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Service Learning Honors
Cultural Diversity

wokie Roberts-Weah, Director of National Programs,
National Youth Leadership Council, St. Paul, Minnesota

erving one another has historically been a core value of many
cultures around the world. In recent years, a growing number of
U.S. classrooms and schools have recogniz i -

» recognized serviceas
..way-to-eonncﬂ_)&uth to their commuWﬁes{ to
help preserve service as a value, and t6 garming opportunities.
Learning principles of service, cultural relevance, and responsibility
through service-oriented curriculums helps students understand, ap-
preciate, and value the rich histories in our diverse populations.

Currently, many U.S. schools and districts are developing curricu-
lum models incorporating service learning and multicultural concepts.
These programs result in positive learner outcomes, ranging from
enhanced cultural empowerment, to a better-developed sense of com-
munity pride, to knowledge of how to implement social action. Like
other service-learning initiatives in the United States, schools in New
Mexico, Pennsylvania, and Minnesota have attained such outcomes for
their students through cultural empowerment, cultural mobilization,
cultural exploration, and social action.

Cultural Empowerment

The cultural-empowerment model uses service learning as the foun-
dation for exploring the cultural roots of service. In Acoma, New
Mexico, for example, Sky City Community School developed A amuu
htsii (“For the Love of Mother Earth,” in the Keres language), a multi-

59
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ENRICHING THE CURRICULUM THROUGH SERVICE LEARNING

year curriculum project relating academic disciplines to the concept of

preserving the community. Its goals are to deepen students’ under-
standing of Acoma’s history and to help them learn environmental
concepts that will likely affect Pueblo life in the future. The curriculum
provides opportunities for elementary school students to study soil
formation through the science curriculum, conduct community nature
walks as part of a social studies class, and maintain a journal of their
findings for language arts. Community service is integrated into the
curriculum through the annual refurbishing of Saint Estevan's Church
for Feast Day. Students remove litter from the school grounds, and they
construct tribal calendars that are shared with younger children. Learn-
ing objectives for the A amuu htsii curriculum are intricately linked to
traditional Native American values, such as nourishing the earth, serv-
ing the community, and maintaining balance and harmony as part of
daily life.

Cultural Mobilization

The. cultural-mobilization model engages students from diverse
cultural backgrounds in meaningful community service projects to

heighten multicul;;]r_als_u%igritgngu_wnﬂmmgac-
tion Northeast MiddIe School—Minneapolis’ largest and most culturally
diverse middle school—used this approach when they transformed ar
unused portion of the schoolyard into a functional community Gather-
ing Place. The area is complete with performance stage, amphitheater
rock garden, and information kiosk. The Gathering Place Project, whict
had multidisciplinary applications, used art as a creative field fo)
exploring diversity issues, math to teach basic measuring skills, indus
trial arts to construct picnic benches, and science to teach students hov
to build an environmentally sensitive sculpture garden. Today, th:
Gathering Place hosts community education classes, neighborhoo:
meetings, and music performances. Student artwork on the walls of th-
‘information kiosk and concrete floor of the amphitheater document
the importance and range of different cultural groups represented i:
the school.

MWWW#M
identity are natural outgrowths-of the-preparation, action, and refle«
tion phases of the cultural mobilization-medel These activities can t

the start of a lifelong journey toward-multicultural understanding an-
—self-discovery.
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Cultural Exploration

The cultural-exploration model combines concepts of diversity and
service learning to increase students’ understanding of the history and
culture of their community. In Phoenixville, Pennsylvania, 4th graders
from Schuylkill Elementary became part of a real intergenerational
learning experience by working collaboratively with the Kiwanis Club
to produce A Phoenixville Journey, Past, and Future. The publication,
which was subsequently shared with school districts throughout the
state, brings to life the history, sites, and legacy of a small rural commu-
nity in Pennsylvania. Production of the book, which involved explora-
tion of 15 student-selected historical landmarks, gave Schuylkill
elementary students and the community at large a chance to learn about
and be proud of their community.

Social Action and Change

In Minneapolis, Minnesota, the Forum Project of Webster Open
School combined media technology, the performing arts, and service

learning. This project positively demonstrates how servieetearning can
be used-tochange students’ attitudes about diversity. After participating

in intensive awareness and prejudice-reduction_training, 80 middle
school students experienced a significant gain in multicultural under-

.stand.ing%armss. Newly acquired skills and knowledge were put
to good use when the Forum students bwgeo
_seﬁegnn_pgim'licﬁere'l__r_rduction. Today that series is a permanen of

the Webster Open School video library and is used to educate younger

~students, particularly those in suburban com i itive ways
i >SS Ia Xism.

* * *

Despite differences in approaches and intended outcomes of these
curricular models, all were developed by the schools, working in col-
laboration with their communities. The models include activities valued
by young people. and the programs involve active and inquiry-based
learming.

When we honor ties that bind people to the history of their ancestors
in projects like A amuu htsii, we move one step closer to teaching
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ENRICHING THE CURRICULUM THROUGH SERVICE LEARNING

students about the process of values formation in different cultures.
Cultural-mobilization models, like the Gathering Place of Northeast

Middle School, can help students develop respect for the culture of all
learners by working together on issues of common interest. As the
Phoenixville example illustrates, in-depth research studies of commu-

Mm
ethnic ups and incre i X _comrnunity i

sues. Social-action projects, such as the onein Minneapolis that focuses

on raci§m, provide opportynities for nts to exami e .
M cultural, socioeconomic, and religious

groups.

