!!d.ucational S1lCCIIJU rates f~l' Indian studentB is vital to tho national gmde: of 
pmparmg every student F responsJ.ble~, couttnut!cileamfng. and productive 
employra.er..t. Overhalfof.Asnarican IAdian and Alaska Native studants in the ;&,urtl1. 
grade ~ot'e;l below the buie level in reading and math. Amari~an Indiaus and Alaska, 
Nativ&J have the lowest hiah school completion and colleae ~"rates. gllboala 
that sC1'Ve Indian lltudents often laok college preparatory ctassel"and, motb.=- ways, flUl to 
meet their unique education81 needs. I am committed to seeing ~h oonc1itioDS change. 

The federal sove.mment baa a sptdal role in the e4ucation ofAmerican mdiaru;" standing 
in the place of looal andlltatc gOVemDlcnt to provide operational support to trlbfLI and . 

/ 	
.federal schl)ols for Indian. &I weU lUI to state Publio schools edllcatfng children ()n Indian 
trust ltatus ~ands. The Federal 8cnrBl'llDleJ1t has a apecliJl role 10 assist all schools !O Jneet 
the unique education and culturally related. academio needs ofAmerioan IncSi.an.ls so -:hat 
Amerioan Int:fi.an6!Alaska Native oau echiCMlJ the same high eduQat10n stamlard& :i!.B all 
Americans. 

To aohi$ve ';u purposes this order calls fot a compnm~vc and coorctinated strexegy , 
across all re levant agencies at !he federa11evel, collaboration withTribal, State 8l~d local 
government' at the regiona1leveJ, 81'Jd. the ideU1i.tication and modeling ofoffeotiv3 
practlCerI in lchoolsJ- ¢..e... ~ ....I!Je-d '" . ' . " 
0Mer: , 
By the authority vested in me asPrcssidet1t by the Constitution and law. ofthe United. 
States ofAt:l~ in atlhmatioa oftho Ul'lique political and legal relationship of the 
Federal Go1. emment with Ametioan Indian and Ahutka Native 1rlbal governments, and In 
reooption oftlw apecialeducatiOll aDd culturally related acadexnio needs of!ndlnn 
lltUdents, it is hereby ~8BL~"OW8: . . .' , .' . 

Secdon 1. Fc:dend ~ .fr-asme.tttation of gOVerJ:UP.ent l!ie~ to Am.!rlc:an 
lnee!iAg the goals ofWI executive ordc.r;,.Qtld r:&e~te~ 

• • 	 • f_

ires ,I, 

e go 0 t ed.e l!l to 
build 'tOWu:i tljl.e d.:lve1opm.ent of along-term comprehm iw federal malAn. edu.;:ation 

~~~~, 
~ _ v-~~ 	 .. . 

"'Y'tp~t;?'7~ ~ 	 . 

Ia.di ppropriat 0 

I' ensive federal respo 
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schools to provide and"'aoorqlaate the ckillvery 01 local federal/tribal and 6tate 
resoUrces And semee, to meet the IDcial. ed.ucational md. physical needs of Amer~caJl 
Ind.W:tlA1;ska Nliltive students. . pf 
Sectlon 2. Regio1ul Partnership fOfUltl$: The Oepartments of Interior and Education nf. ~~ 
shall convene II aerie,. of regiOl1al forums of tribal, State and fed.eralgovenune.Dt .r:l/"r
education l'l!p:'Clentatives to identify pro!!U5ia.g ,Pl'lacrices mel approach.as on how to ~ r 
shiite lnformation, provide assistmce r.o ac:hools, develop part.D.erablps and. ~rdinaud. ' 
1ntergovern.m"nrall.lt!'lltagio aupportive of accomplish..ina the gollls of this order. " ~~ 

Sec:ti01'l 3. School Pilot SitQ: Th~~f~~e iDep 1'!lI' :&I~~~pJJ-, 

~shill estQblJ.sb an American llldian School support tuI11 to p.rov.ide ~..fP~' 

eornpreher.lSive technical assistance to flO MOre lhan eight BU~81?- of Ind.il.n A£ajr,! *h~c"~ 

furuied~d. SQ1e Public schools with ==COncer1tratiotlS of AmeriCan ~,'"/

Incilau. ,that the goals MtWs eorder ~mplished. The twn will 

m.odl the ~velopllUitnt of efMctive ~omprehenaIve support to local cducatioll age~es 

and disseminate effective and promising practices of schools eduea.ting American :radian 

stu&m'CS . .~1J' . 
Sectiou 4. Repo~I; The Interagency 'I'ask Force Ibal)::rcport accomplishmellts of 
this ordm: 1;0 d:ae O£fke of ~t and.BlIdget. 

** TOTRL PAGE.004 ** 
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DATE: 06-11-98 

NOTE TO THE EDUCATION SUBGROUP OF THE WHITE HOUSE DOMESTIC, POLICY 
COUNCIL'S WORKING GROUP ON AMERICAN INDIAN AND ALASKA NATIVES 

RE: Follow-Up to Meeting, Wednesday, June 10, 1998 

FROM: . Ed .Sime";'eyer~, ~c' 
The Education Subgroup of the White House' Domestic Policy Council' 5 

Working Group on American, Indians and Alask~ Natives met to discuss 
and review the proposed Executive order for a comprehensive federal 
approach to Indian education. This is a very brief summary for 
your information. Joann Sebastian Morris ch~ired the meeting for 
Michael Anderson. David Beaulieu distributed a new draft dated 
June 9, 1998 and outlined the rationale for revisions which had 
been made by the Department of Education (to the June 2, 1998 
version). Representatives from, the National Indian Education 
Association and the National Congress of American Indians were 
present. The comments from the representatives of the subgroup 
were generally favorable and I tried to capture some of the' 
recommended revisions on the ,attached mark-up. Joann ~ebastian 
Morris did record separately for immediate follow-up with David 
Beaulieu specific language that was recommended. by those in 
attendance. Some of the general observations are provided very 
briefly as follows: 1) Increasing high· school graduation rates 
should be stressed; 2) Science should be included with technology 
assuring wider agency participation; 3) A focus on NACIE is logical 
and acceptable but consultation of the Interagency Task Force with 
tribes and Indian organizations 'should not be excluded; 4) The 
Interagency Task Force should be broadly stated in more traditional 
E.O. language rather than naming individual agenCies thus assuring 
more inclusive federal participation; 5) A timeline is needed for 
Sections 1,3, and 6; 6) The participation of other Federal agencies 
with research capabilities and applicable findings appropriate for 
Indians, should be. specified along with involvement of tribes, 
Indian researchers, and tribal colleges; 7) The proposal from 
Indian country of March 1997 needs to be named; 8) More direct 
guidance that specific budgets should be developed ~ould meet the 
goal of increased resources and equity for Indian students; 9) The 
March, 1997 proposal's ideas on the government-to-government 
relationship and tribal departments of education should be enhanced 
in the document; and, 10) Some' standard language for funding and 
administering the order should be considered and for stating that 
the order does not supersede but supports previous efforts, such as 
the tribal college order and the linkage of Pre~k-12 with higher 
education, etc. Overall, the subgroup felt the document waS ready 
to go forward with some revision; and, the tribal representatives 
were,agreeable at this first reading but wanted to have some final 
disc'u.ssions with their advisory group members from NACIE, NCAI, 
NARF, and NACIE., David Beaulieu and Joann Sebastian Morris will 
make the changes and return the document to the DPC staff by June 
IS, 1998 to begin the OMS clearance., 
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EXECUTIVE ORDER: AMERICAi'i DIAN EDUCATION 
Preamble: 
The-Federal Government is comm' ed to improving the academic perfonnance and 
reducing the dropout rate of 'can Indian and Alaska Native students. To help fulfill 
this commitment, this Executyle Ordf!r focuses special attention on four goals: (1) 
improving reading and ma~matics, the two gateway subjects for academic success; (2) 

·increasing"'ost-se~ondary ~Sanee; (3) reducing the influence of long-standing factors 
that impede educational performance, such as poverty and substance abuse; and (4) 
ex.panding the use of educational technologya"'~ Sc.ie.v\c.{!.s. 

