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Section 1 

INTRODUCTION' 

A Guide to Safe Sch.ools 


Most schools are safe'. Although fewer than one percent of all violent deaths of children occur 
on school grounds-indeed, a child isfar more likely to be killed in the comzp.unity or at 
home-no school is immune. . 

The violence that occurs in our neighborhoods and commuruties has found its way inside the 
schoolhouse door. And while we can take some solace in the knowledge that schools are 
among the' safest places for young people, we must do more. School violence reflects a much 
broader problem, one that can only be addressed when everyone-at school~ at home, and in 
the community-works together. " ' 

The 1997-1998 school year served as a dramatic wake-up call to the.fact that guns do come to 
school, and some students will use them to kill. One after the other, school communities 
across the country-from Oregon to Virginia, from Arkansas to Pennsylvania, from 
Mississippi to Kentucky....;have been forced to face the fact that violence can happen to them. 
Arid while these serious incidents trouble us deeply, they should not prevent us from acting 

. to: prevent school violence of any kind. 

There is ample documentation that violence prevention and early intervention efforts can 
reduce violence inschools. Research-based practices can help school communities recognize 
th~ warning signs early, so children can get the help they need before it is too late. In fact, 
research suggests that some of the most promising prevention and intervention strategies 
involve the entire educational community-administrators, teachers, families, students, 
support staff, and community members-working together to form positive relationships 
with all children. 

If we understand what leads to violence and the types of support research has shown are 
effective in preventing violence, we can make our schools safer. 

About This Guide 

This guide presents a brief summary of the research on violence prevention and intervention, 
arid crisis response in schools (see Section 9 for a review of methodology and information on 
how to locate the research). It tells school communities-especially administrators, teachers, 
staff, families, students, and community-based professionals: 

• What to look for-the early warning signs that relate to school violence. 

• What to do-the action steps that school communities can take to prevent violence, to 
intervene and get help for troubled children, and to respond to school violence when 
it occurs. .' . . . ' 
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The information in each section is not intended as a comprehensive prevention, intervention, 
, and response system or plan. Indeed, school violence occurs in a unique context in every 
school and every situation, making a one-size-fits-all scheme impossible. Moreover, school 
communities could do everything recommended and still experience violence. Rather, this 
gtrlde is designed to provide school communities with reliable and practical! information 
aqout what they can do to be prepared and to reduce the likelihood of violence. 

Using the Guide to Develop a Plan of Action 

All staff, students, parents, and members of the community must be part of creating a safe ' 
school environment: 

• Everyone should have an understanding of the early warning signs that help identify 
students who maybe headed for trouble. 

• Everyone has a personal responsibility for reducing the risk of violence. We must take 
steps to maintain order, demonstrate mutual respect and caring for orie another, and 

, ensure that children who are troubled get the help they need. 

• Everyone should be prepared to respond appropriately in a crisis sitUation. 

Research and expert~based information offers a wealth of knowledge about:preventing 
violence in schools. The following sections provide information-what to look for and what' 
tq do-that school communities can use when developing or enhancing violence prevention 
and response plans (see Section 6 for more information about these plans). i . 

, ' 

We hope that school communities will use this document as a guide as they begin the 
prevention and healing process today, at all age and grade levels, and for all students. 

i , 

\. , 
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Section 2: What To Look For 

CHARACTERISTICS 'OF A SCHOOL 
THAT IS SAFE AND RESPONSIVE TO CHILDREN ' 

Well functioning schpols foster safety and socially appropriate behaviors. They have a strong 
academic focus and support students in achieving high standards, foster positive 
relationships between school staff and students,and promote meaningful parental and 
community involvement. Most prevention programs in effective schools address multiple 
factors and recognize that safety and order are reciprocally related to childr~n's social, 
emotional, and academic development. " _ 

Effective prevention, intervention, and crisis response strategies operate best in school 
communities that: 

• Focus on academic achievement. Effective schools, convey the attitude that all children 
can achieve academically and behave appropriately, while at the same time 
appreciating individual differences. Adequate resources and programs help ensure 
that expectations are met. Expectations are communicated clearly, with the 
understanding that meeting such expectations is a responsibility of tJ:te student, the 
school, and the home; Students who do not receive the support they need are less 

, likely to behave in socially desirable ways. 

• Involve families in meaningful ways. Students whose families are involved in their 
growth in and outside of school are more likely to experience school success and less . 
1.ikely to become involved in antisocial activities. School communitie~ must make 
parents feel welcome in school, address barriers to their participatiori, and keep 
families positively engaged in their children's education. Effective schools also 

, support families in expressing concerns about their children-and they support 
families in getting the help they need to address behaviors that cause concern. 

! • Develop links to the 'community. Everyone must be committed to improving schools. 
Schools that have close ties to families, support services, community ,police, and the 
community at large can benefit from many valuable resources. When these links are 
weak, the risk of school violence is heightened and the opportunity to serve children 
who are at risk for violence or who may be affected by it is decreased. 

• Emphasize positive relationships among students and staff. Research shows that a 
positive relationship with an adult who is available to provide support when needed ' 
is one of the most critical factors in preventing student violence. Students often look to 
adults in the school community for guidance, support, and direction: Some children 
need help overcoming feelings of isolation and support in developing connecti.onsto 
others. Effective schools make sure that opportunities exist for adults to spend quality, 

I ' 
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personal time with children. Effective schools also foster positive student 
interpersonal relations-they encourage students to help each other a:rd to feel 
comfortable assisting others in getting help when needed. 

• Discuss safety issues openly_ Children come to school with many different 
perceptions-and misconceptions;..;.about death, violence, and the use of weapons. 
Schools can reduce the riSk of violence by teaching children about the dangers of 
firearms, as well as appropriate strategies for dealing with feelings, expressing anger 

. in appropriate ways, and resolving conflicts. . 

• Treat.students with equal respecL A major source of conflict in many schools is the 
perceived or real problem of bias and unfair treatment of students because of 
ethnicity, gender, race, social class, religion, disability, nationality, sexual orientation, 
physical appearance, or some other factor-both by staff and by peer~. Students who 
have been treated unfairly may become scapegoats and/or targets of violence. hi some 
cases, victims may react in aggressive ways. Effective schools comm~cate to 
students and the greater community that all children are valued and respected. There 
is a deliberate and systematic effort-for example, displaying children's artwork, 
posting academic work prominently throughout the building, celebrating students' 
diversity-to establish a climate thaldemonstrates care and a sense of community. 

• Help children feel safe expressing their feelings. It is very important that children feel 
safe when expressing their needs, fears and anxieties to school staff. When they do not 
have access to caring adults, feelings of isolation, rejection, and disappointment are 
more likely to occur, increasing the probability of acting-out behaviors. 

• Offer extended day programs for children. School-based before and after school 
programs can be effective in reducing violence. Effective programs are well supervised 
and provide children with support and a range of prograins, such as counseling, 
tutoring, mentoring, cultural arts, community service, clubs, access to computers, and 
help with homework. ' 

• Identify problems and assess progress toward solutions. Schools mlfSt openly and 
objectively examine circumstances that are potentially dangerous for students and 
staff and situations where members of the school community feel threatened or 
intimidated. Safe schools continually assess progress by identifying problems and· 
collecting information regarding progress toward solutions. Moreover, effective 
schools share this information with students, families, and the community at large. 

• Support students in making the transition to adult life· and the workplace. Youth 
need assistance in planning their future and in developing skills that will result in 
success. For example, schools can provide students with community service 
opportunities, work-study, and apprenticeships that help connect them to caring· 
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adults in the community. These relationships, when established early, foster in youth 
a sense of hope and security for the future. 

Being Responsive to All Children and Staff Is Essential, But Not Always Enough 
'. 

• I 
. . . 

Research has demonstrated repeatedly that school communities can do a great deal to 
prevent violence. Having in place a safe and responsive foundation helps all children....and it 
enables school communities to provide more effiCient and effective services to students who 
need more support. The next step is to learn the early warning signs of a child who is 
lroubled, so that effective interventions can be provided. 

'-, 



. Section 3: What To Look For 

EARLY WARNING SIGNS 

why didn't we see it coming? In the wake of violence, we ask this question not so much to 
place blame, but to understand better what we can do to prevent such an occurrence from 
ever happening agam.. We review over and over in our minds the days leading up to the 
inadent-did the child say or do anything that would have cued us in to the impending 
cri~is? Did we miss an opportunity to help? 

There are early warning signs in most cases of school violence-certain behavioral and 
emotional signs that, when viewed in context, can signal a troubled child. Bq.t early warning 
signs are just that-indicators that a student may need help. . 

I 

Such signs mayor may not indicate a serioUs problem-they do not necessarily mean that a 
child is prone to violence. Rather, early warning signs provide us with the in\petus to check 
out our concerns and address the child's needs. Early warning signs allow uS to act 
res,ponsibly by getting help for the child before problems escalate. ..!I 

I 

I 


Early warning signs can help frame concern for a child. However, it is important to avoid 
in~ppropriatelylabeling or stigmatizing individual' students because they:appear to fit a 
specific profile or set of early warning indicators. It's okay to be worried about a child, but 
it'~ not okay to overreact and jump to conclusions. . : 

.. . 

Teachers and administrators-and other school support staff-are not professionally trained to 
analyze children's feelings and motives. But they are on the front line when it comes to 
observing troublesome behavior and making referrals to appropriate professionals, such as 
school psychologists, social workers, counselors, and nurses. They also playa significant role 
in responding to diagnostic information provided by specialists. Thus, it is no surprise that 
effective schools take special care in training the entire school community to understand and 
identify early warning si~. 

When staff members seek help for a troubled child, when friends report wornes about a peer 
or friend, when parents raise concernS about their child's thoughts or habits,:children can get 
th~ help they need. By actively sharing information, a school community can provide quick, 
effective responses. . , 

. I 

I 

Distinguishing Between Early Warning Signs and Imminent Signs 
I 

,. 
When warning signs indicate that danger is imminent, safety must always be the first and 

. foremost consideration. Action mUst be taken immedi(ltely. I 
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N6 one single warning sign can predict that a dangerous act will occur. Imn:\inent warning 
signs indicate that a student is very close to behaving in a way that is potentially dangerous· 
to 'self and/or to others. Imminent warning signs usually are presented as a sequence of 
overt, serious, hostile behaviors or threats directed at peers, staff, or other individuals. 

. I
I . 

. 

~ent warning signs may include: 
, 

• Fighting with peers or family members. 

I • Severe destruction of property. 

• Severe rage for seemingly minor reasons. 

• Threats of lethal violence. 

• Possession and/or use of weapons. " 

• Other self-injurious behaviors or threats of suicide. 
I 
• . I 

Immediate intervention by school authorities and possibly law enforcement officers is 
needed when a child: 

• Has presented a detailed plan (time, place, method) to harm or kill others-particularly 
if the child has a history of aggression or has attempted to carry out ~eats in the past. 

, 

• Is carrying a weapon, particularly a firearm~ and has threatened to use it. 

fu situations where students present other threatening behaviors, school communities also 
hitve the responsibility to seek assistance from appropriate agencies, such as child and family 
services and community mental health. . . 

. . 
[insert sidebar about Gun Free Schopl Act next to bullet poi'('t above] 

Principles for Identifying and Using the Early Warning Signs of School Violence 

Educators and families can increase their ability to recognize early warning signs by 
establishing close, caring, and supportive relationships with children and youth-getting to 

. know them well enough to be aware of their needs, feelings, attitudes, and t>ehavidr patterns. 
Educators and parents together can review school records for patterns of behavior or sudden 
cl;langes in behavior. 

. . . 

Unfortunately, there is a real danger that early warning signs will be misfnterpreted. 
Epucators and parents-and in some cases, students-can ensure that the eady warning signs 
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are not misinterpreted by using several significant principles to better understand them. 
These principles include: 	 ' 

• Understand violence within a context. Violence is contextual. Violent behavior, as an 
expression of emotion, may have many antecedent factors-factors that e~t within the 
school, the home, and in the larger social environment. In fact, for those children who 

, are at risk for violence, certain environments or situations can set it off. Some children 
may become violent if stress becomes too great, if they lack positive coping skills, and 
if they ruive learned to react with aggression. ' 

: • Avoid stereotypes. Stereotypes can interfere with-and even harm-the school 
, 	 community'sability to identify and help children. It is important to be aware of false 

cues-including race, socio-economic status, cognitive or academic ability, or physical 
.appearance. In fact, such'stereotypes can unfairly harm children, especially when the 
school community acts upon them. ' 

: • View warning signs within a developmental context. Children and youth at different 
, levels of development have varying social and emotional capabilities. They may 

express their needs differently in elementary, middle, and'high school. The point is to 
know what is developmentally typical behavior, so that behaviors are not 
misinterpreted. ' 

, • Understand that children typically exhibit multiple warning signs. It is common for 
; 'children who are troubled to eXhibit multiple signs. Research confirms that most 

children who are at risk for aggression and violence exhibit more than one warning 
sign, repeatedly, and with increasing intensity over time. Thus, it is important not to 
over-react to single signs, words, or actions. ' 

, 	 , 
i • Do no harm. There are certain risks associated with using early warnirig signs to 

identify children who are troubled. First and foremost, the intent should be to get help 
for a child early. The early warning signs should not to be used as rationale to exclude, 
isolate, or punish a Child. Nor should they be used as a checklist for fo~ally 
identifying, mislabeling, or stereotyping children. Formal disability identification 
under federal law involves a parent-approved individualized evaluation by qualified 
professionals. In addition, all referrals to outside agencies based on the early warning 
signs must be done with parental consent and must be kept confidential. 

Early Warning Signs 

,	It is not always possible to predict behavior that will lead to violence. However, educators 
and parents-and sometimesstudents-can recognize certain early warning signs. In some 
situations and for some youth, different combinations of events, behaviors, and emotions 

, may lead to aggressive rCige or violent behavior. 
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We know from research that most children who become violent feel rejected; and 

psychologically victimized. In most cases, children exhibit aggressive behavior early in life 

and, if not provided support, will continue a progressive developmental pattern toward 


'severe violence. However, res4aarch also shows that when children have a positive, 
m~aningful connection to an adult-whether it be at home, in school, or in the community­
th~ potential for violence is reduced significantly. 

None of these signs alone is sufficient for predicting violence. Moreover, it is 
, inappropriate-and potentially harmful-to use the early warning signs as a checklist against 
which to match ,individual children. Rather, the early warning signs are offered as an aid in 
identifying and referring children who may need help. A good rule of thumb is to assume 
that these warning signs, especially when they are presented in combination, indicate a need 
for further analysis to determine an appropriate intervention; I 

The early warning signs include (please note: these signs are not equally significant and are 
not presented in order of seriousness): 

! 

_ • Social withdrawal. In some situations, gradual and eventually complete withdrawal from 
social, contacts can be an important indicator of a troubled child. The withdrawal often 
stems from feelings of depression, rejection, persecution, unworthiness, and lack of 
confidence.' , 

• Excessive feelings of isolation and being alone. Research has shown that the majority of 
children who are isolated and appear to be friendless are notyiolent. In fact, these . 
feelings are sometimes characteristic of children and youth who may' be troubled, 
withdrawn, or have internal issues that hinder development of social affiliations. 
However, research also has shown that in some cases, feelings of isolation and not 
having friends are associated with children who behave aggressively and violently. 

• Excessive feelings ofrejection. In the process of growing up, and in the cour~e of 
, 	 adolescent development, many young people experience emotionally painful rejection. 

Children who are troubled often are isolated from their mentally healthy peers. Their 
responses to rejection will depend on many background factors. Without support, they 
may be at risk of expressing their emotional distress in negative ways-including 
violence. Some aggressive children who are rejected by non-aggressiye peers seek out 
aggressive friends who, in tUrn, reinforce their violent tendencies. ' 

• Being a victim ofviolence. Children who are victims of violence in th~ community, at ' 
home, or at school are sometimes at risk themselves of becoming perpetrators of 
violence. 

I • Feelings ofbeing picked on and persecuted. The youth who feels constantly picked on, 
teased, bullied, singled out for ridicule, and humiliated at ~ome or at school may 
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initially withdraw sOcially. If not given adequate support in addressing these feelings, 
some children may vent them in inappropriate ways-including possible violence. 

• Low school interest and poor academic performance. Poor schoo1.achievement can be the 
result of many factors. It is important to consider whether there is a dfastic change in 
performance and/or poor performance becomes a chronic condition t;hat limits the 
'child's capacity to learn. In some situations-such as when the lowachieverfeels 
unworthy, chastised, and denigrated-acting out and aggressive behaviors may occur. 
It is important to assess the emotional and cognitive reasons for the academic 
performance change to determine the true nature of the problem. 

• Expression ofviolence in writings and drawings. Children and youth often express their 
thoughts, feelings, desires and intentions in their drawings and in stories, poetry, and 
other written expressive forms. Many children produce work about violent themes 
that for the most part is harmless when taken in context. However, all; , 
overrepresentation of violence in writings and drawings that is directed at specific 
individuals (family members, peers, other adults) consistently over time, may signal 
the potential for violence. Because there is a real danger in misdiagnosing such a sign, 
it is important to seek the guidance of a qualified professional-such as a school 
psychologist/counselor, or other mental health specialist-to determine its meaning. 

i • Uncontrolled anger. Everyone gets angry; anger is a natural emotion. However, anger 
that is expressed frequently and intensely in response to minor irritants may signal 
potential violent behavior. 

• Patterns of impulsive and chronic hitting, intimidating, and bullying behaviors. Children 
often engage in acts of shoving and mild aggression. However, some mildly 
aggressive behaviors such as constant hitting and bullying of others that occur early in 
children's lives, if left unattended, might later escalate into more serious behaviors. 
Research suggests that age of onset may be a key factor in interpreting early warning 
signs. For example, <;hildren who engage in aggression and drug abuse at an early age 
(before age 12) are more likely to show violence later on than are children who begin 
such behavior at an older age. In the presence of such signs it is important to review 
the child's history with behavioral experts and seek parents' observations and 
insights. 

, • History ofdiscipline problems. Chronic behavior and disciplinary problems both in school 
and at home may suggest that underlying emotional needs are not being met. These 
, unmet needs may be manifested in acting out and aggressive behaviors. These 
problems may set the stage for the child to violate norms and rules, defy authority, 
disengage from school, and engage in aggressive behaviors with other children and 
adults. 
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• Past history ofviolent behavior. Unless provided with support and counseling, a youth 
. j 	 who has a history of violent behavior is likely to repeat those behaviors. Violent acts 

may be directed toward otherindividuals, be expressed in cruelty to animals, or 
include fire setting. Youth who show an early pattern of antisocial behavior frequently 
and across multiple settings are particularly at risk for future aggressive and antisocial 
behavior. Similarly, youth who engage in overt behaviors such as b~ying,' 
generalized aggression and defiance, and covert behaviors such as stealing, 
vandalism, lying, cheating, and fire setting, also are at risk for aggres~ive behavior. 

• Intolerance for differences and prejudicial attitudes. All children have likes and dislikes . 
. However; an intense unwillingness'to accept group and individual differences­

including racial, ethnic, religious, language, gender, sexual orientation, ability, and 
physical appearance-when couplec;i with other factors may lead to violent assaults 
against those who are perceived to be different. Membership in hate groups or the 
willingness to victimize individuals with disabilities or health problems also should 
be treated as early warning signs. 

• Drug and alcohol use. Apart from being unhealthy behaviors, drug and alcohol use . 
reduces selfooeontrol and exposes children and youth to violence, either as perpetrators, 
as victims, or both. Gang-related violence and turf battles are common occurrences 
tied to the use of drugs that often result in injury and/or death. 

• Affiliation with gangs. Gangs that support anti-social values and beha,viors-including 
extortion, intimidation, and acts of violence toward other students-cause fear and 
stress among other students. Youth who are influenced by these groups-those who 
emulate and copy their behavior, as well as those who become affiliated with them­
may adopt these values and act in violent ways in certain situations. ' 

• Inappropriate access to, possession of, and use ofweapons. Children and youth who 
inappropriately possess or have access to weapons can have an increased risk for 

"I violence. Research sl;1.ows that such youngsters also have a higher probability of 
becoming victims. Families can reduce inappropriate access and use by restricting, 
monitoring, and supervising children's access to firearms and other weapons. 
Children who have a history of aggression and impulsiveness should not have access 
to weapons. 

• Threatening violence. One of the most reliable indicators that a youth is likely to 
perpetrate an act of violence is a detailed and specific threat to use violence. Recent 
incidents across the country clearly indicate that threats to commit violence should be 
taken very seriously. Steps must be taken to understand the nature of these threats 
and to prevent them from being carried out. 
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Using the Early Warning Signs To Inform Intervention Practices 

An early warriing sign is not a predictor that a child or youth will commit a Violent act. 
Effective schools recognize the potential in every child to overcome difficult experiences and 
to control negative emotions. Adults in these school communities use their knowledge of 
early warning signs to address problems before they escalate into violence. ~ . 

I • : 

Effective school communities support staff, students, and families in understanding the early 
w~rning signs. Supportstrategies include having: 

• School board policies in place that support training and ongoing consilltation. The . 
entire school community knows how to identify early warning signs, and understand 
the principles that support them. ; 

. . 

• School leaders who encourage others to raise concerns abol,lt observed, early warning 
signs and to report all observations of imminent warning signs immediately. This is in 
addition to school district policies that sanction and promote the identification of early 
warning signs. 

• Easy access to a team of specialists trained in evaluating and addressing serious 
behavioral and academic concerns. ~ 

EaCh school community should develop a procedure that students and staff can follow when 
.. reporting their concerns about a child who exhibits early warning signs. For example, in 

many schools the principal is the first point of contact. In cases that do not pose imminent 
danger, the principal contacts a school psychologist or other qualified profes'sional, who . 
takes responsibility for addressing the concern immediately. If the concern is determined to 
belserious-but not pose a 'threat of imminentdanger-the child's family sho~d be contacted. 
The family should be consulted before implementing any interventions with, the child. In 
cases where school-based contextual fa~tors are determined to be causing or exacerbating 
the child's troubling behavior, the school should act quickly to modify them: 

, 

Understanding early and imminent warning signs is the second step in ensuring a safe 

school. The next step involves using them to support the emotional and behavioral 

adjustment of children. . 


, 
I· 

------ -_..-._- .--'~-"'-----' ..... 