In these times of dramatic shifts in. national school demographic
patterns, we must respond to the chﬂ%ﬂmgmec-
tions to the cultural roots of all students, According to James Bank:
(1994) in Multiethnic Education, demographers now project that nearly
half of W&MMTW Tt wil
become critically important for schools to employ a teaching staff tha'
works effectively with a complex mix of races, cultures, and languages
Understanding and help from the community will be essential to bridge
this gap.

As we seek new approaches to make learning more relevant anc
accessible to students who learn in a variety of ways, service learning i:
an important instructional methodology that allows us to maintai
academic standards, involve students from all cultural backgrounds
and bring greater understanding and meaning of the attributes o
various cultures.
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Hill City students plan a multicultural program

Three Hill City High school
seniors, Tami Benson, Heather
Richards and Dana Suomala,
decided to plan a multicultural
day with a diffecence. These se-
niors planned and implemented
the entire event.

Fourteen students in grades
four through eight from the
Webster Open School in Minne-
apolis were invited to come to
Hill City. In order for the stu-
dents to get to
] able in
their rural surroundings, the
‘Webster students arrived the

of five host families.

For most of the Webster stu-
dents, this was the first time they
have everexperienced rural Min-
nesota. They enjoyed a bonfire,
toured the area, and dined at the
Hill Lake Cafe and Jane's Fam-
ily Restaurant.

The older Webster students
attended morning classes with
their host families and the
younger students went roller
skating and spent the afternoon
with the clementary students.
‘The programming in the after-
noon ents

evening before the program day  included a presentation on the
and spent the night in the home

Webster School, skits on racism
and sexism--writtcn by and pre-
serifed by the Webster students-
N4 Smaii proup GiScuSShs.
ﬁm@mmfng'ms ben-
eficial to both the Webster and
Hill City students. Inviting the
students to spend time before
gram, they ha
chance 1o getto know each olher
as-individuals. The feeling of
token presenters" was reduced.
The only change recom-

mended by hoth gronps of st~
dents: "Next time we'd like to

stay longer!"

L6/L1/0T

vZ:LT

Xvd

ano



d1o07

17:25 FAX

10717797

arerreeet randnsnaon ke 7l Wi iy e

public review adratt ol its " Proposed

EDUCATION

HUPDATE

Valume 30 Number 1 Sept.-Oct. 1994

School and Community Come
Together in Gathering Place

The Gathering Place began as litle more
than an cmpty lotand grew into & hiven
of peace in i noisy. vibrant school —
Northeast Middle School in Minncapolis.
It contains a classroom amphitheater,
performance stage. sculpture garden.
information kiosk. flower garden. and
several picnic tables.

In the process. a school and community
came closcr together and provided a
weilth of lcarning opportunitics to more
than 400 students who helped create the
Cinthering Phice.

Partners ing huded community organizi-
prons like Northeast Lions i Kiwinis
Clubs. Auduhon Neighborhood Improve-
ment Association. and YMCA. Neigh-
horhood husinesses like Frank and Nick's
Burbershop. Marme's Hairstyling. Nan's
Restaurant. local newspapers and radio
stations. and lumber, concrete, and
landscape contriclors donated time,
money. materials, cxpertise. and expusure
in the project.

And folks From the community g

involved. cspecially in the linal stages.
“When we had our Build-a-thon, it was
just like an old-fashioned barn-raising.”

said Pat Benincasa, public artist-in-
residence.

Such broad participation greatly en-
hanced service-leaming opportunities for
the students who participated. They
cained organizing. decision-making, and
leudership skills; worked wilh people in
the building trades; and applied learninp
in science, math, industrial arts, special
education. horliculture, and art to
practical situations.

“It’s really given them a fecling of pride
and nwnership. a sense of community.”
waridd art teacher Rose Curran. “They
hrought the community int the school
with this projeet. There's more rust and
mutual appreciation now.”

“The Gathering Place cxemplifies the
purpasc of the Learn and Scrve America
Program.” said Tom Strom. MDE
coordinator. “With a small grant, the
Northcast Middle School was able to
penerate a collaborative effort that
allowed students to make o positive
contribution 1o their neighborhood while
developing both interpersonal and
academic skills." FFTon Learn and
Serve. call 612-297-2657.
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Tribal educators meet

for Zuni conference -

..... - — - -—-I--
By Malcolm Brennar
Staft writer

ZUINI — Edueators from a dozen
tribal communities in seven states
will converge on Zuni Mid School
Yhursday for a three-day training
institule on service fearning,

The concept invalves students in
expericnees  which provide some
sort of servvice to their cnmmunltleﬁ,
<aid John Guffey, service learning
emordinator with the National Indi-
an Youth Leadership Development
Praject, Inc.

The Gallup-based project is co-
spumsoring; the institute with it's pa-
went orpanization, the National
Vouth Leadership Council.

arning as com-

uire

v

- ,l‘l’l i/ B U N

i€. .weeken ‘s institute Is .the
frst of its kind produced for and by
Native American educators. Efnpha-
si?ﬂTr‘mmmumty based ap-

_proach, purticipants—will _be
EnudemLs They. will

learn how to bring local agenties,
elders, cultural values, language
and other resources into the formal
structure of the public schools.

