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The. CBEST. is designed to' provide information about basic proficiency, in reading. mathematics. and 
, writing,' The CBEST Reading ,and Mathematics sections consist, of multiple-choice questions. and the 
CBEST Writing' section contains two 'essay topics. ' The number of test questions allotted for each 
section are as follows:· 

Section 

. Reading . 

, Mathematics 

.Writing 

Reading Section, 

The ,Reading' section of the CBEST assesses 
, yOur ability' to comprehend written and 
, ,graphically presented materials. . The materials­

used .in the test will vary in" difficulty and 
complexity and' are dralllin' from a variety of. 
fields, such as' the social sciences, "the 
bumanities, health, and consumer affairs. None 
of the.questions require outside knowledge; all 
of the ' questions are related to' a . particular 

, passage' and can be answereq on the basis of 
jnformation given in the passage. Some' of the, 
passages are long" consisting of 200 or .more , 
words; some are shorter, approximately 100 
words; and others are short statements of one 
or two sentences, 

The questions you willbe,'askedwiUco~efrorTi 
. tWo major skill areas: ,criti~1 analysis and 

evaluation; arid comprehension and research 
skills. . 

Critical Analysis and Evaluation. ' 'Questions in 
this skill area . require yOu to analyze' and 
evaluate' arguments and struc;ture presented in 
a 	~ading passage. . Some questions may ask, 
you. to recognize the style, attitude, persuasive 
techniques, or opinion of the author. You may 
als6 be asked to ,identify logical assumptions or 
incon,sistencies, or to determine Whether facts . 
ar,e 'relevant to an argument. ,Approximately 30 

.. percent of the questions in the Reading section 
are from this skill area. 

. Spedftccritical ,analysis and 'evaluati'onskills, 
include:' . 

• 	 identifying the author's attitude ,toward his 
or her subject 

• 	 identifying the style or tone of a passage 

Number ot Questions 

50 

50 

2 

.. recogni~lng' the .audience that a reading . . '~, 


. selection, addresses' . 


'. 	 'distinguishing between' fact and opinion in 

a passage 


• 	 . identifying assiJmptions underlying' state­

. ments in a passage 


• 	 comparing ideas or information presented 

iri various ,sections of a passage, chart, or 

graph 


• 	 recognizing statementS that strEmgthen or 

weaken arguments put forward,' in a 

passage 


I",. recognizing implied relationships between 
" 

ideas 'in a passage; chart, or graph 	
" 

j: 

ii 
• 	 making predictions about the outcome of , 'I 

an event based on information from a 
passage 

. Comprehension and Research Skills. This' skill 
area assesses your ability to understand the 
content of a reading selection. Questions in this 
skill area may test yOur ability to 'identify major 
. points, make inferences, and draw conclusions 
which accurately reflect the material presented 
in a reading passage. You may also be asked to' 
identify the meaning of words, phrases, .or 
paragraphs based ,on the context, syntax, and 
transitions present in the reading seleCtion. 'In 
addition, ,questions, may' require you to identify 
statements that are _implied by the information 
in the-:passage or that can be logically inferred 
-from the information. Other' questions may ask 
you, how ,to locate specific information or tIJ ' 
make conclusions ,based upon information 
presented in a table or graph;, Approxima~ely 

33 




7q. p~rcent ot. the. questions in ,the, Reading 
section are drawn from this skill, area. ; 

Specific comprehension' arid research skills 
include: , ' 

• 	 recognizing the main idea of a passage 

• 	 identifying explicit details; facts, ideas, or 
other information, that is provided in 
support of ideas presented ina passage, 
chart, or graph 

• 	 identi,fying logical conclusions, interpre­
tations, or' generalizations that are 
supported ,by information presented in a 
passage, ;chart, or graph 

• 	 identifying accurate paraphrases or 
summaries of ideas in a reading selection. 

• 	 making inferences'and" recognizing 
.implications based upon .information or 
. ideas presented in 	a passage, chart, or 
graph . 

• 	 ',recognizing the' primary purpose f()r which 
,', 	a,.passage was written". or the' purpose 

served by' the . author's inclusion, of 
particular, information in a. passage 

• 	 seleCting the ~ost appropriate definition 'of 
phrase. word,' or' a figurative exp'ression, 
given its cont~xtin apassag~ ',', 

• 	 applying information or ide;3s to situations, 
not mentioned inthe passage 

• 	 arranging the ideas in a reading selection 
into an outline or another, form of graphic 
organization' 

• 	 identifying logical', conclusions., 'generali~ 
zations, or implied relatioflships that are 
slJPpo~ed by information' in a table or 

,graph '. 

.' ,identifying ~ow ~ p'~ss~ge, is org~nize~ , 

The skills 'above, may be sampled on a' given 
form.siilce not all skills may be tested on each 
form." . " , . 

Mathematics Section 

This poption of the test is intended to assess 
your cumulative knowledge of mathematics .from 
having studied it all through elementa~y school. 
in high school. and possibly in college.' The 
questions 'are selected to' test the kinds of 

/ mathematics that, all teachers may need 
'wh~er or not they ar~ assigne,d, to teach 
mathematics. Three broad" skill areas are 

, covered: 

Estimation, Measurement, 'and, Statistical 
prinqiples., Questions in this, category test your 
f)bility to understand and apply mathematical 
information. You may be asked. ,for example. to 
estimate results, or , to, . perform arithmetic, 
operations using basic statistical, data. Some 
questions 'will' ,ask you to measure length. 
perimeter, and volume., and to estimate ,time. , 
Other, questions will ask you to predict, likely 
outcomes based' on principles, of, probability. 

'Questions from this skill' arei3 represent 
approximately 30% of~e test., 

, Computation and Problem Solving. ,Questions in 
this 'category test your ability to solve fairly 

• straightforward, problems., 	 Questions may 
'require you to add, SUbtraCt. mul~ply. anQ divide 

. ' , ­

. withwhole:n~mb~rs., fractions•. decimals. and 
percentages., Other 'qu~stions require Y9u', to 
use basic algElbra to solve them. You in1'ay, b~ 

'asked to identify orperforlll the operations 
(such' as" addition or multiplication) needed to 
solve apractieal math problem; to recognize, a 
problem that can ,or cannot' be solved using 
same giveniriformatiofl;' " 'or' to recognize 
alternative ,methods " of 'sqlving ,a problem: 

, Approxim(3tely 45%, ofthe ,ques.ti(Jns on the test 
, are drawn from this skill ,area. ',' ' 

Numerical' and, Gr,aphic'·'Relatidnships. : 'Ques­
tions,in this' skill area 'test your ability to use 
iiurTlElrical information from tables sndgraphs 
and to recognize,' and interpret relationships 
'among numbers.', You may be required to use 
rounding' rules when sblving problems.,', Ques­
tions' 'may also test 'your ability to, identify a, 
missing entry 'from a table. to recognize the 
position of numbers in relation to each Other 

'(e.g.. ~,7 .isless than -4J. or to recognize 
relationships in numerical' date (e.g., compute a' 
percentage, change from· one year to the next]. 
Questions" in this ' , skill area represent 
approximately 25% of the test. ' 



. 
., 
'\. Very few questions test straight computation;, 
I:, instead~ ~oniputati!ln is, embedded in 

applications such as' measurement., the 
calculation of interest. and so forth:: Some of 
the mathematical concepts' With', which you 
.should be familiar before taking the 
Mathemi3tics test' are listed below. 

