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Jessica L. .

CAREER OBJECTIVE:

To embark on a career &8s an elementary or middle school teacher in order to
facilitate the learning of children and their development into successful

individuals.

EDUCATIOH'

University of Maryland, B.S., Elementary Education
Honors Thesis: "Multicultural Ed,catlon An I-Search”

May 1995

TEACHRING EXPERIENCE:

_JTeacher §¥% _ o

Fairiand Elementary School, Silver Spr;ng, ﬁaryland , : Jan. 1995 to May 1995
Student Teacher

Montgomery County Public Schools 72 May 1995 to Present
: q«;ﬂ Lo +>q,ﬁgvuﬂw

- Gradually took over full respon31bility of class, 1nc1ud1ng plannxng, dellvery and

assessment of instruction.

Prince George's Public Schools ) 1994-1995
Substitute Teacher : : :

Bond Mill Elementary School, Laurel, Maryland , Sept. 1994 to Dec 199&
Field Placement

Taught a variety of lessons and act1v1tzes to fourth graders, using a multitude of
nmethods throughout the semester.

Hyattsville Elementary School, HyattSV1lle, Mhryland Jaﬂﬁany 1984 to May 1994

Field Placemernt
Studied the human development of thxrd graders and taught specific lessons
throeughout the semester.

Burtonsville Elementary School, Burtonsvxlle, Maryland Sept. 1993 to Dec. 1993
Field Placément

Observed an, assortment of teaching methods, for first graders, and assisted
cooperating teacher with SPECiflc lessons.

RELATED EXPERIENCE:

Jewish Community Center Nursery School
Sgbstitute Teache

AElllngson Review Sémingrs, Rockville, Maryland ' Septeémber 1993 to Present

Tutor
‘Tutored and prepared High School students for their college entrance exsawms.

LEADERSHIP POSITIONS:

University of Maryland, LaPlata Hall September 1993 to May 1994
Resident Assistant

Resolved individual and group conflicts on a floor of 75 residents. Often was
responsible for all the buildings residents. Fostered positive behavior among
students. Responded to emergency/crisis situstions including suicide attempts,
fxghts and assaults.
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Thank you Secretary Rilcy. It's an honor 1o be with s0 many importamt wignuaries
here today who have done so much for this nation, especially you Mr. President.

I've been tcaching for twenty years, so you can im:gine the countless times I've
been asked my opinion about changes T'd like to see in our school systems. Educational
philosophies, techniques, and strategies that promise improvid acadernic performance come
and go, and if you stay in this profession long enough, vcu'll scc those same trends
resurface, but with a_ncw name. I haven't been passionate about many of them over the
yoars, but I hw a strong opinion on one particular gé%;g%f:ﬁ So_when I'm
asked to make sgggcmons (and sometimes, even when I'm not aske k ‘about the o
ced fi ucing class % - '
nced for reducing class size. g\O (S5 - 5

gl

Anyonc who teaches, parents, or mentors a ohild, wishes fgr more time to be ablc
to spend with that child, at some point, We ocan't alter the laws the universe and
crcate more hours in the day. The solution (to this demand. for extra time) that is
do-able; the wlntion that's the simplest is the one that's be:n madc possible for us now
at Brookc Grove. That solution is President Clinton's Class Size Initiative which allows
us to reduce class size by funding more reading teacher positions. In other words,
because we have more teachers working together here at If«rookc Grove, we have smallcr
classes in the primary grades. :

T've taught grades onc through five over the years, but this year, because of the
President Clinton's foresight, I'm a Reading Initiative teachir. That means that [ will
work with the Brooke Grove staff and Brooke Grove studunts of different age and ability
Ievels to mest the goals and outcomes of the Reading Initiative Program. Together we'll
be able to provide explicit reading

-2

instruction and support to small groups of studcnts (that's lificen kids or less) to cnsurc
Success for Every Student. By inoreasing the quality of re:ding instruction in

primary classrooms we hope all second graders will be realing proficiently by the end of
their school year. In Rcading Initiative classroorns where teachers are able to better attend
to cach developing reader (because of that smaller class size), we want to be able to say
to every child every day," What great w0rk you did today! That's what good readers

do‘ﬂ

I hate to use a teaching cliche, but it really is as simple as ABC. Less IS morec.
That is to say, less kids in a primary reading colass means more individualized instruction
and attention from the teacher for each student. Kids lcam better that way. And it stands
to reason that kids who are successful as early learmmcrs are bound to take that confidencc
with them as they continuc to achieve in their journey as lifetime learners.

So thank you, Prcsident Clinton, for your commitment to improving eduoation.
Thank you, in particular, for helping the students here at Flrooke Grove, especially my
fifteen reading students, who will be ablo to better prepare for whatever challenges life
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may bring. My students will learn better this year because I have more time to spend
with them. I have more time to spend with them becausc of ‘vour lcadership. ‘

On behalf of this cormmnunity, staff, and stdent body, i am very honored to
intreduce to you now The President of the United States of Arnerica.



TODAY, THE PRESIDENT ANNOUNCED THE RELEASE OF THE BABY BOOM ECHO REPORT,
WHICH REVEALS A RECORD HIGH NUMBER OF SCHOOL-AGE CHILDREN — AND DRAWS
ATTENTION TO THE PRESSING NEED FOR INVESTMENT IN OUR SCHOOLS. President Clinton urged

- Congress to enact a responsible budget that pays down the debt, strengthens Medicare and Social Security, and invests
in national priorities like education. The President pointed out that the Republican tax and budget could cause
devastating cuts in key initiatives to keep schools safe and drug -free, help children learn to read, reduce class size in
the early grades, support after-school programs, and expand access to college. At a time when the need is urgent, the
Republican plan would support the modernization of only about one-tenth as many schools as the President’s plan.

CHILDREN OF BABY BOOMERS CONTINUE TO BREAK SCHOOL ENROLLMENT RECORDS '

e Total public and private school enrollment will reach a record 53.2 million students this year. The 1996-97
school year was the first year that members of Baby Boom Echo broke their parents’ record for school enrollment,
and they have continued to enroll in the record-breaking numbers every year since then In fact, it is expected that
enrollment will continue to increase every year until 2008.

¢ The West and South lead the nation in growth. While every region of the country will see 51gn1ﬁcant increases
in student enrollment, Southern and Western states will experience the greatest growth. Between 1989 and 2009,
the West will see enrollment increase by over 35%, while enrollment is the South will increase by nearly 20%.

¢ Growth is both urban and suburban. The top 25 growing districts in the cduntrY are both urban and suburban.
From 1987 to 1997, New York City has the largest increase (131,920), followed by Dade County (92,635) and
Los Angeles (91,119). Suburban districts surrounding Atlanta: Gwinnett County (35,462), Cobb County (24,702)

- and Fulton County (23,089), and the Washington, D.C. suburbs: Montgomery County (28,752) and Prince
Georges County (23,935) have also experienced rapid growth.

« The most rapid increases over the next ten years will occur in America’s high schools. High school
enrollment is expected to increase by 1.3 million students over the next decade (from 14.9 million in 1999 to 16.2
million in 2009), creating a pressing need for more well trained teachers. On average,-high schools also cost
approximately twice as much to build as elementary schools. The average cost of construction for new schools is
$8 million for elementary schools, and $16 million for high schools. [Council for Educational Facility Planners International, 1997]

¢ College enrollment will rise to an all-time high of 14.9 million this year. This is the second year in a row that
college enrollment has set a new record. This number is expected to jump an additional 1.5 million in the next ten
years, at a time when colleges and universities are already filled to capacity.

HIGHER ENROLLMENT UNDERSCORES NEED FOR GREATER INVESTMENT IN SCHOOLS, AS

PRESIDENT CLINTON HAS PROPOSED

o The size of the Baby Boom Echo underscores why we must act now to bu1]d new schools and fix old ones;
and to recruit and hire high quality teachers to reduce the class size in the early grades. President Clinton
has proposed, as part of his balanced budget, to support state and local efforts to build or renovate up to 6,000
schools nationwide; and to fulfill the commitment he-and Congress made to hlre 100,000 new teachers to lower
class size in the early grades.

‘ REPUBLICAN PLANS FAIL TO ADDRESS URGENT NEED FOR SCHOOL CONSTRUCTION AND ‘
MODERNIZATION _ :
¢ The Republican plan denies local school districts vital support to build and modernize up to 6,000 public
schools across the nation. The President's targeted tax cut would cover the interest on state and local efforts to
build and modernize 6,000 public schools across the nation. The Republican tax cut provides marginal help to
address the needs of only one-tenth that many schools. The President's proposal to modernize our public schools
could be fully funded using only about 1% of the Republlcan tax cut approved by the House.



REPUBLICAN PLANS FAIL TO PROVIDE SMALLER CLASSES FOR AMERICA’S CHILDREN

¢ Republican plans undermine a bipartisan effort to ensure funding for smaller classes. Last year, a
bipartisan agreement was reached to make a down payment on the President's plan to hire 100,000 teachers to
reduce class size in the early grades to a nationwide average of 18; earlier this month the Education Department
awarded funds to help local school districts begin hiring 30,000 teachers before school starts this fall. While the
President wants to finish the job, House Republicans have passed a bill that undermines this class size initiative
and fails to guarantee that one cent will be used to hire a single teacher to reduce the size of a single class.

REPUBLICAN TAX BILL SQUEEZES OUT OTHER KEY INVESTMENTS IN EDUCATION

o The Republican tax and budget plans could force dramatic cuts in funding for education. The President
cited Administration estimates! of the long-term impact of the Republican plans on key investments to improve our
schools and expand access to college. In the tenth year alone of the Republican tax and budget plans, the nation
could be forced to deny support to nearly 6 million students in high-poverty communities; withhold from 520,000
children the assistance they need to learn to read; deny 430,000 kids access to Head Start; slash Pell grants, and
block hundreds of thousands of students from the opportunity to work their way through college.

i The calculations are based on the Republican budget and tax plans, assuming that Congress also funds defense at the President’s requested
level and pays down debt by as much as the Congressional budget resolution promises. Given these assumptions; the budget resolution the
Republican tax plan would require dramatic cuts to domestic discretionary programs -- cutting more than half from current funding levels.
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Weast Charts A New Course -

1 Challenges Are Seen In System s Growth Gap in

Achlevement

Thursday, August 26, 1999; Page M01

Jerry Weast, new superintendent for Montgomery County's public
schools, had been on the job for one week and already the walls of his
office were covered in personal touchstones, children's books and the
visual metaphors he so favors in making a point: prominent among
them a placard on his desk reading THINK.

He shows off a small acrobat made from horse nails--a reminder of
his humble beginnings on a Kansas farm--balancing precariously on a
flat disc of swirling blue and white sand that shifts with every shake.

- Both, he says, are reflections of modern life and the dance he's going

to have to learn to lead in rapidly changing Montgomery County.

He inherits a school system that anticipates 131,000 studerits when
school opens next week, 3,000 more than last year and more than
twice the population of his last posting, in Guilford County, N.C. :
Those students include not only the highly gifted and those who make
the annual roster of National Merit Scholars, but the highest
population in the state of Hispanic non-English speakers who were
actually born in this country and those who receive free and
reduced-price school meals and are struggling to make it.

Weast, 51, is coming into a system where on average, the growing
number of African American and Hispanic students don't score as -
well and take far fewer advanced classes than their white and Asian
counterparts. It is uncharted and complicated territory, but Weast
makes no bones he is heading straight for it.’

No stranger to controversy, Weast has been both lionized and Iashéd

in his previous school districts and created quite a stir when
Montgomery school board members announced his $300,000 annual .
salary package would make him among the three hlghest pald school
administrators in the nation.

Ina wide-ranging conversation with Washington Post reporter Brigid
Schulte--from the achievement gap to teacher evaluations to his
sometimes abrasive personal style--Weast talked about his plans for a
school system that is seem as one of the wealthiest and best in the
country. But critics contend it has become complacent and calcified.

" He spent his first week following the mail deliverers, gathering data

and dropping by the myriad of departments in the central office with
complicated acronyms for names, asking people what they do. He's

8/27/99 5:17 PM
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had lunch with the cooks in the cafeteria, and, at a large "voluntary"
staff meeting that had people spilling out in the hallways, he asked
staff members to draw symbols of who they thought they were and
then find others in the audience with the same symbol--an exercise to
try to unify what he sees as a fractionalized bureaucracy.

The followingis»an edited transcript:

Q: One of the first things you said you would do when you met with
community members last month is to reorganize the central office and -

make it more service-oriented. '1hat begs the question, how do you
see it now‘?

Al thmk it is a good organization, considering the structure of the .
building itself and all of the different areas that we encompass. I think
that what we have here is an organization trying to do the best it can.
It works hard. What I'm asking people, are there ways we can work
smarter?

Because if you create an organization that has four pages of
acronyms, does that translate to the real world and to helping people?
Would people see that as being more helpful or as confusing, a
different language?

(He holds up the list of acronyms, which is designed to help staffers

better understand hallway talk. It includes, among others, CI -

Continuous Improvement, not to be confused with CIP, the Capital

Improvements Program, nor CIRF, Conflict Interventlon Resolution
and Follow-up.)

After visiting with small groups, the groups themselves said they
wanted to change, and they were using my arrival as an opportunity to
say, It's okay to change, to do greater things, to do better.

[ also made it fairly clear we wouldn't have any more people.because
we probably don't have any more space and-because | want to get
more energy down in the classroom. So, I began to ask, if we get
more asked of us, by all kinds of different people, how can we
organize to work smarter to accomplish that, what could we
consolidate in all of these acronyms to make some sense?

If you've got a good ofganization, what you try to come in and do is
to continuously improve that organization. You don't come in and try
to tear that organization down.

Q: What are the biggest challenges you see facing Montgomery
County schools'7

A: 1 think size is always a big challenge and how you can take a large

organization and make it less bureaucratic and as responsive as any
small organization.

We're growing about 3,000 children a year. We're doing a lot of

restoration work, and we're having to do building, so it's how to
intertwine that growth and that restoring and tie that with the

“educational programs, tie that with the community at large and do that

8/27/99 5:17 PM
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in a way that you can work efficiently and effectively to deliver an
educational opportunity to all children that is hlghly rigorous and
results-oriented. ,

Another one of the challenges we have, I think, is that, overall, the
district is doing well. But when you start taking a look at different

~ groups of children in the district, either by geography or by scores,
you start to see some unevenness, for want of a better word, people
around here call it the gap. .

One of the things we've got to do is examine what's creating this
issue, because generally, the scores are high. So what are those
impediments? One of the areas I'm going to look at are early
childhood education, early literacy.

Some of the things I did this morning were to take a look at the
different clusters, the projected enrollment, what percent that is of the
whole district, the numbers of professional staff, the percent of the
total professional staff, and, most importantly, look at educational
load. It's a good formula here. They look at poverty, older than grade
age children, mobility, academic achievement and free and reduced
meals, or FARMS, and developed a formula called educational load.
They found, the higher the ed load, the higher the impact on learning.

So I'm trying to compare the ed load with how they were staffing, to
see if there was a correlation. And I will be gathering this information
for the first few months to see if we're walking what we're talking.
And if we re not, why not,

-Q: The Reading Initiative here is one of the strategies the county is
" using to try to close the achievement gap, by lowering class sizes,
-adding more teachers and giving more focused instruction.

A: 1like the Reading Initiative. I like the smaller class size, but [
think we've got to do some other things in conjunction with it. One
question I asked this morning is, where are they? How many are -
there? Are they in the right places?

Research has told me and time has told mew‘mg~
smaller units, if you do it the same way, you won't be effective
TResearch tells us that if we break info smaller units and change the
Y&fmgdﬂmry_&ndih&sng@z\anonal patterii of The —
ureaucracy at the same time, to the third power you become Tiiore

effective. —_—

I have more questions than I have answers. I think that's helpﬁﬂ.

- Q: Speaking of unevenness, a few months ago, it came to light that
high schools were setting their own passing scores for Algebra I, and
_ they varied widely. The same score would have given you an A at one
school a D at another.

A: Maybe we ought to think about that. The questlon becomes are we,
because of our structures, promoting or creating some of the
unevenness?

Q: With passing scores varying so widely, what does that say?
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A: That's the question I'll be asking, what does that say, Why are we
doing it? I'd like to hear what that answer is.

Q: It certainly seems from the outside you're lowering the standard
some places so it looks like all are succeeding.

A: That's why you would ask that question. Are we sending a clear
message? Or are we sending a message that we're uneven and we
accept the unevenness?

Q: Do you?

A: No. I want the same child, regardless of where they live, regardless
of their circumstances, to have the highest quality education we could
possibly deliver. I want that child in a safe environment. I want that
child in a learning culture. I want that child to have an excellent
teacher. I want that child to develop a vision that they can do it. And I
don't think I'm much different than any parent.

When you give us that child for those few hours every day, you want
us to have a bond and connection with your child. You want to
understand us, not through educationalese, what we're really about.

“You want us to understand you, what barriers you may have.

And you're going to want us to work on any issues that we possibly
can to help that child in the learning process. And you're not going to
want us to identify it six years later. You're going to want us to
identify it as early as possible and you're going to want us to get on it

in a way that will utilize and increase their potential.

Q: Yet there's a perception in the community that the squeaky wheel
gets the grease, so to speak. If you're well-educated or know how to
work the system, you get the best for your child. If you are perhaps
less sophisticated or don't know how things work, your child gets left

"behind. Some blame some of the unevenness on an administration
_that has been willing to placate the squeaky wheels and lose sight of

the silent ones.

A: We can't afford to lose sight of anyone. And we have to be an
advocate for everyone. I do think we need to somehow gather
together to work on this children's agenda in a less splintered way.
Just like I found four pages of acronyms, I've had people call to set up
appointments with me, and I'll bet there are several pages of groups.

My willingness to help make the organization a little more
understandable has to go hand in hand with all these groups'
willingness to work together, to create a seamless opportunity for
every child, for children who have no advocate, as well as the child
who has the greatest advocate. We can't ever underestimate the power
of the group. It releases energy individuals just don't have.

I think the biggest concern that [ have is, can we work together, can
we build a common agenda that works for everyone? And if we can,
will we? I read a report about the unevenness that I liked. It asked, if
not here, where, if not now, when?

8/27/199.5:17 PM
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Q: That was from the Gordon Report on the achievement gap. It was
written in 1990. And, some argue, little has changed since then.

A: And I'm reminding people that that was 1990. It's 1999 now and
we're about to turn the century mark. I think we need to organize for
that. I think we need to staff for that. I think we need to work together
for that, because I think we have the ability in Montgomery County to
build a template that is inclusive and works for everybody at high
levels and high standards.

I don't think we'll get there overnight. I don't think we'll get there
alone, we'll have to see what else is going on in the world. I don't
think we'll get there without carefully studying and definning the
problem. Unless we work together, unless we have the courage to call
some of the difficult questions. I do believe we can get there. I do
believe this is the place we can do it.

Q: You've said teachers are critical to closing the achievement gap. A
recent report to the Board of Education showed teacher expectations
play a big role in whether minority students take Honors or Advanced
Placement classes in high school.

A: 1 think you have to start much earlier and look at teacher
expectations, not in high school, but way down, in literacy skills.

- From what we know about early childhood education, it starts with

awareness, how much language is utilized in these neurons and
pathways. How much are we developing these channels for language -

skills? So you have to build a rigorous environment from pre-K onup

into high school that has expectations for every child up and down the
line, that has to be supported at all levels of the institution and the
community. :

Q: How do you do that?

A: I think it would be very presumptuous of me to say. But I can say
that this is the location. We've got to quit fixin' to get ready. Nine
years is a long time to have a report around that tells you it's time to
do something.

Q: In North Carolina, you created an uproar over a program to
evaluate teachers called HELP, Helping Evaluators Lift Performance.
More than 100 teachers were found less than adequate and in a year,
half of them had quit or resigned. Some people hated you for it.
Others packed rooms at national education conferences to hear you

- talk about it. What do you plan to do about teacher evaluanons in

Montgomery County?

AT A group has been chewing on a teacher evaluation plan for about a
year and a half. I was very pleased with a lot of the components, like
involving other teachers, helping to determine strategies to improve

- teacher education, early staff development, targeting issues that need

to be worked on at the individual, group and district level.

So I will be jéining with groups already working on that, and try to

work with them as we try to develop a model that can help lead the
nation. Because teacher quality and expectations are a cornerstone of
any school system. That's the key.

S

8/27/99 5:17 PM



Weast Charts A New Course

60f8‘

wysiwyg://24/http://search.washing...te/1999-08/26/0681-082699-idx.htm|

Q: In a Washington Post poll earlier this summer, teachers were-asked
if there was a teacher in their department or subject area who should
not be teaching. Thirty-eight percent of the teachers polled in
Montgomery County said yes.

A: Well, what's the odds of having 9,000 of any particular work force
and they'll all be at the same level? I think the answer's obvious, that's
virtually impossible. The next question is, what do you do with
people who need help? How do you provide it, and at what point in
time do you make a decision that, with regard to that 1nd1v1dual
you've gone as far as you can go" :

I can tell you what I'm looking for in an evaluation system, one that's

truthful. It's just that simple. And one that helps the individual not get
petrified by that information, paralyzed, but gets them on the road to a
continuous improvement plan in a way that is logical, sequential and

targeted, not just for the individual, but to help the individual improve

student performance. How that's gone about is equally as important as .

if it's gone about. I've learned that over time.

Q: Some in North Carolina said-you had a heavy handed way of
going about that. :

A: There was a sense of urgency because it hadn't been gone about for
a long time. It was a real problem, with the number of children there
being able to read and write. I took over three districts that, the first
set of writing scores, when I aggregated them, was 20 percent. So, we
had some work to do.

Here, I've got a high quality district that has some unevenness. And

here I have, obviously, compared to most places, a highly satisfied
work force that is producing. We also need to think about ways of
recognizing those that are making a big difference.

Q: You're a believer in testing. But critics say they don't tell the whole
story.

A: Do I believe in testlng just for the sake of testing? No. I've got a
Dr. Seuss book over here that explains probably better than I could.
(He reads sections from Seuss' "Hooray for Diffendoofer Day")

"Our teachers are remarkable they make up their own rules." That's

_point one, if you can do it at the sight level, that makes some
difference. "My teacher's Mrs. Bonkers, she's. bouncy as a flea. I'm

not certain what she teachers, but Im glad she teaches me." That's a
real key.

The story goes on about the principal, Mr. Lowe, under pressure
because of new tests. He tells the students: "If our small school does
not do well, then it will be torn down, and you will have to go to
school in dreary Flobbertown."

But Mrs. Bonkers steps in, "Don't fret, she said, "you've learned the
things you need, to pass that test and many more, I'm certain you'll
succeed.” There's your expectations and there's your broader
curriculum. It's more than just a test. :
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Q: School safety is a big concern, particularly after something like the
shootings at Columbine High School in Colorado. That shook former
Superintendent Paul Vance and spurred him to ask for money to put
video cameras in all the high schools. But security experts say video
cameras will never stop a Columbine, indeed Columbine had video
cameras. What you need are more guldance counselors, school
psychologists and a principal who knows what's going on. A report to
the Board of Education last month showed Montgomery Counfy
schools are falling short on that.

A: 1 thought it was healthy they developed a report. I don't think it is
just one magic thing you do, because you're dealing with humans, and
humans are complex.

I think each building has got to think of their plan, working with their
community and their parents and their children. -

The responsibility from my office is to call the question, generate the
kinds of support they need to address the issues and help the other
agencies in the community concerned about safety to interrelate.

I don't think you can sweep under the rug and think 1t s not gomg to
happen here.

Q: What about the recommendation for more school psychologists?

A: We used to think if we put a school nurse in every building, we'd
cure all the health problems. I don't think we can just put another
counselor in and say, this is your responsibility, safety. You're
supposed to notice everybody. There are sometlmes 2,000 kids in
these buildings.

[ think we all have to take a piece of the action.
Each parent or guardian or significant person in that child's life is
going to have to start watching what's going on with that student.

That goes with my whole theme of the factionalized environment.

The more factions you have, the more cracks you create for people to

fall through.

Q: In Greensboro, your friend and supporter, school board member
Johnny Hodge likened you to Gen. George Patton. s that the style
you intend to bring to Montgomery County?

A: No. So many things that we do in leadership positions are specific
to what the issues are you have to address and the sense of urgency
with which you have to address it. I think in this particular situation,
it's a good organization, we can be better, we're not there, you don't
have to go very far to find people to help you understand that.

While I have the same sense of urgency, that this is the only time a
child has in school, I think you can temper that. You start addressing
issues by asking questions. You start mobilizing forces to find a
shared vision.
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Q: So how would you describe what your approach will be in
Montgomery County?

A: T kind of like Ike Eisenhower. I come from Kansas, t0o. I tend to
think' I can be Eisenhower here. And this is kind of a combined force.
And what we're trying to do is make a landing and get a beachhead on
a very difficult problem, called closing the gap, and no one group will

‘be able to do it alone.

It will take a lot of coordination, collaboration, and you'll have some
people take some objectives. But you've got to have more of a united
front.

© Copyright 1999 The Washington Post Company
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A NATIONAL EFFORT TO ENSURE SMALLER CLASSES WITH WELL-PREPARED TEACHERS

In his weekly radio address, President Clinton announced that the U.S. Department of Education will distribute
$1.2 billion next week to help local school districts move immediately to begin hiring 30,000 teachers -- the
first down payment on the President’s plan to help reduce class size in the early grades to a national average of
18. By the time children go back to school this fall, communities in all 50 states will have new qualified
teachers and smaller classes in the early grades. The President also called on Congress to finish the job by
enacting his plan to continue progress toward hiring 100,000 well-prepared teachers over the next six years.
This initiative will help make sure that every child receives personal attention, gets a solid foundatlon for
further learning, and learns to read independently and well by the end of third grade.

$1.2 Billion to Ensure Smaller Classes with Well-Prepared Teachers in the Early Grades. President
Clinton announced that the U.S. Department of Education will distribute $1.2 billion next week to help schools
take the first step in reducing class size in grades 1-3 to a national average of 18. These funds will be
immediately available to all 50 states, the District of Columbia and Puerto Rico the help schools throughout the
country hire approximately 30,000 teachers, the first down payment on the President’s plan to reduce class size
by hiring 100,000 well-prepared teachers over the next 6 years. The funding will ensure that communities
across the nation will have additional well-prepared teachers ready to teach in smaller classes this fall.

Building on a National Commitment to Reduce Class Size. Last year, Congress came together across party
lines to make a bipartisan commitment to reduce class size in the early grades, providing a $1.2 billion down
payment on the President’s $12 billion, seven-year plan to ensure smaller classes with well-prepared teachers all
across America. Today, the President called on Congress to keep its commitment and help finish the job by
approving his plan to continue progress toward hiring 100,000 teachers over the next 6 years. Class size is not a
partisan issue — it is good education policy, backed by research, and championed by elected officials in both
parties.

The President’s initiative will ensure that children across America get personal attention, acquire a solid
foundation for further learning, and learn to read well and independently by the end of the third grade. But
 legislation and funding plans currently being considered by the Congress would back away from this bipartisan
commitment by failing to provide sufficient or dedicated funding to reduce class size in the early grades,
seriously undermining our national commitment to make smaller classes in the early grades a reality for all of
America’s children. This legislation follows a failed attempt earlier this year in Congress to erode our national
commitment to smaller classes.

Small Classes Make A Difference. Research has shown that class size reduction in the early grades is one of
the most direct and effective ways to boost children’s academic achievement. A landmark study of class size

. reduction in kindergarten through third grade in Tennessee found that students in smaller classes earned
significantly higher scores on basic skills tests in all four years and in all types of schools. Smaller classes were
found to make the greatest difference for minority and disadvantaged students. Students participating in
Wisconsin’s class-size reduction effort also outperformed their counterparts in larger classrooms on
standardized tests, and demonstrated an increased ability to close the “achievement gap” between black and
white students. Recent follow-up studies of the Tennessee class size effort show that students who start out in
smaller classes are less likely to drop out of high school, more likely to get good grades in high school, and
more likely to take steps needed to go to college. These benefits remained especially noteworthy for
disadvantaged and minority students.

- Smaller classes also improve discipline-and make it easier for teachers to spend more time on instruction. In
Burke County, North Carolina, the percentage of classroom time devoted to instruction increased from 80
percent to 86 percent, while the time diverted to non-instructional activities such as discipline decreased from
20 percent to 14 percent when class size was reduced. Students from Tennessee s STAR program worked



< harder and caused fewer discipline problems than students from larger classes, even after the STAR students
“  returned to large classrooms.
Hiring and Training High-Quality Teachers. In order to ensure that smaller classes are taught by high-quality
teachers, the class size initiative proposed and signed into law by the President helps local districts recruit high-
quality teachers, requires them to hire certified teachers and makes 15% of the funds available to help teachers
improve their skills. The initiative will be phased in over the next 6 years to give schools and districts time to
hire, recruit, and train high-quality teachers. Moreover, the class size initiative will provide the most help to
high-poverty communities, which have the hardest time recruiting new teachers in the past, and can use these
funds to hire and retain more high-quality teachers. . ‘
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P336B990053 GRACELAND COLLEGE $ 177,124
P336B990061 UNIVERSITY OF SOUTH CAROLINA $ 967,994
P336B990084 TEXAS A&M UNIVERSITY SYSTEM $ 2,550,605
P336B990062 UNIVERSITY OF MIAMI $ 1,976,707
P336B990032 SOUTH CAROLINA STATE UNIVERSITY - - $ 1,745,658
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P336B990023 SOUTHWEST MISSOURI STATE UNIVERSITY $ 600,598
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Record Type: Record

To: Andy Rotherham/OPD/EOP@EOP
cc:
Subject: Fw: From Bruce

_FYI --1'll probably use this language pretty much verbatim... )
Forwarded by Jordan TamagniiWHO/EOP on 09/03/99 12:07 PM - o

: % Bruce N. Reed

09/03/99 12:02:51 PM

Record Type: Record

To: Jordan Tamagni/WHO/EOP@EOP

cc
Subject: Re: Welcome Back to Fun City! {¥

The nub of the message is something like this (he may not want to sound quite this harsh, but we should
try): Perhaps the greatest difference between our budget plan and the Republicans is over education. My
budget provides money to finish the job of hiring 100000 teachers to reduce class size, expand
after-school, increase Head Start, and hold schools accountable for results. Their budget and tax plans

- would devastate education. The ‘Republican leadership hasn't put forward a Labor-HHS appropriations
bill because they have a secret plan to raid education -- and they know many of their own members won't
support it. That's wrong. They can't wait to throw $800 billion at a tax cut, but they have yet to put a
penny into education. You can't be for education if you're for a tax cut that would force a 50% cut in the
number of kids in Head Start and after-school and the number of poor schools we can turn around. You
can't be for education if you're for a budget plan that puts education last. | will veto their tax bill because
of what it would do to Medicare, education, and other priorities -- and | will not support a budget that cuts
education when we ought to be investing more. | want us to come together across party lines and do right
by America's schools. Politics should stop at the schoolhouse door.

At the event, he'll meet two of the first teachers hired under our program to reduce class size, who
obviously wouldn't be there if the Repubs got their way. Also, you can do the Pres's little riff on math:
The kids at this school are learning basic math. We could use their help in Congress etc.
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Record Tybe: ‘Record -

To: Andy Rotherham/OPD/EOP@EOP
cc:
Subject: Re: Welcome Back to Fun City!

here you go : _ .
Forwarded by Jordan TamagniWHO/EOP on 09/03/99 06:23 PM

f " Bruce N. Reed
" 09/03/99 12:02:51 PM

Record Type: Record

To: Jordan Tamagni/'WHO/EOP@EOP

cc:
Subject: Re: Welcome Back to Fun City! [

it

The nub of the message is something like this (he may not want to sound quite this harsh, but we should
try): Perhaps the greatest difference between our budget plan and the Republicans is over education. My
- budget provides money to finish the job of hiring 100000 teachers to reduce class size, expand
after-school, increase Head Start, and hold schools accountable for results. Their budget and tax plans
would devastate education. The Republican leadership hasn't put forward a Labor-HHS appropriations
bill because they have a secret plan to raid education, and they know many of their own members won't
support it. That's wrong. They can't wait to throw $800 billion at a tax cut, but they have yet to put a
penny into education. You can't be for education if you're for a tax cut that would force a 50% cut in the
number of kids in Head Start and after-school and the number of poor schools we can turn around. You
can't be for education if you're for a budget plan that puts education last. | will veto their tax bill because
of what it would do to Medicare, education, and other priorities -- and | will not support a budget that cuts
education when we ought to be investing more. | want us to come together across party lines and do right
by America's schools. Politics should stop at the schoolhouse door.

At the event, he'll meet two of the first teachers hired under our program to reduce class size, who
obviously wouldn't be their if the Repubs got their way. Also, you can do the Pres's little riff on math: The
kids at this school are learning basic math. We couid use their help in Congress etc.
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North Carolina Central Univarsity
P335B880008 ‘
Teaching Matters: Quallty Counts
09/4198 ta 08/31/20004

The Teacher Quality Enhancament Parinership Grant wil enable North Carolina Central University

{o create or explore new avenuss In order lo: 1) meet the stals, local and national needs for
increased numbers of highly qualified teachers over the next decade who are reflective of

increasing student diversliy; 2) ensure that all new teachers have the content knowledgs and skills -

‘ (.1, lo enable all students in their classrooms to learn; 3) achieve systemic and lasting change in
_‘){‘s;[i*f ieacher preparation that will lead {0 improved student achlevement; and 4) hold teacher educalor .
fee programs accountable for the performance of their graduales. - S )

Through the use of Title If funds, NCCU will develop a framework conslisting of elght components

.~ thatwill achieve the goals stated above. These components consist of the following: 1) recruitment

ﬂJ«}’M 4 and graduation of praspective teachsrs; 2) expansion of clinical experiences and other school-

v based studies; 3) redesign of pre-service education currlcula with special attention on critical
" ¢~ thinking, work with parents and communlty, and culturally responsive pedagogy; 4) induction and
{.J/‘;, A~ support of beginning teachers; 5) ulillzation and integration of technology into the classroom

. ( § curriculum; 6) establishment of a cohesive, coordinated system of ongaing professional growth for

I public schoal teachers and university faculty; 7) development of palicy inlfiatives in support of

. l"/ teacher quality; and 8) collaborative research and dissemination of promising practices.

9p, 007



SEP--SEP. 1, 1999112:56PM. TQDEPT ED/OFC OF SEC. ; TEL:202 260 9N 1891t 14 )

 Western Kentucky University
Award # P336B950014 .
Award Dates: '10/01/99 —09/30/04

Ten “Renaissance Group™ teacher prep institutions, togethcr w:th their schools of Arts
and Sciences, partner K-12 schools, and business pariners have Jjoined to redesign their
teacher prep programs “to shift from delivering instruction to producing student
learning.” Six objectives are projected: 1, Developing accountabihty systems that
evaluate impact of teachers on student leaming; 2, Adapting and using Toacher Work
Sample Methodology to demonstrate that new teachers can facilitate learning for all
students; 3. Implementing teacher mentoring teams of arts and sciences professors,
experienced teachers, and teacher educators for expanded clinical experiences in high
need schools: 4. Building meaningfu! business partnerships; S. Networking parmership
resources to improve teucher quality and student leaming; and 6. Implomenting a
research and dissemination program that connects teacher performance to student
leamning,
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Appllcint Name! / Johns Hopkins U;’\lvmity

Award #: . P336BYN4G
Date of Awards: 10/01/99-09/30/2604

Dept. Contact Persan:  Michelle Guilfoi).

