" A Few Notes About 'Ihis Draft

1) This draft is confidential and cannot be released to the public.

2) It is not in the final format (i.e., it will be desk-top pubhshed usmg a design that contains
columns,. use of typeface, pu11~out quotes in the margm, etc.).
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Section 1

INTRODUCTION
A Guide to Safe Schools

Most schools are safe. Although fewer than one percent of all violent deaths of children occur
on school grounds—indeed, a child is far more hkely to be kllled in the commumty or at
home—no school is immune.

The violence that occurs in our neighborhoods and communities has found its way inside the
schoolhouse door. And while we can take some solace in the knowledge that schools are
among the safest places for young people, we must do more. School violence reflects a much
broader problem, one that can only be addressed when everyone—at school at home, and in
the community~works together

The 1997-1998 school year served as a. dramatic wake-up call to the fact that guns do come to

school, and some students will use them to kill. One after the other, school communities

across the country—from Oregon to Virginia, from Arkansas to Pennsylvania, from

Mississippi to Kentucky—have been forced to face the fact that violence can happen to them.

And while these serious incidents trouble us deeply, they should not prevent us from acting
" toprevent school violence of any kind.

“There is ample documentation that violence prevention and early intervention efforts can
- reduce violence in schools. Research-based practices can help school communities recognize
the warning signs early, so children can get the help they need before it is too late. In fact,
research suggests that some of the most promising prevention and intervention strategies
involve the entire educational community-—-administrators, teachers, families, students,
support staff, and community members—working together to form positive relationships
with all children. : .

If we understand what leads to violence and the types of support research has shown are
effective in preventing violence, we can make our schools safer.

‘About This Guide .
This guide presents a brief summary of the research on violence prevention and intervention,
and crisis response in schools (see Section 9 for a review of methodology and information on
how to locate the research). It tells school communities—especially admuustrators teachers,
staff families, students, and commumty-based professionals:

* What to look for—the early warning signs that relate to school violence.
* What to do—the action steps that school communities can take to prevent violence, to

. intervene and get help for troubled children, and to respond to school violence when
i it occurs. : :
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‘The information in each section is not intended as a comprehensive prevention, intervention,
and response system or plan. Indeed, school violence occurs in a unique context in every
school and every situation, making a one-size-fits-all scheme impossible Moreover, school
communities could do everything recommended and still experience violence. Rather, this
guide is designed to provide school communities with reliable and practical information
about what they can do to be prepared and to reduce the likelihood of violence. '

i
i

Uéing the Guide to Develop a Plan of Action

Al staff, studen’s parents, and members of the commumty must be part of creanng a safe
school environment:
| * Everyone should have an understandmg of the early warmng signs that help identify
students who may be headed for trouble :

. Everyone has a personal respon51b1hty for reducing the nsk of violence. We must take
steps to maintain order, demonstrate mutual respect and caring for one another, and
.. ensure that children who are troubled get the help they need. '

. Everydne should be prepared to respond appropriately in a crisis situation.-

Research and expert-based information offers a wealth of knowledge about preventing
violence in schools. The following sections provide information~what to look for and what-
to do—that school communities can use when developing or enhancing violence prevention
and response plans (see Section 6 for more information about these plans). i

We hope that school communities will use this document as a guide as they begin the
preventlon and healing process today, at all age and grade levels, and for all students.

i



Section 2: What To Look For

| CHARACTERISTICS OF A SCHOOL
THAT IS SAFE AND RESPONSIVE TO CHILDREN -

Well funcnomng schools foster safety and socially appropnate behaviors. They have a strong
academic focus and support students in achieving high standards, foster positive
relanonshlps between school staff and students; and promote meaningful parental and
community involvement. Most prevention programs in effective schools address multiple
factors and recognize that safety and order are recxprocally related to children’s soaal

emononal and academic development.

Effective prevention, intervention, and crisis response strateg1es Operate best in school
commumtles that: -

. * Focus on academlc achxevement Effective schools convey the atutude that all children

!

can achieve academically and behave appropriately, while at the same time
appreciating individual differences. Adequate resources and programs help ensure
that expectations are met. Expectations are communicated clearly, with the
understanding that meeting such expectations is a responsibility of the student, the
school, and the home. Students who do not receive the support they 1 need are less

~ likely to behave in socially desirable ways.

¢ Involve families in meamngful ways. Students whose families are mvolved in their

growth in and outside of school are more likely to experience school success and less -
likely to become involved in antisocial activities. School communities must make
parents feel welcome in school, address barriers to their participation, and keep
families positively engaged in their children’s education. Effective schools also

- support families in expressing concerns about their children—and they support

families in getting the help they need to address behaviors that cause concern.

* Develop links to the community. Everyone must be committed to iniproving schools.

Schools that have close ties to families, support services, community police, and the

community at large can benefit from many valuable resources. When these links are
weak, the risk of school violence is heightened and the opportunity to serve children
who are at risk for violence or who may be affected by it is decreased. :

* Emphasize positive relationships among students and staff. Research shows that a

positive relationship with an adult who is available to provide support when needed
is one of the most critical factors in preventing student violence. Students often look to
adults in the school community for guidance, support, and direction. Some children
need help overcoming feelings of isolation and support in developing connections to
others Effec’ave schools make sure that opportunities exist for adults to spend quality,
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personal time with children. Effective schools also foster positive student
interpersonal relations—they encourage students to help each other and to feel
comfortable assisting others in getting help when needed.

~ e« Discuss safety issues openly. Children come to school with many chfferent
perceptions—and misconceptions—about death, violence, and the use of weapons.
Schools can reduce the risk of violence by teaching children about the dangers of
firearms, as well as appropriate strategies for dealing with feehngs, expressmg anger
_ in appropriate ways, and resolving conflicts. ‘

. Treat students with equal respect. A ma]or source of conflict in many schools is the

~ perceived or real problem of bias and unfair treatment of students because of

i ethnicity, gender, race, social class, religion, d15ab1hty, natlonahty, sexual orientation,

~ physical appearance, or some other factor—both by staff and by peers. Students who
have been treated unfan‘ly may become scapegoats and/or targets of violence. In some
cases, victims may react in aggressive ways. Effective schools communicate to
students and the greater community that all children are valued and respected. There
is a deliberate and systematic effort—for example, displaying children’s artwork,

' posting academic work prominently throughout the building, celebrating students’

. diversity—to establish a climate that demonstrates care and a sense of community.

e Help children feel safe expressing their feelings. It is very important that children feel
- safe when expressing their needs, fears and anxieties to school staff. When they do not
' have access to caring adults, feelings of isolation, rejection, and disappointment are
 more likely to occur, increasing the probability of acting-out behaviors.

- o Offer extended day programs for children. School-based before and after school
' programs can be effective in reducing violence. Effective programs are well supervised
and provide children with support and a range of programs, such as counseling,
tutoring, mentoring, cultural arts, community service, clubs, access to computers, and
- help with homework '

¢ Identify problems and assess progress toward solutions. Schools must openly and
objectively examine circumstances that are potentially dangerous for students and
staff and situations where members of the school community feel threatened or -
intimidated. Safe schools continually assess progress by identifying problems and -
collecting information regarding progress toward solutions. Moreover, effective
schools share this information with students, families, and the community at large.

¢ Support students in making the transition to adult life and the workplace. Youth
need assistance in planning their future and in developing skills that will result in
success. For example, schools can provide students with community service
opportunities, work-study, and apprenticeships that help connect them to caring -
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adults in the community. These relationships, when estabhshed early, foster in youth
a sense of hope and security for the future.

Be}ng Responsive to All Children and Staff Is Essentigi, But Not Always ‘Eno'ugg
Research has demonstrated repeatedly that school communities can do a great deal to
prevent violence. Having in place a safe and responsive foundation helps all children—and it

- enables school communities to provide more efficient and effective services to students who

need more support. The next step is to learn the early warning signs of a child who is
.troubled so that effective interventions can be provided.
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* Section 3: What To Look For
EARLY WARNING SIGNS

* Why didn’t we see it coming? In the wake of violence, we ask this question not so much to
place blame, but to understand better what we can do to prevent such an occurrence from
ever happening again. We review over and over in our minds the days leading up to the
incident—~did the child say or do anything that would have cued us in to the unpendmg
cnsxs’ Did we miss an opportunity to help? :

There are early warning signs in most cases of school vxolence——certam behavioral and
emotional signs that, when viewed in context, can signal a troubled child. But early warning
51gns are just that-nmdacators that a student may need help.

Such s1gns may or may not indicate a serious problem—they do not necessarﬂy mean that a
child is prone to violence. Rather, early warning signs provxde us with the nnpetus to check
out our concerns and address the child’s needs. Early warning signs allow us to act
respons1bly by getting help for the child before problems escalate. !

Early warning signs can help frame concern for a child. However, it is zmportant to avoid
inappropriately labeling or stlgmahzmg individual students because they appear to fit a
specific profile or set of early warning indicators. It’s okay to be worried about a child, but
~ it’s not okay to overreact and jump to conclusions. 4

Teachers and administrators—and other school support staff—are not professionally trained to
analyze children’s feelings and motives. But they are on the front line when it comes to
observing troublesome behavior and making referrals to appropriate professionals, such as
school psychologists, social workers, counselors, and nurses. They also play a 51gmf1cant role
in responding to diagnostic information provided by specialists. Thus, it is no surprise that
effective schools take specnal care in training the entire school community to understand and
identify early warmng signs.

" When staff members seek help for a troubled child, when friends report worries about a peer
or friend, when parents raise concerns about their child’s thoughts or habits, ‘children can get
the help they need. By actively sharing information, a school community can prov1de quxck

‘ effectlve responses. -

| ‘ , o
Distinzuis ing Between Early Warning Signs and Imminent Signs

| When warning signs indicate that ‘danger is imminent, safety must always be the first and
foremost consideration. Action must be taken mmedlately :




Nc o one single wammg sign can predict that a dangerous act will occur. Immment warning
signs indicate that a student is very close to behavmg in a way that is potentially dangerous
to self and/or to others. Imminent warning signs usually are presented as a sequence of
overt, serious, hostile behaviors or threats directed at peers, staff, or other mdw1duals

Inf:mment warmng signs may mclude "

. Flghhng W1th peers or faxmly members.
. * Severe destruction of property.
"« Severe rage for seemingly niinor reasons.

* Threats of lethal violence.

: * Possession and/or use of weapons. ..

¢ Other self-injurions behaviors or threats of suicide.

Immedlate intervention by school authorities and possibly law enforcement officers is

needed when a chﬂd

e Has presented a detaxled plan (tune, place, method) to harm or kill others-—-partlcularly
if the child has a history of aggression or has attempted to carry out threats in the past.

*Is carrying a weapon particularly a firearm, and has threatened to use it.

In situations where students present other threatening behavxors, school commumtles also
have the responsibility to seek assistance from appropriate agenmes such as Ch]ld and family
services and community mental health.

[insert sidebar about Gun Free School Act next to bullet poiv}t above]

o

Pnncmles for Identifying and Using the Early Warmng Signs of School Violence

t

‘ Educators and families can increase their ability to recognize early warning signs by
establishing close, caring, and supportive relationships with children and youth—getting to

“know them well enough to be aware of their needs, feelings, attitudes, and behavior patterns.
Educators and parents together can review school records for patterns of behavior or sudden
changes in behavior.

Unfortunately, there is a real danger that early warning signs will be misfnterpieted.
Educators and parents—and in some cases, students—can ensure that the early warning signs -
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are not misinterpreted by using several 51gmﬁcant principles to better understand them
These principles include: :

. » Understand violence within a context. Violence is contextual. Violent behavior, as an
. expression of emotion, may have many antecedent factors—factors that exist within the
school, the home, and in the larger social environment. In fact, for those children who
- are at risk for violence, certain environments or situations can set it off. Some children
may become violent if stress becomes too great, if they lack positive copmg skﬂls, and
if they have learned to react with aggression.

. ® Avmd stereotypes. Stereotypes can interfere with—and even harm~the school

' community’s ability to 1dent1fy and help children. It is important to be aware of false
cues—including race, socio-economic status, cognitive or academic ability, or physical
appearance. In fact, such stereotypes can u.nfauly harm children, espemally when the
school community acts upon them.

. » View warning signs within a developmental context. Children and youth at different

* - levels of development have varymg social and emotional capabilities. They may
express their needs differently in elementary, middle, and high school. The point is to

. know what is developmentally typical behavior, so that behaviors are not

: rmsmterpreted '

- ¢ Understand that children typically exhibit multlple warmng signs. It is common for

- children who are troubled to exhibit multiple signs. Research confirms that most
children who are at risk for aggression and violence exhibit more than one warning

~ sign, repeatedly, and with increasing intensity over time. Thus, it is mportant not to

,  over-react to single signs, words, or acnons

- # Do no harm. There are certain risks associated with using early warnirg signs to

- identify children who are troubled. First and foremost, the intent should be to get help
for a child early. The early warning signs should not to be used as rationale to exclude,

. isolate, or punish a child. Nor should they be used as a checklist for formally

. identifying, mislabeling, or stereotyping children. Formal disability identification

© under federal law involves a parent-approved individualized evaluation by qualified

~ professionals. In addition, all referrals to outside agencies based on the early warmng

. signs must be done with parental consent and must be kept confidential.

Earlz Warning Signs
Itis not always possible to predict behavior that will lead to violence. However, educators
and parents—and sometimes students—can recognize certain early warning signs. In some
situations and for some youth, different combinations of events, behaviors, and emohons
’ may lead to aggressive rage or violent behavior. 1
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We know from research that most children who become violent feel re]ected and
psychologically victimized. In most cases, children exhibit aggressive behavior early in life
and, if not provided support, will continue a progressive developmental pattern toward
‘severe violence. However, research also shows that when children have a positive,
meaningful connection to an adult—whether it be at home, in school, or in the community-
the potential for violence is reduced significantly. = ,

None of these signs alone is sufficient for predicting violence. Moreover, it is
inappropriate—and potentially harmful—to use the early warning signs as a checklist against
which to match individual children. Rather, the early warning signs are offered as an aid in -
identifying and refernng children who may need help. A good rule of thumb is to assume
that these warning signs, especially when they are presented in combination, indicate a need
for further analysis to determine an appropriate intervention. !

The early warning signs include (please note: these signs are not equally sxgmﬁcant and are
not presented in order of seriousness):

* Social withdrawal. In some situations, gradual and eventually complete withdrawal from
social contacts can be an important indicator of a troubled child. The withdrawal often
- stems from feelings of depression, re]ecnon persecution, unworthiness, and lack of
. confidence.

* Excessive feelings of 1solatzon and being alone. Research has shown that the majority of
' children who are isolated and appear to be friendless are not violent. In fact, these
feelings are sometimes characteristic of children and youth who may ‘be troubled,
withdrawn, or have internal issues that hinder development of social affiliations.
However, research also has shown that in some cases, feelings of isolation and not
having friends are associated with children who behave aggressively and violently.

* Excessive feelings of rejection. In the process of growing up, and in the course of
: adolescent development, many young people experience emotionally painful rejection.
| Children who are troubled often are isolated from their mentally healthy peers. Their
- responses to rejection will depend on many background factors. Without support, they
may be at risk of expressing their emotional distress in negative ways-—mcludmg
violence. Some aggressive children who are rejected by non-aggressive peers seek out
aggressive friends who, in turn, reinforce their violent tendencies.

* Being a victim of vz‘olence Children who are victims of violence in the community, at -
home, or at school are sometimes at risk themselves of becommg perpetrators of
violence. :

* Feelings of being picked on and persecuted The youth who feels constan’dy picked on,
* teased, bullied, singled out for ridicule, and hurmhated at home or at school may

' - {
i

i
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initially withdraw socially. If not given adequate support in addressing these feelings,
some children may vent them in inappropriate ways—including possible violence.

. » Low school interest and poor academic performance. Poor school,achievement can be the
. result of many factors. It is important to consider whether there is a drastic change in
performance and/or poor performance becomes a chronic condition that limits the
child’s capacity to learn. In some situations—such as when the low achiever feels
unworthy, chastised, and denigrated—acting out and aggressive behaviors may occur.
It is important to assess the emotional and cognitive reasons for the academic
performance change to determine the true nature of the problem.

. Expression of violence in writings and drawings. Children and youth often express their
thoughts, feelings, desires and intentions in their drawings and in stories, poetry, and
other written expressive forms. Many children produce work about violent themes

that for the most part is harmless when taken in context. However, an '
overrepresentation of violence in writings and drawings that is directed at specific

- individuals (family members, peers, other adults) consxstently over time, may signal
the potential for violence. Because there is a real danger in misdiagnosing such a sign,
it is important to seek the guidance of a qualified professional—such as a school
psychologist, counselor, or other mental health specialist—to determine its meaning.

i & Uncontrolled anger. Everyone gets angry; anger is a natural emotion. However, anger

that is expressed frequently and intensely in response to minor irritants may signal

potential violent behavmr

~ ® Patterns of zmpulszve and chronic hitting, intimidating, and bullying behaviors. Children

. often engage in acts of shoving and mild aggression. However, some mildly
aggressive behaviors such as constant hitting and bullying of others that occur early in
children’s lives, if left unattended, nught later escalate into more serious behaviors.

Research suggests that age of onset may be a key factor in interpreting early warning

signs. For example, children who engage in aggression and drug abuse at an early age
(before age 12) are more likely to show violence later on than are children who begln
such behavior at an older age. In the presence of such signs it is important to review

. the child’s history with behavioral experts and seek parents’ observations and

. insights. . : !

. * History of discipline problems. Chronic behavior and disciplinary problems both in school

. and at home may suggest that underlying emotional needs are not being met. These
‘unmet needs may be manifested in acting out and aggressive behaviors. These
problems may set the stage for the child to violate norms and rules, defy authority,

disengage from school, and engage in aggressive behaviors w1th other children and
adults.
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" ' e Past history of violent behavior. Unless provided with support and counseling, a youth
' who has a history of violent behavior is likely to repeat those behaviors. Violent acts
may be directed toward other individuals, be expressed in cruelty to animals, or
include fire setting. Youth who show an early pattern of antisocial behavior frequently
and across multiple settings are partlcularly at risk for future aggressive and antisocial
behavior. Similarly, youth who engage in overt behaviors such as bullying,
generalized aggression and defiance, and covert behaviors such as stealing,
vandalism, lying, cheatmg, and fire setting, also are at risk for aggresswe behavior.

‘. Intolerance for differences and pre]udtcml attitudes. All children have likes and dislikes.
.~ However; an intense unwillingness to accept group and individual differences—
including racial, ethnic, religious, language, gender, sexual orientation, ability, and
physical appearance—when coupled with other factors may lead to v101ent assaults
against those who are perceived to be different. Membership in hate groups or the
willingness to victimize individuals with disabilities or health problems also should

be treated as early warning signs.