· Improving educational achievement and academic progress for Indian students is vital to 
the national goals.of preparing every .student for.responsible citizenship, continued 
learning, and productive employment. Over haltofAmerican Indian and Alaska Native 
stUdents in the fourtbgrade scored below the basic level in reading and math(WHEN? AlI/e-p 
ON WHAT?). According to National Center for Education Statistics, American Indians 
and Alaska Natives have among the lowest high school completion and college 
attendance rates of any group. Schools that serve Indian students often do not provide' 

. college preparatory classes in all subjects and fail to meet their unique educatiomil needs. 
I am committed to seeing that these conditions change . 

. The Federal Government has a special responsibility in the education of American Indian 
and Alaska Native students, which includes l)providing operational suppon to tribal and 
federal schools; 2) supplementing state and local support for public schools educating 
children on Indian trUst-status lands through the Federal Impact Aid program; and 3) 

· assisting schools in addressing these students'·unique educational and culturally related 
academic needs so that they can achieve the same high education standards as all 
students. . .,L l .J. "_ I . IIJ, .L.... • 

"";ITtI ., 'I'1P"4 ~".I'vl"l(ll"'''1 

To achieve its purposes, this order calls for a C~henSive and coor~nated strategy 
across all relevant agencies at the federal level; collaboration with tribal, state, and local 
governments at the regional level; and the identification and demonstration of effective 

.. practices in schools at the local level. 

Order: 

By the authority vested in me as President by the Constitution and laws of the United' 

States of America, in affirmation ofthe unique political and legal relationship of the 

Federal Government with 'tribal goverriments, and in recognition of the unique 

educational and culturally related academic needs of American Indian and Alaska Native 

students, it is hereby ordered as follows: . 


Section 1. Federal Strategy: In order to meet the goals of this order. a comprehensive 

federal response is needed to address the fragmentation of government serVices available 

to American Indian and Alaska Native students and the complex.ity of intergovernmental 


. relationships in the education of those students. The purpose of the federal activities 
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described herein is to·build toward the development of a long-tenn. comprehensive 
federal Indian education policy that will accomplish the goals of this order. 

Subsection A. Interagency Task Force. There shall be established an 
ftt~ /ltXs lnteragency Task Force to oversee the planning and implementation of the 

tJo f S/tY Executive Order. The Task Force shall consult with the National Advisory 
tlf/tf .nte Councilon [ndian Education (NACIE) in carrying out its activities. .1 I- r 

e~ <: -;. e (....1 ttv t: <:it 'ftA-r ~ I ..I
I ,.; {1!/l./t(rt!J.Io{ ,. , ?4b " '"e,,:f ~.9~ c:-t ~~ ,.......~e.. ­
rA1~ Poke Subsection B. CompositioD~ Interagency Tas ce: The membership of the p~ 


tJ nte Task Force shall consist of representatives of . "-:6' e.11~y 


==-D Svl5v~J'. CGmmeree, Defense. EdueatieAy .6Aergy, Health and Humlm Serviees, Hot!8mlt 

e • • a.o..Q..Urefm De\1elopmeHt. the IfteerieF. LabEll', as well as the };HIg'if'onmentai 


Protectim:J. 4..soncy alia the ~(MioHa:l Seieflee I"mmeatioB. EaEis'"erticipating 

executive department and agency sha~ppoint a senior official who is a full-time 

officer of the Federal Government an who is responsible for management or 


/ program administration to serve as a member of the Task Force. The official 

11Mt:LI t-If" shall report directly to the agency head or agency representative on agency 


.: 1 activity W1der this order. To the extent pennitted by law and regulation, each 

agency shall provide appropriate infonnation in readily available fonnats as 

requested by the Task Force. The Assistarit Secretary of Elementary and ' 

Secondary Education of the Depamnent of Education and the Assistant Secretary 

of Indian Affairs of the Department of the Interior shall co·chair the Task. Foree. 


UpeH iavitatioa ef the Secretaries of Edtteatioft and of the Intel io[, other agencies. 
may part;i(;:ip~ ia liRe ae~h ities of the Ta.sk FaRI. 

Subsection C. Agency Participation: To the extent consistent with law. each 
participating agency of the Task Force shall adopt and implement strategies to 
ensure the greatest participation possible of American Indian and Alaska Native 
students iri the agency's education-related programs, activities, resources, 
'infonnation. and technical assistance. In keeping with the spirit of my 1994 4 AA t::jo 1I(f''' ­
Executive Memorandum on federal agency consultation with tribal governments; ~ - tz, ­
each partiCipating agency of the Task Force shall consult with tribal governments ~~t=·h.'!~ 
on their education-related needs and how the agency can better accomplish the A. ,0111 

goals of this order, ' 

Subsection D. Interagency Resource Guide: The Task Force shall identify, 
within relevant federal agencies, all education-related programs that support the 
goals of this order: Within twelve months of this order, the Task Force, in 
conjunction with the Department of Education. shall develop, publish, and widely 
distribute a guide that contains these reso~c;s. by ~(.N.y 

, ~Sfg~hC. ~ 1/ ' 

Subsection E~ Interagency Pia : The Task Force hall. within 90 days, develop 
a federal interagency plan wi ecommendation for immediate consideration in 
the fiscal year 2000 budget request, including the identification of initiatives. 
strategies. ~ ideas}or future coordinated interagency action supportive of the 

. \ 
. . Ji\~ .sPl-M.(~~d.... tJ/A.lf 

\ 
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Subsection F. Research: The Secretary of Education, through the Office of 
'Educational Research and Improvement and the Office of Indian Education in 

fn'bt,l, . acco with the De artment of Education Organization Act (20 U.,S.C ... 