The weekend's activities will in- __

clude a community feast and cele-

ration Thursday night at the Mid
School, a Friday evening program
on Zuni culture and history, and a

sunrise hike to Dowa Yalanne Satur-
day morning.

The Zuni Rainbow Project: is .

helping to sponsor the institute and
supplying some of the trainers.

Funded by a ¢t 165,000
grant from_the Department of Edu-
roject t

vice _learning _lq_z_m_s_n_.;nlul

PO LR o o PEE AT £

SR L

venture of the ue i
1 ool District.

irector mytewa said
some of the positive things project
students are doing include painting
a mural on the Veterans Wall, tutor-
ing elementary and Head Start stu-
dents, helping senior citizens enter
the computer age, recycling and
publishing a community newspap-
er. ) L
“The whole idea is to give youth
onsibility,” Wemytewa said.
lPey want that responsibility.
They feel they are seen but not
heard.”

He suggested involving students
by creating a youth ambassador po-
sition on ¢t ie iribal council and hav-
ing a council liaison dedicated to
youth affairs.

“We're trying to empower a com-
munity of learners who dare to
dream, take risks, and develop new
realities,” Welﬁytewa said.



ggoouy

FAX

17:27

10717797

e
.t _‘t..
3

AT THE
| LEVEL

£ Samuel Totten
® Jon L. Pedersen

Edlitors

Al
Service Learning

A Catalyst for Social Action
and School Change at the
Middle Level

WOKIE WEAH MADELEINE WEGNER

If you're coming over 1o help me, don't bother. But if

~ you're coming over because you think your liberation
is bound up with mine, lets work together

— AUSTRALIANABORIGINAL WOMAN

Whether writing in the early or late twentieth century, working among Ameri-
can students or Brazilians who were illiterate, educational reformers from John
Dewey to Paolo Freire have echoed the sentiment of this aboriginal saying.
That said, teaching that focuses on creating independent thinkers capable of
working cooperatively to fight oppression—in all its guises—is still relatively
rare today. Instead, people merely retool the training of students to succeed
within an educational system widely agreed to be both antiquated and ineffec-
tive as well as a socioeconomic system that suffers from a similar need for
critical overhaul.

'The latier concern has led us to wonder: What will happen if the most innova-
tive, cooperative, interdisciplinary learning is not applied outside the classroom
until stadents are finished with their education? and Why not allow real-world is-
sues to drive students’ need for academic, interpersonal and citizenship skills?
These questions need not remain rhetorical. In virtually every state in the

a methodology that incorporates the b ingflearing-technic

: acial 185! Ltolino hold:-service

« In New Mexico, for example, middle and high school students produced
1,000 adobe bricks to restore a crumbling 250-year-old church at Picuris
Pucblo while applying their geometry, chemistry, and construction skills.
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e In Michigan, elementary students practice writing and editing as they cre. -'";':'. 1
ate books and deliver them to new mothers in local hospitals through the (g

literacy promotion project Rock-n-Read.

« Tn northem Minnesots, students from 16 schools work cooperatively to col. -g:
lect, analyze and submit data on the St. Louis River to the Minnesota Pollu. g4
tion Control Agency. Throughout the project, while hip-deep in river water, ‘i
rather than behind desks in a classroom, they leam about sediment analysis %

and water chemistry.

In each project, students see new relationships among academic subjects, x -
demonstrate mastery of disciplines, and their understanding of impor- “41.{ .
‘tant gocial issues while investigating and impx.lﬁnmmmmmﬁum" ty ?"-T

elsmeler, Tounder an of O -

a?& ion reformers 5
nal Youth Leadership Council (NYLC),' and Joe Nathan, director of the Center
for School Change,? noted in a Phi Delta Kappan article: “When teachers inte- Y
grate service and social action into their academic programs, students leam to “J
communicate, o solve problems, to think critically, and to exercise other higher- 1Y
order skills. They learn these things because they are decply immersed ina 3
consequential activity—oot a metaphor, not a simulation, not a vicarious expe-

rience mediated by print, sound or machine” (1991, p. 741).

Some of the most effective examples of service learning are practiced by a .
consortium (the NYLC-sponsored Generator School Project) of 38 K-8 schools g

around the country? These schools serve as demonstration sites that build sup-

port for service leaming by experimenting with, practicing, and sharing their ;4|
curricular ideas on how to link academic leaming to community service. Over ¥

the thres years of the project's existence, educators in Arkansas, Michigan,

Minnesota, New Mexico, Pennsylvanis, South Carolina, and Washington bave

become a. national community of service leaming practitioners, all of whom are
linked by regional centers in each of these states. These regional centers pro-

vide professional development, gather curriculum, and convene teachers and
students to share ideas among themselves and with other interested school dis-
tricts during regional and national conferences. Much of the material gathered
from these sites will be disseminated beyond the Generator Schools through the
database services of the National K-12 Service-Leaming Clearinghouse/Coop-
eflitive, based at the University of Minnesota and managed by NYLC.!