- ® Drug and alcohol use. Apart from being unhealthy behavmrs, drug and alcohol use -
reduces self~control and exposes children and youth to violence, either as perpetrators,
as victims, or both. Gang-related violence and turf battles are common occurrences
tied to the use of drugs that often result in injury and/or death.

- & Affiliation with gangs. Gangs that support anti-social values and behaviors—including
. extortion, inimidation, and acts of violence toward other students—-cause fear and
stress among other students. Youth who are influenced by these groups—those who
emulate and copy their behavior, as well as those who become affiliated with them-
‘may adopt these values and act in violent ways in certain situations. -

- & Inappropriate access to, possession of, and use of weapons. Children and youth who
~ inappropriately possess or have access to weapons can have an increased risk for
violence. Research shows that such youngsters also have a higher probability of
becoming victims. Families can reduce inappropriate access and use by restricting,
monitoring, and supervising children’s access to firearms and other weapons.
Children who have a history of aggressxon and impulsiveness should not have access
to weapons. . :

¢ Threatening violence. One of the most reliable indicators that a youth is likely to
perpetrate an act of violence is a detailed and specific threat to use violence. Recent
incidents across the country clearly indicate that threats to commit violence should be
taken very seriously. Steps must be taken to understand the nature of these threats
and to prevent them from being carried out. '

i
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Usihg@e Early Warning_Signs To Inform Intervention Practices |

An early warning sign is not a predictor that a child or youth will commit a violent act.
Effective schools recognize the potenhal in every child to overcome difficult experiences and
to control negative emotions. Adults in these school communities use their knowledge of
early warning signs to address problerns before they escalate into violence.

Effecnve school communities support staff students and faxmhes in understandmg the early
warmng signs. Support strategws include having:

L. School board pohaes in place that support traxrung and ongomg consultanon The
entire school community knows how to identify early warning signs, and understand
the principles that support them. :

' @ School leaders who encourage others to raise concerns about observed early waming »
signs and to report all observations of imminent warning signs immediately. This is in

+ addition to school district pohaes that sanction and promote the identification of early

warning signs. i

» Easy access to a team of specialists trained in evaluatmg and addressmg serious
behavioral and academic concerns.

Each school community should develop a procedure that students and staff tan follow when
. reportmg their concerns about a child who exhibits early warning signs. For example, in

many schools the principal is the first point of contact. In cases that do not pose imminent
danger, the principal contacts a school psychologist or other qualified profess1ona1 who
takes responsibility for addressing the concern immediately. If the concern is determined to
belserious-but not pose a threat of imminent danger—the child’s family should be contacted.
The family should be consulted before implementing any interventions with the child. In
cases where school-based contextual factors are determined to be causing or exacerbating
the child’s troubling behavmr, the school should act quickly to modify them:

Understandmg early and imminent warmng signs is the second step in ensunng a safe
school. The next step involves using them to support the emotional and behavioral

ad]ustment of chﬂdren . |
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Sectioh 4—What To Do--Intervention
GETTING HELP FOR TROUBLED CHILDREN

Prevention approaches have proven effective in enabling school communities to decrease the
frequency and intensity of behavior problems. However, prevention programs alone cannot
eliminate the problems of all students. Some 5 to 10 percent of students will need more
intensive interventions to decrease their high-risk behaviors, although the percentage can
vary among schools and communities. , |

What happens when we recogmze early warning 51gns in a child?

The message is clear: It's okay to be concerned when you notice warning sxgns in a child-and
it's even more appropriate to do something about those concerns. School communities that
encourage staff, families, and students to raise concerns about observed warning signs—and
that have in place a process for getting help to troubled children once they are identified-—-are

‘more likely to have effective schools, schools with reduced disruption, bullymg, ﬁghtmg, and
other forms of aggression.

i

' Pri‘nciples Under»lving Intervention .

onlence prevention and response plans should consider both preventton and intervention.
Plans also should provide all staff with easy access to a team of specialists trained in
evaluating serious behavioral and academic concerns. Eligible students should have access to
special education services, and classroom teachers should be able to consult school
psychologlsts, other mental health specialists, counselors, reading specxahsts, and special
educators

Effective practices for improving the behavior of troubled children are well documented in
the research literature. Research has shown that effective interventions are culturally
appropriate, family-supported, individualized, coordinated, and monitored. Further,

. interventions are more effective when they are designed and implemented consistently over
time with input from the child, the family, and appropriate professionals. Schools also ¢an
draw upon the resources of their community to strengthen and enhance mtervennon
planmng

When drafting a violence prevention and response plan, itis helpful to consider certain
A prmcnples that research or expert-based experience show have a significant impact on -
success. The principles include: :

- * Share responsibility by estabhshmg a partnership with the. Chlld school home, and
community. Coordinated service systems should be available for chxlgiren who are at
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risk for violent behavior. Effective schools reach out to include families and the entire
community in the education of children: In addition, effective schools coordinate and
collaborate with child and family service agencies, law enforcement and juvenile ’
justice systems, mental health agencies, busmesses, faith and ethnic 1eaders, and other
commumty agencies.

i
i

o Inform parents and listen to them when early wammg signs are observed Parents
should be involved as soon as possible. Effective and safe schools make persistent
efforts to'involve parents by: informing them routinely about school discipline
policies, procedures, and rules, and about their children’s behavior (both good and
bad); involving them in ma.kmg decisions concerning schoolwide disciplinary policies
and procedures; and encouragmg them to participate in prevention programs,
intervention programs, and crisis planning. Parents need to.know what school-based
interventions are being used with their children and how they can support their
success.

~ » Maintain confidentiality and parents’ rights to privacy. Parental involvement and

.. consent is required before personally identifiable information is shared with other
agencies, except in the case of emergencies or suspicion of abuse. The Family '
Educational Rights and Privacy Act (FERPA), a federal law that addresses the privacy of
education records, must be observed in all referrals to or sharing of information with
other community agencies. Furthermore, parent approved, interagency

~communication must be kept confidential. FERPA does not prevent disclosure of
personally identifiable information to appropriate parties~such as law enforcement
officials, trained medical personnel, and other emergency personnel—when
responsible personnel determine there is an acute emergency (imminent danger). - -

[insert handout about here] ‘

. Develop the capacity of staff, students, and families to intervene. Many school staff

. members are afraid of saying or doing the wrong thing when faced with a potentially
violent student. Effective schools provide the entire school community—teachers,
students, parents, support staff-with training and support in responding to imminent
warning signs, preventing violence, and intervening safely and effechvely

- Interventions must be monitored by professionals who are competent in the approach.
According to researchers, programs do not succeed without the ongomg support of
admuustrators parents, and community leaders.

. * Involve students in all stages of planning and intervention. Effective school

V communities encourage students to see themselves as respon51b1e for their actions,

- and actively engage them in planmng, 1mp1ementmg, and evaluatmg violence
prevention initiatives.
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o - [insert handout about here] _
¥ Simplify staff requests for urgent assistance. Many school systems and community
. agencies have complex legalistic referral systems with timelines and waiting lists.
Children who are at risk of endangering themselves or others cannot be placed on
waiting hsts :

' e Make interventions available as early as possible. Too frequently interventions are
- not made available until the student becomes violent or is adjudicated as a youthful
' offender. Interventions for children who have reached this stage are both costly,
. restrictive, and relatively inefficient. Effective schools build mechanisms into their
intervention processes to ensure that referrals are addressed promptly, and that
feedback is provided to the referring individual. -

- o Use sustained, multiple, coordinated interventions. It is rare that children are violent
' or disruptive only in school. Thus, interventions that are most successful are
comprehensive, sustained, and properly implemented. They help famiilies and staff
work together to help the child. Coordinated efforts draw resources from community
agencies that are respectful of and responsive to the needs of families: Isolated,
. inconsistent, short-term, and fragmented interventions will not be successful—and
may actually do harm |
~ * Analyze the contexts in which violent behavior occurs. School commumhes can
" enhance their effectiveness by conducting a functional analysis of the factors that set
off violence and problem behaviors. In determining an appropriate course of action,
consider the child’s age, cultural background, and family experiences and values.
Decisions about interventions should be measured against a standard of
reasonableness to ensure the likelihood that they w111 be unplemented effecnvely

Pe ' Build upon and coordmate internal school resources. In developing and
implementing violence prevention and response plans, effective schools draw upon
the resources of various school-based programs and staff—such as special education,
safe and drug free school programs, pupil services, and Title L.

Vlolent behavmr is a problem for everyone. It is a normal response to become angry or even

- frightened in the presence of a violent child. But, it is essential that these emotional reactions
be controlled. The goal must always be to ensure safety and seek help for the child.

Prbvidig.g a Foundation to Prevent and Reduce Violent Behavior

'
t

Schoolwide strategies create a foundation that is more responsive to children in general—one
that makes interventions for individual children more effective and efficient. Effective
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.
schools ensure that the school environment is safe, and that schoolwide pohmes arein place
to support responsible behaviofs.

-
i

Charactenst:cs ofa safe school environment. Preventlon starts by making sure the school campus
is a safe and caring place. Effective and safe schools communicate a strong sense of security.

The physical facilities are well designed and monitored. Buildings and grounds have

appropriate lighting, alarm systems, fences, and locks. Where appropriate, surveillance

cameras, metal detectors, and locker inspections may be used sparingly and as a last resort.

More important, respectful supervision and monitoring of students is routine, especially

during critical periods~while entering and leaving school—and in critical places—hallways,
stairways, bathrooms, the cafeteria, and the playground. - i
Refsearch suggests that schools can enhance physical safety by:

e Supervising access to the building and school grounds. .
. ® Reducing class size and school si.ie

e Adjusting scheduling to muumlze time in the hallways or in potenually dangerous
. locations. Traffic flow patterns can be modified to limit potennal for confhcts or
altercatlons .

Lo Conductmg a bmldmg safety audit in consultatlon with school secunty personnel
* and/or law enforcement experts. Effective schools adhere to federal, state, and local
.- nondiscrimination and public safety laws, and use guidelines set by the state
department of education.

. Closing school campuses during lunch periods.

! .

H

e Requiring students té wear uniforms.

‘ * Arranging supemsmn at critical times (e.g., in hallways between classes) and havmg a
- planto deploy superwsory staff to areas where incidents are likely to occur.

. * Prohibiting students from congregatmg in areas where they are likely to engage in rule-
breaking or intimidating and aggressive behaviors.
i

e Having adults visibly pl'esent throughout the school building.

~  Staggering dismissal times or lunch periods.
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i
i

* Monitoring the surrounding school grounds—-mdudmg landscapmg, parkmg lots, and
bus stops. :

" * Coordinating with local police to ensure that there are safe routes to énd from school.

In addition to targeting areas for increased safety measures, schools also should identify safe
areas for children to go to in the event of a crisis. :

'I‘he physical condition of the school buﬂdmg also has an impact on student attitude,
behavior, and motivation to achieve. Typically, there tend to be more incidents of ﬁghtmg .
_and violence in school buildings that are dirty, too cold or too hot, filled with grafﬁn in need
“of repa:r, or unsamtary i

i

Charactmstws of schoolwide poltc:es that support responszble behavior. The opportunities for
mappropnate behaviors that prec:lp1tate violence are greater in a disorderly and

~ undisciplined school climate. A growing number of schools are discovering that the most
effective way to reduce suspensions, expulsions, office referrals, and other similar actions—
strategies that do not result in making schools safer—is to emphasize a proactive approach to
dxscxphne ' .

Effective schools are mplemenhng schoolwide campaigns that establish high expectations
and provide support for socially appropriate behavior. They reinforce positive behavior and
highlight sanctions against aggressive behavior. All staff, parents, students, and community
members are informed about problem behavior, what they can do counteract it, and how

- they can reinforce and reward positive behavior. In turn, the entire school commumty makes
a comnutment to behaving responsibly.

Effective and safe schools develop and consistently enforce schoolwide rules that are clear,
broad-based, and fair. Rules and disciplinary procedures are developed collaboratively by
~ representatives of the total educational community. They are communicated clearly to all
parties—but most importantly, they are followed consistently by staff and students.

Sc;hool communities that have underi:éken schoolwide approaches do the féllowing things:

. * Develop a schoolwide disciplinary policy that includes a code of conduct, specific rules

' and consequences that can accommodate student differences on a case-by-case basis
when necessary. (If one already exists, review and modify it, if necessary.) Be sure to
include a description of school anti-harassment and anti-violence pohcxes and due
process rights. |

e Ensure that the cultural values and educational goals of the community are reflected in
the rules. These values should be expressed in a statement that precedes the
schoolwide dmaphnary policy. 1:
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* Include school staff, students, and families in the development, discussion, and
implementation of fair rules. Provide schoolwide and classroom support to implement
these rules. Strategies that have been found to support students include class
discussions, schoolwide assemblies, student government, and participation on
discipline teams. In addition, peer mediation and conflict resolution have been
implemented widely in schools to promote a climate of non-violence.

* Be sure consequences are commensurate with the offense, and that n@les are written
and applied in a nondiscriminatory manner and accommodate cultural diversity.

* Make sure that if a negative consequence (such as withdrawing privileges) is used, it is
-combined with positive strategies for teaching socially appropriate behaviors and with
strategies that address any external factors that might have caused the behavior.
. A . ' i N
¢ Include a zero-tolerance statement for illegal possession of weapons, alcohol, or drugs.
. Provide services and support for students who have been suspended and/or expelled.

Iritervening Earlv with § Students Who Ai'e at Risk for Be 'Behavioral Problems i

The incidence of violent acts agamst students or staff is low. However, pre-wolent
behaviors—such as threats, bullying, and classroom disruptions—are common. Thus, early
responses to warning signs are most effective in preventing problems fromescalating.

Intervention programs that reduce behavior problems and related school violence typically
are multifaceted, long-term, and broad reaching. They also are rigorously implemented.
Effective early intervention efforts include working with small groups or iridividual students
to provide direct support, as well as linking children and their families to necessary
commumty services and/or providing these services in the school. ’

Examples of early mterventxon components ,that work include:

* Providing training and support to staff, students, and families in uncferstandjng factors
that can set off and /or exacerbate aggressive and violent Outbursts N -

¢ Teaching the child altematxve, socxally appropriate replacement responses-such as
. problem-solving and anger control skills—to environmental factors that cause problem
behavior. _ ;

¢ Providing skill trammg, therapeutic assistance, and other support to the family through
community-based services.
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* Encouraging the family to make sure that weapons are out of the child’s immediate
reach. Law enforcement officers can provide families with information about safe
weapon storage as well as guidelines for addressing children’s access to and
possession of weapons. \ , : i

i

In some cases, more comprehensive early interventions are called for. Focu§ed, coordinated,
proven interventions reduce violent behavior. Following are several comprehensive
approaches that effective schools are using to provide early intervention to:students. -

¢ Intervention tactic: Teaching positive interaction skills. Children need to learn

-interpersonal, problem solving, and conflict resolution skills at home and in school.
Effective and safe schools teach children to stop and think before they react, and to
listen effectively. They also teach children social problem solving and social decision-
making skills to enable them to avoid, resolve, and cope with interpersonal conflicts.
Although most schools do this indirectly, some have adopted social skills programs
specifically designed to prevent or reduce antisocial behavior. In fact, the direct
teaching of social problem solving and social decision making is now a standard
feature of most effective drug and violence prevention programs.

o Intervention tactic: Providing comprehensive services. In some cases, the early intervention
~ may involve getting services to families. The violence prevention and response team
together with the child and family designs a comprehensive intervention plan that
focuses on reducing aggresswe behaviors and supporting resp0n51b1e behaviors at
school, in the home, and inthe community. When multiple services are requn‘ed there
; also must be psychological counseling and ongoing consultation w1th classroom
3 teachers, school staff, and the family to ensure intended results. All services—
including community services—must be coordinated and progress must be caref\ﬁly
monitored and evaluated.

o Intervention tactic: Referring the child for special education evaluation. If there is evidence of

persistent problem behavior or poor academic achievement, it may be appropriate to

conduct a formal assessment to determine if the child is disabled and eligible for
special education and related services under the Individuals with Disabilities Education
Act (IDEA). If a multidisciplinary team determines that the child is eligible for services
under the IDEA, an individualized educational program (IEP) should be developed by
a team that includes a parent, a regular educator, a special educator, an evaluator, a
: representativé of the local school district, the child (if appropriate), and others as
! appropriate. This team will identify the support necessary to enable the child to learn~
induding the strategies and support systems necessary to address any behavior that-
may impede the child’s learmng or the learning of his or her peers.

Provxdmg Intensive, Ind1v1duahzed Intervenﬁons for Students w1th Severe Behavioral
Problems

i
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Children who show dangerous patterns and a potential for more serious v1olence usually
require more comprehensive interventions that involve multiple agencies, community-based
service providers, and intense family support. By working with families and commumty
services, schools can comprehensively and effectively intervene. E

Effecnve individualized interventions provide a comprehensive continuum of services for
students. Multiple, intensive, focused approaches used over time can reduce the chances for
continued offenses and the potential for violence. The child, his or her family, and :
appropriate school staff should be involved in developing and monitoring the interventions.

Nontraditional schooling in an alternative school or therapeutic facility may be required in
severe cases where the safety of students and staff remains a concern, or the complexity of

- the intervention plan warrants it. Research has shown that effective alternative programs can
have long-term positive results by reducing expulsion, crime, and court referrals. Effective
alternative programs support students in obtaining high academic and behavioral standards.
They provide anger and impulse control training, psychological counseling, effective
academic and remedial instruction, and vocational training as appropriate. Such programs
also make provisions for active family involvement. Moreover, they offer gmdance and staff
support when the child retums to his or her regular school.

Rjesponding to Imminent Warning Signs

Children at risk of performing a violent act often communicate their intent, 30vert1y or more
subtly, before they act. Usually, acute warning signs are evident to more than one staff
member—as well as to the child’s famﬂy When a student makes a threat--a serious, detailed,
plan for self-injurious behavior or injurious behavior to others—that information should be
réported immediately to the principal and school violence prevention and response team.
The principal and/or team should immediately assess the level of danger and act
accordmgly :

Staff and family members should address all imminent warning signs by seeking
professional help immediately. School officials should inform the child’s parents/guardians
and seek counsel from the school support team—including the school social worker, school
psychologist, counselor, and community mental health professionals. Consultation with law
enforcement officers also may be necessary. These immediate actions should be consistent
with the violence prevention and response plan, and should reflect official school board

: pohaes A

In school systems that use a centralized response team model, the pnnc1pal or a designee
should inform a central or regional representative. The principal or a designee and other
professmnals may detérmine that there is a need to inform law enforcement authorities or
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'
i

- other designated emergency community agencies. Some school systems may use another
service agency to determine an appropriate response. In any case, whenever possible, parents
- should be informed of the concerns immediately and be actively involved inany
interventions. : ;
i !
It has been found that peers often are the most likely group to know, in advance, about
potential school violence. Schools must create ways for students to safely report such
potential violence. And students who report potential school violence must be protected. It is
important for schools to support and foster positive relationships between students and
adults so students will feel safe providing information about a potentially dangerous

51tuat10rL
[note here, following paragraph will be set off with the use of spacing] g

Recognizing the warning signs and responding with comprehensive interventions allows us
to help children eliminate negative behaviors and replace them with positive ones. Active

sharing of information and a quick, effective response by the school community will ensure
that the school is safer and the child is less troubled and can learn.

i
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 Section 5—-What To Do--Crisis Response :
RESPONDING TO ACUTE CRISIS

Vlolenee can happen at any time, anywhere. It can \ affect anyone. Even school commum’ues
with effective prevention and intervention plans cannot prevent random violence from

| occurring. | | L % ;% }’\

Crisis response is an important component of a violence prevention and response plan. Two
components that should be addressed in the violence prevention and response plan are:

. Intervening during a crisis to ensure safety.
¢ Responding in the aftermath of tragedy. ' ! .