(fV,(lltlA 2423c), in consultation with NA • shall develop and implement a . 
.iLJ~ comprehensive research agenda to I) establish baseline data to monitor 
~j)tW improvements on reading, mathematics, and retention by American Indian arid 
ftA.v"'M Alaska Native students; 2) identify promising practices Used with these students; 
Aj~l.-it.j and 3) assess the role ofnative language and culture in the development of 
INI 1-11 . educational strategies, all of which should support the goals of this order. 
fl.;.': 

Up Ah,'/,hd. Subsection G. Comprehensive Federal Indian Education Policy: The Task 
. Force shallt within two years, develop a comprehensive federal Indian education 
policy to support the accomplishment of the goals of this order. The policy shall 
be designed to 1) improve federal iriteragency cooperation; 2) ensure access ~o 
infonnation on federal programs and resoUrces; J) encourage intergovernmental' 
collaboration; and 4) assist tribal gove;mments in,neeting the unique educati()~al prHJ(" Ii-. . 
needs of their children. inc~u.ding the need to 'preserve~ ~evi~ize, an~.cO~.$dllz;th~"use native 
languages and cultural traditiOns. Asappropnate, pamclpatmg agencies /AI1;14 ? 
Task Force may develop memoranda of agreements with each other' 0 enable and . 
enhance the ability oftribes and schools to provide and coordinate the delivery of 
federal, tribal, sta~ local resources and services to meet the social, . . 
educational, and~elated needs of American Indian and Alaska Native 
students. " . " . , 

Section 2. Regional Partnership Forums: The Department of Education and the 
. Department of Interior shall, within twelve, months .. convene a series of regional forums 

of federal, tribal, and state government education representatives to identify pr~mising 


practices and approaches on how to share information, provide assistance to schools, 

develop parUlerships, and coordinate intergovernmental strategies supportive of 

accomplishing the goals of this order. A report on each fonun shall be submitted to the 

Task Force, which shall include any recommendations related to intergovernmental 

relations supportive of accomplishing the goals of this order, 


Section 3. School Pilot Sites:' The Department of Education and the Department of the 
Interim; shall identify up to eight Bureau of f.ndian Affairs-funded schools and public 
schools with significant concentrations of American Indian and Alaska Native students, ,,' . i'L 

' h hall' h" hoi al' , ' f th al of this...-'4"'" 1111. <':.0111./'" , ­W hiC S receive compre enSlve tee c. assIstance In support 0 ego s ~l.._ h' w t',..", . 
order. A special team of technical assistance providers, including federal staff:, shall be 1",:'':!~ u-
convened to provide assistance to these schools; Special attention shall be given to II tt::....,/V'-.r 4f.A.A. 

accomplishing c?mpreh~nsive ~choolrefo'nn demonstra~~nprograms where applicable 1-:::i!::J..('~rl-· 
. and comprehenslve servIce delIvery that connects and utilIzes federal agency resources. ~b 
The team shaH disseminate the effective and promising practices of the school pilot sites ~Jle,f. 1'1 

to other local education agencies educating American Indian and Alaska Native students. 
The team shall report to the Task Force on the accomplishments and recommendations 
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for improvement of its technical support to .local education agencies. 

Section 4. General Provisions,: Tl:lis order isihtended only to improve the internal 
management of the Executive Branch and is not intended to, and does not, create any 
right or benefit. substantive or procedural. enforceable at law or.equity by a party against 
the Uniteq States, its agencies or instrumentalities. its officers or employees, or any other 

,person. The Task Force shall report accompliShments[ofthis order to. the President. 

lriJJ,/t./,ft.-L Y 

Kf· e.cJ;. 41 "S--/'I-7'tY d~. 

for ~~Jt:r I ..dG,' 
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DATE: 06-11-98 

NOTE TO THE EDUCATION SUBGROUP OF THE WHITE HOUSE DOMESTIC POLICY 
COUNCIL'S WORKING GROUP ON AMERICAN INDIAN AND ALASKA NATIVES 

RE: . Follow-Up to Meeting, Wednesday, June 10, 1998 

FROM: Ed Simermeyera~, ~,.....'
V J 

The Education Subgroup of the White House Domestic Policy Council's 
Warking Group on American Indians and Alaska Natives met ta discuss 
and review the prapased Executive .order far a camprehensive federal 
appraach ta Indian educatian. ,This is a very brief summary for 
yaur infarmatian. Jaann Sebastian Morris chaired the meeting far 
Michael Anderson. David Beaulieu distributed a new draft dated 
June 9, 1998 and .outlined the rationale for revisions which had 
been made by the Department .of Educatian' (ta the June 2, 1998 
versian). Representatives from the National Indian Education 
Association and the National Congress of American Indians were 
present. The commentsfram the representatives .of the subgraup 
were generally favarable and I tried ta capture same .of the 
recammended revisians an the attached mark-up. Jaann Sebastian 
Morris did recard separately for immediate fallaw-up with David 
Beaulieu specific language that was recammended by thase in 
attendance. Same .of the general abservatians are pravided very 
briefly as ,follows: 1) Increasing high schaal graduatian rates 
shauld be stressed; 2) Science should be included with technalagy 
assuring wider agency participation; 3) A focus on NACIE is logical 
and acceptable but cansultatian of the Interagency Task Farce with 
tribes and Indian organizations shauldnat be excluded; 4) The 
Interagency Task Farce shauld be broadly stated in more traditianal 
E.O. language rather than naming individual agencies thus assuring 
mare inclusive federal participatian; 5) A timeline is needed far 
Sectians 1,3, and 6; 6) The participatian of ather Federal agenci~s 
with research capabilities and applicable findings appropriate far 
Indians shauld be specified along with invalvement .of tribes, 
Indian researchers, and tribal calleges; 7) The praposal from 
Indian cauntry .of March 1997 needs ta be named: 8) Mare direct 
guidance that specific budgets shauld be developed wauld meet the 
gaal of i'ncreased resources and equity for Indian students: 9) The 
March, 1997 prapasal's ideas an the gavernment-to-government 
relationship and tribal departments .of education should be enhanced 
in the document: and, 10) Same standard l'anguage for funding and 
administering the .order should be c.onsidered and for stating that 
the .order daes not supersede but supports previous efforts, such as 
the tribal callege .order and the linkage .of Pre~k-12 with higher 
education, etc. Overall, the subgroup felt the dacument was ready 
to go forward with some revision; and, the tribal representatives 
were agreeable at this first reading but wanted to have some final 

.discussians with their advisary group members from NACIE, NCAI, 
NARF, and NACIE. David Beaulieu and Joann Sebastian Morris will 
make the changes and return the dacument to the DPC staff by June 
15, 1998 to begin the OMB clearance. 