Project SITE SUPPORT (PS8) is a parmership of Johns Hopkins University, the University of Maryland,
Margan State University, the Baltimore City Public Scheol System and four urban Maryland LEAs. The
project will recruit, prepare, mentor, and retain 1390 teachers for high-need schools, 75% of which are in
Baltimore City's highest-need schools. Some of the project’s features include: providing tuition for
teacher candlderes; establishing a state-of-the-art electronic leaming communily, which will help enhance
teacher candidates’ technology competencies; developing Exccllence in Teaching Bducarion Institutes,
which will usc Arls and Sciences faculty 1o develop curricula, and evaluate teacher candidate portfolios and
. competencies; and working to refmin teacher candidates for at least five years in high-need schools through
a tuitlon loan forgiveness program, and in somc cases, providing stipends,

— facribing, pryp iy r by 7 oy
bl ~ead setesl |

| fecches 75,

— Aol pertoly Yoo JHE # KA T S

b scte~ /’««// "Lt < ’d"ﬂ’“"kf’

— Teitine Ay e B Conit oo
R s d |



SEP.--SEP. 1.1

~ prepared by state Institutions and concomitantly reduce the shortage of qualified math and science
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Arizona State University

P336E980064-80

Teacher Excellenca Coalltion: A Statewlds Pnrtnenhlp
08/16/60 to 08 5/2004

The Arizona Teacher Education Coalition (AZT EC) Is designed to: 1) Increasa the }i‘l}mber and
quality of Inltlal recruits lo leacher education programs in state Institutlons; 2) Increase the
consistsncy and quality of math and science canfent courses and clinical experiences; 3} Increase

the quality of graduates' parformances as new teachers, measured In colfaboration with their State-

level performance examinations; 4) Increase the percentage of new math and science teachers

teachers in the target Enterprise Communllies; 5) Increase the rate of retention of quality new
leachers hired In Enterprise Community districts; 6) Demonstrate higher math and sclence .
achievement for Arizona students directly atiributable to the Impact of AZTEC; and; 7) Establish

sustainability of the partnership through institutional agreements. shared scope of work, and

common certlfication programs.
To accomplish these goals, AZTEC will coordinate the recruitment, preparation, and retention of

highly qualified feachers of math and science statewide, and focus on the Enterprise Communmes |

where the need is highest,
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Award # : 3368990043
Applicant Name: University of Tennessee at Chattanooga
~ Partner(s) Names: -
(ne UT Chattanooga, UT Knmmllc. Hemllton Counry and Knax County Depam'nent of Education, Tennessee
K~ S Department of Education, Bellsouth Telecommwnications, Education Edge, Career Devclnpmcnt Collabaration,
gusine? Project Start and End Date: 10/01/99-9/30/2004

c«{;;‘?fdf*”/

ABSTRACT '
Urban Impact aims to improve the quslity of preservico and inservice teachers but alio to increase the
quantity of teachers through professional developmeat activitien and through a completely redesigned
wacher preparation curriculum. This curriculum will include swrategios for faculty to model technology
S lnt Loy /y praficient instruction, parental involvement training, faocus on diversity issues, md clinical experiencas for
( ee presenrice teachers in Iugh necd wban schools.
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A Talented, Dedicated, Well- Prepared
Teacher in Every Classroom ‘

Secretary Riley announced last week $43 million for 52 new
grants to improve the quality of the nation's teaching force &
reduce teacher shortages in high-need areas. Two types of
teacher quality enhancement grants are being awarded.

Twenty-four state grants will support.comprehensive statewide
reforms that tackle critical system changes. These grants will
support stronger teacher certification & licensing standards,
reforms that hold entire institutions of higher education -- not
just schools of education -- accountable for preparing
high-quality teachers, & alternative pathways into teaching for
“highly qualified individuals. For example...

» California will use its grant to reduce the number of
teachers working under emergency permits & to reduce
math teacher shortages in high-need school districts,
The state is also reforming state licensure & certification
policies & developing new performance assessments for
all teacher licensure candidates.

« North Carolina will use its funds, as part of its new
performance-based licensure system, to frain
"assessors” who will fan out across the state to evaluate
the classroom teaching performance of new teachers.
University-based teacher preparation programs will be
redesigned, & a new statewide Alternative Licensure
Network will be created to provide quality training for

. those in non-teaching careers to become teachers.

Twenty-eight teacher recruitment grants will support
partnerships between universities & school districts designed
to attract new students into the teaching profession & reduce
shortages & teacher turnover in hlgh need areas. For
example...

. The Bank Street Col!ege of Education {(NYC), in
partnership with the Stevens Institute of Technology & 2
NYC school districts, will use its teachér recruitment
grant to recruit, train, & place 75 new teachers who are
currently uncertiﬁed, are changing careers, or who are
from the Teach for America project. They will receive full
scholarships to earn Master's degrees & extra training in
the use of technology to enhance instruction in math,
reading & science.

« The Norfolk State.University, Norfolk, VA, in partnership
with Norfolk & Portsmouth public schools, will use the
grant to recruit & train 100 teacher aides, substitute
teachers, military personnel & other mid-career
professionals interested in teaching as a second career.
The emphasis will be on recruiting qualified minorities
committed to the urban classroom. The grant will -
provide an array of support services for the prospective
teachers, both during teacher preparation & their first
three years of employment. These support services
include tutoring, book stipends, evening childcare
facilities, mentoring & computer laboratories.

For more information, including a list of grantees, see: .
http:/fwww.ed.gov/PressReleases/07-1999/tqrecruit. htmi
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FOR RELEASE"
July 23, 1999

Contact: o
Stephanie Babyak (202) 401-2311
Jane Glickman (202) 401-1307

ED FUNDS 52 NEW GRANTS TO IMPROVE TEACHER QUALITY,
RECRUITMENT AND PREPARATION

U.S. Secretary of Education Richard W. Riley today announced the award of $43 million for 52 new
grants to improve the quality of the nation's teaching force and reduce teacher shortages in high-need
areas. '

"Research shows a direct link between effective teaching and student achievement," Riley said. "At the
same time, many of our schools - especially those serving disadvantaged students and diverse
populations - face critical teacher shortages and are plagued with high teacher turnover. If we expect to
attract and retain high quality individuals to the field of teaching, we must reinvigorate the profession
and give teachers the support they need to keep learning new and better ways to prepare today's students
for the challenges of tomorrow's workforce. The grants we are announcing today are the critical first
steps needed to 1mprove teacher quality and help our states and communities put effective teachers in
every classroom."

Two types of teacher quality enhancement grants are being awarded: $33.4 million for 24 state grants
and $9.6 million for 28 teacher recruitment grants. The state grants will support comprehensive
statewide reforms that tackle critical system changes. These initiatives include:

« strengthening teacher certification and licensing standards to ensure that new teachers have a
higher degree of both academic content knowledge and teaching skills;

« implementing reforms that hold entire institutions of higher education - not just schools of
education - accountable for preparing high-quality teachers with both content knowledge and
teaching skills; and,

« -establishing and strengthening alternatlve pathways into teaching for highly qualified individuals,
including mid-career professionals and former military personnel.

The governor or the designated state agency responsible for teacher certification must submit the state
grant application. States must match 50 percent of the Title II award with cash or in-kind support and are
eligible for three years of funding.

For example:

California will reform state licensure and certification policies, developing new performance
assessments for all teacher licensure candidates. The state will use Title IT funds to take steps to
reduce the number of teachers now working under emergency permlts and to reduce teacher
shortages in mathematics in high-need school districts.

North Carolma will implement its new performance-based licensure system. Funds will be used
to train assessors who will fan out across the state to evaluate the classroom teaching performance
of new teachers. University-based teacher preparation programs will be redesigned, and a new-
statewide Alternative Licensure Network will be created to provide quality training for those in
non-teaching careers to become teachers. ,

The teacher recruitment grants will support, partnershlps between universities and school districts that

aim to attract new students to the teaching profession and reduce shortages and teacher turnover in
high-need areas. Grants are awarded to states or teacher recruitment partnerships that must include, at a
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minimum, a college or university with a teacher training program, a school or ¢college of arts and
sciences, and a high-need school district as defined by statute. States must match 50 percent. of the award
with cash or in-kind support. The recruitment partnerships, which may receive up to three years of
funding, must also match with either cash or in-kind support at 25 percent for the first year, 35 percent
for the second, and 50 percent for the third.

Teachers who leave the professmn in their first few years of teachlng often cite a lack of support in
helping them become successful teachers. These grants attempt to address that issue by providing a
variety of support services to students who agree to teach in high-need schools, including scholarships,

-neéeded academic support during their preparation, and critical school- based support once they are in the

classroom.
For example:

o The Bank Street College of Education, New York City, in partnership with the Stevens Institute of
Technology and two school districts in the city -- Community Districts 3 and 5 -- will use its
teacher recruitment grant to recruit, train, and place 75 new teachers who are currently uncertified,
are changing careers, or who are from the Teach for America project. They will receive full
scholarships to earn Master's degrees and extra training in the use of technology to enhance
instruction in math, reading and science. The new teachers will have the ‘extra support of a -
web-based mentoring program that connects them w1th veteran teachers and faculty from Bank
Street. :

« The Norfolk State University, Norfolk, Va., in partnership with Norfolk and Portsmouth public
schools, will use the grant to recruit and train 100 teacher aides, substitute teachers, military
personnel and other mid-career professionals interested in teachmg as a second career. The
emphasis will be on recruiting qualified minorities committed to the urban classroom. The grant
will provide an array of support services for the prospective teachers, both during teacher '
preparation and their first three years of employment. These support services include tutoring, |
book stipends, evening childcare facilities, mentoring and computer laboratories.

The Teacher Quality Enhancement Program was created under Title II of the Higher Education Act of
1998. .

###‘

Note to Editors: Following are two lists of grantees, one for each pregram..

State Teacher Quality Enhancement Grants

- ALABAMA

Montgomery  State of Alabama : ’ $360,800

- Giles Farley (334) 242-7116 . ’

| ARKANSAS . |
Little Rock Arkansas Department of Higher Education : | $583,250
' Suzanne Mitchell (501) 371-2062
. 'CALIFORNIA _
Sacramento State of California $3,257,866
Dennis Tierney (916) 327-2968
CONNECTICUT

Hartford Connecticut State Department of Education $595,640

Theodore S. Sergi (860) 566-5061
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- Atlanta

Indianapolis

Baltimore

‘Malden

Lincoln
Carson Ci.ty
Santa Fe
Raleigh
Columbus
Eugene
?rovidence
Columbia
Néshville

Austin

Salt Lake City

- Jan S. Kettlewell (404) 656-02261

GEORGIA
State of Georgia

INDIANA

Indiana Professional Standards Board
Marilyn Scannell (317) 232-9001

MARYLAND

Maryland State Department of Education
Virginia Pilato (410) 767-0388

MASSACHUSETTS

Massachusetts Department of Education
Carol M. Gilbert (781) 388-3300

NEBRASKA

Nebraska Department of Education
Marge Harouff (402) 471-4800 T

NEVADA

Nevada Department of Education
Holly Walton-Buchanan (775) 687-9134

NEW MEXICO

New Mexico Commission on Higher Education
Bruce Hamlett (505) 827-7383

NORTH CAROLINA

North Carolina Department of Public Instruction

Kathryn Sullivan (919) 715-1164
| OHIO

‘' Ohio Department of Education

Marilyn Troyer (614) 466-2761
- OREGON

" Board of HighervEducation (Oregon)

Holly Zanville (541) 346-5726 -
RHODE ISLAND

Rhode Island Dept. of Elem. and Secondary Education
Doris Anselmo (401) 222-4600

'SOUTH CAROLINA

South Carolina Department of Education
Sandra Rowe (803) 734-8466

TENNESSEE

Ténnessee Depaﬁment of Education
Sue Goodwin (615) 532-1232

TEXAS

Texas State Board of Educator Certification
William Wale (512) 469-3006

UTAH

Utah State Office of Education
Rebecca Anderson (801) 538-7742

VERMONT

$3,889,680
'$1,331,000

$1,988,055

$1,415,906

$709,128
$55,890
$567,640
$3,058,454

$1,533,141

- $1,964,169

$1,131,148
$584,778
$203,904

1$3,959,118

- $1,058,586
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Montpelier = Vermont Department of Education $1,087,702
: Lynn Murray (802) 828-3111
' WASHINGTON «
Olympia Office of Superintendent of Public Instruction $1,198,123
Andrew Griffin (360) 664-3313 , ‘ .
: WEST VIRGINIA
Charleston West Virginia Department of Education $762,310
- - Barbara Jones (304) 558-2691
~ WISCONSIN
Madison Wisconsin Department of Public Instruction Peter Burke (608) 266-1879  $1,152,360
WYOMING '
Cheyenne State of Wyoming ; $951,352
Linda Stowers (307) 777-6261
TEACHER RECRUITMENT PARTNERSHIP GRANTS
| ALABAMA
Dothan Troy State University $213,485
Cynthia Lumpkin (334) 983-6556
Montgomery Alabama State University $395,314
Doris C. Vaughn (334) 229-4417
: ' . CALIFORNIA
Los Angeles Los Angeles Unified School District $303,470
Steve Brandick (213) 625-4571 _
Los Angeles University of California - Los Angeles $375,926
, Jeannie Oakes (310) 825-2494
. Qakland Oakland Unified School District $345,840
‘ Deanna R. Garcia (510) 879-8282
San Jose National Hispanic University $318,849
Monte E. Perez (408) 273-2764
San Diego San Diego State University Foundation $492,669
Patricia Cegelka (619) 594-1512
San Jose San Jose State University Foundation $191,782
Susan Meyers (408) 924-3605
Seaside - California State University, Monterey Bay $427,990
Mark O'Shea (831) 582-3030 : ~
, COLORADO
Northglenn Colorado Partnership for Educational Renewal $465,677
Donna Cooner (303) 457-9164
CONNECTICUT .
Hartford Connecticut State Department of Education $301,232

Sheila Brown (860) 566-5061
DELAWARE
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Newark

. Savannah

Honolulu

Moscow

Gary

St. Louis

Grand Forks

Union

Upper Montclair

Bronx
Dobbs Ferry

New York

.Chattanooga

Edinburg

San-Marcos
Norfolk

Milwaukee

University of Delaware ‘
Barbara VanDornick (302) 831- 3000

GEORGIA

Armstrong Atlantic State University
Evelyn B. Dandy (912) 921-2342

HAWAII
Hawaii State Department of Education

John Hawkins (808) 586-3601

IDAHO

University of Idaho *~ -
Isabel E. Bond (208) 885-6205

INDIANA

Indiana University
Charlotte Reed (219) 980-6889

MISSOURI
University of Missouri o
Ric Hovda (314) 516-7311
NORTH DAKOTA

Umver51ty of North Dakota
Mary M. Harris (701) 777-2675

NEW JERSEY

Kean University
Ana Maria Schuhmann (908) 527-2136

Montclair State University
Jennifer Robinson (973) 655-4226

NEW YORK

City University of New York
Anne L. Rothstein (718) 960-8569

Mercy College .
Harvey Kaye (718) 518 7710

Bank Street College of Education Patricia Wasley (212) 875-4466
TENNESSEE

- University of Tennessee at Chattanooga

Kathleen S. Puckett (423) 755-4431
TEXAS

University of Texas -- Pan American
Hilda Medrano (956) 381-3627

Southwest Texas State University

Leslie Huling (512) 245-3158

- VIRGINIA

Norfolk State University
Denise Littleton (757) 683-8701

WISCONSIN

| Mﬂwaukee Public Schools
Cynthia Gallant (414) 475 -8224

$308,174

$345,934

$270,620

$315,148

$308,840

$431,056
$367,371

$457,431

$287,786

$410,389
$303,214

$320,623

$456,236

$424,382

$244,568
$255,556

$287,438

9/1/99 5:28 PM



ED FUNDS 52 NEW GRANTS TO IMPROVE ...ALITY, RECRUITMENT AND PRERARAFIID. gov/PressReleases/07-1999/tqrectuit. htm|

2
’

Hih

6of6 E S - o S 9/1/99 5:28 PM



Aokl L1339 12:53PM DEPT ED/OFC OF SEC. NO. 7997 P |

‘ UNTIED STATES DEPARTMENT OF EDUCATION
OFFICE OF THE SECRETARY-

FAX TRANSMITTAL

To_ | ANJ\.} @Hwﬁ

PHONE _ Fax__4S¢- ss31
FROM E&wp\@w\

PHONE__2(0-775% FAX___ 4010896
PAGE (S) TOFOLLOW___ D5 DATE Y
MESSAGE: |

:
e
7

- CONFIDENTIALITY NOTICE

THIS TRANSMISSION 1S INTENDED FOR AND RESTRICTED TO THE NAMED ADDRESSEE ONLY.
IT MAY CONTAIN CONFIDENTIAL AND/OR PRIVILEGED INFORMATION. IF YOU RECEIVE THIS
TRANSMISSION IN ERROR, YOU ARE NOTIFIED THAT YOU ARE PROHIBITED FROM READING.

COPYING, OR DISSEMINATING THE TRANSMISSION. PLEASE CALL 202-401-3000 TO ARRANGE
FOR RETURN OF ANY TRANSMISSION SENT IN ERROR. THANK YOU.

600 INDEPENDENCE M\E. 5.W WASHINGTON. D.C. 20202


http:COrn'A.IN

. SEP.-SEP 1.1999112:58PM  7QDEPT ED/OFC OF SEC, TeL: 202 260 980 T98T % Fp go7

North Carolina Central University
P336B800008

Teaching Matters: Quality Counts
03/1/38 to 08/31/20004

- The Teacher Quality Enhancement Parinership Grant will enable North Carolina Central Universlty
o create or explore new avenues In order fo: 1) meet the stals, local and national needs for
Increased numbers of highly qualified teachers over the next decade who are reflective of
increasing student diversily; 2) snsure that all new teachers have the content knowledge and skills
ok lo enable all students in their classrcoms to laarn; 3) achieve systemic and lasting change In
.3(‘(“[’ / teacher praparation that will lead 1o improved student achlevement; and 4) hold teacher educator .
Au'“ programs accounlable for the performance of their graduales. =~ , '

Through the use of Titie | funds, NCCU will develop a framework conslsting of eight companents
.~ thatwill achieve the goals stated abovs. These components consist of the following: 1) recruitment
ﬂ/« 204t} and graduation of prospective teachers; 2) expansion of clinical experiences and other school-
Vs based siudies; 3) redesigr of pre-service education cumricula with special attention on critical
£~ ﬁ'f'/r thinking, work with parents and communily, and culturally responsive pedagogy; 4) induction and
/«J/‘; A~ support of beginning teachers; 5) ulilization and integration of technology into the classroom
. (, § curriculum; 6) eslablishment of a cohesive, coordinated system of ongoing professional growth for
f public school teachers and university faculty; 7) development of policy inlfiatives in supportof -
1‘%\ Iﬂ‘/ teacher quality; and 8) collaborative research and dissemination of promising practices.
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Western Kentucky University
Award # P336B990014
Award Dates: 10/01/99 —09/30/04

Ten “Renaissance Group™ teacher prep institutions, together with their schools of Arts
and Sciences, partner K-12 schools, and business partners have joined to redesign their
teacher prep programs “‘to shift from delivering instruction to producing student
leaming,” Six objectives are projected: 1, Developing accountability systerns that
evaluate impact of teachers on student learning; 2, Adapting and using Teacher Work
Sample Methodology to demonstrate that new teachers can facilitate learning for all
students; 3. Implementing teacher mentoring teams of arts and sciences professors,
experienced teachers, and teacher educators for expanded clinical experiences in high
need schools; 4. Building meaningful business partnerships; 5. Networking parmership
resources to improve teucher quality and student learning; and 6. Implementing a

~ research and dissemination program that connects teacher performance to student '
leammg «
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Arizona State Univeraity

P336H960064-86

Teacher Excellenca Coalltlon: A Statewide Pnnnershlp
08/16/09 1o 08/15/2004 ,

The Arizona Teacher Education Coalition (AZTEC) le designed to: 1) Increase the number and
quality of inltial recruils to leacher education pragrams in state Instltutions; 2) increase the
consistency and quality.of math and science content courses and clinical experiences; 3) Increase
the quality of graduatss' parformances as new feachers, measured In collaboration with their State-
level performance examinations; 4) Increase the percentage of new math and science teachers
prepared by stale inslitutions and concomitantly reduce the shortage of qualified math and science
teachers in the target Enterprise Communliies; 5) (ncreasa the rate of retention of quality new
teachers hired in Enterprise Community districts; 6) Demonstrate higher math and sclence
achievement for Arizona studenls directly afiributable to the impact of AZTEC; and; 7) Establish
sustainability of the partnership through institutional agreements, shared scope of work, and
comman certification programs.

To accomplish these goals, AZTEC will coordinale the recruilment, preparation, and retention of
highly qualified teachers of math and science statewide, and focus on the Enterprise Communities
where the need is highest,
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Awsrd # : 3368990043
Applicant Name: University of Tennessee at Chattanooga
Partner(s) Names:
tHE UT Chattanooga, UT Kunxv:lle. Hamilton County and Xnox County Depamuent of Education, Tennessee
ety (4«R) Deparment of Education, Bellsouth Telecommunications, Education Edge, Career Development Collaboratian.
ﬁvé"‘" ? ‘Project Start and End Date: 10/01/99-9/30/2004
ety
ABSTRACT
Urban Impact aims to improve the quality of preservice and inservice teachers but also to increase the
quantity of teachers through professions! developmeat activitics and through a completely redesigned
~ 1eacher preparation curriculum. This curriculum will include swatsgies for faculty to model technology ,
o (_\’ Mt'j/ praficient instructian, parenial involvement waining, focus on diversity issues, and clinical expemncas t‘or
(ec preservice teachers in tugh need urben schools.
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Award # ! P336B990072

Applicant Name: Board of Regems of the Universlty of Wisconsin System

Partner(s) Nnmes:

University of Wisconsin-Milwaukee, Milwaukee Public Schools. Milwsukee Teacher’s Association, Milwaukee
Board of School Directors, Milwaukee Area Technical College, Holmas Parmership/UNITE, Education
‘Development center and National Institute for Community Innovations.

Projoct Start and End Date: 10/01/99-09/30/2004

_ ABSTRACT.

The grant proposes to:

Develop the Milwaukee Academy for Teacher Quality, mcludmg all the partners lmted above,

Redesign the UW-M teacher preparation program.

Implement a program which serves paraprofessionals, traditional ege studanls and vetaran toachers.

Integrate arts and sciences info the educational curriculum and 1eacher training progrom.

Focus on access preparation and support for minority prospective teachers.

Expand the role of higher education faculty in K-12 school reform inltintives to ensure alignmeont of school.

reform and reacher preparation.

s Make accountable a cenral feature of the teacher preparauon program by makmg ongoing evaluation 8 key part
of all tescher prepnrnnon and leadership development activities.

* & & & » »
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The Southern Colorado Teacher Education Alliance (SCTEA) will improve student achievement through a
collaborative efforts of PK-12 gchools, institutions of higher education, an other stakeholders in the
southern region of Colorade. USC provides programa leading to initial licensure in elementary, secondary,
and K-12 education and graduates of ita* program have mads important contributions within the region, for
example, over 60% of the teachers in Pueblo School Distrier 60 (D60) are USC gradustes. The Bducational
Alliance of Pueblo has linked USC and D60 at many levels. The SCTEA would build on these strong ties
in developing a collaborativa regional teacher preparation program that includes 23 partners, 4 IHR's, 15
K-12 school districis, and 3 community agencies. This reform effort will focus primarily on the
transformation of the preparation of beginning teachers, even through cusrant teachers’ rolea as mentors
and master ieachers will be developed and impact learning in their classrooms. The thems of this proposal
will focus on developing a “community of learners”. The parmers prapose four major activities which
include recruitment of high school juniors and seniors; sirategies to retain high quality candidates across the
program; inctease the numbers of minority students into teaching; and uge telecommunication and other
techniques to develop & “cornmunity” of those excited about the opportunities of a teaching career.
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University of Alaska/Anchorage

Award #P336B990073

Applicant Name: Unlversity of Alaska/Anchorage
Date of Awards; 10/01/1999 to 9/30/2000

Dept. Contact Person; Kathy Price

The Alaska Partnership for Teacher Enhancement (APTE) will redesign the teacher
preparation program at the University of Alaska /Anchorage, the state’s primary teacher
training institution. The redesign will involve a much broader range of participants in
preparing teachers and intensify and expand clinical experiences for preservice teachers.
Goals of the project are:

To produce highly qualified teachers for Alaska’s neediest schools;

Coordinate teacher development policles; :

Establish mechanisms to insure continued collaboration of arts and science faculty,
teacher educators and K-12 teachers;

Improve academic performance of students in high need LEAs

In addition, the program will emphasize help for bilingual students, support professional
development and subject-matter training for teachers in high-necd LEAs, and offer rural
teachers’ aides (mostly Alaska Natives) opportunities to eamn degrees and become
teachers. Kashunamiut Schools, Anchorage School District, Yupiit School District, and
Lower Kuskokwim School District will participate in the project.
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lllinels Statq University

Award #: P336B0680042-89

Appllcant Name: Hilinels Profussional Learners Partnership (IPLP): Enhancing Teacher Education through
Statewide Partnerehips .

Date of Awards: 1 0!01!1999 to 08/30/2004

Dept. Contact Paraon: Jane Price-Smith

The lllincis Professional Learners Partnership (IPLP), through the use of Yitle If funds, will redesign
and fundamentally transform the way colleges of educalion and arts and sclences prepare their
graduates to feach in high-need [liinols K-12 schools. The effort will involve extensive collaboration
amaong over B00 K-12 teachers from eight high-need LEAs, tenured or tenure-track education and
arts and sciences faculty from five lllinols public and private universities and seven community
colleges, representatives of state and local education agencles, as well as five buslnasses
including IBM and Ameritech.

The Tiile It grant award will enable the partnership to focus on three major goals: 1) Iha
collaborative reflaction and planning necessary to undertake and coordinals the project's
componenls; 2) the professional preparation that pre-service and new teachers will need to acquire
lo teach In high need schoals; and 3) pians fo manage the organizational change process in
teacher education reform, The training of pre-service sludents and support for novice teachers will
involve true collaboration from the universities' arts and sciences and college of education faculty
with a focus on pedagogical skills and content knowledge. There will also be strong cultural
diversity and technology components. The students will matriculate throughthe program in cohorts
that include K-12 teachers as well as faculty from each university's arts & sciences and college of
education. They will have extensive clinical experiences and be held to stats and INTASC
standards. Over 2000 pre-service University siudents and 1300 novice teachers will benefit from
prolect reform efforts during the five-year period of the Title Il grant.
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Applicant Naine: Kansas State University
Award #: P336B990039
Date of Awurds: 10/01/99-09/30/2004

Dept. Contact Pervon: - Michelle Guilfoil

‘The purpose of this project is 10 develop, implement, asaess, rovise, institutionslize, and disseminate a
performance-based teacher preparation program. This program will be based on natlonal siandsrds and
designed to mect the needs of K-12 schools by preparing quality teachers with the content knowledge,
technological capabilities, aud teaching skills necessary to effectively teach all K-12 students, particularly
those with greatest needs. This partnership includes the Colleges of Education and Arts and Sciences at
Kansas State University, three school districts with high-need snudents, and an extensive network of over
fourteen community and business partners. Project goals include the follawing: cxpanding collaboration
and eoordination amongst prriner organizations, reforming the Kansas State University Teacher
Preparation Progrum, providing professional development oppormunities both for novice and experienced
teachers as well as KSU faculty members in order 1o enhance their performance and encourage teacher
retentian, and disseminating clfeclive teacher education and systemic reform practices.
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a
Award §: 336B890060-80
Applicant Name: Collaboration for Teacher Education Accountable to Children with High Neads (Co-Teach)
Date of Awarde: 06/01/1889 to 08/31/2004
ant Contact Pereon: Jane Prico-Smith

Washington State Universily has proposed a projecl which wm address the followmg challenges
Ihrough the use of Title If funds: 1) it Is located in a rural area with very small communities that
cannot accommodate the kind of intensive clinical experiences needed by pre-service teachers; 2)
there Is little diversity In thase regional schools so that pre-service teachers do not receive the
exposure and training they need (o teach a diverse student body; 3) there is na collaborative
relationship with schools and commubnities; 4) there Is the traditional division between Colleges of .
education and colleges of arts and sciences; 5) while the university has increased its outreach lo

~ the outer communitles by placing students in these LEASs, there are facuity concerns about how to

provide quality programs through distance educalion; 6) there Is a need for teachers of color,
especlally Nalive American teachers. The Title Il funded project will address these challenges
through the following activities: 1) increasing collaboration betwesn a broad range of constituents
in order fo improve the coursework, clinical experiences and induction for pre-service teachers; 2)
crealing 41 professional development schaols; 3) using technology to coliaborate with the PDS's -
that are at a distance from the university; and 3) developing PDS's at three community colleges
that already callaborate with WSU In a 2+2 program at the communlly college; these include
Northwest Indian College where the project will build upon a Kellog foundation grant to establish a
Nallve American ieacher educatlon program. The Titie |1 project will serve approximately 2,447
teachers per year, or B5% of the total number of teachers certified in Washington State,
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Award #; 3368680044.80

Applicant Name: Saginaw Valley State Unlvenlty 8 Partnershlp Grant for Impraving Teacher Quality
Date of Awards: 08/01/1888 to 08/31/2004

Dept, Contact Peraon: Jane Price-Smith

Saglnaw Valley State Universlty in Parinarship with the University Colleges of Education, Arts and
Behavioral Scisnces, as well as Science, Engineering and Technology, along with 15 regional 1SDs
and 12 chartered schools will wark ta revamp teacher preparation and to mest the vital needs of
Ihe region. Through the use of Title Il funds, the partnership will develop five major innovations in
addressing these needs. These Innovations include: 1) 50 new university course models and 200
K-12 subject area unil models with application materials and resources in core content areas and
areas of education for use within the leacher preparation program and K-12 classrooms; 2) 25 new
In-service models with application materials and resources in core subject areas for K-12 schools,
especially In the areas of reading/writing, mathematics and sciences; 3) 100 workshop models per
year, sustained mentoring, and support resources for new teacher development ; 4) 25 action-
oriented leadershlp institule models for K-12 leacher-leaders and administrators; and 5} an
alternative Universily prociss for certification. As a resull of Title || funded efforts, K-16 students
and pre-service teachers will demonstrate higher achievement on alf national and state-mandated
exams. Furthermore, over the five ysars of Tllle Il funding, the partnership will directly Impacl 1200
university pre-service leachers, 47,000 current teachers and 366,000 students in partner high-need
schools in 147 schoo! dislricts.
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Applicant Name: Youngstown State University
Award #: FI36B990035 _
Date of Awards: 10/01/99-09/30/2004

Dept. Contact Person:  Michelle Guilfoil

The Tri-Caunty Partnership for Excellence in Teacher Preparation, based st Youngstown State University,

will address the need for improved teacher educetion in science, mathematics, and language arts through

the integration of content and appropriato active leaming strategies at all levels of instruction. University,
in-service, and pre-service wachers will teach, learn collaboratively from each other, and develop a
reperioire of classroom sirategies thot hove been rested and modeled in their PK-18 classrooms. One of the
project’s main activities wil] establish PDS (Professional Development Schools) sites to train a cadre of
exemplary mentor 1eachers, provids exchange between university faculty and teachers in the schools, and
enrich the field experiences of pre-service teachers, Another kay componeni of the partmership will
establish a Summer Camp program to provide intervention for high-nesd sudents, and at which both
mentor and future teachers will test new ideas and activities to determine their effectiveness in the
classroom, while ut the same: time improving the performance of at-risk students.

A}
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NEW JERSBY

Award #: P336B 99003

Applicant Name: Kean University

Date of Award: 10/01/89-09/30/00
Dept. Contact Person: Jenny Price-Smith

The project links threa public universiries, ren high need LEAS, corporate and parent partmarg to improve
fundamentally teacher preparation in New Jersey. This partmership, which is designed so meet the state’s
Core Curricular Content Standards, will require 12 credits of math and science for sll pre-service teachers;
change the length and intensity of the clinical experience by 25 percent; increase arts and science
panicipation in tencher preparation; align pre-service curriculum, especially in technology, and other
nceded content arcas with actual classroom experience in high need schools. Other activities will focus on
recruiting pre-service sfudents, reducing attrition among new feachers, working with parents, and
expanding Professional Development Schools in high need areas.
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GRACELAND COLLEGE, __ PII6HI900S3

Graceland College has craftud a well-designed program (Project CLIMBS) which will respon to crirical
shortage, retention, and substitute teaching needs of on k-12 school district. CLIMBS will identify
prospective teachers at both the high school and community college levels into pools of future teachers.
The program will essit the recruitment of new teachers for the school district which anticipates tho need to
hire at least 400 new teachers in the next five years. The zecond initiation will be the Graceland College
Master of Education Degree program at the Independence Compuz. Students errolled in project CLIMBS
will be able to participate in the A+ Program, and the 2+2+2, Ovenll, projecs CLIMBS will result in
redesigned preservice and gradusts teacher preparation programs that will produce taleated, dedicated
teachers for Independence School District.

P,

18.016
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Award # ;: PA36B990061

Applicant Name: Univarsity of South Carolina

Partner(s) Names:

Universiry of South Carolinn, Benedict College, Winthrop Univessity, Fummn Universtty. and Greenville,
Anderson, York, Lancaster, Richland, Chester Schoal Districts. A

Project Start and End Data: 10/01/99-09/30/2004 :

- ABSTRACT

The grant proposes to:

e Revise current teacher preparation pmgram at the four [HEs to an accountable standard based model,

¢ Develop model clinical sites and field requirements, to prepare teachars campetonr to help all students.

» Involve IHE faculty and pre K-12 tcachers, administration and the commumtles they serve in the simultancouy
renewal of schools and teacher preparation. .



. SEP. -SEP,

{, 19991 {:00PM  TQDEPT ED/OFC OF SEC. TEL:202 260 9NC. 7997 P 20.018

Award #:

Applicant Name: Toxas A&M Unlversity's Partnership for Texas Public Schaals
Partmer(s) Nomes: 47 LEA and...

Texas Aasoc. Of Secondary School PrincipalsTexas Assoc. Of Future Educators
Bank of AmericaCorp.

Texas Business of Education Coalition

Project Start and End Date: 10/01/1999-09/30/2004

ABSTRACT

Texas A&M universities are involved in s wide range of collaborative activitiss with achool districis of the state
through their “Partaership for Texas Public Schools". This project expands on this established parmarship.
Twenty-five colleges within TAMU nine universities will work in pamterhisp with 47 school] districts, 2
professional associntion and 2 business partners, Togsther this board based collaborative will advance seven key

-sirategics designed to train niore teachers, reach more high need school districts, and provida leadership for

innovarion in Texas education.
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Unliversity of Miami

P336B990062-93

Project Succeed: School Unlversity c::mmunity Ccalltinn for Excallanco In Education
10/01/99 to 09/30/04 V

The Project Succeed coalition will consist of the University of Miami School of
Education, the University of Miami College of Arts and Sciences, an the Miami-Dade
Caunty Public School. With Title [l funding, the coalition will build upon many on-
going successful endeavors, adding new components to the partnership. These
addltions will include: Professional Development Centers, new Professional
Development Schools, a SUPPORT Network for mentoring new teachers, new
summer institutes that improve pedagogical and subject area knowledge of pre-
sarvice and in-service teachers, special professor-directed and school-directed
projects, new interdepartmental Learning Communities, and STAR scho!arshfps to
aid with recruitment.

The project is built around collaboration between the Schoa! of Education and the
College of Arts and Sciences. It will require all elementary education students to
have a dual major in both areas with an emphasis on the integration of knowledge
across the disclplines that will include three integral themes: liberal arts, diversity and
technological applications. Additionally, the connections between the Unlversity of

~ Miami and the Dade Public Schools will be exemplified by an Advisory Board, three

on-gaing professional development schools, co-membership in the Holmes
Partnership and the urban Network to Improve Teacher Education, jointly sponsored
graduate programs and summer institutes, professional development tralning, and
school based research. There will be 600 pre-service students, 120 new graduates,
789 current teachers directly served and 20,000 M-DCPS indirectly served each year
of the Title |l funded project.