Effechve and safe schools are well prepared for any potential crisis or vrolent act. In addition
to establishing a contingency plan, effective schools have provided adequate preparation to
their core violence prevention and response team. The team not only plans what to do when
v1olence strikes, but it also ensures that staff and students know how to behave in the
presence of acute warning signs and actual violence. As a result, students and staff feel
secure because there is a well-conceived plan in times of crisis and everybody understands
what to do or whom to ask for instructions.

Principles Underlying Crisis Response

As with other interventions, crisis intervention planning is built on a foundat:on that is safe
and responsive to children. Crisis planning should include: - |

* Training for teachers and staff in a range of skills—from dealing with escalatlng
classroom situations to responding to a serious crisis. .
i
¢ Reference to chstnct or state procedures. Many states now have recommended crisis
intervention manuals available to their local education agencies and schools.

¢ Involvement of community agencies, including police, fire, and rescue, as well as

hospital, health, social welfare, and mental health services. The faith community,
' juvenile justice, and related family support systems also have been successfully
included in such team plans.

¢ Provision for the core team to meet regularly to identify potentlally troubled or violent
students and situations that may be dangerous. |

1
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. | |

- Effective school communities also have made a point to find out about federal state, and
local resources that are available to help during and after a crisis, and to secure their support

and involvement before a crisis occurs. :

1 o
Intervening During a Crisis To Ensure Safety | ' |
z » |
Weapons used in or around schools, bomb threats or explosions, fights, as w}ell as natural
disasters, accidents, and suicides call for immediate planned action, as well as long-term,
post-crisis interventions. Planning for such contingencies reduces chaos and trauma. Thus,
-the crisis response part of the plan also must mclude contingency prov151ons Such provisions
may include: [
. ' Evacuation procedures and other procedures to protect students and staff from harm. It
is critical that schools identify safe areas where students and ste%ff shca;uld goin a crisis. -
It is also important that schools practice having staff and students evacuate the
premises in an orderly manner. , {
e o An effective, fool-proof communication system. Individuals must have designated
' rolesand respon51b1].1t1es to prevent confusion. ‘
| |
- * A process for securing immediate external support from law enforcement officials and
other relevant commumty agencies. '

A]l provisions and procedures should be momtored and regularly remewed by the core
team. . |

l

[INSERT HANDOUT OF PROCEDURAL CHECKLIST ABOUT HERE]

]ust as staff understand and practice fire drill procedures routinely, they should practice
responding to the presence of firearms and other weapons, severe threats of violence, hostage
taking, and other acts of terror. School communities can provide staff and students with
‘pracnce in being prepared in the following ways: |

~ ¢ Provide i inservice training for all faculty and staff to explain the plan and exactly what

. to doin a crisis. Where appropriate, include community police, youth workers, and
other community members. 1

|

e Produce a written manual or small pamphlet or fhp chart to remmd teachers and staff
of their duties. :

. * Practice responding to the imminent warning signs of violence. Make §ure all adults in
the building have an understanding of what they might do to prevent violence (e.g., -
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being observant, knowing when'to get help, modeling good problemlsolvmg, anger
management, and / or conflict resolutlon skills) and how they can safely support each

other. : ‘ .
* ' |

i

Respond:__g in the Aftermath of Crisis | SRR ‘
Members of the crisis team should understand natural stress reactions. They also should be
familiar with how different individuals might respond to death and loss, mcludmg
developmental c0n31derat10ns, religious beliefs, and cultural values S
o

Effectlve schools ensure a coordinated community response Professmnals Both within the
school district and within the greater community should be involved to assxst individuals
who are at risk for severe stress reactions. ‘ ,, :

Schools that have experienced tragedy have included the followmg pr0v151ons in their
re5ponse plans: |
* Help parents understand children’s reactions to violence. In the afterr%\ath of tragedy,
children may experience unrealistic fears of the future, have chfﬁculty sleeping,
become physically ill, and be easily distracted—to name a few of the common

symptoms.

~® Help teachers and other staff deal with their reactions to the crisis. debrxeﬁng and gnef

‘ counseling is just as nnportant for adults as it is for students.
"

 Help students and faculty adjust after the crisis. Prcwde both short-term and long-term
mental health counsehng following a crisis. |

* Help victims and family members of mctzms re-enter the school envzronment Often, school
friends need guidance in how to act. The school community should work with
students and parents to design a plan that makes it easier for v1ct1ms and their
classmates to adjust. \

. * Help students and teachers address the return of a previously removed student to the school
' community. Whether the student is returning from a juvenile detention facility or a
~ mental health facility, schools need to coordinate with staff from that facility to
explore how to make the transition as uneventful as possible. ?

i

i

D N - T e e e o .
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t
|
Section 8 i
l

DEVELOPING A VIOLENCE PREVENTION AND RESPONSE PLAN

|

'Eti’fective schools create a violence prevennon and response plan and form a team that can

ensure it is implemented. They use approaches and strategies based on research about what
works. ;
i

Déveloping a Violence Prevention and Response Plan

A sound vmlence preventlon and response plan reflects the common and the unique needs of
educators, students, families, and the greater community. The plan outlines:how all
individuals in the school community-administrators, teachers, parents, students, bus
drivers, support staff~will be prepared to spot the behavioral and emotional signs that
indicate a child is troubled, and will know what to do. The plan also details [how school and
community resources can be used to create safe environments and to manage responses to
- acute threats and incidents of violence. ‘

i
An effectlve written plan includes: ‘

* Descriptions of the early warning signs of potentlally violent behavxor and procedures
for idenitifying children who exhibit these signs. !

» Descriptions of effective prevention pr,actices the school community Has undertaken to
build a foundation that is responsive to all children and enhances theé effectiveness of
~ interventions. :
* Descriptions of intervention strategies the school community can use to help troubled
children. These include early interventions for students who are at risk of behavioral
problems, and more inténsive, individualized interventions and resources for students
with severe behavioral problems or mental health needs. ; :
¢ A crisis intervention plan that includes immediate responses for nnmment warning
signs and violent behavior, as well as a contingency plan to be used i m the aftermath of
a tragedy. |
'The plan must be consistent w1th federal, state, and local laws. It also should have the
support of families and the local school board. ;
o
Recorrmendahom in this guide will prove most meaningful when the entire schaol .
community is involved in developing and implementing the plan. In addition, everyone
should be provided with relevant training and support on a regular basis. Finally, there
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should be a clearly delineated mechanism for monitoring and assessing vxolence preven’non
, efforts ,

' |

!

Forming the Violence Prevention and Response Team A B 1

'It can be helpful to establish a school-based team to oversee the preparationi and
plementaﬁon of the prevention and response plan. This does not need to be a "new" team;
however, a designated core group should be entrusted with this important respons1b111ty

, The core team should ensure that every member of the greater school comm‘umty accepts
and adopts the violence prevention and response plan. This buy-in is essent:al if all members
of the school community are expected to feel comfortable sharing concerns about children
who appear troubled. Too often, caring individuals remain silent because they have no way
to express their concerns.

Typxcally, the core team includes the building adnfumstrator, general and specxal education
teachers, parent(s), and a pupil support services representative (e.g., a school psychologist,
social worker, or counselor), school resource officer, and a safe and drug-free schools
program coordinator. If no school psychologist or mental health professwnal is available to
the staff, involve an outside mental health agency. Other individuals may be added to the
team depending on the task. For example, when undertaking schoolwide preventlon
planmng, the team might be expanded to include students, representatives ?f community
agencies and organizations, the school nurse, school board members, and support staff (e.g.,
secretaries, bus drivers, and custodians). Similarly, crisis response planning can be enhanced
with the presence of a central office administrator, security officer, and youth officer or
community pohce team members. !
The core team also should coordinate with any school advisory boards already in place. For
example, most effective schools have developed an advisory board of parents and

community leaders that meets regularly with school administrators. While these adv1sory
groups offer advice and support~their roles can be expanded to bnngmg resources related to |
violence prevention and intervention into the school E .

Conmder involving a variety of community 1eaders and parents when bmldmg the violence
preventxon and response team:

s Parent group leaders, such as PTA officers.

|
.V |
* Law enforcement personnel. ' ' ' i

* Attorneys, judges, and probation bfficers.

|
|
i'
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* Clergy and other representatives of the religious community.
* Media representetives. ’ b
* Violence pre\tention group representatives. i
¢ Mental health and child welfare personnel.
¢ Physicians or nurees.

* Family agency and family resource center staff.

¢ Business leaders.
) Recreation, cultural, and arts organizations staff.
e Youth workers and volunteers. ' B

» Local officials, including school board members and representahves from speaal
‘commissions. | o

A

+* Interest group representatives and grass root community o:ganiZatiox'i members.
i ¢ College or university faculty. B o o

~» Members of local advisory boards. :
« Other influential members from the community. j
The school board should authorize and support the formation of and the tasks undertaken by
the violence prevention and response team. !
[next paragraph is set off with spacing] ;
While we cannot prevent all violence from occurring, we can do much to reduce the
likelihood of its occurrence. Through thoughtful planning and the estabhshment of a school
violence prevention and response team, we can avert many crises and be prepared when they
: OCCUI i
. , N ‘
[INSERT HANDOUT OF PLANNING CHECKLIST ABOUT HERE]
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Section? : o
CONCLUSION . | ‘

Crises involving sudden violence in schools are traumatic in large measure because they are
‘rare and unexpected. Everyone is touched in some way. In the wake of such a crisis,
members of the school community are asked—and ask themselves—what could have been
done to prevent it.

We know from the research that schools can meet the challenge of reducing violence. The
school community can be supported through:

¢ School board pohaes that address both prevention and mterventlon for troubled
children and youth. ;
. : i
- * Schoolwide violence prevention and response plans that include the entire school
community in their development and implementation. l

¢ Training in recognizing the early warning signs of potential violent belhavior.
l
« Procedures that encourage staff, parents, and students to share their concerns about
children who exhibit early warning 51gns

i
‘

- . Procedures for responding quickly to concerns about troubled children.

!

. Adequate support in getting help for troubled children. ;

i

Everyone who cares about children cares about ending violence. It is time to break the silence
that too often characterizes even the most well-meaning school commumhes Research and
_expert-based information is available for school communities to use in developmg and
strengthenmg programs that can prevent crises.

1

|
School safety is everyone’s job. Teachers, administrators, parents, community members, and

students all must commit to meeting the cha]lenge of gettlng help for chxld:ren who show
51gns of being troubled. ‘

i
t
i
i
{
|
!
i
i
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Section 8: Resources (to come) :

Por more information, contact: !
[niote: We will include contact information for the government agencies, Nauonal Association
for School Psychologists, and the Center to Improve Collaboration at the Chesapeake
Inshtute We will also highlight how readers can get mformatlon from the nanonal web site.
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i Section 9

METHODOLOGY, CONTRIBUTORS, AND RESEARCH SUPPORT
(parts to come/also note: will check official names)

This guide synthesizes an extensive knowledge base on violence and violence prevention. It
includes research from a variety of disciplines—including school psychology, psychology,
social psychology, sociology, criminology, mental health, and education—as well as the
experience and effective practices of teachers, school psychologists, counselors social
workers, family members, youth workers, and youth.

Much of the research found in this gmde was funded by federal offices whose senior staff
were involved in supporting and reviewing this document. They include:

| « Safe and Drug-Free Schools Program, Office of Elementary and Seconllary Education,
. US. Department of Education. .

, * Office of Special Education Programs, Office of Special Education and‘Rehabxhtauve
Services, U.S. Department of Education. .

, e Office of Juvenile Justice and Dehnquency Preventxon and National Insnt:ute for Justice,
. U.S. Department of Justice. |
e National Institute of Mental Health, the Center for Mental Health Services, Substance
. Abuse and Mental Health Administration, and the Administration of Ciuldren and
Youth, U.S. Department of Health and Human Service. l
l

The production of this guide involved an iterative process, desxgned to ensure that the guide
would be both research-based and practical. The guide was conceptualized by an xxx-person
interdisciplinary expert panel that included national experts from a variety of disciplines, in
addition to individuals representing the eventual audience for the gmde-—prmcpals,
teachers, pupil personnel staff, families, and youth The panel members were: [insert panel
members] l

_The guide was produced by a team of writers drawn from the expert panel The writing team

drew upon the other expert panelists for guidance and for resources. :
| | ‘
The first draft was reviewed for accuracy by the entire expert panel as well afs by staff from
the federal agencies listed above. The federal reviewers were: [insert]

1
The second draft was reviewed by family members, teachers, prmmpals and youth, in

“addition to leaders of major national associations. The expert panel rev1ewed the document

agam at this stage.

i

|
i
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Unless otherwise noted, each assertion in the guide is backed by both empmcal data or
expert consensus. The xxx references to research that supports this guide can be found on the
Center for Effective Collaboration and Practice’s web site at http:www /air-dc.org/cecp/.
This web site also includes (a) an annotated version of the guide with referehces to support
each assertion as well as references to practical materials that can be employed to implement
the recommendations it contains, (b) additional resources that can be employed to implement
the recommendations contained in the guide, (c) links to other web sites that provide useful

and usable information, and (d) English and Spanish versions of the gmde that canbe
- downloaded for dissemination.

i
H
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Sidebar

KNOW THE LAW
| The Gurx Free Schools Act requires that all local educational agencies recewmg Elementary and
- Secondary Education Act (ESEA) funds must have a policy that requires the referral of any

-student who brings a firearm to school to the crmunal justice or ]uvemle justice system.

L V / ‘

!

|
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Handout ' '
\ TIPS FOR PARENTS 1

Parents can help create safe schools. Here are some ideas that parents in other commumnes
have tried: , a

e Discuss the school’s discipline pohcy with your child. Show your support for the rules,
- and help your child understand the reasons for them.

¢ Involve your child in setting rules for appropnate behavior at home ; :

" o Talk with- your child about the violence he or she sees—on television, in video games,

and possibly in the neighborhood. Help your child to understand theponsequences of
violence. . |

" e Teach your child how to solve problems. Pralse your chﬂd when he orll she follows
~ through.

%
!

~ * Help your child find ways to show anger that do not involve verbally or physically
. hurting others. When you get angry, use it as an opportunity to model these
appropriate responses for your child-and talk about it. :

- * Help your child understand the value of accepting individual differenfes.

- @ Note any disturbing behaviors in your child. For example, frequent angry outbursts,

- excessive fighting and bullying of other children, cruelty to animals, fire setting,
frequent behavior problems at school and in the neighborhood, lack of friends, and

. alcohol or drug use can be signs of serious problems Get help for your child. Talk

- . witha trusted professxonal in your chﬂd’s school or in the cormnumty

, l

~ ® Keep lines of commumcatlon open with your child—even when it is tough. Encourage

© - your child always to let you know where and with whom he or she will be. Get to
know your child’s friends. i

o Listen to your child if he or she shares concerns about friends who rnay be exhibiting
- troubling behaviors. Share this information with a trusted professxonal such as the
school psycholog15t principal, or teacher |
' |
.. Be involved in your child’s school ln‘e by supporting and reviewing homework, talking
" with his or her teacher(s), and attending school functions such as parent conferences,
class programs, open houses, and PTA meetings. 1
v . |
!
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» Work with your child’s school to make it more responsive to all students and to all
families. Share your ideas about how the school can encourage family involvement,
welcome all families, and include them in meanmgful ways in their children’s
education.

- * Encourage your school to offer before and after school programs. | ;

* Volunteer to work with school-based groups concerned with v1olence prevention. If
none exist, offer to form one. .

¢ Find out if there is a violence prevention group in your community. Offer to participate
in the group s activities.

¢ Talk with the parents of your child’s friends. Discuss how you can form a team to
ensure your children’s safety ~ |
|
* Find out if your employer offers provisions for parents to pamcnpate in school

activities. | ‘ |
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ACTION STEPS FOR STUDENTS

There is much students can do to help create safe schools. Talk to your teachers, parents, and
counselor to find out how you can get involved and do your part to make your school safe.
Here are some ideas that students in other schools have tried: |

f - Listen to your friends if they share troubhng feelings or thoughts Encourage them to

get help from a trusted adult—such as a school psychologist, counselor, social worker,
religious leader, or other professional. If you are very concerned, seek help for them.
“Share your concerns with your parents.. -

. Create join, and support student orgamzanons against violence, such{as groups like

"Students Against Destructive Decisions” and "Students for Racial Harmony

+ '« Work with local businesses and community groups to organize youth-onented

.~ activities that help young people think of ways to prevent school and; community

¢ - violence. Share your ideas for how these commumty groups and businesses can

- support your efforts.
i

e Organize an assembly and invite your school psychologist, school soaal worker, and

counselor—in addition to student panelists—to share ideas about how Ito deal with

violence, mﬁnﬁdatioh; and buBying. : { \ ;

' » Get involved in planning, implementing, and evaluatmg your school’s violence

prevention and response plan.

. Pertmpate in violence prevention programs such as peer mediation and conflict
resolution. Employ your new skills to other settings, such as the home, neighborhood,
and community.

)

!

* Work with your teachers and administrators to create a safe process for reporting

threats, intimidations, weapon possession, drug selling, gang act1v1ty, graffiti, and
vandalism. Use the process.

i
:
1
i

"o Ask for permission to invite a law enforcement officer to your school tb conduct a

safety audit and share safety tips, such as traveling in groups and avoxdmg areas
known to be unsafe. Share your ideas with the officer. 1

. » Help to develop and participate in activities that value and honor student diversity.

' - Volunteer to be a mentor for younger students and /or provide tutoring to your peers.
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+ Know your school’s code of conduct and model responsible behavior| Avoid being part

of a crowd when fights break out. Refrain from teasing, bu]lymg, and mnrmdatmg
peers.

!

. Be a role model—take personal responsibility by reacting to anger without physmally or
verbally harming others.