• ',' pdd and even numbers 

• positive numbers 

• .'percent 

• 'average 

• 'ratio and proportion 


• ordering numbers 


• place value 

1 Writing Section 
The Writing section is designed to 'test your 
ability to, write' effectively in response to assigned 

, topics. All examinees who take the test at the 
same CBEST administration' write on the same 
two topics~ One of the topics, asks you to 
analyze a' situation' or statement; the, other asks 
you to iNrite abouts personal experience. You 

"are' not expected' to demonstrate specialized 
knowledge. such as an unders~nding of, the' 
history of education or. of particular theories of 
learning., ' ' , ­

You shpuldbe sure to write onlylon the topics in 

the, test booklet. to 'address', all 'the points 

presented, in the', topics.: 'and ", to "support 

generalizations with specific examples., Before 

you begin writing. read each topic' and organize 


, your thoughts carefully. While you are taking 

the test; allocate your time careful!yso, that you 

will have enough time to plan, and write on both 


'topics. 'Be sure 'to use a No. 2 (soft lead) pencil" 
, ,to write your essays, 

. .' , 

Your written response should be your original 
work. written in your own wor,ds. and should not 
be copied or paraphrased from some other 
work. 

": .+'tlovi/i:3ndwhen to add: subtract.' hi9ltlply. 
, and ;-:;'diVide ' integers. ' fractions.', and 

decimals "'"-," 
',0' . 

• area (rectangle, square) 

• 'perimeter 


.' circumference 


• volume (cube. rectangular'solid) 

• graphs' , , l ' ' ' , 
.. ' ' ,~knplifying algebraic' e?<pression~'" 


'.factorlng 
, ,' 

• evaluating given ,formulas 

• ' simple' probability 

• "~Igebra wo~d problems 

,Experienced eduCators will read and evaluate' 
your 'writing holistically (that is. with a single' 
score ,for 'overall quality)' under carefully co~ 
trolled conditions designed, to ensure' , fair. i and 
reliable scoring. They will assess your writing 
on criteria" such as the', quality of insight or' 
central idea; evidence that you know the 
audience for whom tbepiece is being Written;' 
clarity;, consistency' of 'point' of view; 'cohe: 
siveness; strength and logic' of supporting, 
informetion; rhetorical force; appropriateness,of 
diction, 'and 'syntax;' and correctness', of ' 
mechanics and usage, 

Each reader, wili. without seeing any 9ther,evalu­

ations ,of you~' essay, score your 'writing as,' 


, Pass. Marginal, Pass. Marginal Fail, or Fail using 

the following scOring guide. ,For each score, 

this guide describes the characteristics of' an 

essay receiving that score. 

-I 

!' ! ~.:.. 

,.,' ' .. 
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Score Point Description Score' 
A "4"i~ awell·formecl, writil)9 ,sample that effectively cpmmunicEites a', whole message to the specified

4 audience, ';;'\',1.,;":,,,:"', ",,', "" ... ," c, I" 
I. 	 The ~riter clearly presents a' central idea and/ol' point of view and maintains focus on that topic; the 

response is well reasoneCl, , , ," , " " ' ,(pass) 
II, Ideas or points of disCussion are iOgically arranged, and their meaning is clearly cOhlmunicated, , , 

III" Generalizations and asserbonsare well supported with relevant. specific, and detailed development, ' 
IV, Chqice of. words is precise:usagt3 is'careful and accurate, ' ' .. ' 
,V, ,The write~ composes ,sentences of, SyntaCtiC, complexity and variety and constructs coherent paragraphs, 

although't!leresponse may contain' minor flaws in mechanical conventions, ' 
VI. 	 The ,response completely addresses the topic and uses language imd style ,appropriate for the given 

audience and purpose, ' " ' , , 

A "3" is an adequately formed writing sample that communicates a message tQ th!3 specified t;'udience. 
3 I. 	 The writer presents a central idea and/or pOint of View, and the focus IS generally maintained: the 

response ,is adequately reasoned, , " , ',' " " ' 
II, , Organization of ideas is generally clear and effective, and the meaning is g'enerally:cie!'lr., (marg,n~:lI 
III. Generalizations 8f)dasseri:.icins are adequately supported, although perhaps unevenly., ;,,' 

,pa~s) IV, Word choice and usage are adequate: some errors, t3xist but do not impede meaning,. , , 
,v, The writer's response "may have errors in paragraphing" sentence structure. and/or mechanical 

conventions, but they are'neither' serious nor frequent enough to distract or confuse the reader, 
VI. 	 The respons'e may not fully address the,topic (i,e., one of the tasks in the assignment may be neglected or 

may 'be vaguely or incompletely addr~sse(i.' bufii:mguage and style are appropriate fOr the giVen audience ' 
,and purpose): ' ' " ' 

A "2." is a ,partially formed writing sample that attemrts~o' communicate a message' to. the specified'
'2 audience, 

. '." },. I. 	 The Writer may state a central idea and/o~ point of view bUt loses' foCus on' that idea: the response is 
simplistically reasoned '. ,"", ,.,I:, ' . ''(margi'nal 

II, 	 Organization of icleas may, be evident" but isJargely ineffective, and the rElsponse is, generally unclear. ""; f!=iil) " III. 	 Ge(ler'alii'ations arid' assertions are only partially supported; the response "may contain irrelevant,' 
, . insufficient, or Imprecisedetails, . . .. ' " .' .', , . . 

IV.. Word ch9ice and usage are generallyiniprecise and distracting. , " , 
V:, 	 The writer's resppnse may have, distracting err,orsin p,aragraphing,sentel1ce s~uctur,e, mechanical 

conventions, aneVor dependence upon short, choppy sent~nceswith minimal modification,: 
VI. 	 The response'incompletely addresses most tasks of the assignment and/or Inadequately uses lanlfUage 

and/or, style 'appropriate for the QlVenaudience:aiid'purpose, ,.';,', " .. '" "" 

A ..~ i, is an inadequately formed writing sample, thatfEiils to' communicate a ,message to the specified 
'audience,," 1'. ,.", • '. 

;1..",.1he writer'failsto: state ,and/or ,to' remain focused on a central idea ' and/or point of view: the, response 
;c;~:la~ks20hererice'andreas'orl,'" ',,";', ' " ,', ,',' ' :.'. (fail) .' 
,'il. Organization of ideas isineffectiv~ai:4seriouslyfl.awed:meaning:i~unclElar,ttlroug!1~ut:'":,, '" " ' , , 
III. 	 GeneralizatiOnS ar:d assertions are 'not supported pro are sevElrely underd¢veloped; t/"]e presentation of 

, details is 'Confused. ' " '. '"",'''':'',i ,'f' ':>."', ",/'1" .. ','" .,' ",'", , " , 

: 	 ;; "'., 'IV.,' ,Word choice and:usage'are la'r,gelyirhprecise. ahdtliere 'are seve~edi~tra~ting'e~ror~:.' 
V. The "writer' :c:ommits . serious ,and ,numerous errors in. paragraphing, : sentence structure" and/or, 

, ,'",'-'.';,mechanical~onvt:!n~on\i.,<, , .. ,':'" :', ,.' . " '"" :"';',' ... ;. "'.' , 
", " . VI. The .response. d~mons~ates l\fiIe or. no understanding 'of ar1Y of. the assignment's.tasks: language and style 

"", ." may'be'inappropNate fOr'audience'and purpose: """ . :." :c:"'.' , 

,,.: " .. ,~'" ", c.';, '.. ",," ",',' ",' '." ',: ""':, i, " .. ', 

Essays that do not meefthe"passing 'Standardar~'scored diiilgnostically afterh61iSticscoring is'c~mpleted. The 
diag'nostic scoring provides feedback about the weaknesses exhibited in each essay that 'did ,not meet the passing 
standard,. The' following written performance characteristics, which are lncorporatedin the CBEST Writing Score 
Scale, are evaluated duririgdiagnostic scoring, .. , , ,. , " . 