13 

Section 4-What To Do-Intervention 

GETTING HELP FOR TROUBLED CHILDREN 

Prevention approaches have proven effective in enabling school communitie's to decrea$e the 
frequency and intensity of behavior problems. However, prevention programs alone cannot 
eliminate the problems of all students. Some 5 to 10 percent of students will need more 
int¢nsive interventions to decrease their high-risk behaviors, although the percentage can 
vaty among schools and communities. i 

Wl;\at happens when we recognize early warning signs in a child? 

The message is clear: It's okay to be concerned when you notice warning si~ in a child-and 
it's even more appropriate to do something about those concerns. School coriununitiesthat 
encourage staff, families, and students to raise concerns about observed warning signs-and 
~t have in place a process for getting help to troubled children once they are identified-are 
. more likely to have effective schools, schools with reduced disruption, bullying, fighting, and 
oilier forms of aggreSSion.· i . 

. Principles Underlying Intervention 

ViC?lence prevention and response plans should consider both prevention and intervention. 
Plans also should provide all staff with easy access to a team of specialists trained in 
evaluating serious behavioral and academic concerns. Eligible students shouJd have access to 
special education services, and classroom teachers should be able to consult $chool 
psychologists/other mental health specialists, counselors, reading specialists~ and special 
ed\.tcators. . 

Ef(ective practices for improving the behavior of troubled children are well documented in 
the research literature. Res~arch has shown that effective interventions are culturally 
appropriate, famuy.;.suppoited, individualized, coordinated, and monitored. Further, 
interventions are more effective when they are designed and implemented consistently over 
time with input from the child, the family, and appropriate professionals. Sc.l;tools also can 
draw upon the resources of their community to strengthen and enhance intervention 
planning.. 

Wl:ten drafting a violence prevention and response plan, it is helpful to consider certain 
principles that research or expert-based experience show have a significant iI;npact on 
success. The principles include: . 

. • Share responsibility by establishing a partnership with the·child,school, bome, and 
community. Coordinated service systems should be available for chil<;iren who are at 
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risk for violent behavior. Effective schools reach out to include families and the entire 
community in the education of children; In addition, eff~ctive schools: coordinate and 
collaborate with child and family service agencies, law enforcement and juvenile 
justice systems, mental health agencies, businesses, faith and ethnic leaders, and other 
community agencies. 

I • Inform parents and listen to them when early warning signs are observed. Parents 
should be involved as soon as possible. Effective and safe schools make persistent 
efforts to'involve parents by: informing them routinely about school discipline 
policies, procedUres, and rules, and about their children's behavior (both good and 
bad); involving them in making decisions concerning schoolwide disciplinary policies 
and procedures; and encouraging them to participate in prevention programs, 
intervention programs, and crisis planning. Parents need to. know what school-based 
interventions are being used with their children and how they can support their 
success. 

• Maintain confidentiality and parents' rights to privacy. Parental involvement and 
, consent is required before personally identifiable information is shared with other 

agencies, except in the case of emergencies or suspicion of abuse. The, Family 
Educational Rights and Privacy Act (FERPA), a federal law that addresses the privacy of 
education records, must be observed in all referrals to or sharing of information with 
other community agencies. Furthermore, parent approved, interagency' 

'communication must be kept confidential. PERl' A does not prevent disclosure of 
personally identifiable information to appropriate parties--such as la~ enforcement 
officials, trained medical personnel, and other emergency personnel-.:'when 
responsible personnel determine there is an acute emergency (immin~nt ~anger). ' 

[insert handout about here] 

• Develop the capacity of staff, students, and families to intervene. Many school staff 
members are afraid of saying or doing the wrong thing when faced with a potentially 
violent student. Effective schools provide the entire school community-teachers, 
students, parents, support staff-with training and support in responding to imminent 
warning signs, preventing violence, and intervening safely and effectively. 
Interventions mustbe monitored by professionals who are competent in the approach. 
According to researchers, programs do not succeed without the ongoing support of 
administrators, parents, and community leaders. 

. i 
• Involve students in all stages of planning and intervention. Effective school 


communities encourage students to see themselves as responsible for their actions, 

and activelyengagethem in planning, implementing, and evaluating violence 

prevention initiatives. 
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! . [insert handout about here1 

• Simplify staff requests for urgent assistance. Many school systems and community 
agencies have complex legalistic referral systems with timelines and Waiting lists. 
Children who are at risk ofendangering themselves or others cannot be placed on 

'tin' li ts : .wat g s . .., ' ' . , : 

. • Make interventions available as early as possible. Too frequently interventions are 
not made available until the student becomes violent or is adjudicated as a youthful· 
offender. Interventions for children who have reached this stage are both costly, 
restrictive, and relatively inefficient. Effective schools build mechanis~ into their 
intervention processes to ensure that referrals are addressed promptly, and that . 
feedback is provided to the referring individual. . ' 

• Use sustained, multiple, coordinated interventions. It is rare that chiidren ate violent 
or disruptive only in school. Thus, interventions that are mpst successful are 
comprehensive, sustained, and properly implemented. They help faII1-ilies and staff 
work together to help the child. Coordinated efforts draw resources ftom community 
agencies that are respectful of and responsive to the needs of families; Isolated, 

. inconsistent, short-term, and fragmented interventions will not be successful-and 
may actually do harm.' . 

• Analyze the contexts in which violent behavior occurs. School cOIlUI\unities can 
enhance their effectiveness by conducting a functional analysis of the factors that set 
off violence and problem behaviors. In determining an appropriate course of action, 
consider the child's age, cultural background, and family experiences and values. 
Decisions about interventions should be measured against a standard of 
reasonableness to ensure the likelihood that they will be implemented effectively. 

• Build upon and coordinate internal school resources. In developing ~d 
implementing violence prevention and response plans, effective schools draw upon 
the resources of various school-based programs anq staff-such as special education, 
safe and drug free school programs, pupil services,and Title 1. 

Viblent behavior is a problem for everyone. It is a normal response to becorrle angry or even 
, frightened in the presence of a violent child. But, it is essential that these emotional reactions 

be, controlled. The goal must always be to ensure safety and seek help for the child. 

Providing a Foundation to Prevent and Reduce Violent Behavior 

Schoolwide strategies create a foundation that is more responsive to children in general-one 
that makes interventions for individual children more effective and efficient. Effective 

i , , 

, 


, 
. I 

,... -+~~ .. "- ,..", ...~..~. ._., '" _._,. """1'''. _ •. 
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I 

schools ensure that the school environment is safe, and that schoolwide policies are in place 
to 'support responsible behaviors. 

I . 

Ch;aracteristicsof a safe school environment. Prevention starts by making sure the sChool campus 
is a safe and caring place. Effective and safe schools communicate a strong sense of security. 
The physical facilities are well designed and monitored. Buildings and grounds have 
appropriate lighting, alarm systems, fences, and locks. Where appropriate, surveillance 
cameras, metal detectors, and locker inspections may be used sparingly and ,as a last resort. 

I 
More important, respectful supervision. and monitoring of students is routiri.e, especially 
during critical periods-while entering and leaving school-and in critical places-hallways, 
st~ays, bathrooms, the cafeteria, and the playground. . 

I 

Re:search suggests that schools can enhance physical safety by: 

• Supervising access to the building and school grounds. 

: • Reducing class size and school size. 

• Adjusting scheduling to minimize time in the hallways or in potentially dangerous 

locations. Traffic flow patterns can be modified to limit potential for conflicts or 

altercations. 


• Conducting a building safety audit in consultation with school securitY personnel 
and/or law enforcement experts. Effective schools adhere to federal, state, and local 

i· 	 nondiscrimination and public safety laws, and use guidelines set by ¢e state 

department of education. : 


, • Cosing school campuses during lunCh p~riods. 
, 

• Requiring students to wear uniforms. 

• Arranging supervision at critical times (e.g., in hallways between class~s) and having a 
plan to deploy supervisory staff to areas where incidents are likely to pccur. 

. 	 I 

• Prohibiting stUdents from congregating in areas where they are likely to engage in rule­
breaking or intimidating and aggressive behaviors. 

I • Having adults visibly present throughout the school building. 
, 

• Staggering dismissal times or lunch periods. 
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• Monitoring the surrounding .school grounds-including landscaping,'parking lots, and 
bus stops. 

:, • Coordinating with local police to ensure that there are safe routes to ~d fro~ sChool. 
. 	 I' 

In addition to targeting areas for increased safety measures, schools also should identify safe 
~as for children to go to in the event of a crisis. . 

The physical condition of the school building also has an impact on student attitude, 
behavior, and motivation to achieve. Typically, there tend to be more incidents of fighting 

. ai:ld violence in school buildings that are dirty, too cold or too hot, filled with graffiti, in need 
- o~ repair, or unsanitary. . i . \ 

, 

Characteristics ofschoolwide policies that support responsible behatrior. The opportunities for 
itlappropriate behaviors that precipitate violence are greater in a disorderly and .. 
undisciplined school climate. A growing number of schools are discovering that the most 
effective way to reduce suspensions, expulsions, office referrals, and other similar actions­
sti:ategiesthat do not result in making schools safer-is to emphasize a proactive approach to 
discipline. : 

Effective schools are implementing schoolwide ca.mpaignsthat establish high expec;tations 
and provide support for socially appropriate behavior. They reinforce posi1;ive behavior and 
highlight sanctions against aggressive behavior. All staff, parents, students, and community 
members are informed about problem behavior, what they can do counteract it, and how 
1i1:'ey can reinforce and reward positive behavior. In tum, the entire school community makes 
a ~ommitment to behaving responsibly. : 

: 
Effective and safe schools develop and consistently enforce schoolwide rules that are clear, 
broad-based,and fair. Rules and discipliriary procedures are developed collaboratiyely by 
representatives of the totaleducational community. They are communicated clearly to all 
p~es-butmost importantly, they are followed consistently by staff and s1;Udents. 

, 

School communities that have undertaken schoolwide approaches do the f~llowing things: 
!. 	 . I 

• Develop a schqolwide disciplinary policy that includes a code of conduct, specific rules 
. 	and consequences that can accommodate student differences on a case-by-case basis 

when necessary. (If one already exists, review andmodify it, if necessary.) Be sure to 
include a description of school anti-harassment and anti-violence pOllcies and due 
process rights.' . . .; 

. . 
• Ensure that the cultural values and educational goals of the community are reflected in 

I . the rules. These values should be expressed in a statement that precedes the 
schoolwide disciplinary policy. 
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, 

• Include school staff, students, and families in the development, dis~sion, and 
implementation of fair rules. Provideschoolwide and classroom support to implement 
these rules. Strategies that have been found to support students include class 
discussions, schoolwide assemblies, student government, and parti~pation on 
discipline teams. In addition, peer mediation and conflict resolution ?ave been 
implemented widely in schools to promote a climate of non-violence . 

.; 
• Be sure consequences .are commensurate with the offense, and that n41es are written 

and applied in a nondiscriminatory manner and accommodate cultural diversity. 
; 

• Make sure that if a negative consequence (such as withdrawing privileges) is used, it is 
. combined with positive strategies for teaching socially appropriate qehaviors and with 
strategies that address any external factors that might have caused the behavior. 

'. . I 

• Include a zero-tolerance statement for illegal possession of weapons, alcohol, or drugs. 
. Provide services and support for students who have been suspended 

, 
and/or expelled... 

Iritervening Early with Students Who Are at Risk for Behavioral Problems : 

. . .' I 

The incidence of violent acts against students or staff is low. However, pre-Violent 
behaviors-such as threats, bullying, and classroom disruptions-are common. Thus, early 
r~sponses to warning signs are most effective iri preventing problems fromiescalating. 

Intervention programs that reduce behavior problems and related school violence typically 
are multifaceted,long;..term, and broad reaching. They also are rigorously implemented. 
Effective early intervention efforts include working with small groups or iridividual students 
to provide direct support, as well as linking children and their families to necessary 
community services and/or providing these services in the schooL : . . 

, 

Examples of early intervention components .that work includf,!: 

• Providing training and support to staff, students, and families in understanding factors 
that can set off and/or exacerbate aggressive and violent outbursts. i . 

I • Teaching the child alternative; socially appropriate replacement respenses-such as 
problem-solving and anger control skills-to environmental factors that cause problem 
behavior.' ; 

, • Providing skill training, therapeutic assistance, and other support to ~e family through 
community-based services. . 
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• Encouraging the family to make sure that weapons are out of the child's immediate 

reach. Law enforcement officers can provide families with information about safe 

weapon storage as well as guidelines for addressing children's access to and 

possession of weapons. 


Iri. some cases, more comprehensive early interventions are called for. Fo~ed, coordinated, 
proven interventions reduce violent behavior. Following are severalcompl'ehensive 
approaches that effective schools are using to provide early intervention tOistudents. , 

, • Intervention tactic: Teaching positive interaction skills. Children need to learn 

interpersonal, problem solving, and conflict resolution skills at home and in school. 

Effective and safe schools teach children to stop and think before they react, and to 

listen effectively. They also teach children social problem solving ana social decision­

making skills to enable them to avoid, resolve, and cope with inte~rsonal conflicts. 

Although most schools do this indirectly, some have adopted social skills programs 

specifically designed to prevent or reduce antisocial behavior. In fact, the direct 

teaching of social problem solving and social decision making is no~ a standard 

feature of most effective drug and violence prevention programs. ' 


, • Intervention tactic: Providing comprehensive' services. In some cases~ the early intervention 
may involve getting services to families. The violence prevention an~ response team 
together with the child and family designs a comprehensive intervention plan that 
focuses on reducing aggressive behaviors and supporting responsible behaviors at 
school, in the home, and in the coIIUttunity. When multiple services ~e' required there 
also must be psychological counseling and ongoing consultation with classroom 
teachers, school staff, and the family to ensure intended results. All services-
including community services-must be coordinated and progress must be carefully 
monitored and evaluated. ; 

• Intervention tactic: Referring the child fOT special education evaluation. If there is evidence of 
persistent problem qehavior or poor academic achievement, it may be appropriate to 
conduct a formal assessment to determine if the child is disabled and eligible for 
special education and related services under the Individuals with Disabilities Education . 

,Act (IDEA). If a multidisciplinary team determines that the child is eligible for services 
under the IDEA, an individualized educational program (IEP) should be developed by 
a team that includes a parent, a regular educator, a special educator" an evaluator, a 
representative of the local school district, th~ child (if appropriate), and others as 
appropriate. This team will identify the support necessary to enable.the child to learn­
including the strategies and support systems necessary to'address any behavior that­
may impede the child's learning or the learning of his or her peers. '. 

Providing Intensive, Individualized Interventions for Students with Severe Behavioral 
Problems 
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C~drenwho show dangerous patterns and a potential for more serious violence usually 
require more comprehensive interventions that involve multiple agencies,,~ommunity-based 
service providers, and intense family support. By working with families and community 
services, schools can comprehensively and effectively intervene. i . 

Effective individualized interventions provide a comprehensive continuwti of services for 
students. Multiple, intensive, focused approaches used over time can reduce the chances for 
continued offenses and the potential for violence. The child, his or her family, and 
appropriate sChool staff should be involved in developing and monitoring-the interventions. 

, 

Nontraditional schooling in an alternative school or therapeutic facility may be required in 
severe cases where the safety of students and staff remains a co~cem, or the complexity of 

. the intervention plan warrants 'it. Research has shown that effective alternative programs can 
have long-term positive results by reducing expulsion, crime, and court referrals. Effective 
alternative programs support students in obtaining high academic and behavioral standards. 
They provide anger and impulse control training," psychological cOW1Seling, effective 
academic and remedial instruction, and vocational training as appropriate. 'Such programs 
also make provisions for active family involvement. Moreover, they offer guidance and staff 
support when the child returns to his or her regular school. . " 

Responding to Imminent Warning Signs 

Children at risk of performing a violent act often communicate their intent,lovertly or more 
subtly, before they act. Usually, acute warning signs are evident to more than one staff 
member-as well as to the child's family. When a student makes a threat-a serious, detailed, 
plan for self-injurious behavior or injurious behavior to others-that information should be 
reported immediately to the principal and school violence prevention and response team. 
The principal and/or team should immediately assess the level of danger apd act 
afcordingly. ", 

, . , 
Staff and family members should address all imminent warning signs by seeking 
professional help immediately. School officials should inform the child's parents/guardians 
and seek cow1se1 from the school support team-includingthe school socialworker, school 
psychologist, cOW1Selor, and community mental health professionals. ConsWtation with law 
e~orcement officers also may be necessary. These immediate actions should be consistent 
with the violence prevention and response plan, and should reflect official $chool board 
policies. 

, 
Ir\. school systems that use a centralized response team model, the principal, or a designee 
s~ould inform a central or regional representative. The principal or a designee and other 
professionals may determine that there is a need to inform law enforcement authorities or 

) 

" _____I ______ _ 
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. other designated emergency community agencies. Some school systems may use another 
service agency to determine an appropriate respOnse. In any case, whenever possible, parents 
should be informed ·of the concerns immediately and be actively involved in any . 
interventions. . 

, 

I~ has been found that peers often are the most likely group to know, in adv;ance, about 
potential school violence. Schools must create ways for students to safely report such 
potential violence. And students who report potential school violence must: be protected. It is 
important for schools to support and foster positive relationships between students and 
adults so students will feel safe providing inforination about a potentially dangerous 
situation 

[note here, following paragraph will be set off with the use of spacing] 

Recognizing the warning signs and responding with comprehensive interv~ntions allows us 
to help children eliminate negative behaviors and replace them with positiye ones. Active 
sharing of information and a quick, effective response by the school comn:u.lnity will ensure 
that the school is safer and the child is less troubled and can learn. 

\ 

. I 
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Section 5-What To Do--Crisis Response 

RESPONDING TO ACUTE CRISIS 

Violence can happen at any time, anywhere. It can affect anyone .. Even schoPI co~unities 
with effective prevention and intervention plans cannot prevent random violence from 
o~curring. [~ ~,. }-"I . 

Crisis response is an important component of a violence prevention and response plan. Two 
components that should be addressed in the violence prevention and respol,lse plan are: 

• Intervening during a crisis to ensure safety. 

• Responding in the aftermath of tragedy. 

Effective and safe schools are well prepared for any potential crisis or violent act. In addition 
t~ establishing a contingency plan, effective schools have provided adequate preparation to 
ili;eir core violence prevention and response. team. The team not only plans what to do when 
violence strikes, but it aIso ensures that staff and students know how to beh~ve in the 
presence of acute warning signs and actual violence. As a result, students and staff feel 
secure because there is a well~conceived plan in times of crisis and everybody understands . 
what to do or whom to ask for instructions. ' 

Principles Underlying Crisis Response' 

As with other interventions, crisis intervention planning is built on a found~tion that is safe 
and responsive to children. Crisis planning should include: ' I 

I . 

• Training for teachers and staff in a range of skills-from dealing with escalating 
. classroom situatio~ to responding to aserious crisis. 

i 
• Reference to district or state procedures. Many states now have reconimended crisis 

intervention manuals available to their local education agencies and ~chools. 

• Involvement of community agencies, including police, fire, and rescue, as well as 
hospital, health, social welfare, and mental health services. The faith community, 
juvenile justice, and related family support systems also have been successfully 
included in such team plans. . 

• Provision for the core team to meet regularly to identitY potentially troubled or violent 
students and situations that may be dangerous. . : 
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, 

I 
Effective school communities also have made a point to find out about fede~al, state, and 

. local resources that are available to help during and after a crisis, and to sect.rre their support 
arid involvement before a crisis occurs. . .: 

I 

I 

Intervening During a Crisis To Ensure Safety 

Weapons used in or around schools, bomb threats or explosions, fights, as ~ell as natural 

disasters, accidents, and suicides call for immediate'planned action, as well as long-term, 

post-crisis interventions. Planning for such contingencies reduces chaos and trauma. Thus, 