. Seek help from your parents or a trusted adult—such as a school psychologist, social
~ worker, counselor, teacher—if you are expenencmg intense feelings of anger, fear,
anxiety, or depressmn

| .
|
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CRISIS PROCEDURE CHECKLIST

A crisis plan must address many complex contingencies. There should be a ‘step—by-step
procedure to use when a crisis occurs. An example follows: l

* Assess life/safety issues immediately.
. Prowde immediate emergency medical care. l

* Call 911 and notify police/rescue ﬁrst Call the supermtendent second

!
* Convene the crisis team to assess the situation and mplement the crisis response
procedures. :

. ¢ Evaluate available and needed resources. ?

o Alert school staff to the situation. ' « ;
* Activate the crisis communication procedure and system of verification.

b
'

. Secure all areas.

. * Implement evacuation and other procedures to protect students and staff from harm.
Avoid dxsrmssmg students to unknown care.

- * Adjust the bell schedule to accommodate the situation.

e Alert persons in charge of various information systems to prevent confusion and

|
i
misinformation. Nonfy parents. |

¢ Contact appropriate community agencxes and the school district’s pubhc 1nformahon
office, if appropriate. . o !

. Implement post-crisis procedures. . . ‘
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ACTION PLANNING CHECKLIST f
VIOLENCE PREVENTION-INTERVENTION-CRISIS RESPONSE PLAN

1) What To Look For-Key Characteristics of Responswe and Safe Schools

Does my school have characteristics that:
’; * Are responsive to children?

‘ 2) What To Look For—-Ea.rly Warmng Signs of Violence
‘ Has my school taken steps to ensure that all staff, students, and falmhes
. Understand how to interpret early warning s;gns?
0 Know how to identify imminent warning siéns?
e Are able to identify early warning signs? ‘
3) What To Do~Intervention: Getting Help for Troubled Children .
Does my school: : , o
L inUnderstand the principies'underlyi:\g intervention?
e Have schoolwide preventive strategies in place that support early intervention?
‘ * Make éarly intervention available for students at’risk of behavioral proiblems? |

 * Provide individualized, mtenswe 1ntervent10ns for students with severe behavmral
- problems’?

"« Know how to respond to imminent warmng signs? i
4) What To Do——Cr151s Response

- Does my school:

* Understand the principles underlying crisis response?

. * Have a procedure for intervening during a crisis to ensure safety?

. » Know how to respond in the aftermath of tragedy?

e e i L
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|
QUOTES FOR CONSIDERATION IN THE DOCUMENT
[will be presented in the margms] |

NOTE These are still a work in progress.

'The police are a school’s greatest community asset when effectively preventing and
responding to school violence. Building a relationship with law enforcement strengthens the
school’s ability to ensure safety " Gil Kerlikowske, Police Comrmssmner, Buffalo, NY

T ]ust recently got out of the hospltal Iwas a victim of a shootmg at my school. I've been
teaching for 20 years and I never thought it could happen at my school. Some of the kids
knew about it before it happened, but they didn’t want to say anythmg-—they have a code of
honorand they did not want to tattle tale. But someone has to stand up, someone has to take
a stand because, if you don’t, then somebody else is going to get hurt." Gregory Carter,
Teacher, Richmond, VA i
"Vlolence is a major concern to parents students, teachers, and the administration of any
school. We have found that our best plan starts with prevention and awaren‘ess Atour
middle school, the school psychologist, in conjunction with the assistant pnnapal has
developed an anti-intimidation and threat plan. Our school statistics reflect a dramatic
decline in violence from the 1996-97 to the 1997-98 school year. We treat each and every
student with respect. We are finding that they in turn are demonstrating a more respectful
‘ attxtude "G. Norma Villar Baker, Prmapal devale, UT

Our school system has created a student services team—including the pr1nc1pa1 a special
educator, the school psychologist, other behavioral support personnel, the child development
‘specialist, and others—that meets weekly to address safety and success for all students. Our
teachers and families have easy access to this team. As part of our plan, we conduct a
campus—by-campus risk assessment in coordination with city, county, and state law ,
enforcement agencies. We provide interventions for children who are troubled and connect
thém and their families to commumty agencies and mental health services. We will have an
interim crisis plan in place by the fall." Lee Patterson, Assistant Superintendent, Roseberg,
OR - - « l
"Bemg proactive and havmg the ability to consult and meet with my school psychologlst on
an ongomg basis has helped create a posmve school environment in terms of resolving
' student issues prior to their reaching a crisis level." J. Randy Alton, Teacher \Bethesda MD

"Students should feel a sense of responsibility to mform someone if they're made aware of an
individual who may perform a violent act. They should not feel like they are|tattle telling, but
more in the sense of saving someone’s life. Students should have a role on the school’s
violence preventlon and response team because they know what points of student h.fe and

e e i gt e i . . [ ORI
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school to target." Elsa Quu'oga, Graduate of XXX I-hgh School and Student, Umver51'cy of
Cahforma at Berkeley

"Appropnate behavior and respect for others are emphasized at all times. However, despite
our best efforts, unfortunate incidents do occur. When they do, it is our responsibility to
provide appropriate support to meet the needs of every child." Carol S. Parham
Supermtendent of Schools, Anne Arundel County, MD ;

‘*Partnersh1p5 with local community agencies have created a safer school an!d community. We -
are now using anger and conflict resolution training for children and faxmhes " Sally Baas,
Adams Elementary School, Coon Rapids, MN §
“Since we developed the high school peer mediation program we have seena decline in
physical fights. We are defusing poten’aally dangerous situations." Terry Daws School
Psychologist Natick MA ,

"Since starting our suicide preventlon program five years ago, we have not lost one child to
such a tragic form of death.” Terry Burgess, Principal, Sheridan, WY

“Everyone is trained to use consistent language. We remind students to stop and think.
Students also know we will always follow through if they make poor behavioral choices. As
a result, we have been able to diffuse violent situations." Annette Lambeth, Assmtant
Prmapa] Chester County, PA \ '

"Early intervention and quick response from our school district team resulted in no one
getting hurt." Pamela Cain, Superintendent, Wirt County, WV :

"We need to give attention to the segment of the population that includes bus drivers,
secretaries, cafeteria workers. They are a very important yet often overlooked group of
people who can provide support to chlldren Betty Stockton School Psycholog15t Jonesboro,
AR

. |

"It is necessary to have training and support to staff We have prov1ded mserwces on
behavior management systems that are effective in regular classroom settmgs It appears that
these inservices have been of great benefit. Numerous schools throughout our district
presently use stop and think, conflict resolution, peer mediation, and character counts. I want
to reiterate the importance of students taking responsibility for their action and accepting the
consequences of it. With supportive parents, we have seen mprovement in student
behavior." Denise Conrad, Teacher, Toldeo, OH ;

- Our district initiated a safety task force involving parents, students, teachers, support staff
-administrators, and community members to enhance our plan for safety and crisis
management. It works." Richard E. Berry, Superintendent, Houston TX

i
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"We must avoid fragmentation in implementing programs. The concepts in; preventmg and
responding to violence must be integrated into effective school reform, including, socially
and academically supportive instruction and caring, a welcoming atmosphere and providing
~ good options for recreation and enrichment.” Howard Adelman Professor of Psychology,
U-niversity of California, Los Angeles

“Everyone follows the same discipline plan. Everyone--including the lunch room workers .
and custodians—works as a team. There are always times when children forget the rules, But
there is immediate intervention by faculty and staff, and even other chlldren The

- -responsibility is on the students.” Anna Allred, parent, Lakeland, FL .

"When doing consultation with school staff and families, we advise them to think of the early
warmng signs within a context. We encourage them to look for combmahons of warning
signs that might tell us the student’s behavior is changing and becoming more problematic."
Deborah Crockett, School Psychologist, Atlanta, GA
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Early Warmng,

" Timely HesponSe o |
A Guide to $afa scheqls ~ o

Althongh most schools are safe,

‘ thevzolencethatacmsmour ‘

. - neighborhoods and communities -
‘has found its way inside the

- schoalhouse door However, ifwe

‘understand what leads to violence -

and the types of support that rex

search has shown are effective in

: - . preventing violence, we can make
| O —————r——
The full text of this public

aur schools safer

' Research-based: practices can help

school commumnites—administra-
tors, teachers, families, students,
support staff, and community
members——reco

gnize the warning
signs early, so children can get the
help theyneed before it is too Iate,
This guide presents a brief sum-

: Amaxyoftheresea:chnnnnlenca ;

prevention and intervention and
¢risis in schools. It tells
schoo] communities: :

= What to leokthfaorr-d—;h.e ea.rly
warning signs thaz relate to vio-
" lence and other tmubhng be-
‘haviors,

* What 1 do~the acﬂon steps
that school communities can
take to prevent violence and

‘other troubling behaviors, to *
~ intervene and get help for

troubled children, and to re-

spond to school vzolencewhm '

ztoccu:s

-

Sections in this gu'.i‘dn?T include: -

~* Section 1: Introduction. All

staff, students, parents, and
' members of the commumty

- must be part of creatirig asafe -

" school environment, Schools
- roust have in place approaches

. for addressing the needs of all

children wha have troubling |
behaviors. This sectmn de-
. scribes the rauonale for the

~ guide and suggests how it can
~ beused by school commumnes
to develop a plan| ofacion.

‘. Secﬁonz.l:m:temncs ofa

School That Is Safe aud Re

- sponsive to All Children. Well |

functioning schools foster -
learning, safety,; and socially -
appropriate behaviors. They
‘have a strong academc focus

~and support students in achiev-

high standaz'ds foster posi-

tive relaﬂons]ups between

~ school staff and shudents, and

. promote arental
and ccmmumty involvement.
This section describes charac-
teristics of scbnols that support
pIEVennon, appxo?nate inter-
vention, and effective crisis re-
sponse.

« Section 3: Ezﬂy ermng
Signs. There axe wlywamng

I

t

:
B
|

!
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signs that, when viewed in con-

- text, can signal a troubled child.
- Educators and parents-—and in
. some cases, students—can use

- several significant principles to

ensure that the early warning
signis are not misinterprered,

- This section presents early
warning signs, imminent wam-
. ing signs, and the principles

" that ensure these signs willnot
be misinterpreted. It concludes
with a brief description of us- - -

ing the early waming signs to
- shape intervention practices.
« Section 4: Getting Help for
Troubled Children. Effsctive

interventions for improving the

. behavior of troubled children
are well documented in the re-
‘search literature. This section
presents research- and expert-

- based principles that should

provide the foundation for &ll

intervention development. Jt -

- describes what to do when in-
tervening early with students
who are at risk Ior behavioral
problems, when responding

with intensive interventions for -

e iiing 4 foundation 1o pre
. iding a ation to pre-
vent and reduce violent behav-
for. .

* Section S: Derelopikl‘lga Pre~

vention and Response Plan.
Effective schools create a vio-
lence prevention and response

plan and form a team that can .
ensure it is implemented. They .

‘use spproaches and s‘n-a'te%‘f
. based on rescar:h about what

‘works. This section offers sug-

" . gestions for developing such

plans. ,

e Section 6: Responding to Cri-
sis. Effective and safe schools -

arewel] 'p:epard for any poten-

tial crisis or violent act. This -

section describes what to do
' when intervening during a cri-

sis to ensure safery and when -

responding in the aftermath of
crisis. The principles that un-

derlie effective crisis response

are included..

- « Section 7: Conchsion. This -
section summarizes the guide.
Section 8: Methodology, Con-
wributers, and Research Sup- |
port. This guide synthesizes an -

L |

- extensive knowledge base on
violence and violence en-
tion. This section describes the

- rigorous development and re-
. view process that was used. [t

also provides information

- about the project’s Web site.

A final section lists resotzces that

- can be contacted for more infor-

mation. _

The information in this guide is .
.. not intended as a compr ive

prevention, intervention, and re-
sponse plan—school communities

could do everything recom-

mended and still experience vio-
lence. Rather, the intent is to pro-

vide school communides with re- .

Hable and practical information
about what they can do to be pre-

of violence.

pared and to reduce thelikelthood

Y
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" school

A Gulde to Sal‘e SGhools

Most schouls are safe‘ Although i
" fewer than one percent of all vie--
lent deaths of children occur on |
grounds—indeed, a child -
is far mo:e likely to be killed in"-
‘the community or at home—no

school is immune.

: ’The violence that occurs in ouri
o nezghbcrhoods and comtnunities
- has found its way inside the. -
" . schoolhouse door. And while we
can take some solace in the -
e that schools are among -

- knowledg

the safest places for young peaple, -

. we must do more. School violence

reﬁects a much broader problem,

. one that can only be addressed -

. when everyone—at school, at
home, and in the commumty—- '

‘ -About 'l'l‘lls Gl.llde

“This gmde presem‘s a brief sum- *
~ mary of the research on violence
ptevention and intervention and

- works together.

The 1997-1398 school yearserved .
" ‘as'a dramatlc wake-up call to the
fact that guns do come to school,

-and some students will use them

 to kill. One after the other, school.
- ‘communities across the country—. -

- from Oregon 1o Virginia, from Ar-
L kansasmPennsylvama,fmmM:s—
sissippi to Kentucky—have been
.. forced to face the fact that vig-.

" " lence can happen to them. And
while these serious incidents

trouble us deeply, they should not

: .-preventusﬁvmacungtuprevemw

‘ school violence of any kind.

vention efforts can reduce vio-

" lence and other troubling behav-
iors in schools. Research-based

. pracnces can h.elp school ccmmu

‘relationships with all

" ¥ we understand what leads to

es of support -
’thatrese.archhas L
tive in preventing violence and - -

‘mtlesreccgmzethewamngszgus L
" early, so children can get the help
. they ‘need before it is too late. In -
 fact, research suggests that some =~
of the most promising prevention, -

and intervention strategies in-

. . volve theentire educationalcom- - -
;;mumtyhad:mmstrators, ‘teach-
ers, families, students, support
"staﬁ and commuri

worhng together to orm ositive
ildren.

violence and the
own are effecs

other troubling behaviors, wecan -
make our schools safer . :

¢risis response in schools (see-
Section 8 for 3 review of method-

. ology and informaticnonhow.to
. locate the research). It tells mem-
- bers of school communities—es-
 pecially administrators, teachers,

staff, families, students, and com- . |

a mumty-based professionals:

» What to lackfor—-—the ea:ly ‘
- waming signs that relatetovio-
-:lence and other tmubhng be- S

Them is ample documentauan ~ haviors.

that prevention and early inter-

« What 10 do—the action steps"f :
. that school communities can

 take to prevent violence and . .
behaviors, to <

. other troubli

; =_“mt,_:,x-vemzs a gEt hEIP for o

members— .
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~Vidlence is & major cone

cern to parents, students,
teachers, and Lhe adminis-
tration of sny sclioal. Wk
. have Jound that our best

plan starts sith prevention - -

and awareness. At our
.middle school, the sa‘:ad

sychologis(, in conjunc-
g‘cn w&bfblimmmpm-
- cipal, has_developed 2n

" gati-ingmidation and threat
plan. Our school seetisties

refiacta drmatic decliie in

violence bom the 199657

to the 1997-58 schoal yeas
W treat each and every stu-
dent with respect. We are
a‘ua‘m,g thar they in turn are
demionstrating 8 morg re-
spectful attitude. *

&Namﬂnr&k::
Priacipal, Midvale, UT

| ‘troubled children, and to re-

spond to school vmlence when

it occurs.

The mformatzon in each section

is not intended as a comprehen-
sive prevention, intervention, and
response system or plan. Indeed,

 school viclence occurs ina unique

comntext in every school and every

- situation, making a one-size-fits-
all scheme impossible. Moreover, |

school communities could do ev-

erything recommended and still.
experience violence, Rather, this’
guide is designed to provide .

school communities with reliable

- and practical information about
what they can do to be prepared
and to reduce the likelihood of

" violence. "

Creating a safe school requires “

having in place many preventive

-measures for children’s mental
and emotional problems—as well -

asa ccmprehensve approach to

 early identification of all warning

signs that might lead to violence
toward self or others. The term

“Yiolence” as used in this bock-
let, refers to a broad range of trou-

blmg behaviors and emotions
shown by students—including
serious aggression, physical at-
tacks, suicide, dangerous use of

- drugs, and other dangerous inter-
personal behaviors. However, the -
. early warning

signs presented in
this document focus primarily on

- aggressive and violent behav:ors
. toward others. The guide does not.

attempt to address all of the warn-
ing signs related 1o depression and
suicide. Nevertheless, some of the
signs of potential viclenca toward
others are also signs of depression

and suicidal risk, which should

. 'be addressed through early iden--

dents. -

dfication and appmpnate inter-
vantxon ‘

Using the Guide To
Develop a Plan oi
Action '

All staff, students, parents, and

‘members of the commumty must
- be part of craaung a safe school
- environment: [

= Everyone has a personal re-
sponsibility for reducing the
risk of viclencel We must take

| ) 'stepstomamtamorde;demon-

‘strate mutual respect and car-
~ ing for one another, and ensure

that children who are troubled
- get the help Ihey need.

s Everyone should have an un-
derstanding of the early wamn- -
ing signs that help identify stu-

_dents who may be headed for |

~ trouble. ‘

- Everymshauldbepxe:aredto |

respond appropnately In a eri-
sis situation. - :

Research and e:plert based infor-
mation offers a wealth of knowl- -
edge about preventing violence in
schools. The following sections
provide information—what 1o

. ook for and what to do—that

school communities can use when
d.evelopmg or enhancing violence .
prevention and [response plans

" (see Section 5 for more informa-

tion about these ‘plans)

- We hope that school communities

will use this docmnent as a guide

© as they begin’ the prevention and
‘healing process today, at-all age . .

and. grade levels z—md for all stu-
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“

School That Is Safe and

Responsive to All Children .

Well fijncﬁoning schools foster
learning, safety, and socially ap-
. propriate behaviors, They have a

strong academic focus and sup-

port students {n achieving high
standards, foster positive relation- -

. ships. between school staff and °

- students, and promote meaning-
ful parental and community in-

volvernent, Most prevention pro- -

grams in effective schools address .

multiple factors and recognize
that safety and order are related = -

10 children's social, emotional,
and academic development.

Effective prevention, intervention,

‘and crisis response strategies op-
erate best in school communities
that: : ' ,
- Focus on academic achieve

ment. Effective schools convey:

the attitude that all children

" can achieve academically and

" - behave appropriately, while at
'the same time appreciating in-

dividual differences. Adqu:lte .
S help

respurces and program

ensure that expectations are

met. Expectations are commu-
nicated clearly, with the under-
. gtanding that meeting such ex-
pectations is a responsibility of
the student, the school, and the
- home. Students who do not re-

‘ceive the support they need are -

'less likely to behave in sccially
- desirable ways. o

!

- reed to a

,.’"- Ihwnmnmﬂim-inm&hmgm-'

ways. Students whose farmlies
are involved in their growth in

- and outside of schiool are more

- likaly to experience school suc- -
cess and less likely to become
involved in antisocial activities.