The program descriptions that follow are representative of geographically
diverse school settings, and the social issues studied reflect various communi-
ties® differences and needs. Although the schools’ approaches differ, the goal
remains the same: inspiring students to see new relevance in their education by
applying their skills to pressing community needs. -

In one case, developing & curriculum that blended current education reform
recommendations with traditional Native-American values was the primary con-
cemn for a Buresu of Indian Affairs schoo) in New Mexico. In another case,
gender and race became the generative themes behind curriculum development

for an urban Minneapolis school. And, in 2 final ex_ample. n empty school
wmynd'blossomed into a school/community “.gathcnn.g place, in the process
uniting & previously fractured school/community .relagxonshl_p. Esch example
nstrates how service learning can be used to inspire action and how edu-
cators can foster leaming that helps students become agents of change.

" This chapter will explore the lattes conce.m—proﬁlmg service leaming
ideas that have been developed at the aforemgnuoned Generator Sch.oo'ls. The
descriptions that follow are meant (o be Inspiring rather than prescniptive, for
any secvice leaming project is uniquely tied to its community and therefore
defies lock-step instructions for implementation. All the projects, however, rely
on the leadership of those who sre rarely asked to serve others: young, often

--

jow-income students in urban, rural, and reservation schools.

EATING A CURRICULUM THAT AFFIRMS
CULTURAL PRIDE IN ACOMA, NEW MEXICO

Foc Native Americans, community service is an ancient concep!, 50 integral to
the culture that various tribal groups have their own words for it. In Cherokee,
godugl refess to the call to bring people together. In thc_Pueblos K?rcs lan-

si-yu-dze translates as veverybody's work,” much like the Zuni expres-
3 ‘lihanna.
ém}fi‘::gleellan Hall, Southwestern Regional Generator Sch_ool Direc.tor. de-
seribes this Native tradition of community work as “a leammg-by-_domg" pro-
cess" ususlly under the mentorship of relatives and eldess. He explained, “Cus-
toms, skills and languages were (at one time) transmitted according to locally
determined priorities; the extended family clan system and larges community
provided a safety net for all.” Although the concept of communal work is deeply

P 1o Native traditons, it has not been a8 deliberately fostered n the later

tweatieth century as it once was. Yet, the need for this kind of service learning

 has been rekindled by contemporary issues of environmental degradation, drug

and alcohol abuse, teen pregnancy, school drop-out rates and gang involvement.
Hall, who also is founder and director of the National Indien Youth Leader-

ship Project (NTYLP)® nd the teachers he works with have been bre.athmg new
lifepintojme concept, instilling the community service ethic in a senes of sum-
mer camps and maintaining it through school-bgsed programs qunng the aca-
demic year. For the past 11 years, Hall's summer camps fgr mlddle. schoolers
based out of Gallup, New Mexico, have been pro\udmg Native-American youth
with exposure to the traditional roots of community service. (Hallalso has brought
the camp model lo states as wide ranging as Alasks, hldgchi.gan. Maine, Wash-
ington and Montana.) The focus of the camp is on habnh.muon-—the process of
becoming capable—not through self-centered individualism, but un:?ugh inter-
dependency. “We're about getting young people to use this up l.n.eu. Hall says,
pointing toward his brow, ugetting kids to think before they act.” Students often



go1l1

FAX

17:29

10717797

14 Part Two / Service

leg;n as middle school campers, return as high school students to be trained ag

ounselors, and continue their involvement as adult sponsors of middle schoo} .

TOUPS.

* Bmploying indirect teaching, camp staff use metaphor, story telling, and
ole modeling to teach team-building and leadership skills—skills that provide
he foundation for effective community work. These techniques work well, Hall
ays, because in most traditional cultures, it is not common to discuss certain
opics directly. Instead, he and his staff often tell stories that anthropomorphize
wnimals (e.g., the coyote) to teach lessons of drug and alcohol abuse to the
rounger cCampers. “Bducation becomes a mare open-ended process,” says Hall,
‘We don’t he that everyone i to ‘get’ the same thing at the same time;
ve're not lecturing to kids about what they shouldn’t do. . . . We're asking ques-
ijons rather than giving answers.” Hall contends that Indian and non-Indian
audents alike respond well to such an approach as it is more respectful than a
eacher simply imparting answers.* . .

Throughout the camp, Hall and his staff are careful to model the kinds of
sechavior they are striving to instill. Deliberate role-playing is a part of the train-
ng, where emotionally and physically challenging sitvations are simulated, fol-
owed by a reflective session of questioning. .

. In an activity entitled morals and ethics, for example, participants expeti-
:nce the unequal distribution of resources and corresponding issue of personal
responsibility. Although many options are possible with this activity, Hall often
15¢3 & situation in which studeats are divided into groups of “haves” and “have:
wlt:;. and given varying degrees of equipment and food with which to get across
_ Processing this experience with the participants afterwards is critical. Hsll
is careful to begin the reflection on the experience with simple questions such
132 ‘What ?dehotopkdwleadenhipmles?Hemenpmgmssesto
more interpretive questions an powes inequities, asking: How did it feel to pos-
;ess the better equipment when you knew your peers had less?

From simulation activities such as this, activities that emphasize team build-
ing and servant Teadership, Hall aims to build in young people the value of
ioing something for others and for the greater community.