I ' '" , 
'1. Rhetorical Farce: thEl clarity with which the central ideC! '.or point of view, is stated and maintained; the 

coherence of the discussion and the quality of the writer's reasoning, . '.' . 

II. 	 Organization: the clarity of the writing and thelogical'sequence of the write~:s ideas 

III. ' SupportandDevelopment:the relevance, depth,and specificity ~f supporting information 

'IV,' U~age: the extent ~ which the writing shows care and pre,tisi<?n in word choice " '. ' • . '.' 

'V, Structure and Conventions: .the extent to which the writing is free of error's in syntax, paragraph structure, , 
.sentel"!ce Structure, and mechanics [e,g,. spelling. punctuation,and capit8lization] 

VI. 	 Appropriateness: . the e~nt to which the writer addresses the topic and u~es language and style appro­
'. priata to the given audience and, purpose . , . 
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'.(The ~nswerkey can be found on pa§~56~) 
.,' . , , . ',.,', ' ':.':', .,.. '. ,.;'(>,..,.;.1:':;"'" 

\ . ' ...... " .. '", - "'" 
, ''. ,. ',',' .SECTlaNI: TEST of READING . . . 

.	Directions: Each statenient~rpassagein this test is follo~edby aq~·~ti~n.or questio~s bas~ on its content: 
After reading a s~atement or passage, choose the best answer to'each question from among the five choices 
given.. Answer all questions following astatement or passage on the basis of what is ,stated or implied in iliat 
statement or passage ... Be' sure to:niark 'all your answers in theR,eading section of your' answer document...

. ' .... ,.' .,; .'.: "':', ;~':,,> ,.: ... ' " .' ......';.",c,";', . ,:,; ':, '. ;'. 
1.: The calotype photographie'prO'cess was patented in England and the United States; the daguerreotype, 

'. photographic process 'was patented. only in England .. nie'in&essarflic~nses to make 'calotypes ,. . 
were costly;.for America:n~the' daguerreotype was free.. Thus, commercial commonstm~e:made 
the American' calotype ,a rarity. .. .' '. , ' 

, ,i
'.!' 

:. i: ' '':-i 

Based on theinfortnation in 'the,p~ssage . 
, above,whichofthe;fdljowin8'be;t ' 


explains ""hy "the American calotype" . 

was~'a tarity"(1ine4)?.. "" 


: . ",' '," ." , 

.A. 	 American photographers had found 

that daguerreotypes 'sold more


• successfully ,in ,the ,United States 
than didcalotypes. ,. 

B., 	 American photographers. preferred 

to useaphotographic process that 

was well.knownin the United 


.. State~ rather'thafl9ne that was 

known only in Engiand .. 


.c.. 	 Americans had faiied to obtain a 

patent forcal6typesin :the United 


. States; they therefore were not . 

permitted to make calotypes; . 


D. 	 In the United States it was 
. n~essary to purchase an expensive 

license in order to make the 

patented calotypes, but. no' license 

was needed to make the unpatented 

daguerreotypes: . 


E. 	 I~ the United States ',it was much 

more expensivetb obtain a patent 


, than in, England; therefore, 

dagueneotypes were not 'patented ' 

in the United States, while, ' 

calotypes were. • , 


"," 

37 


http:aq~�~ti~n.or


I 

,,< 	 " " .. 

~ead the; paSs~e belo~;' the~i ~wet tite'two' questiorJ !ih~~ 'iollow; •. 
, " '.; <i~ i" ~ ',' ': 

. The proposition that some things are t~e for me and others are tr4e for you is' appealing only so 
long' as the discussion remains abstract. 'If-you 'are riding~in;ll car and you are of the opinion that it is 
heading for a c1lff;but the driyerrloes not"share this,opinion. it is doubtful that you will be comforted, 
by the idea that some things are true for you and other'things tI'uefor thedriveL ' 

. '. ;, 

2. 	 ,H Gan be inferred. from the p,assage that '3.' .The~~~~d used by the author- to' make , 
"the author believes that the reaction of . the point about the "proposition" (line 1)' 

, the passenger to the driver's opinion is t~E .. 
aboilt where the caris heading is most' 

likely to be, ,one of:,' . 
 . .. A; quote authorities .. 

A. amusement. 	 ,B. , develop an analogy. 
\ .­

B: belittiement. 	 C. ",preSent an extreme case. 

C. . calrri. 	 . D. 'offer newly distoveredevide~ce. 
. 	 . 

D. distress. 	 , R' <,refer to ti, paSt experience. 

E. 	 ' . boredom. ' 
, ",' 

',', , 

• 
, . 

. ,'" 
, , 

.,' , 

, " '!" .. ;:. 

t . 	 . . ":." . 
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4. The Great Depression of the· 1930's in 	 5. After touring the plains toward th'e close ,, i ' 

, the United States accelerated a trend in ""qf tI:t~cowb9yera, journalist ~ichard 

: the field of education already unde~~ay­ Harding Davis observed, "The inhabited 


.. i the: rise. in 'educational standards .for.,' ',' . .' pact of a,ranch, the, part ,of icon which,

~ 

, teach~~~;' ',The difficulty of findi,~g,jo~s~" 
'I 

the, ow~ers 'I ive,' bears about the. same ",' 

,encouraged, prospective teachers .t~,stay pr~portion to the rest of .the ranch as a ' 

in school' longer; school' districts could ligQthous~ does to the ocean around it." , 


• npwiJ}§isttl,tat teachers have a college, 

degree, ,often without raising salc,tries gr' Based, on Richard H~rdi,ng Davis~~ 


i, improving working conditions; "'i" " , observation, which of the fOllowi,ng can 

be inferrect, about a ranch toward the 


,Based' on the information ,in 'the.paSs!lge~ , c1b~e~'fthe cO'f.b~y'eni?' " " ' ' ',' 

" whiCh. of the following is a true ~tateri:lent 


, . " \ .• ,; ", ..':'"", .~. '~'" I",

':Lab6utt~eridi'i'n'ectJcation during the , " ' A. 	 Most of a ,ranch was uninhabited by 
"! i' '," Great'Depression in ,the United States? 

. /. ..... :( ,:., .. '" ~:".' ~!; 	 its owners. " 

A. 	 Colleg,e'degree programs iflCn!ased a: The sizeof'a ranch rlvalerl'the size 
:-, ' , 

""~!?!h~i~'requiremenk",::' "",", "',,' " 	 of im ocean. 
~.' "" :' . . 	 " 

.' 
' 
.' . 

B., 	 Standards ofeducaiion for teachers 'C 'Inhabitants'of a ranch typically , 

rose because jobs were scarce. lived in privacy and seclusion . 


. . :? L~·,\ .. ":1-' . .; /, 

,; c. ',School districts' encouraged D. Thew'orking area aroundaninch 

teachers to accept lower salaries. 'was uniriliabitabie by'humans, " 


:,;D.pi6~peciive tea~hersi~sisted ~n , The inhabitants ora ranch, 'I ike 

,improved working conditions. " those of a-lighthouse; should be 


, .. 	 :,; }". 

viewed as caretakers. . 
E. 	 Working conditions declined 'as' 


" educational standards incre,ased. " 


: ; 	 " 

, . 
'J 

fl 
I 
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Read the passage below; theil'answer the four questions that follow. 