School communities must

make parents feel welcome in
school, address barriers to their

. participation, and keep families

positively engaged in their
children’s education. Effective

schools also support familiesin

expressing concerns about their
-children—and they support
farnilies in getting the help they

CBUSE CONnCeIn. )

« Develop links to the commu-

nity. Everyone must be commat-
ted to improving schools.
Schools that have close ties to
families, support services, com-
munity police, the faith-based

commupnity, and the commu- -

nity at large can benefit from

meny valuable resources. When
- these links are weak, the risk’

- of school vislence is heightened

and the opportunity to serve’ -
childrenwho areatriskforvio-
lence or who may be affected

by it is decreased,
* Emphasize positive relation-

- ships among students and

staff. Research shows that a

ess behaviors that

2: What 1o Look

[

i
;

B

|

I

For A B




“I just .recennjy got out af
- the Aospital. I was a vicum
- of a shoeting at my >ckool.
D've bean teaching for 20
years and [ never thought
" j¢t could happen at @y
school. Same of the kids

Jnew sbout it before it hip-

© pened, but thay didnt ;ram
' lo say anything—they have
.a code of henor amd d:ey
did not want to tafile Iale.
But someane kzs ro stand
up, someans has to ks 2
- stand becsuse, if you don*,
then somebody else s go-
ing to get hurt.”
Gregory Carted Taﬂ:a;
mchmnﬂ. va

‘positive relatmnsth with an-

adult who is available to pro-
vide support when needed is

" one of the most critical factors
.in preventing student violence.

Students often look to adults in
the school community for guid-
ance, support, and direction.
Some children need help over-

coming feelings of isolation and.

support in developing connec-

tions to others.. Effective -
schools make sure that oppor-
- tunities exist for adults to spend

quality, personal time with chil~
drer. Effecuve schools also fos-

- ter positive student interper-
sonal relations—-they encour-

age students to help each other
and 1o feel comfortable assist-
ing othersin gettmg help when
needed

' stcnss saIety Issm openly.

Children come to school with
many different perceptions—
and misconceptions—about

‘death, violence, and the useof -
weg o'nsa Schools can reduce - .
of violence by teaching
children about the dangers of |

ther

firearms, as well as appro te
strategies for dealing with feel-

ings, expressing anger inappro-

riate ways, and resolving con-

icts, Schoolsalsoshounld teach

children that are respon-
sible for their actions and that
the choices they make have
consequences for which they
will be held aczountable. -

* Treat students with eqnal re

spect. A major source of con-

flict in many schoolsis the per-- |

ceived or real problem of bias
and unfair treatment of stu-
dents because of ethnidity, gen-

deg, race, social class, religion,

d:.sabxhty, uonahty, sexual

- orientation, physmal appear-
- ance, or-some jother factor— -

both by staff and by peers. Stu-

'. " dents who have been treated -
" unfairly may become scape-

-goats and/or taxgets of violence.
In some cases, victims may re-
act in aggressive ways. Effective

" schools commumcate to stu-

dents and the greater commu-
nity that all children are valued
and respected. There is a delib-
erate and systematic effort—for
example, displaying children's

 artwork, posting academic
work pronnnenﬂy throughout -

the building, respectmg stu-

' dents’ dlvezsxty_—to establish a

climate that demonstrates care.
and a sense of community.

Create ways for ltudents to
share their: caneems. It has
been found that peers often are
the most likely group to know
in advance about potential
schoal violence. Schools must

- create ways for students to
safely report such troubling be-

haviors that may lead to dan-
gerous situations. And students
who report potential school vio-
lenice must be protected. It is
important for schools to sup- -
port and foster positive rela-

" tionships betwaen studentsand -

. ing their f

-gdults so smdents will feel safe

‘providing information about a
potentially dangewus situation.

Help children Ieelsafeexpms- ~
g, It is very im-
‘portant ‘that children feel safe
when expressing their needs,

" fears, and anxleties to school

staff. When they do not-have
access to caring adults, feelings
of isalation, réjection, and dis-

- appaintnent are more likely to

oceur, mc:eas:ngbthe probabil-
ity of acnng—out chayiors.

i
|

.
.
S
|
i
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, . B’xvelnplaceavsystemyforr&"

ferring children who are sus-
pested of being abused or ne-
. gleeted. The referral system

- mustbe appropriate and reflect

federal and state guidelines.
= Offer extended day programs

-for children. School-based be-
fore-and after-sclicol programs

can be effective in reducing vio-
lence. Effective programs are
well supervised and provide
“children with support and a

range of options, sach ascoun~

seling, turoring, mentoring, cul-
tural arts, community setvice,

clubs, access to computers,and -

help with homevor‘;.

© '+ Promaote good citizenship and
.- character. In addition to their
academic mission, schools -

must help students become
‘good citizens. First, schools
'stand for the civic values set
forth in our Constitution and

'Bill of Rights (patriotism; free-

"/dom of religion, speech, and

! press; equal protection/nondis-
. crimination; and due process/

. fairness). Schools also reinforce
i and promote the shared values
. of their local communities,
' such as honesty, kindness, Te-

" : sponsibility, and respect for .
. others. Schools should ac-

! knowledge that parents are the
. primary moral educators of

| their childrenand work in part:

| nership with them. |
+ Identify problems and assess

| progress toward solutions.
. Schools must openly and objec-

- responsive fo

" tively examine citcumstances

that are potentially dangerous

for students and staff and situ--

ations where members of the
school community feel threat-
“ened or intimidated., Safe
schools ;oqsinuglly ass"é;s,
gress by identifying prob-
&mdmﬂecﬁnghismaﬁo

el

oreover, effective

‘schouls share this information

with students, farnilies, and th
community at large. - '

* Support students in making

the transition to adult life and

. the workplace. Youth need as-.

. sistance in planning their future
‘and in developing skills that
" will result in success. For ex-
ample, schools ¢an provide stu-
dents with community service

. opportunities, work-study pro-
rams, and apprenticeships

t he,if connect them to car- -
adults in the community. -
These relationships, when es-

 tablished early, foster in youth

-asenseof hope and secunty for -

the furure,

_Research has demcnstrated re-

peatedly that school communities

can do a great deal to prevent vio-

lence. Having in ilace a safe and
children-and it enables school

communities to provide more ef-

ficient and effective services to -

" students who need more support. .
The next step is to learn the eazly. -

" warning signs of a child who is
troubled, so that effective inter-'

ventions can be provided.

r‘egaxdinipmgms toward solu~ .
tions. '

tion helps all .

“We must avoid agmenta-

gion in Implementing pro-
raras. The conespts i pre-
venting snd ing to
vivlence must be integrated
into effective school reform,
including s and acs-
demically supportive in-
struclion and casing, 8 wek

- coming atmosphere, and
. providing goed opticns for

racreation and snrich-
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' Us:fe the Signs
Responsibly

It is important to avoid in-

appropriutely labeling or
sggmatizing individual st~
dents because they appear
to fira specific prufile or set
of early wurning indicators.
11’5 okay 1o be worried
' about a child, but it’s not
okay 10 averreact and jump
" toconclusions.

icstgronetovio

I A:«ec:iqn; .*WItaTo Look "a}r‘j- '. o

Why didn't we see it coming? In.
the wake of viclence, we ask this
question not so much to place.

" blame, but to understand better -

what we can do to prevent such
an occurrence from ever happen-
ing again We review over and over

in our minds the days leading up’
to the incident—did the child say -
or do afything that would have.
cued us in to the impending cri-
sis? Did we miss an opportunity

to help?. o
There are early warning signs in
most ases of violence to self and

others—certain behavioral and
emotional signs that, when

viewed in context, can signal a -
_ troubled child. But early warning
signs are just that-—indicators

that a student may need help.
Such signs may or may not indi-
cate a serious problem—they do
not necessarily mean that a child
lence toward self or
ets. Rather, early warning signs
provide us with the impetus to
check out our concerns and ad-

dress the child’s needs. Early

warning signs sllow us to act 1e-

sponsibly by getting help for the

child before problems escalate.

| Early warning signs can help

frame concern for a child. How-

‘ever, it is important to avoid in-

appropriately labeling or stigma-

' tizing individual students because
they appear to fit a specific pro--

file or set of early warning indica-
tors. It's okay to be worried about

 Early Warning Signs |

3 child, but it's not okay to over-
react and jump to conclusions.

~Teachers and administrators—

and other school ,s:u;:po:t staff—
are niot professionally trained to
analyze children’s feelings and
motives. But they are on the fromt
line when it comes to observing
troublesorme behavior and making
referrals to appropriate profes-
sionals, such as school psycholo-
gists, social workers, counselors,
and nurses. They alsc play a sig-

" nificant role in responding to di-
‘agnostic information provided by
- specialists. Thus, it js no surprise

thar effective schools take special
care in training the entire schoo]
community to understand and
identify early warlnmg signs.
When staff members seek help for

* atroubled child, When friends re-

port worries about a peer or
friend, when parents raise con-
cerns about their child's thoughts
or habits, children can gec the help

. they need. By actively sharing in-

formation, a school comnunity -
can provide quick, effective re-
sponses. o
Prineﬁpl_e’# for
identitying the
Early Warning
Signs of Schaol
Violence ;. ‘

. I
Educators and |families can in-
crease their ability to recognize
early warning signs by establish-
ing close, canng, and supportive

-




!

relationships with children and

youth—getting 1o know them well

encugh to be aware of their needs,

feefings, attitudes, and behavior

patterns. Educators and parents

together can review school

records for patterns of behavior or
sudden changes in behavior.

” Unformnatelmmexﬂsamm!

be misinterpreted. Educators and
parents—and in some cases, stu-

dents—can ensure that the eatly
warning signs are not misinter-

eted by using several sj
;grr?nciples tﬁetter !
them. These principles include:

* Do no harm. There are certain -
‘risks associated with using

'early warning signs to identify
.chil who aregt!r’zuhled. First

.and forernost, the intent should -

:be to get help for a child early

. The early warning signs should

. not to be used as rationale to
~ J exclude, isolate, or punish a
- child. Nor should they be used
. as a chacklist for formally iden-

1ifying, mislabeling, or stereo-

- typing children. Formal disabil-

ity identification under federal

' law requires individualized

. evalyation by qualified profes- |

. sionals.In addition, all referrals

- - to' outside agencies based on
- the early warning signs must be
¢ kept confidential and must be
- done with parental consent (ex-

' cept referrals for suspected

. child abuse or neglect). .

* Understand violence and ag-

. pression within a context. Vio-

© lenceis contextual. Violent and

. aggressive behavior as an ex-
pression of emotion may have
many antecedent factors—fac-

tors that exist within the -

" school, the home, and the larger

erstand .

saclal environment. In fact, for

those children who are at risk

for aggression and violence, =

certain environments or situa--
tions can set it off. Some chil-
dren may act out if stress be-
comes too great, if they lack
positive coping skills, and if

- they have learned to react with

aggression..

 Avoid stereotypes. Stereotypes :
can interfere with—and even

harm—the school commmunity’s
ability to identify and help chil-
dren It Is important to be aware

of false cues—including race,

socio-economic status, cogni-

tive or academic ability, or- . .

physical appearance. In fact,
such stereotypes can unfairly

* harm children, especially when

the school communlity acts
upon them. c

View warning signs within a

‘developmental context. Chil- -
‘dren and yoiith at different lev-

els of development have vary-
ing social and emotional capa-
bilities. They may their

- needs different]y in elementary,
middle, and high school. The

point is to know what is devel-

opmentally typical behavior, so -
that behaviors arenot misinter-

Copred

Undérstand chat chdldren typ)-
cally exhibit multiple warning

_sigps. It is common for children
- who are troubled to exhibit
~ multiple signs. Research con-
"firms that most children who
‘are troubled and at risk for ag-
- gression exhibit more than one

warning 5ign, repeafedly; and

- with increasing intensity aver

time. Thus, it is imporuant not
to overreact to single si
words, or actions.

gns, -

' “Bhen doing consulation

with scheal staff and fami-

livs, wa advise them to

| tink of the carly waming

sigas witkin 8 canlext. We
encourage them Lo ook for
combinations of warning

" sigms that rmight t=l] ps the

Student’s beliavior is chang- -.

| Ing and becoming mors

mﬂfmxﬁc’
Dedorah Crocker, School

i
!
I
-
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Use the Slghs‘

pensn:-ly

Early W‘arnmg

. Signs

Tris not always posmble topre dict
behavior that will lead tevmlen:e
‘However,  educators and par-

~ ents—and somehmes students—

. warning signs,

None of these signs alone
Is sufficient far predicting

-aggression and vmlence.
.Maogeover, itis mappmpm-

pntmually arms

ful=eto use the early warn-
ing signs as a checklist

against which to match in-

’ dividual children.

' c:entfcrpredmnnga%gmonand ,

- violence. Moreover, it

- achecklista

. early

!

can recognize certain early warn-

ing signs, In some situations and -

. for same youth, different combi-
nations of events, behaviors, and
emotions may lead to ssive
ra or violent behaviar toward

or others. A good rule of
thumb is to assume that these
eEt::r:za!.ly when

they are presented in combina-

don, indicate a need for further
analys:studetemmeanappmpn- L

ate intervention.

" We know from reseaxcﬁ that most
. children who become violent to-

" ward self or others feel rejected

and psychologxcal!y victimized. In

most cases, children exhibit ag-

gressive behavior earlyinife and,

if not provided support, will con-
tinue a progressive developmen-
tal pattern Toward severe aggres-
sion or wviolence. However, re-

search also shows that when chil- -
_dren have a positive, meaningful -
connection to an aduli—whether
it be at home, in school, or in the

communny—the potemtial forvio-
lence js reduced significantly.

- ‘None of these signsaloneis suffi-

app:o—
priate—and potentially harmful—

. to use the early warning signs as
which to metch

mdmdual
s are offered

enly as ‘an aid in 1dentifying and

referring children who may need
help. School communities must -

ensure that staff and students only
use the. early warning signs for
identification and referral pur-

poses—only trained professionals

ildren. Rather, the

shauld make diagnoses in consul-

tation with the chﬂd s:parents or |
guardian. . , |

‘Thefollowing earlywammg signs

agre presented with the followmg

- qualifications; They are not

equally significant and they are

. novpresented in order of serious-

ness. The ea:ly wanung s:gns e
r;lude o

. Soeial mthdrawnl. In some
situations, gradual and eventu-
 ally complete withdrawal from
social contacts! can be an im-

- portant indicator of a troubled
~child. The withdrawal often
_stems fom feelmgs of depres-
‘sion, rej e::non, ersecution,
unworthiness, an lack of con-
fidence. | .

E:eesme feelmgs of isolation
and being abne. Research has -
shotn that the majority of chil-

~ dren who are jsolated and ap-

pear ta be friendless aze not vio-
-lent. In fact, these feelings are
sometimes characteristic of
children and youth who may be
‘troubled, unthdrawn, or have
internal i 1ssnes that hinder de-

- velopment of social affiliations.

“However, research also has
-shown that in some cases feel-
ings of 1solauon and not hav-
ing friends are associated with
children who behave aggres-
sively and v:olenﬂy o

o ”Enessive_feebngs of Mecnan

In the process of growing up,
. andin the course of adolescent
: development many young
people cxpenence emotionally
painful rejection. Children who
are troubled often are isclated
from. their mentally healthy
- peers. Theirjresponses 1o rejec-
- tonwill depend on marny back- - -
- ground factors. Without sup-
port, they may be at nsk of ex-




pressing their emotional dis-

.these feelings, some children

- ymay vent them in inappropri-
.1 ate ways—including possible
'aggressionor violence.
»' Low school interest and poor .
" academic performance. Poor
. school achievement can be the
- result of many factors. It is im-
| portant to consider whether
" thereis a drastic change in per-
- formance and/or poor perfor-
; mance becornes a chronic con-
' ditdon that limits the child’s
| ‘capacity to learn. In some situ-

' gtioms—such as when the low' -

i achiever feels frustrated, un-
- worthy, chastised, and deni-
- grated—sacting out and aggres-
sive behaviors may oceur. It is
~important to assess the emo-
tional and cognitive reasons for
the academic performance

change to detennire the true ~

nature of the problem. -

e Expmionafvloléu!hﬂﬁt— -

ings and drawings. Children

, and gnuﬂx,oﬂen‘expresis their

- tress in negativeways—includ- ~ thoughts, feelintis, desires,and
ing vialence. Some aggressive intentions in their drawings - -
children who are rejected by - and in stories, poetry, and other -
non-aggressive peers seek out - written'expressive forms. Many
aggressive friends who,inturn, =~ children produce work about
reinforce their violent tenden- ~  violentthemesthat forthemost
cies. o . partis harmless when taken in

« Being avictim of violence. Chil- . _Coouiext Dawever, o -

. dren who are victims of vio- = o %"grd?"’lenf:;f. 5
lence—including physical or = 108 A%< awings that 1s at-
sexual sbuse—in the commu. ~ Tected at specific mdlv}dut;l;
nity, at school, or at home are - - '(fandulwts memb tﬂﬁ;d PEExs, oiner
sometimes at risk themselves of adults) consisten n};lover ?me’

" becomingviolent toward thern- .mag signal emotio fnrpl'g}: ems
selves or others. and the potential for viclence.

g o . Because there is a real danger

_ « Feelings of being picked on and "o misdiagnosing such a sign,

- persecuted. The youth who it is important to seek the guid- -
feels constantly picked on, ‘ance of a qualified profes-
teased, bullied, singled out for sional—such as a school psy-
ridicule, and humillated at - chologist, counselor, or other

- home or at school may initially mental health specialist—to -
withdraw socially If not given ~  determine its meaning. - C
;adequate support in addressing . U lled . Everyone

- 'gets angry; anger is a natural

emotion. However, anger that

is expressed frequently and in-

~ tenselyinresponse to minor ir-
" ritants may signal potential vio-

lentbehaviortoward selforoth- -~

ers. S
'« .Patterns of impulsive and
 chronic kirting, intimidating,

* . 'dren often engsge in acts of

L j;Ihoving and mild aggression.

pwevey, some y aggres~

sive bebaviors such as constant

hitting and bullying of others

that occur early in children’s

~ lives, if left unattended, might

Jater sscalate into more serious
behaviors. - -

« History of discipline frabkms.

Chronic behavior and disciplin-

. .ary problems both in school

and at home may suggest that

underlying emotional needs are

not being met. These unmet

SRR
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. _nee’dsmybamanifestedha:t?
ing out and aggressive behav- .
* jors, These problems may set’

the stage for the child to vio-

late norms and rules, defy au-

th%rityg disengage from sSh_.e::l.
and engage in aggressive behav-
iors vzgtah cther children an
adults. :

 Past history of violent and ag--
- gressive behavior. Unless pro-
"vided with support and coun-

seling, a youth who has a his-

. tory of aggressive or violent
behavior 1s likely to repeat
those behaviors. Aggressive
and violent acts may be di- -

' rected toward other individu-
als, be expressed in cruelty to- -
animals, or include fire setting. -
Youth who show an early pat-

tern of antisocial behavior fre-

- quentlyand across multiple set-

tings are particularly at risk for
futuire aggressive and antisocial

_ behavior. Similazly, youth who
-engage in overt behaviors such

as bullying, generalized aggres-
sion and defiance, and covert
behaviors such as stealing, van--

dalism, lying, cheating, and fire -

setting also are at risk for more
serious aggressive bebavior. Re-

search suggests that age of on-
set may be a key factor ininter-

preting early warning signs. For

- example, children who engage
in éggression and drug abuseat -

an early age (before age 12) are
more likely to show violence .
later on than are children who

~ begin such behavior at an clder

age. In the presence of such

- signs it is important to review

the child’s history with behav-

. joral experts and seck parents’

observations and insight;. .