21019
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Award # : 3368990032

Applicunt Name: South Carolina State University

Partner(s) Names:

Calhoun, Marion #3, Orangeburg #3, #4 #5 and Sunuer #17

Orangeburg Calhoun Technical College

Westinghouse, SCANA, DANA, WOLSET, SANTEE, COOPER. CATEPILLAR
Project Start and End Date: 10/01/99-9/30/2004 '

ABSTRACT

The grant proposes to develep a madel for reforming teacher education by:
Developing 12 profossional developmen schools.

Extending pre-clinical experiences for pre service teachers.
Establish a center for effective parenting in each of the 6 LEAs.
Resturcute & field based MAT degrece program.

Resmrucwire the MEd degree program.

Train all pré-service and in service teachers.

Improve acadsmic achievement of all LEA students.

Prepare and graduate at least 100 pre service teachers annually.
Expand the assistance to beginning teachers 1o three yenrs
Enhance leadership skills of all LEA principals.
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Project ACHIEVE is an innovative project that will reform teacher education and schooling in Mississippi
by changing the way teacher candidates are taught and they way these future teacherd teach students in
high-need LEAs. Through Project ACHIEVE MSU and ASU intend to create 8 new and dynomic
partnership with each ather and then to expand that collaborative parmership ¢ include the community
colleges, high-need LEAs and business swrrounding the two universities. The four major gosls will include
initiation of 8 partnership thut invites active participation by all participants. 1t will revitalize teacher
preparation programs based upon direct partner input as well ns contemporary research best practices. It
will evaluate implementation of the model teacher preparation program and make periodic adjustments
suggested by the associgted rasults. Lastly, ACHIEVE will disseminate information, products and provide
technical assistance to other institutions. '
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Award ¥ : P336B990038

Applicant Name: Our Lady of the Lake University
Partner(s) Names:

Edge Wood JSD, Southwest ISD, Floresville ISD, Marion ISD
Kelly Air Force Base, San Antonio Education Parmership, San Antonio Chamber of Commcrce
I'rojeet Start and End Date: 10!01/99-09/3012004

ABSTRACT

TEL:202 260 9H0. 7997

P2t on

The grant pro;:oses to form 2 program called Collaboration, Mentoring and Technology Program (CoMeT) wh:ch
aims 1o0:

. & & & & »

Increase instruction effectiveness of teachers

. Improve the quality of instruction in the classroom

Align content and course ta match thot of the ExCET,

Address certified reacher shortages through the MENTC program
Support teachers through inducation

Provide teachers with support ta uee technology.
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Ball State University

Award # P336B990054

Applicant Name: Ball State University
Date of Awards: 10/01/1999 to 9/30/2000
Dept. Contact Person; Kathy Price

_The project is a partnership between the Ball State Teachers College, the College
of Sciences and Humanities, and high-need districts of Anderson, Indianspolis, and
Muncie. The partnership’s vision is to create, implement, evaluate, replicate, and
disseminate a model for teacher preparation that wili be demonstrably powerful in
improving the quality of teachers. This vision is grounded in two major initiatives to
which Ball State is already committed. The first is the development of a standards-driven
reform of teacher education programs based on the content and developmental standards
approved by the Indiana Professional Standards Board. The second is the continued
growth and maturation of a network of professional development schools (PDS) and"
other partnering schools that will serve as a critical program component. These PDS
provide sites for enhanced field experiences and initial professional induction for teacher
candidates, along with opportunities for professzonal dcvclopment and renewal for BSU
faculty and for P-12 tea:,hcrs A
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Applicant Name; Jackson State University
Award #: F336B9%0079
Date of Awards: 10/01/99-09/30/2004

Dept. Contact Persan:  Michelle Guilfoil

Jackson Statc University's College of Education has formed a parmetship with its College of Arta and
Sciences, the Jackson Public School sysiem, Hinds Community College, the Mississippi Association of
Educators, and the Mississippi Teacher Center. This parmership will demonstrate and institutionalizs a
comprehensive intervention medel designed for quality teacher enhancement throughout the state of

. Musxssxppu The program’s five component change process will include: seacher preparation curncula
revision; research-based s1a{f development; teacher recruitment; technology enhancemem, and school
administration leadership waining. ‘



Bethany Littie
08/25/99 05:03:40 PM

Record Type: Record

To: Andy Rotherham/OPD/EOP@EQP.

cc:
. Subject: partnership grants.

I think you asked me for info on the partnership grants. | hope this is helpful.

On October 7, 1998, President Clinton signed into law the Higher Education
Amendments of 1998. Title il of the new law creates three Teacher Quality
Enhancement Grant programs designed to increase student’achievement through’
comprehensive approaches to improving teacher quality. The programs provide
three types of competitive grants: . '

* State Grants to support comprehensive statewide reforms to improve
teacher quality;

* Partnership Grants to bring about fundamental change and improvement
in traditional teacher education programs; and

¥ Teacher Recruitment Grants to reduce shortages of qualified teachers

in high-need school districts..

The three programs authorized by Title 1|--Staté Grants, Partnershnp Grants

_ and Teacher Recruitment Grants--are intended to make lasting changes in the
ways teachers are recruited, prepared, licensed and supported. A clear focus

of these grants is support efforts to reduce shortages of qualified teachers

in high-need school districts.

Types of Projects: Funds may be used to carry out reforms in the way teachers -
are recruited and prepared with a view toward developing improved clinical
experiences,; adopting reforms in licensing and certification requirements;
developing improved induction procedures for new teachers and preparation
~in the use of techno!ogy to improve educat|on

$33 8 million was appropriated for the Partnership Grants, but we are still trying to verify exactly how
much will be awarded on September 7 and to how many partnershlps Unfortunately, until the slate is
final we won't know. I'lt keep you posted
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PROGRAM DESCRIPTION

The Teacher Quality Enhancement Grants Program is authorized under Title II of the
Higher Education Amendments of 1998. The purpose of the program is to increase
student achievement by implementing comprehensive approaches to improving teacher
quality through positive change in the recruitment, preparation, licensing, certification,
and on-going support of teachers in America. The Partnership Grants for Improving
Teacher Quality Program is designed to provide comprehensive and lasting changes in
teacher preparation programs through competitive grants to partnerships that include a
school of arts and science and teacher preparation program from the same institution of
higher education and a high need local educational agency (LEA) served by the
institution. This basic partnership can be expanded to include additional higher education
institutions and LEA in order to maximize the impact of Title II on the number of high
quality teachers prepared for American schools. :



Awarded

273

Z5

Amount
- State Applicant Name FY 1999
wr UNIVERSITY OF WISCONSIN / MILWAUKEE $ 1,445,018
TN UNIVERSITY OF TENNESSEE / CHATTANOOGA $ 648,759
Cco UNIVERSITY OF SOUTHERN COLORADO $ 749,159
AK UNIVERSITY OF ALASKA ANCHORAGE $ 1,084,457
IL ILLINOIS STATE UNIVERSITY 3 2,413,734
NC NORTH CAROLINA CENTRAL UNIVERSITY $ 705419
XS KANSAS STATE UNIVERSITY $ . 1,114,008
FL JACKSON STATE UNIVERSITY $ 582,678
WA WASHINGTON STATE UNIVERSITY $ 1,969,070
AZ ARIZONA STATE UNIVERSITY $ 2,557,786
KY WESTERN KENTUCKY UNIVERSITY $ 1,146,097
OH YOUNGSTOWN STATE UNIVERSITY $ 262,249
MI SAGINAW VALLEY STATE UNIVERSITY $ 1,796,881
NJ KEAN UNIVERSITY $ 1,574,713
1A GRACELAND COLLEGE $ 177,124
sC UNIVERSITY OF SOUTH CAROLINA 3 967,994 |
TX TEXAS A&M UNIVERSITY SYSTEM $ 2,550,605
1FL UNIVERSITY OF MIAMI $ 1,976,707
sC SOUTH CAROLINA STATE UNIVERSITY $ 1,745,658
MS MISSISSIPPI STATE UNIVERSITY $ 1,736,695
TX OUR LADY OF THE LAKE UNIVERSITY $ 1,335,632
IN BALL STATE UNIVERSITY $ 509,936
MD JOHNS HOPKINS UNIVERSITY $ 2,357,370
MA BOSTON COLLEGE $ 1,404,153
SOUTHWEST MISSOURI STATE UNIVERSITY $ 600,598
$ 33,412,500




SEP.-SEP. 119991 1:03PM TQDEPT ED/OFC OF SEC.  TEL:202 260 9NO. 7937 F. Z0 024

Applicant Name: Jahns Hopkius University
Award ¥: PI36RIS0046
Date of Awards: 10/01/99-09/30/2004

Dept. Contact Person:  Michelle Guilfoil

Project SITE SUPPORT (PSS) is a parmership of Johns Hopkins University, the University of Maryland,
Margan State Umversuy. the Baltimore City Public Schoal System and four urban Maryland LEAs. The.
project will recruit, prepare, menior, and retain 1390 teachers for high-need schools, 75% of which are in -
Baltimore City's highest-need schools. Some of the project’s features include: providing tuition for
teacher candidares; establishing a state-of-the-axt electronic learning communily, which will help enhance
teacher candidates’ technology competencies; developing Excellence in Teaching Education Institutes,
which will use Arts and Sciences faculiy (o develop curriculs, and evaluate teacher candidate portfolios and
competencies; and working Lo zerain teacher candidates for at least five years in high-nced schools through
a wition loan forgiveness program, and in some cases, providing stipends,
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Confidentiality Notice:

The information in this transmission is intended only for the individual or
entity named above. it may be CONFIDENTIAL. If you have received this
information in error, please notify us immediately and send the original
transmission to us by U.S. Mail. If the reader of this message is not the
intended recipient, you are hereby notified that any disclosure, dissemination,

distribution, or copying of this communication or its contents is strictly
prohibited. :
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To: Bruce Reed
Eric Liu

From: Andrew Rotherham
Re:  Teacher quality-class size event, September 7™,
Date: August 30, 1999

We are planning to do an event focusing on teacher quality and class size on Tuesday, the 7" of
‘September as part of our “back to school, back to work” message. This event will allow us to
highlight both the President’s commitment to ensuring that every student has a highly qualified
teacher and to reducing class sizes in the early grades. In addition, we will be able to focus
attention on the downsides of Republican tax and appropriations proposals. These messages are
important and should be highlighted as much as possible during the next few weeks. I’ve
worked closely with Mike Cohen to identify potential sites for this event. We are both
convinced, and Secretary Riley concurs, that this event will be substantially more effective if we
do it in Columbus, Ohio rather than Montgomery County, Maryland or another suburban D.C.
location for the following reasons: ‘

e A Columbus event will garner much better press attention and show that we are
invested in these proposals. One day after we visit a school district in Virginia as part of
our back to school events, visiting a second school in a neighboring state—especially in a
suburb of Washington—minimizes rather than maximizes our exposure on this issue. On the
heels of an event with union leaders and national elected officials on a slow news day, a
smaller-scale event the following day will not get significant press.

By contrast, a trip to Columbus shows that we are serious about these issues and devoting
considerable time and effort to them. It sends a signal to the press that these are high
priorities for the President. Likewise, high-profile presidential leadership also helps foster
Democratic unity on the Hill around this issue. Because the President will release grants to
improve teacher quality at this event, a higher-profile event will allow us a better opportunity
to showcase this portion of our agenda and make the critical link between investment and
accountability. '

e Columbus provides a compelling example of the promise of the President’s proposals to
reduce class size in the early grades with high-quality teachers. The Columbus City
School District, commonly known as the Columbus Public Schools or CPS, is an excellent
place to underscore a number of the President’s top education priorities—such as teaching all
children to read independently by the end of third-grade, ending social promotion, turning
around failing schools, and raising teacher quality—and to demonstrate the critical role that
reducing class-size in the early grades can play in helping to achieve these goals. CPS is

" targeting the class size funds to their lowest performing schools as part of an overall effort to
turn them around. CPS used their grant from the President’s class size reduction initiative to
add 58 teachers in 13 elementary schools. These additional teachers allowed them to reduce
class sizes in grades 1-3 by about 10 students per-class to an average of one teacher for 15
students.. Most importantly, all of the new teachers are certified. In a recent Washington
Post editorial “Not Just More Teachers-Better Ones, Too,” Rep. George Miller highlighted



his concern about the teacher certification issue. An event in Columbus would be an
excellent opportunity to highlight the President’s commitment to smaller classes and high
quality certified teachers and refute the argument that these are either/or proposals and we
should not focus on class size until we have addressed the issue of teacher quality.

CPS also implemented an early reading initiative that incorporates tutors from America
Reads, requires schools to adopt one of two proven reading programs—Success for All or
Direct Instruction—and ceases to spend resources on failed programs. CPS is also
implementing the President’s call to end social promotion and views smaller classes as a key
component of its efforts to help students meet the thlrd grade reading standards when they
are fully 1mplemented in two years.

The CPS leadershrp and teachers are enthusiastic about the President’s initiatives and A
supportive of his agenda. This enthusiasm coupled with the results already in place provide
an excellent platform for an important “back to school” event.

¢ Suburban Washington D.C. districts have had trouble finding qualified teachers. In the
past 2 weeks there have been at least 9 stories in the Washington Post either highlighting or
mentioning the problems that local school systems are having finding qualified teachers. In
Prince George’s County the problem has been particularly acute. As a result of aggressive
recruiting, the CPS demonstrated that the President’s class-size reduction initiative does not
exacerbate the shortage of qualified teachers and refutes critics on this point. Conversely,
an event in a local school while the press is focused on the teacher shortage here carries with
it the risk of calling further attentron to this criticism.

e At least one suburban D.C. education event is almost a certainty during the next 8 to 10
weeks. Considering the nature of the appropriations and tax issues we will be dealing with
over the next few months, it is very likely that we will have to put together events to
highlight our education message on short notice in the D.C. area. Rather than use these
opportunities now, it makes sense to save them for when there is less time for planning,
travel, and development. In addition, the press will be more likely to thoroughly cover local
events when the time comes if they are not closely following other events at area schools.

o The President has done at least 6 education events in Montgomery County during the
past few years as well as others in suburban D.C. schools. The Montgomery County
school system is an excellent system with a good story to tell. However, as a result of
repeated Presidential visits, both the press and school system officials seem to view
Presidential visits as more of a regular occurrence than a truly special and historic
opportunity. Visiting new school districts generates excitement among educators and the
-general public as well as additional press activity, leading to better events.

The importance of these issues both politically and to our education agenda coupled with the
noteworthy accomplishments the CPS has made as a result of the President’s initiatives and
proposals makes CPS a substantially more favorable location for this event, even in light of the
additional logistical considerations involved. I believe the circumstances warrant the additional
effort.
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COLUMBUS PUBLIC SCHM®LS

270 Easr Suee Soreet @ Colphos, Ohio 43218

- Columbus Public Schools
Class-Size Reduction: The Basis of Student Success |

{ntroduction ‘
The number one goal of the Columbus Public Schools is to insure afl students can read

at or above grade level by third grade.

The $3.0 million Federal Class-Size Reduction grant allocated to the Columbus Public
Schools ("CPS") perfectly complements our district's reform efforts to achieve this goal.

‘The grant was used to add 58 teachers in 13 Title | elementary schools, extending the
'smaller learning community philosophy already in place as a result of state support for
class size reduction in all of the district's full-day kmdergartens 1

The additional teachers provide a ratio of one teacher 1o 15 students in grades one
through three, reducing the number of students per teacher by an average
of 10.

Different Needs, Different Support

Research supports the need for one-to-one connections with adults and customized
learning plans for all young children, particularly those from low socio-economic
families. In short, children from poverty need more and different support than children
who are noet, and who come to school better prepared to learn.

A Focus on Smaliness

The National Institute on Education of At-Risk Students outlmed six componeénts
essential to a successful school reform model. One of the critical components s a
focus on smaliness. Smal| class sizes serve to facilitaie language and communication
skill development — the basis of all learning. Students can engage in frequent and
ongoing dialogue in small groups, and receive constant feedback.

Smsll Grouyp Strategles
Smailt class sizes allow for the impiementation of instructional strategies that are

. impraclical to implement with large numbers of students. Several successful research-
based reading models, three of which are being implemented this fall by CPS, are
constructed around small group strategues Success for All, for example, uses a
cocdf::ratrve group structure requmng frequent and ongoing dlalogue and constant
feedback ,
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A focus on social skills development Is essential to school effectiveness and to turning
around a low-performing school. Small class.sizes facnlltate much-needed guided
interaction between students and between students and adults. Gy Ty

i
The CPS Reading Initiative

A strong Iteracy program is another component of a successful school reform model.
CPS is implementing a reading inifiative’ that consists of three research-based reading
instructional programs: Success for All, Cormpichensive Literacy. and Direct Instruction:. a
Each building chose one program from this menu, and also chose from a menu of
research-based programs for their readlng and malh safety net programs.

BN
X ' \\ ,

Sustained Staff Develo iy ‘ R Y
The National Institute of Educatuon also cites sustamed~staff development as a cntical B
component of successful school reform. Y

-Qver- the summer. rore than 90% of our teachers voluntanly partlclpated in staff
(L development to learn*how to |mplement the dlstnct s new reading programs. )
“demonstrating a solid commitment to;a successful mplemematron e \

:‘

Ty

PR

Teachers will receive additional support throug hout the school year from a Uteracy
Facilitator assigned to each building. These facilitators work to make every teacher a-

B successful teacher of readmg SN

1

-,

All Teacbers Arg Reagmg Teachers - e | : :

Every building has a 90-minute block each day during whnch every teacher and
instructional aide is responsible for teaching some aspect of the reading ptogram “In.
the past, a limited number of students received additional support;in a targeted assist

. format. In the new program, " all-children will receive strong core instruction, and. havec

ieaccess to additmnal 1supporl through safety nets in a timely manner, .

'f‘\‘\ 5
i ’s E,g l."u M

- Clear Stangggd_.g and Frequent Assessmeggg ‘ S
Last year, the district's curriculum instruction team developed benchmarks whlchcclearly
define what students need to know at every grade level. These benchmarks give =~
everyone involved in a child’s education clear indicators of what the child should learn.

Every nine weeks, students are assessed to determine what they learned and whether.
they are on target in meeting the benchmarks This data drives instruction and clearly
defines what children have leaimed, and focuses'the teachmg for the next nine weeks.
Additionally, these ongoing assessments’ 'match-thé format of the htgh—stakeeprof cuency
tests, allowing them 10 become familiar with the test forma;'s ldentlcal to the stale -

proficiencies. w0 B L

t . . o
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LINDEN ELEMENTARY SCHOOL
We believe “ALL CHILDREN CAN LEARN”

Linden Elementary School is a grue community school where 90% of our students are within

walking distance, and many of our parents were students. Recognized by Columbus Public

Schools as an “Exemplary Improvement” school, Linden emerges as a public school in an

economically and socially deprived area filled with the commitment to increase academic

achievement and the quality of education for our students of many cultures. Our staff has

received extensive professional development 1o present education in a way that will meet the

needs of our student population, We are implementing the reading program Success for All

which places students at their appropriate reading level regardless of age and grade and utilizes

frequent assessments and a built-in safety net program of one-to-one tutoring for students

experiencing difficuity. Through our partnership with The Columbus Inithative program through

Ohio Wesleyan University, we were able to pair every fourth grade student with a mentor/tutor .
as they prepared for the Ohio Fourth Grade Proficiency Test. This invaluable experience gave
our students additional test preparation and also sparked their interest in going to college. The:
introduction of both HOSTS (Helping One Student To Succeed) and Project GRAD

(Graduation Realiy Achieves Dreams) nicely compliment our current programs. The HOSTS

program will pair each kindergarten student with a tutor from the Limited; Inc,, and the major

components of the Project GRAD feeder system program at the ¢lementary level is Success for

All and introductory dialogue about attending college. Finally, our school district will continue

to provide curriculum support through the Target Teach alignment program. Linden

Elementary School has all of the components for success - students, parents, school, and

community working together to improve educauon
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MOLER ELEMENTARY SCHOOL -

Moler Elementary School is positioned for success with programs and methods in
place to improve academic achievement for its students. Serving a population of
high risk children with multi-dimensional needs has been the focus of staff
planning; those plans which will be completely implemented this fall, include the
following: | « - ,

« Direct Instruction for Reading at grades K-2 (Dlrect Instruction has 20 years of
research demonstrating positive outcomes.)

« Self-Discipline Model for teaching appropriate social skills in the school.

o The addition of Sylvan, a safety net program for grades 3 and 4 to teach reading

- the same prescriptive format as the Self Discipline Model.

¢ The addition of teachers to lower the student/teacher ratio in the school.

» Through grant monies, the addition of a social skills facilitator; this person will
teach and retecach appropriate social skills as well as implementing positive
school plans to emphasize achievement and good peer interactions.

» Collaboration with the community and parents in the development and
mmplementation of the school wide continuous improvement plan.

o Teachers continue to receive professional support and development in science,
math and readmg initiatives. :

[
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HUBBARD ELEMENTARY SCHOOL

Hubbard Elemenlaxy School is a beautxfully restorcd buxldmg located in the heart of Victorian
Village. Its wide hallways, spacious classrooms and many windows help to contribute 10 its
welcoming atmosphere. However charming the setting, the people and their activities make
Hubbard School a warm and nurturing place, Because of its proximity to the Ohio Stare
University, Hubbard students are given access to a wealth of resources. OSU students from
many areas serve as tutors and volunteers through programs such as America Reads, Buckeye
Literacy as well as workstudy students from Fees and Deposits. Because of this strong
relationship, Hubbard teachers are afforded the opportunities to participate in extra professional
development and growth. Also, the students go on many field trips to University sites, such as:
Wexner Center, OSU Medical Centers, The Lanten and the Campus Police Department.
Hubbard and its Adopt-a-School partner, the OSU Medical Centers have been working on a
project to help students who have violence in their lives. This project SAFE (Secure And
Fnendly Environment), combines the resources of the university, the community and school to
help provide these students with an optimum leaming environment. Also, Hubbard School has
a very stong relationship with the Godman Guild. The Guild provides Hubbard students with
classroom tutors, counseling groups for students and families and confidence building at Camp
Mary Orton. There is also an After School Program sponsored by the YWCA and Columbus
Public Schools. In this program students are given additional help with academics and social
development. The Hubbard staff is dedicated and caring and provides their students mth many
opportunities to achieve.
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Columbus Public Schools Profile

Columbus’ schools are among the most innovative in American urban educaton. The 1998
Disney Early Childhood Educator of the year was a CPS teacher. Three Columbus teachers
have been Disney finalists. The 1998 Ohio School Nusse of the Year, the 1998 Ohio Ashland
Teachesr Achievement Award winner (our third), and the 1998 Distnguished Teaching
Achievernent Award winner from the Natdonal Council for Geographic Education, are also
Columbus teachers. Business Week gave one of only two awards for educational innovadon to a
Columbus high school in 1998. The districc has “sister school” relavonships with Denmark,
Kenya and Japan. :

Earollment : 65,054

Pupil Compositon:
42.77 % white or other
57.23 % black

. 51.20 % male

48.80% female

CPS will operate 144 schools in the
1998-99 school year:
92 elementacies
26 middle schools
18 high schools
4 career centers
4 special schools

Fiscal Year 1998 Budger $402.1 Million -

(9 % instrucaon

14 % business and operations

8 % wansportation

7 % school administraton

2 % central office administragon

Second lacgest school system in Ohio

CPS Employees: !
Teachers 4,338

Support Staff 2,630

Administrators 307

Total (FLE) *7,795

Average teacher salary $43,577
Average teacher experience 14.7 years

Teacher training levels:
43 % have master's degree
57 % have bachelor’s degree
plus 30 hrs. graduate study

‘97 Opefati‘ng costs per pupil: $6,698
Millage assessment: 58.5 voted mills
Homeowner pays:  38.6 mills -
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Special Education

Seudents ages theee through 22 with
orthopedic, developmental. emotional, visua),
heariag and learning disabilites receive special
education scrvices from the disrict in a variety
of senings. ranging from the general educadon
classroom 10 tutoring to resource rooms 10 sclf-
containzd special education classes. Special
education classes are located in most schools
in the district. In addition, five schools provide
specialized services. The Alexander Graham Bell
Schoal scrves students with hearing impairments
or who are deaf, and provides preschoul and
school-age services both ac the school and at
schools throughout the district. Colérain School
is equipped with specially-designed facilivies
for children with onhopedic handicaps who
altend school with others who live in the school's
neighborhood. Three of these schools —

Beatry Purk Elemencary School. Clesebrook
Middlc Schoal, and Alum Crest High School ~-
provide hehavior and academic suppont and.
services tor studeats with emotional disurbuance
in grades K-12,

Addirional services fnclude specch and
language therapy. psychological services,
occupational therapy. physical therapy. adapted
physical education, and interpreting and work-
study services.

Alternative Schools

Recognicing that children learn o many
Jifferent ways, Columbus otfers clementary,
middle and high school alternative progranis that
ditter from the districts conventional schiools in
cither how subjects are taugbt (hemods,
classroum design, erc.) or i the focus of the
instruction. Allernative schools range from
Montessor and French did Spanish immiension 10
Africentric and Arts lmpact. During, the 1997-93
schost year, Fort Hayes Ants snd Acudemic High
Schaol was one of only four bigh schools ia the
wation o be honored by Business Week mapazine
tor its usc ol the arts to teach all subject arcas.

Staff Development
Opportunities

Staff members are regulasly involved in
professional development programs coordinated

by the disuict’s Staff Teaining and Development

and Multiculwral Education. Nationally known
speakers ulso presenr o wide vanicly of perspectives
ot convenient thimes. and swidenls are dismissed early
once 3 month for school-based s1aff develnpment.
Teachers may aho be releused from elassroom
assignments {0 auend especially relevant reaining
xesvions during the school day. These taining
oppartuniiies are in adilition Lo the professional |
meeting days in 1he regular school caleadar.

Columbus reachers may continue their
graduutc studies 4t one of several nearhy colleges
and wniversities, The Ohjo Stae University,
Cupital L'niversity. Onerhein College and Ohia
Dominican College are very populur accrediled
schools auended by districe staff. These inslitutions
offer a limited number of fee waivers tn

. Columbus wachers,
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Columbus Public Schools:
Diversity in an Urban Setting
Focusing on Excellence and
Continuous Improvement

You will find a conymitment o excelicnce
in all the educational programs offered by the
Columbus Public Schools 1o the Cencral Ohio
community. Students. ranging in age from five 1o
85, lzam skills thuy prepare them for the 21sc
century while improving their lives today. Since its
founding in 18435, the district has earned a national
reputation tor its many innovatlve educarional
programa.

Raising the academic achievemnent fevels of
afl Cotumbus school children is the district's top
goal. By third grude, all children should be
reading at or above grude level. By ninth grade. all
students should be approprisiely prepared for
algebra. By eraduanon, sudents should have
completed a significant internship und be able 1o
apply echunology as & resvurce for continuous
leaming. ’

Operating the disuict efficiently and
effactively ix essential (0 carrying ot the district's
primary mission of teaching and leurning. The
Columbuy Public Schoadx is in the process of
implementing a straregic plan that has resulted in
increased choives for pureats and ssudents in
school assignmunt. community-based

recornmendarions for reviwlizing distnct facilities.

and u strong fuundation of collaborative
pantnerships with tocal buvinesses and agencics,
ax» well as increased pavental involvenent.

Numerous cducational offérings include
programs {or gifted und talented students ax wel
as for children with various disabilities. The
district’s career centers provide job training and

“links 1o higher education in areas as diverse as
health eceupations and the performiag wis. Euwch
of the district's high schouls is aceredited by the
Norh Cenirul Assaciation of Colleges and
Universities, Columbux Aliernative High School
wis recantly seleciod as the outstanding high
school in Ohio by Redboak magazine.

DEPT ED/OFC OF SEC. ss0;
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Reflecting divessiry in its school population
and programs, the districe offers a wide variety of
courses. All course work follows a Columbus
Board of Education guide. the Graded Course of
Study, which outlincs what studeats are taught in
each subject and 4t each grade level, Siudents in
Ohio also ke proficiency 1818 af various grade-
levels, High schools, alternative schools, and
caceer certers offer a range of specialized coirses.

Columbus graduates regularly earn more
than $13 million in scholarships and grauws sach
year. helped in part by the disurict's nationaily
honored ] KNOW | CAN progeam that provides
students and parents with penonal financial avd
counseling and lasc-dollar grunis.

Quick Facts about
Columbus Public Schools

The Columbus Ciry School District. known
informally as the Columbus Fublic Schouls,

* is the second largest xchool system in Ohio
- with 64, 248 students (and increasing in
Census).
= has a racially and culturally diverse student
body witf; 56% Alrican Americen and 44%:
white/other 4,500~ teachers and 7.000+
cmployees,
* is organized into elemeadry (yrades K-5).
miadle (6-8) and high school (9-12) Jevels.

19 19/21


http:re~en.ly
http:ottille!).ic

en by TG 27, 199941 [:57AMT  DEPT ED/CFC OF SEC @895 - 08/26/88 1:59PMiND, 7944523P, |§ 1@/2t

SuEerintendent’s Message-(}oals & Priorities

Raising Hope, Trust & Confidence

Presenting parents and the public with a credible school improvement plan for increasing
acedemic achievement (Goal 1) and continuing our record of good financial stewardship
(Goal 2), will go a long way in laying the groundwork for our third goal: raising hope,
trust, and confidence in the Columbus Public Schools. Additionally, our investment in 2
Development Office, a community newsletter, and other outreach acrivities should pay
big dividends in terms of helping us explain our work and our chatlenges, and in
establishing a climate that invites both parents and community leaders back into our
schools. Withour them we just cannot gel the job of educating our children done.

But uitimately, our ability to raise hope, trust and confidence in the District comes down
10 achieving resuits. And we all - educatots, parents, board members, business and
cormmunity leaders, clergy, social service providers, and students have a smkc in and
share responsibility for securing those results.

"Resourcing for Resulls" is about renewing our schools, retooling our staff, re-engaging
our community, and realigning our resources to get the very best learning results for :
every child in the Colwnbus Public Schools.

The challenge is huge, but so are the possibilities and the consequences. Together, we
can secure our children’s future and that of our community, We look forward to
discussing these budget recommendations with you.



sent bYAUG, 27, 1999*111:56AM1T DEPT ED/OFC OF SEC. ess; oes26/89 1:50pM;N0, 7944'52aP, 17 17721

Superintendent’s Message-Goals & Priorities

Funded Legal Mandates
The law requires that we set aside funds to meet certain threaholds for textbooks and

other instructional materials, capital improvements, and a budget reserve, Our FY 2000
budget meets those statu‘tory mandates.

In addition, the FY 2000 budget allocates funds that will allow us to exceed the new
statutorily-mandated testing requirements. The law requires us to test students once each
year — at the end of grades 1, 2 and 3. Our FY 2000 budget includes a $1.7 million
allocation for Target Teach, a program that not only aligns owr reading curriculum with
the state proficiency exams, but also provides for frequent testmg of students throughout
the school year ,

Operating More Efficiently & Effectively

In addition to quality instructional technology, we need to ensure the District has
state-of-the-art management information systems if we are to operate the school system
both efficiently and effectively. The FY 2000 budget includes $2.7 million to complete
selective investments in lechnology enhancements for our student information, human
resource, and payroll systems. In addition to being Y2K compliant, all of these systems
will now be integrated, which will reduce crrors, save time and lower costs associated
with duplication in data entry and verification.

The new student infoxmalion system requires accessing just a single data base, which will
allow us to provide faster and more accurate information to students and parents when
they have questions about student assignments, attendance, grades, immunizations, etc.
Clearly, our investments in technology not only support our goal of increased academic
schievement, but also a more efficient and effective system of schoals.

Smart and necessary investments in technology are not the only way we have tried to
economize and maximize our resources. We have avoided deficit spending. We have
redirected resources to higher priorities. We have eliminated many unnecessary
expenditures. Collectively, these things add up to good financial stewardship, and have
contributed to extending the life of our current operating levy by at least three years.
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Superintendent’s MesSaEe-Goals & Priorities

Clearly, this budget takes a “keeping the main thing ... the main thing™ approach to
increasing academic achievement through a strategic emphasis on reading instrction.
We will focus on the main thing — reading — because it’s the main thing. At the same
time, it should be noted that the District will continue to offer rigorous and challenging
instruction in al/ subject areas, including building on our previous National Science
l‘oundation work in math, science and technology, and enrichment programs for our
gifted students. Our base investment in other academic areas is not only maintained but
expanded in the F'Y 2000 budger by 6%. This will better ensure that the academic needs
of each student are met, and ultimately thar all graduates of Columbus Public Schools are
fully prepared for the detnands of work or higher education.

Increased Investments in Smﬂ Training

Investing in quality teaching is also a core priority in the FY 2000 budgel Research
plainly supports the idea that what teachers know about their subject matter and do in the
classroom with respect to teaching methods is crucial to student learning. A recent
Harvard study shows that teacher expertise accounted for more variation in srudent
achievement than any other factor, and that every additional dollar spent on highly
qualified teachers netted greater increases in student achievemnent than any other use of
school resources.

Building on this research, our FY 2000 budget will invest $600,000, an increase of 43%,
in wraining and retooling our school staff. Of this total allocation for professional
development, $400,000 or 67 % is targeted at increasing the capacily of teachers and
other staff.

. Targeted Technalogy
Increasing the academic achievement of our students will also require that we have the

" school infrastructure, especially classfoom technology, generally recommended today,
but absolutely required in the new century. Technology is pervasive in our society, and
in order for the students, teachers, and administrators to achieve professional and
academic success, we must increase our technological know-how and invest in the tools
and training necessary to support the same.

“Resourcing for Results” invests $12 million in classroom technology, including
computer workstations, instructional sofiware, and staff training. Our goal of having one
computer for every five students will require the installation of additional 13,400
workstations. We anlicipate meeting this goal within the next 15 months.
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Suermtendent’s Messa e- Goals & nonti ]

Meet our financial obligations under HB 412, the state’s new fiscal accountability
legislation, by earmarking funds required for textbooks and instructional materials,
facxlny repair and maintenance, and our budget reserve.

>

> Enhance technology systems end mfrastructurc so our students and staff have the
tools they need for teaching, learning, and managing in thc 21" cenwury.

Finally, the FY 2000 budget has arrived on schedule to allow our board time to
thoroughly review and discuss our recommendations before a final appropriation package
is adopted on June 1s*

I am pleased to share my budget recommendations for Fiscal Year 2000 with the Board.
“Resourcing for Results” is designed specifically to meet the amb: t\ous education goals
we have established together:

%> Goal 1 - Increesing academic achievement, .
%> Goal 2 - Operating the District more efficiently and effectively, and
» Goal 3 - Raising hope, trust and confidence in the Columbus Public Schools.

In order to accelerate our progress in achieving all of these goals, we have estabhshed
four critical priorities in lhxs package of budget rccommcndauons

3> The Reading Initiative,

» Increased investments in staff training,
» Targeted technology enhencements, and
¥ Funded legal mandates.