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EXECUTrvE ORDER: AMERICA1~ DIAN EDUCATION 
Preamble: 
The Federal Government is comm' ed to improving the academic performance and 
reducing the dropout rate of 'can Indian and Alaska Native students. To help fulfill 
this commitment, this Execuf e Order focuses special attention on four goals: (1) 
improving reading and m marics, the two gateway subjects for academic success; (2) 
increasing~ost-secondary ~UI&Me; (3) reducing the influence of long-standing factors 
that impede educational performance, such as poverty and substance abuse; and (4) 
expanding the use of educa~onal technologyaj./\d Sc.ie.Vlc.es. 

Improving educational achievement and academic progress for Indian students is vital to 
the national goals of preparing every student for responsible citizenship, c~ntinued 
learning, and productive employment. Over half of American Indian and Alaska Native 
students in the fourth grade scored below the basic level iil readiilg and matb(WHEN? ANI€f'" 
ON WHAT?). According to National Center for Education Statistics. American Indians 
and Alaska Natives have among the lowest high school completion and college 
attendance rates of any group. Schools that serve Iildian students often do not provide 
college preparatory classes in all subjects and fail to meet their unique educational needs. 
I am committed to seeing that these conditions change. 

The Federal.Government has a special responsibility in the education of American Indian 
and Alaska Native students, which includes 1) providing operational support to tribal and 
federal schools; 2) supplementing state and local support for public schools educating 
children on t:ndian trust-starus lands through the Federal Impact Aid program; and 3) 
assisting schools in addressing these students" unique educational and culturally related 
academic needs so that they can achieve the same high education standards as all 
students. .. • ./ _ I .J./. .L.-"wills rbl1"l ?c1'lS'.h/Al I 11/ 
To achieve its purposes: this order calls for a c~hensiv.e and coordinated strategy 
across all relevant agencies at the federal level; collaboration with tribal, state, and local 
governments at the regional level; and the identification and demonstration of effective 
practices in schools at the local leveL 

Order: 
By the authority vested in me as President by the Constitution and laws of the United 
States of America, in affirmation of the Wlique political and legal relationship of the 
Federal Government with tribal governments. and in recognition of the unique 
educational and culturally related academic needs of American Indian and Alaska Native 
students. it is hereby ordered as follows: 

Section 1. Federal Strategy: In order to meet the goals of this order, a comprehensive 
federal response is needed to address the fragmentation of government services available 
to American Indian and Alaska Native students and the complexity of intergovernmental 
relationships in the education of those students. The purpose of the federal activities 

http:Sc.ie.Vlc.es


described herein is to build toward the development of a long-tenn, comprehensive 
federal Indian education policy that will accomplish the goals of this order. 
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Subsection A. Interagency Task Force. There shall be established an 
Interagency Task Force to oversee the planning and implementation of the 
Executive Order. The Task Force shall consult with the National Advisory 
Council on Indian Education (NACIE) in carrying out its activities. J L I­

: e"""'-'t < l'cc....... h've "" 'ftv"r·....."... I. .J 

. .~ '-4h,'r'lc-r .....!J~c-y ..... ~ 11o'\""C.­
Subsection B. Composition,lnteragency Tas ce: The membership of the p~ 
Task Force shall consist of representatives ofl'fHtIilRS efAgReY:l~. "-8 <. """y 
CGmmeree, Defense. Edw::atieft, Eftet'g)', Health and Human Sen-iees, 1louawlt 
a.nd Uraan De\lelopmeftt. the IflterieF, Laber. as well as tlw BB.. ironmc:ntal 
Pi:otlllGtiol:1 A. gea'cy 1lft6 the Natierut:l SeieHee fe\;IBooaea. ell6h participating 
executive department. and agency shall ~nt a senior official who is afull-time 
officer of the Federal Government andWho is responsible for management or 
program administration to serve as a member of the Task Force. The official 
sh~l.report dire~tly to the agency head or ag:ncy representative on ~ency 
acttvlty under this order. To the: ex.tent penmtted by law and regulanon. each 
agency shall provide appropriate information in readily available formats as 
requested by the Task Force. The AsSistant Secretary of Elementary and 
Secondary Education of the Department of Education and the Assistant Secretary 
of Indian Affairs ofQle Department of the Interior shall co~hair the Task Force. 

UpeH iHvitatiGR af the Scet'etaries of EdtteMion and: of the hltctior, OthCI agencics • 

ma, I'srtkipate ia the aefh iries 6£ the TlI8k Fe~ . 


Subsection C. Agency Participation: To the extent consistent with law, each 
participating agency of the Task Force shall adopt and implement strategies to 
ensure the greatest participation possible of American Indian and Alaska Native 
students in the agency's education-related programs, activities, resources, 
information, and techtllcal assistance. In keeping with the spirit of my 1994 .elf r.A "10 V(I'II-
Executive Memorandum on federal agency consultation with tribal governments; ~- to­
each participating agency of the Task Force shall consult with tribal governments f!~IU;~ 
on their education-related needs and how the agency can better accomplish the A. .0,", J 
goals of this order. 

Subsection D. Interagency Resource Guide: The Task Force shall identify, 

within relevant federal agencies, all education-related programs that support the 

goals of this order. Within twelve months of this order. the Task Force, in 

conjunction with the Department of Education. shall develop, publish, and widely 

distribute.a guide that contains these res0o/ces. . ~~eM,/ . 


Subsection E. Interagency Pla./~%:·;orce ~l. within 90 days, develop 

a federal interagency plan wiilil:~~mmendationX;7~mediate consideration in 

the fiscal year 2000 budget request, including the identification of initiatives. 

strategies, jI.B'd" ideaslor future coordinated interagency action supportive afthe
\ .. 

. . il~ SpUNi'iy 3. tJlAJf 
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Subsection F. Research: The Sc=cretar)· of Education, through the Office of 
Educational Research and Improvement and the Office of Indian Education in 

fn'be-\, acco with the De artment of Education Organization Act (20 U.S.C. 
2423c), in consultation with NA , shall develop and implement a IMltt'" 

r~J~ comprehensive research agenda to I) establish baseline data to monitor 
v-( IJfi.-U improvements on reading, mathematics. and retention by American Indian and 
FtAv"M Alaska Native srudents; 2) identify promising practices used with these srudents; 
A.jVl(.,.,·~j and 3) assess the role of native language and culture in the development of 
w,'Ht 	 educational strategies. all of which should support the goals of this order. 
1-le 
G4.pA{,,·I'1t~. 	 Subsection G. Comprehensive Federal Indian Education Policy: The Task 

Force shall, within two years, develop a comprehensive federal Indian education 
policy to ,support the accomplishment of the goals of this order. The policy shall 
be designed to I) improve federal interagency cooperation; 2) ensure access to 
information on federal programs and resources; 3) encourage intergovernmental 
collaboration; and 4) assist tribal governments in meeting the unique educational ~~ I;" 
needs of their children, including the need to preserve, revitalize, an~dcOII.r.,/~"use native 
languages and cultural traditions. As appropriate, participating agencies wl'fle ? 