Intolerance for differencesand
- prejudicial amitudes. All chil-

dren have likes and dislikes.
However, an intense prgjudice

f
i
j

_\ o ,
toward others based on racial,

ethnic, religious, language, gen-
der, sexual orientation, ability, -
and physical appearance—
when coupled with other fac-

tors——may lead 'to violent as-

- saults against those who are
-perceived to be different. Mem-

bership in hate! groups or the
willingniess to victimize indi-
viduals with disabilities or
health problems also should be

treated as ea:dy’fwanﬁng signs. .

. » Drug use and alcohol use.

Apart from being utthealthy be-
haviors, drug use and alcohol
use reduces self-control and ex-
poses children and youth to vio-
lence, either as perpetrators, as -
victims, or both. -

'« Affiliation with gangs. Gangs

that support anti-social values
and behaviors—including ex-
tortion, indmidation, acts
of violence toward other stu-

: ‘dents—cause fear and stress

among other students. Youth

- who are influenced by these
groups—those who emulate

and copy their behavior, as well

- as those who become affiliated -

with them—may adopt these
values and act in violent or ag-
gressive ways in certain situa-

_ tions. Gang-related violence

and turf battles are common
occurrences tied to the use of

-drugs that often result in injury -

and/oz death.

Inappropriate access o, pos-
session of, and use of firearms.
Children and youth who inap-
propriately possess or have ac-
cess to firearms can have an
increased risk for violence, Re-
search shows that such young-
sters also have a higher prob-
ability of becoming victims.
Families can/reduce inappropri-
ate access and use by restrict-

|

.
g
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o Un.hke ea:lywammg si _
s indicate that -
a student is very close 10 behav- .

mg, mamtonng, and supems-
ing children's aceess to firearms
and other weapons. Children

who have a history of aggres- -
- sion, impulsiveness, or other
. emotional problems should not

have access to firearms and
otlier weapons.

» Serious threats of violence,ldle

‘threats are a common response
1o frustration. Alternatively,

-one of the most tchable indiea-

tors that a youth is likely to

cominit a3 dangerous act toward

- self or others is a detailed and
- specific threat to use violence. .

Recent incidents across the -

country clearly indicate that -

~ threats 1o commit violence
against oneself or athers should
be taken very seriously. Steps

must be taken to understand'
_ the nature of these threatsand: -
* mpreventﬂ;emfzmbemgaar-{»

ned out.

'Idenhfymg and
Responding to
imminent Warning
Signs :

1s, Irumni-
nent warning sign

_ing in a way that is potentially

- dangerous to self and/or to oth-

ers. Imminent warning signs re-
quire an umnedzate response.

. No single warning sign can pre-
cur. Rather, imminent warning

signs usuallya.re presented asase-

quence of overt, serious, hostile

behaviors or threats directed at

peers, staff or other individuals,

Usually, imminent wamning signs

are evident to more than one staff

mmember—as well as to the cl'nld’ '

family

 Imminent warnlng sxgns may in-
- clude:

= Serious PhYSlcal fighting with
peers or family members. -

« Severe destruction of pmperty '
. » Severe rage for seexmngly mi-

nOl' reasons.

. Detalled thrzats of Iethal vio-
lence.

» Possession and/or use of ﬁre—
* arms and other weapons.

« Other self-munous behavmrs _

or threats of suicide.

\Whenwarmng signs md.xm‘l'.e that
‘danger is imminent, safety must

abways be the first and foremost

| consideration. Action must be

taken immediately. Immediate in-

tervention by school authorities
. and possibly law enforcement of-

ficers is needed When a child:

= Has presented - a detailed plan

(ume, place, method) to. harm
ar kill others—particularly if
- the child has a history of aggres-

" sion or has attempted to carry .

out threats in the past.

= Is carrying & weapon, pa.rtmx-
" larly a firearm, and
ened to use it. ‘

present other threat

responsibility to seek assistance

from appropriate agencies, such R

as ¢hild and services and

community men

with the viclence prevention and
response plan (for more mforma

'tmn see Secﬁon 5)

has threat- |

health, These '
. responses should reflect school
- board policies and be consistent

u
f
B
S
e
f

n'low .‘!he
The. Gnu’ﬁu Schooly Act

1 requires that each stateye-

cei fede.tal funds under
the Elemenrary and Sece

‘ondary |[Education Act .

(ESEA) must have put In
effect, by October 1995, &
stale law requiring lccal

 ‘educaticonal agencics to cx-
.. pel rom schoel for & period

of not less than cne year a
student who [s determined
o have bmugh: u firearm to
schaal.. | .

Each s:atz’s law also nust
allow lhz chief administer-
ing officer of the local edu-
caticnal agency to modafy
the expulsion ent
on B case-by-case . All
local educational agencies

':ecuvngSEA must .
have a policy that requires .

the referral of any stadent

- .. who brings a firearm to
In situations where stut‘la;nts © ", school to the etiminal [us-
behav-
. lors, parents should be informed
of the concerns immediarely.

dict that a dangemus act will oc- - School cormmunities also have the

tice or nuvenils past:n:a sys-
tem, i :
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“Being progctve and hav-
ing the ability to consult -
and meest with my schoal
psycholagist on an ongoing
basis kas helped creare g
positive school eaviron-
ment in tarms of resoving
student Isstes prior (o tA
reaching a crisis level
1. Rendy Alton, Teacher,
. Bathesda, MD

R '

Using the Early
warning Signs To

- Shape Intervention
Practices _

An early warning sign is not a pre-
dictor that a child or youth will
commit a violent act toward self
or others. Fffective schools recog-
nize the potential in every child
to overcome difficult experiences
and to control negative emotions.
Adults in these school communi-
" ties use their knowledge of eazly
warning signs to address problemns
before they escalate into violence.
Effective schoo] communities sup-
port staff, students, and families
in understanding the early warn-
ing signs. Suppert strategies in-
clude having; -

. s&i’mm board poli:iés in place

that support training and ongo-
ing:consyltation. The entire

school community knows how
to identify early warning signs,

" and understands the principles .

that support them.,

o School leaders who encourage
ofahe:s to raisie concerns about
observed early warning signs
and to report all observations

~ of imminent warning signs im-

-mnediately. Thisis in addition 1o
school district policies that
sanction and promote the iden-

- tificarion of early warning signs.

. = Easy access to a team of spe-

cialists trained in evaluating
and addressing serious behav-
~ ioral and academic concerns.

|
Each school cormﬂunity should
develop a procedute that students
and staff can follow when report-

- ing their concems about a child

who exhibits early warning signs.
For exarnple, in many schools the
prmciina.l 15 the first point of con-
tact. In cases that do not pose

imminent danger, ‘the principal
" contacts a schoo] psychologist or

other qualified professional, who

taltes responsibility for addressing

the concern immediately. If the
concern is determined to be seri-

. ous—but not to pose a.threat of

imminent danger—the child’s

- family should be contacted. The
. family should be consulted before

implementing any interventions
with the child, In cases where

. school-based contextual factors

are determined to bs causing or
exacerbating the child’s troubling
behavior, the school should act

© quickly 1o modify them. -

It is often difficult to acknowledge
that a child is troubled. Every-
one—including administrators,
families, teachers, school staff,
students, and community mem-
bers—may find it too troubling
sometimes to admit that a chil

‘close 1o them needs help. When

faced with resistance or denial,
school communities must persist
to ensure that children get the
helptheyneed. |
Understanding early and immi--
nent waming signs is an essential
step in ensuring a safe school. The
next step involves supporting the
emotional and behavioral adjust-

ment of children. ~
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m=Section [4: What To Do A, " §

 Intervention: Getting Help
for Troubled Children ‘

Prevention agprnaches have

proved effective in enabling
school commmunities to decrease
the frequency and intensity of be-

havior problems. However, pre-

vention programs alone cannot
eliminate the problems of all stu-

dents. Some S 1o 10 percent of sta- .

dents will need more intensive
interventions to decrease their
high-risk behaviors, although the
percentage cam vary amon

schools and communities.

What happens when we recognize

early warning signs.ina child?

The message is clear: It's ckay to -

- be concerned whén you notice
- warning signs in a child—and it's
even more appropriate to do
something about those concerns.
School communities that encour-
 age staff, families, and students to
- raise concerns about observed

warning signs——and that have in-
place a process for getting helpto
troubled children once they are

identified—are more likely to have
effective schools with reduced dis-

ruption, bullying, fighting, and -

. other form; of aggression.

Principles
Undenrlying
‘Intervention

o *,’Violenceprevenﬁonand onse

‘plans should consider pre-

‘vention and intervention Plans .

'also should provide all staff with
' easy access to a team of special-

ists trained in evaluating serious

behavioral and academic con-
cerns. Eligible students should

- have access to special education
" ‘services, and c¢lasstoom teachers

should be able to consult school
psychologists, other mental health
specialists, counselors, reading

: speciaﬁsts, and Spedal gduaatﬂ!s;

Effective practices for improving
the behavior of troubled children

"are well documented in the re-
.- search literature. Research has
. shown that effective interventions

are culturally appropriate, famﬂg-

- -supported, individualized, coordi-

nated, and monitored. Further,
interventions sre more effective

when they are designed and -
~-implemented consistently over
“dme with input from the chuld, the

family, and appropriate profes-

‘sionals. Schools also can draw

upon the resources of their com-

munity to strengthen and enhance .
-intervention planning. =~
. When drafting a violence preven-
tion and response plan, it is help-

“ful to consider certain principles . .

that research or expert-based ex.

' perience show have a significant

impact en success. The principles

- - include: : :

_ « Share responsibility by estab-
" lishing a2 partnership with the

~ child, school, home, and com~
- munity. Coordinated service
 systems should be available for

* children who are at risk for vio-
lent behavior. Effective schools

)
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"Pmar.vh:ps wdz local
communily agepcies have

created a safer schoal and
- coammunity”

' s-xumxmm Coap

 Raplas, N
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- «Students should feel 3 -
sense of responsibility to

Inform someons i they're

- made awsre of an indi- k
- vidus] whe m3y perform 4
vialenz act, They should mnot

feal like they are Laitle tell-
4 ﬁ? but more in the sease
- ot saving sexmeone’s life.

Students should have a rofe
ea the school’s violence
prevepuon acd respeasc
ream because they knaw

what points of student life

and schaol to target. ™

. E!—Qnunsi,ﬂhdn\nn!
Muant Edea High School

reach out to Lﬁélude families -
and the entire community in -

the education of chxldren In
addition, effective schools co-

- ondinate and collsborare with -
- child and family service agen-

cies, law enfgrcement and ju-

venile justice systems, mental

health agencies, businesses,

faith and ethnic leaders, and
- other community agencies.

. In!ompnremsanﬁﬂstenm

them when early warning signs
are observed. Parents shouldbe

involved as soon-as possible.

_Effective and safe schools make

persistent efforts to involve par-
ents by: informing them rou-

" tinely about school discipline
-~ policies, procedures, and rules,
and about their children’s be-

havior (both good and bad);
involving them in meking deci-

slons concerning schoolwide
d;snphna:ypohaesandpmce- -
durss,andencouza themw

participate in prevention pro-

grams, intervention programs, -
-and crisis planning. Parents -
need 1o know what school- .
. based interventions are bei

used with their children an

how ﬂ:gycansuppnmhexrsum o

Cess.

,Mainmii conﬁdennahty and

parents’ rights to privacy. Pa- .
: rental involvement and consent

is required before personally

‘identifiable information is
shared with other agencies, ex-

cept in the case of emergencies
or suspicion of abuse. The Fam-
Ly Educational Rights and Pri-

- vecy Act (FERPA), a federal

law that addresses the privacy
of education records, must be

observed in all referrals to or -

sharing of information with

other community agencies. Fur- -

thermore, parent-approved in-

teragency communication must

~such as

*!

be kept conﬁdentzal FERPA

does not prevent disclosure of . |

personaﬂyldentﬁablemfarma '
tion to appropriate parties
law enforcerment offi-
cials, trained medlcal person-.
nel, and other emergency per-
SOnneI—when responsible per-
sonnel determine there is an

acute emergen!cy (Imrmnent

danger)

Develop the :sapa'.:ity of staff, -

students, and families to inter-

- vene. Many school staff mem-

. -bers are afraid of saying or do-
- ingthe wrong thmg when faced

- with a potenﬁally violent stu-
‘dent. Effective s:hools pnmde. -
the entire school community— -

teachers, students, parents, f
support staff—-wnh training

. and support m respondmg 10.

ilmmirient warning signs,' pre-
venting violence, and interven-
ing safelyand eﬁecuvely Inter-

- ventions mustbe monitored by

pmfessmnals wha are compe-

~ tent in the a:pmach Azcord-
. ingto researchers, pro o

not succeed without ongc’
ing support cf administrators,
parants, and commu.mty lead-
BIS

Support students in bemg re-

- sponsible for their actions. Ef-

fective school communities en«
courage students to see thern-
selves as responsible for their

»a.ctmns, and actively engage
~ them in planmng implement-

ing, and ev;alua‘nng violence
prevenhon uuuanves

Simpmy stnff requests for ur-
gent assistance. Many school
systems and community agen-

- cies have complex legalistic re-

ferral systems with timelines
and wajting lists. Children who

. are at risk of endangering them~

T e §




"Tip's for Pai-ents o
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[

| Pamutt can kelp create safe schaois. Here are some xdeas that pcrenzs in at}mr
communmes have tried: c

_f,- Discuss the school’s disczphne policy wzth your ch:!d. Show yon: suppcrt for t.he rules, and help
. your child understand the reasons for them.

';-" n l’nvclve your child in ssttmgmles for appropriate behmor athome , - e / C
e Talk thh your child about the viclence he o she sees—on talevxsxon, i vidao gameés, and posslbly

. in the neighborhood. Help your child understand the consequences of violence. | '
s Teach your child how ta solve pmblems Praise your child when he or she fol!uws t’hrough

: « Help your child ﬁnd ways to show anger that do not involve verbally or physically hurting others.
' When you get angry, use itas an apportumty to made] these appmpnais :esponses for your child—
and talk gbout it. . ' l o

!« Help your child understand the value of eceepting mdm&ual differences. .

! » Note any disnarbing behaviors in your child. For example, frequent Bngry’ outhu:sés excessive |

i - fighting and bullying of other children, cruelty to animals, fire setting, frequent behavior problems.
at school and in the neighborhoed, lack of friends, and alcohol or drug use ean 'ne signs of serious
problems. Get help for your child. Talk with a tmsted pmfessxona] in your cmld's sc.huol otin t.he
community.

« Keep lin=s of cnmmumcannn open mth your clﬁl&-even when itis tngh. Enmurage your child
always to let you know where and with whom he or she will be. Get to know your child's friends.

« Listep to yous child if he or she shares concerns about friends who i may be a:hibxting troubling
behaviors. Share this information with a Trusted professional, such as the schoolf psychologxst,
principal, or teacher. i

» Beinvclved in your child’s school hfe by suppomng and reViewmg hummtk, ta.lhng with his or
her teacher(s), and amending school funcnuns such as pamnt confetences, cla.ssfpmgrams. open
houses, a.nd PIA meetings. -

.+ Work with your child’s school to make 1t rnare responswa 0 aIl students and to Ian families. Share
your ideas about how the school can encourage family involvement, welocme an families, and
include them mm:am.nﬁul ways in their children’s education. : I ,

- * Encourage your school 1o affer befare- and after-school programs. o

. Volunteer to wark with school-based grnups wncemed wzth vzolence pnvenﬁnn If none msf,
offer to form one. A

« Find out if there Is a violence preventxon guup in yuur c.ommum’cy Offe: to psmcipate in the
.group’s activides.

/ e T alkvnththeparmtsofyaur:hxid'sfnands Dzscusshnwmcanfamataamtcenmneyaux
- -children's safety. ' fl

« Find out # your employer offers provisions for parents to participats in schml]ac‘ﬁvvities. A

&DP

MH_‘
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R "Ov.r.rc.&oof.s)stm basae{ ,
- gred gz student services
cluding the prinex- -

 team—in
pal, s special educatas he

seboof prychclogit, other .
Vi an-
dp ﬁ:ﬂvdggcm .

nal the chil

specialisi, and others—Lhar

meels weekly to address
safely and success for all

students. Ourreschers and

Gumilfes have easy sccess lo

this ream. As part of our

plan, we caaduct 4 camipus-

by-campus risk assessment
. In.conrdinstion with citfp -
county, and state [4wr ap-

forcement agenciss. We
provide interventions for
children who are troubled
and connect them gad their

Lamilies (0 community’
agencics : zndmenzalixaltb '

Sﬂ‘lﬂﬂé&

' LesPumtersan
Assiztany
Rosehory, OR

. selves or others cannot be

placed on waiting lists.

Make interventions available
“as early as possible. Tog fre-
quently, interventions are not -

- made available wntil the stu- -
“dent becomes violent or is ad- .
judicated as a youthful of-

fender. Interventions for chil-

 dren who have reached this
stage are both costly, restrictive, -
" and relativelyinefficient. Effec-
~ tive schools build mechanisms
- into their intervention pro-

cesses. to ensure that referrals

_ are addressed promptly, and

that feedback is prov:.ded to the
refemng individual.

. Use sustained, mnlupie, coor-

dinated interventions. Itisrare

that children are violent or dis- -
-ruptive only in school. Thus,
- interventions that are most suc-
' -cessfula.recomprehenswe sus- .
- tained, and imperly irmple-
‘ .mented. They!
staff work together to help the -

elp families and
child, Coordinated efforts draw

- resources from community -
‘agencies that are respectful of
and responsive to the needs of -

families. Isolared, inconsistent,

shon-tenn, andfragmented in-
terventions will not be success-
ful—and may actually do harm.
Analyze the contexts in which:
violent behavior occurs: School
commmunities can enhance their

- effectiveness by conducti av V

functional sis of the.
tors that set

pmhlem behaviors. In deter-
apgmpnate course of

, actmn, consider the child’s age, .
. cultural background, and fam-

ily.experiences and values. De-.

cisions about m‘xervennnn&
should be measured against a .

standard of reasonableness to

. ened in'the.
- child. Bug, itis essennal that these -

violence and’

.. ensize the hkehhood that they

‘willbe Jmplemented effectively.