Itis an ethic that Norbert Hill, Director of the American Indian Science and
E.ngine&nng Society, recognizes as essential to traditional ways of living. “Ser-
vice leaming is . . . part of the fabric of our life, our well-being and survival. In
my tradition, to be nobleis to give to those who have less. ... You are a servant
of the people, and the people must come first"?

. Building on these traditional notions of service, the culmination of each
is & service project day. One year, camp participants and staff worked for

" the National Park Service, installing a composting toilet facility and informa-

" dom bulletin boards, helping build a year-round weather station, and clearing
n-ailg and weeding around Anasazi ruins, Another year, CAmpers painted the
. administrative office complex of a pueblo, including the govemor's office. While

B

most of the staff and students painted, a smaller group taught songs and games
to preschool children ln the summer free-lunch program. An ongolng service
projects begun six summers 8go, involves planting trees on a nearby Navajo
ceservation. ,
After the camps, students are challenged to implement service-oriented
rojects in their home communities. For those students who retum to NIYLP-
offiliated Generator Schools, many of the camp's tenets are reinforced by their
reachers who support the students in their efforts to address social needs and
meet academic goals through service leaming. ,

One such school is the Sky City Community School in Acoma, New Mexico.
Located an hour west of Albuquerque, the original Acoma village (pueblo) is
Jocated on a mesa, 400 feet above the surrounding desert plain. A magical place
of sandstone and yucca, it is the oldest continuously inhabited city in the United
States and it has evidence of seitlement dating to 1150 AD. Most families in the

pearby town still maintain family homes atop the mesa, and some still live there
year round.

To tour the mesa is to believe the culture is alive and well; men still gather
in their kivas (isolated rooms in the pueblo) for conversation; and Acoma pot-
tery, distinguished by its fine geometric patterns painted with yucca leaves, is
still produced by its residents.

But, according to tribal member and teacher Donna Boyaton, the area is not
{mmune to problems typically thought of as urban. She began & mentoring/
tutoring program threc years ago, Buddy Works, in response (o the ramors that
gangs were beglnning to vecruit Natlve adolescents and to the increase of “irre-
sponsible” behavior she saw developing among some of her students. She felt
that If she could impress on edolescents the importance of positive spproaches
to child rearing, and the skills and responsibilities involved, she might have a
way to influence their later parenting decisions and inspire an ethic of commu-
‘nity childcare. Like Hall, she believes that “If I can get them to become respon-
sible to someone other than themselves, if they can understand that there is
someone who really needs them, . .. they will develop other skills that would
go beyond their school years.”

Through her elective program, middle school students choose at least one
kindergarten or first grade “buddy” with whom they spend one class period
each week. Prior 1o the weekly meeting, the older students develop lesson plans
based on the developmental skills identified through the Prevention of Early
Childhood Failure program: receptive and expressive language skills. auditory
and visual skills, and gross and fine motor skills.

Primary goals of the program include:

» Transferring responsibility to seventh- and eighth-grade students to help
develop their social and academic skills

« Teaching responsibility and child rearing skills to seventh- and eighth-grade
students
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. ("_reaﬁng an environment conducive to the development of readiness skilly

for kindergarten and first-grade students :
« Providing a tutoring program for kindergarten students

Having taught the middle school students these skills and how to write a
sson plan, Boynton begins each week with a brainstorming session. Typically,
«e lists on a ard the skill areas just mentioned. The students consider
e skills they would like to introduce or reinforce with their younger buddies,
en come up with ideas for activities that relate 1o a particular season, celebra-
an, or reading. Activities often range from developing games or puzzles, to
aking accordion, pop-up, of shape books. The students choose an activity,
scuss whether the activity selected will meet all the objectives of the develop-
.ental akills identified, and write out their lesson plans.

Lesson plans for Buddy Works look as sophisticated as any that a teacher
On the left-hand column, the buddy's name is listed, followed
v the activity, its objectives, the methods to be used to teach the objective, and
¢ materials needed. _ :

In a recent session, students planned 2 Sandwich Day. One of the middle
shool students, Tahama, planned to first read the book The Biggest Sandwich
veraloud to her younger buddies, Nicole and Dean. She decided that she would
ien help them complete a construction paper sandwich book to practice their

s motor skills. At the same time, the younger buddies would tell her about

\elx favorite sandwich, so that she could write a story for them involving the
andwich—an exercise in receptive and expressive language skills. The biggest
hallénge, according to Tehama, was that “my buddy Dean did not pay atten-
on very well, 30 that was something we had to work on throughout the year.”

As Boynton attests, often the students discover that they are including most
£ the skill areas—even some they had pot anticipated—and also are integrat-
ag multiple disciplines. :

Another group of students read Pat Hutchins’s book Rosie’s Walk aloud to
1eir students. The story involves a chicken that goes for a walk and is stalked
y a fox. Following the story line, the middle school students developed an
‘bstacle course for their kindergarten buddies, aiming to encourage motor and
xpressive language skills. The middle schoolers then took the process a step
urther, ‘and 1abeled points in the obstacle course with “position” words and
’hrases (L.c., prepositions), such as through the yard, under the fence, and around
he beehive. :

Still another student’s application of the preposition lesson involved creat-
ag & board game for his buddy. Eighth-grader Cletus created & trip across a
iesexted island, complete with shark-infested waters. In traveling across the

_sland, his buddy not only learned how to avoid the sharks but also his reading,
olor identification, and counting skills were reinforced.