In California, gold-bearing gravels were sometimes found far from any source, ofwater to wash " 
them in, and the gravel from such "dry diggin's" had to be bil1,tled.tothe near~st,stream. It:was easier 
to bring ~aterto the gravel. However, this solution conflicted with tbecommon-lawdoetrineof', 
riparian rights,w~ich prohibited diverting water from a stream (save for household consumption) 

" (5) unless it wasreturned to its source undiminished'. The miners' then~foreevolvedtheirown doctrine 
of "appropriate and beneficial use, II whi~h permitted water to' be,diverted from its course for use 

, 'elsewhere' without having' to 'be returned to the original stream. It solved the miners' problems and 
'became tl}e,basis for the California water Iaws that permit irrigation. :' ' 

I 

6. 	 According to the passage, "dry diggin's" ' '7:' According to the passage, me coniJ;non­
were: 

A. 	 mines whose gold 'had been 

exhausted. \ 


:,': 
.s. dumps where'miners could :put 


,gravel from .their mines. 


C. 	 depleted sources of the water that 
miners~sed, for washjng gravel. 

, ',':' 

D. 	 'pl~ces where, miners found ,gold but 
no water. 

,", , 

E. 	 water sources from which the water 
had been diverted,. 

\, 

law doctrine'ofriparlan rights permits the 
diversion of water when the: 

.' , 

A." 	 .same ainount of water is returned 
to thebody'o:fwat~r' from ,which it 
was taken. 

B. " same amourit of diverted water is ' . 
returned to any naturally occurring 
body of water., 

C.' 	 diverted water is used for mining. 

D. 	 diverted water is used for 
irrigation. • 

E. 	 diverted water is used for an 
"appropriate and beneficial use." 
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, 	 . 
8. 	 The passage implies that the diversion· 9. The passage suggests which oftbe : 

of water for irrigation and for gold'.: . .J91}pwing about the evolution oflaws? 
mining is: ' , '. ~ , 	 :.,1.' 

, 
.' ".': ".:< ~'~,. .. \~ ... " A:", :L;aws:,Vi'th' far~~eachingapplication 

A: 	 ,:' a'spt:Cial form'of domest'ic»( :. "canevolve from the specific 
consurription. 'J .' .' .. , concerns of ' special interest groups. 

::t : 
, '\ 	 ", "', \'. ',""" 

B. unprofitable ' except when 	 B:" Laws that' have been in effect for 
.perfo,r~~ ona 'largescale: 

~. " 

·'many·years are'seldom changed: 
,.~ " . • , 	 :'. ' 1 ': • • • ~ 

C. 	 ~. activity ,permitted !under th~ . , .Ci ' , : 'La"-is are seldom. changed unless 
common~iawdoctrine of riparian , ... y¥ied groups make ,their' specific 
ri~~~<, '.' . ".': " ";" ':,': .',;6bj~tions kno~n to legislators . 

. :,'',6. 	 , . ,'. " .. ~ ./. '1':." , ~!', ": •~ : ". " ;' : '. ,.; : ' 

, ''" .. ,:~', :~,:;!'{'" ,', .:,:,- .:' .. ,'~}. .,;': ,,:D. ;, ':pe~mittci(in stat~s orher~ihafl , D.:' Laws based in cdmmon~law 
'·California. ,'. . . , ,," i.,.·' d'6dtine 'aregener'allyirnpracticable 

.:,::: ":, ",l r " .> .\ i,l, '. :1, ,: ····'f~:~"J'abd·difficiiifto thange'." ,,' 
I ' "'1.':' ~ 'j ;', ' .: ~ . 1, '\ ' ,"i ,; '. ." -:.. ' ::··'E. "'consid'er~ 'anappi6~ri~te'~d ' 

beneficial use of water· in .E. Laws,that contr~dkt each other can ' . 
California. often motivate. legislative. change.· 

;:."" . 

• 

i" 

,I" 	 ','.:. 

.' 
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~ead the ()~age below;: tl1en.::~tl$wer: (he'four questions that·follQ",;,'" 	 " .' ,/\ 

. ;<:;"'~':J":i"" !;. ' " ",,"(1.1 '(n° :'. 	 . . .-. ':,. , ' ::;i. ' 

'Sqme Africans who lived 1.600 years ago were protected against disease by natural antibiotics in 
. theif.food,')'his ~n~~pect~ discovery was made acCidentally by a student learning to prepare bone 
sect~6nsfor ,mi~rosCopic '.9b~~rvati.on. She happenea to use the only microscope available at the time, a'. 
,nuo~escingITIicroscope u~ed to id~ntify samples by shining'ultrayfoi~tiight on them.; Bands oi'yellow 

(S)' green; charact~tistic' ofthe antibiotic tetracycline, glowed on her samples. " .... .,.. . 
. .'. The b()~e,' it. turned'()u~, cam~ from mummified remains, 'from. a Nubian cemetery'in.the Sudan .and . 
dated fronl between A~D;. 3S0 ana A.D.5,SO~ ApparenilytJ.ietelra~ycline got ilJtOtlJ~ Nubians', diet by 
acCident, through StreptOmyces, a bacteri~m that manufactures'tetracyCiine and makes up, more than 

.halfoftheba(;teria in NiJbian soils. Researchers believe it gre~.,on"grainstored at the bottom of :. 
mtidbins.",,':: . . ... :... . .' ': . ". • . ,. '.' ..'(l0) 	 "Ii, 

....Prob~bly' the NUbiiJ.ts:Qsed such' contaminated gr~in only' d'uring 'famines; tetrac'ycline, imparts a 
bitter taste.and would otherwise be avoided, Since the drug is deposited only onaetivelygrowing 
bone surfaces,. banded patterns on bone samples support the theory that the antibiotic was' only' an . 
occasion3.I pan: of the N4b'ians' diet..Struck by periodic famine~ the Nubianssbould have been plagued . 

(IS) . 	'by inf¢c~ious diseas~, but.studies of scar tissue in the hone samples i,I1dicate a very low incidence· of 
suc'h; d'is~e: .. Surptisii-igly,'tetracycline levelsfound . intheb6ne :samples' ~quallev((lspr~cribed by
modern doctors·.·· . 	 . .', , ," . 

. ' ,,·,.!lE" ." 	 . : ";, ,.", 

. . . 	 . . . . . 

to. 	 The findings discussed'in the passage .' 11. ' .. AccQrding to tl!e passage. the Nubians 

could most logicalJy&e used bya .' beneflteo f(om tetracycline beCause it 

scientist writIng abook on whichof '. helped to:' . .. , 

r 


the' fonowin~? . " . 
\. 

A. '. 	 .ward off famine. 
A. ,.the'us~.of drugs in ancient 


.ined idpe; :B. •:purify food stuffs. 


• 
,B. m~thods of embalming among . C . prev'eritinfectious disease. 

ancient peoples 
D,' 'pres~rve bonetissue. 

C. 	 the diets of ancient peQples 

'E. '.heal bone fractures. 


D. 	 the causes of epidemics of, 

infeCtious diseases . 


E: ,the fong~term effects of the useof 

antibiotics . 
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12.' According to the passage,the low, " ",1' 

incidence of infectious diseases among 
,the Nubjans has been established by: , 

:, .. 

";A,:," '. ',;~i~~Hi¥to;riia1 record(~r6m 
, betwe¢n'A.D. 350 and A.D. 550. 

, ,,'\ ", " :" " ' 

R ,"'the discovery ofmuminified 
, ',I,' , 'remains of manyel<:Ierly person~,' 

:.~:'; ,:,~." 	 :. ~.{ .:. ': _ .... :' L:; ;,,' :,,; ~ r· . 

,'" ' 

c. ':,the ItweIs, oftetracydine found in' ' J the' N\!bia1J bonesamples~ . ,.'.~: . j"" '" .• ~.~~,' -j't -'-.,. ;" t,..' .... , ': .

'\ . D ... 'stUdies ofscar tissue in the Nubian I 
i 
i , ' .... ,'~~e ~amples. "~' . 

ji :' .. ~J~,:!., ;'''':~1';:\':!:f,d' ~~::';;rf; . ". '. 
,. ,:II, 

) . "E'. '.' :studies of'g~netiC iii'ateriats in the 

,; " ',mummified remains.' , ' 


,
!, 

.. , 

According to the passage;' which of the 

following is a true statement regarding 

Streptomyces? ' . , 
, . 