Increasing Academic Achievement

The Reading Initiative
Ensuring that the children of Columbus can read is — and must be~ the number one

priority for all of us in the District. The performance data compels us, the law requires it,
and we know it is the right thing to do. Our FY 2000 budget clearly reflects this priority
by allocating an additional $5.0 million General Fund dollars in reading instruction. This
is a 75% increase over the $6.6 million spent in FY 1999. Coupled with our federal Title
I allocation of $20 million, the District's total investment in reading ingtruction will 1otal
$31 million. In addition to new reading materials, this allocation will fund the
implementation of one of three proven reading curricula — Success for All,
Comprehensive Literacy, and Direct Instruction —and various safety net programs in
every elementary and middle school in the District.
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SuEerintendent’s Message-Goals & Priorities

Resourcing for Results: Columbus Public Schools’ F¥ 2000 Budget

Remarks by Dr. Rosa A. Smith, Superintendent

One of the most important policy decisions we make each year on behalf of Columbus
school children, is the adoption of the school district’s annual budger. These
deliberations are always difficult for the Administration and the Board because the
identified needs inevitably outstrip the resources available, The choices in this next
budget will be no easier. Once again, we must make tough decisions about which
investments will best advance the educational well being and performance of the children
attending school in our district. :

It is important to note that “Resourcing for Results,” the FY 2000 budget proposal, has
been developed in a very different fashion from our earlier financial blueprints.

First, this budget has evolved though a process of unprecedented collaboration among the
- Administrarion, its Budget Advisory Committee, school administrators and staff. All of
these deliberations have proven invaluable. | especially want 10 acknowledge the work of
the Interim Treasurer, Jerry Buccilla, and Budget Director, Brian Adams, who have
worked together closely and guxded us throughout this process to develop the budget
recommendations in a strategic, thoughtful manner. 1 applaud their work

Second, this yea:’s budget was built from the ground up rather than j just incrementally
adjusting the schools’ and departments” base budgets for inflation and the cost of doing
business. While this zero-based budgeting process was much more difficult and required
a significant investment of time by district office staff, the school staff, and the Board, the
result has been well worth it. In FY 2000, our budget allocations will:

» Reflect an unparalleled alipnment among the Board’s goals, the individual schools’
challenges and needs, and the resources available. :

» Prioritize children and classrooms first by investing 68% of all General Fund dollars
and over 75% of all new dollars in teaching, learning and quality instruction.

» Leverage alf of our resources - financial, human, community — behind continuous
improvement in the academic performance of our students and schools, especially’

reading.
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L A, Swilfte is pubenindendry? af tha Lo
it vadriia Fille Nokotdy,
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Computer literacy 1s a necessuy

In 1897, Sir Prancis Bacon wrote
that k‘howla!ge Is power.” Let e be
bold enough, 402 years later, w add
1hat information lcads to tcaming and
kaning loads to knowledge:.

Thus, those who are withow ar- 7

o088 to information in the Informasion
Age wili be poweriess. .
Techanlogieal literacy is a skill that
wé cannol deny our children
* In #ts 1993 study, “Failing Thwough
the Net I New Data on the Dighal
Divide,” the 1S, Department of Com-
merce noted that bluck and Hispanic

cent owned compaters; of those
households with incomes boetween
810,000 and $14,999, only (29 percent
ol them.

Acconding to the National Center
for Exdacation, only 13 percent of
chassrepis i low-dncome conytuni-
ties and minority neighborhomis have
arcess lo the Iatemet

Tiic Columbus Public Schools are
preparing children for the 20 cen-
tury. Substantla) investment is being
made in research-based cose instrue-
tional reading programs in elenentary
scheols.

Mousebalds fag the national average
for personsd conputer ownershis and We are investing in quality taach-
m!mem g We are re
crafting high
33 ot o Salneamuememm Ty o
boyselinl A . vide workforee-
States In 1997, amities. And we
48 pegcent m l:ompuws. are planning for
ornd . compul- : the Instaflation of
131 whﬂe only - (eclviciogy inour
183 percent of Affican-American  dassroons
households and 18.4 percet of His- We will give our principals and
paric houscholds osned them. The  teachers the training they need (b use

sady also coafirms (hal computer
ownership rates decddine as houschold
neome declines: Of houstholds with
fnooenes that excead 815,000, 75.9 per-

the lechnology 10 advanoe o sw-
dens’ acadomic achioveneat,

. The Columbus Board of Hducation
and | take the respansibDily of speid-

.\'er?. very scriously.

‘1o the lolernet. Bach building will

J.NV%’SIAI 106661 L2 9N%a ues

ing $30 million of taxpayer mo\:m

Over the past several months, we
engaged the voluntary services of a_
Tectmology Advisory Commitee
whose members represent the private
and putiic sector,

‘The comunitiee hiny Speit ootintiess
hours on (he selection prooess, re-
viewing the qualificntions asdpmpoo- )
als of pumerows vendons. g4k . Y-

We also engaged the tipﬂiﬂne 01
the Gartner Groam, the world's leading
suthority un information techmology,
U a88i51 in developiug and (m&mng
oy selection | .

So whal will $30 wiiition bay?

In simplast. terrus, we will be in
vesting approxinsately §460 per Bm-
dent to advanne their technological

sas 1S 40 140/01 LiTd

eracy. 1 S
- Ve will have onv computer fur ev- P
eyy five children in each schooi bulls - o

modem technological taals th oG
and will allow st ©

ing Each compautar will be aormected
teaching and bearring
do that. Most importan, these tond

pexson & comgrier ar oonnerting that
pesson $o the intermnel. Is sbont oon-

neding students 10 5 pew world of

have the capacity 1o link with educa

tonal sites around the world will give owr children access (o @ -7
Some have argued that the sty- _Ir knowledge and power they will nee ) o
denls of our disteict. don\ peéd thess tosoconed in Uhe Zist century.
i g&"‘f&‘m" s.m- 3 ' sepertatenden =
tive ] share Secrotury.of il Rosa A Smmith,
cation Richard Rilcy, whoﬂd:'m!s > Dol Colaobus Pabiic ichae

de2siT6L ON'wds

ie/2s 7]
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By BOB BEASLEY
ThisWeek Sioff Writer

The Columbus Board of Educa.
tion has appeoved a spending pian

its avthors say s focused owm in-

i creasing the acadpmic achisvesment

! of all of its students.
At s business meating June 15,

* the buard adopled the school dis.
_ . tricd's budpet for fiscal yeac 2000,
" The 5621 -million spending planin-

cludes & $486.2-million operating
budges.

- Svperintendenl Rosa Smith said
enswing the district’s sludents ¢an
read is hee No. | priority. Because
of that, she said, the budgel inclodes

_-a$3)-mitlton investmen in reading

instruction — a 75-pezcent increase
from the amount spent on seeding
in 1999.

The reafing appmpnanmmludcs

" $20-millivn in federal Title 1 funds.

Previously, the district ured Title |
fonds to pay for specific supple-

" smental prograns for economically
~ disadvamaged students. Now, all of

those funds Will be concentrated on
schootwide pro

Bill Mpss, 5t orl'ly board mem-
berw volc apainst.the budget, said.

the district's change in policy re-

gading the spendiog of Title | dol-

lags is another strike against the dis-
trict’s poor children. Speaking afler
(ke meeting, he said the move will
come back to haunl lhe district by
Cunthering the gap between the haves

and have.nots.

“They’re not telling us the whole

touth sbaut the Title (1) money.” said
Moss, who did not comment an the
budget during the ineeting.

Board member Lorelta Heurd said
she was also concerned aboul the
new methoed of spending the federal
dollats.

“l hope the community doesn’
think we'rc going fo sacrifice inoncy
far one group of children in laver

- of another group,” she said.

Before casiing her vote in favor
of the budget, Heard said she wonld
hold Smith accountable for the re-
sufts brought about by fhe pew
spendiog strategy. If the plan (eits,
Heard spid she would “rake (Smith)
over the coals.”

Heard said she hoped the district
war not cealing more incquily

-atnong ils scheols. Inequity, she said,

was the reeson busing was imple-
meMed in the district in 39?9 “I

hope we are not headed beck in that
direction,” she said.
Smith suid she acoepled full ce-

. spunsibilily for ensuring the spend-

ing plan echieves positive ucademic
cesults for all students, including
those from disadvantaged famijes.

“"What we've presented you is the
bes chance far poor children todo

- beftes,” Smith said.

Dee Morgan, chief scademic of-
ficer, sadd the districi wes in com-
plisoce with federal guidelines re-
parding its allocation of the Title 1
doltars. Morgan said regulations re-
garding the expenditvre of Titte )
fonds werc loosened in 1994, thus
allowing districis like CPS to use
the money in ruore crealive ways,

The districi plans (o purchase new
reading materials and implement
one of three new reading programs
al cvery clementery and middle
school next schoo! year. Smith said
the board will be given student
progeess reports on a seguler basis
once the programs are in place,

The budget also mcludes an in-
vesiment of $12-million for class-
raom computers and nelaled equip-
meal. The district’s goal is to have
one comyiner for every five smdeals.

The operating budget includes:
$320.3-miflion for selaties and
wages; $75.9-million for fringe ben-
efits; §40.S-million for purchased
services; $26.4-millioa for supplics;
$16.7-million fos eqoipment and
capital outlay, znd $6.4-million for
irans{ery, advences and other ex-
penses. .

“This budget is the best one I've
seen in my seven yeate on (he
boa&zd." board member Bob Teater
shid,

At the end of its regular meeling,
e board eniered a closed-doos ses-
sinn to discuss its search for & new
treasurer,

A month ago, the search namrowed
to two candidates feom the origins}
lisl of 46. Wortkington City Schou!
Districi Trdasarer Stanley J. Bahorek
and Cleveland Public Schoods Trea-
surez Bryan C. Chrirbman wese cho-
sen 1o be interviewed in peeson (o7
the porition vacated by Ben Pittman
in Jarary.

Both finelists were interviewed

" last month and, acconding to board

memher Mark Hatch, addifional dis-
cugsions have lakea place belween
the board and one of the candidaies.

The board's goal was to have the

new lressurer in piace by July ).
However, il does nof appear lbal
gosal will be met. The board, which
will have to vote on s choice, isn™t
schedoted to meed again vniil July
6.

After its closed-doo! pession, e
board reconvened 10 extend the oon-
tract of Jeqry K. Buccilla, who has
served as inlerim treasuce since Jan-

uary. By 8 5-0 voie, the board ap-
proved a six-month contracl exten-

ston for Buccifla. leard and Moss
did not return w the (sble for the
voie.

Board President Mary Jo Kikoy
said Buccitla's contract can be ter-

minsted by either party af any lime

with a 14-day rotice. Untd then, she
said, Buccilia will continue to be
paid based on an annmal salary of
$95,000.

A salary for Buccilla's successor
has no! yei been determined. Chuis-
maa eams a base salary of $98,000
2 year in Cléveland, and Baborek
makes $86,453 ananaily in Wor-
thingion,

Buccilla applied for the pexma-
nen job, but withdrew his applica-
tion befare lbe selection process

began.
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School budget set
was for improvements

Adopring our school districy’s budger s
i one of the most imporant dicisions we
j make <ach year on behall of Colambus
| schoolchildren. On Tuesday, the Columbuy
Board of Educaton adopted its budget for
the next school year. We made tough deci
sions Lo do things differently 10 advance the
educational wellbeing and performance of
the children anending the schools in our
disict, We will do things differently be-
cause the data compel us 1o do so. the aw  ROSA A
requires it, and itis the right thing 1o do.

We put this budget together in a manner
differen) from thar ysed in previous years.
, Instead of asking principals how awch mon-
. wmwemmmmmmmammmw
' buildings, focusing first and (oremost an af
&ensahlmywreaaagademwymem our Na. )
academic goal We supported the principals in their dacision-
making by offering a tienu of three research-based insoructional
programs designed to sxengthen the core curriculum for ol
students, Weaboaﬁemdmmxumnofmu:h-b.sedafeq-

g net programs for children who need odditional academic help.
; Recently revised guidetines gaverning the use of federal Twle |
1 funds gave us ihe opportunily in (his budget to do things differ
|

|

|

ently, which will vield different - and bewer —
During budget delibcrations, » lot of questions were raised
about the use of Title | funds 10 enhance our core insoucrional
program for alf students, For 35 years, in accordance with fed-
| eral guidelines, we poured millions of those federal dollars into
i remediation programs that (argeted 3 small number of our low-
i estachieving students and cansiswently vielded poor academic

" results. As federal money for remediation programs increased,
| - ' funds for core instuedonal programs decreased. Before we
! knew It, our remedial programs were bigger than our eore in-
structional programs. We liken chis pracace to an auto manufac-
turer pouring milllons of dollars into bigger and better repair
shops rather than into designing s beCler car. It is tme 10 build a
deaer cart To continue byilding benar rapair shops is to endorse
continund failure for oyr children,

Our 19992000 budget allocaley the dollars neCessary Lo builq
slrong ¢ore instructional programs and safety-net programs for
children who need ndditional support. An additi 35 million is
allorated in the gencral-hmd dollars 10 support core reading.
instructon programs, a 73 percent increase over the $6.6 million
spant this school year, Coupled with ow Tide | allocation of $20
i mitlion, the district's investment in reading Insoruction will weal
t &31 million,
| Finally, this budget aswers the mast imponant questions:

"What will happen (o poor children?” and “Who will be account-
abie?” Poor children finally wid have a real opportunity w
achieve ar high levels. This budget puts in place an accourgability
sysiem to ensure improved and sustained results for alf children.
Toward that e¢nd, the disuict's quality assurance administrator,
Kwesl Kambon, has been given broad suthority W ask equity
questions with respect W all aspects of the disrict’s operation
| By adopting the 1999-2000 budger, our Board of Education

demonstrated the courage o stop the practice of replicaring
programs that fail our children, processes that fail our children,
funding patlems. that fil our children and other past practives
that fall our children. The budget plan paxs a szop to and redi-
recty the downwar] spiral of faihire that became comumonplace
in our district. The plan gives us the best chanee in decades W
propel owr district toward levels of academic schieverment thas
will secure our children's future and that of our cormmunity.

Rosa A Smitk is superi Columbus Public -
fspenmdm‘dv
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CPS optimistic about performance

By MAUREEN McGAVIN
Bositer Regoryy

The Columbus Public
School District is celebratng
signs of improvement in
mecting state minimum swan-
dards.

District leaders hetd a
press conference Monday to
muroduce s classification sya-
tem for the divwrict’s build-

" ings, bascd on whether each

mot the giate minimum gan-
dards — which wil) gsly
beginning in the year 2000 —
as well as the amount of
improvetnent cach bullding
showed between the 1997-98
and the 1998-99 school years.

Superintendent  Rosa
Smith said the distict's clas-
sification gystem clusters
achools according to 1993-99
proficiency tesi scores, The
classification shows 92 of the
district's 136 schools, or 67.7
pereent, met the year 2000
state mandate that schools
increase theis proficiency test
scores by 8 minimum of 2.5
percent

Thar astandard will be
implemented next year, but
Columbus schools are a year
shead of the game, Smith
said.

*Thig is news that gives us

| hope and reason to be opti-

mistic,” Smith said.

Smith said only 59
schaols, or 42.9 percent, met
the proficiency test standard
the previous year.

In addition, 27 of the 92
schools meeting that standard
of improvement showed
exemplary achievement or
improvement, the highest
category ~ or. what Smith

" called  “our celebrated

schools.”

Smith said cach exemplary
school will recsive a banner
© hang in the school gqnd
$500 ta be used for continu-
ous improvement The prin-
cipals of each school will be
invited to 3 reception Aug. }1
and odher recognitions,

-
“We are not there yet, but we've turned the

corner.”

e s B

In addition, Smith end
Deputy Superintendent
Phyllis Wilson said aaff
members in the 92 buildings
who contriduted to the 2.5
percent increase in proficien.
cy tegt scores will benefin
from a “‘gains sharing clause™
in the teachers contract,
which rewards them $1,000
cach from a $! million fund.
The stafl members must also
be & menaber of the bargain-
ing unit, Wilson said.

Schools that don't ghow
improvement for two consec-
utive years will face conse-
quences ranging from pro-
gram changes © total s
changes. Smith said the low-
est-performing  schools will
receive priority. for help from
a §).2 million performance
fiprovement fund set aside
{rom the general fund,

Excrnplary achicvement ia
defined as 8 75 percent pass-
ing rate on all profictency

“wssts al the elementary school

level, ang a 75 percent pass-
ing rate by eighth-graders on
-all arcas of the Ninth-Grode

_Proficiency Test at the mid-

dle school tevel. Tt is defined
at the high school level a3 85
percent passing rate on all
sections of the 10Cth-Grade
Proficiency Test and 60 per-
cent passing mate on all sco-
tions of the. 12th-Grade
Pnéﬁcienc'y Test.

x¢mplary improvement
is defined as achieving an
average gain of af Jeast 10
percent oh proficicacy test
areas at the elgmentary and
middle sctgoo!flcv:ls, a;:d an
average gain of at least 5 per-
cent at the high school level,
as well as meeting distnc
goals.

"We are not there yet, but

AR TRy

we've wned the comer,”
sD‘ai: Chiefl Academic Officer
Morgan, adding the suc-
ceases were the rsult of band
work by staff and smdents,
“Tt was 801 just s blip on the
radss ycreen,” she sai )
ﬁjlemmmy schools clasai-
s gowing exemplary
i vement are. Wintersel
(also showed exemplury
achisvement),
Springs, Binns, Cedarwood,
Georgian Heights, Huy,
Parkmoor, Salem,
Stockbridge, Avondale,
Beck, Breatnell, Broadleipgh,
Cranbrook, Eakin, Eastgaie,
Ealr. Hishlm {.;br”.
indbergh, L , Mcdary,
Cakmoat and Second.
Middls schools showing
exsmplary nchievement are
Monree snd (e Spanish
Immeraion Academy.
Columbus  Alremacive
High Schocl showed both

exemplary achievement and .

improvement.

The clagsification system,
which will be implemented
this fall, shows early resules
of the buildings' improve-

“ment plans that began last
year, Smith said. That ;
“includes addressing the profi-
ciency test requirements, she |

sald, despite criticisms dis-
wicts oftsn face about “veach.
ing io the test.” :
“What we're teaching ia
what 'they need fo know for
the test, bur what we're

teaching are chings we also :
want our children to know,” -

Smith said.

The Booster
August 11, 1999

- Indian -
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Setting goals

Columbus schools have tough job ahead

. The scholastic situation in the Columbus

‘Public Schools is not the stoff of horor rolls, In

fact, in a vacuum, the disaict’s test scores make
it Jook downright futile.

The good news is that school systems do
not operate in a vacuum. While Columbus’
scores show chat the district will be placed in

 somewhat dismal performance. In 67 percemt

of the 136 schovls, for example, the number af
children who passed proficiency tests in-
creased this year by ar least 2.5 perceniage
points, a standsrd usad by the stale for 2ssess-
ing meaningful improvement. The previous
yeahjwﬁwcmtof%zmammhmtsm

o s e e ey to rehabilitation The d

cy” when state H : e district will
mswbsfoissuing ‘;-eport w lﬂﬂme, to meet o aurpass mm

revery districy the state-ser
Next year, the scores begns m an mﬂﬁm ~ one more than the
reflect.some inprove- - of difficult and often palnful gzmgnﬁ;g'ﬁ
St if the Colum- fcre that Al

buy schools’ perform- ms’ m“Wd b’ mm m star:e oflicials have
ance doesn't improve warned against direct
over five years, the : comparisons berween

#ate could intervene and run the district

Any joumney 1o rehabilitation begins with an
acknowledgment of difficuir and often painful
ruths, followed by hard work. Superintendent
Rosa A. Smith has taken the [irst steps, She's
diagnosed the many problems, moving the
district past the denial phase and into recovery.

Included in the course of westment she's
ordered are some medicines that were a little
hard to swallow: Smith was eriticized for
removing Wanda Knight as principal of the
Africenuic School at Mohawk and reshuffting
the school's staff fawt year and for het overhaul
of the teaching staff ar Linden-McKinley High

Sehool, Cnlumbus Public Schools officials typl--

cally hisve been Loo slow 1o acknowledge and
prescribe solutions for problems. Smith's will-
ingriess to take tough xieps ls a welcome

change. .
Mmmmmhmw

different years because of changing criterta.
there's no arguing that Columbus schools are

‘moving in the right direction. Unforunately, w

get out of acadermnic eme , the district will
have to meet one-third of the state’s 27 stan-
dards. There'a plenty of work ahead,

" What's more, while most sehools are show-
ing improvement — 3several elemeniary
schools show gains of 20 percentage poiney or
more in the numbers of students passing
proficiency testy — yome are pot. Many
schools' students’ passage rates have declined.

But this informarion is hot shocking, Since

- ghe arrived in Cohumbus, Sinith has been clear

and consistent in her directive thar the system
must improve. She lag ahown that she pos-
sary to pull up the grades. Straight A's arent

- Hikely, but real improveruent is. It won't come
overnight.
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{
; : Rosa A. Smith, Ph.D.
i Superintendent

August 26, 1999
|

Michael Cohen

Senior Adwsor to the Secretary of Education
U.S. Depanment of Education

400 Maryland Avenue, SW

Washington, DC 20202

RE:  Columbus Public Schools
Class-Size Reduction: The Basis of Student Success

Dear Mr. iGohen

Thank you for inviting us to share information about our Class—Slze Heduction program, and
about our district. This program is an integral pan of our effort to achieve our district’s #1
academlc goal, which is to insure all students can read at or above grade Jevel by third grade.

4] addmon to this fax we are sendmg via overnight express an ongmal packet that includes:

!

A 2-page program summary,
Recent news clips;
A brief profile of our district;
The message that accompanied the presentation to our Board of Education of the 1999-
2000 budget which discusses our district’s key-initialives; and
Informanon about three of our elementary schools that the President might consider
vtsmng when he's in Columbus. Priority order for a visit from our perspective woutd be
Linden, Moler, and Hubbard,

&N -

o\

Thank you again for giving us the opportunity to share this information with you.

i

Smcerely

Fouoll Jmm

Rosa A. Snmh

Antachments
|

!

|
i
!
The Colun‘sbuﬂ City Schoal District docs not discriminate bucause of race. color, notiunal orsgm religion, sex or handicap with

vegard o anmon sceuss, treatment or smployment, This pehcy 1z spplicable in sll district programes und activities.

|
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ASSIGNED BY NOMINATING AGENCY

CHECKONENEACHGROUP‘ :
Previous Naticnal Blue Ribbon School: Yes_ No_X_ If Yes, Year(s)
Specnlnm&mm __x__mmnm er ____ Character Educanon

1998-1999 Blue Ribbon Schools Progrsxm | Cerﬁﬁcation Shéet

Nameof?nnczpal_ﬂzi_ﬂnlm&ﬂrv
‘\ (Specify: Ms., Misg, Mrs., Dr., Ms., OM(MywwaBnmuommlmam

Official SchooiName Brooke Grﬂve Elementary School

2700 Sparta mshnnthzoﬁnﬂmoﬂh) )
School Mmlmg parcafl Tel 801 ) 924~3154
Sweet?.0. Bca
AM Olney nar;_gand | 20832 Fax ( 301 ) 924-3161
Websltdtm!. ttg./[w3 meps.kl2. md.g [ Emasil Eehne_.Carﬁfc meps.kl2.md.us
, schools/brookegrovees (Principal's e-mail address)

County ___ Montgomery

|
Nearest Major AirporV/City, Smte___Washington, D.C.
Ihavemewedmc inforsr 'cnmthupachse.m:ludmgthehgﬁﬂnyreqmmonpages and

wiedge it is accurate.
‘ | | m@@[.w /2 /f?é’r‘/

Private Schools If the vgfomcaan rqurxad is not applicable to you. write N/A in the space.

i

(Specify: Ms., Miss, Mrs., Dr., Ms., omu) ‘
Dismet Nqnc Honggomery County Public Schools Tl (30} ) 279- 2383

i . :
Dismﬂ mmg 850 Hungerferd Drive }“ {201 } 776.3205
© Sweet’?.0. Box : '
Address Rockv:_lle grg;agg 20850
C.'xty1 Zip Code

' themf«mnmm&:spchge.mlm&ehpwnymmwpageJ and

_ Dar Lj‘i‘/ﬁ’

President/Chairperscn Mrs. Nancy Kipg
; : (Specify: Ms., Mizs, Mrs., Dx., Mz, Other)

' Ihwmuﬁmmmmmthmmemch and

certify th; mmehuofmyhowhdpunm

owe_10/144/58
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Prepa!‘ration of School Self-Assessment

N

R:pnm:numvcsofantthwan:aakzbnkkrgnnqn(nummhasadnunanwnus.uncham.oﬁurschoolnaﬂ
smg,pmmdmmqmmm)mmdbemhﬁmmmmoﬁhe School
SeHhAmmmsnan Information about its preparation is required under F3 and is used in scoring that 1tem
m cou}uncuon with the information requested below. List the individuals involved in ptepmuon If
xuxemumy addmnaddmwmalpagenuuﬂxaed“Zaf

' (Lmhmﬁilylmiedim hcu.)
John qoran Counselor
Mary ng Ricci Parent _
Dreama%Ger PTA President

; ,
Charles Southworth

Fiftli Grade Teacher

g
Anne Baldini

Foﬁrth Grade Teacher

Sharyn%Tclkach

Darzeli Paz

Fourth Grade Teacher

Reading Specialist

!

- Learning Center Coordinator

Lynne Quest
i

Annette Hennigan

Media Assistant

|
Jean Ziglar

Secretary

Stan Kiein

Assistant Principal

Janet Li.evy -

Speéial Education Teacher

Cindy QOodfield

Second Grade Teacher .

-

Gail Fooks

1
|

Joe Sacko

Fourth Grade Teacher ’

Parent

V1vzan Malloy

Parent

Robzn Schulman

Parent

l

|
.
o
!
|
|

i



FROM

i
|
|

Brooke Grove E.S. PHONE NO. @ 381 578 6346 . Sep. @3 1999 12:45PM P4

PART I - ELIGIBILITY CERTIFICATION

The signatures on the fust page of this application cemify that for each of the swtrments below
concerning your school's eligibility, previous recognition in the Blue Ribbon Schools Program; and

complxancc with U.S. Department of Education, Office of Civil Rights (OCR) requirements are gue and
correct. .

1 . The school is an elementary school or ' includes some combination of grades PreK-8. Or the
school is an intermediate or middle school that ends in grade six. Or the school is K-12 and

the K-8 components are applying. Uniess the school is K-12, the entire school is applymg for
recognmon.

2. .‘Bxeschoolhashemin'exisme for five full years.

3. The school has not rmved national mognmon ass th Ribbon School since Scptember,
1993. .

4. The nominated school or district is not refusing OCR access to information mecessary to
: 1’ investigate a civil rights complaint or t conduct a district-wide compliance review.

5. The OCR must not have issued 3 violation letter of findings to the school distnict concluding
| that the nominated school or the district as a whole has violated one or more of the civil nghts
| stamtes. A violation leter of findings will not be considered outstanding if OCR has
i accepted a corrective action plan from the district to remedy the violarion.
| :
|
6

. The US. Department of Justice does not have 2 pending suit alleging that the nominated
. school, or the school district as a whole, has violsted one or more of the civil rights statutes or
| the Consutution’s equal protection clause.
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_Preparation of School Self-Assessment (cont)
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Name | Position/Title
Eileen Curry Music Teacher
. Theresa Salke - . Physical Education Teacher
" _Susan Mapp . Art Teacher
Cindy Retterer _Former PTA President
Mary Ebent Friend and Colleague
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" 7. Racial/ctimic composition of
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PART II- BACKGROUND AN D DEMOGRAPHIC DATA

N— - —

nxsrizxcr (Questions 1-3 not applicable t private schools)

1. Touwl number of students (PreK-12)° enrolled in the district: _128,0007

| .
2. Number of schools in the district: -123_ Elementary schools
o 32 Middle schools
| " Junior high schools
| o —_23 High schools

‘ . *_1_.8_5_ TOTAL * includes 1 Vocational-&
6 Center Schools

3. Diswict Per Pupil Expenditure: ~ $2.288_ (FY99)
3 .
A\E'eragc State Per Pupil Expenditure: $6,466  (FY96)
scnoo:. (To be completed by al chols) |

4. Categoryﬁmbestdmbesmemwhmyowschoolmlm
1

[ Urbanor large central city
[ ] Suburban school with chm:msncs typical of an wrban school
(X] Subwban
[0 Smallcxtyortownmamnlm
[ ll] Rural
i
5 9 Nmbaofymsmepmmpdhsbemmmmuonatﬂnsschml

If less than three years, howlmgmthemouspmcxpaluthuschnol?
6. Numberofsmdmtsmnedateachpadelcvelamseqmvalmtmmschool
| PreK_10 76 K- 93 1* 99 2%

3m 9% _J%&_é°. 87 su 6&
™ 8° 48 Other 598 Toml

-1 9 American indian or Alaska Native
the sudents in your school: 8.0 %Asimn :
B 12,9 % Black or African American
! —3.5 _% Hispanic or Latino
b , %Nmﬁnmmcr%«?aaﬁckland«
73.4 134 _% White

1100% Total

|
i
|

. wmwmfmmwcmwmm



'
H

FROM : Broé:ke Grove E.S. : PHONE NO. : 3@1 578 6346 . Sep. g3 1939 12:45’{'?’\ P?
i
3

|

8. Student turnover, or mobility rate, dumgthepstyear 1358 %
1
('n'us rate should include the total number of students who Tansferred to or from different schools
bcnv:cn October 1 and the end of the school year, divided by the total number of students in your
school as of Octcher 1, muluphed by 100.)

i

1

9 I 1mnrd}nslmh profirien eeuﬂ.an in Vrs sshaolk ___,___Q..___.c

| o Towsl Number
‘ * .

Number of languages rcpr:senten lé.__ .

Specify languages: - ‘
| Spanish Igbo . Vietnamese €ambodian
| Arabic Ibo Ga Japanese
| Korean Cantonese . French ‘
| English Thai Mende
“10. Smdems whoquahfy for free/reduced price lunch: ¢ Q %

If thxs is not a reasonably accurate estimate of thc percentage of students from low-income families
or your school does not participate in the federally-supported lunch program, specify a more accurate .

estnate, tell why you chose it, and explain how you arrived at this estimate.
t

| 107 _ Number Served

l

oo m.nw wwaw v sedw AAMAAMALE WL DUNATIL WL mmu mms 1o cmtlm &Slmt@d m thc
Indmduals with Disabilities Educanon Act

| — Deaf __2 Other Health Impaired
1 Dcaf-Blind Seriously Emotionally Disturbed
! Hard of Hearing 5 Specific Learning Disability

—_Mentally Retarded 105 Speech Impaired
_48 Multihandicapped __1 Visually Handicapped
, O:ﬂnpedxcally Impaired

12 Descnhemyugmﬁcmchangesmthedammonedmm&n thatlmveoccumddmngd:cpas:
ﬁveymndexphmwhythechmgaoccmud.

At the start of '96-'97 a ‘change of -school boundaries resulted in 8 200 student
enrollment reduction.
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PART Ul - SUMMARY

Smdans parents, andtmchesatBroahevaehzvefargaiapaxmershxpdedmawdwexaellm&
andocnunmedtothebeheftha:successzsartmnaéiejbrallsmdem This is our credo, and all of our
efforts, mmﬁmmfmmmcmdmwess,m&equ&fmmnaw We
caxeﬁxﬂydevelopgoa]s standards, and expectations, and measure our performance in order 1o adjust
mstrucnonmmettheneedsufonrsmdems At Brooke Grove, we are process- and goal-oriented. Our
pursunofexcenmlsplannndanddehbem We believe in a pro-active process to monitor and assess

- student performance, and 1o nurture an inviting learning enviromment. The Brooke Grove “familv culture”
supponsandremforceszhepewasxvcanddommamwwpnencfsmdaus parents, and teachers—Brooke
Grove xsawondedid place for learning and teaching and a GREAT PLACE TO BE! :

Moving about Brooke Grove, looking in classrooms, absorbing the physical surroundings: halls,
offices, instructional support areas, cafeteria, playground and courtyard, one finds a place vibrantly alive
uimsmmtaceﬁzyandmﬂcEﬁdmofmmmmemusmmgsfmmcem@m |
classrooms and corridors. Indicators of student success and examples of excellence are featured and boldly
displaved. One also sces and experiences an eavironment where children are wanted and validated by a
canng,dedlcatedmﬁ,andamvmesmcrgam&d,focused,andpmposeﬁﬂ Students know what to do,
wheretogo,andhowtogaetﬁxere Teachers enjoy teaching, children are challenged in learning, and
parents are intimately involved with the process. An administrative presence is evident, which conveys,
“We're happy vou are here, vcuaremmomnt,andtb:s:swrschool—asumulmng,safehavmwhemour
urposexsto\hclpyoubethebstvoucanbe

At Bmoke Grove, participation and mvolvemem is of paramm importance and evident
ﬂxroughoutallaspectsofleammgmdtmclmg Teachers, parents, students, and central office staff are
engaged and vested in the quest for excellence. Hiring teachers and staff, identifying goals, implementing
change, momtonngpmgram delivery, ensuring a safe and healthy environment, and measuring our
performance is a collective, shared effort in which mchers and parents, actively and purposefully
contribute. i

| ‘ ‘

Our children are stimulated and mingt’ully chaﬂmgai at Brooke Grove. For example: word |
walls in K-5, writing centers, graphic organizers, K-W-L are some of the strategies used forguxdedand
inquiry-based instruction in all content arcas. A sampling of the strategies intended to involve and motivate
students are Recogmang Patterns-Making connections, Instructional Systems in Math, cross-grade

proachﬁzopmblem solving, and the use ofcuemg systems and cooperative leaming strategies. The
unplememanon of the William and Mary Language Arts Program for Highly Able Learners; Readmg
Recovery ngmm (an internationally recognized intervention program); Math and Science Clubs; science
hands-on kits; Math Contenr Connections funded by the Nationa! Science Foundation; and the use of
technology (aompumer lab, research/learning hub and connectivity in all ciassmoms) enables our children to
acqmreshllsandleamhowmpmbian solve for the future.

Ourfanulyhasahfc-longcommmmttolmnng Fmourymnmkmdcrgmmerﬂnoughthc

Sth grade, and including our most experienced teachers, we continue to develop our skills and
undemdmg,luclebmeouramnphshrmandw and share the joy of applying what we have
learned and discovered.  Staff training is essential to our instructional success. New teachers participate in
one week of training prior to joining the staff and have a coach-mentor throughout their first year of
service. In all subject areas, grades, and departunents, staff’ is actively engaged in training and supported in
their desire to stay current and skilled in effective leaming practices. Significant numbers of teachers were
trained in the following staff development initiatives: William and Mary curriculum; early literacy

|

|

| : 7
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| .
msmmmmmmmm,mcww Gifted and Talented Instruction;
Use of Technology Workshops; Reading and Writing Connection; Improving Teacher Observations:
Hands-on-Scxmceandumts of study funded by the Narional Science Foundation; AEMP, Scicnce and
Emmwkmdmg,mdﬁmmkehnmtopxcsasnrdmmmrschwlmmmgoals

AtBrwkeGmwmhawdanmsuﬁedmnmwmdemn&ﬁomchowledgmgand
nwnmnngsn:dmrs We strive for an environment in which children want to achieve, are supported in their
efforts to achieve, and receive acknowledgment and support for their achievements. The PTA and staff
provides 3-5™ grade smdents with breakfast during the yearly fifteen days of Mathematics Criterion-
Referenced Test Mathematics (CRT), Metropolitan Achievement Testing in Reading (MAT 7), and
Marvland State Performance Assessment Program (MSPAP) testing. Ninety-eight percent of the students
hadﬁ:eu“smdmnpasswrts stamped for meeting attendance and effort standards during assessment days.
Asareward:hescsmdmsrecewedaspemalaﬁmedebmnmznhehmhhmm A “slecpover” in

-thcschoolgym,oomplewwr&xslecpmgbags children, parents, and staff, was the incentive for meeting

rmdmggoals and eamning Red Apples for public service entitled the bearers to McDonald’ scemﬁcates

Insummary as indicated by our recent exemplary growth scores on the 1997-98 MAT7 the
Mozugomery County Public School Mathematics CRT, and MSPAP, it is evident that our improvement

,eﬂ’onshaveenabledoursmdentsmpdforma!ﬂwn'pmmal Not ope isolated strategy, individual or

groupxscnnﬂedtotakccrednforthxsaccomphshmm. We astribute our success to motivated students,
conumzfedparents dedxcawdmﬂ’andadmmmancu,andaamgandgmmmmmworhng
together as we “soar to achieve excellence™.