Task Force may develop memoranda of agreements with each other 0 enable and ." 
enhance the ability of tribes and schools to provide and coordinate the delivery of 
federal, tribal. Sta~ local resources arld services to meet the social, 
educational. and~elated needs of American Indian and Alaska Native 
students. " 

Section 2. Regional Partnership Forums: The Department of Education and the 

Department of Interior shall, within twelve months, convene a series of regional forums 

of federal, tribal, and state government education representatives to identify promising 

practices and approaches on how to share information, provide assistance to schools, 

develop partnerships, and coordinate intergovernmental strategies supportive of 

accomplishing the goals of this order. A report on each forum shall be submitted to the 

Task Force, which shall include any recommendations related to intergovernmental 

relations supportive of accomplishing the goals of this order. 


Section 3. School Pilot Sites: The Deparonent of Education and the Department of the 
Interior shall identify up to eight Bureau of Indian Affairs-fundedschools and public 
schools with significant concentrations of American Indian and Alaska Native students, . /.'f

' h' hn.i al"" f th al of this.--"tlf,Kd "' co/.1.roJ " which shall receive com pre enslve tec c assistance III support 0 ego s ~10._ 17~ w,'l-l. 

order. A Special team of technical assistance providers, including federal staff; shall be 1","'~#t U· 

convened to provide assistance to these schools. Special attention shall be given to '" &4/ru'.r ~ 

accomplishing comprehensive school reform demonstration programs where applicable -f~~r' 

and comprehensive service delivery that connects and utilizes federal agency resources. ~1I11 

The team shall disseminate the effective and promising practices of the school pilot sites 

to other local education agencies educating American Indian and Alaska Native students. 

The team shall report to the Task Force on the accomplishments and recommendations 


T 'I""I("f TlTf'I\T T TlTH' rI' iT - ­



for improvement of its technical support to local education agencies. 

Section 4. General Provisions: This order is intended only to improve the internal 
management of the Executive Branch and is not intended to, and does not, create any 
right or benefit, substantiv~ or procedural, enforceable at law or equity by a party against 
the United States, its agencies or instrumentalities, its officers or employees. or any other 
person. The Task Force shall report accomplishments1of this order to the President. 

A-AlAlt/~L y 
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DATE: 06-11-98 

NOTE TO THE EDUCATION SUBGROUP OF THE WHITE HOUSE DOMESTIC POLICY 
COUNCIL'S WORKING GROUP ON AMERICAN INDIAN AND ALASKA NATIVES 

RE: Follow-Up to Meet~ng. Wednesday, June 10, 1998 

FROM: Ed s.1mermeyer ~I ~,-' . 

J 
The Education Subgroup of the White House Domestic Policy Council's 
Working Group on American Indians. and Alaska NatiV'es~met to discuss 
and review the proposed Executive'orqer for a comprehensive federal 
approach to·Iridian education. This is a very brief summary for 
your information. Joann Sebastian Morris chaired'the meeting for 
Michael Anderson. David Beaulieu distributed a new draft dated 
June 9, 1998 and outlined the rationale for revisions which had 
bt!aen made by the Department of .. Education (t.o the June 2, 1998 
version). Representatives from the National Indian Education 
Association and the National Congress of American Indians were 
present. The comments from the representatives of the subgroup 
were generally favorable. and I tried to capture som!= of the 
recommended reviSions on the attached mark-up. Joann Sebastian 
Morris did record separately for immediate follow-up with David 
Beaulieu . spedific language that was recommended by those in 
attendance. Some of the general observations are provided very 
briefly·· as follows! 1) Increasing high school. graduation . rates 
should be stressed; 2}Science should be included with technology 
assuring wider agency participation; 3) A focus on NACIEis logical 
and acceptable but consultation qf the Interagency Task Force with 
tribes and Indian' organizations should not be excluded; 4) The 
Interagency Task Force should be broadly stated in more traditional 
E.O. language rather than naming individual agencies thus assuring 
more inclusive federal participat~on; 5) A time1ine is needed for 
Sections 1,3,· and 6; 6) The participation of·other Federal agencies 
with research capabilities and applicable findings appropriate for 
Indians should be specified along with involvement· of tribes,' 
Indian researchers,' and tribal colleges; 7) The· proposal from 
Indian .country of. March 1997· needs.. to be named;' 8) More direct 
guidance that specific budgets should be developed would meet the 
goal of increased resources and equity for Indian students; 9) The 
March, 1997 proposal's ideas on the government-to-government 
relationship and tribal departments of education should be enhanced 
in the document; and,' 10 ) Some standar:d language for funding and 
administering the order should be considered and for stating that 
the order does not supersede but supports previous efforts, such as 
the tribal college order and the. linkage of Pre-k-12 with higher 
education, etc .. Overall, the subgroup felt the document was ready 
to go forward with same revision; and, the tribal representatives 
were agreeable at this first ~eading but wanted to have some final 
discussions with their advisory group members from NACIE, NCAI, 
NARF, and NACIE. David Beaulieu and Joann Sebastian Morris will 
make the changes and return the document to theDPC staff by aune 
15, 1998 to begin the OMS clearance. 
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DRAFT JUNE 9, 1998 S:ilO PM J 1..'0(\ tp..ru£:,oMP,e" 
EXECUTIVE ORDER: AMERICAN. DiAN EDUCATION' 

Preamble: . 

The Federal Government is comm' ed to improving the academic performance and 

reducing the dropout rate of 'can Indian and Alaska Native students. To help fulfill 

this commitment, this Execuf e Order focuses special attention on foUl' goals: (1) 


• J.. improving reading and m' matics, the CWo gateway subjects for academic success; (2)
Iq ,. --.;. . UlcreasingJt,ost-secondary ~6anee; (3) reducing the influence onong-standing factors 
Svw-" that impede educational performance, such as poverty and substance abuse; and (4) 
aM expanding the use of educational technology(1I'\J Sc.ie.vtc.es. 

Improving educational achievement and acade,mic progress for Indian students is' vital to 
the national goals of preparing every student for responsible citizenship, continued 
learning, and productive employment. Over half of American Indian and Alaska Native 
students in the fourth grade scored below the basic level in reading and math(WHEN? N.I/€'P 
ON WHAT?). According to National Center for Education Statistics., American Indians . 
and Alaska N~tives have among the lowest high school completion and college 
attendance rates of any group. Schools that serve indian students often do not provide" 	 college preparatory classes in all·subjects and fail to meet their unique educational needs. 

I am committed to seeing that these conditions change. 