_th~ crisis response part of the plan also must include contingency provisio~. Such provisions 
~~~: i 

1 

'. Evacuation procedures and other procedures to protect students and staff from harm. It 
is critical that schools identify safe areas where students and staff should go in a crisis. 
It is also important that schools practice having staff and studeitts ev~cuate the . 
premises in an orderly manner. I 

• An effective, fool-proof communication system. Individuals must have designated 
roles and responsibilities to prevent confusion. 

I 
• A process for securing immediate external support from law enfo~ce~ent officials and 
. other rel~vantcommunity agencies. ! 

AU provisions and procedures should be monitored and regularly reviewe~ by the core 
teC;lm. j 

, I 

I 
[INSERT HANDOUT OF PROCEDURAL CHECKLIST ABOUT; HERE] 

I 
I 

JU$t as staff understand and practice fire drill proced~es routinely, they should practice 
responding to the presenc~ of firearms and other weapons, severe threats ofi violence, hostage 
taking, and other acts of terror. School communities can provide staff and students with 

. practice in being prepared in the following ways: i 
,, 

• Provide inservice training for all faculty and staff to explain the plan ~d exactly what 
to do in a crisis. Where appropriate, include community police, yout!} workers, and 
other community members. i 

I 

. • Produce a written manual or ~mall pamphlet or flip chart to remind t~achers and staff 
of their duties. : 

. , 
I 

• Practice responding to the imminent warning signs of violence.·Make ~ure all adults in 
the building have an understanding of what they might do to prevent violence {e.g., 
.' I 
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being observant, knowing whento get help, modeling good problem! solving, anger 
management, and/or conflict resolution skills) and how they can safely support each 
other.·· ;.

I 

! 

Responding in the Aftermath of Crisis 
I 

. I 

Members of the crisis team should understand natural stress reactions. They also should be 
familiar with how different individuals might respond to death and loss, in~uding 
d~velopmental considerations, religious beliefs, and cultural values. . i 

. I 
E~ective schools ensure a coordinated commuruty response. Professionals ~oth within the 
school district and within the greater community should be involved to assist individuals 
who are at risk for severe stress reactions. . .~ .. 

I 
1 

. • Help teachers and other staff deal with their reactions to the crisis. Qebriefing and· grief 
counseling is just as important for adults as it is for students. 

I 

, I 
• Help students and faculty adjust after the crisis. Provide both short-term and long-term 


mental health counseling following a crisis. . 


• Help victims and family members ofvictims re-enter the school envir~nment. Often, school 
friends need guidance in how to act. The school commmri:ty should ~ork with 
students and parents to design a plan that makes it easier for victims: and their 
classmates to adjust. . ,

i 
I 

• Help students and teachers address the return ofa previously removed student to the school 
community. Whether the student is returning from a juvenile detention facility or a 
mental health facility, schools need to coordinate with staff from that facility to 
explore how to make the transition as uneventful as possible. . 

i 
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SectionS 	 I 

I 
! 

DEVELOPING A VIOLENCE PREVENTION AND RESPONS~ PLAN 

Ehective schools create a violence prevention and response plan and form alteam that can 
ensure it is implemented. They use approaches and strategies based on research about what 
works. . . 

Developing a Violence Prevention and Response Plan 	
I 

'1 
. I 

A'sound violence prevention and response plan reflects the common and the unique needs of 
educators, students, families, and the greater community. The plan outlinesihow all 
individuals in the school community-administrators, teachers, parents, students, bus 
drivers, support staff-will be prepared to spot the behavioral and emotion"l signs that 
indicate a child is troubled~ and will know what to do. The plan also detailsihow school and 
community resources can be used to create safe environments and to manage responses to 
acute threats and incidents of violence. : 

An effective written plan includes: 
, 

• Descriptions of the early warning signs of potentially violent behavio~ and procedures 
for identifying children'who exhibit these signs. ! 

• Descriptions of effective prevention practlces the school community lias undertaken to 
build a foundation that is responsive to aU children and enhances the effectiveness of 
interventions. 

, 
• Descriptions of intervention strategies the school community can use ~o help troubled 

children. These include early interventions for students who are at r~k of behavioral 
problems, and more intensive, individualized interventions and resopIces for stUdents 
with severe behavioral problemS or mental health needs. ! . 

I 
I 

• A crisis intervention plan that includes immediate responses for imminent warning 
. 	 signs an9. violent behavior, as well as a contingency planto be used fu the aftermath of 

a tragedy. . 
., I 

. ' I 

The plan must be consistent with federal, state, and local laws. It also should have the 
s1:lpport of families and the local school board: . 
. , 	 . I 
Recommendations in this guide will prove most meaningful when the entir~ school. 
community is involved in developing and implementing the plan. In additi9n, everyone 
should be provided with relevant training and support on a regular basis. ~inallY, there 

, . 	 , 

J 
~.~'_H_____ ....-"'..'"_-~______ -"­~ 
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should be a clearly delineated mechanism for monitoring and assessing viol~nce prevention 
efforts. . . : '. 

. 1 

! 

Forming the Violence Prevention and Response Team 
, I 

It can be helpful to establish a school-based team to oversee the preparationiand 
implementation of the prevention and response plan. This does not need to pe a "new" team; 
however, a designated core group should be entrusted with this important responsibility. 
. • . i . 

. The core team should ensure that every member of the greater school CoIT1.II\unityaccepts 
arid adopts the violence prevention and response plan. This buy-in is essential if all members 
of: the school community are expected to feel comfortable sharing concerns ~bout children 
who appear troubled. Too often, caring individuals remain silent because tl'\ey have no way 
to' express their concerns. : 

I I 
Typically, the core team includes the building administrat9r, general and sBecial education 
teachers, parent(s), and a pupil support services representative (e.g., a sch091 psychologist, 
social worker, or counselor), school resource officer, and a safe and drug-fr~e schools 
pt;ogram coordinator. If no school psychologist or mental health professional is available to 
the staff, involve an outside mental health agency. Other individuals may be added to the 
team depending on the task. For example, when undertaking schoolwide ptevention 
planning, the team might be expanded to include students, representatives of community 
agencies and organizations, the school nurse, school board members, and sJpport staff (e.g., 
secretaries, bus drivers, and custodians). Similarly, crisis response planningjcan be enhanced 
w.ith the presence of a central office administrator, security officer, and you~ officer or 
cominunity police team members. . 

The core team also should coordinate with any school advisory boards already in place. For 
example, most effective schools have developed an advisory board of parents and 
cqmmunity leaders thatm~ets regularly with school administrators; While these advisory 
groups offer advice and support-their roles can be expanded to bringing re,sources related to 
violence prevention and intervention into the school. 

. . I 
C()nsider involving a variety of community leaders and parents when building the violence 
prevention and response team: . , 

I 

• Parent group leaders, such asPTA officers. 

, • law enforcement personneL 

• Attorneys, judges, and probation officers. 

i 

! 
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• Clergy and other representatives of the religious community. 

• Media representatives. 

• Violence prevention group representatives. 

• Mental health and child welfare personnel. 

• Physicians or nurses. 

• Family agency and family resource center staff. 

• Business leaders. 

-. Recreation, cultural, and arts organizations staff. 

I 

• Youth workers and volunteers. - I 

• Local officials, including-school board members and representatives from special 
'commissions. 

I
I 

- ! 

• Interest group representatives and grass root community organization members. 
-" " " I 

• College or university faculty. "- i " 
• Members of local advisory boards. 

• Other influential members from the community. 
, 

The school board should authorize and support the formation of and the tas:ks undertaken by 
the violence prevention and response team. 

[next paragraph is set offwith spacing1 

" "I 
While we cannot prevent all violence from occurring, we can do much to reCjiuce the 
likelihood of its occurrence. Through thoughtful planning and the establish.t:nent of a school 
violence prevention and "response team, we can avert many crises and be prepared when they 
occur. "" ! 

I 
I 

[INSERT HANDOUT OF PLANNING CHECKLIST ABOUT ~ERE] 
! 
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Section 7 

CONCLUSION 

crises involving sudden violence in schools are traumatic in large measure because they are 
. rare and unexpected. Everyone is touched in some way. In the wake of sucl1 a crisis, 
m,embers of the school community are asked-:--and ask themselves-what coUld have been 
done to prevent it. I' . 

i 

We know from the research that schools can meet the challenge of reducing;violence. The 

scp.ool community can be supported through: 


, 

• School board policies that address both prevention and intervention for troubled 
children and youth. . . , . ~ . 

I 
• Schoolwide violence prevention and response plans that include the eptire school 


! community in their development and implementation. I 

• Training in recognizing the early warning signs of potential violent behavior. 

I , I 

• Procedures that encourage staff, parents, and students to share their concerns about 
children who exhibit early warning signs. 

:. _• Procedures for responding quickly to concerns about troubled children. 
! 

• Adequate support in getting help for troubled children. i 
I 

. . I 

Everyone who cares about children cares about ending violence. It is time to break the silence 
that too often characterizes even the most well:"meaning school communitie~. Research and 

. I 

. expert-based information is available for school communities to use in developing and 
strengthening programs that can prevent crises. : 

, I 

School safety is everyone's job. Teachers, administrators, parents, community members, and 
stUdents all must commit to meeting the challenge of getting help for childr~n who show 
signs of being troubled. 
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Section 8: ResoUIces(to come) 

For more information, contact: 
[note: We will include contact information for the government agencies, National Association 

. for School Psychologists, and the Center to Improve Collaboration at the Ch~sapeake 
Institute. We will also highlight how readers can get information from the national web site. 

~ ! . 

I 
_.._- .j .. 
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Section 9 
i , i 

METHODOLOGY, CONTRIBUTORS, AND RESEARCH SUPPORT 
(parts to come/also note: will check official names) !, 

, 
This guide synthesizes an extensive knowledge base on violence and violence prevention. It 
includes research from a variety of disciplines-including school psychologY" psychology, 
s()cial psychology, sociology, criminology, mental health, and education-as;well as the 
experience and effective practices of teachers, school psychologists, counselO,rs, social 
workers, family members, youth workers, and youth. 'I 
M:uch of the research found in this guide was funded by federal offices who~e senior staff 
were involved in supporting and reviewing this document. They include: , 

• Safe and Drug-Free Schools Program, Office of Elementary and Secon~ary .Education, 
U.s. Department of Education. . I ' 

• Office of Special Education Programs, Office of Special Education andjRehabilitative 
Services, U.S, Department of Education. : 

• Office of Juvenile Justice and Delinquency Prevention and National InStitute for Justice, 
U. S. Department of Justice. ' : 

I 

! 

• National Institute of Mental Health, the Center for Mental Health SerVices, Substance 
Abuse and Mental Health Administration, and the Administration ofiChildren and 
Youth, U.S. Department of Health and Human Service. I 

, I 

The production of this guide involved an iterative process, designed to ensure that the guide 
would be both research-based and practical. The guide was conceptualized by an xxx person 
interdisciplinary expert panel that included national experts from a variety qf disciplines, in 
addition to individuals representing the eventual audience for the guide-principals, 
teachers, pupil personnel staff, families, and youth. The panel members were: [insert panel 
members] , 

: I 

The guide was produced by a team of writers drawn from the expert panel. The writing team 
dr~w upon the other expert panelists for guidance and for resources. , 

I 
Th~ first draft was reviewed for accuracy by the entire expert panel as well a~ by staff from 
the federal agencies listed above. The federal reviewers were: [insert] , 

, I 

The second draft was reviewed by family members, teachers, principals, and! youth, in' 
additionto leaders of major national associations. The expert panel reviewed the document 
again at this stage. ; 

I. 

I 
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I 
I 
I' 

Unless otherwise noted, each assertion in the guide is backed by both empir~cal data or 
expert consensus. The xxx references to research that supports this guide can be found on the 
C~nter for Effective Collaboration and Practice's web site at http:www I air-dc.orgl cecp I. 
This web site also includes (a) an annotated vers~on of the guide with referehces to support 
each assertion as well as references to practical materials that can be employed to implement 
the recommendations it contains, (b) additional resources that can be employed to implement 
the recommendations contained in the guide, (c) links to other web sites that provide useful 
and usable information, and (d) English and Spanish versions of the guide that can be 
downloaded for dissemination. . \ 

. I 

I 
. I 

http:www
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Sidebar 

KNOW THE LAW 

The Gun Free Schools Act requires that a1llocal educational agencies receivirg Elementary and 
. Sepondary EdUcation Act (ESEA) funds must have a policy that requires the' referral of any . 

student who brings a firearm to school to the criminal justice or juveriile jusft.ce system. 

http:jusft.ce
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TIPS FOR PARENTS I 
I 

, I 
Parents can help create safe schools. Here are some ideas that parents in othfr communities 
have tried: ! 

• Discuss the school's discipline policy with your child. Show your support for the rules, 
and help your child understand the reasons for them. .1 

, I 

• Involve your child in setting rules for appropriate behavior at home. I 
, , ! 

I 

• Talk with your child about the violence he or she sees-on television, in video games, 
and possibly in the neighborhood. Help your child to understand thelconsequences of 
violence. i 

• Teach your child how to solve problems. Praise your child when he orl she follows 
through. : 

!, 

• Help your child find ways to show anger that do not involve verbally or physically 
hurting others. When you get angry, use it as an opportunity to model these 
appropriate responses for your child-and talk about it. I. 

• Help your child ll;l1derstand the value of accepting individual differenfes. 

• Note any disturbing behaviors in your child. For example, frequent angry outbursts, 
excessive fighting and bullying of other children, cruelty to animals, fire setting, 
frequent behavior problems at school and in the neighborhood, lack o,f friends, and 
alcohol or drug usecanpe signs of serious problems. Get help for yoUr child. Talk 
with a trusted professional in your child's school or in the communi~. 

I 
• Keep lines of communication open with your child--even when it is tough. Encourage 

your child always to let you know where and with whom he or she will be. Get to 
know your child's friends. i 

: • listen to your child if he or she ~hares concerns about friends who may be exhibiting 
. troubling behaviors. Share this information with a trusted professio~, such as the 

school psychologist, principal, or teacher. I , 
i 

, • Be involved in your child's school life by supporting and reviewing homework, talking 
, with his or her teacher(s), and attending school functions such as parent conferences, 

class programs, open houses, and PTA meetings. l, 

I 
! 
I 

I 

. 1 
i 
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• Work with your child's school to make it more responsive to all studepts and to all 
families. Share your ideas about how the school can encourage family involvement, 
welcome all families, and include them in meaningful ways in their c±,hildren's 
education. I 

• Encourage your school to offer before and after school programs. 
, 
I 
I, 
: 

• Volunteer to work with school-based groups concerned with violence prevention. If 
none exist, offer to form one. 

. , 

• Find outif there is a violence prevention group in your community. Offer to participate 
in the grou~'s activities. . ' I 

• Talk with the parents of your child's friends. Discuss how you can fo~m a team to 
ensure your children's safety. I 

• Find out if your employer offers provisions for parents to participate in school 
• • • . I

actiVIties. " 
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, AcnON STEPS FOR STUDENTS , 
There is much students c,an do to help create safe schools. Talk to your teachers, parents, and 
counselor to find out how you can get involved and do your part to make your school safe. 
Here are some ideas that stu¢ents in other schools have tried: , I 

,. Listen to your friends if they share troubling feelings or thoughts. Encpurage them to 
get help from a trusted adult-such as a school psychologist, counselor, social worker, 
religious leader, or other professional. If you are very concerned, seek help for them. 

, Share your concerns with your parents. . I 

• Create, join, and support student organizations against violence, suchlas groups like 
"Students Against Destructive Decisions" and "Students for Racial H~rmony." 

• Work with local businesses and community groups to organize youth~riented 
., activities that help young people think of ways to prevent school andj community 

, . violence. Share your ideas for how these community groups arid busktesses can 
,. support your efforts. " . I 


! 

• Organize an assembly and invite your school psychologist, school so~al worker, and 

counselor-in addition to student panelists-to share ideas about how ,to deal with 
violence, intimidation; and bullying. " I 

, I 
I .• Get involved in planning, implementing, and evaluating your school's violence 


prevention and response plan. , :! 


• Participate in violence prevention programs such as' peer mediation aI,l.d conflict 
resolution. Employ your new skills to other settings, such as the home, neighborhood, 
and community. ' I . , 

'., , I 
• Work with your teachers and administrators to create a safe process fdr reporting 

threats, intimidations, weapon possession, drug selling, gang activity~ graffiti, and 
vandalism. Use the process. , . 

i 
I 

• Ask for permission to invite a law enforcement officer to your school tp conduct a 
safety audit and share safety tips, such as traveling in groups and av~iding areas 
known to be unsafe. Share your ideas with the officer. i 

i 

• Help to develop and participate in activities that value and honor student diverSity. 

• Volunteer to be a m~nt6r for younger students and/or provide tutorJg to your peers. 
I 
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• Know your school's code of conduct and model responsible behavior~ Avoid being part 
of a crowd whenfights break out. Refrain from teasing, bullying, and intimidating 
~n. . I . 

I 
I 

• Be a role model-take personal responsibility by reacting to anger without physically or 
verbally harming others. . I .. 

I 
I • Seek help from your parents or a trusted adult-such as a school psychologist, social 

worker, counselor, teacher-if you are experiencing intense feelings ~f anger, fear, 
anxiety, or depression. . . . . i 
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I 

• Provide immediate emergency medical care. 
·1 

I 
• Call 911 ahd notify police / rescue first. Call the superintendent seconq. 

i 

• Convene the crisis team to assess the situation and implement the crisis response 
procedures. . . . ! . 

I 

• Evaluate available and needed resources. 