Brooke Growe E.S. PHONE NO. @ 381 578 6346 Sep. @3 1999 12:468PM P9
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PART IV - VISION/MISSION STATEMENT
The Montgomery County Public Schools (MCPS) Vision statement and goals are the foundation for
BrookeGravesfonnananofuswsmnsmanentanddevelopmmtofymﬂyobjmvesdesxgledtomeetthe
needsofourcustcmersandstakeholdms .
Montgomery County Public Schools Vision
We,thepeopleofMomgancryCoumy believe that 3 quality education is a fundamental right of every
child. All children will receive the respect, encouragement and opportunities they need to build the
. mwlwlmmmwhmmﬂmmmdamwmmy

Brooke Grove Elementary School Vision ' ‘

Brooke Gm Elementary School is a community comtted 10 the development of a learning
‘envxronmenr that values diversity, respects the individual as well as the group. and inspires intellecrual
and personal growth.

BmkeGmmﬁMpmmeWandqeaﬁﬂmirmissims&aminAuguﬂ 1989.
Working together, they crafted the mission statement. It is revicwed yearly and continues to reflect the
vision. Brooke Grove was created from two overcrowded schools. The parents carried a strong vision of
what they wanted in their new school. The staff, selected for their expertise and commitment to creating a
wschmﬂbmugmtharmmmnmsandmms Each year, the goals and objectives may change
basedupm‘theneedsofmesmdmsasdmmmedbymamlymofmdm,mnumg*mdswdm
surveys, mputﬁomfmgreups and initiatives of the school system.

The Sncms for Every Student Plan, developed at the cmmty ievel, articulates the goals for the school
svstem. The local school objectives are listed under the county goals and are the driving force in the
Brooke Grove Elementary School Improvement Managemcnt Plan.

Goal 1 Ensure Success for Every Student
*To develop a social climate that fosters respect for selfand a sensitivity toward classmates and
commuInity. Ammmmﬂbemmurdbvmmnwawqmmnwdmmmmbv
the School Improvement Team.

|
Goal 2 Provade an Effective Instructional Program
* To increase student achievement in reading/language arts as measured by MCPS Criterion Referenced
"Tests (CR‘I‘) and Maryland State Performance Assessment Program (MSPAP) standards. At least seventy-
five percent ofthc students in grades 3, 4, and § wﬂlmﬂxeCRdemgstanch:d MSPAP scores for
students in grades 3 and 5 will increase 15 percentage points toward attamment of satisfactory and
excellent standards

\
*To mpmvethcmsuucuonngen:ogaﬁedand:alamdsmdents,BrookeGrovemﬂfocusonmorc
consistent unplemcmanon of instructional strategies designed to improve their performance in
reading/language arts and mathematics. Attainment will be measured by an increase of 10%, at each grade
level, of identified gified and 1alented and/or highly ablcsmdanssconngm&oraboveonme MAT?7 and

CRT Mathmcs assessments.
i
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PART V . LEARNING-CENTERED SCHOOLS CRITERIA

A STUDENT FOCUS AND SUPPORT
Al. How would you describe your student population? What are your students’ needs? How do you
assure that the aeeds of all students are met? ‘
“Soarmg to Achieve Excellence” is not only the motto at Brooke Grove. but also the goal of our 600
studenis. Any description of the student population need note that Brooke Grove opened in 1990 with only
400 regular and special education students in kindergarten-5th grades. During the next nine vears, the
schmlfgrewwoverSOOsmdenm,mwivedahigmycmvmwmdmychangc,an&smbiljzedthispast
vear at 600 students. The diverse student body consists of 550 regular and 48 special education students,
whoarepanofourlntcnsm4and55dmlBasedlwmnng(SBLC) Enrollment figures are
provided by MCPS Department of Educational Accountability (DEA). Statistical data is maintained
cenu'allyonthemmﬁam as well at the school-level on the Student Information Management System
(SIMS) Thirteen percent of the population is identified as African-Amencan; 8% as Asian; 6% as
stpamc and 73% as White. Thirty-four percent of the Brooke Grove students have been identified as
glﬁedandtalented,tt%asESOL and 10% students as eligible for special education services. Two
pwwmdmestudansmveaccmmnodmmsmderSwnmSMoﬁhcAmmmsmmDmbﬁmesAct
Nmeperccntofﬁxesmquuahﬁ:forﬁeewredncedlunchandbrak&st Our SBLC consists of four

Intensity 5 classes, serving students in kindergarten through grade 5. In addition, we have one Intensity 4

‘ classsemng4"’and5“‘gadesmdmts All SBLC students receive services from more than one special

educator, e.g, occupational, physical, vision, auditory, and speech and language therapy.

One of the challenges faced in the past nine years has been the change from a semi-homogenous
populanon to one more heterogeneous. We strive to maintain our commitment to our vision statement:
Brooke Grave Elementary is a community committed to the development of a learning environment that
values c?zversn) respects the individual as well as the group, and inspires intellecrual and personal
growth.|

Classmom teachers review records, pre-assess students, consults with parents and colleagues, and
observe each student to determine needs. The counselor reviews folders for all transfer students and shares
mformanon with the receiving teacher. Staff reviews the records of every child in the SBLC beforeeach
academic year 1o determine the need for adaptive facilities, additional related services, and/or additional
personnc! to ensure that all children achieve school success. The SBLC coordinator attends monthly
mmngsmmmﬂoﬁcepemmdmmmmmtheneedsmdexpmmdsmdm Some -
resources have been provided as a direct result the coordinators’ requests to meet needs. For cxample
SBLC classes have received new computers with appropriate software.

Our School Improvement Manigement Plan (SIMP) cosures that the needs of all students are met.
Objectives, goals, and tasks are developed jointly with parents, staff, and administration, ensuring that all
students are provided the best possible program. This data-driven document is reviewed four times yearly
by the SIMP and monthly by staff to guarantee its success.

A2. What nonacademic services and programs are available to support students, and kow do they
relate to|the student needs and school goals identified?

Braoke Grove is committed 1o the nonacademic as well as the academic needs of the students. The
school counselorworks with individuals, small groups, and entire classes on issues that are identified
through communication with parents, staff and students. Fifteen percent of the students received individual
counsehngm 1997; 45% reccived servicss as part of a special interest group; 70% of the students received
service as part of their regular classroom instruction and 100% of the students participated in “Lunch-
Bunch,” an informal opportuaity to provide students with socialization skilis. The counselor communicates
regularly with teaching staff regarding student concerns and issues. The counselor provides penodxc :
parenting classes 1o assist with a variety of issues. Pmandsmdmmsﬁimonsuneysm '
adnnmstemd cvery three y&rs '

i
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The 1997-98 Pupil Services Plan placed an emphasis on skills and activities identified as needed to
ensure success for all students. As a result, programs such as “Lunch Bunch”, DeBug, Red Apple and
leverEagchwards Sportsmanship Awards, aadpeermed:anmareanmplaceasmnofthc ‘
nonaadmcsuppontosmdm:s Additionally this year, the plan was revised to include activities 1o foster
ag&!ereoﬁabomuunbetweenthemgularandspemle&canmdasm Participation in activities
desxpedﬁorgxmermclummcftheSBLCchsmwnhthemhrdummchss& such as ‘Poerv
Partners’, school chorus, school safety patrols, Student Government Association (SGA), media center and
eﬂicehelperswiﬂbemnedthxsm Our Community Health Nurse provides instruction during our

' 5th~gtacham:le1feumL 1n addition, opportunitics to maximize participation with like grade level
classes are part of the 1998-99 objectives (see vision statement, goal 1, objective 1).

ﬁeBrodemeTASpwaINwdsChnpmmphmemmganddaynmepmgmdmgnedm
mmmgepmmswphvamrolemﬁ:emmafmrsam Programs such as Open House,
Back-To—School Night, Kindergarten and First Grade Reading Night, Parent Night of Assessments, Second
GrachmmgNnghgand&ﬁed«n&TahﬂdPalegmmpmmmmddmhempammsmppon
oursmdems Each of these is designed to help parents inderstand how and what is being taught so that -
thcvmsewcasparmmmtheieamngpms .
A3. How' dioes your school detemmeandaddressﬂndevdopmmtalnwdsofsmdmts astheymove
from grade to grade?

Bmoke Grove staff believes in knowing each child’s strengths and needs. and engaging in regular
planning, ‘monitoring, and evaluating of the child's progress academically, socially, and emotionally.
The developmental needs of students as they move from grade to grade are identified and addressed in a
variety of ways. Grade level teams meet with support specialists and the next grade level teachers to
d:scusssmdemnaedsandgroupmgspnorwthewdofschoolmlunc Smdcntstrengths needs, and
teacher recommendations are emphasized.

Inthespnngof&chyw school tours are offered during the instructional day to allow incoming
families the opportunity to experience Brooke Grove in action. Small group and individual consultations
with school administrators and support specialists are offered to maximize the exchange of information
rega.rdmgneedsof incoming student. Kindergarten Orientation provides the opportunity for parents and
mmmnghndcrgammwexplmmemmawhbkwmmmaaqmmmﬁ

Oldcrsmdemsmatnwlanngzomddleschoolpamclpatemanmmaloncumnon session with the
counselor. iForrner students visit to discuss course offerings and expectations at the middle school level.
Current tenchers fill out articulation forms to provide information to aid in appropriate placements. Prior
to the begmmng of school, in~coming students attend a haif-day orientation at the middle school campus.

Students who have been identified as needing special education services are monitored closely by the
Edumnonal Management Team (EMT) and the Assessment, Review, and Dismissal (ARD) team. Students

‘ th.hcumm Individual Education Plans or Section 504 Plans are formally reviewed by the EMT/ARD
mmthmtheﬁmmwee&mofﬁwnewschmlw Thxsrewewmcludesbtﬁhstaﬁ'andparemsto
addmssthetstudems needs as thev matriculate to the next year’s teacher.

Mondayevatmgmeeungmﬂxpamu and school administration, and support specialists have been
offeredbygmdeleveleashyw These meetings are designed to take place in an informal atmosphere
whmpmm&mmuagd&mmmeﬂwumanﬁo&&wmggmmm&ng&e
instructional program,

ParcursofmccnungSBLCsmdcntsvxsztandtourthefacﬂuy Iutervxewsarehcldtodxscussspeclﬁc
neadspeﬂmmngtom&mmgstn&ntssuchasmdmuc behamml,nwdml,phymal,andlanguagemeds
Students are encouraged to spend a half-day with teachers prior to attending the school.

A4. What cocurricular activities are available for students and how do those sctivities extend the
academic curriculum?

Brooke Grm'e sponsors a variety of cocurricular activities that extend the :mrrucnonal program.
Currently, ?6%cftbesmdansmmvolva!maﬂ:eraschooiorFIAspmedmm Activities such

|

i
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as: SGA, SchoolSafetyPaﬂols,BmokevaeNewspaper MommgandAﬁsr—schoolhthlubs, Media
LunchBunch,SdmolBanhng,mdSmdeelpmgSmdentsarepmofﬁeregulaeroszrwe
progam The 4-H Club has increased in membership from 15 students to 25 students in just two yvears.
PTA-sponsored programs, such as FLES (foreign language), Jr. Great Books, Hands-On Science, Hands-
On Art] Chess Club, arid Primary Math Club are offered throughout the year. Each of these activities
provides students with opportunities to develop leadership skills, social interaction skills, and
responsibility, as well as develop and extend skills in art, science, reading, math, and written language.
Currently 10] 4th and Sth grade students are enrolled in cur Instrumental Music Program and 120 in the
Choral Music program. Their talents are showcased during frequent school concerts. It is important to
nmcmmmeSth-gadelmny4andSmdmpamcmamassﬁaypmokmdmmumgedm
participate in all activities to the fullest extent. Montgamery County Department of Recreation (MCRD)
and the Olney Boys and Girls Club offer fee-based activities in dance and sporting activities after school
and on weekends. Scholarships are arranged for fee-based activities for families in need.

All students are encouraged to participate in activities and share their ideas for new programs. The
Chess Club was formed s a result of student/parent interest. Sponsorship was obtained by the PTA. and
staff and parents supervise regular meetings. Brooke Grove Math Clubs were designed to meer the specific
needs of|individual groups where groups may emphbasize the achievement of girls in the area of math, the
nedsof(thegiﬁdmdmlmmdpopuhﬁma&emdwmg&d-gadcmm.

AS. How does your school address the accessibility of its facilities to students and other with
dxsabximes"

Braohz Grove is commmed to assuring full accessibdzxy for all persons. The facility is fully
access:bletoallpcrsomasprowdedunderthcmAgmdclmes Large letters and numbers have been
placed outside each classroom and office area to assist the visually impaired. In striving to provide
m&caﬁpedacms,mhclassmmmdmmhasbmadapw&mofmchmwmhasbeen
modxﬁed[forwheelchmruse,tbereusanelcvamrmtbeseeondﬁoor and the parking lot and sidewalks have
beeneqmpped with ramps. Additionally, specific modifications have been made to meet the needs of a
pamcularsmdemwhohasbeenxdmuﬁedashamgdwa:ﬁsn Adjusted door handles and access windows
mmegmmnsncandanrooms and media center as well as several classrooms, have provided access for
this student Modificarions to playground equipment and hallway water fountains exist as well. Sign
languagz[mterpracrsarcuuhzedforouthwmg -impaired parents during parent conferences and school
presentanions. Large print materials are provided for visually impaired students and parents. :

Smdcnts identified with disabilities are served in their classroom. The SBLC staff and regular
educauon staff are mvolved in a team teaching approach. This involves collaborative efforts in planning
forandaccommodalmgtheneulsofaﬂstudmis The SBLC provides a transdisciplinary approach. That
is. our specialists, such as occupational or physical therapists, plan lessons with classroom teachers on a
regular basis. Students who have identified disabilitics may meet with their teachers in small groups or
large groups. Efforts have been made by special education staff to ensure that every child referred is
educated in his/her home school. This requires additional time and planning to assure that these students

are provided with the proper supplementary aides and services.

B. SCHOOL ORGANIZATION AND CULTURE '
BL. Howdoestheaﬂtureofyourschoolsupponthelearnmgofa!lnxmmbersmdfosheracamg
commnmty"

From its inception, Brooke Grove Eiememary School staff encouraged and provided opportunities for
meanmgﬁa{ involvement from the greater school community. What has emerged and evolved over the
years is the existence of a strong schoal family culture and school identity. A school mascot, colors, and
motto were collaboratively selected. The school name was approved by the Board of Edueation as
rcqnmedandpeunomd by the community, enabling Brooke Grove 1o maintain its historical identity.
Parents actively participate and contribute to the school. Every day, one sees volunteers working in
classrooms,oﬁces andcomcrsprovxdmgasxstznmtosmdeu:s,parm!s,andsmﬂ’ and serving on school

|
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commxw such as homework, discipline, assesmmt,gtﬂ:edandmlemed,andSchcollmpmvmem _
Management'l‘am(SMl‘) Ourmdﬂslvdnmwshasmbuwdm%marsofassmm
the last five vears. ' '

Wearegmdedbyﬂ:emngbehefthatmms:smmbleﬁoraﬂchﬂdmmourdmmesmdm
popnﬂanon Our SIMT guides the establishment of priorities within the SIMP. The SIMT monitors the
mlmmnmdob;mw,pmunmplmmhmmdm;dmmm,mdxmbmpmﬁmnaﬂ
stakeholders, including parents, community members, students, professional staff, and supporting services
staff. Seeing the need for additional input from parents has prampted us to involve them more actively in
these committees. During our monthly grade-level team meetings, classroom teachers have the opportunity
mrcﬂectonhowclosewearetoanamgwleamnggoais Suggestions are made for revising our
strategies, mprowdesumforallsmdeu:s Administration meets regularly with SGA officers and
repmemanvmmelwnfeedbmkonhowmdmtspermwoursehool :

In a routine analysis of test data, our Assessment Team (A Team) identified a deficiency in basic fact
mastery. The committee recommended to the SIMT the implementation of a math inceative program. The
SMmﬂemvdyageedmdcmﬁnedwnhﬁmPTAEMvedemdxcnﬁmnaalmppon Oncof
wbmspmmmspmmpmmmsmumztwmmofdmmmmdadjm
ouraamnﬂum,andrheroleofthemkdwldm

Basedupmassmmdm,mwkeﬁrwepmdwuhdmmhmkmpammmmmekmsm
Program, designed 1o acknowiedge and reward academic achievement. The cluster high school, Sherwood
High School, has supported us by providing a variety of resources, such as cheerleaders and pep band for
our acadernic pep rally, and buttons for all sudents who participated in our Read to Succeed Summer
ReadmgProgmu

Mmmmwumyadmnmredsmmpmmsfammhmsmwvmmdumdm
theSpnng|of1998 The results help us evaluate and plan in the following areas: school facilities, school
staff, schoolsafetyand discipline, academic mstruction, and teacher-smdmt relationships.

Areas ofh:ghmsmdemsausfacnmmdmte: Areas of highest parent satisfaction indicate:
Myteanhexscxpectmmdomﬂmclass s My child fecls safe at school

. Mvclassromnhashmksandeqmmmﬂmt ) Teacbexsarem:ereswdandwoperauvewhm
help me leam they discuss my child

. Mytcacherscarcabommasaperm e lfeclwcloomeatthxsschool

Thweresponsesmngeﬁmn%4%to992%,andaretvpnca}cfwrpamntandsmdcntsuweys illustrating
how Brooke Grove is perceived as a nurturing, caring school community.
B2. Whaﬂ[opportumhes do students have to build sustained and caring rehnonshps with teachers
- and other adults? How does your school promote a healthy peer climate among the students?
Students ar Brooke Grove learn to appreciate and imteract with a wide range of people. A great deal
ofemphasrslsphcedonsmdemwoperauon,bcthmtbﬂmrpecmmda&ms Goal 1 of our SIMP is to
“developasocmlchmarathatfosmrespectforselfandasensmmytowaxdsclasmandcomumty
mDeBugprogammsmu'oducedtoaﬂclasmbythegmdancemmsebr and implemented school-
wxdehstyw It enhances self-esteem by helping the child acquire coping skills in relating to peers.
Smdmlmmmappmmhngnagemddwdopmmmmmmthm Steps are
modeled for them for resolving conflicts.
TthGApmdesmahavdncleforsmdmmhdpmmdwsandoﬂmsmthemm Last
winter, ourmmselorbecameawamafa&mlymm Through SGA efforts, over a month’s supply of
food and staples, holiday gifts, andclothmgwercpmwdadfordzefamdy Al]ofﬂnsmamphﬁed
wnhcutdlvﬂgmgthesmdcntsxdeauty
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Snﬁmsmmawnhmsthmxghmnmhmmmmeswwwdmgs&mlsmdmmm
program. These interns read with the students, act as cheerieaders and mentors for them, and provide
posmvemlemodels Some of these interns are Brooke Grove alumni.

SmdcmathdcevaehaWthcoppommuymmmam-gmmmalkwnhmoiowsmar
groups. Our 3rd-grade students interviewed the seniors, wrote reports, prepared skits and presentations.
Visitations between the school and the centers were conducted. Ywmtumg:nehowawedthesanors
werewseethetechnologybcmgusedmourschool

Each year, mﬁmmbasdmmﬁeummdmmmwmeswnhmﬂmthrmghme
PTA Silent Auction. Smdmbmmoppommmmspmdmmhmﬂ‘mm e.g. pizzaand a
movie, lunch, or ice cream parties. Red Apples Awards are given when staff members “catch™ a child

. performing.an unsolicited act of charity, caring, or service. Red Apples are later redeemed for meal
coupons from McDanald’s. Our most recent student survey supports that; “ My teachers care about me as
a person.”(B1) Student recognition is also provided by our PTA monthly birthday bulletin board. Pictures
of the children whose birthdays arc celebrated in a given month arg displayed on this board. In addition,
morning announcements include best wishes for our “Birthday Buddies,” and children each receive a
“Birthday Buddies™ pencil. Third grade students develop communication skills and a sense of pride and
ownership while working as weather reporters during moming announcements

Assembly programs, which help us to better understand our differences and similarities are given
priority. !Examples include: Kids on the Block, Montgomery Exceptional Leaders (MELSs), multicultural
programs ¢ic. Dunng a recent MELs' presentation, in which physically-challenged students shared their
apphancaandprosthes&sandd:scussedthardmhdmes one of our students openly revealed for the first
time, that he, in fact, has leg braces. This took an enormous amount of courage on the student’s part and
could only occur in the non-threatening, accepting atmosphere.

The emphasis placed on student relationships at Brooke Grove helps create our healthy school climate.
Theprogramscuedareexamplesofsumegmusedmmhanxandmmamgmospherewmvey
the message that our school belongs to the children.

B3. How are teachers hired in your school? How are assisnments madc?

The recruiting, hiring and retention of staff at Brooke Grove are a high priority with administrators.
students, and community. When we know a vacancy may occur, we carefully begin the process of
1dmmfv1ngtheshnsandquahuamneedcdandcompanblcmmtheneedsofomsmdmsandthe
ptulosophy of the school. Interview questions enable the applicant to address areas we are targeting while
giving msxght into their background, philosophy and beliefs. The MCPS Office of Personne! has a
comprehenswe system of screening and determining the employability of prospective applicants. Onlv after
an applicant has fulfilled application requirements and met the district standards can he/she be considered.

This past year Brooke Grove deploved a team of interviewers inciuding five teachers, two
administrators, and two.support personne! to the first Job Fair initiated by MCPS. Approximately 64
teachers sought transfers to one of four possible vacancies at BGES. This was the highest number of
interviews conducted by any school, including secandary schools in MCPS. As a group, the interview team
andaPTArcpresanaﬁvemviewedandteﬁncdthelistofanappiicams.‘lhssmtmmimerviewed
candidates, assessed compatibility with student needs and made recornmendations. For example, our -
schoolneededaspmaledum:orwhohad expenence with 10-12 year old students with multiple
d.lsabdmes was certified in updated asscssments, and able to communicate effectively with parents. The
wmnmmmewednmccand:dmespnorwsclecnnganmdxndm]thnwmﬂdmeaanmm Prior to
lmwngformemmmm,wachngmdrmmmmsmdacmmdbaseduponmomm;smdm
needs, and areas of teacher certification and expertise. The teachers and administrator work cooperatively
mmmpmxow&mfmmmmmwmwdmmmm Time is
provided 1o facilitate 2 smooth transition for a new school year
B4. What is your school’s plan for school safety, discipline, nnd drug prevention? What was yonr
record forthepast ﬁve yearx"
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" We believe that our approach to school safety, discipline. and drug prevention creates and supports o
fmrandaammenzleanﬂngmronm According o cur recent Student Satisfaction Survey, 91.1% of
theBGESsmdmtsmpomd,“faebngsafeatschml, as well as 88.2% felt safe as they traveled to and
from school. Likewise, the “Parent Satisfaction Survey™ indicated the 97.6% felt that * their children were
safefromweapcns,"a!BmokeGrave An overwhelming 99.2% felt that their “children feel safe at
school”. Brookevaehashem&wardedtheAAASchoolSafayAwdannually According to our
MontgomeryCauntyPoheeDCPamncm(MCPD)sponwr this only happens m a school where there is a
uuecommunanwwmdsmﬁuyonthepmtofﬂ:cpmolmand:hmsnﬂ‘spmsors A staff Crisis
Committee exists for use in the event trained intervention support is required. The committee has been
called into service only once over the past three school years.

Our&mplmePohqdwlydcﬁmmgsMMd&Wmofsmﬁ,smm and parents,
and includes rules delineating infractions and consequences for the bus, cafeteria, playground, assemblies,
hallsandclassrooms In early September, the Discipline Committee, composed of parents and staff, meets
andmnmtheDlmphnePohcyandmknchangsasneeded The policy is sent home to
pams/gummm“eqmmznheﬁsamedwnhmednm,mdawshwwmnedm
schmipnorltodneendofthemomh.Pm’/gxmﬂxm input, sugpestions, quaunns, OF concerns are
requested and welcomed. A Student Appeal Procedure is also included.

Ourapproach for a disciplined leaming environment emphasizes positive expectations with the belief
ﬁmmmmwmemanaﬁmmmmmm,mmmww
behave apprOpnatclywnhouttheneedfornglddlscxphwy controls. Discipline referrals for administrative
intervention are minimal. The behavioral categories used to determine suspension include physical attack
by a student| fighting, classroom disruption, and theft. From 1993-98, our suspension rate bas never
exceeded l%osfthetotal school population, as reported quarterly by the DEA. staggregawdbyraoe.
mdmucmpmﬂmaﬂahmcg‘mxps

AthkevaeweadoptaZmTolemceforthcpmon,useorsaleafdmgs including alcohol
andtobacco Students in grades three to five study the implications of alcohol and drug use as part of the
health and safetv curriculum. Fifth graders participate in the Drug Abuse Resistance Education (DARE)
program mﬂnﬂwMCPDandcuhnmatevntha graduation ceremony in which students pledge to be drug
free. Parentsanmdﬁnsspeaalcermy In addition, the entire student body makes a commitment to be
dmgfreeon|RedR.|bbonDay,anamvuysponsoredbytthharamrEducanonUmtofrheMCPS Our
efforts 10 educate our students to make responsible choices and to be drug-frec have been recognized. Over
85% of the paremts feel that the school, “dmagood;obmt&chmgaboutdmy alcohol and tobacco.”

C. CHALLENGING STANDARDS AND CURRICULUM :

C1. How does your curriculum serve the broad goals for student learning and development that the
public generally expects education to achieve: personal and intellectual growth, citizenship, and
preparauon] for work? What relative emphasis do you place on these goals in your curriculum?

Brooke Grove Elementary, as a part of the Monigomery County Public Schools. believes that a
quality educanon is a fundamental right of every child. All children will receive the respect,
cncmuaganemandopportumnwwbuﬂd&ehxowledge skills and attitudes to be successful, contributing
members of achangmgg!oba.lsocxcty Our goals for studentachxeveamresuhmamve productive
students. |

Basxcshllspmgmmsbmldafoundanmmsunngsummacqumngaﬂlmng We believe literacy
extends bevond language and communication to science, technology, numeracy, and other academic areas.
Ourgmlwf]ormrsmdmtstobeablewrendMWmmdepthtbanmmepast Critical analysis .
-andmﬂecnonmessmalmprodncmgmumsmamablemthmk,pmbknwolve and work
cooperatively in the workplace.

hRﬂ.A,baacshﬂsm@gbtwﬂhdnmmﬁmMmyhndSmeDepanmmtofEdumm (MSDE)
Outcommfo r Reading/L.anguage Arts. Students will demonstrate:

1. Posxnveammdeswmrdsmdmg,wntmg,hstmmg,mdmhng
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2. The ability to read, write, listen, and speak for a variety of purposes and audiences, in a varicty of
forms and simations.
3. Thzabmwmuwahnsaudmwgswmmd,andmmncmmmng C
4. Develnpmmofglobalunderstandmg,mpmom andamcalandpemmlrespomeswmwnor
spokencormnmcanon
5. Theabﬂnytoself-evaimlmmmg

Pmﬂ@mﬂmﬂm&mm&m@m&hdhwmmmmm
authentic situations. Basic skills are tanght through strategy-based instruction across the grade levels
mﬂmahteramm-basedcumhxmmwhchsmdm:eadandmi In grades K-2, for example,
smdentsconsxructwordwalls which highlight graphophonic patterns. After reading students find words

‘ ﬂ:atﬁtspemﬁcpanems such as initial sounds, rhyming patterns, . spellng patterns, and exceptions, which
are posted on the wall and referenced when reading and writing. This is a fundamental component of an
integrated cueing system, which uses letter-sound relationship, meaning, and language structure to build
understanding while reading.

haddmmmusmgwoﬁmﬂswhmp]amngformdmgandwmng,&cwgmdesmdmause
skxllsand(strar.egm such as the K-W.L Organizer. In this strategy, students must evaluate what they think
they know (K), what they want to know (W), and culminate by listing what they have lcarned (L). Students -
and teachers use the graphic organizer to direct instruction for basic inquiry in any subject.
_ “ILogewR&dka"gumlnwpmdedaddethcmmmmmmulamsmdm
writing. Each year, this PTA-funded event includes visits by local authors and illustrators. These guests
share the processes involved in writing and illustrating children’s books. Some authors bave presented
writing workshops for teachers and students where they model the process. Last year, we were honored to
have David Wisniewski, the 1997 Caldecott Award Winner, join our students.

At Brooke Grove, our school-wide math theme is Recognize Patterns-Make Connections. MCPS
curriculum objectives are integrated with MSDE Outcomes and the National Council of Teachers of
Mathematics (NCTM) Standards. The county ISM model provides pre-assessments for all basic skills,
instructional models, and post-assessments. At all grade levels, students use manipulatives for
visualization of patterns 1o acquire basic skills at the concrete level, and move to the abstract level using
paper and pencil. Teachers in grades 3-5 have worked together to develop an across grade level approach
to problem solving, nicknamed the IBM (Introduce, Build, Master) approach. Sequential rubrics and
graphic organizers were constructed for use with students to develop problem-solving strategies. ‘Students
studvmathlanguagcthroughspecxﬁcvoahula:yacuvmesandwordwallsandapplytmswmmologym
rhc:rmath;ouma] writings and orally in explaining math processes. Thee:q)eaanonxsmarall students will
be able to’comnnnucate mathematically.

Social Studies instruction develops an understanding of the social, economic, and political institutions
daatfosm;adcmocrancwayofhfe Students learn about the past and present from a variety of
perspectives, The program begins with students’ immediate surroundings and expands to more distant
environments. In kindergarten, students explore the school community and its workers. First-grade
students develop a sense of their place in society by studying basic needs of a community. The 2nd-grade
students study the local area, visit businesses and interview workers about their careers. Our 3rd-grade
students consxdertheeonmumtv globally. Students study Maryland in 4th grade and expand their studies
msmgxachetomcludctheUmedSmes Our 4th graders present a county fair as a culminating activity.
Itrepresmmwwksofmearch,con&pondeneemmughlmawmusm plaming and construction of
booths, andprcscmanon:otheschmlmmunny Career Day is held bi-annually, mviting diverse workers
ﬁommemmomeymmoﬂwschoolmshareww This event supports the social studies
oumculum,K-S At each level, students learn fundamental values of our society, democratic behavior, and
sunﬂarmaand&ﬁuuwesammgdxvmmhn&ahmc,mdmalgmms Through role-playing and.
simulations related to past and current events, students prepare to take their place in society.
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Sumsmsmm:shasedmmamofpmsshﬂs 'I'heproessshllsmplnsxzedazalllcvclsm
AskmgQuesuons,GathenngDara,MakmgSmscofDm,andCommcanon. These allow studeats to
Wm«mmmmedwmmmdMsm
Teachersmpmvxdndkﬂs,wh:chmcludeaﬂmatmalsmryformsﬂucuon For example, our 3rd-
gmdesuxdmtSMyPlamewthandDevelopmmbymhngdaﬂvobsewanons Background
mformnon,maddmontomdmgcxposrtoryselecuons &reﬁﬂmmremsandamlvsxsofthosedm

' amusedmdemmmeandmordandme:pmchangamthmmulatedmwmmm Students apply
pmcessslauspmmaedmclassmmkmgrml-woﬂddmmms

To promote our school goal fostering respect and sensitivity toward classmates and community, we
utilize the DeBug Program to teach students to effectively resolve interpersonal conflicts. This school-wide
-program has been in effect for four years. Each year, strategies are modeled, and students role-play age-
appmpnaesmanmspmmonngchammrdevdopmemandahwdwdgmaEmaﬂsmdaus The Martin
Luther ng Kindness and Justice Challenge has been presented by the SGA producing student pledges to
perform mndamactsofkmdness for each other at school and in the community. Curricular connections
memﬁewhmmm&emmmgnhﬂm&dymu!&mdomﬂvmmummand
evaluate the effect the act had oo others.

haﬂwfrﬁcﬂmmtbemmgyofwop&aﬁwlamhgpmm&udpmb]msﬂvﬁg.
Students are afforded opportunities to work in groups of varying sizes appropriate for the curriculum -
objective, ranging from individual, pairs, 1eams, to whole group. :

Technology is used as a tool to achieve our broad leaming goals. Our computer lab is used to reinforee
math, science, and social studies skills. It is also used for publishing student work. Our Media Center and
classroom computers use the World Wide Web (WWW) for acquisition of global information.

C2. How i mlyour school organized to provide fordxﬂ'enngstudmtacadumc needs within the school’s
goals, priorities and curriculum?

Brooke Grove organization provides for differing academic needs. Class placements are made through
anamc:ﬂanonprocessmvolvmgzhemmandmemngmm The academic, emotional, and social
needs of eanh child are considered. Each 3rd-, 4th-, and Sth-grade classroom consists of a cluster group of
identified GT students, as well as a group in need of remediation. At some grade levels, speech students
arcclusteredmordertoprowclespeechthempy lnaddmon.aplng-mmodehsusedforresmm:esuppon
As a result, smdenrsarcprovtdedaconslstmtunﬁagxmdpmgmn The instructional groupings within
the classroom are flexible and based on continuous assessment.

Studemsareprc-assessedmmaﬁxandm Thepre-asmmmasonewolmplamungfor
dxﬁerennatedgmupsmd:mtheclassmn A direct instruction model is used for the students who show
little or no imowledgemthat particular skill. For students who demonstrate the capability and/or
mom’anontoexcel, téachers use curriculum compacting strategies, such as enriching and accelerating units
in identical subject marter while other students are leamning basic information. Cross-grade and cross-class
groupmgsarcmsumtedmbothmdsoftheachxevma:tspecu-um This occurs primanily in R/LA and
math, where a child’s needs for that particular subject are best met with academic peers.

In the Spring of 1998, 95 students in grades 1-5 were at least one-half to two years above grade level in
math, as assessed by the MCPS ISM. M?Smdmpamcxp&dmﬂ:eWnﬂmandMatyLanme
- Arts Program in grades 3-5.

Students from the SBLC, Imensities 4 and S, mmmmﬁrmguhramdmcmmam
gradelevelaswellmtheartsandnwdmclnstcr Students in regular education classes who are having
McmmmpmmmmmmWMdeformmm
bvaspeaa]edn&mrmreadmgan&ornath '
C3. Howdoyonmmmvemleamn(formk,mmmduabﬂma,gxﬁedand
talented smdems. students with hmited English proficiency, migrant studeats, and students placed at
risk) all have the opportunity to learn challenging content and achieve st high levels?
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Brooke‘, Grove is dedicated to developing student abilities to their greatest extent. For example, the
school is currently instituting a diagnostic battery for students m grades K-2 to identify those who may
bmcﬁtﬁ'oﬁxmmrmgihmmllecmalpotmnal This battery is based on the success of the Program of
Assessmeuthagnos;sandInsu'ncnon(PADI) The nurturing strategies are mtended to develop and
prometet.begmmhcfasmdmtsabdmastothmk,mandmteusmgh:ghaoordermmnmalshns ]
This is especially critical for those students most at risk for having unrecognized abilities, including
minority students and disadvantaged stidents. Specific behaviors that can serve as valuable clues to
students’ potential giftedness may be drawn out by this instruction.