'. 

>;~';.. ~', It makes' up'an 'Insignific~t part of , 
, ' the Nuhian ,~oils: " 

B'. It occuts orily in contaminated food 

'supplies. , ' 


• ~<!' w '" •• 

,C:' 	 It was a ~~gular part of the 
Nubians' diet. . ' 

:.' , 

D.' 	, It is a common cause Of food 

, poisoning. 


. I"~: 	 '!' : .• ' 

,E. 	 'itis a natcira1sou~ce of the 

, antibiotic tetracycline. ' 


"J " 

/ 
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14. 	 People who run for the pr~idellcy of the 
United States are amateurs; there, is no 
way ~fbecoming a professionalat( 
runtung for the office; .. A.nd all of the 
candidates,' whether they win or lose, are 

.. ' 'forev~r altered inspirit and chara~ter by 
the o~deal. " .' , ',., . 

Which ofthe foliowfng restates an:idea 
found 	in the passage above? 

A. 	 The experierice of runningfor 
the' presidency makes one a 
professional.. . 

Onlyainateurs are' likely to run for 
'the presidency. ' ' . 

t.·· .The outcome ora presidenti3J race .' 
is determined by the candidates' . 

. ··characters. 
: . 

t> . 	 Successful presidential ccindidates . 
are characterized by pol itical. 
professional ism. 

, . E. Running for the presidency changes' 
the character of the candidate. 

15. 	 All fruit juices contain the. sugar: fructQse, 
.and there is no doubt that -some·kinds of . . . .. 

:.' "sugar, are harmful. 
" 

~ .; l". • 
• r'; '. 

. . 	 " . 

Which of th~ followingcIDl b~ correctly . 

. inferred'Jroin the state'merlt above? . . 


A. 	 All fruit juices are haqnfuL . 

B. 	 Some,but notall, fruit juiCes are 
harmful; 

C. 	 '. Grapefruit juic~does not contain_ 
any sugar .. 

D. 	 Fruit juices are more harmful than 
,,/,1 

vegetable.jllices. ,,' 

E. 	 . Orange juieecontains at l~astone 
kind of sugar. . , 

• 

44 


.1 



. , . 	 .,' , 

Read .the passage below; then aris~er.th~ three'qu~tions that,follow;\·· 

.. "Thedqeathat the cprnputer r~volutiori\vill cause,:s~h~ol~ to dis~pp~arignor~sthe crucia1' fact that 
groups of peOple do things that individua1s in isolation do. not do .. The pr~sence of other people is ' 
invigorating':':"'even in a classroom. Teachers shouldtilke advantage of thIs fact. Students who are' . 
forced to be quieta11 the .time might ,as well he in individua1 ,carrels, learning by means of a computer .. 

. 	 . ,'. ; . . . ,I, " . ' :, .i : ... , ,-~ ,/" 'I " 

16. 	 itcan be inferred frClmthe'passage . ,Is.. It can be iriferred ftorritbe passage that 
. that the author considers tbe'iaea: thai· \ . 'the atithor would ~onsider the use of a .. 
. cqmputers will c~\Jse s~hools to disappear computer by.a student in his or' her own . 
to be:':· . :..",,' ,; . '-:tafr~f'~,experi~riC¢ thatis:; , . 

": • 	 ':"" ; 1",.< ". ',1 > ;, "; t-~ I .". ~ -. ", ",': • ' ' • " :.t ".' ",' ;" ' , 

.. A. .jn~igoratlng'. . 

. , 
" . , . . . " ' Bo'· : soothing;'" 

B. 	 diminishing iri popularity. 
, .",.' 	 ',,' ~. , ; ;., .)':;,.'.... '. I ,:_'. . 

C. 	 ·limitin~.
C. 	 eth,ica1IYand politically dangerous. 

- '. ,;i:~,' " '\'. -.: :\.,. '.' " ..... 	 ., ' 

.' 	' " .. D. 	 . daunting. 
D. 	 open to questi9n, , 

. '".,'; '.-', ' ­

'\ . 	 E~ misleading.
E. 	 susc~ptibleto 'several 


interp retations . 

.. ' .. ' 	 . "' 

'. 'I' 

17. 	 . The passage suggests that thiauthor 

would be most likely to approve of which 


q, '",' 

of the following .actions by ateacher? 

A. 	 the instigation of frequent parent­

teacher conferences 


. 	 . . 

. B. . the supplementing of a lecture with' 

slides and other visual materials: 


C. 	 the assignment of individual 

stt\dents to th~ir owncompilters 

for most of a class period 


.D. 	 the encQuragement ofdebate among 
" ,'" 

the members of the class· 

E. 	 theuse, whenever possible, 

of verbal praise for student .. 

performance 
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Read th~ passage below; ttiell1answer'the'~o'questi~nS that follow. . , ,:, . . 
" . , . .' . . 

Antislavery fiction and poetry first appeared in North American magazinesduringthe late 
,1770's: The misery, of slaves' lives in the New World was contrasted in these pi~~ with an . 
"idyllic and pastoral", life in Africa. The Afrkanenvironmentitself was rarelydescribed, pfimarily 
because few of the authors knew much about it. Instead,:,they gave unusual names to,theirchaTllcters 

(5) 	 and made paS,sing refer~nce to distant' places (notably. the Gold Coast) to provide an air ~f authentiCitY. 
In· fact, few of the, authors were themselves Black; one' rem~rkable exception was, ex-slave Phillis, 

, Wheatley, whose iyric verse was 'published in Boston magazines il1 the 1770's.' " 
, , 

19. 	 .." Th~ author of th~ pa~sage puts' the words 20. ' Which of the following can best be ' 
"idyllic and pastoral" in' quofation marks inferred about the majority ofthe authors 
in line 3 most ~rob'8.bly in order to: of the antislavery fiction' and poetry 

, described in the passage? ' 

A., 	 emphasize the, difference between 
Iife ,in Africa arid life in the New , A.,', Ma~y of them were ex-slaves. 
World. ' 

B. 	 They were not experienced writers. 
B. 	 suggest that the depiction of 

life in"Africa appearing in most C. They had not 'lived ,in the southern 
antislavery fiction and p()etry was United States. 
inaccura,e. ' 

D. They had never been to Africa.. ' 
, C. more fully describe African 

environments and cultures. 	 E. Most of their work describeQ 
landscape instead of characters. 

D. 	 give an example of the style of 

most antislavery fiction and poetry . 


E. 	 "emph'asize theoriginality of 

applying such,adjectives to 

African life. ' 


,., 

+',' ," 
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'I "': 

, , 'SECTIDN JI:TEST ofM.ATHEMATICS 
, , ' . '. -:';:\ ',;;" • '1, \' ':':.' .', ' ! ,t "." . , , , ' 

Directions: Each of the questions or incomplete statements below is followed' by five suggested 
" 

I, 

, answers or completions. ' SelectthEl one, that is be~t' in ~~eh case. Be sure to mark all of yeur' 
answers in the Mathem~tics se'etion of Y~LJr answer docume'rit~ 

," ,; ,.-' '," "", "',"",: ' 

The following information is for your refe'rencein solving SO,me of the problems. 
", :'" • I ' " , " • 

" , 

: Circle of radius r: Area = 11"(2;" Ci~cumfererlGe = 211"( 
, 

, I 
, - "', ' " I' 

The number of,degreesof arc: in a circle is '360. 

The rrieas~reiridegrees ofastraight angle is 180. 