• Alert school staff to the situation.. .. I 

• Activate the crisis communication procedure and system of verificatiQn. 

• Secure all areas. 
. . . I 

• Implement evacuation and other procedures to protect students and staff from harm. 
Avoid dismissing students to unknown care. . . I 

• Adjust the bell schedule to accommodate the situation . 

• Alert persons in charge of various information systems to prevent cO~ion and 
misinformation. Notify parents. : 

, 

• Contact appropriate community agencies and the school district's public information 
office, if appropriate. 

• Implement post-crisis procedures. 



I 
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ACTION PLANNING CHECKLIST 


VIOLENCE PREVENTION-INTERVENTION-CRISIS RESPONSE PLAN' 

, 

1) What To Look For-Key Characteristics of Responsive and Safe Schools 

Does my school have characteristics that: 
• Are responsive to children? . 

. 2) What To Look For-Early Warning Signs of Violence 
. . 

: Has my school taken steps to ensure that all staff, students, and families: 

• Understand how to interpret early warning signs? 

• Know how to identify imminent warning signs? 

• Are able to identify early warning signs? 

3) What To Do-Intervention: Getting Help for Troubled Children 
I 

I Does my school: 

• Understand the principles underlying intervention? 	 I· 

• Have schoolwide preventive strategies in place that support early inte~e.ntion? 
I 	 ; . 

. ; • Make early intervention available for students at risk of behavioral pr9blems? 
I 	 , 


I 


: • Provide individualized, intensive interventions for students with severe behavioral 
I . 	 I

.' 
, 

problems? . . 	 : 
,, ' 1 	 I 

• Know how to respond to imminent warning signs? 

4) What To Do-Crisis Response 

, Does my school: 

• Understand the prindples underlying crisis response? 

• Have a procedure for intervening during a crisis to ensure safety? 

, • Know how to respond in the aftermath of tragedy? 

I , 
. ! 
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, I 
QUOTES FOR CONSIDERA nON IN THE DOCUMENT 

[will be presented in the margins] '! 
I 
I 

NOTE: These are $till a work in progress. I' 

"The police are a school's greatest community asset when effectively prevenbg and 
responding to school violence. Building it relationship with law enforcemen~ strengthens the 
school's ability to ensure safety." Gil Kerlikowske, Police Commissioner, Buffalo, NY 

i ' , '.I 
"I just recently got out of the hospital. I was a victim of a shooting at my school. I've been 
teaching for 20 years and I never thought it could happen at my school. Some of the kids 
kllew about it before it happened, but they didn't want to say anything-they have a code of 
honor and they did not want to tattle tale. But someone has to stand up, someone has to take 
a stand because, if you don't, then somebody else is going to gethurt." Gregpry Carter, 
Teacher, Richmond, VA ~ 

, I 

''Violence is a major concern to parents, students, teachers, and the admi~stration of any , 
sd-tool. We have found that our bestplan starts with prevention and aware~~ss. At our 
middle school, the school psychologist, in conjunction with the assistant priitcipal, has 
developed an anti-intimidation and threat plan. Our school statistics reflect adramatic 
decline in violence from the 1996-97 to the 1997-98 school year. We treat eacl;t and every 
shident with respect. We are finding that they in turn are demonstrating a more respectful 
attitude." G. Norma Villar Baker, Principal, Midvale, UT ,I' ' 

"Our school system has created a student services team-including the principal, a special 
educator, the school psychologist, other behavioral support personnel, the cl!Uld development 
specialist, and others-that meets weekly to address safety and success for all students. Our 
te~chers and families have easy access to this team. As part of our plan, we cpnduct a 
campus-by-campus risk assessment in cO?rdination with city, county, and st~te law 

• enforcement agencies. We _provide interventions for children who are troubl~d and connect 
them and their families to community agencies and mental health services. We will have an 
interim crisis plan in place by the fall." Lee Patterson, Assistant Superintend~nt, Roseberg, 
OR I 

i 

"Being proactive and having the ability to consult and meet with my school p,sychologist on 
an 'ongoing basiS has helped create a positive schoql environment in terms of resolving 

, student issues prior to their reaching a crisis leve1." J.Randy Alton, Teacher, \ Bethesda MD 
I, 

"St}ldents should feel a sense of responsibility to inform someone if they're zrtade aware of an 
indivi~ual who may pex:ormaviolent ~ct. They should not feel like they areltattle telling, but 
more m the sense of savmg someone's life. Students should have a role on the school's 
violence prev~ntion and response team because they know what points of s~dent life and 
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I 
I 

scllOol to target." Elsa Quiroga, Graduate of XXX High School and Student, University of 
C~lifomia at Berkeley , 	 I 

, 	 I 

I 


"Appropriate behavior and respect for others are emphasized at all times. However, despite 
oUr best efforts, unfortunate incidents do occur. When they do, it is our respOnsibility to 
provide appropriate support to meet the needs of every child." Carol S. Parham, 
Superintendent of Schools, Anne Arundel County, MD 	 ! ' 

, 	 I 
" 	 I 

"Partnerships with local community agencies have created a safer school anp community. We . 
are now using anger and conflict resolution training for children and families." Sally Baas, 
Adams Elementary School, Coon Rapids, MN i 
"Since we developed the high school 'peer mediation program, we have seeJ a decline in 
pJ:tysical fights. We are defusing potentially dangerous situations." Terry Dkvis, School 
Psychologist Natick MA 	 : 

I 

"Since starting our suicide prevention program five years ago, we have not lost one child to 
such a tragic form of death." Terry Burgess, Principal, Sheridan, WY I 

"~veryone is trained to use consistent language. We remind students to stoJ and think. 
Students also know we will always follow through if they make poor behavioral choices. As 
a result, we have been able to diffuse violent situations." Annette Lambeth"Assistant 
Principal, Chester County, P A .. 	 . I 
"~arly intervention and quick response from our school district team result~d in no one 
getting hurt." Pamela Cain, Superintendent, Wirt County, WV, I 

, 	 iI 

'We need to give attention to the segment of the population that includes bus drivers, 

secretaries, cafeteria workers. They are a very important yet often overlookJd group of 

people who can provide support to children." Betty Stockton, School Psych610gist, Jonesboro, 


, 	 I
AR., I

I 

"It is necessary to have trairling and support to staff. We have provided inservices on 

behavior management systems that are effective in regular classroom settin~s. It appears that 

these inservices have been of great benefit. Numerous schools throughout oUr district . 

pI'esently use stop and think, conflict resolution, peer mediation, and character counts. I want 

to:reiterate the importance of students taking responsibility for their action ~nd accepting the 

consequences of it. With supportive parents, we have seen improvement in student 

behavior." Denise Conrad, Teacher, Toldeo, OR ! 


"Our district initiated a safety task force involving parents, students, teacheJs, support'staff, . 
, administrators, and community members to enhance our plan for safety anq. crisis 
management. It works." Richard E. Berry, Superintendent, Houston TX I 
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I I 

'We must avoid fragmentation in implementing programs. The concepts in!preventing and 
responding to violence must be integrated into effective school reform, inc1~ding, socially 
and academically supportive instruction and caring, a welcoming atmosphere and.providing 
good options for recreation and enrichment." Howard Adelman, Professor i;>fPsychology, 
University of California, Los Angeles " i 

. I 

"Everyone follows the same discipline plan. Everyone-including the lunch ~oom workers 
and custodians-works as a team. There are always times when children for1get the rules., But 
there is immediate intervention by faculty and staff, and even other children. The . 

-responsibility is on the students." Anna Allred, parent, Lakeland, FL . . I . 

'~endOing consultation with school staff and families, we advise them to, think of the early 
w'arning signs within a conte"t. We encourage them to look for combiruitior).s of warning 
signs that might tell us the student's behavior is changing and becoming m9re problematic." 
Deborah Crockett, School Psychologist, Atlanta, GA I 

.. 

I .. 

• 
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. ·TJNlTED STAIES DEPARTMENT OF EDUCATION , 

. 	W..ASI:tl:lmTOlf. D.c. 20202 

, .' . "August 22, 1998 , 

. Dear'Prindpal aod Teacher!: I
i 

..' 	 . .' / 
. 	 .- . . '. . • -.1 

OD IUilC 13. afb=r the tJ:agic laSs ofli!e and iDjgries at 'I'lxr:Ir.rtD%I High School in Sprinlfield, 
.On:goD, P.te5jdcntCliumD diteI;ted. the Depa:rtmc:nt afEduCation &:ad me Deplll11tleDt!of.Justice to .' 

. '. develop an carly waming guide to'help "ad.ulbi ftach Dtlt to uouhlf:d children quic;kly/ and 
etreeiively.'1 1'hi3 gUide. IespcmdS to _ PIesidemial requ~ It is our ~ hope thaz this . 
guide will pxo'Wldr: you. with the praaical.hc:1p m:ed=l to .k:Ccp eve:ry cbild. ill your sctJ,ol out Of 
h~ISv4Y- '.. ": .' ..... .... , /. '" 

:, 	 ". . '. .: .'. . . . ..... ". ':'!. . 

.. ~s S:hools are 3mcmg the safest places to be em a day..to&.y basis.. d'QetU the! mong. .' . 
commita:le;tt ofcduc:atDnll Paren1s. me! CtJIDinmrities to their ~Ne~~'(La.!I:.YCl:3l"s 
tmgicand sud.dcn w:t! Of''Viol=ce in our DBfion's 5chools remind US that lXI ccJmm~Can he . 
comPJscnt in its c:ffo1t! ta 11:I.ab its .schools even sa.U:r. An effective and safe school is the virAl, . 

. ceut.a: of f!Vety ccmmuzsity whether it is ta. a la:rp mba an::a or a small mral co!!!m'd"ity. . 
,: ... 	 '. /' . 

.	Ccntmlm this guide aTe the key ¥ghrs tbatkeeping c:hildten safe is a ecmmumty-¥de eflbtt 
mcUhateffective schools CRaIe di'Yi.n'I~c:nuwhc::J:e cbildre.a. and yi:nmg people ll'1:I.lY teal . . . 
~ This ~~ our c;omman goal must be 10 n=oJln~ 'WithfNfIlY child. a:a~patticularly 
with those young people who are isolated aw11l'Dub1ed..· .' . . !

: '. ,.... .. ' '. , ". .'.: .. . ". I' . 

This guide should. be sc;I'l as part ofan ave:r:all effort to makJ: ·S'Im:·that evr::ry sc:hoolm. tbis nation 

. has a ~Yiolena: prevemiauplan in place. ,We also caution you to ~p.ize that . 
over 1abcliDg aDd Using this guide:, to stigmatize cbi1dn:D ina cuBo.ty·VJay that leads 10 aver.. ' 
n:iaction is baimfW. !he guidelines in this :rePort are 'based on research and the positive . 
eXperielu:es ofscbaols armmd the colD11l'1 where the value ami potemial ofeach and. ewry child . 
is cbaisbe.d mel whe:e goOd. pzac1ices Ca\'epMciw:ed, and condD~ 10 ~~~su~ . '. 
students and. commmd1ic:s. ' I 

W~ am gratt:ful1rJ the many Cl2enS. aImci~~aSsog~11SiD~~ Jawelr=ment,' . 
.juvenile justi!=. mental healtb..'and other social serriI:es that. worked closely 'Illritb us to make !I.m:. 

, tb&t this :eport'is available fClr the srazt ofschool this fall. We hope that yOU and ~ stwents 
'a;a4 S13ft as wen as pan:nts aDd the c:ommuni~7 will beDetit 1l'om 1ms mtbrmatiem.! ' 

. 	 sm-tr. . I 
, 	 i 

~·9.~·1 
, 	 Ric.bard W. Riley ~ Janet Reno' . .I 


Secm1at)'. AUamcy Gtmeral . I' 

u.s. Deparrmcnt QfEdm:a~ . 	 u.s. DcpartmCtLt of l~ce 

I 

o-miMtDAi5CG ....c;.,Ki'__QJ~~iDpnJ~...,.,..."OMl~~L..**~ 
, . ' 	 I ' . 	 i 

I 
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,I 

.Early Warning, 
.Timely Response 

J 
I 
I 

I 
A Guide to Safe SChools 	 I 

I 
I 

Although most .schools am safe, Seetionsin this gtiid~ include:.' '. 
. the violenc;e tbatOCCUl'S in our .' I 

• SecUolI 1: IDtroducdoD. AlIndghbothoods and cornnumjtieS staff•..' stUdents, .parents, and . .has found its way inside the members of the' community. schoolhDusecloOJ: Hcwevet, ifwe 
. must be part of cr~tini a safe "~vrhatleads tovioJ.ence . . school ~t. Schoolsazsd the types of support that're­ n:wst have itt place approachessearch ha:s shown are effective in for addressing the

i 
needs of all . pment:lngviolence. we canmake children who ha-f. troubling our schools safer. behaviors. This !seetion de­na tun lezt at this public. ' Reseatch~bued~as amhelp scri'bes the ratiohaIe for the 

clomainpu'blfc:afiD.a.1s avaB- . sc:hcol cdimnunill~tra- . · guide mel suaes;s how it.c:m 
able 1l':tI1e Dapartmet's tors, teac:h.ers., families, students, .. be used by school commum.ties 
home 'paBI! at 1I11p:ll support staff, and community to develop a plaIilot ac:tion. .,
442' al..,DBlCISIOSDS( members-recagnize the 1V81l1ing 

i ' , .• Sectloa l: CharaCtcdSticsafaOSU/~ " signseariy.5o chiIdrenc:angetthe , SdsoOl 'nat Is 5_ .... He­help they-need beforeit is tooJate. sp.Umlye tG .AD CIdldftD.. .Well·lbis guid.e pt'eSe.nts a brief sum­ functioning schools foster . . mazy of the :eseazch on,'9iolence lear.p.inS. safety,! and socially .. prevention air.d ~tetVel'ltion anel 
• I . . approPriate . be~av:io~. TheyI 	

c:z:isis'rc:sponsem s.chools. It ,tells . have a strongaCadenuc focus school amnnunities: .' . 
and sup~stu~u in ~chi~­

• What to look for-the early . ing high stanCta:ri::tS, msterpQSl­
waniing signs that relate tovia­ tiye relat!ons~ips hetvreen 

". lena aDd. other troubling be­ · sc:haol staff wi thuienu, and 
,baviDl'I; 	 · PDllllOte ~ parental

and communitY mvof¥ement.• lVIaa& todD-the action steps This section deScnDes charac­that school communities can teristics ofschools that supporttake to prevent violenc:e and. prevention,· inter­.other' ttoubling behaviors, to '.' 
~tion. and crisis re­intervf:'ne and get help for sponse.troubled. children. ane! to fa­

~ond kl school1iolence1Vhen • SecUoa 3:
it occurs. . .. ' 	 51...There I 

., 

I 
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••• 

signsthatJ when viewed in con­
text, can signal a troubled child. 
Educators and parents-and in 
spme ca.ses2 students-can use 

, several signific:ant principles to 
ensure that the early wimUng 
signs are'llotmisintel'pleted. 

, ThIs settion presents early 
warning signs, maminent wam· 
i:rtg signs~ and tbeprinciples 
th~t ensure these signs will not ­
1:)e misinterpreted. It conduCies 
with a brief'description of 'Qs.. ' 
mg the early warning signs to 

, shape interventipn practices. , 
I 	 • 

• SectioD 4: GettiDIBe1, for 
'n'aabIed ChUclreD. Effective 
interventionsfOr il!lProvirlg~e 
behavior of t:roubled. children 
Brewell documented. in the re-. 

. search -literature. Thi.s section 
presents '~s~- andexp~­
based pnnClples that should ' 
provide the foundation for all ' 
intel"l7ention development. 11 . 
describes what to dO when'm­
tervening early with students 
who are at risk !or behavioral 
problems, when responding
'With intensiVe interventions for - . 
individual children.. and when 
providing a foundation to pre­
:Vent and reduce violent behav. . . not intended as a c:ompreO.ensiw 

, ior. 

• ,SecttOD 5: DewelopiDg,a Pre­
venda. an.d Response Plim. 
Effective schools' aeate a 'Vic­
lence preventi~ allcI response
:plan and fc?nn a team that em' . _ 
:ensure it is implemented. They, , 
use appraachc:s and. stJ:ategies
;based. on research about what 

,works. This se~on offers sug­

" gestions for d.eveloping such 

plans. 


~ 	 Ser:tioD 6: llespolldfDc to Cri­

sis. Effective and safe st:hools 


I,~we!Ifre~foranyPDW:­
Iial cns1S or YlOlent act. This,' , 

r 
I,sec:t.ion describes_hat-to do 


when intervening during ac:;ri­

&is to 'ensare safety and when 

te.sponc1ing in the aftermath of 

crisi.s. The ~:p~s that un· 

cJer'lie effective enSlS respcnse 
are included. 

". SectiOD 1: CoDdD.si.ou. This ' 
section s\m1fnari~es the guide. 

~ 	~,8:Metb.odol..,.. CoIl·" 

lribUtors, aDd lIe.arc'll Sup­

po.rt. This guide synthesizes an ­

, extensive knowledge base on 

violence and Yiolerice preven­

tion. This section d.escribes the 


, rigoIOus development and re­
, view precess that was use.:L It 


also provides information 

, abouttbe project's Web site. 

A final sectiOl'llists resou:rces that 

can be contacted for more infor- , 

ma:don. 

The hlfarmation in thiS guide' is ' 

prevention. interventicm. and reo. 
sponseplan-school communities 
c::ould do' •••"'hi,,. ,recom­
mended and still experience vio­
lence. Rather. the intent is to pro.. 
vide school COl'tllJl1lnities lIrith re­
liable atJCi ptactical iDfOtmation 
about what they can do,to 'be pre­
pared and to reciucetheh"kdihood 
of violence. 
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, " . .',A Guide· 10 'Safe, Schools
! ' . ",' .'. . , 
, 

M9~ schoolsiresafe.AlthouJhnitiesreccgnizethewamingsigns , 
fewer than one perCent of all Vlo-' ,'earl~ 50 children can get the help 

" " 

lent deaths, of children Oa;ur on, ,they need, before it is teo late. In ' 
s~ool ground&-indeed, a child.:,. faGt",research suggests that some, ' 
is far more likely to be killed in' , of the most p~misingprevention ' 
'the' community or at home-no' and' intervention strategiesin~ 

school is iinmune. , Velve the entire educational c:om- ' 


,~ viOlence that OCCUl'S mourlriwuty~d:nrlmstratorS~ ',teach.. 

"nei8hborhoodsancl communitiesers. fainilies, students. SUppott 

has found its way inside the" 'staff, andcor.Dm1lllitymember~ , 

, ' , schoolhouse rioor. ADd while we worldngtcgetherto form positiVe 
can take some solace in the " 'relatioriShips with aIlchifdren. 


, ~.ledge that schools a;-e a.m.oflg . If we 'understancl what ieads 'to 

. t1tt7 safest places foryoungF~ " viole=e and the types 01 support " 

. we must do p:10l'e. SchoolVloJ.eD.Ce 'that research has snown are effec- ' 

reflects a muchbmacler problem. . five .in prawenting .violeJ:l':e and " 

one thatean only be addressed' . other t;oubling behaviors, We can ' 

when' everyODe-iJt sc:hoo~at make our schools safer. , , 

home, and in 'the, communi~· ' 


,wqrks together. , ' , ' ' " ,Abo.ut This Guide ' 
llie1997-1998school:veatservecl 'This guide'PfeSents B brief sum.. ' 


'as'a dramatf.c:wake~up calHa the,mary of the research aD violence 

faCt that guns do come to School. 'prevention and intervention and 


,ana. some students. will use them crisis response in schools (see. 

~o kill. One after the other.,school,' Section 8 for a tev.iE!91 ofmethocl.. 


, 'comImmi:rles across the eo~, c1 ' 
frOm O~gon to Vuginia, from Ar-. ' ,clogy an infonnationon hpw: to 


, kapsas toPennSylvania, frOlll Mis- ,', ' locate the Illsearcl1). It tellS, mem­
sissippitoKentucky-bave been , '. bers Of sr:hool communiti.&-.es­

, ' forced to face the fact that vio..:. peciallyadmmistrators.teachers." 

, lence can happen to them. And , staff, fam.iJjes. stw!ents. and com-' 


while these serIous incidents· . mumty-based profesSionals:': ., 

trOuble us deeply, they should not • : M&Itt" llIo1c /ol'-the early 


. ,'p~ent us !tom acting t'? prevent . ,warninlsigns that relate to vi(:l­
school violence of any kinri. '":lence and, other tmubling be- ' " 

There is 'ample document2rdon ", havio~.,. , ' ":,' 
that preY"ention and earlY Inter- • Wh&:tt III dD-the action steps 
ventian e:ffarts can reduce vio- . that school eommunities can 
ie!nce and other troubliDg behaV..; , take to prf'l'ent,v.iolence and, . ' ' , ' " . 
ion insch.Ools.Research-based other trOUbling behaviors, to ' . 

'plactic:esc:an:helpschoolcommu- ",intervene and geth,elp'for "" 
I ' ," ". 
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. troubled thildre.i1. and to re­ ritication and appropriate inter­
spond to scheol violence when vention.' f . 

it DCCll.rS. , . , 

-vtDJetlt!e is II lDIljt:v i:QI1. 
a:m' to p~nrs,. sludents. 
leaden, IUId /.be adminj$. 
tratiem rd III.J' sdtJt!J/.. ~ 

, ASJle IDlIZltl lhlll our bast 
pM sl'.lJlfS witJI,p1evtUltiaJI . 
slid, awareness. Ar oaT 
mldtJIe $dItJtJl, die sdtotJ/ 
ps:yt:boltJgist. in Cl:njwzf"' 
·Ifon, with lJIe:zssisl.a1lt,Pnll.­
clpat bas. dlJvliJoped IIJI 
lIIIli.inf'.imjdadtJn and~t 
pllUJ. Our sdJODJ Sl/ltistla' . 
~t"~atir;dt:diil.t: in 
"IDiM" /trJm dJe I9!1f..91 
to the 1997-18sr:iloD/1f:iJI: 
IJtllrnteadllJ/1dIi1.fItlIYSIll­
tletit wi'tb tupea.. ~ II.l7r 

/irJdinl r/Jar mayin t1UJJ IinJ 
d$IJDlistnHing a mt:lnl • 
spe~'att/tzllie. II 
L ,","I'11III1l'1li11' BIlka; 

PmIdpd.~ 1ll' 


The wormation in each section .. 
is net intended as a C:~.Ptehen­
siv!! preYention, intervention, and 
response system or plan. IJic1eed., 

. schoolviolence oceurs ina UDique 
context in every school and every
situation. making a one-size-nts­
all scheme impossible. Moreovc 
schoo! communities cauld do ev­
eJ'7IhIDa :reamunendec:l and. still, 
experience violcnce. ~ this' 
guide is designed. to provide , 
school communities 'withreliable 
anel practical information about 
what they can do to be prepared 
and to reduce the likelihood of· 

, violence. 

Creating a safe school requires
havinS ill place many prevantivi} 
meaSUres far' children's mental 
and ~tiona1 prob1ems-as well ' 
as a comprehensive a.pproach to 
earlyidentificaticnofallwarning 
signs that might lead to violence 
toWard self or others. The tenn 
"violence" as used in this book- ' 
let, refers to a broad. range oftrou­
blirig behavi,ofs and emoti~ns 