GTsmdsnsmclustercg:mpedwuhmthermlarclassrm(Cn Teachers preassess abilities within a
given xoplc, and plan for flexible groupings. Teachers are required to complete a nine-week instructional
planner that documents this grouping practice. These are reviewed monthly by the principal and members
of the SIMT. For QT learners, the pace of instruction is more rapid, and the students go into greater depth.
The school is piloting the MCPS Accelerated and Enricbed Mathematics Program (AEMP), which will
mblesmdmmwmplactheK—SnmhcummlumbymemdofS*m Cross-grade grouping is used
for maximizing students® abilities. For example, a student who has demonstrated proficiency at 2™ grade
level will move to an instructional group in a 3” grade classroom. A weekly After-School Math Club is
oﬁ'eredto4ﬂ1—gmde6'fstudmts These students have participated in Math Olympiad, Marviand
Mathemancsl.cague and Math and Logic Challenge contests. Students who display exceptional cognitive
abxhn&smapplvforadxmssnonmtheCumgramford:elﬁgiﬂyﬁaﬁed This magnet program is
desxgnedforthosefavsmdentswhoneedamommmvemdazcelemedprogmntbanmoﬁ‘emdaxthe
,localschoollevcl In the last five years, 18 of our students have been accepted.

TherhamandMaxyIangnageﬁmstgmmxsnowmnsmrdm This program is a framework
for providing reading and writing instruction for highly-able leamners. kt includes activities in literature that
ensure challenge for these leamers. The program emphasizes the development of analytical responses to
literarure, pe!suaszvewnnngshﬂs,hngmsucoompezemy listenmg/oral communication skills, and
rmsonmg

‘In 199‘1 ' 8 group of 15 teachers parmnpm mn a3 16~-week suffdcvelopmmtcoumnded, “Teaching the
GlﬁedmtheRegularChssroom This core group then disseminated the information to the rest of the
‘staff. They modeled and fostered development of higher-order thinking skills within the classroom.

Brooke Grove holds an annual Gifted and Talented Parent Night dedicated to educating parents about
identification procedures, the plans for instruction. instructional strategies, assessment tools for GT and
highly-able students and community enrichment opportunities. One hundred students and their families
participated in the Family Math Nights. The program, taught by a 3" grade teacher, was intended for
math-phob;c smdents This program reinforced shﬂsmughmthcclassmomandprowded rmear!d
apphcauons \
. 'Ihestaﬁ‘xsalsoco:mmuedtohclpmgsmdanswhonedsﬂmaMmppommadem
curriculum provisians in the classroom. The Primary Math Club meets weekly to review basic skills, In
4th grade, stdents who need extra practice with basic facts and skills meet with 5* grade students at recess
forpeermentonng Brooke Grove students participate in the closed circuit televised Washington Post
SpellmgBec Last year’s winner represented us at the state level. C

Reading Recovery, an internationally recognized intervention program, was instituted last year. This
program identifies 15t graders with few emergent literacy behavioss, and who find 1t hard to leam. The
kindergarten and 1st-grade teachers identify students who arc at risk for failing to learn how to read im 1st-
grade. Those at risk students may include children with limited English proficiency as well as those
receiving speech/language therapy. The identified students receive instruction from a trained Reading
Recovery teacher for one half-hour, five days a week in a 1:1 setting. The goal of the program is to place
students back into the classroom as independent readers and writers at or above the level of their peers.
Last year five students reached the goal. This year the goal is to 'discontinue’ at least eight students.
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C4. Sucmsful schools offer all stndmts opportunities to be engaged thhsxgmﬁmt content. How
does your school ensure that students achieve st high levels in the core subjects?
Brooke Grove Elementary strives to assure timxmdemachrmazhzgh levels in the core sub]ect
areas.
A Engluh&anguagem The program of study in R/LA is directed by the MSDE Outcomes (C1).
BGES has identified increased reading achievement as measured on MAT7 and MSPAP, as an objective in
the SIMP for the last three years. Last year, our MAT7 scores in grades 4 and 5 increased significantly.
(H2) :
Ourgoalthxsywmtohavenlaast?s%ofwrkﬂ,4th,and5:hg1ade:smeetﬂzeCRTMathand
MAT?scalescorestandardof650 Simuhanecusly, our goal is to have our 3rd and 5th graders’ scores
, incrcase lSpemmmgepomtsmwdanamnentofMSPAPsansﬁamryandmﬂwtmdards From
reading sentences comtaining the Word Bird Word of the Week. to sharing weather station info, to e-mailing
' -palsmMaltamdNemeeo,smdmtsdaﬂymcmpomehteraqshﬂs The student day consists of a
wnayofamvmaempbymghmcyshﬂs.mchasmdmgmmﬂcobsemmmmngand
mterpretmgrulesforplaymganewgmmPEorendmg:hmdaybvhavngEAR(DmpI-Jvemhmgand
Rmd)nmewnhthmﬁnmly
hmfwwmdmwmmmﬁmmdmmpmgxm we have
mtegmadthscumaﬂumtopmdeoppommmsformdmstomodeL mstruct directly, and guide
smdenmwthepmchceofmdmgavanﬁyoftnﬂsandmmgforavauayofpurpom Students in 4th
grade, formmplc,mdanmberofﬁmandmmwmabwtmm They rcad selections
about the Chesapeake Bay, including, Waterman's By, The Dav They Left the Bav, and Chadwick the
Crab. Contrasts are made among these books. They.also study the scientific data about the starus of the -
ﬂoraandfatxxja,collectedontheirﬁeldn'iptotheBay. Students continue lcamning from their experiences
in many ways, including, writing a picture or ABC book about the Bay, doing further research on an
ammalorplam,andplannmg,consuucung,andwnungﬂxcstepsandnﬂesforplaymgagmeabontﬂm
Bav. |

Wemwgmzcmawhmowsmdmnsamasswsed.ﬂmymfacedwnhmmdmmdmgmdmgand
wntmgthanmthepast We have infused reading and writing critically into the curriculum by providing
students mmpmmpmforaddmssmgthepuxpowcforwmngandmbnammsnmﬂmmdms teachers
and parents understand the required outcome. Our students, staff, and parents have a clear understanding,
that reading is the way into our assessment program and writing is the way out.

B Mathemg Our curriculum is guided by the MCPS ISM, an information gathering, recording, and
reporting system. The county objectives are corrclated with the MSDE Outcomes and the Standards
developed bytheNC'lM Content knowledge is pre-assessed and flexible groups are formed. Pacing of
instruction is driven by student needs and abilities. Ongoing assessment allows teachers 10 plan for
reteaching, mnchmcm,andacceleranon To enhance leaming, a variety of Internet sites are accessed and
used as a teaching tool,

Asequennal,hands-onappromhisusedformmcuon Teachemuseavarmyofgraupmgsu‘aﬁegws,
such as whole group, cooperative groups, need-based groups, pairs and individual support. Performance
assessmexits are given at the end of each unit to measure application of skills. These MSPAP-style testing
prompts prepare students for authentic assessment measures. An instructional aide provides 45 minutes of
emasuppontpeveryclassmchweek Tiered classwork and homework assignments allow for further
differentiation as needed. Manipulatives are used extensively to help students make connections between
theconcreteandabsaw Programs in the computer lab are used for skill practice, such as Conquering
Decimals, pmblmmlvmgsuchaswandmmmmmmmmBnmsnchas
Orggon Trail. Our commitment to helping students communicate mathematically results in early use of
nmhvombulz:ymspeahngandwrmngabwtmﬂ:mpm In upper grades, math journals are used for
explaining processes, such as how to round numbers, mdapplymgskﬂls,suchasplanmngadaya:ﬂre
mmmpakatbssommspm

!
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OurschoolzsnowpﬂmgtheMCPSAEm This program is designed to provide a more challenging
math program by compacting and integrating objectives. In 1994 to 1995, BGES staff participated in the
MathContcmComecnm(MCC)eommﬁmdedby:thanonalSctenceFoundanoa(NSF)andbasedm
NC’IMm&rds Teachers developed, tested, and implemented lessons integrating math with other
content areas. Themedxaspemﬂmworkedwnhthetachmmgadzrlmmefmammhbmwmat
correlated with specific units.

C. Science: “Science is Alive,” the MCPS slogan for science, is excmplified in our Brooke Grove
program. 'Ha\mgundexgmemvemonmthemmyeas,thepmgmmdehvemmmzbv
actively involving students in investigations to develop process skills. These skills (C1) provide continuity
from one grade level 1o the next. Students at all levels participate at each grade level. Many students from
our SBLC are mainstreamed because of the multi-sensory nature of our science instruction.

Using process skills to investigate constantly involves students in practicing and developing skills in
reading to be informed, reading to perform a task, writing to inform, and both literal and inferential
analytical skills. They are able to address alternative conceptions through bands-on investigations, which
rcﬁneormmdthenmmbackgmmdkmwiedgc Since the program emphasizes a hands-on approach,
we decided not to purchase commercially-published texts. Intheabsenecofambooksmdentsuse
tradebooks, the Internet, and experts to satisfy their curiosity.

Brooke Grove uses countywide science units at each grade level. Three in-depth kits are provided
yearly. Topxcs cover the categories of Earth, Physical, and Biological Sciences. We customize instruction
w:thmxmandmnchmemmwnsﬁorachm Assasmmusauthcmm,duecﬁvrelanngwthe
instructional unit and focusing on MSPAP-style delivery. ‘

The Marvland Science Center presents shows to excite and motivate the students to further investigate
thm:world Science 1o Amaze and Intrigue and Arcs and Spariks are two of the most recent shows.
Spakers&omﬂieConmonResomccBanksharcthenrcxpemsemthmdms Parents are invited 1o
sharethelraareersandacperuse Expmtsmthcﬁcldsofpannmgﬁorgnld,ea:&mmkes and predicting the
weather at sea have shared their time and knowledge with our students.

Formal and spontaneous field trips provide additional experience with their environment and reinforce
grade-ap;&mpnate content while providing practice in the processes of science. The 1st graders have
studxedanmghborhoodponidthgmdeteg\ﬂaﬂywsnsﬂteChmpakeBay,andSthgadashave
pamenpatnd in trips to the Building Museum.

Curnculum activities are supplemented using available commumity resources. We are a samenxtc
w&therstauonfor(:hannew WUSA. Third graders daily read and record information from the monitor
andrepouwomsmdembodvdunngmommgamounwnans Fourth graders have participated in a
bluebird-monitoring program run by the Maryland-National Capital Park and Planning Commission.
Students in grade 5 were filmed by the Montgomery County Recycling Center as they reused discarded
items to make crafts. Cultural Arts programs, suchaanllyBsanpmmeSwamp havebeenchosmto
provide mtegrawd arts and science presentations.

Scxencetechnologyusetssupponedthroughmelmem Dunngasmdyofeanbmmcrnls students
msedthc“Ask—a-Geologm site to ask questions about volcanoes. Programs in our computer lab offer
oppomxmuesforsmhnonsaberwmcmvadableformdy Qgell Lake is a simulated food chain
program, while in Cleanwater Detectives students to determine pollution sources through data collection.
D. Social Studies: Our program encourages students to make sense of the society in which we live,
Learning promotes evaluation of events of the past, present, and future. Students find that our world is a
combination of the actions and reactions of its citizens. Students in the school community model the larger
socsetybvpmcncmgshﬂsofbothmdependmccandmdepenm In doing so, diversity is recognized
and accepted. The frame of reference grows as students progress through each grade. Beginning with the
study of self, the focus gradually opens throughout the program to encompass the world beyand.

In addition to classroom leaming supported by textbooks, tradebooks, and andio-visual media, field
mpsaﬁgrmyoppommiﬁsformdmmapaimaspmofmmﬁmm. Teachers
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access the “MCPS Social Studies Website” to plan for content-related field trips. Our 2nd graders stdy
theAmﬂlculmreandthmwsnﬂnmforaday After their visit, students prepare an Amish feast in
which each class cooks a part of the meal. Students presented their Amish A-B-C projects, made a slide
show presentation and constructed a photo and report display.

Smdemfwsmethmcgmpstbmughmnﬁcwbasdmﬁedmmdaﬂmmlammm&s
Bibliographies are prepared by the Media Center to aid in providing accurate information to students.
Imemetaceessalsompandsthcammmofavaﬂablcmfomnm Grade levels are assigned a month in
which to create a total-school presentation in recognition of a particular cultural group. Fifth-graders
produced a closed-circuit videotape presenting rescarch on famous African-Americans. Fourth graders
visited classrooms and shared their projects from their study of Native Americans. Third graders prepared
videotapes celebrating Hispanic Heritage Month. ‘

0w3rd-gadecummhnnmbasedmmewmparmveaudyofthm¢smadhmcpopuhnom
Students study Japan, Mexico, and Ghana, Many hands-on activitics are provided during these units. Ina
visit to the Capital Children's Museum, children made Mexican crafts and food. Japanese food was
sampledomhemptoa.lapanweresmm Foreign-language phrases are introduced during each unit.

Sunu}auonsﬁlltheclassmoms Fourth-grade sidents, in the study of Maryiand, relive the voyage of
the Ark and the Dove by creating passports for admission to the boat. Famous Marylanders are researched
andportmyedmaWaxMuseum. On Maryland Day, a feast is held celebrating the food products of the
state. Smdmtsplantheevem,choosmgmnnansbasedmthefoodpymmd,meorpommgnumonmo
the activity. A culminating activity, the Counties Fair, is presented to students and parents in the school.

Our SGA provides opportunities for students to simulate the demnocratic process. After televised
campaign speeches and elections to choose officers and representatives, issues are discussed and decisions
are made by the SGA body. As a result of participating in this process, students sec how they function
‘productively as members of a group.

E.ﬂtedrtx Arts instruction at Brooke Grove encompasses the mainstream population as well as our
sizeable spccxa] education population. All students at BGES have tremendous opportunities to realize their
mmdsumn&eaﬂs&mugbassmaﬂmlﬂadmmasweﬂasm&w&xdeﬁon Rubrics that
measure work habits are used, as well as rubrics for individual projects.

Shanngthcacwmphshmmtsofthe&tsprogrmnlsahxghpuomy Chﬂdmsceﬂmramworkeﬂnbxwd
throughout :he school, andthcy perform for school and public audiences regularly. Students have the )
opponumty to respond to music, art and movement aesthetically, emotionally, physically, and intellectually.
Carefully sequenced curriculum in art, music, and physical education, as well as cultural arts assemblies,
field trips, grants for the arts, and community involvement in sharing careers with smdents are all utilized
o motivate students towards enriching their lives and setting hxghexpectanons for themselves through
amsncachxevanent
F Fomgn Languages (Optional)

The study of foreign language at BGES is not pmented in 2 formalized setting, as MCPS doesnot
provxdcsrafﬁng We encourage students to participate in the Foreign Language in the Elementary School
(FLES) program. Over the past two years, 8% of our student body has participated in FLES instruction.
Spanish I, I, and III are offered for students in grades 2-5. lntroductorychh,Spams};andJapancse
phmsaarepmmmdaspanofﬁdd-gmdemﬂm&ammwbmg“@nmmsmme
World™. Beginning Italian phrases are offered in one class at 4th grade. It is not unusual to sce word charts
dmphymgeianemaryvocabuhryandmmbasmafomgﬂangmgeasthesmdmstudvvmouscnmnres
Opportunities to lcam foreign languages evolve when etymologies of key words are presented in language
arts, reading, math and science. A Ist-grade parcat is aurrently teaches Spanish terms corresponding to the
social studies clothing and shelter units. '

C5. What| 'other content aress play essential roles in your school-wide corriculum goals?

Brooke Grove staff and students have dedicated marty hours to encouraging and facilitating study

skills. Thxsdmnamspansthemecumculum. thheﬁ'acuvesmdyshﬂs,smdwtsamprowdedasohd
|
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foundation for learning. One means of emphasizing study/organizational skills is to provide students with a
variety of graphic organizers. This begins in kindergarten and contmues through to 5th grade, providing
consistency. Kindergarmers usc the Vean diagrams. Students in tipper grades use T-charts to organize
information into categories. Students are required to maintain an assignment book, and teachers model
recording assignments each day. They discuss strategies for arganizing materials and time necessary to
ccmplctcassxgmnmts Staff encourage accountability for all missed assignments, by maintaining home-
school eommumcanon, with follow-up occurring in many ways. Fourth grade staff uses Lovenotes, a
wymmmmmmmmw Fifth grade teachers use a
MmmgAssxgnmauShwt, where students must explain why the assignment was missed and how they plan
tosubmlutlater Brooke Grove “Good News Notes™ have been inftiated as a vehicle to recognize swudents
showmgnnpromentorexcellmcemclassmsmdyhabm Notes are sent home to the parents through
the US Mail. A Homework Club assisted students who needed additional support for their assignments.
BrwkeGroveworkedmﬁxalocalchumh,mchpmddmmgform-nskmdans Students in the
National Hunor Society at Sherwood High School provided reading assistance weekly for selected students.

T echnalog: education has been essential in providing students with an important life skill for the 21*
Century. |Education in the use of hardware and software begins in the primary grades where a MAC is
prowdedinevervclassrm Appropriate software is made available to the wachers 1o enhance all
cumcxﬂumareas In addition to the classroom computers, studeuts regularly visit the computer lab where
they engage in drill and practice, as well as writing and keyboarding skill activities. The Media Center
Hub is used 1o introduce students, not only to the WWW, but also to individual CD ROM programs.
Expectations for technology education are determined at each grade level by all staff, using the curriculum
as the basis. SBLC classes have been equipped with touch screen PC’s 1o better meet their student’s needs.
mhmﬂmmbwﬂpmdwkqmdmgapabdnymmdmuﬁmmmshﬂmmas
wellasvxsualunpannents
C6. What requirements must be satisfied beforensmdent:spromotedtotbenextgrade or level of
schoohng"

Promotion at Brooke Grove is based on meeting county-provided age—appropnate standards. At all
levels, mchers recommend promotion based on evidence of skill attainment. For example, students in
gmde3aree;q>ectedtobcongxadele‘velasthcymovemtod:e4ﬂlgradc Students with special needs are
assessed based on their Individualized Education Plan (IEP) goals and objectives and promotion is
determined by the ARD committee. Retentions are discussed using the expertise of the EMT and input
from a variety of sources. If retention is recommended, additional supports in areas of need are put in
placcfortheoommgvm Annual reviews are held for students in the SBL.C. At these annual reviews, the
ARDwmmmeemakwdecxszomWachﬂdspmonmwtheMgmdelevei

Ehg,tbxhtyforacceleratedcourseworkmmath:sdetemunedbyavanetvoffactors ISM data (6/98)
ldennﬁed'95mdmpcrfom1mgalleast%102ymab0vegmdclcvel Scores on the MAT7 are used at
the beginning of the year to estimate a student’s performance level. As a result of data anatysis, math
ability groupsamfonnsdtoprowdeadmced instruction and enrichment opportunities.

Rea&ngaah:wmwmmmdcmmumslvmnmnmgmrdsaﬁwgmdedandmdcpmdem
wdmganduseofsmdanpom‘ohos Achievement on Beng 5
determmes eligibility for mclusion in accelerated instruction, Cumulanvemdmgandwnnngproﬁmmcy
scalcsmupdamdanmanyandarensedasmdlworsfnrappmpmpiamw
C7. What is the process for continuous curriculum renewsl st your school? What questions about
curriculum is your school curreatly addressing?

Curriculum renewal is initiated at the central office level and modified and expanded at the school
level based upon assessment of srudent needs. Priorities are highlighted in the SIMP. The local school,
basedmmenmdsofmmpuhnm,haamemmmmmnhandmeﬂmdsmmhmns
mstmcnonalob_pmves All teachers are encouraged to participate in the cvaluation and selection of
msu-ucuonalmatenals The SIMT solicits recommendations from the classroom teachers and specialists for

r ‘w
! »

£ St



http:acceIenv.ed
http:Pe[forn18D.Ci
http:promotion.to
http:Centz.uy

FROM : Brooke Grove E.S. PHONE NDO. @ 3@1 578 6346 . Sep. B3 1999 @1:@8PM P25
| ‘ ,
|

addmonsmmnamgmsmmmlumemlscoum ngtamrmmalxssubsequeutlvmdmcedm
themermwhxchmchersusemmmlstommmdmmﬂnmmadum

msxmgodmmsmﬂwmmmdmammasmbvmum&w
The introduction of MSPAP has served as a catalyst to energize and direct curriculum. These tests use
short—answerqusaonsandmmdedammmdanrmexfschoolshavemammndardsof
pcrfonnanecmcomcumcnlnmams Students in grades 3 and 5 take these yearly fifteen-hour
assessments for one week in May. Since individual scores are not reported, we use the results to evaluate
ourcompetcnaeasaschoolmtheseessenﬁalmstmcl:@m Three years ago, based on an analysis of
dam,wcchosemfowsonxmpmvmgmdmg,wmmg,hnguageusage,andmﬂmmcs Programs and
activities were implemented and regularly monitored. The results on 1997-98 Math CRT, MAT?, and
MSPAP data are evidence of how successful analysis of data, implementation of specialized programs and
acuvities, andonogomgmonnonngandevaluanon. This year, the staff is focusing on analyzing MSPAP
social studlesandsclencedara.
: SmdemseanbegroupedbasedonMAﬁandCRTmm,mdmmlsmchmanddcvelopcd
to meet their needs. County reports include longitudinal data to help estimate student and school progress,
identify strengths and needs, and assess the effect of measures taken to improve performance over the
vears. Tmhamamecmomx,awﬂsnﬁmﬁemmmofwlomlschwl
cumwhnm‘bykmpmgmm&rmdofchang&asﬁsydemhpmdpmwdmg&emfomnmneeddw
purchase the newest materials. lIonovative and research-based methods for the teaching of reading are
cmphasmdf Current journals and materials are purchased and discussed by staff literature groups:

Suggesﬂmsmgaﬂmedﬁmparmmwmnmmdwmmofmmlummm
Thzsmfo:manon, in conjunction with current research, is used by our staff to implement curricular
changes. The SIMT, made up of parents, administrators, teachers and supporting staff members, plan,
evaluate and monitor all changes 1o curriculum delivery.

Autmdungsmﬂmustmeammganwuﬁmoanmmtsrequmdbvthem Staffis
encouraged to participate in curriculum training opportunities to enable them to more effectively meet the
students needs and fulfill their professional training plans. For example, last year, all kindergarten and 1st-
gmdctcachersanmdeduainingsessionswgeﬁngeadylimmcvmining This year, we will attend many
sessions, mciudngeadmgtobe]nfomedm Science, (RIS) Accelerated and Enriched Science (AESP),
and AEMP: Due to overwhelming interest, our school offered a satellite location for Teaching the Gifted in
thechtdar;Classmn and Teaching the Reading of Real-World Literarure. Staff is invited to attend
training opportunities offered by organizations at the cutting edge of education. Teachcrs gather and
disseminate!new ideas and educational research.
D. ACTIVE TEACHING AND LEARNING
D1. How mteachmg practices and learning experiences in your school consistent with current
knowledge: about successful teaching end learning?

Current [browledge about successful teaching and learning includes pre-assessment. subsequent
d ﬁérennanan ond grouping, modification of methods and materials and setting high expeciations. As an
cxampleofsaunghxghcxpectanom school mottoes and programs are geared towards achievement. Qur
school motto, "Soaring to Achieve Excellence,” motivates students to be their best. Each classroom
displaysap{osterofasoaxingmgleremindingusto"SpdeourWingsandSmrtoerHeights,'Ou.r
Read-to-Succeed program promotes excellence in reading as students set personal goals. Our principal
“saared to great heights®, rewarding students for meeting their reading goals (1996-97) by flving an (
airplane over the school, pulling a banner announcing “Brooke Grove Reads to Succeed” to the community.
Incentive programs provide extrinsic motivators ¢.g., a school sleepover, McDonald's coupons, Frederick
Keys tickets, Pizza-Hut Book-Jt, and popcom and movic parties, etc.

At BGES, instructional methods meet the learning styles and abilities of all students. For example, use
of rubrics helps set parameters for achieving excellence in all subject areas. Students in 3rd grade have
created a rubric for oral presentaticns, which is posted in front of the room. Grade 5 students have created
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ambnctoemluatctthtmmprqectsmsmence GndsB—Smpre—asmmwdamnme
gmupmgsformathob;emvm This allows for movement within and across grade levels. Accommodations
aremademschedufmgsosmdmtscmbmeﬁtﬁummmcﬂonaxodlergadclevds
, Avanctyofmmcnonalmmm mclndmgprmt,nm-pnm,technologlmLandhumanresoureeshelp
accomphshthegoalofeduanon Our Media Center contains volumes of tradebooks and an extensive non-
pnmaoﬂecuonavmhbleforusemtheclassrm Locally nerworked computers provide access to the
Intanegasweﬂasdnﬂ-amd-pmcnee,smulanon,mdrcfcrmeepmgm

Mmonﬂmmammpmdedmﬁechsmmdmmmnﬂamsomidcmedassmm

Thxsaccmmahtcsaz-nskmdemswﬁonwdmmwsuppon Group size has also been modified
‘topmvzdeasmanerteacher-smdmmnomtheleammgmmm To address needs of the highly-able
learner, wmvemmmmgmmm&ammmmmmmmwmm
andMaJ}LanguageProgmm

Anmuonlsgaventoldennfymgsmdentlwnmgstyles 'l'heﬁxstspellmgunxtmthe4th—gradeprograxn '
aﬂowschﬂdxmtoanalywethetrlarmagstyla Students are presented with three sets of challenging words

to learn for the week. Each set of 5 words is practiced using a different learning style: auditory,
kmesthenc or visual. When tested, students can evaluate which method provided them with the most
wordscorrect Forthermof&eym,mdaﬂsmmmmgdmmﬁwﬁmﬁedlmmgstylemaﬂ
activities , which involve acquiring new information.
mmdmgamssmccumadmmmmsemmmmandmum,fmmgmglow

understandmg developing interpretation, personal response, and critical analysis. The math program is
basedoncmnputanonslalls and problem-solving techniques such as guess and check, work backwards,
andusmglogxmlrmcnmg,aﬂowmgd&enmnmforausmdm Through regular analysis of student
perfommnoeonfomxalaudmfonml assessments, learning needs are identified and accommodated (C7).
Emphasxswasphcedmmpmnngmpumonshnswhmuppcr-gmdewhmmcedamadmthc

: areaofbasxcﬁctrecall Our new math incentive program is a direct outgrowth of this observed need.

Inal]ams students are afforded hands-on experiences. The MCPS science units are based on using
ﬁrst-hanq expetiences to develop process skills (C4). In math, manipulatives are used in appropriate sub-
units. For example, pattern blocks are used for geometry, base 10 blocks for numeration units, and
tangrams for problem solving and geometry. Social Studies incorporates nmyteacinngstmtcgles (C4)
reaching children who have a variety of learning needs.

D2. In what ways do your teaching practices support student-initiated learning?

At Brooke Grove, the responsibility for learning is shared between students and teachers. Projects are -
assigned to reinforce concepts presented in the various curriculum areas. Many of these projects are
intended 10 be completed during in-school visits to the Media Center and classroom periods. Projects
‘assxgnedforcompleuonathomnregenmﬂy accompanied by a rubric stating the expected outcome. In
thebegnmngofthevm t&chersnmd:lpro;ectevaluahonusmghembncs Students critically analyze
and evaluate products in writing, math, science, social studies and the arts to idemtify essential components
for success These factors consttute the rubric and are used as the guideline for excellence.

Mmmmmmmmmmpmwww&mm
Post and Educational Foundations Grants. The project focused on the “Camival of the Animals,” a
musical piece by Saint Saens. Students worked with the ant, music, and physical education teachers in
collaboration with their classroom teachers to produce this multimedia extravaganza Groups of varying
simmr?cdui&had:ofﬁdrchmmmuﬁngs,wmhg&gﬁmforﬁm&ﬁnﬂpmducﬁm.

Students are given multiple opportunities to work in collaborative groups for a variety of purposes. In
mtmducmgatopxc,smdmtsecmpleteaKWL(C4)ahm The "W" section of the chart, stating what the
chﬂdrenwanttolwn,dnvesthemsuucuonmdmvmmon,udnchhelpsvestsmdansmthcpmcessand
the product. For exampie, 5th grade students participated in a stock market project. After completing a
mmwmpmmampagmammmmdmmymd&mcwdmmmhm&sﬂm
wouldbemerestedmpumhasmg Aﬁczpurcbasng:he:rm they cogverted fractions to decimais to
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purchasdsdlstocks malanggzaphstou'ackpmﬁtﬂoss ‘I'hemhnmanngacnvuywastotaﬂymonevand
mpmw@mm&mmmkmﬁmmemmmdmcm '
memwmwmmmmwmwpmjmofw
UmdMMnMWaWWmmmm&mmm
nndemandmgofmcsc:mﬁcpmss They made observations, bypothesized possible changes, and
wﬂeaeddammdmwcmohxsmmramgthcnanmlchangamumga:ﬂ:ehkc The lake scicnce
classeseombmedmaxh,scxmeeandmdmgshﬂs :

' D3. How are resources made available to teachers and studamfor gathering information and
shmngthe results of their efforts?

Anabundance of learning resources is evident at Brooke Grove. Staff is kept informed of all new
matenalsagqmred. A variety of print and non-print resources are checked out for an extended period of
" time and brought to the classroom for use. The Media Center is utilized by the entire student body, is well-

stocked with 2 14,000-item collection of books, CD ROMS, kits, and professional items covers all
curriculum/areas, as well as student-based interest reading materials. Bibliographies are readily available
upon request, listing materials in a given content arca. All K-2 students are provided scheduled Media
Cemerpenodsforlncmmreshanngaswellastechnologymoducnon Grades 3-5 use the Media Center
basedoncumcnhxmoonmamneed. Media skills are taught within the content areas. For example, 3rd

- graders leam to use the World Book Information Finder, an electronic encyclopedia, as they study the
culture of Japan. Fifth grade students use the Hub as they investigate structures around the world. Fourth
gmdemdemsm&ehzmawhmmdymgﬁmsbmmmmwm For example,
smdmmyshmrcpommthechsstwm,devebpashdeshowusmgm or produce a video, which
then can be shared using the closed circuit network. Students share the results of their research in a vanety
of ways. The Media Center displays smdents’ work ard operates as an Open Media Center, giving
individual students opportunities for unscheduled visits for book exchange, research projects, and book
reports, The Media Center is also open after school for student visits.

D4 What technology applications are you using? How do they relate to your curricular goals and
how do they support teaching and learning?

Technology applications are used as a tool at Brooke Grove. Antw:hem are provided classroom
Internet connection, enabling and all staff members the use of a system-wide e-mail tool as 2 means of
communicating with administration and other teachers. Applications are available on each classroom
computer, including word processing; database, and spreadsheet components. Writing and drawing tools -
are used for student productivity. Smdmhavedaalvmmaﬂmuh—rmdmmawﬂablcatthe‘
school. Trammgmxresthatallsmﬁ'lsknowledgablemtheuseofﬁwlntemct Use of videotapes, CD
ROMs, and local school network programs enrich instruction in writing, research, and problem solving.

While our applications collection is in place, we are continuing to upgrade and anugment our technology

. ha:dwareholdmgs We have worked diligently over the years to acquire the hardware so that our school

has “Global Accessibility’. Through the efforts of our staff, members of the community, and the support of
Maryland NetDay, we have wired our entire building to provide Internet access throughout the school, as
well as access to local-school networked programs. In addition to classroom camputers, students have
accesstotheResmmhﬂmmgHubmtheMedmCmr consisting of seven computers with CD ROM
drives. Mmmmmnsdmmyformchbemm&pmwypmgmmchasm
M_@MMM advancing to World Book and Encarta on-line, as well as the
WWW, Oneoftthubmutashaswdeo-outmpabdﬂyandnsusedforwholodasmmwonby
connecting it to a large-screen monitor. We have received support for our technology efforts through local
business partnership programs.

: Our computer lab is equipped with 30 Apple IIGS computers and an abundance of software. This
software provides drill-and-practice and simulation programs. Our drill-and-practice programs, such as
mgm.mpmxymmmmwmwnhawmmmww
mstmcnon Smmlannnprog-am.s m&um_mwmmwmuesm
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problem-solving. In Oregon Trail, students must make decisions to safely lead their group to Oregon. In
additicn, writing application programs are nsed extensively. Students visit the lab weekly, providing
opportunitics to match their leamning style with an engaging method of program delivery, answering the
age-old questxon, “How do ] motivate children to leam?”

The mtroduc:znn of educational technology has raised a myriad of questions for its use in the

cuona.lprogram Teachers require 2 wide range of training, depending on their comfort level with
computers In-service sessions have progressed from basic hardware skills to presentations on the use of
the WWW in their classrooms. The levels of expertise available within our building provide us with a
support network as we strive to make technology come alive in our classrooms. The Media Specialist
serves as/a resource, making suggestions as to appropriate software to support the curriculum, as well as
keeping suﬂ‘ informed about current relevant Website.
E. PROFESSIONAL COMMUNITY
El. What opportunities do teachers and other staff have to build professional community that
enhance thenr collective capacity to work together to support student learming? )

The pmﬁesswml stakeholders at Brooke Grove play an active role in learning, teaching. and working
together | ) develop a community in which there is a sense of collective support for colleagues and
respomszlny for all children. Professional staff attend training classes so they can learn and implement
new suategles thus improving instruction. Information is shared in formal and informal settings. All staff
memberssharethempons:bmtyofscmngmtheSIMT A Team, and various subcommitrees. By ‘
decision making s a team, identifying problem areas, and approaches to remediation, we have a collective
senseofaccountabﬂnyforsmdmtomcomes taking ownership for achievement.

Our pnncxpal has consistently encouraged and recognized innovation in our instruction. Evidence of
success, as shown by test scores, has been rewarded both with tangible and meangible rewards. Two vears
ago, grade levels received a specific amount of funding for each child meeting the standard on the CRT
tests. Staff share, across grade levels, original open-ended assessments with accompanying rubrics at

_ monthly staff meetings. Under the direction of administration, we have developed a school notebook of
grade-specific and generic rubrics. Staff is self-directed and motivated and is abie to function effectivelv as
a community with limited supervision. Our PTA encourages teachers to try out new ideas by setting aside a
$3,500 Creative Enrichment Fund.

We oonsult professional publications o locate new practices to improve programs. Guided was
purchased for all K-2 teachers, who meet monthly to discuss chapters. Teachers have participated in grade-
level study groups. Upper grades are using the text, Skillful Teacher as the foens of their study-group
discussions. The combined efforts of self and group leamning have resulted in development of performance
and open-ended assessments, implementation of new and improved reading strategies, more consistent
classroom use of the computer and Internet, and development of grade-lcvel rubrics. As a result of our
Teachmg the Gifted in the Classroom in-service class, each staff member was provided a copy of

Differentiation in Mixed Ability Classrooms by Tomlinson. This document supports the findings on gifted
and ta.lemed education, published by the Association of Supervision and Curriculum Development.
Monthly|mﬁ'meenngs and in-service days provide the opportunity to reflect on where we are and where
we are going with our programming and its delivery.

E2. IHow does a coherent approach to professional development for teachers and other staff ensure
their abilny to implement eflectively the school’s curriculum, instructional strategies, and support

» s;ystem"| How do organizational arrangements, such as time and teaching assignments, and school
norms and culture, make professional development a priority?