The Federcl Government has a special responsibility in the education of American Indian 
and Alaska Native STUdents, which includes 1) providing operational support to tribal.and 
federal schools; 2) supplementing state and local support for public schools educating 
children on Indian trust-status lands through the Federal Impact Aid program; and 3) 
assisting schools in addressing these students"unique educational and culturally related 
academic needs so that they can achieve the same high education standards as all 

students. . /. ",i," rl.'ij,;(J u",J',/IIA. r /,,1'1/ 

To achieve its purposes. this order calls for a c~hensive and coordinated strategy 
across all relevant agencies at the federal level; collaboration with tribal.. state, and local 
governments at the regional level; and the identification and demonstration of effective 
practices in schools at the local level. 

Order: 
By the authority vested in me as President by the Constitution and laws of the united 
States of America, in affirmation of the unique political and legal relationship of the 
federal Government with tribal governments. and in recognition of the unique 
educational and culturally related academic needs of American Indian and Alaska Native 
students, it is hereby ordered as follows: 

Section 1. Federal Strategy: In order to meet the goals of this order, a comprehensive 
federal response is needed to address the fragmentation of government services available 
to American Indian and Alaska Native students and the complexity of intergovernmental 
relationships in the education of those students. The purpose of the federal activities 

http:Sc.ie.vtc.es


described herein is to build toward the development of a long-term. comprehensive 
federal Indian education policy [hat will accomplish the goals of this order. 
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Subsection A. lnteragency Task Force. There shall be established an 
Interagency Task Force to oversee the planning and implementation of the 
Executive Order. The Task Force shall consult with the National Advisory 
Council onlndian Education (NACIE)in carrying out its activities. .:l'1--1­

' e""""" <,,!-!= «:.0./,.!'fvec. 'ftU"r ' .. J ',......de. ... 
. ~ "-4,."r'tc:.;, A.J ~c- ""' ........


Subsection B. Composition, Interagency Ta5. ,ce: The membership of the p~ 
Task Force shall consist of representatives of ~e1H8 efA!BwI~ "':!i e ""'Y , 
CGmmerec, ~nse. Edt:tC3tiea, Eal!£gy; Health anti HWB£I.fl Services, Howma­
3lld.Urban De~elopntef'lt. the IHterief. L~er. as well as the eft'll'ircn:meMlti 
ProtGGtiQn A jjeRCY efta the National SeieHce FeooaaHoa, S86B I'articipating 
executive department and agency sha!};PPoint a senior official who is a full-time 
officer of the Federal Government an who is responsible for management or 
program administration to serve as a member of the Task. Foree. The official 
shall report directly to the agency head or agency representative on agency 
activity under this order. To the extent pennitted by law and regulation, each 
agency shall provide appropriate information in r~dily available formats as 
requested by the Task Vorce. The Assistant Secretary of Elementary and 
Secondary Education of the DepartmeOl of Education and the Assistant Secretary 
of Indian Affalts of the Department of the Interior shall co-chair the TaskForce.· 

Subsection C. Ageocy Participation: To the extent consistent with law, each 
participariIlg agency of the Task Force shall adopt and implement strategies to 
ensure the greatest participation possible of American Indian and Alaska Native 
students in the agency's education-related programs. activities, resources. 
information, and technical assistance. In ~eeping ':Vith the spirit of my 1994 . IfM 1.0"0'''' 
Executive Memorandum on federal agency consultation with tribal governments;"" ~- ft:l ­
each participating agency of the Task Force shall consult with tribal governments ~,[t:!""""" 
on their education-related needs and how the agency can better accomplish the <II\. 0"'1 
goals of this order. 

Subsection D. Interagency Resource Guide: The Task Force shall identify, 

within relevant federal agencies, all education-related programs that support the 

goals of this order. Within twelve months of this order. the Task Force. hi. 

conjunction with the Department of Education. shall develop, publish., and widely 

distribute a guide that contains these reso~ces. "YAAeA&y 


, ~$flU..ift.~,6,'"
Subsection E. Interagency Pia : The Task Force hall. within 90 days, develop 

a federal interagency plan Wi ecommendation for immediate consideration in 

the fiscal year 2000 budget request, including the identification of initiatives. 

strategies, pad'ideas.l\r future coordinated interagency action supportive of the 
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Subsection F. Research: The Secretary of Education, through the Office of 
Educational Research and Improvement and the Office of Indian Education in 

fn'h£.,I acco with the De artment of Education Organization Act (20 U,S.c. 
"(MI4'~ , 	 2423c). in consultation with NA • shall develop and implement a 

r£.J~ comprehensive research agenda to. I ) establish baseline data to monitor.;. 
~D~ improvements on reading, mathematics, and retention by American Indian and 
ftA.v"M Alaska Native students; 2) identify promising practices used with these·students; 

and 3) assess the role ofnative, language and culture in the development of 

wIH" educational strategies, all of which should support the goals of this order. 
A.J~t.-it..1 

1-t e 
UtP-i.//,ltt:J', 	 Subsection G. Comprehensive Federallndiao Education Policy: The Task 

Force shall, within two years, develop a comprehensive federal Indian education' 
policy to support the accomplishment of the goals of this order. The policy shall 
be designed to I) improve federal interagency cooperation; 2) ensure access to 
information on federal programs and resources; 3) encourage intergovenimental 
collaboration; and 4) assist tribal governments in meeting the unique educational A~ IH 
needs oftheir children, including the need to preserve, revitalize, and~eCOA~"'/~,'native" 

,f 
languages and cul tural traditions, As appropriate, participating agencies . 
Task: Force may develop'memoranda of agreements with each other 0 enable and 

IVI' ,I< ? 
. 

enhance the ability of tribes and schools to provide and coordinate the delivery of 
fe~. tribal. sta~ local resources and s~rvices t? meet the social, , 
educatlonal. and~elated needs of Amencan Indian and Alaska Natlve 
students. ' 

Section 2. Regional Partnership Forums: The Department of Education and the 

Department of Interior shall, within twelve months. convene a series of regional forums 

of federal. tribal, and state government education representatives to identify promising 

practices and approaches on how to share infonnation, provide assistance to schools, 

develop partnerships, and coordinate intergovernmental strategies supportive of 

accomplishing the goals of this order. A report on each forum shall be submitted to the 

Task. Force, which shall include any recommendations related to intergovernmental 

relations supportive of accomplishing the goals of this order, 


SectiOD 3. School Pilot Sites: The Deparonent of Education and the Department of the 

Interior shall identify up to eight Bureau of Indian Affairs-funded schools and public 

schools with significant concentrations of American.lndian and Alaska Native students, . . lIf~l/lf 

which shall receive comprehensive technical assistance in support of the goals ~A"t;,.11( ~~'I-"" 

order. A special team of technical assistance providers, iricluding federal staff; Shall be 1M'!'!'" ea· 

convened to provide assistance to these schools. Special attention shall be given to ''''&-:-''''''.1' ~ 

accomplishing comprehensive school refonn demonstration programs where applicable ~~. 