shoWn by students-including 
serious agJ!'essioJL. physical at ­
tacks, suicuie, 4angeroususe of 
drugs, and. ethez dangerous inter· 
persona1beha~rs.However, t!}e ' 
early \'!ia.mi.ng Signs presented m 
this document fcC;us Primarily on 
aggreSSive and· vioJ.eD.t behaviors 

, toward. .others. The guide does nOt 
attempt to address all ofthewarn­
ing signs .related to depression and. 
suicide. Nevertheless, some ofthe 
signs ofpotential violence to~ 
others are also sipofdepresslon 
and suicidal rJ.sK. which should 

, be addressed through early wen· 

Using the Guide To 
Develop a Plan of 
Action "/' ,. , 
All staff, stUdents, parents, and 

. members of the. community must 
, be part of creating a safe school 
: envirOnment:· ',I . 

.. ,E'feryonehas apersonal re­
sponsibility 10I ..edueing the 
risk·of violeD.CeL We must take 
'steps to rnairJ.ta#t ~'clemC~­
strate mutual ~spect ind car;' 
ing far one ano'Ule:t. and ensure 
that children who are troubled 

. 	 get the help theY need. ' 

'. 	Ewel,oae should have an un­
derstanclirlg of the early warn- ' 

, ing signs that h~l'P identify stu­
. "d.ents who may be headed far , 
,trouble. i ' 
• Eve"..shouldbe ~ to 

iespond appropriately ma ai ­
sis sitUation. 'I . 

Research and ~ert-ba5ed infer­
mationoffers a wealth of mowl.. 
edge: about pre?eDticgviolenc.e in 
schools. The following sections 
provide information""';'what to ' 
look 'for and' wl?at to d.~that 
sChool communities can use when 
developing Dr ~ncing~Ience , 

. prevention and.lrespo~e plans 
, (see Section S tqrmore iDfor.ma.­

ti.rm ab~ut these/plans). ' 

We hope that scheol coinmunities 
will ....se this clodunent as a guide 
as they bCginth~ prevention and 
healing process ;today. at.. aU age
and grade levels~ and. for all stu· 

derwi. 'I'" ' 
, 

I 

I 

./ 
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.Characteristics ot. a ~ 
'SchQolThat Is Safe and .. '.' 

.. '.ReSponsive to All' Children' 

Well Nnctionins schools foster .' it i:D.1'alft f:mdUesln ~ , 

leaming, 5~elY, anel sociallY ap­ wa,a.. Students whose families 

prapriate.bebavion. They have a are im'ol~ in. their grOWth in 

strong academic: focus and sup-' . 
port students in ~chieving high
standards. foster positive relation-. ' 
ships between school staff and. ' 
stUQ.ents. and PlOmote meaning­
ful parental and community in.. 
volvement. Most prevention pro- ." 
grams meffecti'lle schools addr;ss . 
multiple factors and recogruze ,\ 
that . safety.and order ate related ,; 
to chilc1ren's social, emotional, 
and. i.cademic development. ' 

Effective prevention. intervention. 
and crisis response strategies op­
erate bat in school c:onummities 
tha~' , 

- FOCUs on academe .achl~_i.Eifective schools convey· 
the attitud.e that, aU' chlldren 
can achieve acadetniCauy and 
behave' aPFopriately. while at 
'the same time appreciating in­
cUvidual c.tiffererii:es. Adequate .. 
re5oureE!S and pl'Ogramshelp , 
ensure that expectations are . 
met. Expectations are commu­
r.dcated clearly. with the under.. 
Standing that meeting such ex­
pectations isa responsibility'of 
the student. the school, and the 
,home. Stud.entswho do not re­
ceive the support thcyn.eed are .' 
'less likely to behave in socially 
" desirable ways. 
! 

and outside Qfschool are more 
· likely to expmence school suc­
cess and less likely to became 
involve4 inandscc:ial activities.. 
School· communities must 
make parents fe.el welcome in 
Dool. acIdress baniers to their 
participation, and keep.families 

·positively engaJed in. their 
c:.hild:ten's education. Effective 
schools also supportfamilies in 
expressing concernsabout their 

·childr~m-and they 'support
families ingetting the help they 
need to address beba:ri01's that , 
causec:.oncem. 

• Dev,elop.UUs to the coma.... 
JIit1. EvetyOne must be commit­
ted. to improving schools. 
Sc:hoolsthat have c:lose ties to 
famiUest ~pport sll\'ices, com­
munity police, the faith..based 
community, and the commu­
nity at large can benefit from 
manyvaIuablelCSOIl1US. 'WIlen 

. these Unks are weaIt, the risk 
. of schoolviolenceisheightened. 
and the opp .. ortunil:f to serve' 
chlldre11who are at riskfotYio­
lence or who may be affected 

.by it is decreased. 

• EmphasIZe poddve AlaUoD­
ships amOD&' stude.t. aDd ' 
s1af.t Research shaws that a 

f~ 
,I . 
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positive relationship with an ' 
adult who is, available, to pm­

vide. 'support when needed is 


, one of the most critical factors 

. in preventirig student violence. 

Students ofl:en look to &Quits in 

the school communityfor guid... 

anc:e, support. and direction. 


. ~~. 'J~, 'cal 	 ' 
'onen:&.G.tlon. P"y51 appear­
, ance" or ,. some lotherfactor­

both bystaff and by peers. Stu­
dents who have been treated 
unfairly may become scape­
~goats and/orvugets ofviolence. 
In some cases, victims may re­
act in aggressiv~~YS.,.Effective 

Some children need help over­ , ,schools communicate to stu­
coining fedings ofisolationand, dents and the greater commu­
support in Qeve10ping connec:­ nity that aU children are valued 
tions to others., Effective and respec:ted.. There is a c:1eli~ 
schools make sure that oppar.; erateand. systematic e:ffort"";'for 
1;I.1llities exist for adults to spend , example, displaying children's 
quality, personal tim.ewith chil­ artwork. posting academic, 
dren. Effective sc:haols al$o fos· workpt'Ominent11 throughout 
tc:r positiVe'student interper­ , the building., fespectingstu­
sonal relations-they encour­ dents' diversi~-to establish a 

'1 just leceJ1rJy ItJl (lut r;f age students to help each other climate that demonstrates care, 
IJJfll2ospiuJ.. 1'llTllS .Q "'aim and to feel comfbnable assist­ and a sense of t=ormnunity.QIil s./JfJl'Jring litR'lJ' ~y;btJoJ. 	 , I ' ingothers ingetting help whenI've, IJt:IJJ2 trJ:IdlllI/l /Dr 20 • Create ways tor ItlideDts to 
years SlJd [lJtWer t.b~gkt needed. " 

".'. '. . share their' C:c*,Dcems. It has 
, it r:tJ,uld h.lpptm at 1IfY' bemfbund that fleers often aresd'aol. $(JJtZ1I 01 the kith 	 • DiScuss safety Issues op~it:newa/Jt;,utitbNoteJrbap- , 	 the DlC?st likel~ group to lmowChildren come to school with 
, Pelled, butrhsy di(Jn~ IVant 	 in advance ,about potentialmany different perceptions­, LD sayll1JY'lhing-lhqhave schOol violence. Schools must 
,a aide ofnt:llltJl' lI/IiJ they and misconceptions-about , create ways for students to 
did not want I'D tarrJe laIe. death. violence. ana the use 'of ' safely report such troubling be­But stJIlletJlltfl .bllS to SBnd Weapoils. Schools can .reduce ha.vior; that niay lead to dan­up,: SDllJeGlI.B /las 'r" ta.lre • the risk ofviolence byteaCbing 

,StMdlH=aun, jfJ'Cu draft. 	 gerous situations. And studentsdlildren about the ciangers of ,t/Jsn SOI'l'ItJbtx/y els~ Is go­	 whoreportpo#mtial schoolvioo­firearms, as wen as appropriatei'lJgetJgelillll1." 	 lenc:e must be protected. It is
strategies for deaUng with feel­

GnpI1 CUter. TeuIaCI;. 	 imporlant for [sChools to 5Up" ' 
RldIlllOlld.V", 	 ings, expressing ~er inappro- , port and fostrr positi'Ve rela~, priateways, and resolving am­ "ucnships b~ students and.tlicts. Schaols also sbOald teach , adults so students willfed safe,! 	 C;hild.ren that t:hey' ue respon­ "prOviding' infoPnatianabout a I 	 sible for theira.cnons and. that potentially darige:ous situation. 

, ,! ' 	 the choices they make have 
ccu:isequenccs for which they • Belp dlUdrea feel safe express- ' 
will be held accountable. " , ,mg theirr~I.It isvery im~ 

portant'that c:hi1dren feel safe 
• 1ieat students with eqDl n> when expressing their needs, 

..peet. A major source ,of con­ fears. and anXieties to school 
flict in many sdloolsis the per- ' staff. When they do not ·have 
ceived or real problem of bias access to car.il'!$ adults. feelings 
and unfair treatment of stu­ 'of isolation, ~]ec:tion. and dis.. 
dentS because 01 etm:p.ci~ ~en­ appointment ~more likely to 
de:. race, sodal class, religlon.,· occur, increasing the pl'Dbabil· 
disability. ~tiQnality~ sexUal ity ofactina-dut behaviors. , ~ 1 ' ' . ' 

i· i 
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• 	Bafe In place a system. for R'" .
rer.rIDI children who are sus- . 
paced of beIDa aused or ne­
clected. The referral system
must be appropriate and retlect . 
tede:8l and state guidelines. . 

'. Offer extellded day 'plOll'JDlS . 
. for chiIdreD.. School-based be­
tom- and after-school programs
Can be effective inreduc:i:hg~o­
lenee. Effective programs ~ 
well supervised and provide. 

. children with support and a 
range of options.. suCh as cO'lln-' 
se1ing, tutoring. mentarlng. ~. 
tura1 arts, community se.rvu:s. 
clubs, aa:ess to computers, and 
help with homework.' 
I' .' 

I 

. • Promote gaod citizeaslaip and 
. ChaJ2cter. In addition to their 

iac:ademic . mission, schoolS; 
;must help students become 

.1800d citizens. First. schoOls 
: stand for the civic values setiforth in oUt Constitution and 
Bill of Rights ~triotism; free- . 

. ; clom of religion. speech. and. 
'~press; equal pi.'otecti<mtnandis­
.crirn.ination; and due processl' 
mimess). SchQCls also ieinforce 
and promote thcshated V'Blues 

; of their local communities, 
: such as honesty, kindness, '1'a­

. : sponslbility. ~Jid. respect for '. 
. : others. Schools should ac­
: knowleclse that parents are the 
primary moral educators. o! 

: their children and work in part~ 
:; nership with them. . 

~ IfleD:dlY problems ad usi:ss 
; progress towsrd solutions. 

Schools mustopc:nlyand. objec- . 

tivelyexa.mine cfrr:umstances. 
that are potentially dangerous
for students and staff and situ- . ,.' 
aligns where members of the 
sdlcoI ~omrnunity feel threat­
ened or intimidated. Safe 
schools continuaU, assess 
progress by identifJing prob .. 
lems {alCl CIll1ecting!nfarm8.tion 
tegardingprogress to~dsolu­
tions. Moreover. effective 
'schools shate this information 
'1iI7ith students. families, and the 

community at large. . 


• SlIIpport stucleDll In making 
tile tnmsitiDa ... acluJt lite &1ld 
the workplace. YoUth need as-. 

. sistanc:e inplaDni:ngtheirfuture 
.and. in developing skills that 
. will result 'in suc:cess. For ex­
ample, schools canpm~de stu­
dents with community sel"Yice 

. opportunities, 9IOrk-stu.dyFD­
grams. and apprenticeships 
that help ccmnec:t them. to car­
ing adults in the community. 
These .relationships. when es .. 
tablished early•.foster in louth 
a sense cfhope and. secuntyfor 
the future. . . '. 

· Resea.r~ has demonstrated r~ 
· peatedlythat school c:ammunities 

can dO a great deal to preventvia.. -lenee. Ha'Cringu~,tace a safe and 
'. responsivefo . tiQn helps sJI . 
children-and it enables sc:hcol 
communities to previde more ef­
ficient and effective serviceS to . 

· students who need more support. 
The next step is to learn the early· 
wa.rnirJg signs of a child who is 
troubled, 50 that effective inter--' . 
ventions can be provided. . . . 

I 

! ".' 
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Early Warning SJgns .1 

I 

I 

Use tile Signs 
R~ponslbl»' 

l'tis impcrta:nt to avoid in­
approprialely labdiD.s or 
,upatizina individual stu­
dents because they appear 
'EO litaspecific pro5ht 01' set 
ofearly \WIlling iadicatOlS. 
11'S okay to be 'WQ1'l'ieCi 
about a child, but its Dot 
okay to overreaCt a.nd jump
tCc:onc:lUslC"S.· . . . 

Wby didn't we'see it coming? In 
the wake of violence, we aslc this 
question riot so much to place. 

. blame, but to und=-stand better 
what we can d.o to . prevent such 
an accurre.nce from ever happen~ 
ing again.We review over arid ~er 
in ourmin4s the days 1eadinS up 
to the incident-did the child say 
or do atlythingthat would have. 
cued us in to the imperiding Cri­
sis? Did we miss an opportunity 
to help? . 

!her_.are early waming Signs in 
rnost~ses of violence to self anQ. 
others-<:main behavioral and 
emotional signs that, when 
viewed. in c:ontext, can signal a 
troubled child.. But earlywa:ming 
signS aI:e just that-indicators. 
that a stUdent may need help. 

Such signs mayor may net indi­
cate a serious problem-they do 
not neceSsarily mean that a child 
is pronetoviolencetoward. selfor 
ethers. Rather, earlywandngsigris 
provide us With the impetilsto 
check out our concerns and ad­
eiress the child's needs. Early' 
waming signs al1.ol1r. us to ad re­
sponsibly by g~ help :for the 
child before pmblems escalate.. 
Early warning signs can help 
frame concern for a child.. How­
.ev~ it is imporlaIlt to. avoid in­
appropriatelv labeling or stigma­
tiZIng individUal students because 
they appear to fit a specific pro-. 
file or set of earlywarning ind.i;a. 
tots. It's okayto be worried about 

j 
! 
I 

a c:hild., but it'.s no* okay to over· 
react and jump to conclusions. 

I . 

Tea.chers and adrhinistrators­
and other school ~uppo:t staff....;.. 
are not pl'tifession,auy trained to 
analyze children's feelings and 
motives. But they are on the front 
liIie when it cOnt~ to observing 
t:IDublesome beha~and.making 
referrals to appro'pria'te profes­
sionals, such as school psycholo­
gists, social wcrk~1 counselors, 
and. nurses. They also playa sil­
nific:ant rele in respondin~ to di- . 
. agnosticinfonnation pl'OVlded by 

, specialistS. Thus, it is no surprise 
that effec:tive schools take special 
care in training t1;i.e entire school 
community to ~el'stal'-'i 1114 . 
identify early waxTling signs. 

. I 
When staff members seek help for 
a tzcubled child, ~hen friends re­
port worries aDout a peer or 
friend. when parents raise c:on­
cems about their!child's thoughts 
Of habits, l;biJ~canget the help 

'. 	they need. By actively sharlng in .. 
formation. a schoolcomi.n.unity 
can provide qui'ck. effective re­
sponses. ! . 

. I 

p ...inCRPle$ far 

IdantlQjng the 

Early Wa.,.ning

Signs of School

Violence;. .' 
Educators andI

i 
fai:Dllies can in­

Crease their abpjty to rec:opize 
early warning signs by eStablish­
ing close, caring. and supportive 

! 

, 1 



I 

relationshi~s with children and 5Cd.al environment. Infac:t, for 

youth-getting to know thetnwell" those c:h.lldten who are at risk 

enOUgh to be a92.le oftheir needs. for aggression and violence, 

feeflngs. attitudes, and behavior c:ertain. environments or situa-· 

patterns. Educaton; and parents tions can set it off. Some chil­

together can review school dren may act out if sttes~ be.. 

re:ords for patterns ofbehavioror comes too great, if they laelt 

sudden changes inbebavipr. posItive coping skills, and if 


. they have leamed to react with
Unfortunately. IIJ.eJe Is a real daIl.. aggression. ., that ... Phf wa.mlD - w:tlIga: -".I g SIgD.S
be misbater]t!eted.. Ed.ucators and • AYOid sten.ot.ypes. Stereotypes 
pareDts-and in some cases, stu­ can interfere with--imcl even 
Clents-can el'lSUl'e that 'Che ea:ly, harm~the school ammnmity's 
waming signs are. not misic:ter- ' abilityto identifyand help chil­
Jrited by using several siRr1ificant ' dren.. It Is impOrtant to be a\V'Ue 

I 
I 

principles to better understand . , of false· cues-including race. 
them. These principles include: soda-economic· status. cogni­

tive or academic ability, or· .• ,Do DO .baim. There are certairi " Iph;(sic::aI appearance. In fact. ,:risks associated with' using , such. stereotypes can unfairly 
, 

, ; earl warning signs to idB:ntifj harmch!ldren. espedall:ywhen.chn;t:who are tEOubled. FJl'St, the school communIty acts'; and fOremost, the intent sh01ild upon them.; be to get help for a chlld earlJ. 

:Theearlywamingsigns sh~ • '\'iewr "miDI sips witblu a 

, not to be used as rationale to .iteveloplDetltal eODtext.. Chll- . 

j excl1l.de, isolate. or punish a ,c1ren and yonthat different lev­

child. Nor shoutd they be used els.ofdevelopment have vazy.. 


: as a checlc1istforformally iden.­ ing social and emotional capa­

: ~. mislabeling. or stereo- ' biliti~s. Theymay express their 

-t:YP' cbi1dren. Formal disabil .. needs diffcrentlyin elementary. 

; ity i:ntification under federal mid.dle, and high schooL The' 

i law requires individualized point is to know what is c!evel­

; evaluation byqu~ed pmfes.. opmenta1lytypica1 behaviot so 

: sionals.in ad~tio1'it aU refmals 'thatbehaviors are not rrUsinter­


'pret~ . .: ,to olitside agencies based on 

, the earlywaming signs mi:lstbe 
 .·Uaderstmd tbatddJIdnlllJPl­kept confidential and must be " 	 ,ally exidbit multiple WUDID.gdonewith pcuental~ent (a­ . _ip It is".commonfarchlldrencept referra!sfor suspeaeci "'ho are troubled to exhibitchild abuse or neglect). , multiple signs. Research con~ , 
• tJ'uderstuull1olcace ad ag.;. , , firms that most children who 
, 	 gressiou witIliD. a context. Vio.. ,areucubled and at risk for ag .. 

Ie!lCe is contextuaL Violent and , gMssion exhibit mom than: on.e 
aggressive behavior as an ex­ warning . sign. repelltec1lYi a.ad 
pression of emotion'may have . YJith increasing intensity over 
ma:n.y antecedent factorr-fac­ time. Thust it is important not 
tors that exist whhin the . to overreact to. single signs•. 
scheol the home, and the larger words, or actions. . 

http:sionals.in
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EarlY warning should make inconsUl-
Signs .'. tatiori with the • parents or 

gtWdian- i .Itis not always possible topredict 
behavior thatWillleaci to 'Ili01e.nce. . The folltrwirig earIjwaming signs 
However. ' educators. and par· arep~~sen~ed wit:fi. the following 
ents-and sometimes stwients­ qualificatLons; They are not 
can recognize certain earlywarn­ equally signiticmtand they are 
ing signs. In some situations and not presented in older of serious ..
far some youth, different combi­ ness. The earlyw8.mi.n.g signs in.. 
nations of events, behaviors, and I . I 

elude:..
emotions may lead toaggrt!ssive 

• SDeial withllriJ'NIIJI. In some r.. 	 rage or violent behavior.toward 
situatiOns, gradual and eventu­.1 	 self or others. A good rule of 
ally complete v.iithdrawal fromthumb is to assume that these 
social contactsl c;an be anim­wamingsips~ especially when 

, portant inc:Ucatbr Of a troubled they are presented in combina.. · 
. child. The Withdrawal oftention. indicate a need . for further 
. stems from feelings of·depres",'1 '. analysis to determine anappxopri... 
sion, rej ection, persecution.I 	 ate intervention. I I 

unworthiness. andISck of con­• 	
I We kno~'fmm research that moSt fideru:~. . . I " I,' 

.Use the Slg"'s 	 childml who become violenttc­ I 

AeapollSlbly .' 	 ward self or others feel rejected ,eZzcssrive feelfrl:s O!.iDlatitJ" 

and psychologic::aUyvictimized.. In GNl6eing GlDlII!. Research has
None of th§e sips alone 
most,,~es, c:hlldren exhibit Gg"! shoWn that th~majority of c:hil­Js suf&irmt far precUcting 

aggression and viol en..::=- gressivebehayior cally inlife ana, d.ren who a:e ,isolated and ap­
. MOre~ it is f!1app:rcpri­ ifnot prcVidecl support, will con­ pear to be friendless are not 'lio­
a~pctenQaIIyh~.. tinue a progressive'deve1opmen-' . lent. In faa, tpese feelings are 
ful-to use the early ~ tal patt~ tOVlard senre aggres­ sometimes characteristic ofinti signs as. chel!:ldist 
against which to match la.~ sion or ,violenaL However, re­ children and y'Outh who maybe 

d.i1'idual chiJ.dren. . searr;;h also shows thatwhen c:hil- , 'troubled, withdrawn, or have 


,d.ren have a po$itiYe, mea.:ningful , internal issues that hinder de­

connection to anadult-whether . velopment of social affiliations. 

it be at home, in 'School. or in the . However. relsearch also has 


'. shown that ui some cases feel­
community-(hepoteri.tialforvio­
. lence'is reduced signiiic:antly. , ings' Qf isolation ane! not hav­

ing tr;en~. ~e aSsociated with
None 0; theSe signs alone issufii­ children who behave aggrl:s­
cientfor predicting aggression and , sivelyand violently. " 
violenl;e. Morecve1f It is inappro­ . . . i ..' ' 
p.rla~dp?tentiallyhat.rriful- • Bl:eeJltNJUUllfS. o[rdeeriDn. 

. ,to use the early wandng signs as In the proceSs of growing up. • 
, . a checklistagainstwhlch to match ,andin the c9Urse of adolescent 
, indi11idual Children. Rather. the ' . development, many young 

. I 
'I .' early warning ~5. are offered people expe#erice emotionally 

'1 
; 
I , ~ cn.ly as 'an aid in uientifJing and painful rejection. Children who 

('J referrli1g ch1ldn::n wha'may need. . are trOubled often are isolated 
help. School cDmmumties' ~ust from.. their ;mentally healthy 

I ensure that staffandsturierits omy peers. Theiriresponses to rejec~ 
us,e the,~ly war.ning signs for tionWill depend onmanyback- , . 

, identification and referral pur­ ground fa~ors. Without sup­
~oses--<:lnly trained professionals . .. po~ theyrbe at risk of ex' 

I 
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pressing their emotional cUs-' · and youth. often expres~ their 

. tress innegativeways-includ­ thoughts, feelings, ciesire.s,and 

i~ violenc:e. Some aggressive · intentions in their c1rawings . 

children who are rejected by .and in sttJries~ ~ a.11I'! Other 

l1Dll4ggressive peers seek out ~ttenexpressivefaImS. Many

aggressiVe friends who, in tum. children prOduce work about 

reinforce their violenttenden- '. · violentthemes that for the most 

c:ies. ' part is hannless whe:ri taken in 


context.. HQWB!'IX; an ~. • Jlldngc ril:tim tI/l1i1illmt:t1. Cbil- . resentition afviolence lD .. dren who are victims of vio­ .in" and c:Jra'll'inSS that is d.i­lence-including . physical or' . 
· redecI at specific' individuals sexual abus~ the ccmmu.... 