Professional development is a key ingredient to the success of Brooke Grove students. meessnonal
certification requiremints exist, beginning at the state level. MSDE requires that all certified teachers
submit a\cohmplaneverys years, include 6 semester hours of study or equivalent activities, such as
mchmgacomse supervising a student teacher, etc. This must reflect coursework appropriate for planned
professxonalg.rmvth The state has mmﬂymsedteqmmmforrmﬁcahontomcludecredm in
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Wmmcpsmmmemmbﬂhyforoﬁamgm‘mwwmmmw
Reoemt in-scrvice offerings bave included the MCC Coarse (C4), William aod Mary Advanced Love) ©
Training (C4), AEMP, AESP, and RIS, and Mecting the Challenge of Difficult Children and ADD/AD
‘Childm.@CPsummmmm&mmwfawmmof&cm
county demographics have changed, Human ons personnel provide sensitivity training on
gender equity in workshop format. Provservice school days must include scssions to address this need. The
county offers courses 10 SUpport its copumitment to technology. System Integration Training Unit (SITU)

ides ixi-depth training on successful technology and computer practices. :
Pm&?ﬁ@imm-mmnmmmmm&m SIMP. A.snbconunitteeof
the SIMT proposes a school-wide training plan, which is then shared with staff. Pre-service days allow
mﬁmﬁqianpmpamﬁmﬁmembwom&mﬁhrwhhmisedmmmrﬁcdumandmmmeg
TimeEprbﬁddduﬁngmdaysmphnwﬂhgad&kvdmmmfur&emmsﬁﬂmplmmmof
curriculum. Half-day in-service opportnities are part of the MCPS calendar and give the local school the
ability 1o focus on particular school needs. Once the calendar of events has been planned, individual
teachers are encouraged to add additional training activities to meet their specific needs related to student
learning. For example, the 4th-grade math teacher participated in the state math canference to gain
additional background and insight into differentiating math presentation, and a 2nd grade teacher anended a
conference on gifted and talented students to gain additional skills in providing nurturing opportunitics for
underidentified populations. All regular education teachers in grades 2-5, media specialist, and reading
mheratt:cndoneormomofﬁxemulﬁwsimwmbhopsmmmdslnmdxeinfomﬂﬁonpmsenmdwhh
their colleagues. -

The principal, SBLC Coordinator, and a 2nd-grade teacher are participating in six days of formalized
training focused on improving teacher observation and evaluation through developing a common
vocabulary and better understanding of the learning and assessment process. The training is provided by
staff from the Research for Better Teaching, Inc. Strategics for its implementation are shared monthly at
staff meetngs. Release time will be provided for teachers to meet and discuss what works, what doesn’t,
and how we can work together to assure success for every student. é

Experuse of our local school professionals is used for training in specific content areas, mentoring of
new teachers, and staff-led seminars. Staff participated in a half-day workshop, presented by the Science
Liaison to help teachers develop questioning techniques directly relating to the Science Outcomes as
prescribed by the NSF and measured on MSPAP. Qur 4th and Sth grades departmentalize for instruction,
to better meet needs of students and to capitalize on the strengths and staff. Veteran teachers are paired
with beginners to offer support and help with planning and presenting curricuium. '

The SIMT reviews the training plan at its quarterly meetings and makes modifications as appropriate..
To assure continuity of training and programming, the special education teachers meet with their grade-
level equivalents and within the SLBC unit. DR ‘

E3. How does the school tailor professional development and support to take account of differences in
career experience or professional responsibility? . : ‘

The Brooke Grove professional development plan is tailored to provide for differing levels of
expertise, experience, roles and responsibiltties. New teachers in MCPS must meet stringent MSDE
reqwemalxts which includes satisfactory performance on the National Teacher Exam. To familiarize new
teachers with specific MCPS content and instructional practices, a week of intensive training is provided
prior to the opening of school. MCPS assigns mentors through the training office. In-school mentors
provide expertise and gnidance for new teachers in areas of daily routines, classroom management, content,
materials, and strategies for communicating effectively with parents. (E2) Mentoring and peer coaching are
built into the training program and all staff are encouraged to share their successes and disasters with
colleagues. Grade-level teams form a buddy system with teachers new to their grade level or to the school.
‘New staff members meet monthly with the principal to assess their progress, concemns, and needs.
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meﬁmmmgdmhenskmkmmdlmkfmmwaysmmd&mshﬂsmdmsc
Rcleasenmemprovxdedwaamdomsﬂewarkshops,andpammpaempeermom
Personal/professional objectives for the year are developed cooperatively with the administration and are
related 10 the school’s SIMP. A teacher in each prade level is designated team leader. kt is his/her
mpons:bﬂnytoaaendtheSMmeeungsandmakesumummthemm s behalf. The strengths of
our a:pencnmdteache!s are also shared through professional development activities. (E3)

- Counselors, specialists, art, music, and physical education teachers are encouraged to atiend
wnferenmthatmﬂmhamthmrpmgmms The media specialist and reading teacher are active in their
professional organizations and share information and ideas with staff related to special workshops and
matenals

E4. How does your school use the processes and results of student assessment, staff evaluation, and
school review to support professional growth? How has teacher professional development improved
tem:hmg and resulted in high student achievement and suceess?

Supem:ion and evaluation are seen as learning tools at Brooke Grove as teachers continuously
strive for professional improvement. The current teacher-evaluation program focuses on 10 criteria for
compexency New teachers are observed a minimum of four times, and participate in a formal evaluation
mmeavcarforthcﬁmthreeym Tenured teachers are observed two to three times annuallv and receive
a formal evaluation every three years. Observations focus on evidence of artainment in areas identified in
the mdmdual Personal/Professional Objective (E2). Data gained anmually from student assessments assist
mevaluanngamﬁ‘mmberssuengmormknmmmmcuhmprm Recommendations for
the focus offurthertmchernmmgambasedunth:sanalyms Our principal and assistant principal
regulariy visit the classrooms and provide feedback on a formal and informal basis. These informal
obsewatmns lead to valuable communication. Staff members are provided constant feedback on their
professxonal performance, ranging from simple notes of accomplishment with gold sticky stars to
nommanons for local and national recognition. (H7)

Brooke Grove is involved in a pilot program to improve the teacher evaluation mode! and will be
working closelv with consultants from Research for Betier Schools, Inc. (E1, E2) Observation information
will be presented in an objective and data-driven manner designed to provide the teacher with clear and
quantifiable evidence of teacher performance as shown in student leamning.

Annually, the SIMT, consisting of administrators, professional and support staff, and community
members, reviews the SIMP. During this review, recommendations are made regarding how well we are
anammg the stated objectives and where we need to improve program delivery. An outgrowth of this
review pmv:dss suggestions for possible staff development areas, and is an ongoing process.

A clear example of how the investment in professional development has improved teaching is our
conmnnent to implementation of the strategics learned at MCC Training. (C4) Delivery of objectives
evolved to include a more integrated approach 10 teaching and leaming math. Students became more
motivated to learn and increased their performance on CRT's, Over a three-year period, at grades3-5,
students raised scores on the MSPAP by an average of 15 percentage points.(HS) Professional
develupmml has improved teaching and resulted in high student achievement (E1, E2, H4, HS)

F. EDUCATIONAL LEADERSHIP AND VITALITY
F1. How does leadership move your school toward its vision/mission? How is the mstrucﬁonal
Ieadershxp role defined and implemented? How are resourees aligned with goals?

The administrators of Brooke Grove believe in the active involvement of all stakeholders in the
educanonai community. As a newly-assembled staff coming together from diverse assignments, the
pnncxpalfeknwaslmpcrauvetosecureaumzngmhamtogmdeusaswedevelopedourmmn '
mamcm The consuhant assisted our principal as she moved the school toward creating our vision. (Part
V) Smee:tsmeepnon,memlhasopemedwnhaschoolmanagmorml leadership team
(SIMT). The principal serves as the facilitator and chair of SIMT. The SIMT discusses school issues such
as dxsmxs.sa! procedures, monitors progress toward attainment of goals and objectives, and prepares supply
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ordersfarthsne:ayar Sub-committecs, including additional staff members and commmumity members,
address specific concerns, for example; the Safety and Security Commitice planned, evaluated, and made
changestotheBumbEvacuanonPlan Moving 650 students and staff in 2 timely, safe, efficient manner
machanmgngmknemmxdmﬁamnwdedwmmphshm:sbﬁvgoﬂ Anocther
example, the readiug committee researched new reading and writing materials, made recommendations to
. the SIMT, |who then prepared and processed the orders. A sub group of the SIMT, the SIMP, meets four
times a vedr to analyze data, determine needs, formulate plans, monitor implementation, and review
progress. An additional task of the SIMP committee is the development of the school-wide objectives.

Under the direction of the principal, grade-level teams meet weekly or manthly, depending an issues and
concerns, Fmsubmmmgmd&dmgmuﬂmpmmm&ﬁddmppm and general
* COnCeTnS. Ammxspm@dmm&mmmmgmwm Follow-up occurs in a
timely fashion.

Thepnnc:paleelebraxessuccesswmthmﬁ' For example, when the MAT7 and the Math CRT data
mvdovamemm,sbaudmﬁmmmeammmwmmmeneﬁom
at improving test scores. (H4, HS) She supports efforts to achieve these successes. She assumes the role of
'test facilitator and scheduler for the MAT7 and Math CRT, distributing materials, and securing
accommodators. She implemented a new idea to motivate students during this testing by making 300
individualized “Student Passports” to belp students monitor their efforts and attendance. Staff develop
leadership skills by following her example, as she models strategies that she values and knows will
contribute {0 the maintenance of the school vision. She serves as an advocate for students and staff, always
searchingformystoengagetheschooleommmityin “soaring t0 achieve excellence.” (A1)

F2. How dos the school engage its internal and external stakeholders in leadership and decision
making? What is the relationship between the prmcxpal and stakeholders?

. Brooke Grove encourages and supports active participation between and among all stakeholders.
There is cop:ous evidence to show that leadership works jointly with appropriate stakeholders to realize our
viston. Profess:onalandsuppons:aﬂ' parents and administrators meet regularly as the SIMT. (F1) This
vehicle provxdcsafonunwhere new ideas and opinions are valued. Students’ views are elicited by the
administration in regular meetings with SGA officers and representatives, (B1) The principal maintains an
apen-door polxcv and communicates weekly with staff via the Staff Bulletin. Agendas are published
announcmg monthly staff meetings at which administrative items and educational issues are discussed.
Newsleners parem coffees, PTA meetings, and parent and community conferences provide the necessary
link to the commumty She has formed partnerships with local businesses within the cammunity, which
havebcncﬁtedusby providing financial support for school programs. (D4)

Asaresxdentoftheloealschoolcommty the principal closely interacts with our stakeholders on a
social level. Her availability 1o the community, both at school and home, makes her approachable 24 hours
a day, sevendaysaweek Knowing the community éxpectations so intimately helps her as she guides us
towards unplemmnngrhevxsxon
F3. What kind of participatory school improvement process operates at your school? How did your

- school prepare its Self-Assessment for the Blue Ribbon Schools Program and how did this nmtmnve
relate to other school improvement and planning efforts?

School :;uprovemem efforts at Brooke Grove are ongoing. (Fl) Because Brooke Grove is only nine
veamold,manvofourongnalsraﬁhavemordsdcmdmgmamwuaandpmgmaswehavesmmw
m:pluncntourvxsmn. Our PTA, has chronicled our programs and achicvemnents over the vears. Both
soumwererefetmeedasweprepaxed:bemponsemtheSdf-Asscsm We accessed data regularly
gathered and analyzed by the SIMT. A sub~committee of the SIMT was formed to address each item in the
Self»Assesmtdocumt Eachnmbwofﬂ:emmwasassxgwdpamwlarsecnmbasedmmmr '
expertise, andcoﬂectedaddmmmlmpmﬁomtharconagues The commitiee reconvened to share
mfomnncuf Members were amazed and excited by the changes and progress our school has achieved.
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Eﬁmvclyedumsmdmm&emmmmmhshndmmghamﬁvof
mmmuonalmahodsandmatcmk {C4, C5) As a result of constantly evaluating and adjusting the SIMP
overtheymrs pmgramdehvervhasundcrsonemodxﬁmontoconspondtoxdmuﬁedneeds (F1) Staff
pammpazes continuously in professional development opportunitics, thus curriculum is presented to our
student body using cutting-edge methods, materials, and technology. (E4) Student performance has steadily
unproved,asnowdmswresana}yzeddumgmualsmm (H4,HS)
F4. How does your schoo! leadership use the most current information about education to promote
continnous improvement in your school? How does such evidence influence decision-making?
Continuous educational improvement is the key to success at Brooke Grove. The principal, as the co-
chair of the Standards Committee for MCPS, is vested in the use of current information about educarion to
promote improvement in our school. .The Standards Committes develops the performance standards for the
MAT7 and the Math CRT for the county and directs the assessment infrastructure.
nem:smsﬁrmmmmmmmmmm improvement of our
instrnctional program. Implementation of guidelines and standards, following current trends, directs our
educational planning. The recent adoption of the NCTM Cumiculum and Evaluation Standards for School
Mathanaucs a document which provides a framework to guide reform in school math, contains a set of
ﬂandardsformthanﬂmmmmhmdformhmnngthequdnyofbmhﬂwmmadumandsmdem
achxevmcnts Our primary instructional staff is encouraged to embody the philosophies of the National
Association for the Education of Young Children (NAEYC), using their guide, Developmentally
Appropriate Practice in Early Childhood Programs Serving Children From Birth Through Age 8. This
gmdeadvocaesmammlychﬂdhoodpmgmmpmvmasafemdmmmmnmmmwmmm
the phvsma], social, emotional, and cognitive development of young children. The recent revision of the
science curriculum was based on national guidelines established in Project 2061: Science for All
Amcncans,(1989) andBcnchnmdstrSmence Literacy (1993) published by American Association for
the Advancement of Science (AAAS). The National Science Education Standards (Narional Research
Couricil, 1996) published after our curriculum was developed, supports our instructional program. (C4)
The county,'s triple-pronged approach to technology infusion focuses on hardware, connectivity, and
training, lnl995 our Media Center was converted to 2 MAC Circulation and Research/Leaming Hub
svstem. '.
‘IbcSIMTusesmfonmnmﬁmnassasnmtsandoﬂaerdam,suchastheMCPSParemandSwdem
Sansfacuon Survey, to make informed decisions regarding our school’s goals, policies, and practices. For
example, oncareaofconcemlastvearwashmmrk - type, quality, and quantity. One of the parents on
tthMl‘oﬂ'credtopmparcapamtsurvey coilectmfomanm,sharedmamthmﬁ;andcbaxrapam
staifoonumttee The committee is meeting, analyzing the data, reviewing current research, and proposing a
pilot progzamto provide parents with a menu of opportunities for homework that will meet the needs of the
~ students, sraﬂ‘,andparen:s
Achxevcmenzand attendance data are used in measuring school performance. 'MSDE provides data
gatheredasapanoftthSPAPcvaluanonofcﬂ‘ecuveschools (H6, Amachment 1) Daia relative 1o
disciplinary actions is reflected in our suspension report provided by the DEA. (B4) Post-promotion
performance data are provided each semester by the local middic and high schools.
The SIMT analyzes dara provided by the MSPAP testing as proposals are made for curriculum delivery
wourd:vempopulancm (Al, C4) These data can demonstrate growth within a grade level, as well as
Jongitudinal growth across grade levels, ofstudemsasthcyeomnucmbmeﬁtﬁ-mnthecumulanvecffects
of the evolution of our instructional program. With effective study skills, students are provided with a solid
foundaumforlammg They become independent leamers and take responsibility for their progress. (C5)
FS5. As you lookhackoverthe!astﬁve years, what conditions or changes have contributed most to
the overall success of your school? ~
Staff and parent commttment to quality education has contributed to Brooke Grove s overall
deveiopmemfmd success. Connnunymleadashxpandmﬁ' pmdsasuvngfmmdancnon which to
1
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cwdmceoftechnolﬁgytmgmnmmthecnmculumanddcvelopandmmtamathmeywbuymgplanfor
tcchnologypurchases

Thefollomngareexamples of howweareach:evmg our benchrarks. Our Communications Lab -
enables smdwtstocma:cv:deopmducuonsand special class projects, which are then close-circuited
throughout the building. Students used the lab as a vehicle for sharing multi-cultural presentations during
vanousmltmalawarmwsmomhs (C4) Our Lab provides an alternative mode of learning for students
wlthdlsablfmes The Communication Lab, in conjunction with the PC hardware recently acquired in cur
LeveiSclassmns allows the teachers to address the needs of the visual leamer. Youcanseeallthe :
cxcxtmgﬂungshappmmgastchoolbyammgamkcﬁmes\vcbpage

Techmlogymngcmﬁnmtebeahgbpnm To increase technological literacy of the staff we
havcpmwdcdthefoﬂomng Tech Day, when staff attended Internet training at a neighboring school; two
dawdmnga:hywwr{wmmgmwmmemoﬁmcmmwpammhmm:he
DLC; uscofsmcrandeck—TakeammmngpmfmsmnlswassmwacMMthMegrmg
mhndogymmmmrmaﬂum,mdmmmgmm-gomgmppons}mnﬁormmgm&mme
school Reeenﬂyparuulchﬂd-tmumg mcaswmoﬂ‘eredmcmjnnmanwnh Maryland NetDay
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activities. MfmdwmmmmmﬂmmmMMmamayoﬁg&apmpm
CD-ROM programs, as well as the WWW.

Asmenmpleafourcmmmmthemegmuonofmhmlogvmw:hemmﬂm we have formed
apmmershxpvthLC They have provided us with a consultant to show the staff many ways to

incorporate techrology, both computer and video, into their ¢lassroom. Using the Internet through the DLC
site and videos, teachers can enrich instruction. As a result of our teacher-training efforts to use
technology a producer from Japanese Public Television (NHK), recently visited our school to videotape
pomomlof a documentary calied "Media and Education™.

Museofwchnologyhasmpmdommmgmandmbyaﬂowmgmumme
commnmcatewac—maﬂ(?ustClass)mthmchersforamayofmsms,e,g staff meeting agendas,
hxgh«hgbnng available training, training enroliment forms. It facilitates the collection and analysis of data,
suchasCRTmultsanﬁtestgroups,mdMSPAP information.

'Iheproblemswcfacema!ackofeompmtomamcubandaneedforaddeuamg
support. Wehavefehcompelledtomsemmmoneytopux:hasechssmmneompmcmnndtheﬂuband
10 provide our own classrooin connectivity as we are not designated as a Global Access school by MCPS.
F7. Whatdo you consider the major educational dnllenges your school must face over the next five
years, and how do you plan to address them? -

Maxmainmg current levels of enthusiasm, dedication, resource: and owrall :mdem performance will
be our greatesr challenges during the next five years. We continue to ask more of teachers, as additional
cumcularexpectanonsamm&pledwnhthesameamountofmsuumalm We value the insights
gmnedﬁ'omstaﬁpammpaummnamganddevelop:mmom,hmer it has come to our attention
thaxteachers frequent abscnces to attend those sessions may be impacting classroom instruction. More
MCPS in-service days and pre-service days could help resolve this issue.

Anotherchallmgeﬁmreducethe&spamybaweensmmofdlﬁeerhmcgmups,asseenWhendata
are disaggregated (Attachment 6 & 9). Following an analysis of the data, we are utilizing tutors, small
group instruction and parent support groups to assist us in closing the gap between African-American and
White students. The EMT is closely monitoring progress and providing additional intervention as needed.

Meenngthedwexseneedsofoursmdmconumxcstobeachaﬂengc In our 5th grades, we have 30
smdentsmmhclassandncmstmcumalassxm The teachers departmentalize and regroup students to
mm:zelwnmgoppommmesandumconmk The high ability math group has 32 students and is

enﬂvworhngonsnahandscventhgxadeobjecum As we accelerate the students in math, teachers
must obtam additional training. For example, some students are ready for algebra. Traditionally algebra
hasmtbecnmughtmthedmmtaryschool however, staff must learn content, obtain the materials and
planthelessons - while simultaneously teaching math curriculum covering grades 4-5.

Additionally, obiaining and managing changing technology will continue to be challenge, as well as
assuring appropriate training and full integration of technology in the curricutum. Our technology
benchmarks has driven our plans for future acquisition and training. (F6)

G. SCHOOL, FAMILY, AND COMMUNITY PARTNERSHIPS

Gl. Whatarethegods and priorities of your school, family and community partnerslnps" How
have your school, family and communities both improved as a result of these partnerships and how
did you measure the improvements?

The goa!s and priorities of BGES have always been 1o provide students with the best opparmmdes for
success. Our goal is to provide a positive, inviting environment for all involved. We recognize that to be
successful we must bave a ‘complete puzzle’. Each individual represents a piece of the puzzle. To
expenencesumsmauarmsofeducanonmmustmnueshmxdeas

Students in the 2nd and 3rd grade have participated in Project Share; an intergenerational program
desxgnedmbnngmgethersmoruumandsnm Seniors meet with students to share activitics,
conversahcnandreﬁeshmn:s Students have visited the center, plamted flowers for spring, and played
baskabaﬂiMemorybookshclpsmdemanberthmnewﬁtmdsandmcs
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The school as a2 whole has participated in meeting our community needs. We built 8 ‘Circle of Love’
around the inside perimeter of the school using canned and boxed foods. We collected toys, mittens, hats,
and coats for distribution to needy families in our commmunity. Concerned students were involved in a
campmgn:osaveazoo-ywoldwhmeoakmenmﬁwschool They contacted the governor to help save
i. ASawThe—TmcampmgnpehumedfdlowMandcmnmmnylmdazwpmﬂwﬁght Govemor
ParnsGlcndcnmgmpondedtoﬁ:esmdem.s,andﬂ:euaewassaved.

Cmnmtyladcrshavehelpdmbndse&eﬁnancm]gapbawmﬁmdmgpmwdedbyMCPSand
what is needed for our instructional program. Local businesses have invited staff to work in their
establishments with a portion of the profits given to our school. The staff has worked ar McDonald's,
JenysSubsandme,andthelocalmawethmetosuppontheseeﬁbns Studeats enjoy these events,
whxchhelpfosterschoolandcommmnypammhps Rmdmgmeentxveprogamssponsoredbylowl
busmseshaveoﬁ'eredsmwsﬁeepxmorhambmgmfmammgmgoals
G2. How &ou your school involve families in their children’s educstion?

Ne:tker the time on the clock, nor the walls of the school limit the involvement of the community in
ourschoo{progmms The evening Family Math Program was implemented last year to empower parents
10 help students improve in mathematics. Over 100 families received tools, ideas and training experience to
helpchﬂdrcnlmmathmancsathmm They also reccived hands-on training to understand the use of
mbncs,pmblemsolvmgpmtotyps.mdskategmtoasms:dmrchﬂdm

Actively involving parents heips children achieve success. Grade 3-5 parents are invited 1o attend
meetings to receive training and information about the assessment program, such as the types of assessment
activities, and how to support children in preparation for and during testing. Assessment results were
significantly improved. Approximately 45 parents served breakfast and snacks for students.

We have sponsored International Nights to showcase our diversity featuring potiuck dinner, crafts,
entertainment, games, and dances, representing different ethnic backgrounds in our school. The writing
prmedummempbasmedmsmdmtsworkwpmpammkbwksandmm&emcsmatm
represerned The goal of the evening is to show that while we are from different backgrounds, we work
mgetherasasahoolﬁamﬂy,andappmcmeourdwersnywhﬁcwecelebrmonrsameness

- As a means of ensuring effective communication, we implemented a voice-mail system, making direct
commumcanon easier and more efficient. A message board highlighting school happenings ensures
avallabxhty of important information at any time. Attendance is efficiently monitored because parents can
advise the school of an absence. The Eagle s Nest, Principal’s Newsletter, calendar of school events, Open
House, Back'to-School Night, and Kindergarten Orientarion also enhance home-school communication.

Asmgnmenz books and the Weeklv Wednesday Folder both establish effective communication and
fac:lmtelcarmng This system provides information to parents, and is a means to receive their
communicated concemns, and suggestions. Weekly folders include information and updates about the
school, homcworkandexpeaaums for classroom and school activitics. Parents retumn the folders the
following day. The folders are used throughout the vear and serve as a vehicle for regular communication.
Assxgmnmbooksareuseddmlytohelp students organize their homework and facilitate lcamning at home.
Parmtsar:awanofdaﬂymmrs and prepared to assist with short-term and long-range projects.

Our local community newspaper is notified of eveuts and mvited to attend. Business leaders not only
help to provide monetary rewards; they often invite us to attend events they are sponsoring, to further build
on our community relationship. Brooke Grove is indeed, a commumity family.

At BGES, we seek and elicit volunteer support for school and student needs. (B1) The PTA Voluateer
Comuneevxgomlywoﬂswnhsmﬂ‘wrecmu,cmdm and organize volunteers. Their presence is
pmmmzmmhdayatschool They run copy machines, work in the Media Center, Main Office, and
Heahhkoomandassxstmclassroams Staff train parents on writing procedures, reading programs, the
math curriculum, and testing data. Helping with Career Day, Apple Dapple Day, Kindergarten Orientation, .
and tutoring, are just a few ways they make a difference at BGES. Recruitment efforts are expanded to
include senior volunteers, mentors and teacher aides. High-school interns work in the classrooms. (B2)
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* Pan of the educational process includes parental involvement in decision making. Satisfaction surveys
are distributed 10 all stakeholders. (B1) Data provides informatian for study and use in making decisions. .
ApazwtepresentauwmmeSIMmedanddmbutedahmneworksuﬂevasanommfthofa
focus group. The results were shared with staff, PTA, and community leaders at the SIMP meeting in
September. Suneymfomanmlsbemgmnewedandmdﬁedataulevelsof&mswnmahngand '
recummmdanmswzllbefonhmng

PTAmcetmgsarestrucmredtocmrsafonunforpamtsandmﬁmdlmssxssuesandshared
concerns. Parents and interested citizens are able to express their opinions on issues and are given the
vehxcleto&clhtamchangeswhereneaded The administration and a staff member attend all meetings.
G3. How does the school support the needs and concerns of families?

Imegrated health and social services are readily available and easily contacted by any staff member.
parent. or student. H@dﬂwoncemsandmla:edmpponformadmlordcmaisemcesmcmrdmamdbv
our public health nurse and school health technician. Issues related to a child’s social, environmental,
educanonaloremouonalcondm:msarereﬁerradtotthMT ARD or administration. Our school
psvchologlstandpupdpexsomelwmkermlwymmmomdcagmcmandmpmwdeammuof
comnunnymsoumestoparentsandmwwedpames Staff are trained in a variety of health areas,
mcludmg health identification issues, needed or required mterventions, and emergency health procedures..
Parents are regularly called and advised of any health concern or referral to the Health Room. The nurse
assists parents in arranging for immunizations, glasses, medicatians, and medical/mental healthcare.

Svstematic Tratning for Effective Parenting (STEP) programs have been offered. Parents learned
techmquesforacquumgagm&terundexslandmgofthardnldsbehmqor as well as approaches to develop
positive mtcmmonsanddesuable behavior. (A2)

Opponumtmareavmlablemmtermedparmandsmdentsbeforeandaﬁerscbool Before school
FLES {C4) 18 offered. After-school sessions operate for Math Club, Mad Science, and Hands-On-Art.
These activities enrich and support learning at BGES. (A4)

BGES participates in the county-sponsored breakfast and lunch program. Teachers and staff carefully
checkwmsurethatsmdcmsa:enothung:yandamveatschoolmdytolm

A formal conference is held between parent(s) and weacher for each student in November. Conferenccs
are encouraged throughout the year. Communication on a regular basis ensures continuous and open
communication. PTA meetings, special programs, training or informational mectings are published in
advance mthe PTA and Principal’s newsletters, calendars, and notices placed in Wednesday folders.

G4. How are educational resources in the school and the community used to extend learning
_opponunmw for students, teachers, and families?

Community resources are sought to enhance learning for children. On the first day of school, the -
ABC rad:o affiliate WMAL broadcast Jive from the main lobby of BGES. In anticipation of this event,
students prepared questions for the show’s co-hosts to answer related to curricular topics. Several studems
andteacherswercabletoquewandevaluatcthchostsonhvcmdmﬁom@am

Wecommuctoreachoutwourcomnunnvtoexpandoureducanonalbaseknowledgc Stafffromthe
DLCwndncwdwmksMSpmwdmgmchnologymmngforpmamm This year's NetDay
featured 2 parent/child workshop held 1o explore how the computer Hub and Internet work. (F6)

Whmbegmasabumﬂyprdmmrhcwmyardhumeebmmeﬁamdshpmandmlogcd
learning ennmnment Mantgomery General Hospital, the local Boy Scout troop, and 2 community business
lmderhaveallworkedtomammnandmpmvethccounyard

Theclassromnhaschangeddmmancallymrmmand}wlpmgmggeﬁmuhesmﬂxescchang&sxs
cnewavforustohelp Parents and community leaders participate in our Career Day. Careers are '
showcasedassmdenrs}maboutthemnypmfcsstmioppotmnms On Guest Reader Day, members
ofthecommumwmdschoolboardmmumdtomdthurﬁvomboaks Visiting authors and
ﬂhxstmomdxsmssthenbooksasahghhgb:ofwPTAﬁmded!lowToRﬁdWeck (C1, F5)
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BGEstunhzeddnrmgtheday,mmgs andmweekendsbyavanaycfgoups including various
civic, rehgmxs,eonummqragmes In addition, many classrooms house after-school programs and
scouting groups. Scheduling and coordinating the use of our school facilities is a full-time endcavor and is
managed by the Inter-County Coordinating Board. Ourplayymmdandgymmusedanenswelyforyomh
athletic activities and league play and practice. Year-round progamsmcludeanmner recreation activities,
speclalandregulareducanonmmmcrschool
H. INDICATORS OF SUCCESS
H1. What is your school’s overall approach to assessment? lllowdoyour methods align with your
educations) V’tslonlmlssmnandcnrncnlnm" What thm:boutassasmenusyonr school
currentlyaddressmg"

BGES u:esamulnfaceted approachmassesxmem We believe that all smdemscan lear, have the
right to learn, and that given a systematic approach to learning, including assessment as a key component,
all students will learn. We also believe that this approach to assessment helps us determine the best
Immhmmmmd&ammmmmﬁmdmmmmdwm

Assssmmtmbmltmoaﬂamofﬂxmmmhm,mclndmgtheans A varicty of assessment
stmtegtesareusedtoprowdemformaumcnhcwmewhoolasawholemﬁxmnomng,howmdmdual
mdmampedommg,anﬁwhaherchangﬁmmdxﬁmmamnwdedmmemmowpmgmm
TheseasmmmmcludetheMmpohmnAchmmtT&ﬂMAMmgmdstmghS reading and
ma:hematmcntenm—refermcedtestsmgmdes3ﬂ:rwgh5 and state-mandated performance tests
(MawhndSmPaﬁnnan&AsmmProgram)mMng,wnnng,hnguageusage mathematics,
science, andsoc:alsmdmmgmdw3and5 Classroom teachers make use of portfolios containing samples
of students’ pnnt and non-print work, selected products, and pre- and post-assessments. In our
Wemme@meWmW&m&gﬁdﬁ
reading, running records, integrated performance assessments, rubrics, and others. Our mathemarics
curriculum, Instructional System in Mathematics (ISM) has buil-in assessments that provide monthly
performance profiles for each student on which skills they have mastered. In addition, teachers use
mathcmancs‘openmdednnd performance assessments to measure a student’s ability to communicate what
they know and how they know it. In art, music, and physical educarion, teachers provide unit and task- -
specific mbncs and assess through class participation and written open-ended assessments.  The
dxsmbunonofsmdentgadesmeachsub}ectamnsana!yzed,asmanvdmgesﬁ'mmarhngpenodto
markmgpenod In addition, standardized individual assessments (Woodcock/WJR) and monthly math
profiles are used with our special education students who receive Intensity 4 and S services. (Al)

BGES’sapproachtoassmsmtlsconsxstenrmthrtswm By using a variety of measures, we
acbowledgethatnoteveryonelcamsmthesamemvoratthesanmpace Staff continuously investigates S
ways 10 improve our assessment of student leaming and our ability to understand test performance. "
Teachers, as'leamers connnuctoseeknewanddxverge:nwavstoassesssmdems Through focus and study
groups, thcysmve to expand and maintain knowledge of changing assessment strategies and materials. )

Staff currently is focusing on questions related to student performance on open-ended and performance
assessments and how to align expectations of attainment on these assessments with carriculum objectives
and instructional strategies. Additionally, staff are investigating the effective use of pre- and post-
assmsmen:smmmmwnhwmammmmmmmﬂmwmwwabbthemgﬂyable ‘

“M@ﬂdmdmwprmsatanmlemmdpm Concurrently the staff utilizes additional strategies to
address closing the gap in achievement between white and African-American students. (F7)

H2. How do you use assessment results to understand and improve student and school performxnce"
How do data influence decision-making?

Understandmg analyzing. and utilizing assessment dara is key in improving student and school
pe;fomance Results of the assessments listed in the previous section are reviewed regularly by
administrators, teachers, A Team, SIMT, and cammunity members. These data influence decisin-making
mthefollawmg areas; identifying student strengths and weaknesses, grouping students for instruction,
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‘ modsfy:ﬁgmsuumonalpmca mmanngnewprogmmstonwetswdmneeds,anddevelopmgBmke
GrovesSIMP

TestdmmmsmmeMAT?andmemmhmaucsCRTsmmalyzedwmmnﬁsmdemmmgwsand
weaknesses in those areas. (Attachment 1) For example, based on the results of these analyses, the 4® and
5™ gradé teachers determine initial instructional groups and target small groups of students for short-term,
pulloutmstmcnon Through pre-assessments and reassessments, students are regrouped according to
needs. mmammmpmmmmmasmmam,mpgm
change their instructional practices.

Our A Team, which consists of parents, teachers, and administrators meets monthly to review data and
make recommendations for instructional injtiatives that lead to improved student performance. Four vears
ago, the A Team’s examination of MSPAP reading data prompted concerns with our instructional program
in reading/language arts. The staff divided into teams and began the process of analyzing Maryland State
Learning Outcomes, student performance data, and the instructional program. They decided that we needed
amomdmfommdmgandwnnngpmgmmwﬂhhxghmmforsmdmandpamts We
volunteered to pilot 2 primary reading approach that emphasized rumning records, guided reading, word
walls, and more. Intermediate grades focused on improving the breadth and depth of reading genre,
implementing the William and Mary Reading/Language Arts Program, and strengthening writing and
languageusagewmponmmallmmm Small groups of students worked with the reading and
resource]teachmonspemﬁcamsofnedsmdmtedbythemmdm. This year, staff decided to
initiate grade level performance assessments every nine weeks to identify areas of need and to targer those
smdentsmnwdofshon—tmmaddmmlsupport The progress has been painfully siow, but our students
pcrfonnameontheMSPAPtxtslnvecmﬁmwdthatwcmondaenghmse(mfamsecmnHSfora
discussion of these test results).

Basedonanﬂwwofassesmmtmdmmmemmmm,meATmmmommmdedemmg
paxemwrkshopsonmdmg writing, assessment, how parents can help their children at home and a
MSmmmewmmSumMmmﬁmlmmnedam
incentive program, The Key to Success Is Knowing Your Basic Facts. that was rccommended by the A
Teamaftentmcammedm results on the mathematics CRT’s, MSPAP, monthly ISM profiles, and data
from perfomancc and open-ended assessments.

Emw]une,theSmerewewmdanalyzeMSPAP Mathematics CRT, MAT?7, and other
school-based data (e.g., ISM objectives mastered, teacher created asscssments) to identify major objectives
for the upcoming school vear, by comparing student and school progress to Maryland State Learning
Qutcomes. The team reconvenes periodically to review data as it becomes available and make curriculum
delivery adjustments. This data-analysis process ensures that we are continuously reevaluating and, if
necessary, modifying our school objectives based on the most recent data available to us. (C7) .

H3. What assessment data are communicated to students, parents, and the community? What i is
the purpose of these communications? How does the school ensure that these stakeholders
undemtandtbestsndards for judgement and the meaning of the data?