* Build upon and coordmate in-
* ternal school resources. In de=
velopmgandxmplementmgvza— .

 lence prevention/and response
plans, effective schauls draw
upon the resources of various
‘'school-based programs and
staff—such as special educs-
- tion, safe and drug free school

g_:mgrams pupd services, and
itle 1 ,

" Violent behavmr ig a problem for
everyone, It is anonnal onse -

to become angry or even t-
ence of 2 violent

emotocnal :mcuons be controlled.

- The goal must always be ta ensure
‘safety and seek help for the ciuld o

lmervenlnlg Early
with Students Who

- Are at Risk for
'Beahavioral

Problems[

The incidence of vioient acts |

against students or staff is low.
However, pre—vmlent behaviors—
such as threats, bullying, and

. classroom disruptions—are com-
-mon. Thus, early responses to -

warning signs are most effective
in. prevannng prablems from es-
calating.

Intervention prognms that re-
duce behavior problems and re-
Iated school vmlence typically are.

multifaceted, long-term, and
broad reachmg They also are rig-
orously implemented. Effective
ea,rlv intervention efforts include
working with small groups or in-

- dividual s!:udem.s to provide duect

suppert, as’ well as lm.kmg ,
dren and their families to neces. :
saty community services and/or

]

j.

|

|
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Action Steps for siud«ani:s -

A Mre is much studenis can do to kelp create safe schoals Talk to your ;eachen,
~ parenss, and counselor 1o find out how yoit can get involved and do your part to
' make your school safe Here are some ideas that smdmts in otker schacls have

tried:

Listen to your friends if they share tmubhng feelings or thuughts. Encourage them ,}to get help from
& trusted adult—such as a school psychologist, counseloz, social Worker, leader from the faith
community, or other professional. If yau are very cnncsmed seek help for t.hem. Share your

.comeerns with your parents.

Create. join, or support student crganizations that :umbat vsaience such as “Smdents Agamst
Destructive Decisions” and “Yourig Hemes ngram . [

Work with local buginesses and commumty groups to organize yaum-onented actmnes that help

" young people think of ways to prevent school and community violence. Shzre your ideas for how ‘

thesa community groups and businesses can support your effarts..

V Organize an assembly and invite your school psychologist, scheol soma.l WOrker and counselo:‘-—m

addition to student ;:anehsts—-to sha:e ideas about how tn deal with violence, intimidation, and
bullying. = }

Get involved in planmng. :mple:mennng, and mlua:mg your school’s vxolenca prevennon ané
response plm

Participate in violence prevention pmgrams such as peer mediation and conflict resnlutxon.
Employ your new skills in other settings, such as the hcme neighborhood, and community,

Work with your teachers and administrators to create a safe process for reportmg threats,

intimidation, weapon possessmn. dmg selhng, gang activily, graﬁxta., and vandalism. Use the

process.

Ask for penmssmn to invite a lzw enforcement officar to your school to ccnduct # safety audit and |

. . share safety tips, such as traveling in groups and avmdmg areas knovm to be unsafe Share your

ideas thh the afficer,’ ,

I-Ielp to develap and participate in actmnes that prcznote student understandmg of differences and
that respect the rights of all, _

Volunteer to be a mentor for younger students and/or provide tutonng to your peers. '
Know your school's code of conduer and model respensible behavior. Avoid bemg partofa :rewd

~when fghts break out. Refrain from 1 teasing, bullying, and intimidating peers.

Be a rale model—take personal responsibﬂxty by reacnng to anger without physmal]y or verbally
harming others.

Seesk help from your parents or 8 trusted adult~—such as a school psychologist, social worker,

. counselor, tea:her—-zf you are.experiencing Intense Ieehngs of anger, fea:. anxiety, or depression.

-
‘

7“,’*' T

|

-
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‘ “S;Zrm.' we developed the

providing these services in the

school.

Examples of early intervention -

components that werk include:

. Prov:dmg training and support
‘to staff, students, and families
- in understanding factors that

- can set off and/or exacerbate
aggressive outbursts. ‘

. . Teacl'ﬁng the child alternative,
socially appropriate replace-
ment responses—such as prob-

- lem solving and anger control

skills.

» Providing skill tratning, thera-
peutic assistance, and other
support to the family through.

- comununity-based services.

'« Bricouraging the family to make
sure that firearms are out of the

 cHild’s immmediate reach. Law

| interpersonal,

]
!

i
ot

" tisocial behavior in/troubled chil-
dren. In fact, the direct teaching

of social problem solving and so-
cigl decision making is now a
standard feature of most effective

‘drugand violence prevention pro-
grams. Children who are at risk

of becoming violent toward them.
selves or others need additional
SUPPOIT. Thegoftep need to learn
problem solving, -
and conflict resolution skills at

‘home and in school. They also
-may need more intensive assis-

tance in Jearning how to stop and

think before they react, and to lis-

ten effectively. |
f I -
Intervention Tactlc:

‘Providing | o
. comprehanslve Somvices

In some cases, the early interven- =

tion may involve getting services

- high school pecr medisvon o &
Aigh schoal pe  to families. The violence preven-

enforcement officers can pro-

o h;ehnmmﬁtk.‘m

" In some cases, more comprehen-

sive early interventions are called
for to address the needs of

troubled children. Focused, coor-

dinated, proven interventions re-
~ ‘duce violenz behavior, Following

are several comprehensive ap-
- proaches that effective schools are
using to provide early intervention

to students who are at risk of be-

~ coming viclent toward themselves
" or others, o T

Intervention Tactle:
- Teaching Pogitive
. Interaciion Skilils

Although most schools do teach
positve. social interaction skills
indirectly, some have adopted so-
cial skills programs specifically

designed to prevent or reduce an-

' program, we have seell & ide famili ith information ,
 Gechoe s il Bpr e stommge 33 -{ioR and response tamn together
g,;,;';ws Mm. u : well as guidelines for address- rg‘oge d;xﬂd sive int y des:gns :
‘ ’ . ildrerys access to and pos- prehensive intervention
;‘g sion of fir e plan that focuses on reducing ag-
earms. gressive behaviors and supporting

. responsible behaviors at school, in

the home, and in the community,
When multiple services are re-

“quired there also must be psycho-

logical counseling and ongoing
consultation with classroom

. teachers, schacl staff, and the
family to ensure intended results
" oceur. All services~—including

community services—must be

*_coordinated and progress must be
‘monitored and evajuated care-

mly |
' I

Intervention Tectc:

' Reterring the Chiid tor
Speoclal Educatien -

Evaiuation |

If there is evidence of persistent
problem behavior or poer aca-
demic achievement, it may be ap-
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pmpnate to conduct a fozmal as-
sessment to determine if thechild

is disabled and eligible for special
education and related services

under the Individuals with Dis-.
 abilities Education Act (IDEA).
1If 2 multidisciplinary team deter- .

mines that the child is eligible for
services under the IDEA, an indi-
vidualized educational program

(IEP) should be developed by a

team that includes a parent a
regular educatoz, a special educa-
tor, an evaluator, 4 resentanVe
of the local school
child (if appropriat), and others

as appropriate. This team will

identify the support necessaty to
enable the child 1o learn—includ-

* ing the strategies and support sys-
* . 1ems necessary to address any .

behavioz that may impede the
child's learning or the leammg uf
. his or her paers

Providing
Intensive,
Individualized :
interventions for

" Students with -

Severe Behavldl?al '

Problems
Childrén who show dangemus‘

patterns and 2 potential for more

serious violence usually require
more intensive mtervermons that
involve multiple agenmes. com-
munity-based service providers,

and intense family support. By
and com-

working with families
- rnunity services, schools can com-

prehen.sxvzzly and eﬁe-:nvely inter-

ivene. V
Eﬂectwe mdmduahzed interven-

‘tions provide a range of services

“for students, Multiple, intensive,

‘focused approaches used over
' time can reduce the chances for

. continued offenses and the poren-

 tial for violence. The child, hisor

ict, the .

. grams
;;g,;‘ - actjve family involvement, More-
" over they offer guidance and staff
. support when the child returns to-
- his or her :egular school.

herfamily and appmpnate school -
'staii should be invalved in devel-
-oping and momtonng the mter- V

ventions.

Nontradmnnal schooling in an '

alternative school or therapeutic
facility may be required in severe

- cases where the safety of studerts
-and staff

remains a concern, ar
when the complexity of the inter-

vention plan warrants it, Research
" has showm that effective alterna-
- tive programs can have long-term
positive results byzeducx%eexpul '

sions and court referral

alternstive programs support stu-

dents in meeting high academic

-and beha'mra! standards. They

pmde anger and impulse control

trmmng psychological counsel-
effective academic and reme-

: ‘dml instruction, and vocational -

_ trammgas appropriate, Such pro-
also make provisions for

Providing a -

Foundation To
Prevent and
Reduce Violent

: Behavlcr ’

.. Schoalwide strategles create a
foundation that is more zespan- -

sive to children in gefieral—one
that makes Intervenﬂuns for in-
dividual ehildren more eﬁeetive
and efficient.

Effective and safe schaols are .
places whe:e there is strong lead-
ership, caring faculty, parent and -
-community involvement—includ-
ing law enforcement officials— .

and student participation in the

design of programs and policies. -

Effective and safe schools also are

* -places wheére prevention and in-

tezvenuon programs are based

N

-l'_‘

‘fvawenm:hed to use

VORI

. mszsmr!amz:a ware-

mind students (o stap and
think. Students also know
z:o u‘;gﬂf always follow
they maks
bebauarafdmiees As}:::
sulr, we' .&ave e gble to
dituse v]a'alau!' szm:nm )

Annrsia Lampeth

, Assistant Principal

cnmcvwra ‘

i .
I
S

y

i

%ppflapnue behavior and
respect for others amm em-

B Mas;zad.:tali times. How-

eveg | des, our best of

' m unate fncidents

do accur When they gy it

- Is aurmspmm‘bmy o pro-

vide appropriste suppart 1o
magr the needs of every
cbﬂd o - .

c:ms

Parham, ,
smwmmsmu
Anne Aromdel comu.m
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'ﬁe polica are a. schoal’s
greatest community assel.

- wdhen effectively prevenling
and respoading to scheaol
vialence. Building 2 rela-

ment srrv.ggﬂxe:rs Lhe

schonl's 3Bty to ensure

apon careful asséssmenit of stu-
‘dent problems, where community - -

members help set measurable

" goals and objectives, where re~- -

search-based prevention and in-

. tervention approaches are used,

and where evaluastions are con-

ducted zegularly to ensure that the

programs are meeting stated
goals. Effective and safe schools

arealso places where teachers and
- staff have access to qualified con-.

sultants who can help them ad-
dress behavicral and academic

. barriers to learning. |
Effective schools ensure that the.

physical environment of the

responsible behaviors.

Characteristics of a Safe

~ Physical Environment

tionship with faw enforee- . Prevention starts by making sure

the school camnpus is a safe and

- caring place, Effective and safe

laws, and use guidelines set by
the state department of educa-
ton. .. |- .
- Clasing school ciampuses dur-

~ ing lunch periods, -

Adopting a s;h:faél policy on- -
Arranging supervision at crid-
‘cal times (for example, in hall-
ways blgnetweeg eijll’_a;sses) and hav-
ing a plan to deploy superviso
staff to areas where mmdenrtls'

. arelikelyto occur.

Prohibiting students from con- -

 gregating in areas where they
school is safe, and that schoolwide . 2r® likely to engage in rule

- policies are in place to support

breaking or intirmidating and

aggressive beh;a‘Viors,. '

Having adultS{ visibly present
throughout the school building
This includes encouraging par- -
ents to visit_thg sc’hco o
_Staggeri gdis:lmissai.times and
lunch periods/ o

A AN o
Monitoring the surrounding -

safory™ R sv:!mlsf cnmmun‘c_i;ate a suong: onitc S Surtouns
- Gil Ketilpwske sense of security. Experts suggest .~ school grounds—includin
. former Police Commissioner that school officials can enhance landscapgux"lg, parking lots, an
Bufflo,NY - physicalsafetyby: . bus stops.. J,‘ o |
' * Supervising access to the build- Coordinating with local police
; ~ ingand groupds.. to ensuze that there are safe
* Reducing class size and school routes to and #"m schocl.
‘ . Nze. - - Inadditdon to targeting areas for
j L .+ s Adjusting schedulinig to mini-  increased safety 'measures,
L ‘ mize time inthe hallways crin ~ schools also should identify safe
o ' potentially dangerous loca-  areas where staff and children
C » tions, Traffic flow patterns can. * should go in the event of a crisis.
v o A L be modified 1o Limit potential The physical condition of the

for conflicts or altercations.

- = Conducting 2 building safety
audit in consultation with

- school building also has an impact
on student attjtude, behavior, and
" motivation to achieve. Typically,

- school security personnel and/ *  there tend to be more incidents of
- . or law enforcement experts.  fighting and violence in school
Effective schools adheretafed-  buildings that are dirty, too cold

- or tco hot, filled with graffiti, in
need of repair, or unsanitary.

/v.

o

|
|

eral, state, and local nondis-
~ crimination and public safety

f‘_
I‘
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Characteristics of
Schoolwide Policles that
Suppert Responsibie
Bohavior '

The opportunities for inappropri- |

ate behaviors that precipitate vio-
lence are greater in a disorderly
and undisciplined school climate,
A growing number of schools are
discovering that the most effective
way to reduce suspensions, expul-

sions, office referrals, and other -

similar actions—strategies that do
not result in making schools
safer—is to emphasize a proactive
approach to discipline,

Effective schools are implement-

ing schoolwide campaigns that
establish high expectations and
provide support for sacially appro-
priate behavior They reinforce
positive behavior and highlight
galnst aggressive be-

sanctons a
havior. All staff, parents, students,

and community members are ifi-

- formed about problem behavior,

- what they can do to counteract i,

and how they can reinforce and
- reward positive behavior. In turn,
the entire school community
~ rmakes a commitment to behaving
responsibly. .

. Effective and safe schools develop |

" and consistently enforce

schoolwide rules that are clear,
broad-based, and fair Rules and

-disciplinary procedures are devel-

- ‘oped ¢ollaberatively by represen-

tatives of the total educational

'community. They are communi-

" cated clearly to all parties—bur
- | most important, they are followed
- consistently by everyone.

. School communities that have

“undertaken schoolwide ap-

: proaches do the following things:

"« Develop aschoolwide disciplin-
ary policy that includes a code
of conduet, specific mles and

consequences that can accom-

modate student differences on
a case-by-case basis when nec-
essary. (If one glready exists,

review and modify it if neces-

sary.) Be swe 1o include a de-

scription of school anti-harass-
- ment and anti-violence policies
" and due process rights.

Ensure that the culrural values
and educational goals of the
comnunity are reflected in the

‘rules, These values should be

expressed in a statement that
precedes the schoolwide disci-

plinary policy.

Include school staff, students,

' and families in the develo
- ment, discussion, and imple-

mentation of fair rules. Provide

schoolwide and classroom sup- -~
“port to implement these rules,

Strategies that have been found
to support students include

. ¢lass discussions, schoclwide
- assemblies, student govern-

ment, and participation on dis-
cipline teams. In addition, peer

'mediation and conflict resolu-

‘tion have been implemented
widely in schools to promotea
_climate of nonviclence. A

Be sure consequences are com-

mensurate with the offense,

. .and that rules are written and. -
. appliedina mndiscﬁminatgg

manner and accommodate
tural diversity.

Make sure that if a negative
consequence (such as with-
- drawing privileges) is used, it
is ¢combined with positive strat-

egies for teaching sccally ap-
propriate behaviors and with
strategies that address any ex-
ternal factors that might have
caused the behavior.

Include 2 zero tolerance state-
ment for illegal possession of

a

——— ———

. "Evm:‘:!ebﬂam the sane

discipline plan. Everyone—

including the Junch moom
warkers| and custodians—

works as a team. Thers sre
alwgys times when children
Lorget the mles. But there
is ramediate intervention
by fculty and stalf, and
even olfier children, The re-

- sponsilidity ls ca the stu-
- dents,” - :

Lakeland, FL

3

{

]

i .
{ »'
!

t
.

N

‘ i .vIs]{ necessary to provide
training and suppore to

staflf, We have provided
Insesviees on behgvior man-

, zﬁmmt' systems thar are

fectve 1 regular elass-
room settings. These in«

. services Jave been of great

benefit. Numerous schools
throagheat our district

 preseatly use stop and
2hink,

corflict resoluticn,

‘ m:{'paermsdzkzim”
- Denise Conrad, Texcher

Taledo, OH

f
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weapons, alcohol, or drugs.
Provide services and support

!' —
 help children eliminl,ate negative

behaviors and replace them with
haring of

positive gnes. Active s

information and a quick, effective

“for studentswho have been sus-
: " pended and/or expelled. o
,~ D o ‘response by the school commu-
0 Recognizing the warning signs . nity will ensure that the school is
; and responding with comprehen- . saferand the child is less troubled
: sive interventions allows us to  andcanlearn. - f o
‘! - 13 ' . |
| |
'x
! {
-
|
I
1
! , [/ .
; |
, B
|
|
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Effective schools creatcaviclence

; prevention and response plan and
© form a team thal can ensursitis .
- implemented. They use ap-

proaches and strategies based on

. research abonl whal worky,

' Creating the

. Vielence
. Provention and
. Response Plan

. A sound violence

enton and
response plan refleers the com-

men and the unique needs of edu-
cators, 'smdents,tfnﬂie

schoo] ﬁmmuﬂiﬁ%m'
gy, sachers, paren ents,
bue drivers, support staf il be

ﬁaﬁd 1o spot the behaviural
anotonal signs that indicate

a child is troubled, and what they
will tieed to do. The
tails how school

safe environraents and to mansge
responses fo acnite threats and

incidents of viclence,

An effective written plan includes;

. Dmip&gl;s of th:cﬁﬂywa Im

_ing i potentially vialent

beha%?r and prucedures for

~ identifying children who ex-
hibit these signs. ‘

. » Descriptions of effective pres

ventinn practices the school
- copununity has undertaken to

s, andfthe -
E:::er community. The planoul-
s how all individuals in the

alsode-
community
resources ¢an be used to cresie

Developing a Prevention -
-and Response Plan

: bt;ﬂd 2 foundation that is re-

sponsive to a1 children and

‘enbanwes lhe effectiveness of
interventions,

. Descn‘pﬂuns‘ of inlervention
~ strategies the school commu.

" nity can use to help woubled

children, These include early
mterventions for students who
* are at risk of behavioral prub-
lems, and more intensive, indi-

viduzlized interventions and -

reyourees for students with se-
vere behavioral problems or

mental health needs.
- A crisis intervention plan that

includes immediate responses .
for imminent warning signs and -

-violent behavicr, as well as g
contingency plan tw be used in
the aftermath of a tragedy.