(~:member.s. peers, othernity, at school. or at home 'are . adults) consistently over time,Sometimes at riskthemselves of may signal emotional problems . lleccmingvlolent tOwcud. them­ . and the potential :for violence. . ..

selves or others. I . , Because there is a real danger ( 'I 
, • FsslinpofieingJlii:1t:e4DI& IIIUl · hi misdiagnosing SUCh a'., 
. 	 p.nBcut.4. The youth who it is important to seek the pd.. . I 

feels constantly picked on. .a!1ce of II qualified pX'ofes­
teased. bulU.ed, smgIed. out for SlOaa.J:.....;audi as a schOol N­
ridicule: and hwiLillatec1 at cholcgist, counsdor, or other 
:home or at school may initiall,y mental health specialist-to 
:withdraw socially.. Ifnot given determine its meaning. . 
iaciequatesuppon in addressing 
! these ,feelings. some children • Urll:lJllfrtllIs"~. EVCIJone 

'gets angry; angarisa naturali may vent them in inappropri..; 
emotion. Howev~ anger that 

, ! ate way~jncluding possible 
is expressed frequently and in·" aggression 'or violeD.ce. . 
tensSlyinnsponse to ~ ir­

.i LDwI sclu»l Ur.t.erarlJllll]lllOr. ritants'may signal potentialvio­

!' tlCtZikmit; IJDftlmtlltu:l1. Poor' lent beha:riort~selfaroth~ 

. scheol achievement can be the' · ers. ' " 


.;' result of.many factcrs~ It is im­

! portant to consider whether . • :httel'lls 0/ imllu'",e .a4 

" th~ is IIGra$tic change in per· danlllit: ltil'lill& mlimi4tlll1lg, 

: fcnnance and/or poor pcrfoi­ "'fU14 ~h1ut:riors. Chil-' 

mance becomes a chronic con- dren' often engage in acts of 

dition that Umits'the chi1cl's' :shoving and uiUd aggression. 

eapacltyto learn. In some situ­ Howeva; some mildly aggres.. 


I 

ations-such as when the low'. sive belmviors such as constant 

achiever feels frustrated. .un-. hi~g an~ bullying of others 

worthy, chastised. and deni~ that occur early in children's 

grated-ac:ting out and. aggres­ lives, if left unattended. might 

sive behaviors may occur. It is later escalate into more senous 


"I 	 important to assess the emo­ behaviors. 
tional and cognitive:r:easons for 

8 ~r;,oJdUa,lirrI!l'roiletas.the academic performance Chronlcbehavior and c1isciplin­cllange to detcnnine the true .. . ; ary pl'oblems both in schoolnature of the problem. ". and at home may suggest that 

. • Ezpre:uum. tI/71ID'IerIft iIJ writ­ underlying emotional needs are 

. ingg IInIl 47tD11ings. Childr~, not being met. These unmet 
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needs maybe manifested in act­
ing out and aggressive behalf- , 
jers. These problems :may set 
the stage for the child to vio­
late nozmS and rules, defy au- ' 
thority. disengage from schoel, 
and en~ge in aggressivebehav. 
iots Wlth other children and 
a.d.ults­

• Past his"'", of""'"G'tIIl".I­
.gresSI"vebenlJ'/lUJr. Unless pro­
. vided 'With suppon and coun­
seling•. a yeuth who has a his- ' 

, . tory of ag~ressive'or violent 
behavior 15 likely to repeat 
these b~haviors.Aggressive . 
and violent 'aets maybe dj. . 

. rectecl toward other individu­
als•. be expressed in cruelty to,'" 
ammals. or iru:lude:fire setting- . 

,Youth who show an early pat­
tern of antisecial behavior £re­

· qU,entlyand aacss multiple Set';' 
.,, 	 tiri2s ate particularly at.risk for 
" 	 fLiture aggressive and antisoCial 

behavior. Sfmilazly. youth who 
· . engage in overt behaviors such 

as bullying) generalized aggres­
sion a.nd. c.efi.anc:e, and covert 
behaviors such as stealing, "an- ' 
·dalism, lying. eheating, and.fire 
setting also are at risk for more 
serious aggressive behavior. Re­
search suggests that age of on· . 
set maybe a keyfact.cr in intei'- . 
p~g earlywaming signs_ For 

· example, children who engage 
in i.ggressionand. drug abuse at 
an_lf.age (befon: age ,12) ate 
more likely to show VIolence, 
.later on than are dWdren who 

, begin such behavior at an older 
aJe- In· the presence. of such 
$lgns it is important to review 
the child's history with behav­

· io.talexperts and seek parents' 
observations and insights.. ' 

• llltDlertPu:sfor rUjJ'en!Iu:es tUUI 
, prej;utlidal GlZitu.tla. AlI c:hil.. 
dren have likes 'and. dislikes. 
However, an intense prejudice 

I 
, I 

toward others based on rac::ial, 
ethnic, religious, !Ianguage, gen­
der, sexual orlertlation, abillty,. 
and physical a,fpearance­
when coupled -ckth other lac­
jors~may lead ito violent as­
saul~ againSt t;hose who are 
. percelved to be different. Mem­
bership in hate! groups or the 
willingness to vktlmize indi­
'Viduals with disabilities Of 

health problemS also should be 
treated as earlyiwarning signs. 

· • D"Jlg lue "1Id. ,"colol we. 
Apartfrom bei~utihealthy be-­
h~viors) drug ~se and alcohol 
use reduces se1f'!Control and ex­
poses children and youth to vi6­
l~c:e, eitheras;perpetratc.rs. as . 
VIctimS, or .both. , 

• A,IIili,,'itm "i~ gtDJgIt. Gangs,
that support ~ti-soQarvalueS 
and. behavlors;-including ex­
tonion, intimirJ,aticn, and acts 

. of violence loWUO other stu­
, . cients-cause ,I fcar arid stress' 


among other 'students. Youth 

who are infhienced by these 

·groups-those who emuiate 

and. eopytheir;behavior. as well 


· as those who bec:ome affiliated. ' 

with them:..-may adopt these 

values .and ac~ inviolent or ag­

gressive wa~ in certain situa­

. nons. Gang-related violence 

arid tUrl batt!es··s're· common 

occurrences tied. to the use of 


· drugs that eft,c,,:n:sult in injury
and/or death. . . . 

. I . 
• 	lraqprfIlIritUe aces, ~ ,os­

IU.il'JlI oJ, ".",. rue ilffi.rerrims. 
Chil~en an~ youth who !nap. 
propnately possess or ha.ve ac­
cess to :fireatms ~ have an 
increased risk for vielenc;e. Re­
search showS that such young· 
sters. alsc wJ.'lIe a higher prob­
ability of b~omingvictjms­
Families can1reduce inappropri­
ate ac:cessartd use by restrlct·I . 

I 
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ing~ monitoring. and supervis­ · Imminmtwarning signsrnay in~ 

ingdilldren's access to fiRam1s dude: ' . 

and other weapons. Children 


• Serious I'hysic81 fighting with . who have a.history at agtes- . 
peers or family members.sion. impulsiveness,. or other . 


· emotional problems should not' 
 • Severe destnlCtionof ptOp~..
have access to firea..rms and 
other weapons. · • Severe rage fQrseem.ingly mi­


nor reasons. 

; .• sefiDus rbrears tl/PiDleIIe:.. Idle 

. thieats are a common .te$ponse • Detailedthre8.ts Of lethal vio· 

to 'frustration... Alternatively • lence. 

. one of the most reliable indica.. 
 • ·Posses~ob. and/o!' us~ of fire-	 •
tors that a youth is likely to , arms and oth.er. weapons. . " ,./ . 
co;rnrnit a dangerous act toward IOIow,the Law 
self or others is adetailed and • Other self-injurious beha~ors , . The 0...1;;. S~Ad 

·sPecific threat to Use violence. . or threats of suicide. . 	requires lb.. , ncb :state ~ , 
cd· ~D.mds underRecent incidents across the . ·When ~ signs incuc:atS that 'lhe~__,.1'7 tI.tI4 s..country dearly 'indicate that · danger is irrm:rinent, safety must . ._lid." IB4.uc.,u,,. Acr threats to commit violence 	 ........... 5 '10._ th ~- __.6,' t (ESEA) . must have ptn In ' 


agaibst oneself or ot.hers should 	 -~·r &;R: e """:u. iWIJ. ...oremos effect, .bY October 1995. I 
consideration. Action must be sta\$ law requ.irinS localbe taken very seriousb'. StepS 

. taken irmnectiaielY. Immediate in-mc1ueattcnal agendas ~ cr.­must be taken to understand:' teriention by scnool authorities' pelfromscboCl.fD.ripenodthe nature of these threats and; . , and possibly law enftm::ement of- Of DOt leu Vum one Yea:r a· to prevent them frombeirig ~:; . fleers is needeclwhen a child! stllcJent iarho Is dctermined.riea out. '.' i;;, 	 , . to have,~ughU fireat.m to 
• Has pte5enteci '8 detailed plan scbaol.i . . . ' 

'ldentifJing and (time. place, method) to; harm Each state'S'law also must 
JIes~ondin" to' or kill others-partic:ularly if 1Il!lW.1bIl chief administer­

;all th _'L.:1.J has 	 "';;..-~ bIB ofB~r:r of the 1o~ ed.u-Imm nent Warning ,eW,J,W,l. a~YJ./o.1l,Aaggres- Qtional agency to mOd~iy
Signs ' sion or has attetnpted to r:.an:y '. the=r;pWsion ~C1t 
'u-1:1.- early..........~;...g Sl·~·. 5.1' ............;. . out threats ,in the pasL ", on a cU.e-br<a.selmsis. An 

~ _au.~. ......... 	 !0=1 eclLLQUonalm:£.tmcles


nerit warning signs in "ate that· • 'Is carrying B weap()n, particu- .reCCYidgESEA JIlU5l 

a student is very do(Se to beha,,- . ' .. larlY if. firearm.. and has threat-, haw a pgUey that lI:qWza . 
. . ing in a way that is potentially ened to use it. . the rUCmd of any Slwlenl 

.01_ .. '. t' ';"If . ~J th ' '. ' . " who bpn,s a fil't!arm to 
W4ngercus 0 SI;4 .anwor 'Co Q -. In situations whe.te students ',s~hCQ] Ito the trim.inal (us­
ers. Jmminent warning,signs.re- '.1..__ .....__, • beh' tic:eor juvenild jwtiC8lJys.­
q\llre an immediate response: . present Quua LlI'll;~temns av. terc. 'I' , 	 lors, ,.,... should be iDfOl'lDed 

.No single waming sign. am p.re..,. : of the cODcem immediately. .........:-----...... 

diet that a dangerous act will oc:- . ' Schoelcormmmities also have the 
cur. Rather7 imminent warnmg respotlSibllity to seek assistanee 
silnsusuaJlyare pres~d as ase- .from· approptia~e agencies. such . , 
qucnc:e of ovart,senous. hostile as child. and familv Se.t'\"lalS and 
b~havio.rs or threats directed at 	 . comIDUllity ~entafhealth. These . 
peers. staff. or other individua1s. 	 . ,re5p0n5eS .should reflec:t seboel 
lJ~ imminent warning signs 	 . bo8rd policies and be consistent 
are evident to more than one staff 'with die Yiolc:nce. prevention and .' 
member;""';'s well as. to the dlild's response plan (for more infonna... 
family_ 	 , , 'tion s~e Section s)- '. . . 
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Usl~SI the Early EilCh school corrmiunity should 
Warning Signs To, dEVelop a procedur~ that students 
Shape Intervention' and staff can follOV'fwhen repon­
Practices, , ing their eoncems iabout a,child 

who exhibits early wUning signs. 
An earlywarning sign is not a pre- :For example. in ma,fly schools the 
dictor that a child 01' youth Will principal is the first ~oint of con-
commit a violem: act toMrd self tact. In cases that 1.10 not pose 
or others. Effective schools recog.. imminent danger,! the principaL 
niZe the potential in eYfS!Y child 'amtacts a school psychologist or 
to overcome difficult experiences • other qualified professional, who 
and to ~n1l'o1 negatiVe emotions. talces respons~bi1i~fc:;r addn:ssing , 
Adults in these school communi- the concern ~diately. If the 

, . ties use their knowledge of early contero is determined to be seri­
, warning signs to add.tess problems ,ous-but not to ppse a threat of 

before they escalate into violenc:e. imminent danger-the child.' s 
Effective schoolcommunities sup.,. , family should be contacted" The 

...... d d &__:1: family should.be cl:Jnsulted.before 
port s~ stu ants. an.uu.uwes implementing anuinterventions 
in understanding the early warn.. . h chil 'J 
ing signs. Suppcrt strategies in.. Wlth t e . . d. Ih cases where 
elude having;" school-based contexwal factors 

..eeJn,JIIDIlt:live anti h,a~ are .dete~ed tc:I be causing or 
ina tiJe alUUty td ctU2sult • S4tool boam policies in place exacerbatmg the c;hild·s trDubUng
aluJ'm~8l Wl"tlz fDJlsr:.bcaJ that support training and ODgo", behavior,' the school shouhi act
ps;dJalogist on BIZ fJD8rJin8 
basis bu lteIpet/ t:I'fIUlre II' ing:. consultation. The entire, quickly to mo~ them. 
positive Idool et:zviroll­ scheel community knows how IUs often difficult:to acknowledge
lI2ent irJ. terms ofasti1vin8 to identify early warning signs, that a child is troubled. Every·mztJenzissuesprior/Q their ' , and understands the principia, one-including ad.ministrators.n:adJinga crisis ltM1l" 

that 'support. them.. families, teachers, school staff, 
students. and cQmm.unity,mem.. 

II Schoolleaclers who encourqe bers-may find 'It .too troubling 
p others to raise concerns about sornetimes to admit that a child 

observed early ~ signs , c10se to them needs help_ \Vhen 
and to report all obsenations faced with resis~c:e or denial,
of imminent war:illng si~s im· school communities mU.$t persist
tnediawy. Thisis inadditi.cnto to ensure that children get the 
sehoolc!istrict ,Policies that help they need. /'"
sanction and. Fe.m.ate the iclen.:. 

Understanding :early and immi- .tification ofearlywar:ning signS. 
nent warning signs is an essential 

• Easy access to a team. of s"s.. step in ensuring ~ safe school. The 
c;;ialists trained in evaluating next step involves supportillJ the 
and addressing serieus behav. emotional and "Dehavioral adjust. 
ioral and academic concerns. ment ofchildren. 

1 
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Interv.ntiQn: .Getting Help
for Troubled Children' '" 

Prevention a~proaches have ~ts trained in eValuati.n8 serious 
proved effectIve in enabling behavioral and academic eon"; 
school oommunities to decrease cems., Eligiblestud.ents shoulcl 
the frequency and intensityofbe­ have access to special education 
havior problems. H~' pre-:" . 'services, and classroom teachers 
ve.ntion progtUlS alone cannot should be able to consult school' 
eliminate the problems ofall stu· ps,ychologists, other mental health 
dents. Some 5 to 10 percent ofsta- , specialists, counselors,· reading 
dents will need Dlore intensive . specialistsj and special educatcrs~ 
interventions to decrease their Effective practices far irnpxovinghigh-risk behaviors, although the the behavior of ~oubled chi1d:re1'ipercentage can vary among , are well dCCIlllleJ1ted in the,re­sc1loo1s and commumties. >. . search literature. Research has 

What happens whenwe reco~ ,shown that effective in.terv'entions 

~lywarning signs in a c:b.ild? 'i; are cultural1yapproprlate, :faraily. 


'supported, individualized. coordi·The message is clear: If's okay to nated, and monitored. Further,bl concerned when yon DOuce inteiVentions are more effective 
~gsisns in a chi1c1-.nd it's when they are designed and even more appropriate to do .. implemented col1sistentll oversomething about those concerns. time with input from the child, theSehool communities that encour­ fanilly. andappfopriate profes­age staff. famDjes, and students to sionals. Schools also can drawraise concerns about observed. upon the resources of their tom­wami,ag si~d that have in ' munityto strellgthenand enhance,.plaCe a precess for getting,help to intervention planrUng. .troubled children once t:hey 'are 

icientified.-are more likely to have' , When drafting aviolence preven­

effective schools with reduceddis­ tion and response plan. it is. help- , 

ruption, bullying. figh~ and" 'fu1 to consider certain principles' 

9ther forms of aggression. ' that reseatcll or expert-based ex.. 


. perience show have a significant 
I' impact ensuccess.The principles I 
Prinolples . • . include: 
:Under-lying • . Share respoftS'lDD1ty .,. estaJt.,Intervention Usbing a PartaelSldp with the, ' I. " .. iViolen.:e prevention andrespcmse dDld, school, home, aall co... 
•plans should consider both pre- , .. DlDDit)'.Coord.inated service 


'i vention and intervention. Plans " .systems should be available for 
 I·! also should p:ovide all staffwith childrenwho are at risk for vio­
. easy access to a team of special.. lent behavior. Effective schools I 

{ 
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·Pvtnll~"ips flt'1'lb l"eaI 
CCJIlZlIZUJlil,l' IlgetJt:ies "alit: 
crea.t«I " Sllfersch"tJ/ ILfIdcamllJlIJ1it;: ,. , 
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• 
, "Students should feel a 
sense DEresptJIJs.ibiJiry ro ' 
iri/rJmJ SQI1JeQl2S jJ' meyre 
mariti Ilware "I ab indi­
,vi,dUM fIInt!l m:o-perfaan ,a 
vioItl/J.tact. 11tcryS/zQlllt:lIfot 
JiWlike rhey IlIf! uale relJ. 

, iI1I. /Nt mtJI'tJ in t/Je SfUJSB 
, tilsa.,.ing, ItJI1JetJIJe's' liff:. 

StutllPlbMt!luJrInaw a mItJ 
QIJ t/J.e doors rliolenee 
~1W'fI'I!DUCn IlDd /esPQllsa 
reillll bet:lluse they maw 
iNJJat points 01striJttnt life , 
mJsd:ttJt:JIIQ l!IrlJet .. , 
Ella QlIinIp, Gndure Gr 
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reach out to include families be kept cOnfideptiaI. FERPA 
and the entire community in ' ' does not preven~ disclosure of " 
the education of children. In pelsonallyidentitiable informa· ' 
addition, effective schools co­ tion to a.ppropriate parties- .' 
cm:linate and collaborate. with. ,such as 1irw enfbrcement offi.. 
child a.JJd family service agm.. clals, trained medicaI' person­
des, law enforcement and ju.:. nel, and other ~ergency per­
venUe justice s~, mental , sonnel-when l1FSponsible per­
health agencies, businesses. sonnel determine there is an 
faith and ethnic Ieaders~ and ,a~ute emergenCy (imminent 
other community agendes. , ' danger). I ' ' . 

• IDlbrm paI'eDlS aDd listen to 
a, D~~p 'the ca~ of staff,

them WbcDea.rlywandDg sJgns : 
Students, mdt~mlJJ"" to biter-an observed.. Patents shouldbe ,', , Yelle. Many scliool stafi mem­involved as soon,as possible; ,bers are maid Of saying or do. ,EffedlYe and safe sc:hools make ing the \Vl'ong tiling when faced " "pemstentefforts to involVepar­ with a potenti8lly ~iolent stu.ents by; infonning them rou~ dent Effective Schools provide. tinely about ,school discipline the entire school community­policies. procedures, an.d:utes, teachers, students, parents.and about their children's be­ support st~+-with traininghavior (both iooel arid bad); 'and support In responding to,i.nv,oMng themin making d.eci­ iinmir.ient w~ signs,' pre­sions conl:ernin~schoolwide venting violenee,and lnte.t"'len­diSciplinarypoliaes and proce­ ing safely and ~ectively. Inter­dU1"eS; and e.ncoura~ themto , vendons must!be monitoreci byparticipate in prevention pre­ professionills ;w,ho are Compe­grams, intervention piograms, tent in. the approach~ AJ:cold­. and c$is plarming. Parents _,ing to resea.rc~ers. ptOgiams doneed to know wha.tschool- , not succeed Without the ongo­based iAterventicns are being ing support cf administrators,used, with their ·children and parents, and ~onununity lead-how they can support their sue:· 

cess.' ,ers~ ,I '. ' .,' 
··.MaiD'&ab&colltideD~tt aDd • Support students i.n heing Jell 

parents' rights to priwacy.'Pa.;. . , ". sponstble for their actioDs. Ef­
rental involvementand consent fective school communities en.. 
is required before personally courage stuqents ,to see then;­

'ide:ntifiable information is selY~S as responsible fat th=.r 
sharecl with otb.eragencie~ ex­ . actions, and actively engage 
cept in the case ofemergencies them in pl~. implement-
or suspicion ofabuse. The.Pam­ . ing., and evlluating violence 
ByEducationalRights andPri­ prevention iftiatives. 
vary Act (FERPAlta federal , I " 
law that addresses the privacy • Simplify 'st.tt" reqllests for ur­
of education records, must be geDt assist2f.nec. Man'!.. school 
observed in all referrals to or , systemS and COmmuIUty agen­
sharing of information, with cies have cdmplex legalistic re-
other communityagencies. Par­ feml with timelines 
thennore. pa.rent-appro"led in:­ anD. lists. Children who 
teragency communicationmust , are at risk endangering them-

I, 


I 
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Tips tor Parents 

: '.' 	 .'. . .' .' I '. 

A PaNntr ca.ll kelp Cratte Sllfe scIu1qls. Be,e tl7e Stlmll idetU thatJlarent:s ill DtIu!r .' 

eOmmU1&ities luJ.ye tried:' ,'" .. ' '... ' ,'~ . . ./ . 

:~ 	D~ the st:hool's discipline polic:ywithyour child. Shaw your support for the ru~es) a::r.d help 
: 	 your dli1d understand the reasons for them. ,,' ". . " . . '. I . 

;. Involve your c:hilcI in setti:Dg rales for appiopriate behavior athOIlle. . . I . 
. . 	ii· Talk ~ your child. about·the. 'Violence he or she sees-on teJ~sion, in video gam~, and possibly 

; in the neighborhood. Help, your child understand the cansequel'!?!s OfYiolencz. I·'., ' 
i • Teac:b. your c:hild how to solve problems. Praise y.our child when hs or she !chews lI'lrO\lgh. . 
, 	 '~ . ..' '/ 
.; -Help ,your c:h11dflad ways to shaw anger that do not iavclve verba.U;y or physically ~urtinSothe.rs­

When you get angry. use ius an oppo~unit.r to model dlesa appropriate responses far your child-
and talk about it. .' .' . . , f' 

• 	Help your child understand the value of a«.eptirlB indivilhtal differences. . .! . 
• Note any distutcing bet.avlars hi your chUd. r:oruample, ii'equ~t rmgry'ou~. cccessive 

fightinS and. bullying cif other children, cruelty to allimals. fjre setting, frequent bellaviol problems. 
at school a:nc\ in the neigb~orhQOd. lack of friends, and alcohol or drug use can be signs of serioQ.S 
prDblems~ Get help for y~ child. Talk with a trusted professional in your c:hild's :sc:hool' at in the 
community. .i; \ '/ 

i • Keep li:IuIs of c:o~caticn open "lith 'your c::hil.d-even when, it is tol:Igh.Enc:o~rage yourcl1nd 
always 'to let'you. k:r:1ow wbe:re and with whom he or she will be. Get to know ~ chUa's friencls. 

• List.eC1 to your child ifhe or she shares CODCernS about f.tiends who inaYbe exbl"biting troubling' 
. behaviors. Shale this infor.mation with a tN~ professional. suc:b as the school/psychologist, 
Pl~cipal. or teacher. " i 

• 	Be involved in rOW' c.hud's sehool Hfe by ~pporting ;me! re~eViinJ ho.trl~rk, JJkini with his or . 
har tea.eher(s).and anending school functions such as parent conferences, dasslprograms~ open 
hol,lSes. and PIA meetings.· '. . ,. . . " . i'" . 

• 	 Wotk with your c:nud'sschOol to make it more ~sponsive to an students and to ,all fammes_ Share 
yeur ideas abou~ how the school,can. cncourap fari.illy blvolvement, 'Welcom~ aU families. and 
include =em inme1ll'lingful ways in their chi1chen"s eU1U:&tion. . '. . I .' 

• 	Encourage iDUl' sChool T.D~erbefQreo and aftCr-sch.ool PIOgrams- . I . . . 