" , 

, pefinitions,of symbols: " 
, ::: 'i,S equal to ' ;:;;; is le~sthal\l or equal to I 

I, ' 

;t)~ ~n~qual :to, .,,' ,~ is greater than or equal to ' 
<i~less than· , ; '" , lI'isp~raliel to >

"J,' 

, ::> is greater than ,,;'..Li~ -p~rpendicular to 

Triangle: The ,sum of the measures in degrees 

olthe angles of a triar,gl.e is 180. 


'~""":~' "If LCOA is a right a~glei,' then 
, , 

. I·' , 

. .' 1 

'(1)' , 'AB x CO , , 

area of 6.ABC =, '2 , . n' , 
A D B 

(2) AC2 = AO~ + OC2 
',:tt,: ' 

Note: "Figures that accompany problems in this test ar;El intended to provide, information useful in 
,solving the problems. They are drawn as accurately as possible EXCEPT when it is stated 'in a 
specific problem that its figure is not drawn to scale. All figores lie in a plane unless otherwise 
indicated., All numbers used are real numbers. ',' ' " . " 

'I 
! 
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21 .. ' 'Amy d~inks1tcuPS 9fmilkthree.tim~s,;f:l day. ",At ~hi7rate, 
how many cups of milkwil.1 she drink in one week? 

, 
; .4lA. 

2. 
) \ 


7 l
B. 
2 

, 	 ..' 

C. 10'2 

D. 21l . 2 

E. 31l 
2 

..... 

22. Jack worked for .several days and earned $290.5Q. If his 
'I' '" .average daily wage was$4 f.50, how many days did he 

work? 

A. five 
;'; 

B. SIX 

C. seven 	 • 

D. 	 eight 


,
-E. nine 

: " 

23." 'Inarl election for Glub pr'e~ident, Sari received 70%' of the 
:. I, ,",votes. If her opponent received the remaining' 2{votes; , 


how many people voted in the election? 


91A" 

B. 70 

C. 63 


D, 49 


E. .30 	
J . 
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24. 	 . Which ,of the following methbdscould be used to solve; ~he 
problem below? 

, 	 ~ , ' . . 
. " ...., .-~ 

~ .•• : . ," 1 • . ,I:, 

The moor;! is about 238,000 miles from the earth, and· 
the sun is about 93,000,000 miles' from the earth. The 
sun is about.how many times as far from the.earth as 
the moon is? 

. A.' Multiply 238,000-by93,OOO,OOO. 


B., Diyide 93,000,000 by 238,000. 


C. Add 238,000 and 93,000,000.' 
,.' . 

D. 	 Subtract 238,000 ,from"93;000;OOO;', 

E. Divide 238,QOO by 93,OOO;OO().' 

25. 	 Of th~ following fractions, which i,s closest in value 
'," 

to 0.35? ' " ' 

IA. 5 

1B. 2 

1C. 5 
: 

'... ', 

1b. 4 	 ';, 

1E. 3 

, , 

26. ,The numbers 4, 5, and 6 have which factors in common? 

A. 	 1 'only 
I 

B. ,2 only. 

C. 2 and,5 only 

D. ',4, 5, and 6 onhi 

E. 1; 2, 3,4, 5, and 6 
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27. O"f tl:1e following, which is the best ~stimate 01'...)26057 " .. ,., ,'. " ' 

. ' 

A. 1300 
.. . 

B. 	 500 
, 


.,' ,
C." 60 

O. 50 ., 

E. 26 

I 

2S. 	 Alicia'~ gross weekly salary is $412.50.. If2% of this 
salary is deduc:ted for state taxes and S%is deducted for, 

;',benefits, whic~of the followingisthe'closest'estimateof 

the tptalamount~.in dollars, of, thesedeductions7 


." ",-.' 	 - " ,
':,' '.- ..... 	 :. ,',' ,',', I,. 

A. .(0.02)(4QO) +: (O.OS)(400) 

.. ,,"- .. 	 ).. B.' 	 (0.02)(420) + (0.OS)(42d)~· 
~ , ' 

C.(0:10)(41:6; , 


0.(0.16)(41'0) 


E. ',(0.16)(420) 

,29. A teacher wishes to cut a strip of paper into two parts with' 
, lengths in a ratio 0(2t04~ If thestripis lS.inches long, 
. what' should be the length, in inches, of the longer strip? 

A: 
" 	

3 
" 

.' , i 

41B. 2 

C. i9 


0; 12 


E. 15 

..i 

50 
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30. 	 If a child was born on S'eptember30,t976,then, . 
,'to the nearest'month; how old was that child on ' 
, November 1, 198'4?' 

A. 	 85 months 

B. 	 86 months 

C.; 	 97 months 

D. 	 98 months 

E. 	 99 months 

, , '-, '. ." . ';'.J ..:' 

31 . An airport ,shuttle bus can hold,(.at,rr:'Iost, 20 passeFlgers per .­
trip. '\I\'.hatis the least number of trips.to:towl:\ that-the bus, ',' ',' 
must make to transport 90 passengers from the airport to 
town? 

, 1 
A; 


:," .t; 


3'2. 

B. 	 4 


4 1 '" 
C. 
.: " 

2 	

.' 
D. 	 5 

;E: 	 6, 
! ~ ~', ',1.\-, i:"; ';{·';;.1 :'t-.,:,_..',') :.,,!';~.- : ",<:(~:". ':rr" .',:~;~. /:, :' ,: '.;

".. . . 

·:Ui·.l.~;: ~.: ;.":'.::!~~: ..'?: ~ ;:7 \';' 
". ,'. ' ... ,.~:. 

,32. A'tra:ffid, surveyi showed "th~~th~re '~~s' ~ne'v~~~ooJ for 
" 

, every 4 private cars ,on the highway. At thisrate,how 
many ~an pools are, on thehighw~iy for everY"'30:0 'private ' 
'c'arsl ' , , 

.': l~ ; : ',; ,\. t.: - ,,' :f ,", • , .' _:: ~ : .. I :,. •• ':;: ~ 

" ~ '" 

A. 50 	
'" 

;,. 
" 

; 

B. 60 

C. 75 

D. 100 

E. 	 1200 
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33. Th~ 'Circlf!lgraph bel~w shows the~distribUtiO~. of a group of' 
'. , 

• : 0 •• 

studentswith respect to thefr col/ege major. Which major 
, .' ..., 1· .' , '. , . 

•accounted for appr~xin:'Cltely 3of Jhe students in the 

group? 

,Distribution of Students 
','byMajOr 

.. ', . 

: "'." 
" .,' 

A. psychology 


B.- English 

) 

'C. physics 


.0.. mathematic,s 


E. business 
, \ 

" 

. .'. . . . .34.0(the five,typesofdogs listed below:, whici1,ty'pe eats the, 
, LEAST amount of food? " , ' :+'.'.:; '.,: ' '::':~;."~.: ·<;.1.1\~ "',_ 

. , ,,~ ../ .;.,: \, 

"., , 

Collies eat more than basset hounds."Boxers eat mo;e 

than collies. Beagles eat m~re than bass~t hou~ds, but 


" .' 
" ' ..,less thanc6l1ies. Boxers eatiess than dalmatians. ' 

I 

,,'I .. ( 

A. collie 

B. . basset hound 


C.' boxer 

" ' 
, r •• ~.... 

D. beagle 

E. dalmatian' 
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,35; 	 Which of the numbers in the problem below is' (arEil) needed· ' 
to solve theiJroblem? I '.:"• '. 

. . 	 .. 