" At the end of the activity, as with each Friday Buddy Works session, the

.tudents reflect on their experiences, assessing both successes and struggles,

2

and scheming about their next project. As 13-year-old Nicole wrote, “1 helped
my buddy leam his numbers, colors, shapes, and how to write his ABCs; but the
thing 1 like most about Buddy Works is having a good little buddy right beside
me."

In essence, Buddy Works is designed to give those involved in the peer
tutoring project “a sense of shared responsibility—to be caring, and norturing,
and to build a relationship which won't end at the end of the year, but will lasta
lifetime,” explains Sky City School principal, Charlotte Garcia. An added ben-
efit is that the middle school students reinforce their academic skills through
wtoring their younger peers. '

The program recently was deemed “exemplary” by the Bureau of Indian
Affairs, and bas been s successful that Boynton has had trouble keeping the
students’ generosity toward one another in check. When 8 student transfesred
schools last year, his buddy sent flowers to the new school. As she says, “IU's 8
sharing that's positive. They're friends beyond grades 6, 7, and 8."

Boynon also has developed a Parent Works program. Kindergarten parents

once a month to meet with the middle school students who model the
kinds of reading and writing activities they share with their younger friends.
This spproach extends 1o the family the literacy promotion alrendy underway.
As Boynton says, “By having students work with parents, there's even a greater
vond. Each group touches the next, the bond widens and gets out into the com- .
munity.” If the squeals in the Sky City library are proof, this approach is as
effective today as it was a thousand years ago.

Por the middle school student, being a buddy means he or she plays differ-
ent roles—a friend in the hallways, 8 teacher in class, and a big brother/sister at
a traditionsl feast. Along the way, the middle schooler also gets early exposure
to possible career and pareating decisions. The exposure to teaching may have
long-term benefits for Native schools, where non-Native teachers outnumber
Native teachers by a large margin.

 Of course, there have been benefits that outreach the original goals of the
program. Many of the students remain friends not only outside of school but
also beyond the year they are enrolled in the class. And the friendships that
develop often bring out the best in otherwise troubled middle school students.
“P've seen students be very omery and negative with adults. But, for the mo-
ment they're with their buddies, they're patient and understanding. It's really
touching to se¢ them working 50 closely,” says Boynton.

Like the students, the teachers at the surrounding Generator Schools in
Gallup, Laguna, Teos, and Zuni share their struggles and victories. They gether.
during the summer for & residential teacher training camp, as well as throughout
the year for curriculum development projects, regional and national workshop
presentations, and school exchanges. In the spring of 1994, the National Ser-
vice-Leaming Conference was held in Albuquerque, so the New Mexico Gen-
crator Schools hosted visits from teachers and students representing other Gen-
erator Schools around the country. With these visitors from outside New Mexico,
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pacjects that first appear to be indigeaous to New Mexico gained broader expo-
suxye and ion. In a program such as Buddy Works there are lessons not
only for other schools serving Native populatians but also for schools hoping to
help burture other cultural heritages and aiming to build understanding for other
culturally based leaming styles.

- | Laloota writer Vine Deleria Ir. (1990) has offered further testimony to the
effectiveness of blending instructional methods that are at once traditional and

new: “The old ways of educating affirmed the basic principle that human per-

sonality was decived from accepting the responsibility to be a contributing mem-
ber of a society” (. 16).

" It is this principle that Hall believes bas “much to offer the process of re-
forming Native education.” In Buddy Works, when younger students under-
stand and uphold the mentoring relationships that are tradilional in their heri-
tage, the hope of keeping these practices alive in the face of contemporary so-
cial challenges and numerous education reform initiatives—some of which do
not enhance traditional ways of leaming—is reinvigorated. By reestablishing
traditional mentoring relationships, not only da students improve their academic
skills through tutoring but they also experience the benefits of contributing to
their school community—a step toward developing en cthic of positive social
action that is lifelong and benefits the larger community.

BUILDING A THEMATIC YEAR-LONG
CURRICULUM AROUND RACISM AND
SEXISM IN MINNEAPOLIS, MINNESOTA

Four African- and Buropean-American middle school girls chat, perched on
nrban schoolyard steps.

-“] ook at them black wannasbes,” says one, glancing at two European-
American boys dressed in ovensized shorts. “And [ know they can hear me,”
sho says to her friends. '

“I don’t appreciate you talking about us like that,” retorts one of the boys.

- can talk to you snyway I want to,” the provoker conlinues. “Boy, don't
make me hurt yow."

4] wizh you would,” the boy responds. -
It is the sort of conversation neither educators nor pareats want to believe is
in schools. It contains the ammunition of an administrator’s night-
rozre, and it could lead to headliné-making violence.

Fortunately, however, the scene is staged. And the provokers as well as
the recipients of these remarks are middle school student authors, actors, direc-
tors, and producers of a skit—part of 2 year-long study of gender and race at
another Generator Project site, Webster Open Schoo, io Minnezpolis, Minnesota.