• Volumeer to work 'lrith school-basedgraups cODCemed 1rithviolenCepreventi~n. If nODe exist. 

offer to fOl'lIl one. , ," '. . ". . . . , ' '.. '. i ' 
• Fmc out if there Is a 'Violence prevention group in your commumiy. Offer to pSrtic!pate in the 

group's actiVities. . ' " . ," . .' • ' . / ' ' 

. :. Talkwith the parents of your child'~ friends. DiScuss .hew]'C!UcaD foim a tea:rri to ensure your 
·chiJ.d.renrs safelJ.. . , : I 

. . 	 . I. 
• 	Find out if yoUr en:tployer offers provisions for parents tc participate .In schocl.ac:tivities. , 	 . .' .' I . , '. . 

. 	 , I 
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. "Our sdJooIsYslerJJ bas t:.ff1o- . 
, ated /I itudent .servic~s 

lIsm-indudingth~prinr:i- ' 
. pll!,::. speclaJ eduCIJlt:ll; r/Je 

st:bOD/ p$yr::/ldo8ist. OIizer. 
btdmvicmJJUpport.~fJIl­
n~ tII~ child iJfNdopn1N1t 
Iped"'is/" ud()t/Jen-tlIrilr . 
ll1esu WtlU:Jy lil sdmss 
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. selves .or o,thers c:annot be , ensure the likelihood that they
pI.aced on waiting liSts. ' winbe implemented effectively.

J ' 

• :Ma:u mteneatioDS PaUable . • Buildv.palIl and eool'diDate m­
, as earlY as possible.. Toe t.re­ , temal "haol.resOurces. In de- . 
quently, interventions are not veloping a.nd,~piementingvio- . 
made available until the stu­ lence preventionland. response
dent becomes,violent or is !d.-, plans, effective ~cl1ools draw 

. judicated. as a youthful of- • upon the resourCes of various 
fender. Interventions for chil­ school-based programs and ' 
dren who have reached this staff-such as special educa­
stage are both eostly, restrictive, . tion, safe. and ~g.f:ree sehaol 
andrelatively inefficient. Effec.. programs. pupil.' Services, anel 
nY's schools build mechanisms Title 1. 'I . . . I . into their intervention pro~ . Violent behavior is a picblem for cesses to ensure that referrals 

every.cn.e. It i!? a nOrmal response·. are addressed promptly. and to become angry 'or even friEht· ~ha.t feedback is provided ~o the ened inthe.~ence of a viorentreferring individual. child. But, it 15 ess~ntia1 that these . 
• Vse sustained. DIIIltipIe, coar­ emoticnal reactions be controlled. . 

cliDated luteneatioas. It is rare .The goal must always be to ensure . 
that children are violent or dis- ' saietyand seek h~p for the child., .... 
ntptive only In school, Thus. I 

" I ' ..' interventions that are m.ost suc- Intervening EaP• .., .. . . ceSsfulare comprehensive, sus- . with students Whotaineel, and properly imple.. ' . Are at RisJ(·for, ·.rnented. Theyhelp~esand ,Behavioralstaff work together to help the ·Pl"ablema!child. Coordinated efforts draw. 

. resourc:es from community , . The incidence lof violent acts 

'agencies that are respectful of against studentS Dr staff is low. 
and responsive to the needs of Howeve.t, pfe-vi~lentbehaviOlS­
families~ Isola:ced, inconsistent, such as threats, bullying, and 
shon·term, andfragmented in­ . '. classroom disrujrtions-are com­
terventions will not be success­ mon. Thus, early responses to ... 
ful-e.nci may a~allydobarm. warning signs ~ most effective 

irtpnwenting problems from es­• An:It.IfZe, the eoatats in 'wh1eh calating. .' .' /. .'rioleatbeIaat40r 0ICC1II"& School 
communities can enhance their Intervention programs thatre­

. effecti-veness by conducting a d.u~ behavior ip±cblemsana re­
functional analysis of the·fac­ lated school violence typically are. 
tors that set elf violence a.ru:l' multifaceted,llong-term" and 
problem behaviors. In deter­ broad reaclLing~ They also are rig­
',mining anappropriate cowse of orously implemented. Effective 

, action, considertheC'hildfs age, early, mtervendon efforts inc:lude 
'.. cultural backgroWlC, and.tam­ werking with small groups OJ: in-
ily.experi~and values. De-, .clividuaJ. students to provide direct 
cisions about interventions. support. as -ell as li.nking c:hil. 
should be measu.ted againSt a . dreii and thwr familiEis to neces.. 
standard of ~sonableness to sary ~ommunity s,ervices and/or, ' ., I ' '. " 

, ' 
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Action Staps tor StUdents i . 	 . .' .' ,I 
. ~ :Tiw'e is IIIJIch. stu4etr.ts ~ tID tri he" t:f'Bf!.tB st1ife 1t:.,"«it8; Talk til your ~GdIer.s,

JlIU't!IlJ:S, tm4 cDumelJJr tilfbul oUt 1uiJIIyou CfI1I get IItl10lped IIntl4Q :yor'.,.JIll'" to 
;IIIIl1al you., .leMol ute. Here are 10IfUI iilscJ thllt stlUUlBIs in. otlter st:1JDols "":VB 
*-,_~.' , 	 I 

. &rICa: 	 ,.' ;, 

, • Listen to your fricdsif they sharetmubJing feeliags or thOughts.. Encourage them bget help from 
a trusted adult-suc:h !U a school psychologist, counselor, SOQaI worker, leader fro~ the faith 
community, Dt other piofessional. U you are very c:01\cemed, seek belp mt them. Sha:e your 

• ,COllCer1l5 with you.rparents. ' ' .' 	 'I ' , 
• 	Create, joint or support student organizations that combat violence, such as ''SNd~ts Against 
Destruai~ DecisiollS" arid "Young Heroes Program.", I 

• 	Work with local bus;nesses and commU%!itJ groups to organize youth-oriented actrrities that help 
, young people think at'ways to prevent school and communityviolence. Share yout ideas for how 

these community groups and businesses caD support your eftans.. I 
, 	 • Organize. an assembly and invite your school psyc:hologiS'C. school socal worker, aPd counselor-in 

addition to SNd.ent paneliS,ts:-to share ideas about he". to ceal with vioience.IrrtfUdatfon, and 
buUyinl: '.. ', . I. 

• Get invo1veci in plannlng,:hstplemenlfng, and evaluatingyOUl' school's 'liolenC$ p.revention and. 
response pl~ , . . 1 '. '. 

• 	Participate in Violence prevention programs suc:h as peer mediation and. conflict ~olution. 
Employ your new skiIJ,$ in other settings. 1iUc:h as the h~e, neighborhood. md communit:Y. 

.'. Wo~kwith ~ teachers and adMinisuators to create a safe process for :rep~ threats. . 
. intimidation. .capon possession. druS seUing,gang ac:tivity, graffiti, IU'2d vandalism. Use the 
pnu:ess.. ." . . . . . . . '. . " .' I . . . 

• 	 Ask for permission to invite a IP1 enfota:ment offiar to your sehool to =ru:iuct a safety allclit and 
. share safety tips, such as traveling in groups and avoiding areas knawn to be urJafe. Sh&re your
ideas With the Cafficer. . .' . . '. I, . . 

• 	 Help to ~velap and participate in activities that promote studl!lrt uiuierstan~ of dJffermc:es 8.l'd 
that :respect the rights of ~. ' . . . i . 

• Volunteer to be a manter fa, JDUDger students and/or provide tIltoriq to your peers. 

! . 	
!. Know your school's co!ie of.conduct and model MSponsible behavior. Avoid being part ofa czawd 

when fights break out..Rmain from teasing, bullying. and intimidating peers. I '. 
• 	Be a role moc:!e1--ta1te personal respons:ibWty by reading to anger without physically or verballY 

harming others., ..''. I' 
'.. 	 Seek help !tom your parents or afJusted adult-sueb. as a school psychologist., sodal worker, 

. o;aumelO£ teaobet<-If,ou ore.apeJ:ion<ing 1Dten.. 1 or dtopr...lci>...1iIIgs of ""BOX; tear'l' 
. 	 , I 

• 	 II 

I.' ••• 
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providing these seMcesin the ' 
sthool. 
Examples of early intervention 
components that-work include: 
, , " 

• Providing ttaining and support, 
to staff,stwients, and families 
in understanding factolS that 
can set offandlor exacerbate 
aggressive outbursts. 

., Teaching the childaltemative, 
socially appropriate replace­
ment responss5-5Uch as prob­
lem solving and anger ccnaol 
skills. ", ,,' , 

• 	Providing,skill training. thera­
peutic assistance, and other 
support to the family through,
cotaauwty-based se;vices. , 

"•.E:cmuragiDg the famUy to make 
sure that.firearms are aut of the 

, 'c:hild.'s immediate reach. Law' 
et}fcrcement offic~ QUl pro~ , 
vide families with ixlfoIma.t1on 
about safe firearm storage as 
W~i~de.UneS far address­
ing' ·S access to and pos­
session offirearms.. 

,In some OlSes, more ccmprehen­
sive earlyintetYentions are called 
for to address the needs of 
troubled children. FoQlSed. coOr­
dinated, proven interventions re­

, • dUce violent behavior, Following
are several cOI11p.rehensive ap"
PJ:Oacbes that effective schools are 
using to p.ravide early intervention 
to students who are at risk of be­
comingv.ialent tawardthemselves 

. or others. , : :', 

Inte.wentlon Tactlo: 
Teaehlng Poeau__ 

, InteNlCllon SIdUs 

Although most schools do teach 
positive, social interaction skills 
111c1ir~ some have adopted so­
cial skills programs specifically 
deSigned to prevent or reduce an­

, . 	asocial behavior initroubled clUl.. 
men. In fact, the ~ct teaching 
of social pzoblem solving and so­
cial decision making is nOw. a 
standard. feature of. most effective 
'drug andviolence Preventionpta'­
grams. 'Children who are at risk 
ofbec:omingViolent tOW'al'd them.. 
selves or others need additional 
suppon:'l1leyoft~need to learn 
interpersonal. pr9b1em. solving. " 
and conflict resolution skills at 
home and in sch'ool. They also ' 

-may need more intensive assis­
tance in learning ~o1li to stop and 
thinkbefore theyteact, and to lis­
ten effectively. 	 i' ' 


I 

. I

rnteI"'Wentlon Taotlc: 
, PrGYiclln. 	 I .' 
, ClJlllprehenslve S8PWlces 

In some ~eSt uie early interven­
tion may involve gettins services 
to families. The "o!ence preven­

, , tion a.m! tc~ponSe team together 
with the, dilld ana, fatnily designs 
a ccmprehensi,e intervention 
pIan that focuseS on reducing agw 

gressivebehaviOI& and. supporting 
responsible behaviors at school. in 
the horne, and ill the community, 
When mu1tipl~ services are're­
,quirea there alsO must be psycho­
lOgical counseling and ongoing 
c:onsultation /with c:lassroom 

'teachers, schdol staff. and the 
. family to ensure intenc!eci results 

occur. All set.vices-inc1ucUng 
conununity services-must be 

, coardmated and progress must be 
.monitored an~ evaluated care.. 
fully. I 

J 
I " ' " ' I 

Intervention Tactics 
, 'Refe....lng the Child for 

, Speolal Ed~catl.n . 
£ValuationI·' ,

i
If there is evidence of persistent 
problem b or poor aea­
deanc it may be a? 

,I 
I 
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pmpriate to conduct a fozmal as-­ herfamily, and appropriate school . 
sessment to detei.mine if the.child . staff should,beinvolved in devel­

. . 

-

is disabled and eligible for special .oping and monitoring the inter­
ectu~ation and· lelated services ventions..· , . 

under the buliPi4JUlls with Dis-.. · 
 Nontraditional' schooling in an .tlbil~ia Etlu.clJtiDrr. Ad (iDEA). . . 

alternative ~chool or therapeutic Ifa multidisciplinary team deter- '. facility :may be required in severe ­mines that the c:bild is eligible for caseswhere tbe safetyofstudentsservices undll!t the IDEA, anitJdi­ ·and staff remains acoru:e:rn., or'vici~a1ized educational- program when the comp.lexitJ of the war­(IEP) should be developed by iI vention planwarrants it. Besearchte3Jll that includes a parent. a · has shown thate.ffedive altema­l'l!31;11ar educator, a special educa­ . tive prcgrarris Can have: long-term . tertian evaluator. a representative positiveresults by:redudng expul- .of the local school district, the .: sians and courtreferrals. :Effedivechild-Cif appropriate), and others alternative programs support stu ... as :appropria~e. This team wlll dents. in meeting. high ac:ademic:identify the support necessary to . and behavioral stsnd8rtls. Theyenable the Child lolearn-in.clud~ provide anger anclimpulse control . ing the strategies and support sys- . 
training., psychological counsel­. tems necessary to adcl.ress any. · ing. effec;tive academic arui reme­beha'li.o: that may iznpecle the · dial instruction, and "ocational .child's Ie:a.ming or the learning of · training IS appropriate. Such pro- . his «her peers. . 

! . · grams also make provisions for·' 

'. act;ive family involvement. More­
'. ovm:, they offerguidance and staff .
Providing . support when_the child ~eturns to .Il'denslve•. '. his or her :regular school.Inclividuali2ed 


Interventions for 

.St~dents with '. .ProvIding e: 

Severe Behavioral . ".undalion ,...

Fr-roblems Prevent and 
 I .Reduce.ViolentChildren who show dangerous' 'Appropn'lllB bdaflli:Jl' Jll'Jd .Behaviorpatterns and a potential for more respict ltd ot/Jers IIlf1 e.nJ-" 

. p}JasizetilllaJJ times.. How­.serious violence usually lequire' ..Sc:hoolwide strategies create a 
e'Jre.(:! despite our best t:f. more iiltensive interventions that foundation that Ismorerespon- . frlrt;,1.unbrrUllllblinddents 

involve -multiple ~encies, com· sive to clrlldren in.generaJ.-.on8 do (J"~t! IJ:bsn· they ill), it 
.-nunity·buecl SElMce providers, that lWIkeS·iJlte",eJl1IoDS tDr ID.- is oUr.lCS]Jon!lllziJil,Y rop,;;,.. 
.and intense family support. By . dlYidDal cJxlIdrea more effective viti. ~PJ!lfJprlatesuppart10 

1JI8f1l ilI_ TlHtlS til ewry~orking with families and com": . aDd etiidmt . r:bDd.", . . 
. ·munlty services, schools QUl com- Effective and saft schools' are. Ou:ais. ........


prehensively and effectively inter..; places where there is strono 1ead-' . ~1..rSalaaoI•.
ivene. . \tJ aueAI'aIuW ca.."NJ)ers~. caring faculty. parent and.. . I . 

. : Effective individualized inte:ven- ccrmnunityinvolvem.ent-indud... 
 ..-..../------_.. 
I lions provid.e a range of serw:es jng law er.iforcement oflic;ials- .. ' 
i fer students. Multiple, intensive, ancl student participation in the 
! focused approaches used over .designof programs and policies. I 

. time Can reduce the chances for Effective and safe schools also are . 
. ,I. 

: continued offenses and the poten- . ·places where. prevention and in­
! tial for violence. The child, his Of. tervention programs are ~aset! I 

i 

I 

i •••• 
...... .(-, 



- -.............. , ..... . 


¢ 

,; . . upon careful assessment of stu-' laws, and use gul~ae.unes, 'dent problems, where comnmnity· . the state 
. members help set measurable nan. ... 
, goals and objectives, where re· .' I·· 

•. ~osing sc:h.ool ~puses dut":search-based prevention and in­ 'lng lunch periods. ' .tervention appmaChes are. used, ./ ' 


and wh:ere evaluations are con­ • Adopting a school policy 'on ' 

ducted regularly to ensure that the ' uniforms. ' . I, .' ~ . 


programs are meeting stated 
 • Arranging SU~ion at aid· ' goals. Effective aJ'ld safe schools cal times (for example. in hall..arealso'placeswhere teachers and 'Ways between ditsses) and hav­staffhave access to qualified con-· ing a·plan te deploy ~sorysultants who can. he1pthemac!­ staff to areas. w.here mcldentsdresS behavicraland academic: are likely,to OCClll'.,· ., bamers to learning. . J.' . . . 
, • Prohibiting studentS f:~m c:on­, 

Effective schools ensure .that the 
. gregating in ar~ wh~ they. physi~al' environment of the 

are likely t:o engagem rule­
\ '. scl1ccl is safe; and that schoolwide ..'. breaking 01' intimidating andpolicies are in place to support . aggreSsive beh::lviors.· .'responsible behaviors. '" . 

'The polj~ 8l.2 ~. scllt:JO.fs • Having adUltS! visibly. present . 
Fatal tfJJ1U1Iw'Iity ass"l CharacterIStics of ~ Safe thrcughoutthe,5chool build.ing.
vmM e1lidiflfJly/11ff1'f1erlling P ....... ·, losl. EnwlPonlftent
.. This iticlu~es ~couragJng par­lind respMdinll tQ sc:bQO/ ents to visIt the schooL ,.' . 
violfJ/Jce. Building a. n:/a. 
tJQns/vp III'ir/l /all' enfrJn:e. PreVention starts by making sUre • ,Staggering dishussaitimes and

the school campus is a' safe and flIIt/nt SI1TJllltherrs liJ.e ca.r.illg place.. Effective and safe lunch periods~ .' ' Idonl's Ilbl7ilF tQ eJ1sum 
SJlIilty."" schools communicate a 'strOng • Monitoring t;he: ~urlounding 
GJJ~ sense of sec:wity. Experts suggest " school ;rounds-iA.eluding 
toIwa-l'Dllce CoIIIIIIInfG... that school officials can enhance . lanc.isapmg. parking lots, anel 
B'iaalo,lW . . phl'sical safety by: OUS stops., f, . 

• • Supervising access to thebuild.- ' ". Coordinatin,iw.ith lOcal police
ing indgrounds. " . to e~Ul'e that there: are safe 

-Reducing da,s size and school rautes to ~ from school. 

size. . . In addition to 4rieting a:reas for 

.. Adjusting schedulirigto mini':' increased safety 'measUre's,' 


mize time .in the hallWays or in schools also s~oulcl ident;tf1. safe 

potentially dange:ous 10ca- . areas where Staff and ehddren 

tions. "fraffic flow patterns can .... .' should go in the event of a crisis. 


r be modmed to limit potential The phYSialf condition of the 
fer conflicts or altercations. .' . " idleol builc.iing also has animpact, , . -Conducting.8 building safety on student attitude. behav.ior, aJ'ld 
audit in consultation with . motivation to' achieve. 'l)pically, 
school :security personnel and! there tend to ~emore iri.cidents of 
or law eruorc;ement experts. fighting and ;violence in. school 
E.fn:etive schools adhere to ferl~ buildings that are dirty. too cold 
eral, state," and local nonc1is- ' or tdo hot, fllled with graffiti, in 
crlmination . and pUblic safety need ofl'epair, or unsanitaty. 

. l 

! 
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ChaPacterlstlcs of 
Sc:hOolwlde POlicies that 
support RealtollslblG 
IletuWlor 

Th~Opportunities for inappropri­
at.ebehaViOl's that precipitate vio­
lenCeare greater ina (tisonierly 
andunciisciplined school climate. 
A growing number of schools,are 
,	disCovering that the most effective 
way to reduce suspensions, expul­
sions, office refe:rals, and other 
sinillaractionS-strategies that do 
not result in ma;king schools 
safer-is to emphasize a proactive 
appzoach to' discipline, 

Effective schools are impJ.ement- , 
ing schoolwide campaigns that 
establish high expectations and 
provide support for sociallyappro.­
priate behavior. They reinforce 
positive behavior and highlight 
sanctions against aggressive be.. 
havior. AU staff. parents, students, 
and. cora.tr1unity members are iii.. 
fanned about problem behavior. 
'Ilfbat they can do to counteractit, 
and ho~ they can reinforce and. 
reward positive behavior. In tum, 
the entire school community 
i.na.kes a conunitmentto behaving 
~sponsibly. 

Elective mdsafa schools develop
and consistently enforce 
Schcolwide rules that are clear, 
broad-baSed, and fair. Rules and 

"idisclPJinary pracedures axe devel­
·oped collabozati"lely by represen.. 
: tatives of the total educational 
~ community. They are c:oD'lI1lUDi­

. 'c::ated c:learly to all parties-but 
imost important. they arefollowed. 
, c:onsistentIy by everyone.' . 

: School c(urununities that have 
; undertaken schoolwlde ap-' 
; proaches do the following tl:dngs: 

• 	Deve1CW a schoolwic!e diSciplin­
ary policy that includes a code 
of conduct. . spec:ific rules and 

consequences that can accom­
modate student differences on 
a case..by..casebasis when nec­
essary. (If one already exists, 
miew arJ,d modify it if neces­
sary.) Be sure to include a de­
scription ofsc:hool anti-h~5-

, meat apd anti-violence policies 
, and due process rights. 

• EI'lsw:e that the cultural values 
and educational goals of the 
community are reflected in the 

. mles. These values should be 
expressed in a statement that 
precedes the sc:hoalwide disci.. 
plinary policy. 

• Include sc:hooi stiff, students, 
. and families in the develop­
. m.ent. d.iscussian. and imple­

mentation offair rules. Provide 
schoolwide and classroom sup­

·port to implement these rules. 
Strategies that havebeen found 
to support students indude 
class discussions, schoolwide 
assemblies, student govern­
~t, and partidpatiOI'1 on dis­
cipline teams. In addition. peer 

·mediation,and conflict resolu­
· tion have been implemented
wi.ciely in schqols to promote a 
dimate ofnonviolenc:e. 

. • Be sure consec;uences are com­
mensurate Wlth the offense, 

·and. that rules. are written and .. 
. applied. in a ncnc:lisaiminatoIy 
manner and accommodate c:u1•. 
tural diversity.. 	 . 

• Make 'WI! that Jf a negativII: 
consequence (such as with-. 
drawin~ privileges) is used, i~ 
is Combinedwith positive strat-: , 
egies for teaching socially ap­
propriate behaviors anc1 with 
strategies that address any ex­
ternal factors that might have 
caused the behavior. . 

• Include a zero toler.uu:e state­
ment for illegal possession of 

. 


I . ..• 
"E~eIbJJQJlIS tiles.am~ 
disdjlin'ef1/!ul. Eveqone­
indudin'g thlif Iuna.lfJQlll . 
wcu:ttu:sl and QlStQt/iaJIs-:. 
war.i:s ....8 l4UJIZ1. Dent.n 
alfII,p Times wjen dJiJdrr:n 
l!»ft:t riJe nz/es. 81lt mere 
is JJ:rUIJ~"attl inl.etvent;QII 
by Iit:U1IY anti staIJ. IlIId 
~DtiJQcin1t1ieA. Thfll"l!!­

qJon.si1iib."'ty Is M die stll­
..dents,~ 
......AIInd, JIUIIDi 
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weal:'0ns, alc:ohol. or drugs. 
ProVIde services and support 

-for students who havebeen sus­
-pended and/or Ccpelled_ 

Recognizing the warning signs 
and responding with comprehen­
sive interventions allows us to 

-I 

,I, 

. 
 , .. ' ­--~I 

I 
-help 'children cUmulate negative 
behaviors ami-replace diem with 

-positive .ones. ~ctiye sha:ring of 
infonna1lon a.ild a ~ick, effective 
response _by the school c:ommu­

_ _mty will ensure thai the school is 
-, _ safer and the c:hild isle.ss troubled 

and'"can learn. ' r 

I 

I 
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'Dev.lo.ping a Prevention ., ' 
':and Response Plan , ' 

E('fc=t,;uv¢ schools c:r=ati: ill. ~o1cnC:1! 
: prwention me! response plan and 
, fnnn ateam that can ensure it is 
i implemen.ted.. They 1,UIC IlP­

, ' pmaches and s~tegies based on 
.; research abouL wlut.L wutb. 

: creatinG the 

VIolence 

Prevention and 
'Response 'Plan 