A certain school has 3'2 classromns arid 40te'achers.' 
If the student to teacher ratiois25: l,how many 

I, students are there.?' 	 '" 

A. 25 only 

B. 25 and 32 only! 

c. 1 , 25, and 40 	only 

D. 	 1, 
, ' 

32, and 40 only 

: 


. :": .. ;", .. 	
..E. 1, 	25, 32,and40" " 

, :", 36. " Whic.h Of the follow~ng' questions can be answered on the 
basis of the information given ,below?" ' 

...-~." 

I • . • . • • • 

)Juan read a ,certain book in exactly 8 hours. The 
average number ,of words per page was 270 and the" 
number of pages was'392.·, 

i ,.~. ': I. • 

. : 	 . ; . 

A., How long would it take Juanto read 2 books? 
• , ' . " 	 ", ~" , ,: ;,,'" ", i' • • ,'/ 

, B. 	 How long,_ did it take" Juan to read the firs!: 100 pages? 

c. How many pagesdid Juan read ,the first h6ur? 
'. " ' 

'D. 	 What is the averagenu;nber of words 'per minute at . , 

which Juan read thisbook? ' , 

'E~ 	 What is: thea~erage number of lines per page in the 
book that Juan read? " , 

• 

'.,'... 
;',' 

5a: ' 




. 37.. Whaf:additional information, if any, is needed to solve the 
problem below? 

Andy purchased several shirts. Some of the shirts cost 
$15 each and the remaining shirts. cost $18 each. 
What was the total cost of the shirts? 

. A. 	 the prices of the shirts I.' 

B. the average price of the shirts 

c. the total number of shirts purchased 

D . the number of shirts .purcpased at each price 

. E. no' additional information IS needed 

38: 	 A rectangular flower garden is surrounded by a path' 
2.vards wide, as shown below., What is the area, in square 
yards, of the path?' 

1<1( 8 yd. ...! 

rr 
5 yd. .' 


';:;".' ; 


2td. 

, 

'. 
'.' 

A. 	 42 

B. 	 52 
" / . 

. ·C;· 68 
., 	 r .,' 

D. 	 84 

E. 108 
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.39. Which of the following figures does NOT have at least one pair of parallel sides? . 

A . B. 

D.. C.' 

E. 


. ; 

, . 
40. Which of the following calculations, is'NOT equivalenl'to 

18 x25t ' . . 

A. 9 x 50:' 

B.(10 + :8)>«20 +5) . 

C. (1.0 x 25),+(8x,25) 
, c' 

D. (10 + 20) x(8 + 5) 

E. ( 1 8 x 20) + (' 8 x 5) 



Sample Questions: Answer Key 


Reading
'. 

1. 0 11. C 
2. 0 12. ' 0' 
3. G 13. E 
4. B 14; E 
5. A 15. E' 
6. 0 ' 16. 0 
7. A 17. 0 
8. E 

" : 18. C 
9. A 19. B 

10. C 20. 0 
-

Mathematics ­

21. E 31. 0 
'22. C 32. C 

23. B 33. A 
24. B 34. B 
25. E 35. C 
26. A 36: 0 
27. 0 37. 0 

,28. C 38. C 

29., 0 39. E 

30. C 40. , 0 

,. 

"SECTION III:' TEST of WRITING 

Sample Topics and Candidate Essays 

Directions: The writing section cOrisists of two 
, essay topics. Be sure to write about the assigned 
topics. Essays on topics of your own choice will ' 
not be acceptable. Since both topics are we.ighted 
equally in scoring, you should plan to spenq about 
the same amount of time on each topic. 

'The essay topics in this test are designed to give 
, you an opportunity to demonstrate your ability to : 

write effectively. Spend some time' considering 
each,topic and organizing your thoughts before you, 
begin writing. For each essay, be sure to· address 
all parts of the topic, to, support' gel,lerali:iatioils 
with specific exaf!1ples, arid to use multiple para­
graphs. 

You may use any blank space provided in this test 
booklet to make notes or to prepare a rough draft 
for each essay.' However, your score will be based 
solely on the versions of your essays written in the 
space provided in your answer document. Please 
write as ,neatly and legibly as possible. To, ensure 
that you ,have enough space for you~ entire essay, 
please do NOT skip' lines; do NOT write in exces­
sively large letters; and do NOT, leave wide, 
margins. 

Your written response should be your original 
work; written in your own words, and should riot 
be copied or paraphrased from some other work. 

Topic J 

Ernest Hemingway once commented, "As you get. 
older, it is harder to have heroes, but it is sort of 

, necessary." 'To ~hat extent' do you agree or 
disagree with 'his observation?, Support your 
opinion with specific examples. .,. 
Topic 2 

. Most students have had some type ,of, difficulty in 
one cours~' or 'another. Difficulties stem. fro'm 
various sources, such as teacher':'student conflicts 
or lack of interest in,the subjectfield. ,:,' 

, , 

Write about one such situation you faced either 
asa student 'or as a teacher. Identify' the type of 

, class and explain whether you were able to resolve 
the problenL "If so, how was it resolved? If not, 
what was the outcome and why? 
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Topic 1 {Pass} 
I,agree quite strongly with Hemingway that 

age brings increasing difficulty in finding heroes, 
but that orie stiU needs them. As skepticism 

. increases, the number of people one can 
.;' 	

admire or hope to emulate decreases. An older 
person, having more experi~nce and h~lIing 
acquJred, one hopes, a" more, objective, 'and 
realistic assessment of other people. tends to 
see more flaws than', a younger person might. 
On the other hand. the older ,person is likely to 
recognize and value' certain qualities such as 

" careful reasoning, empathy, and kindness that a 
younger person might. overlook or consider 
irrelevant. " (Yet another problem is that a 
person's heroes ten.d to be older, than herself, 
and' the numbed' of possibilities dwindles, but; 
that has to be accepted!) , 

Thus. I believe -that, men and women of, aU .' 
ages ru~edheroes. As a woman, though I find' 
that heroes-heroines, actually-are especially 
important because the role of a woman is 
constantly being redefined. ' Women today are 
frequently expected to not just to "have it all" but 
to do it all: . 'maintain successful, careers; 
develop and, nurture the kind of relationships 
with others that they often value so highly;' and, 
in manyca(3es. contribute their financial arid' 

, , emotional resources to the raising of a family as 
well. Idolizing other women can be therapeutic. 
eye-opening and inspirati'onal." One can see what 
remarkable women have done. how they've done 
it and what, they have to. s~y about it all. 

, For e~mple: I have always admired Maya 
Angelou's ability to 'integrate her persohal and 
her professional 'life. And Toni Morrison.' in 
works such as, ,The'SJu8St;Eye and ,Beloved. 

, creates, intelligent:' ,honest fictional characters,' 
and provides a vast,outpouring ,of thought­
,provoking and challengirig ideas. The fact that 
both of these women ,are' both female and black 

, makes them the more admirable to me. 

'The older I get. the more important these 
"'Hero' women" become for me. Such people ' 

, help cine to keep on trying. both by exhortation 
and example. I like to think I can at least try to 
follow their lead; they are. indeed. "sort of 
necessary." , 

" 	 ­

Topic 1 {Marginal Pass} 

, I agree with Ernest Hemingway that having 
heroes is necessary. For. the young heroes can 
.show direction and provide examples for how life' 

, can be and the opportunities that are available 
for those who try. For the older person heroes 
can provide different options. ,/' 

. As one gets older. illusions' in life, are 
replaced with hard realities. For exampfe how 
can one cope with illness, the loss ,of ciose 
friends. and the, many other problems that 
occur. Heroes for these people can give hope 

, and courage. 

,A hero \ does 'not have to be .a famous 
personality like Sister Teresa, Michael Jordan or 
Madonna; a hero. can bea cowork~r, 'a friend 

, who has made the best. of a sticky situation. or 

anyone who has survived an ordeal and can 

demonstrate 'the opportunities that, can come 

out of crisis. 