and comprehensive service delivery that connects and utilizes federal agency resources. ~." 

The team shall disseminate the effective and promising practices of the school pilot sites, 

to other local education agencies educating American Indian and Alaska Native students. 

The team shall report to the Task Force on the accomplishments and recommendations 
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for improvement of its technical support to local education agencies.. 

Section 4. General Provisions: This order is intended only to improve the internal 
management of the Ex.ecutive Branch and is not intended to, and does not, create any 
right or benefit, substantive or procedural, enforceable at law or equity by a party against 
the United States, its agencies or instrumentalities, its officers or employees, or any other 
person. The Task Force shall report accompliShmentslOfmiS order to the President. 

A-AIM/.-t£..l. Y 
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DATE: 06-11-98 

NOTE TO THE EDUCATION SUBGROUP OF THE WHITE HOUSE DOMESTIC POLICY 
COUNCIL'S WORKING GROUP ON AMERICAN INDIAN AND ALASKA NATIVES 

RE: Fol.l.ow-Up to Meeting, Wednesday, June 10, 199B 

FROM: Ed Simermeyer~1 ~ , 

The Education Subgroup of the White House Domestic Policy Council's 
Working Group on American Indians and Alaska Natives met to discuss 

'and review the proposed Executive order for a comprehensive federal 
approach to Indian education. This is a very brief summary for 
your information. Joann Sebastian Morris chaired the meeting for 
Michael ,Anderson. David Beaulieu distributed a new draft dated 
June 9, 1998 and outlined the rationale for revisions which had 
been made by the Department of Education (to the, June 2, 1998 
version). Representatives from the National Indian Educati.on 
Association and the National congress' of, American Indians were' 

',present. The comments from the representatives of the subgroup• 'were generally favorable and I ,tried to capture some of the, 
,c recommended reviSions on the attached ~ark~up. Joann $ebast1an 

Morris did record separately' for immediate fol.low-up with David 
Beaulieu specific language that was recommended by those: in' 
attendance. Some of the general observations are provided very 
briefly as follows: 1) IncreaSing high school graduation rates 
should, be stressed; 2) Science should be included with technology 
assuring wider agency participation; 3) A focus on NACIE is logical' 
and acceptable but consultation of the Interagency Task Force with 
tribes and Indian organizations 'should not be excluded; 4) The 
Interagency Task Force should be broadly stated 'in more traditional 
E.O. language rather than naming individual agencies thus assuring 
more inclusive federal participation; 5) A tirneline is needed for 
Sections 1,3~ and 6;'6) The participation of other Federal agenCies 
with research capabilities and applicable findings appropriate for 
Indians shoul.d be specified along with involvement of tribes, 
Indian researchers, and tribal colleges; ,7) The, proposal from 
Indian country of March 1997 needs to be named; 8) More direct 
guidance that specific budgets should be 'developed would meet the 
goal of increased resources and equity for Indian students~ 9) The 
March, 1997 proposal's . ideas on the government-to-goyernment 
relationship and tribal departments of education should be enhanced 
in the document; and, lO,),Some standard language for funding and 
administering the order should be considered and for stating that 
the. order does not supersede but supports previous efforts, such as 
tne tribal college order and the linkage of Pre-k-12 with higher 
education, etc. Overall, the subgroup felt the document was ready 
to go forward with some revision'; and, the tribal representatives 
were agreeable at this first reading but wanted to have some final 
discussions with their' advisory group members from NACIE, NCAl, 
NARF, and NAcrE. David Beaulieu and Joann Sebastian Morris will 
make the' changes and return the document to the OPC staff by June 
15, 1998 to begin the OMB clearance. 

http:Educati.on
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EXECUTIVE ORDER: AMERICAN, DIAN EDUCAT'ION 
Preamble: 

The Federal Goverrunent is comm' ed to improving the academic performance and 

reducing the dropout rate of 'can Indian and Alaska Native students. To help fulfill 

this commitment. this Execuf e Order focuses special attention on four goals: (1) 

improving reading and m matics, the two gateway subjects for academic success; (2) 
IqA increasing~ost-secondary ~Ele!we; (3) reducing the influence oflong·standing factors 

S~ that impede educational performance. such as poverty and substance abuse; and (4) 
AM expanding the use of educational technologyal1a sc.ieV'lc:.Gs. 

Improving educational achievement and academic' progress for Indian students is vital to 
the national goals of prepanngevery student for responsible citizenship, continued 
learning, and productive employment. Over half of.American Indian and Alaska Native 
students in the fourth grade scored below the baSic'level in reading and math(WHEN? NII€f" 
ON WHAT?). According to National Center for Education Statistics., American Indians 
and Alaska Natives have among the lowest high sch,ool completion and college ' 
attendance nites of any group. Schools that serve Indian students often do not provide 
college preparatory classes in all subje'ctS and fail to meet their unique educational needs. 
I am committed to seeing that these conditions change. 

The Federal Government has a special responsibility in the education of American Indian 
and Alaska Native students. which includes 1) providing operational suppon to tribal and 
federal schools; 2) Supplementing state and loCal sUpport for pUblic schools educating 
children on Indian trust-~tatus lands through thi: Federal Impact Aid program; and 3) , 
assisting schools in addressing these students" unique educational and culturally relat~ , 
academic needs so that they can achieve the same high edUcation standards as ail 
students: ' .. . , '. Vlilll .,.,..;f"cJ ~IIS'./IIA {-i~"/ 

To achieve its purposes. this order calls for a c~hensive and coordinated strategy 
across all relevant agencies at the federal level; collaboration with tribal, state, and IlX:a1 
governments at the regional level; and the, identification and demonstration of effective 

. pra,ctices, in schools at the localleve!. ' 

Order: 
By the authority yested in me as President by the Constitution and laws of the United 
States of America, in affirmation of the unique political and legal relationship of the 
Federal Government with tribal goverrunents. and in recognition of the unique 
educational and cult\.!fally related academic needs of American Indian and Alaska Native 
students, it is hereby ordered as follows: 

SectiOIl LFederal Strategy: In order to meet the goals of this order, a comprehensive 
federal response is needed to address the fragmentation of government services available 
to American lndian and Alaska Native students aI!-d the complexity of intergovernmental 
rehitionships in the education of those students. The purpose of the federal activities 

http:sc.ieV'lc:.Gs


described herein is to'build toward·the development of a long-term, comprehensive 
federal Indian education policy that will accomplish the goals of this order. 