The plan rmust be cunsistent with

. federal, state, and local laws, It

alsn should have the support of
families and the local scheol
board. :

l Rmcﬁmmaudanom in ,ﬂﬁs"guic‘lq :
will prove most meaningful when :

the' entire school communily is
involved in dovcloping

ne shoyld be provided with
e o

training and su;
a regular basis. Flnalg ere
should be a cleerly delincated
mechanism for manitaring and
assessing vivlenue prevention ef-

- - L s Vil
=Section 5: What lo

andimple- -
menting the plan. In addition, ev- -

th
pos

T e LT gy
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parzats, students, teacfiars,
suppart staf; administra-
‘tars, and community mem-
bers to enfance out plan for

safely and crisis managa -

ment, It warks.”

Richard E. Berry,
snpmmx,aamn:

K-

- ——

*7 ‘W aeeu' to gne attention
- to the segment of the popu-

. lation that reludes bus

n'nvers, secretaries, and cafe

ereris warkers. They are 3

; verv important yet often

t

overlocked group of peaple -
j wizompmv.fdem,pm -
children.” ‘

. Meity Stsckton

N mmmm
Jmhm,m .

" e

"Oér district initiated a-
safety task forcs involving

o T TR R e gy

Forming the

' Prevention and
Response Team .

It can be helpful to establish a
schoal-based team to oversee the
S: argtion and implementation

e prevention and respornse
plan This does not fteed o be a

new team; however, a designated
core group should be entrusted -
with this important responsibility.

The core team should ensure that -

every member of the pgreater

‘school community accepts. and

adopts the violence prevention

- and response plan. This buy-in is

essential if all members of the

.school community are expected to
- feel comfortable sharing concerns -
gbout children who appear -
troubled. Too often, caring indi- -

viduals remain silent because they
have no way @ express their eon-
cermns.

Typically, the core team includes

the building administrator, gen-

 eralend special education teach-

ers, parent(s), and a pupil suppert
services representative (a school
psychologist, social worker, or

counselor), schoo} resource of-
ficer, and a safe and drug-free -

schools program coordinator. f no
school psychologist or mental

_health professional is available to
the staff, involve someone froman

outside mental health agency.

~Other individuals may be added -

' to the team depending on the task.

. For uamdple when undertaking
~+ schoolwi planning,

the team might be expanded to -
_ include students, representatives
. of community agencies and orga-

- nizations, the school nurse,

e prevention

school board members, and sup-

port staff (secretaries, bus drivers,

and custodians). Similarly, crisis

- response planning ¢an be en-
' hanwdmthﬂzepresenceofacen- '

AR

T

[

 tral office admxmstl.ator, security
.officer, and youth ¢fficer or com-"

munity police team member.

The core tezm also should ¢coor.
dinate with any school advisory

boards already in place. For ex. |

ample, most effectxve schools have
developed an ad\uso:y board of
parents and conunumty leaders

" that meets regularly with schooi

sdministrators. While these advi- -
Sory groups generally offer advice -
support, that role can be ex- -
E anded to hnngmg resources re-
ted to violence prevention and
intervention mto the school. -

. Consider involving a variety of

community leaders and parents
when building the violence pre-

. vention and respcmse tearm:

» Parent gmup leaders, such as
PTA officers.|

* Law enfcrcement personnel. )

= Aftorneys, ]udges, and proba-
tion aﬁﬁcers

. Clergy and other representa-
-~ tives of the faxth community.

* Media tepresentatxvas

» Violence preventon group Tep-
resentatxves '

. Mentalhealthandchﬂd welfare
personnel. | ‘

. Physzczans/ and nurses.

*» Family agency and farmly re
 source center staff.

' » Business leader.s :
. Recreahoiz, cultu.ml, and arts o

argamzauons staff, -
* Youth workers and valuntesrs.

‘- ‘Local officials, including school

-board members and represen-
tarives from speczal commis-

sions,
.
]
|
T
|
i

A

-
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E I Aetmn Plannmg craeeklist

1
|

: Preventlon-Interventlon-cmsls Hespoqse :

!

& WhaTo Look Far—-Key Chametenmcs ojReaparm‘ve and Safe Scimu‘

Does my school have charactmstms that
: ‘f Are respanswe to all children? - K

A WhatiblaoIzFon—Earb%mnnggmquolme ' ; .

ES

Has my school taken steps to ensure that all staff, students and faxmh
Unde:stand the pnnnp!es underlymg the xdanuﬁcanon of aaﬂy wammg s:gns’-’
Kncwhnwmxdem:fyand:espondmmmemwamgagm° o
__Areableto ﬁenUfy early waming signs? o C |

e

. » A Whnt To Do-—Inlervendau. Gemug He@for Ibubled anldren :

Does my school
__Understand the principles undeﬂymg mtenrentmn?
—Make early Intervention available for students at risk of behaviaral prublems?
__Provide mdmduahzed mtenslve interventians for students with severe behavtaral problems?

Have schoolwxde prevenhve s‘lra.teg!es in p!a:e that supper: eaﬂy mtewantian’ ;

v et

A Wlmr To Do--Cnsis Response B o o ;
C Doesmyschool SR ST RERERIERR)
__Understand ths pnnmples underlyzng exisis zesgonse? BT '

__Have a procedure for intetvening during a crisis to ensure safety? /

. Know how to respond In the aftermath of tragedy? R [ .
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. Interest group repxesentanves :

- and grass roots community or-.
ganization members.

* College or umversxty facuity

. Members of loc.al ad\usory

boards.

-« Qther influential commumty

members.

The schonl buard should autho--
rize and support the furmanon of

[ C P Bas gy
|
 and the tasks undenaken by the
‘violenice prevenn on and response
tearn,
While we cannot nt all vio-
lenice from occumn we can do
“rmuch to reduce the Ii od of .

its occurrence. Through thaugh

.- ful planning and the establish- ‘
- ment of a school violence preven-

tion and response team, we can

 avert many crises and be prepa:ed

when they do happem

!

I . .

|

ey

et s e o

N
e et
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Réspc’m_ding tb.’criSi‘sw L

V‘alence can happen at any time, -

anywhere. Effective and safe
schools are well prepared for any
patennal crisis or violent act.

Crisis response is an lmportam

component of 2 violence preven-

tion and response plazn. Two com-
ponents that should be addressed ’

in that plan are:

« Intervening during a crisis to
" ensure safety.

s Responding inthe aftermathof
tragedy. |
In addition to establishing a con- .

tingency plan, effective schools

provide adequate preparation for
their core violence prevention and
response team. The team not only

, plans what to do when violence
strikes, but it also ensures that

" staff and students know how to

behave. Students and staff feel .

secure because there is a well-con-

ceived plan and everyone under-

_stands what to do or whomt to aSk
fnr mstrucuo::s

; Prmclplas
Underlying crlsls
Response

‘As with other interventions, cri-

'sis intervention planning is built
on a foundation that is safe and

responsive to children. Crisis
* planmng should include:

* Training for teachers and staff

:  inarange of skills—from deal-
;- ing with escalaung c!assroom -

situations to responding toa

senous cisis,

‘e Reference to district or state .

procedures. Many states now
have recommended crisis inter-

vention manuals available to -

their local education agennes
and schoals .
. Involvement of commumty

_ agencies, including police, fire,
" and rescue, as well as hospital, -

* health, social welfare, and men-
tal health services. The faith -

community, juvenile justice,
and related family support sys-

~ tems also have been success- -
- fully included in such team

* plans.

« Provision for the cote team to

meet regularly to identify po-

tentially roubled or violent stu-
dents and situations that may

be dangerous.
Effective school cnmmmnes also

- have made a point to find out

“about federal, state, and local re-
sources that are available to help
~ during and after a exisis, and to

- securs their suppart and involve-
ment before a crisis ocmzs :

lniewening nuﬂns
a Crisis To Ensure

- Safety

Weapons used in or around
schools, bomb threats or explo-
. sions, and Sghts, as well as natu-
1al disasters, accidents, and sui-
cides call for iminediate, planned

————— .
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“Edrly interveation and.

quick respopse from our

" school district [eam re-

sulted in no ozt gemag
hurt”

Puxuelia Cain
Superintendent
‘Wirt Cuunty, WV

| action, and lon -texm,post-cnms '
intervention. Planning for such
~ contingencies reduces chaos and

frauma. Thus, the crisis response

part of the plan also must include
contingency provisions. Suchpra-
_visions may include: o

. .+ Evacuation procedures and

other procedures to protect stu-

-dents and staff from harm. Itis
-critical that schools identify

safe areas where students and
staff should go in a crisis. It also

- is important that schools prac- .
tica having staff and students -
- gvacuate the prermses inanor- -

derly manner. -

.= An effective, fnoi- roof com- “
T mumcations'ystm ndividuals
must have designatedrolesand -

responsibilities to prevent con-
fusion.

= Aprocessfor secunngxmmedx— -

ate external support from law
“enfarcernent officials and aother

~ relevant commmuty agencies.

all provisions and procedures
‘should be monitored and re-
viewed regularly by the core team. -

Iust as staﬁ should understand

* and practice fire drill procedures
" routinely, they should practice re-

spond.mg to the presence of fire- -
arms '/ tragedy have included the follow-

~ ing provisicns m thejr response

other-weapons, severe
threats of viclerice, hostage situa-
tions, and other acts of terror.

.Schoo] commmunirties can provide

staff and students with such prac-
tice in the following ways:

* Provide inservice tr’aining for .

all faculty and staff to explain
the plan and exactly what to do

. in 4 czisis, Where appropriate, .
. include community police,

youth workers, and other com-
munity members. :

* Produce a writien manual or

small pamphlet or flip chart to

—~ E e e
Ji .
o
remmd teachers and staif of
. their duties. :

* Practice respondmg 10 the im-

- minent wammg signs of vio-
lence. Make sure all adults in' -
the building have an under~
standing of Wha.t theymightdo -

" to prevent vmlence (e-g., being

~ observant, knomng when to
get help, and modelmg good
- problem solving, anger manage-
-ment, and/or conflict resolution
- skills) and howthey can saiely '

- support ¢ach other.

Respondmg m the |
Aftermath ]of Crisis

Members of the erisis team should:

" understand namral stress reac-

tens. They also should be famil. -

far with how different individuals

might respond to death and loss,"

including developmental consid--

erations, rehgmushehefs andcu!- .

.turalvalues :

: Effective schools ensure a coordi-
nated community response. Pro-

fessionals bath within the school

district and within the greater =

community should beinvolved to
assist mdmduals who are at risk

for severe stress reactions.

Schools that h’ave experienced

plans:

. Belp parents understand
children’s reactinns to vio-

" lenece. In the afiermath of trag-

. edy, children may experience
unrealistic fears of the future,
have difficulty sleeping, become
physically ﬂl and be easily dis-

. tracted—to name a few of the
eommon syfnptoms,

. _Help tmchexs and other stait

deal with their reactions to the
erisis. Debriefing and grief
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crisns Prceedure cheeklist /
& .4 crisis plan must uddress many cormplex contingencies, There should ]be a step-by-

:tep pracedure :a use wheu a cnisis occurs. An example j‘altows.

__Assess bfﬂ ﬁa.fety issues m:dxately.
__ Provide mmedxam emergency medical care.
| __Call 911 and notify police/rescue first. Call the supermtendent second. ‘j i
; '__Cenvene the crisis team to assess the situation and xmplement the crisis respcns& ﬁmcedu:es
‘ .;. _ Evaluate waﬂabie and nesded resourses. S P
| _ Alemtschool sufftothesitustion. /
Activate the .cn'sis ccmmyuicaﬁbn pmcedure and system of veriﬁcétidn.‘ [

1

__ Secure all arr:as. : L o ) . 7
__Implement evacuation and other procedures to protect students and staff from harm Avoxd

" dismissing students to unknown ¢ave, . |

Adjust the bell scheduletoensure safety dnrmgthe:nszs - !

_Alert persons in charge of vanaus mfm-mabon systems 1o prevent cnnfumon and msmfarmatmn.

~ Notify patents. ;
— Contact appropriate community agen:zes and the s:haol district’s pubhc nﬁnrmatmn nﬁca,

~ appropriate. | ,
__Tmplement past-crisis procedures. -

I
|
|
|

i '
. . Ty
i

e

I
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, cmmsehngxsmst as unportant :
for adults as it is for students.
* Help students and facolty ad-

" just after the crisis. Provide”

both short-term and long-term -

menta] health counseling fol-
Iowxng a crisis,

"« Help victims and family mem-

ders of victims re-enter the
. school environment, Often,
school friends need guidance in
how toact. The school commu-

mty should work mth students

and parests 1o deszgn a plan |
that makes it easier for victims
and their classmates to adjust,

Help students and teachers

address the ratnm of a previ-

ously removed student to the

school commn.niq Whether

the student is returning from a

_juvenile detentmn facility or a

“mental health facility, schools
need to coordinate with staff
from that facility to explore how
to make the transition as un-
eventful as pcssible

e S
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Conclusion

Crises involving sudden violence
in schools are traumatic in large
measure because they are rare and
unexpected. Bveryone is touched
in some way. In the wake of such
‘a crisis, members of the school

community are asked-—and ask - -

themselves—what could have
been done to prevent it. .

- We kniow from the research that

community can be supported
through: - g

1}

;and youth. S
«" Schoolwide violence grevenQ
‘tion and response plans that

© include the entire school com-
. mupity in their development -

.and implementation.

< Training in recognizing the

- early warning signs of potential
+ violent behavior.

i
1

Lo velopi

- » Procedures that encourage

‘staff, parents, and students to

. share their concerns about chil-
- - dren Who exhibit early warning

"~ signs.. . o

» Procedures for responding

troubled children.

= Adequate support in getting -
schools can meet the challengeof =~ - help for troubled children.

reducing violence. The school .

.- dren cares about ending violence.

BT Itistimetobreakg:i; ilence that
, - too often characterize

« 'School board policies that ad- - s even the

idress both prevention and in- -

‘tervention for ttoubled children.

Everyone wha cares about chil-

_most well-meaning school com-
munities, Research and ert-

. grams thal ¢an prevent crises.
School safety is everyone's job.
“Teachers, administrators, parents,
community members, and stu-
- dents all must cornmit to meeting

- the challenge of getting help for
 children who show signs of being

troubled.

- quickly to concerns about

|

L
|

“schools.
- develop solutions thet ars

'based information is available for .
- .~ school cormmunities to use in de--

-and strengthening pro- Lives of the

" aity, |business, sad the

T
i

i

) "C'awﬁ:a! akds:hﬂa eforts
- can help. But the saluton

does not Just res{ in the
ther wa must’

campmunily-wide and coar-
dinsted, that include
schiools, families, courts,
law enlorcement, cammue
2ity agancies, representa-
Bith commu-

éraader camununity "
Cmnmiinionucfmﬂn
! : .

R,
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Also On The Web

e Anannefatedvexsion of
the guide with refer-

ences to support each

assertion as well as ref-
‘erences to practical ma-

tetials thal can be em-

ployedwxm lement the
recommen ations il
- '{Additianai resources
, that ¢an be employed to

lmplemmt the recom-
| mendations contained in

 the guide. .
.»  Linles to other Web sites

. that provide usefil and '

nsa'ule miamauon

| Englishand Spanishver-

| sions of the guide that

"+ can be downloaded for

. dissemination.

A

" The guide was
‘Center for Effective Collaboration

Meihodolosvy contrlbutors,
and Research SuppoT o

This gmde synthesizes an exten-‘
sive knowledge base on viclence

 and violence prevention. It in-

cludes research from a variety of

- disciplines, as well as the experi-

ence and effective practices of

‘teachers, school psychclogxsts "
_ counselors, social wotkers,

ily members, youth workers, a.nd
youth.

Muchoftheresea::hfaundmthxs '

guide was funded by federal of-
fices whose senior staff were in-
volved in sypporting and review-
ing this document. They include:

» Office of Special Education Programs,
Offics of Special Education and Re-

habilitative Segvices, U.S. Department

of Education.

. SafaandDmg—Fm: Schoo!s ngram,

" Office of Elementary and Secondary

' Edé::ancn. L.s. Depaxtmem of Bdu-
cation,

* Office of Iuvenﬂe Justice un.d Delin-

- quency Prevention and Natiohal Inst-

‘nue for Iust:a. U.s. Deparbnent of
Justice

« Naticna! Institute of Mental Health

and Centar for Mental Health Sex
vices, U.S. Department of Health and
Huaman Semces .

;mduced 'by the

and Practice of the American In-
stitutes for Research in collabora-
ton with the National Associa-
tion of Schoel Psy:halcgzsts The

pm;ectwasledby- o
"« EevinP Dugu.?dnnpallnvesugmx; "

National Association of School
Psychelogists

« David Osher. Pm]ea D:m:mr )
"American Insumtasforkesw:h '

The guide was developed in col-
laboration with Crathla Warges of

: anmm?md&somm

.Each assertion in the guzde is
backed by empzm:al data and/or

~ expert consensus. Research refer-

ences can be found on the
project’s Web [site at hetp://
www.air-de.org/eecp/guide. ,
The guide was conceptuahzed by

anmterd:saphnaxy :
: Thewnthlgteam edhchva

- Dwyer, included meambers of the

expert anel—George Bear,

- Nortis nes, Paul Kingery,
" Howard 1& ity

cff ‘Peter. Sheras,
Russell Skiba, Leshe Skinner, and

. Betty Stock'ton—-in addition to

'David Osher and Cynthia Warger.

-The writing team drew upon the
other expert panellsts for guid-
ance and for resources. -

The first draft / was reviewed for
accuracy by the entire expert
panel as w as staff from the fed-
eral ggencies. The federal review-
ers are listed on the project’s Web
site at hltplfwmir-dc.org/eecp/
guide.

The secnndd.raft was :svzewed by
family members, teachers, p

- pals, and youth, in addition ta .

leaders of majer national associa-
-tions. The expert panel reviewed
- the document again at this stage.

- These rmevrers are also listed on
. the pre;ect‘s Web site at httpy/
- Www.airde. orgfer.eplgnide :

. P.d&/ggx___
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Expert Pamel Members

v —

Q The expert panel included national e.tpem'fmm [ 3 vamty afa':sciplines, as well
| @s principals, maekers pzqnl personnel staff, famz'lies, and youth: P
!
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Genrge Bear, Professor
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" American School Counselors
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S
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Haynes, Directar
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Asian Pucific Development Center
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Conmmissloner
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Xingery, Director
Hamilma Fish Natipnal Institqte on
Szhool and Communiq Via!enu

Arlington, VA

Brenda Mubaminad, Founder
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Arizona State University

Dennis Nnmdﬁ. Pollce Chief
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‘Templs University
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Richand Verdugo Samor Pu!i:y Analyst
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- Washington, DC ;‘

Hilt Walker, Co-Director
Iostizute on Violence and Destuctive
Behavior, Universizy af Dmgun
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US. Depmmem; of Education
. . Beny Chemers :
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- Lou Danielson
.. U.S. Depanment of Education
. U.S. Department of Justice
| Duvid Frank

, U.S. Dspartment of Educatfon '
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" U.S. Depurunent of Education
. m V. Hanley
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