, Besides support.' heroes, can proilide,. 
'examples of options that are available.' . Often' , 
when there are, trying times a person could think 
what would' my hero do in this' situation. . How 
would they solve this problem., This can enable 
a person" to make a tragedy into a victory by 
opening new options. . 

Heroes' are very important whether' ,ydu're 
young .or ,old because" they can give' hope, 
inspiration and support ,.in trying times and 
enable you to go on through life and turn' your 
tr!3gedies into.triumphs .. " , 

Topic ,1 (Marginal Fail) , 
, 	 .'" '- . 

, Heroes are for the young and, not the old; , 
· As you get older there is no longer a ne~d for' ' 
heroes. ' 'I' disagree' with Ernest Hemingways 

· comment "As you ge~ older~ ':itis harder to have 
heroes, but it is sort of necessary. ' , 

When you are' young everyone is your heroe. ' 
, but most little kids think of, superstars as' their 
heroes. ,Children often,' have superstars as 

'heroes. but they are not the only heroes. 
Children look up to anYbody who cando' 
something really great, according to them .. 

, As you grow' older the need for a Heroe 
· disappears: As you get older you realize that 
your heroe was somebody you want to be just· 
like. Now'that you are older' you are not 
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interested in fighting crime as bat Women or 
Man. !\Jow you are older you see things how 
they really are not how they seem. ' 

, think itS important to stop chasing heroes 
and get on with you,r life. ' 

Heroes aresomfi:!body Who is greater than 
you and older than you, If\ w~always have 

,heroes then we can never be the hero. 

Therefore. I disagree with having heroes as 
, you get bider. 'When you are older I think' you 

should be 'the hero not someone else. 

Topic 1 (Fail) 
I believe everyone has heroes. But as you 

grow older, your heroes become fewer in that 
they are mOr:'e important. . As a youngster a 
hero may be riinga. cat' woman or Dick Tracy. 
As an adolesent herpes . .tend to.be ,toward t. v. 
stars' or musicians. As' an adult. politicians or 
soldiers or maybe even a tremendous ,sports 
star. can be a h~ro. 'These are just as 
necessary, as the' Others. Heroes play the 
"perfect" role model. We use them throughout 

" our lives as goals we, set ~ strive for. 

Topic 2 (Pa~s) 
If my sevehth grade, histOry teacher had 

known what was in store for him that year. I am 
sure he would. not have chosen the, teaching 
profession. I took an immediate dislike for this 
tall' ~nd gangly' character. ;' Why? There was 
really no reason except, that, he 'did not fit my 

, image of a history teaCher." .He ,was, youn.g. 
, knowledgeable. 'and eager to' piease-::-perhS'ps a 
bit too eager and that is where 'our clash began, , ' 

.Each !;lay Mr. ' Simms would strut across the 
room ,making ridiculous' analogies. 'crowing out 
quotes from Abraham Uncoln and making what I 
thought was a complete fool of himself. It must 
have ,been this kind of a:nnoying' behavior that 
made 'me suddenly, decide to start antagonizing 
this bewildered fellow. I i~rrogated him; " 
found 'faults, with his 'reasoning; I publically 
announced contradictory ,details. I wanted 
answers and he couldn't give them. 

Because Mr. Simms' was' an inexperienced 
teaCher and did not reprimand my rudeness; I 
,continued my, ,tortureta~cs: ' I began 
antagonizing this poor ,man in subtle ways. 
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While all the other students were.' obediently 
paying attention and taking notes, I would sit and 
stare at a point in the air just . above Mr. 
Simms' left temple.' Some· days I would sit bolt 
upright and pretend to be falling' asleep. but 
when called on i would ask a' question or' make a 
point that ,was undeniably rel.evant to the 
discussion or lecture that was underway. Then 
too, I would come to class just late enough tb 
create a slight distraction, then' I would noisily 
turn the pages in my book and notebook. as if 
desperately searching for my place. ',' 

My very best trick. however, wast;heFriday I 
handed in the midterm ,paper. We ,were 
studying the SpanistrAmerican War,and, he was 
always trying ,to spice up his, ,lectures , by 
breaking into foreign languages,. sq,l decided to 
write my paper in Spanish. "Let's see what, he 
does with this one," I said' to myself.. It must 
have fazed him, but he didn't let on." Mr. 
Simms commented on my paper' in Spanish • too ' 
.difficult for me to understand, then' at the 
bottom wrote ''THRILLED TO 'SEE' YOU ENGAGED 
BY THE ASSIGNMENT. A~."Had I had chalked 
up another victory? I wasn't so sure.' 

, . : . 

Ma'ybel~ealiz~d antagonizing' Mr. Simms 
wasn't fun anymore. Maybe I realized I was the 
loser in tJie end. The day .~fter·1 got the paper 
back, I' suddenly became "engaged" by history 
class; ~ stopped fooling around, .starteljpaying 
attention in class, and called a, halt to the 
needling of Mr. Simms. ,a man Who. I decided. 
was not so bad aftel;'alL . 

" " . 

Topic'2 (Marginal Pass) ", 
: 'During 'seventh grade, students' were 'being 

streamed into different classroom. We were 
divided up' into different, groups; for. english' 
classes at different levels.' ,Maybe because I 
~asalways quiet cmd well-behayed; i ~asput in 

,'an 'advanced class: ' ' ," 

,l}1iswas very scarry for me for a number of 
reasolls.First. the teachersdid.not tell me why 

'hivasbeing placed in this higherClass.Second. 
I' had always had trouble with keeping up in 
reading but never said 'anything.. Suddenly I 
found myself being placed in a' class, with the 

, best students in the school. 

, 'The way I" handled this situation was by 
bluffing., I would have one of my' friends check 
over my papers to reduce the worst errors so 



,the' teacher 'never' knew' how much. help I 
, needed. If we were going to be tested on 
, anything. I would talk to someone who had read 
'it;'indrc:;Jer to get the information., ' " ' ," 

" :' :'Bec::ause I was able t~ get by talking" to ~y' 
, ,treihds. the teacher never caught on to the, fact 
,., that I' nef3ded, help.; I know now that, it would 

\~ ,.... 
., ,:. :; have',been ,smaf"'tf3r,tci have beehcaught 'that to 

cqhtinuetti fool. everyone. " , 
'~, ,'," . 	 . 

" Topic 2 (Marginal Fail), ' 

The class situation 'which presente~me With 
the' greiltist' problem was a seminar on the 
,History' of Technology. 'The problem was that I 

" " 	was riot prepared to participate actively In Class 
because ,of' a very heavy course road. This" 

. sitUation' arqse "because' none' of the, required 
Classes for my major were available before this. 
This, problem' was resolved through, ,attending 
Class.' • ,-, 

The : class was held twice a week for two'­
". ,houfS:.:lnev~r missed a ,class., Beforeeach 

class ldid the required reading and completed 
all writen assignments. ' The effort to complete 
the ,~6urse 'was cbncideredemough to pass. 

!opic2 (Fail) 
Learning takes a,long, time. 'It requires good 

, motivation' the, part ofthei teacher and ' 
, " concentration' 'an'd 'good attitude on the part,of 

students.. lri such a cour$slike Calculus,the 
students 'find' it' very difficult 'sometimes 'because 

',the course 'is abstract c6~pledwith calculaticlns. ' 
students find it very st,Cange and later find :; tt:1e, ' 

. ' course 'tiring. Teacher-student conflicts ,can' be 
started· over' stUdents boredom" or' lack, interest' 
in subjec~ field:' , , ' 

A teact:ler'should havego~d traihing: ,';' ' 
, " ' ':.' , ',\,', '" 

.,.,: 
,> " 

i,', . 

" " 
" 'e', 
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