The action on the steps freezes and one of the girls jntegjects: “Has this ever
happened to you? Let's lock at what could have happened.”

In the altemative ending to the skit, the girls ask the boys to go with them to
a movie Instesd of instigating an argument by taunting them with assumptions.
For these middle schoolecs, social action begins with their peers and with their
immediate world. The second ending to the skit may seem simplistic answer
toa charged situation, but it reflects defusing techniques the students have leamed
through simulation games, workshops, and artists' residencies held over the
course of a school year.

“This skit is just one of many studeat-produced artistic manifestations of a
year-long study of race and gender entitled The Forum Project. To move the
students from empathy 1o positive action, local artists worked with students in
small groups, helping them draw from their own encouaters to shape their per-
formances and visual arts and teaching them professional techniques. The 80
students who participated in the Forum's training in turn trained 80 more fellow
Webster students in a peer education model that resulted in significant gains in
multicultural awareness for the direct Forum participants, and measurable gains
for those students who were trained by the Forum pasticipants.

One group produced a rap video entitled “Discrimination on School
Grounds” in which a convincing rapper says, “Color, gender [blas), racism—
just stop itl” es school scenes flash to the music. Another group created over-
sized masks, representative of the cultures at the school, And a third developed
a game show in which three of the four audience members/participants were
systematically discriminated against.

Some groups have performed more than 15 times to audiences ranging from
younger students at suburban schools, to a women's group from the YWCA, to
students and teachers attending the National Service-Leaming Conference in
Albuquerque, New Mexico. Often, the student performers are 2n ethnically di-
verse, heterogencous group performing for more homogenous audiences, &5
they did during a 1954 visit to the Hill City School—a pure] Genenator site in
northern Minnesots, The postperformance discussions force the Webster stu-
dents to further articulate thelr discoveries, to help audiences identify bias, and
to develop strategies for confronting it. The middle school students' insights—
developed over a period of nine months, end played out at home, in classrooms,
and on stage—provide the backboane to the confidence the students exhibit as
they lead these postperformance discussions.

In one such exchange, students recounted an incident of gender bias in the
classroom. Commenting on & teacher's response (o map-making exercise, sev:
enth-grader Natalie said, “One boy had his square pesfect. So did a lot of girls
in our class, but he only commented on the one boy's square.”

Eighth-grader Tanya advised, “Then you ought to lalk to him."

_ “Yeah, I know, but I don't really know what to say to him,” Natalic
responded.

Another girl, Jenny, chimed in. “If either sex is getting treated that way, !
think that we have enough peaple that feel strongly about it to bring it up, to
make something of it. .. to make sure that it doesn't get not noticed. . .. You
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cm bring it to the teacher's attention. O if you don't feel comfortable tatking to ¥ sctivities is everywhere. Ons classroom has become a community muscum dedi-
| that teacher, you can tella teacher you do feel comfortable talking to." s ' cated to the divessity of ethnicities that populate this urban ndghbothood. An-
N > ons such as this illustrate Kyra's, one of the student writet/actors, olber houses seedlings soon to be replanted In downlown Minneapolis. In an-
goals of the postperfomance discussions with audiences: “1 hope that we can ' othes, bat houses are undet construction, which will berelocated to nearby is-
teach people that they bave the power to do what they want to do.. . . that they ' |ands in the Mississippi River so that their residents can provide 2 natural means
shouldn’t put up with stuff when people are treating them different because of of mosquito control, i o
their gender or race.” The school looks like the “open” school that it is. A rampway, with a library
- "Teacher Phirun Fricke agrees that there have been both attitudinal and be- 5t the mezzanine level, connects & series of brightly painted classrooms divided
havioral changes among staff and students alike: “If you (a teacher) say things py movable partitions that rarely reach all the way to the ceiling. ‘Classc§ (ex-
like, *Well, you know when you get married your wife can do your cooking,’ cept for kindergarten) are composed of two- and three-grade leve gf:::{am‘gs.d
you'll have 20 kids on you in a second. Whereas, before [The Forum), they- The schoo} also is a magnet for Ukrainian and Hmong st‘udent.s wi .mm;6
. might have let it pass by : L paglish proficiency. It has a student population that reflects its urban _sem::‘: {
-~ Audience member and sixth-grader Shane wrote in the school newspaper percent Asian Amenican, 18 percent African American, § percent Native Amm'-
about his newfound understanding of prejudice based on training from the Fo- can, 1 percent Hispanic American, and 50 percent northem | nh > eni-
sum students. “You may think there is no cure for the ‘isms,’ but you just have can. Children's voices, representing 28 home languages, domunate the hallways
to fight them. Fightiog them doesn't mean ‘putting up your dukes.' It means and classrooms. o _ '
learning about the sms' ™ - But perhaps most critical to this project, according to Rogers, 1S the neces-
‘The ptoject grew out of drama teacher Cynthia Rogers's fascination with sary mix of tescher attitudes: those wnll_mg 0 be problem.solven_as well as
the idea of sustaining a thematic focus across disciplines. Like Harvard profes- Jetting themselves make mistakes. At the inception of Forum's planning, Rogers
sors of education Howard Gardner and Vito Perrone, Rogers believes that stu- called these fellow teachers to a planning meeling and ask_ed them to bngg their
dents and teachers need to be able to immerse themselves in jssues that tran- syllabiand a teaching partner. She wanted to.mvolve them in the kinds of “messy,
scend disciplinary divisions and that are relevant to their lives, particularly in clastic” discussions that she secs a3 esst':nml to the process of cum.culum de'-
this “information ge” When tho surveyed Webster teachers, looking for issues velopmeat, In particular—end leaming, in general. As Rogers s8¥8, 'r”’i‘}‘:‘ §
that were commion aCros grades and throughout disciplines, she found that lives [should be] a senes of conversations that ask questions and move kids to
. most felt that racism and sexism were recurrent jssues for students. Rogers also really think. ... When we ask hard questions of kids and guide them through
i believes that gtudents need & community to tum 1o for regular discourse on various thinking strategies 1 reach logical conclusions, they develop deeper
thoga issues, so that they can amive at new levels of understanding. With this and more complex solutions, They are moved ... 10 reasoning that atlows them
newfound understanding, they become capable of teaching others—the point at  toseea variety of viewpoints. After all, life demands more than simple answers
which real leaming, and service t0 others, occurs. for fill-in-the-blank formats." _