Commumcaﬂng the meariing and imponiance of assessments and the resulting dara is vital to the
success of the school. MCPS sends a brocbure to all parents that briefly describes tests administered in the
schoolsystexnthatarerequuedbytheMSDEandbyﬁxesahmlsym This brochure also providesa
mnesdwduleforad:mmmnonofthetcsts

Addmmaleffonsarctakmbymestaﬁ'toeusumthaxpamtsammfommdofthcxmpomnceofthese
tests and| how o help their child perform well. For example, when the Maryland State-Testing program
ﬁrstmxteiwrpmmdﬂnotunderﬁandmﬁxﬂmﬂamornnphmons We found that family
vacanmsmdoaurldmnappmnm&qumﬂymsched!ﬂdhnagthctmngpmod A three-year
plan for informing our students and community about the asscssment infrastructure was developed as a
result of our findings. Year 1-Information about the tests was included in principal, teacher and PTA
newslmm sz-leamwnsplusapmmprmm“nghtofAssessmms, was conducted in
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which parents worked on publicly-released test tasks and analyzed test data; parents also were given an
opmmMWpa&ﬁabmo&,aﬁamdmmmpmmmm(e&,mtﬂly
mm“dualsmdmtpasspom),Years-Ancfﬂmabave,exocpt‘ngmofAss&smm will be held over
moevenmg,mewmvdvepamummﬁangmamnndmmmmmdm (G2)

In January, the MSDE issues a “report card” for each Maryland school, containing school-performance
information related to meeting state standards in cach subject arca on the MSPAP (Attachment 2). This
information is sent to parents with a letter from the principal. PTA meetings provide opportunities for the
principal and teachers to discuss the test results with parents and answer questions. This also is an

opportunity to discuss with parents the purpose of, and rescarch on assessment.

In the fall, parents receive the results of their child’s performance on the MCPS Math CRT and MAT7.
mmmﬂwmwmmdbyamﬁmﬁwdemdmmmdgmphwnvasa
thermometer. lnfonmzmshowshowthechﬂdperﬁ:medmlanwwtheMCPSstandmdandmelocal
school, as well as the student’s past performance on the test.

maddmmwwmmmmnngthemuhsofm&semfomalmBmkeGmwschwulwpm
conferences to provide parents and teachers an opportunity to review a child’s portfolio, discuss assessment
dam,andouﬂmehowthcasswmmfmnmonsusedtopmﬂdeappmpmtcmsuucnm (G3) Parents
a&mm&uﬁ@dmwemmmmmmmmmwchﬂdspaﬁmm
Reponwdsmmmedfommaymrgadsmmmdalmgwnhmvemfom@maboma
chxldsprogress

Funhemme smdemefummISMmsimedwnhparentsmccavwwnbbargmphstomdxcate
menmhmnaobjmmmcmdmhasmasmedandmmaiypmﬁlem&mpmgmssmspec:ﬁc
mathematics skill areas is sent by the school with the child's report card. These data help the staff and
parentsdetermmeeachsmdmtsmeofpmyws and whether acceleration or remediation is needed.

H4. What standardized tests (norm-referenced) developed on the national, state, or district level has
yourscbqolgwenmthelastﬁveym" What are the results for the last five years?

The standardized (norm-referenced) assessment administered in May in MCPS is the Merropolitan
Achievement Test. 7* Edition (MAT7). The test was administered to Brooke Grove students in grade three
through five. Attachment 3 provides information on the test, the groups that were excluded from the test,
and the reasons that they were excluded. . For each grade level from 1993-94 through 1997-98, the
follwmgmfonnanon!smponed the number and percentage of students tested, the number and percentage

, ofsmdemswhowerecxcluddmnsalescom,andmdarddemnms The data also shows that in
i997~98bcm~een3laMSBWOf&emdewmw:dudedﬁ‘omteSBngmgmdes}S The
percentagg:excludedhasbmmdnwddunngﬂaeﬁve—ymrpmod These students participate in all aspects
of the testing program, however, their accommodations, as specified on IEP’s or 504 Plans, invalidate the
test scores. For example, lfasmdentrecew&sunnmcdmtsasanawommodanon,hxslhersaomls

: mwahdatedontheMAT? ,

In all gtadelevels the mean scale score increased from 1993-94 10 1997-98. Attachment 4 shows that
in grades 4 and $, scale scores increased more than twice the 1993-94 standard deviation. Additionally,
whmtbemmnscalescoresobtamedmthel%?-QSMnmsmmdmeMmmaredmmma]
norms, meBrdgzademansmlcscotexseqmvalmtoﬂsﬂpem]e the4thgradesxsequ1valenttothe
9lpcrccnn!eandthe5thgmdcsxsgrmtlmnthe91 percentile.

Within MCPS, school performance is evaluated by looking at the percentage of students who meet the
schooisyslmssetpmﬁaemcymndaxd Smdents who eamn a scale score of 650 meet this standard. To
meet the set standard far each school, the school must have 75 percent of its students at 2 given grade level
mcctmgthesmdanpmﬁcmcysmndard Attachment S jllustrates these data in a bar chart which shows
mongmmmmmmewmgeofsmdmmmepmﬁamcymdardﬁml993—94to1997~
98, pammlarlymgx-ads4and5where91md%pumofrhesmdmmetthepmﬁaencymndard,
respectively. mmpmgessmambmedmthcmplanmmofaneaﬂykmacypmgmnmgmdes K-3
andmwdmzthodsandnmemlsnsedmgmda&ﬁ (H2)
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Am:hment&pmwdesdxsaggmgaxedethmcandgcndadmﬁumww-lws Minority groups donot
cumpnse Is%ormoreofmnsmdmbody:howm,wemdxplymemedabmnﬂmmm
achievement between White and African-American students. (C3) This cancern is being addressed through -
mentoring and parenting groups and is monitored by the EMT. (F4) An analysis of the gender data reveals
tha:sxhﬂeprogms:suneqmlaﬁ“gmﬂe,mleaﬁdwpaﬂ“gade We will contirme to closely monitor
bothethmcandgenderdata.

HS. What ponstandardized (criteriop-referenced) or alternative assessments of student performance
duyouuse’ What are the results for the last five years?

Bmkememﬁmamwdmmdmmmmmmwmmmmduﬂ
and group performance. These include a Math CRT, used in grades 3 through S throughout our school

- system, and the MSPAP, a collection of performance tests, used in grades 3 and S throughout Maryland.
Inaddmontothesetcm Brooke Grove uses a wide variety of non-standardized and alternative
asmmemsthmmryﬁmnchssmommdmmmandﬁmgmdcm}wgmdclml Histonical data is
avaﬂableantheﬁrsttwomsmmonedabove The other assessments, which will be discussed briefly
latcr,typxcallyarenotmrmdoverﬁ'amymrtoymrand,mmanymsm,mavbemuquetoaclassroom
or grade level.

Mathematxcs Criterion-Referenced Test. Atnchment 7 illustrates these results from 1995-96
through 1997-98 for grade 3, 4, and 5 on the Math CRT. Data on this test are available for only three
vwsbecausem1995-96 the standards for the test were reset (i.e., set higher for grades 3, 4, and 5) and
mom@ddmpmmmmwmem As can be seen at all grade levels for all test components
(muizipie choice, open-ended, and combined scores), the percenrage of students meeting the proficiency
standard increased from 1995-96 1o 1997-98. These increases were particularly dramatic in grade 4 on all
testcomponents Brooke Grove met the school system standard at 4™ grade and is approaching it at 5
gradeonthecombmedscores The introduction of the open-cnded component of this test has called to our
attenuontheneedtommmmam&@semofmsksmwrmmmmdpmm,pam:ulaﬂyatthﬂ”
grade. |

Attnchmenwshowsthatforalltestcomponmsataﬂgmdclevels Brookc(imvehadahxghcr
percmmgeofsnxdmsmmgthemlsymssmnda:dthanﬂzeschoolsymmasawhole
Attachment 9 shows disaggregated data by ethnic and gender groups. We are encouraged by the progress
at 3" grade in closing the gap between White and African-American students; however, we are addressing
the gap at 4" and 5™ grades through small rutorial groups. Through continuing mentoring efforts, females
areclosmgthcachxevunemmaw“‘mdsmgmde

MSPAP As mentioned previously, MSPAP consists of performance tests in reading, writing, language
usage, mathanancs,scxeneeandsocxalmdm The MSDE set standards for schools on these tests based
onthe pcrcentage of students who atrained certain set scores. Schools meet the state satisfactory level
\&’hﬂn??pemofthexrstudentsscoreal 2, or 3 on the performance tasks; schools meet the state
excellent standard when 25 percent of their students score a 1 or 2 an the performance tasks. Attachments
I&RSchanthcpercanageofsmdmzsmeeungthesestanda:dsmgxades3and5forreadmg writing,
language usage, mathematics, science and social studies. In all subject areas a greater percentage of
students met the safisfactory standard in 1997-98 than met the standard in 1993-94. This also was true
for the percentage of sudents meeting the excellent standard, with the exception of Sth grade students on
the language usage test where the percentage of students meeting the excellent standard on this test was
comparable to the percentage meeting the excellent standard in 1993-94. ‘

Compared 1 county- andsmxe-mdemﬂzs,Bmokevaehashrgerpamgesofsmdmmeenng
the state satisfactory standards than either the county or state percentages in reading, writing, mathematics,
andsameeat?‘g;adeandmrmﬁmgandmaﬂam:ancsats“gmde We also have larger percentages of
mdmm&emﬁammmmmmmmgﬁmhnmummm

Addmmﬁy,wehavelmgerpamgsafmﬂmmmgthemwﬂmsmdadmr&dm&
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percentages of students meeting the excellent standard exceed the state’s percentages in reading, writing,
language usage, mathematics, and science at 3° grade and in all subjects at 5 grade. (Attachment 16)

Assessmeats Unique to a Classroom or Grade Level. Teachers combine measures to moaitor short-
and long- term progress toward individual student attainment of objectives. ’I'hesemsum.indude:
Portfolio: In all grades, samples of student work are mairtained in a portfolio, which is reviewed
periodically with the students and parents/guardians; the portfolio is given to the next year's teacher. Upon
lmvingthe]school,orpmmdﬁon,thepor:foﬁohgivmmthechﬂd;mw:hmcgnmary
mmmmmmbmmwmm;mm,mmm
mdmgin\fmtoryammsmmgimmmthmﬁmayan Opm-mddAmmmrsandPgarmnm

' .Assmm:mmz-ﬁ,mmwmmm.mmqmmdywdmmm
mmdefw.mmlmmmmwmmmmm~mw
usage. ‘Open-ended authentic assessments are provided at all grade levels; Mazh- ISM asscssments are
given to test mastery of objectives in all domains. (In math, teachers use monthly student profiles which
detail s&d&nta&ievwnm:andprogrminspeciﬁc categories, i.e. addition, subtraction, multiplication,
problem solving, etc.) Quarterly summaries are senit 1o parents with the report cards. In grades 3-5 2
criterion-referenced test is given to students in grades 3,4,and 5. Science: Performance and open-ended
assessments are used with the county provided science units. Post-performance assessments, closely
mbﬁnéMSPAPmsbmﬂmmwtﬁsmamrmdm&wm: Pencil and non-
pencil, are used to determine individual and group progress.

H6. What was your school’s record for the past five years in the following areas that may serve as

Daily Teacher Anendance 934% 96% %% |- 95% 95%

: i | Teacher Turnover Rate % | 16%* | 8% | 3% 4%

BGES has consistently maintained high student and staff attendance rates, which contribute to positive

school climate, and maximizes engagement as indicated by finding on the MCPS Parent and Student

Satisfaction Survey (Bl). When a teacher is on maternity leave, efforts are made to secure a “perfect”

substitute teacher who will meet the needs of the students in that class. Our expectations are very high for

staff and .;v»tudmts’ performance. *Boundary change resulted in reassignment of 200 students and 6 staff.

H7. Which awards received by your school, staff, or students are most indicative of school success?
The swaff and students at Brooke Grove have received local and national recognition for their

dedicado;;-: and hard work. The following examples are shared 1o illustrate the high caliber of staff and

students at Brooke Grove Elementary School: o

Estelle Moore 1991 Teacher of the Year, Washingion Post

Allene Brown . 1993 Marian Greenblatt Excellence in Teaching Award .

Jeanne Reardon 1994 Presidential Award for Excelience in Science and Mathematics Teaching

Sharyn Tolkach 1995 Gifted and Talented Teacher of the Year, MCPS

Tyler Lauric - 1998 Qutstanding Student Award, MCPS

Robert Seubert 1998 Outstanding First Year Teacher Award, MCPS

1997 & 98 Eileen Curry, Music teacher; Terry Salke, PE teacher; and Michael Carsonc, Art teacher

received two grant proposals to produce a mterrelated multimedia performance; Lyme Quest, SBLC

Coordinator, selected for, Who’s Who Among America’s Teachers, 1998 Edition. In addition to

individual awards and nominations cited above, a large mumber of Brooke Grove students are recoghized

vearly for, their efforts and achievements through the African-American Awards for Excellence Program:

Presidem; s Education Awards Program for Outstanding Academic Achievement and Improvement; the

Presidential Fitness Award; and participation in the Mantgomery County Honors Chorus.
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PART VI - SPECIAL HONORS CANDIDATE: ARTS EDUCATION

|

Curriculum and [nstruction
’ %y .
The Nationa! Standards, the MSDE, and the MCPS Program of Studies guide the elementary art, music
and physical education programs at Brooke Grove. We fecl that the arts are an important content area for
instruction in and of themselves, and that they serve to facilitate high levels of critical thinking in other

-

teaches them to analyze, organize, and render judgemsnts based on pre-determined criteria. Teaching

Ml&ém&mmmmbmmmmthMwmmmﬁrMmmm

' backgrounds and that their culture is constantly redefining itself towards a global culture. From

Kindergarten through Sth grade, students have opportunities 1o develop positive values through the arts and
respond intellectually, aesthitically, physically, and imaginatively within arts experiences. These goals are
realized through the carefully sequenced curriculums, cultural asts assemblies, field trips, and grants for the
arts, pe;rfonmoes and exchibits. : |

The visual arts program at Brooke Grove Elementary School is multicultural in approach. Students
observe and discuss the iconography and lifestyles of cultures from various time periods and from around
the globe. They leam that very often the images of a particular group of peoples have disunguishing
similarities that are related to their lifestyles and beliefs, and that the concepts of artistic individuality are
more cantemporary. Each lessan is crafted to introduce a culture, an artist, or a school of art; every lesson

. includes adequate time to produce or create a work of art; each lesson involves critical analysis; and many

lessons involve 2 discussion of aesthetics. Within this template, the elements of art and principles of design

arc coninually referred to and utilized.

Media and process include painting, sculpture, printmaking, drawing, commercial art, collage, design,
textile arts, architecture, crafts, puppetry, and performance. Techniques within the media are also
explored. Most art lessons provide background for other areas of the curriculum at a particular grade level
and incorporate skills and knowledge acquired from math, science, social studies and langnage arts.
‘Students increase their vocabulary with the study of art terms through written, oral, and experiential means,
Research on the Internet is encouraged and a book of images and descriptions of artists collected from the
Internet is kept as a classroom resource, Exhibits throughout the school are accompanied with a
description of what was explored in the art lesson, and this description accompanies each piece of artwork
home. This provides the child with an opportunity to become a teacher within their family, sharing
infonm;mon about the arts of the world with the community beyond the school.

11:::: general music program at Brooke Grove is developed through singing. Starting in kindergarten,
children are tanght that their singing voices are very special musical instruments and that singing is a
learned behavior; it is not a gift bestowed upon a talented few. - Children are taught how to sing and every
lesson includes strategies for vocal development. Children sing folk songs and singing games of the
Nmﬁc@ncmme,miicofmmpom,m&mwngs,aﬁdmgmofmmmlaﬂmm
Lo addition to singing, musical skills and concepts are developed by listening, playing instruments,
movement, reading and writing musical notation, creating and exploring, making interdisciplinary
connections and evaluating their own performances. Evening performances are an opportunity to share
musical skills with the community. Extensive written program notes or student announcers communicate
descﬁpfimofwhawasexphredwiththemusiclsms. Newsletters have also beenusedto
wmgmmthsmusimlskiﬂsandmcepsbeingmminmnsicdass. By the end of Sth grade,

|
!
| a0
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The physical education mmmhmatBrookeGrqvefomsesdimct‘ly.on physical finess, creative
movement and the development of fundamental motor skills. Emphasis is also placed on developing self-
worth, social skills, and safety awareness. Thecomanamsinch:degymsUm,thythmgnddance
activities, and the development of motor skills. T‘hceommisi:nraducedanﬂtaug'h;thmugh&emmt
education approach, which is based on the Schema Theory. Movement is broken into four broad aspects:
body, space, effort, and relationships. Experiences are developed through these aspects, allowing children
zom@amewmdmmmmmmmemuﬁdfusﬁnm@mm

The movement education program at Brooke Grove complements other content areas of instruction. For
example, in math, symmetry, time and space are discussed. In science, basic biomechanics are observed
andacploxf‘ed The movement approach instills a positive value about fitness at 2 young age and teaches
children Iifelong skills 1o help them to become healthy, fit adults. A
I

Commim;ent and School Fmvnmmnent ‘

Brooke Grove is fortunate to have beautiful, well-equipped arts facilities. The physical edncation
department, housed in 2 well-equipped gym, has an abundance of equipment and resources to complement
the physical education program while accommodating all learning levels. The art room is equipped with
two modern kilns for firing clay. The PTA contributes resources and equipment in addition to MCPS
budgets for consumable art materials. The general music program has a complete textbook series, compact
dises, audio equipment, teacher resource materials, choral music, and musical instruments. 3

The classroom teachers at Brooke Grove are highly-trained professionals who recognize and support the
arts &;urri;culum. Schedule permitting, an interdisciplinary period has been incorporated with the
cooperation of the classroom teachers, art, phvsical education, and music teachers. Topics, such as regians
of the world, Navajo customs, graphing, Mexico, and the Thirteen Colonies have been enhanced through
the coliaboration of the arts teachers and classroom teachers. Time is provided for team plaming and
lessons are taught with the classroom teacher and the arts teacher together. They are designed to draw
student's attention to the appropriate connections for each subject presented. Parents at Brocke Grove
vduethepighdzmlhym programs and provide support both financially and through personal
involvement 2 '

' N

i
Indicator's of Success

| :
Brooke Grove sets high standards and expectations for all students in the arts programs. The classroom
and SBLC teachers, support specialists, and the arts teachers work together closely to ensure success for
every student. Peer tutors, color-coded visual aides, orthopedically-adapted equipment, templates, molds
forchy,z}ndwﬁmmwsmaﬁusedmhclpnninsmwdmmmmcmdasm. Verbal
and wrinten positive feedback from teachers to students and from parents to teachers and students is
comtinually expressed. Rubrics are used both as a learning tool and as an opportunity to extend and refine

Students' artwork is publicly displayed as part of the MCPS Arts Fair cach year. Participating in physical
education spansored events has encouraged students to pursue sports and activities beyond the school
setting. These events have belped to develop positive lifelong attitudes toward health and physical fitness.

| |
| a1
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The Brooke Grove Elementary Chorus has an outstanding reputation for its beautiful in-tune smging, poisc

and professionalism, and large enroliment. Former students have been selected to perform in auditioned

- groups such as the American Choral Directars Association Children's Choir, the Maryland Boys Choir, the

Marvland All-State Chorus, and the Children's Chorus of Washington.
Partnerslnps

m§mewdmmmec and art rooms and are encouraged to share their own
amsucandnmsxcalweetswdnhemdm:s Culmral Arts assemblies are carefully selected to provide
thehxgtmtqualrtyanscxpmeneaforc}uldxm Two Brooke Grove favorites have been Nada Brahma
PrcducuonsandeeueIsms"l‘hnslsOpm Nada Brahma has visited Brooke Grove on aumerous
msxonsandworkedthhﬂm&dgxademdmsonanmmmcfolktale The students played
authentic African instrumeénts, movement was added, and Nada Brahma anended the evening performance
mpmmﬁzaddmanalmusxcawompammandsto:yteﬂmgmse Nada Brahma also worked with the
BmokevaeElanmyChmustopafwmanAﬁmmg. Movement and hand clapping were added
tohelpchﬂdrenachxcvcanaummnc.&ﬁ-:canmmca!pufomm Yvette Lewis performed at Brooke
Greveandprowdedancpaawmishupforsmdm Brooke Grove applied for and received a grant from
:heMmhndSnmAmCmcﬂAmm-m-MumgmwthmLmsmmforaw&klong
opmmdencvfotaﬂgradelevels

Iastvear we received grants from the Washington Post Foundation and the MCPS Educational
Foundanon for an interdisciplinary project. The Carmival of the Animals, music by Camille Saint-Saens,
wasthebmforﬂwproject Third grade and SBLC students and teachers callaborated to develop poetry
andlvncsmlanguageam In art classes, the students studied the traditional! Japanese form of puppetry,
Bunmku The creative process began by brainstorming 1deas about how to create large puppets and an
woﬂcsforthesrage Students had to consider materials, size, weight, movement, form, color, and texture.
Basedonﬁ:czdusofenchammalgmup students worked together to plan and construct life-sized puppets
forthestage In physical education, each class brainstormed and collectively decided how they could
cmmvmmmmmldmmpraﬁxemcaswdlasmeanms. The students explored many dance
movemaussuchasnsmg,smkmg,wddmandmmmdmvmems levels, extensions, and straight and
curvedshapcs and pathways. In music class,\the students studied the music composed by Saint-Saens.
Musical concepts of melodic direction, form, meter, tone color, phrase and specific rhythm pattcms were
explored through movement, playing instruments, and other hands-on music listening activities. Students

also created or learned a song o perform about each animal. Based on the ideas of each class, students
worked: toged:ertom:emusml performances.

Parmtsoftenstopbythegym,anandmus:cmomstoconnncnthowmuchﬂxexrchﬂdlovsan,musxc,
orphysncal education. Seeing the joy and sense of wonder in the children's faces during art, music, and

hysxmle&xmchssesmmebmmmyformemmcvﬂmoﬂhemdummpmgmmsat
BrookeGmeElunmySehnol
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| . . .Criterion Referenced Mathematics Domains
§ ~ | in Grades 3-5 for 1997-98

|

Whole Numbers
Geometry/Measurement
Fractions ‘
Integers/Equations

| Statistics/Probability
Problem Solving
Maryland Functional Mathematics Test

in Grade; 3-5 for 1997-98

Global Understanding
Developing Interpretation
Critical Analysis

Metropolitan Achievement Test (MAT7) Domains

Sep. B3 1999 81:16PM P44



BROOKE GROVE ELEMENTARY SCHOOL

]
A
g
STUDENT PERFORMANCE -
School Year 1998 - 1997 d
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* Metropolitan Achievement Test Summary of Test Rc:mlts from 1993-94 to 1997-98

Test Nami Metropolitan Achievement Test Edition/Publication Year: 7th Edition

Publisher:  Psychological Corporation
Gradesmrvhch:estnadmmutemd 35
" Summary of Test Results’ ,
| X ©1993-94 109495 1905-96 199&9LL 1997-98

‘Grade3 ‘ o S L ‘ ,
Number Tested 79 o8 o8 105 90
Percent Tested 92.7 93.3 942 D45 94,7
Number Excluded 6 7 6 6 . 5
Percent Excluded 7.3 - 6.7 5.8 8.5 53
Mezmm Scale Score 674 674 . 675 685 682
Standard Deviation 69 53 54 55 49

Grade4 | o R :
Number Tested 74 79 - 95 o1 78
Percent Tested 92.5 92.9 93.1 - 93.8 , 96.2
Number Excluded 6 6 7 6 3
Percent Excluded 1.5 7.1 6.9 . 62 - 3.8
Mean Scale Score 686 672 684 677 720
Standard Deviation 62 61 62 81 67
Grade § ] . : S

Number Tested 74 79 95 91 78
Percent Tested 91.5 . 93.3 ‘ 04.3 95.2 969
Number Excluded 7 ‘ 6 6 s 2
Percent Excluded 8.5 6.7 57 48 | 3.1
Mean Scale Score 701 705 692 695 742
Standard Deviation 68 66 59 62 76

Groups excluded from the testing, why they were exciuded. and bow were they sssessed: ESOL srudents who do not meet’
'hemmlﬁnshshmsemﬁmwlﬂelmfmdbvthethldxmmybeampwdﬁvmmnpaummmg
for up to three years. However, during the last two vears, students must pertiCipate on & no-fault basis. Their tesis are scored
andresultsmmedtomhoolandpmenwwacmmmtmcludedmtheeomnatmnofthcpammgeorsmdmtsm
the schoolwhomthemdnd. Special education students who teccive instruction based on. the Fundamental Life Skills.
maﬂmmcxauﬁnddmgﬂha&mmmg, Smldumnmwmnudmuwhomwmmmnm
are required o take the test on a po-fault besis. )

Atuchmepxt 4
Assessment of Progms
Metropolitan Achievement Test 7 (MAT 7)
Grade | 1994 Mean 1994 SD | One-Third of 1994 1998 Mean. | Change m Scale Mean
| Scale Swm ‘ ' SDis: Scale Seare Scores Since 1994
3 | 69 . 89/3=23 682 . 682674= 8
4 B 686 62 - 823=21 733 733-686== 47
i 701 68 68/3=23 742 742-701= 41
I . "

i

|
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Altachment §

Percentage of Students Meetipg the School System Standard on the MAT7 from l993-94 through 1997-98 “

Percentage of Students Meetmg the School
System Standard on the MAT7 from 1993-94
| Through 1997-98 |
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_Attachment 6

MAT7 Grade 3 Reading Results
| Percent of Students Meeting Standard and
Number of Students Tested by Ethnic and Gender Group

—r——— -1 PN

S vy o e, o -
——

A | Percent Met Standard tirumber of Students Tested |
‘Grade,  Group  [|1994]1995(1996 1997 . 1998 11994//1995'1996/|1997 :1998 .
[African American| 50 | 45 {ss 41 m 6 1117 7

|
i
w s o -5 oo——-ryrear " | i s _..——— e e e i

'AsmnAmencanl 175'[90“186* 56 8 in}w Ty 9

i

[ Hispanic || N/A]N/A [N/AN/A :N:A.‘NJA,‘.;N/A INJAIN/A 'N/A

\
|
[
1
!
I
|
!

‘3 T White [ 68 177" [83" 79" ;75 (63 {74 {75 {78 69 .
O Mae 6172|7374 6736 f 5157 4 .
. | Female 167173 [_ss- 75- ‘80 ' 43 | 62 ! _@7__ |48 41 !
: T Towls “[es |72 9=, 74 '73“ 9 93 o8 ;ms 904

NIA Data not reported because there were five or fewer smden:s in the group.
* Group meets MCPS proficiency standard

MAT?7 Grade 4 Reading Results
Percent of Students Meeting Standard and .
Number of Students Tested by Ethnic and Gender Group

[ A ——
=

s rg—— . — L L e e e e oy ) - T

S 5 Percent Met Standard ‘N Number of _S}qdents Teste;t
‘Grade'  Group  [19941995(1996 1997 1998 1994 /1995]1996.1997 1998 -
"7 [African American| 64 |N/A | 45 56 69 11 |N/A| 11 19 13 ;

.AsmnAmmcanlssslsz-lsl- 80 NA 8 § 11 | 11. 10 NIAE

T Hispanic  |N/A|N/A (N/A N/A ‘N/A N/A |[N/A{|N/A{N/A NAA |
4 White |78 {72 |73 |68 :95* 51 ! 60 |73 |69 59 |
4 ; 13 = |
A v — ——

T Mie  [81°773 64 [48 92~ 37 (33 |36 |46 39 |

| Female 176 | 67 176,84 90* 37 {46 |59 |45 . 39

i
[ Towls l7au[7o 7z 66 DOEZEECR 95 |91 - 78 |

'N/A - Data not reported because there were five or fewer studmts in the group

* Group meets MCPS proficiency standard

i
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| MAT? Grade § Reading Results
o ‘ Percent of Students Meeting Standard and
“Number of Students Tested by Ethnic and Gender Group

- ¢ v, e T W 1 <, ‘

Percent Met Standard |Number of Students Tested;

o e e

o R
Grade, _ Group 1994 1995 1996‘%1_991_' 1998 1994 1995!1996 (1997 *1993’

¥

o #African American: 63?733 =i 70 55" §11*10410i11§

{
AsxanAmencanjw | 64 Isz- ‘ss' mof 13 11 in ;13 .9

| Hispanic |N/A! INIA IN!A *N/A IN/A ! NI_A" "NfA N/A Ni’é NIA‘
[ White ,ls'r-.;{ss» iwm* 194+ 60 ;| 57 iss (76 70 :
| Vite | 87° |
H

¢
RN A A NN
|

i

Female a2 {78 [84~ 179+ ‘98~ 39 [41 [ 50 [ 66 47 |

Totals |84s {83 [82* 78 90 86 | 83 | 82 100 94 |

l N/A - Data not reported ‘because there were five or fewer students in the group.
' * Group meets MCPS proficiency standard

|




Attachment 7
Percentage of 3%, 4", and 5° Grade Students Meeting School System Standard on the Mathematics CRT ftom 1995-96 through 1997-98

[24]
-3
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SR — —— g2 DY FSSp e — _ o
P““"'“Gu of Third Grade studenls Mee!lng School . : Percentage of Fourth G:ado Students Meeﬂng the SOImol g
System Standard on Math CRTs from System Standard on Math CRTs from . 3
1895-98 Through 199798 ) * . 1895-98 Through 1997-98 S
m
I n
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[ 1996596
S 20— -
a9 - 1996-97
5 0120798
 — ¥ P M -D
i
. —L . 5
Mtiple Choice  Open-ended Soores  Combined Scares Muitipis Choics - m
Soores . Scores Z
. ) L
- Percentage of Filth Grade Students Meeting the School =
System Standard on the Math CRTs from 1985-96 Through %
1697-98 ©
o
N
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Companson of Broolne Grove’s Mathematics CRT Results with County-wide

l’ereemze of Students Meeting School System s Proficiency Stm:dard

Brooke Grove | - Montgomery

Grade 3 _ .

Muktiple Choice 73 68

Open-ended - 53 48

Combined Scores 67 61
Grade 4 ‘

Multiple Choice 81 67

Open-ended 70 50

Combmed Scores 78 57
Grade §

Multiple Choice 81 68

Open-ended 67 54

Combined Scores 73 62
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CRT Grade 3 Mathematics Results

Percent of Students Meeting Standard and
Number of Students Tested by Ethnic and Gender Group

- W’"
j {Percent Met Standard. et Standard ;Number of Students Tested.

_Gmdeu Growp | 1997 : 1998 .. 1997 . 19% |}

TR A

b . st S—T—

5"
%
i

‘_m—- - H

[ 1 Asian ggxgn_can i 57 67 7 9 ;

[ Hspanc | NA . NA . NA Lz

e [ s @ ™ o

3 — - , . !

I T s e e e S e e 00§
| Male | 59 . 76~ : 58 49

| Female [ 46 ' 56 ' 48 . 4 !

T Towls s &7 | 16 . %0 |

" N/A - Data not reported because there were five or fewer students in the group.
: * Group meets MCPS proficiency standard

Percent of Students Meeting Standard and
Number of Students Tested by Ethnic and Gcnder Group

|
I
} CRT Gradé 4 Mathematics Resuits
|
I
=

i Sy e )y re———— i o ——w——1 o 4*

1 }Percent Met Standard: F_umber of Students Tested:
Grade  Group | 1997 1998 1997 @ 1998 |
N - African Amencan, 30 46 0 .- 13

Tx o o Goa s sw o s L1 et e i o mn e i

[Asian Americn | 80 NA 10 T ONA
| Hispanic | N/A NA .0 NA . NA
: White | 54 88 i T2 R

TR o : T T T S PP
; !

l
:
i Male | 82 .73 48 40
i —
|
!

Female | 51 (.85 - 47

—ee - 2o e N e e

. r T l = e - — J |
- N/A - Data not reported because there were five or fewer students in the group.

} 2 (srovnin meste MODR neafirmanm: standard
| : .
!
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~ CRT Grade 5 Mathematics Results
Percent of Students Meeting Standard and
Number of Students Tested by Ethnic and Gender Group

ket B miocrt-an
K e —

H K : IPercent Met Standard: anmber of Studeats Testeﬂ

s ey wvere e

o s s o ko v @

‘Grade| Growp [ 1997 T 1998 [ 1597 | 1998
‘ ;iAﬁ1canAmencans 45 ;;.-;:;45 1 I § | :

. : . .‘ ,- : [
' {AsianAmerican; 77* ...78%*. @ 13 | . 9
" Hispaic | NA "NA | NA | NA
b White i 69 qlu79tc iy 80 i 70
45 ' |
: y i' T i ST LSSt S son i Tomal weemo oo oy K
| T Male e 114 0 3 . 41
o ] Female [ 61 [ 2. . e | 41
. Toals | 68 . T3 : 108 .. 84

N/A - Data not reported because there were five or fewer students in the group.
* Group meets MCPS proficiency standard




Attachment 10

101997-98

Percentage of 3™ grade and 5™ Grade Sludenls‘Meeting the State Satisfactory and Excellent Standard on the MSPAP Reading Test from 1993-94

Percentage of Third Grade Students Meeting '
State Satisfactory Standard on the MSPAP
Reading Test (rom 1993-84 through 1987-98

B80.0 - -
E 20 :
a0 N C 1% Mt
50.0 ”,5 422 A5 .
S w0 |5 T = g
Foor el {2 —
g 200 {®|-— et t—o N [-—| ] —]
.E 100 1—[8efH—— | o b —| 4 | — g ¥ it ¥
R oo 1 3 . Py . . < ’ . 4' , ,
1900-94 199495 199596 199897 199798
School Year )

Pemedsm
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Attachment 11

Percentage of 3™ and 5 Grade Students Meeting the State Satisfactory and Excelfent Standards on the MSPAP Writing Test from 1993-94 to
1997-98 : ’ .

Percentage of Third Grade Students Meeting State
Satisfactory Standard on the MSPAP Writing Test
, from 1993-04 Through 1987-98
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Attachment 12

Percentage of 3" and 5 Grade Students Meeting the State Satisfactory and Excellent Standards on the MSPAP Language Usage Test from

1993-94 10 1997-98

Percentage of Third Grade Students Meeting State
Satisfactory Standards on the MSPAP
' Language Usage Test
from 1993.04 Through 199798
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Attachment 13

Percentage of 3rd and 5th Grade Students Meetmg the Slate Sattslactory and Exceltem Standards on the MSPAP Mathematics Test

from 1993-94 to 1997-98

Percentage of Third Grade Students Meeting State
Satisfactory Slandard on MSPAP Mathematics Test
- from 1993.94 Through 1997.98
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Attachment 14

Percentage of 3 and 5® Grade Students Meeting the State Satisfactory and Excellent Standards on the MSPAP ScienceTest from

1993-94 to 1997-98
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Attachment 15

_Percentage of 3 and 5*

1993-94 to 1997-98
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FROM : Brocke Grove E.S. PHONE NO. : 381 578 6346 . Sep. 83 1993 B1:26PM P16

Attachment 16

Comparison of Brooke Grove’s Mathematics CRT Results with County- and Statewide
Results in 1996-974g

Percentage of Students Meeting Mxryhnd’s Proficiency Sundard

Grade/Subject Area | - Satisfactory Standard " Excelient Standard
' Brooke | County | State { Brooke | County | State

Grade 3 ’ : ‘

Reading 500 | 460 | 368 | 35 | 62 5.0
Writing | 528 | S09 | 400 163 18.7 13.2
| Language Usage 51.8 | 603 495 228 28.1. | 208
| Mathematics 586 | 555 | 414 7.8 12.3 6.6
Science 53.7 50.3 38.2 8.1 9.7 6.7
{ Social Studies 415 | 468 35.8 2.4 49 3.6
Grade 5 ‘

Reading 49.1 | 445 35.6 10.2 7.1 6.0
Writing ‘ 465 | 498 303 | 228 25.5 18.4
| Language Usage 51.8 $9.0 |. 468 30.7 | 338 24.]
Mathematics 646 | 632 482 22.0 20.5 11.9
Science 559 [ 592 46.3 110 | 138 93
Social Studies 488 [ s4.] 437 15.7 155 11.6

'This is:hemostreemyearinwhid;testmksmavaﬂab!e for the school, county and state.