i+15 j)OCS Subsection A. Interagency Task Force. Th.ere shal~ be establis~ed aIinII lnteragency Task Force to oversee the plannmg and Implementatton of the' 
lJo,. S/tY' Executive Order. The Task Force shall consult with the National Advisory 

fltAC .n-te Council on [ndian Education (NACIE) in carrying out its activities.. ..I L..-.-J­
'. .' 	 . e~ <" ec.v tr ve ~ 'fQ..l'r I..J

1";{l£~Df. ' .~ G4b,'r\e-t' "'(j'U4Co)': ...... ~ ,..,.~e..-
fAlt. Po, ke Subsection B. CompOSition, Interagency Tas ce: The membership of the p~ 
, J n-te Task Force shall consist of r~presentatives of ~8Rt5 er.~.gHeYkts~, , --!i Co " ....Y 
:::-/J S")6 ~f. CGmnieree, Defense. Edtteatl6n. EB8Fgy, Health and Human Servtees, llol23lfSlt 

I.: , , and. Urellfi De \I elol"nlent. the (Heerier. Laber, as "'ell as the ea', ironmel'ltti 
. Pretllcti'OIl A!jeae)' and the ~~Iltiona:l SeieHee Fetmdatiea, sack participating 

,. executive department and agency sha!};appoint a senior official who is a full-time 
, officer of the Federal Government an who is responsible for management or 

/ . , program administration to serve as a member of the Taste Force. The official . . 
1v.(eLI tJt" sha:l.rep()rt dire~dy to the agency head or ag~ncy representative on ~ency 

C l actiVity under this order. To the extent perrnttted by law and regulanon, each 
• 	 agency shall provide appropriate information in readily available formats as 

requested by the Task Force. The Assistant Secretary of ElementarY and' 
Secondary Education of the Department of Education and the Assistant Secretary ~ 
Of lndian Affairs of the Department of the Interior shall co-chair the Task Force. 

\ 
Up98 HH<itatiea of the Seefe~es of Edtteatiorl and of the mtctiot, other agencies 
ms, partil;ipaI;e iR. the Bea vities of the TlI:9k Fe£G&. 

Subsection C:Agency Participation: To the extent consistent with law, each 
participating agency of the Task Force shall adopt and implement strategies to 
ensure the greatest participation possible of American Indian and Alaska Native 
students in the agency's education-related programs, activities, resources, 
information, and technical assistance. In keeping with the spirit of my 1994 4 M 10 Iter" ­
Ex.ecutive·Memorandum on federal agency consultation with tribal governments;'" ~- 10­

. each p~cipating agency ()fthe Task Force shall consult with tribill governments' ft-~IU;;~ 
on their education-related needS and how the' agency can better accomplish the A. ,°"'1 
goals o(this order. . 

Subsectio~D.[Dter:agency Resource Guide: The Task Force shall identify, 
within relevant federal agencies~ all education-related progranls that support the 
goals of this order. Within twelve months of this order, the Task Force, in 
conjunction with the Department of Education, shall develop; publish. and widely 
distribute a guide that contains these reso~c.es. ,~. <I\A ~'/. . 

. - SI't!..L4h t!- ~ " 	 . 

Subsection E. Interagency Pla~e Task Force hall, within 90 days, develop 
a federal interagency plan witlk~~mmendation for immediate consideration in 
the fiscal year' 2000 budget request, including the identification of initi~tives. 
strategies, pad'ideas}or future coordinated interagency action supportive of the . 

. \ 	 -. 
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g.o~ls o(tlVs 9J;der. ~~ hO ..... I'Olf~y .f"/aft.~ - -t ,4-1JI'''1A/~''''' ,""'", ......, ,­
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Subsection F, Research: The Secretary of Education, through the Office of 
Educational Research and Improvement and the Office of Indian Education in 

fn'~ accordance with the Department of Education Organization Act (20 U.S.C. 
{M.ilt~ 2423c), in consultation with NACI£!'shall develop and implement a 
rt-J~ comprehensive research agenda to I) establish baseline data to monitor 
~ {)ff-lT improvements on reading, mathematics, and retention by American Indian and 
fth:/"M. Alaska Native students; 2) identify promising practices used with these students; 
A.JlMt.-it:.l and 3) assess the role of native language and culture in the development of 
IJ!,I,'I-h 	 educational strategies, all of which should support the goals of this order. 
,.jc 

t:AP'i.,'/llttJ, 	 Subsection G. Comprehensive Federal Indian Education Policy: The Task 
Force shall, within two years, develop a comprehensive federal Indian education 
policy to support the accomplishment of the goals of this order. The policy shall 
be designed to I) improve federal interagency cooperation~ 2) ensure access to 
infonnation on federal programs and resources; 3) encourage intergovernmental 
collaboration; and 4) assist tribal governments in meeting the unique educational ""tt4 /H 
needs 0 f their children, including .the need to preserve, revitalize. an~dcOMtIIllrd7l:n1use native' 

. languages and cultural traditions. As appropriate, participating agencies wt"fJ. ? 
Task Force may develop memoranda of agreements with each other 0 enable and . 
enhance'the ability of tribes and schools to provide and coordinate the delivery of 
federal. tribal, s~ local resources and services to meet the social, 
educational, and~elated needs of American Indian and Alaska. Native 
studen~. . 

SectiOD 2. Regional Partnership Forums: The Department of Education and the 
Department of Interior shall, within twelve months, convene a series of regional forums 

.' of federal, tribat, and state government education nwresentatives to identify promising 
practices and approaches on how to share infonnation, provide assistance to schools, 
develop partnerships, and coordinate intergovernmental strategies supportive of 
.accomplishing the goals of this order. A report on each forum shall be submitted to the 
Task Force. which.shall include any recommendations related to.intergovernmental 
relations supportive of accomplishing the goals of this order. 

SectiOD 3~ SchoolPUot Sites: The Department of Education and the Department of the 
Interior shall identify up to eight Bureau of Indian Affairs-funded schools and public 
schools with significant concentrations of American [ndianand Alaska Native students, , l'f 

.' h' ill' al" 	 fth aI of~'tf,KIl ,I( CO/IUvhi h hallw C s receIve comprc enslve tee uc assistance tn·support 0 ego s ~,,_ nil fIII,'f-1. 

order. A special team of tecl:utical assistance providers, including federal staff; shall be 1,.,A/!... ·U· 

convened to provide assistance to these Schools .. Special attention shall be given to ",.::...",11".1 ~ 


accomplishing comprehensive school refonn demonstration programs where applicable ~<lJr' 

and comprehensive service delivery that connects.and utilizes federal agency resources. ~: 

The team shall disseminate the effective and promising practices of the school pilot sites Jt 


to other local education agencies educating American Indian and Alaska Native students. 

The team shall report to the Task Force on the accomplisi:unents and recommendations 




; 

for improvement of its ~eclmical support to local education agencies. 

Section 4.;General Provisions: This order is intended only to improve the internal 
management of the Executive Branch and is not mtended to, and does not, cn:ate any 
right or benefit. substantive or procedural. enforce3ble at law or equity by a party against 
the United States, its agencies or instrumentalities, ,its officers or employees. or any other 
person. The Task Force shall report accomplishmenislofthiS order to the President. 
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