A acnmd violence prevenuon aM 
rpq~l."nnse plan reflects the aim­
'11ml and theunique needs ofc4u. 
c.atGrs, ftUclents, 13.miIies. and,rhP. 
greater community. The 'Plwlu"'t· ,
lines hawAII' incIi1liduals in the , 
sC'.haal eommunity-aclm1nistra­
LOni., l.;achers, parcnu, stw.ienb. 
bU.B driver$. Slapport staff will be 
DteI,1a.t'ed to spot the beha"iurW 
an.!cmotionW. signs tha1 indic:ate 
a child. is rmuhled. and what they
wUL UL=i tG do. The: pla:n e:bo de­
bils llow scheel and: community , 
resouzces can be used to t:reiI", 
sati: en:orirc.n:=cnts;me! to m:msse 
:responses to 3dJte threats anel 
indd.ent=, uI vlQl~. ' 

An e!fectiveWTiftm I"lan indut!es:' 

• 	Dcsaipticms of the ea.rlywa:J1 
, ins signs of porentiRlly,vinlent 
behavior ~cl prw:cdurcs for 
id.cntifyiZlg chilc!ren who ax­
hihtt the~ signs. , 

• 	Dc:scriptions of effective pre­
\rentinn practices the seliool 
Wll11llunity hu und.e:takcn.to 

buDd I. faundGtion that is re­
sponsive til all c:hildTen and 

'I:nmuu.'f::S the tfrediveness of 
interventions. 

• 	DescripUuns uC illllillYl;ution 
S'I:mIegies the school ccxcmu.. 
nTty can use to help 'P."01.lbled 
thUd:ren. These include .fitly
inte.tventiens for swd.ents 'Who 

" are atrlsk of beha.vior41 p.rub­
lQnS, aDd more intcsive, indi­
'vidualb'.p.t'f intmi'entions and. 
muu.n.:ts for 5tL11iems with se· 
vete behavioral problems or 
mental health neeas. .', 

• .A crisis mtervention plaa that 
tnclydes im:medlate teSponse5 , 
farimmincntwarning signs and. 

, violent behavior, as weI' a~ a 
CDntingency phll1 I.tJ be LlSed In 
the demmth of a b'aSecly. 

!he plan JmlSl be:= CCJf~i$tellt 'Ilrith 
. tcdc:r.:U, state, and local laws. It 

aLV'! ~hnuld have the $TlPport of 
famllies and the local school 
'bean!.. 	 ' 

~1Wllend.ationJ .inthis· guide
wU1 prove DlOstmeaningful when' 
,the entfre school cammunlLy Is 
involvc:'a in dcwclopinJ and. imp)..
mentin& the IIian. In addition. ev· 
eryunu lIhould be prcwided with 
televaat ~ alici S\lp~ an 
a regular basis. F1nally.therc=

shauJI! be a clearly dcIinccted 

\., 


mechanism. for I110nitnnng an&1 
assessing·viu1t:ru:1:! ptcvention ef· 
!arts. 

'. \ .. :-~ 
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,FOl"'min9 the 
'Prevention and 
Response Team 
It can be helpfal to establish a 
sc:haol..based. team to oversee the 
preparation and. ,implementation 
of the prevention and response 
plan. This does not need to be a 

... _-- .­
, . i 

tral office ~Jator, seeurlty 
officer, and youth officer or com.. ' 
'munity police team member. ' , ' 

The eore team alsb shOuld cool· 
cUnate with any sthool adVisory 
boards alreacly in!place. For ex­
an;n8, most effee~ve schools have 
developed an advisor,y board of 

"Our disrnet initiated' .. 
ss/ety lasIc fo~~ .i.nJIQ/vmC . 
parents, srurJetlts, tacb~ 
support nail administnJ­
,tor:s. aM t:t:nIIIfJlUlit;-mdll­
!Jeisto~"ottrplan for 
~ly and ai5i's lZianBgl:­
ment. II WC2I'.b. XI, .' 

BIdI.II'rIlE. .~'~B'outcm,n

.' • 

i . 

LL • I I 

;' "lHr llaerJ to peattentiDII 
,	,I to lbsst:JflTle.ntoftkeptipU­
, Jatioll that ihdlldesDus 
,: dr.Wers, s,r:rerariea, lindQlJi. , 

, " creri.ll II(Ddters. Theyare a 
, very itnpQTtantyel often 
I overlooJtedgtOup oFpf!IQp/t: ' 
• who CJIIprrrvidasuppcrt to ' 
, cJ:jJdnn." 
, ••S'bII:!irIlQ , 


I' SeJaaaI JISJ"~ 

J8111SbriInt, .Ut 

, ' 
, ......-.__.----­

new team; howevet; a designated parents and communi:ty leaders 
core group ,should be entrusted ,.' that meets reguIa;rly with school 
with this important responsibility.. I$ninistrators. W,hile these advi. 

' hould th sory groups geneta.Uy offer advice,The ecce team s ensure at a.nt.i support. thai role can be ex;. 
every member of the greater paneled to bringing rescnm:es re- ., 

'school community accepts, and lated to violence' prevention and 
adoptS ,theviolence~revention intervention intQ the schooL " ' 
and response plan. This buy-In is 
essential, if aU memberS of the Consider invo1V,1ng a variety of 

, sebeol communfty are expected to community leaders and parents 
feel comfortable sharing concems wh~ building #le 1Iiolence pre­
ibout children who. ap~e~r ',vention and response team: '. 
troubled. 100 often, ca.nng mdi- • .Parent group: leaders. 5ucll as .
viclual$ remainsilent becausethey 'l".l"r" ffi ' 
hav~ no 'IJ18.y to express their con.. C .LA 0 c=rs.l, 
~. ' • Law enforc:ekent personneL . 

I ' 

1YPii.-any~ the cOre t=imincludes' • Attorneys. judges, and prcba­
the building administrator, gen- tiOD. officersJ ' , ' 

, era! and special education teach.. ! 

ers.parent(s),andapupilsupport • Clergy and lother representa .. , 
services representlti:ve (a school 'tives of the faith =mmunity. 
psychologist,soc;ial warke%; or eMeelia representatives.
counselor), school resOlU'ce of- ' I, ' 

ticer, and. a safe and drug-free • Violencepz;:wentiongrcuprep-­
schoolspmgr.:.m coordinator.Ifno resentativef-,"", 

school psychologist or mental al th chil..l· ,_1£'_


, healthproiessional is available to • )ientheal and . \4 WQI,I,G"l,w 


the staff, involve so.meane from. ail 'personneLI ' 

outside mental healtb agency. • :Physicians and nurses. 


'"Other ~duals may be added., .• Pamil,'Y ag~n"" and family reo- ' 
, to th.eteam.dependins on the'taSk. 1 "3 

. ror f:XaJDple. when undertaking , saurce cerrter staff. ,. ," 
,. school wide prevention p'la.rl$lg,' '. Business ieaders. 

the team might be expan4ed to ' I' " 
include students, representatives, • Recrea.tio~, cultural, and arts 

, 'of community agencies and orga- orSanizations staff. ' , ' 
nizations. the school nurse,' .' Youth w~r~rs and volunteers. 
school board. members. and sup­
port staff (secretaries. bus drivers, ~ ,Loc;al ofB,~ials, including school 
andc:ustodians). Similarly. crisis' .boardr.n~bers and represe:t .. 
response planning CUi be en- t~tives from special COmnll5­
h3nced 'With the presence ofaeen- ' Slons. I" '" , 

.! 
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Action Planning .. Checktlst ./ 

Preventlon-Interventlon-Crisls Response' 
. ·1. 

6 :1I'Iuzt To Look FQr'-Ji:e.y i:luznJctli1.J"Utics of.SJItIIrsWe tm4 SlI/e St:1II10~ 

;Does my sch~ol have characteristics that: ' . . iI 
'!_Are responsive to allchilcbn? " . .! 

.;Wluzt 7bLookFor-B.,q ~SigtuD/Viol~e .. . . . . " '. . ", ' I 

: Has my school taken steps to ensure·that all staH, students~ and fami1i~s:.· 
I _ Uncler5ta:ndthe ptindples ~ the identification of early wat.n.1ni sisns? .. 1. 

xnCUf .boW to i~ and ~poncilO imminl!ht ....aming sis;n.s? i 
- i 
_Are ablate identify euly~ng sighs? . .' 

: . ' '. '. .'. . . ' .... 

... Jf7u.af To IJo.-:-Inten'r"'&1I: GettingS."[Dr Tmahlal Chiltben. 
, ,. '. , 

'. .4Does my school: 
_ UncierSWld the pr:mc:ipIes underlyiizg inteNentlOt1? 


_ Make early lnterY'ention available for stude.rrrs at risk of be.b.avioral·p.roblems? I 


._ Previde indlvidu.d, intensive interVentions for students with severe Dehavi~ problmns? 
. . .' . . . f 

_Have sc:hcolwide prevmltive stra~g1es'in place that mppcrt early intervention? i 
. .' .... . r 

.. ,Bllt To Do . Crisis Rssponse 

Does my school: , 


_ Understand the prirJl:iples I.1.DCierl~ crisis resPc.nse? 

_Have a procedure fer intervening during ac:.risis to ensure Hfety? 


'~lenO\1/' hew to m$pcnd in the a:ftetmatbof tragedy'? 


.' 

• 
,.,. 

I 
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. • Interest group representatives . . ~ the tasks unt!ena.ken by the 
. and grass roots c:ommunity or.. .violence prevention and response . 
ganiationmexribet's. . team. .... I .'. . ...... 

• conege or ~versitl faculty.. While we cannot wevent all vio­
lence fro~.occ:utt1f1g, We can do' .• Members of lac.al advisory .much to reduce the likelihood of .boards. its bccuxrence. T.tu:Ollgh thoUght­

• Other irlfluential community ful· planning and jthe establish­
members. . . ment of a school ~oleru:epteyen- . 

tion and response' team, 1IIe can 
The schoal board' showd. autho- . avert many crises and be preparecI
rlze and support the formation of when they do hap~..· '. 

. I' 
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R.-spondlng to 'Crisis 

Violence can happen atany time. 
anYwhere. Effective and safe 
schools are well prepared for any 
pou,mtial crisis or violent act. , 
Crisis response is ,an important 
~ompanent of a violence preven­
ticn and. response pIan. Two com­
ponents that should be addlessed 
in that plan are: ' 
• Jn~ervening during a crisis to 
, ensure safety. 
.~""""ondin2 in the afterma.thof,', 

...-t' ­
:tragedy. , ' .;' , 

In addition toestabHshing a con-, , 
tiilgency plan, effective schOols 
provide adequate ~para.:tioD for 

situations to responding to a ' 
serious c:risis. 

'. Reference to c!istrlct or state ' 
proc:edu:re$. Many states now 
have recommended aisis inter­
vention manuals a1lailable to 
'tlleir local education agencies 
and schools. ' , 

.' Involvement of community 
. agencies, includlng police, fire" 

and rescue. as weIl as hospital, , 
" health. social welfare, and. men.- . , 

tal health services. The faith ' 
community. juvenile jus-pc:e. 
and reIatedfainily support sys­
terns also have Deen, suc:cess-, 

" fully included in such team 
their core violence prevention and', plans. 
response team. The team not Only 
Plans what to do when violence 

• b i al tha
strikes; ut t, SOensuIeS t
staff and students know haw to 
behave. Students and staff feel' 
securebecause there is aweU-con-
caved plan and everyone under-,' 
stands what to do or whom to ask 
for instructions. 

, Principles ", 
.,-,nderlytng Crisis' 
Response 
:As with other interVentions, al ­

i sis intervention planning is built 

;en a fOW'ldation that is safe and 

,responsive to children. Crisis 

: plannii1g should inclucle: 


': • Training for teachers and staff 
; in arange of skiIls-fraJn deal-, 
, , ing with escalating c:lassroom, 

for .L 
• Provision ""e cote team. to 

meet regularly to identiiY po­
tentiall"1rOUbledorviolentstu~ 

'3 

dents and situations that ~ 
be dangerous.' . " 

Effective school camrmmities also 
",;ha"e,mac.ie a point to find out 

about federal. state,'and local re­
sotuCes that are awiIable to help 
during IUld after a crisis., and to 
sec:ure their support and invoIlI'e­
ment before amsis occurs, " ' 

Intel"VenlngDuring 

a CriSis To Ensure 

Safety 

Weapons used in or around '/', 
schools, bomb threats or explo­

, 

, 

, 
' 

Sions, and fights. as well as natu­
ral disasters, accidents, and sui­
cides call for immediate, planned 

, , 

.~ .. :~ 

http:ha"e,mac.ie


I 

i 
, 	 , I 
.'< I 

" ., 
action, and long..terJn, past..erisis remind teacher~ and staff of 

'l 

• 
I'EIidy inte,flliulCicAUd 
quitk rtlsptmse /mill OUT 
"cluJ"J districl ream 1'e­
tuJtedln DO OIle, getling 
hurr." 
....CIda 
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intervention. Plalming for such 
contingencies reduces was and 
trauma. Thus, the crisis response 
part of the pIan also must include 
contingencypzovisions. Such prc-o 
visions may include: 

,.' .• Evac~ation procedures a.nd 
other procedures to protect stu­
dents and staff from harm. It is 
critical that schools identify 
safe areas where students and 
staffshould. go in a aisis. It also 

. is important that schools prac­
tics having staff c:nd· ~tudents 
evacuate the preIIllses In an or­
derly inanner. ' ' 

'·Aneffecnve. fcol-proof com­
, . 	 munication systeULlndividuals 

nnisthave designatedzbIes and 
responsibilities to prevent con­
fusion.. ' 

.. APrccesSforseauing ~Elc!i~ 
ate external support frcm law 

, enforcement officials and other 
relevant com.m.unity agenciei 

, All provisions ,and p.Iocedures 
, should be monitored and re­
viewed regula:dyby the coreteam. ' 
Just as staff should understand 
and practice fire drill procedUl'es
rou1:inely. they should practice re­
sponding to the presence of,fire­
tans ana other'weapons;·se-gete 
th.reS1S ofviolence, hostage situa­
tions, ana other acts of terror . 
. School communities can provide 
staff'arid students with S\lch prac­
ticeJ.l1 the following 1I7aYs: 

• Provide inservice training for 
aD faculty and. staff to explain 
the plan and exact1ywhatto do 

' 


in a crisis. Wb.ereapprop.na.te, .. 
include community police, . 
youth workersJ and other com .. 
munity members. 

• Produce· a written manual or 
small pamphlet or flip chart to 

their duties. .1 ' 
• Practice responding to the im­

minent warning signs of vio­
lence. 'Make sure aU adults in 
!~eb~ild.ing h~ve an undet.. . 
Standingofwhattheymi2htdo ' 
to prevent viol~ce (e.g.;'heing 
observant. lcn~ when to 
get help, and modeling good 

.problem so1vlngj anger manage­
ment, and/or comlicttesolution . 

. skills)' and hawithey can safely . 
support each other. . . ,I. 

ReSponding in the 
Attermatl'l/of Orisls 
Members ofthe crisis team should 
understand' natural stress rew;.­
nOns. They also ~houldbe famil..· 

· iar with how c:lifferent individuals 
. might respond tddeath.andloss.· 
. including developm.entaI consia-· 
erations. religi0Uf beliefs. and,cul­
Nral ~ues.. r ... ,', ... . 

, Effective schools enSUre a coordi­
· natecl community response. Pr0­
fessionals beth Within the school 
distri~t andwithln the greater 

· community shoUld be involved to . 
assist individuals who are at risk 
for severe stress reactions. 

'Schools that ~ave experienced 
. 
," tragedy have inCluded the follow­

ing provisions in. their response 
plans:. !. .. 

, I 

• 	Belp parefltl understand 
cJdJclren'sreactions to~o­
leIlee. In theanermath of trag­
edy. children may experience
unrealistic fears of the future, 
have difficul*y sleeping, become 
physically m. and be easily c1is.. 

. traded-to/name a few of the 
c:ammon symptOms•. 

, I, 

• .Uelp· ' Ul.d other daI! 
dcal,wlth raet10JlS to the 
Crisis. and grief 

,: . 
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Crisis Procedure Checklist 
i 

: .. . : 
..... :A. utJ;" pltl.n ",rut atltlns, II1II111 ClllIIJIlc a:mtingendes. TlaereshDuld be a .tep-by.. 

.'stell procedure III rue when .. cririJ D«117S. An camplefollows! [ 

-Assess life/safety issuesil:r.t:.tnediB.tely. 
. 

. ; _ Provide immediate emergency medical c:are~ 

i_Call 911 and noijfy polkelresaJe fizst. CaD 'the superin;tendent second. . I.. 

;_Cct1vene the crisis team tcassess.the si~ation a.ncl implement the crisis response ~ceclu:es_ 

_ Evaluate available '~d ne+d resoun:es. Ii 

...;..Alert school staff to the situa:tion. I 

-Aaiva'te·the crisis communication proced.ure and system. of verification. I 
.. 

, _ Secure all areas. . . . ,f . 

_Implement ewc.uation and other procedures to pmtect students and staff from h~. AVoid . 
. dismissing students '0 unknown c:are. : 

J 

I

'. i, 
_ Ale:c persons iu charge of various iAfc.u:atatioD systems to prevent ~orifusion an~misinformation. 

Notify parents. .' .,' . . . ' . . ., 

Cont:s.ct appropriate comtnanity ~endes ancltbc school district'spublic worJ,tion of5ce, if_ 
apptOpr.iate.· . . I . . 

I . 

_Implement pcst-c:risis procedures. ! 
i 
I 
I 
I 

au • • •• I
I 
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coumeling is just as importanT. and. parents to design a plan 
, for ad.ults as it is for stJ.ldents~ that malces it easi~ for victims 

••• 
I 

'1 

1 

!1 . 

.• Help studellts aDd faculty ad­
. JUst after the crisis. Provide" 

both short-term. and long-tenn . 
mental health counseling fol­

. lowing a aisis. 

'. Belp 'flctbDs and fa1ll11y IDem­
ben of YlcUID$ re-ea.ter tile 
school eD.~lcDm.eDt. Often, 
school friends need guidance in 
how to act. The school commu­
nity should worktlritb StUd.ents 

anet their classmates to ad'ust.'. I ~ 

• Help students aDd teachers 
address the ntu~ of a'pm1.­
ously removed stadeDt to lb.e 
school CODIJDmii.,.; 'Whether 
the student is ret1.rming from Ii 
juvenile detention facility or a 

.mental health· fablity, . schools 
need toeoonU.n3te \With staff' 
fmm thatfacillty to explore how 
to make the trahsition as un­
eventfUl as possible. 
.':. . r. . 
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I
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Conclusian 
. I . . 

Grises involving sudden "IioIence • Procedures that· encourage 
in schools are traumatic in large .staff, parents, and students to 
measwe beca~se they 8l'e rare and share their concems about chil .. 

! 

!uneXpected. Everyone is touched . ettenwho exhibit earlywarning

in !I,ome VJay. Inth~~ of such sigtls. i 


. a ciisis, members of the school '.'Procedures for resp' oIlCiing

community are· asked-aru! ask i 
themselves-what could have .. quickly to concerns abollt 
betm done to pr~ent it. . . troubled. c:hildren. I 

. We know from the rese8lcl1 that • Adequate support in getting Ij-
schools can meet the challenge of I. help for troubled. children. 

reduc:ing violence. The. school Everyone who.tares about c::hll­

community can be support~ .... d:encares ahoutenc1ingviolence. 

~ugh: .:: It is time to break the silence that 


. .' '.' tea often c:hara.ctedzes even the 

• ;School boarc:l pOlidesthat ad~ . most well-meaning schaol com­


'Idress both prevention and in- . . munities. :Research' and expert­

:terventionfor t:ioubled children... based. infonnationis available for . 

f and youth.' ..' ,'school communities to use in de-


w:e1oping. and strengthe~g. pro- . • . Schoalwide violence preven.. . grams that can prevent cnses. 
; tiOJ1 and response plans that 

': include the entire school com-:-' School safety is everyone's jab. 
.' ; munity in their developmen.t Teac:hers, ad.ministratcrs,~tsJ 

. :'. and implemen.tatiorL . community members, and stu- • • Ii 

.. dents alllrlllSt amunit to meeting I 
.•.: Training in recognizing the : the challenge of getting help. for 

.. earlywarning signs ofpotential . childreD who show signs of being I 
J violent behaviol: . troubled. . I 
i i 

:'. . . 
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'. II An a.nJlClt:ated version of 
the ,wei&: 'Il'Iith refer· 
&nces to suPl'ort each 
assettion as 'IVeIl as tc:f­
'erencss 'to ~ ftI,a'­
ler.ia1s ihaL (an 'be 1IUl- .' 
'ployecl 1.0 impIeJ.nent ~~ 
'rec:ommend.atlon. .xL 

·;AdditionaJ resources 
. that can 'be emp1cyed ta 
: JmpJemellt the ~c~;' 

. 	 i mcwlationJ~m 
'the guide. 

• 	UnJcs tQ otherWeb silas 
. . 'Chat pnMde \lSeful and 

, usable informa1ioll. 
I 

·i 	English and Spanishver- . 
! siohs of 'ChI: guide that 

" can be d~oqd.er1 for . 
. diss~tiOTL 

!. 

i 

Methodology, Contrib"tors,
and Flesearch !$UPP01 ... 

I .. 
'Ibis gaidesynthesiusan exten- .. Da'rid Osher. ',rajact· Director.sive knowledge base on violence .American Institatejs for Reseazch 
and violence prevention. It in- The.guide was developed in, col-
eludes research from a variety of laboration with Q..11da w.rcer of 

- disciplines. as well as the experi~ . Wat;et; Ea:uy an.d As+aa=~ 
enc:e and efl'ecti"e practices of.Each assertion ~ the guide is 
teachers. school psychologists. . . . baCked by e~ data and/or 
co1lnselors, social workers. !am- expert Consensus~ ReseaIdl refer­
ilymembers, youth workers. and ellces can be found on the 
youth. projec:tts Web/site at hUp:/! 

. Mu(b afthe tesea:rch found in this ~d.c.ollleeep/pide. 
guiqe was funded by federal· !If- The guide was c:~nceptuaIizeci by
ficeswhose senior staff were m~ an intetdisdp1in~ expert paneL _ 
voIvea in suPPorting and. reYiew- .The writing team, led by Kevin P. 
ing this document. They inclucle: -~J inducie~ members of the 
• Office ofSpedalEdw:aUon ProJnUIlSt expert panel~George Bear• 

Of6c:s of S~edi!1 Bdw:atSon and.... . Norris Hajue$, Paul Kingery. 
habll1tmiveSei'Vices, u.s.DeplJl1meat . Howard Knoff. Peter. Sheras, 
of Education. .: RusseU Skiba, L~sHeSkinner. and 

" safe and. Dn:Ig-Fme: Schools P.l'Osram, BettY Stockton,....;..in addition- to 
-OfIke of Eremeittmy and Sei:ondtu7 David Osher a.nCl Cynthia Warget. ,;:::.tion~ u.s. DepartiD~1lt of BI:lu~ The Writing t~ drew upon ~e 

other expert p~eli$ts for guld­
• 	Office of Juvei!.De Ju.stice and. Deli11:- an". ~-.1 fior reso.urccs. . . . . .-Prmmtion aDd NatiaMl Insli- - G.u." 

'=:r JUsUC8,' u.s. De~a:tment of Thetirsr.dra.ftl~ reviewed fer 
Justke.. . . -. .-. . accuracy bytheenrlre expert 

• 	 NaZicmal Institute of .Menttd Halth panel as well as staffizomthe :ted­
and Center for MeDial Health Sc:r- eral agencies. the federal review-
vices; u.s. Depil'Un1Dlt otHealthud as are listed on the project's Web 
}tuman SerW:.es~ . sUe athttptl~iHe.orgI~ 

The guide was praducedby ~e plde. . /.' . ". . 
Centerfot Effective Collabaratiort The second draft was re'fie-.ved b)' 
and Piactice of the American In- familymembers, teach~ ~Cl-
stitutes for Researc:hin coDabora.- pals, and youth. i~ addition ,to . 
non With the National J\sscc:ia.. leaders ofmajor national assoaa­
tion of School Psychologists. The -nons. The e;q,ert panel reviewed 
project was led by: . the dOcument agmn at this stage. .. 	 , These rirviewers are also listed on• 	 KefblP. ""'''r. Ptindpa1lnYostigalQJ;

NatiQl'lal Associati¢l'l of Sc.hool the project'sl Web site at http=ll' 
Psycb.clogist!s ,"",.aiJ'.de.oi'g/cccp/guide. 
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Center for Effeetlve CoDaboRtion 
'. and Ptad:ice 

AJnericaA InstituteS for llesea:r:::h 
1000 Thomas JdiasQD St.• NW 
Suh:e400 .' 
WiCblngton. D.e. 
anvJ'~ 
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Resources 
" ,", 

u.s. ~1 ofJU$tU:e, ~ 

.. 
National AuociaUoza of School 

Psychologists, . 
4340 East Wm Highoruay
Suitc:402 ... 
Badlesdat MO 20814 
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