Teacher Char Johason says she believes that the year-long study. of racism Out of that conversation, and the weekly teacher/student meetings that fol-
and sexism will result in Jifelong respect for diversity. “Students recognize that Jowed, grew the Project’s focus on gender and race. The issues raised during
it*s important. After all, they were able to teach someone how important it is.” those conversations became the Project's driving questions—its generative
Of the students® culminating performances, she says, “To convey &n idea, you themes: .
have to have a certain amount of dedication to the project, so you put the effort _ . 1
into learning about it At the beginning, I think students thought, ‘Oh this will - « Why are we $0 uncomfomble. around people \yho ae qlfferent from us
be too much work' And then by the second time through, they sort of became «Cang multiracia'l .andlor mulqgender community e:.ust in harmony?
infected with the idea.... That's the whole ideg, to help them understand the . _Whal brings division ot conflict to such 8 com@unlty?
benefits of responsibility, of following through.” Teacher Bitl Holden has al- o . d the
ready seen evideace that the students’ ability to plan and execute a project for From these questions, the teachers developed plans that incorporated
an audience seems to have “rolled over into other classes.” talents of artists and educators outside the school. Chief among the cooperating

organizations were the National Conference for Christians and Jews, the

The Forum Project works lasly well at Webster School, with
ject works particularly well at YVELS Open School, wit o based at the University of Minnesota, and CLIMB Theater.*

* |ts tradition of community-based, interdisciplinary, thematic curriculum. In ad- Humphrey Fo ! ; "
dition to the Forum Project, 25 t0 50 service leaming projects are underway on With these groups 8s collaborators, the teaching team devised a process In

any given day, both Inside and outside the school, Bvidence of service-lcaming which students:
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* Worked in student/adult groups to practice skills of clarification end nego-
tiation

o Transformed their intellectual knowledge into visual performance with the

_help of artists, scholars, and teachers .

e Were trained to discuss the “isms” with their peers and train them in the
techniques they had leamed

« Gave performances to local schools and organizations followed by ques-
tion and answer sessions with audiences to further explore issues of preju-
dice and to teach conflict resolution skills

Thanks to various funding sources,? the teachers had release time to find |

relevant materials, team teach, and “keep the experience alive,” as Rogers says
I'wo books proved especially useful in belping the teachers make connecti:ns
:0°thé JForum project within thelr other courses: We: Lessons on Equal Worth
nd Dignity, the United Nations and Human Rights and Beyond the Suitcase: A
Resource for Multicultural Teaching of History®:
- All of this activity happened over s six-month period, “so that it wouldn't
e overwhelming,” says Rogers, and involved scheduled times for further conver-
:ation and journal writing among the teachers and students. “We worked to
sreats & philosophical base for-exploration,” she adds. '
Barly on, students were immersed in various activities intended to simulate
srejudicial experiences. In one, former teacher and noted national speaker Jane
Aliott divided students into two groups according to eye color. While the blue-
xyed students were inexplicably seat to sit on the hall floor outside the room,
he btpwn-eyed students were told that this was only a game, and to treat their
>lue-eyed compatriots poorly.
L Once reunited, the blue-eyed students were ordered back into the room, to
it on the floor between two groups of seated brown-eyes. “Blue-eyes,” Elliott
old '(he group, -“aren’t as nice as brown-¢yed people. They're not as smart,
hey'ré not as clean, and they are nasty, uncouth, and violent as well." Blue-
syes had to sign out to visit a bluc-eyes only restroom. If a brown-cye sew 2

" . .

)lue-eya_ i m;hmu‘ g:x:. sumc; blue-eye was ordered to throw it away.

.. Suf h inequities, of course, has lts lessons. Since 1985,
lliott has been l_cadlng similar sessions in schools and corporate settings. (For
\ more detailed discussion of Elliots classroom experimeat, see William Peters's
\ Class Divided [Ballntine Books, 1971] or sce the ABC News documentary
rogram The’ Eye of the Storm.) She cautions that teachers need to be careful
1ow they use such lessons with children, but says that in her expecience, adults
ave had the most violent reactions to the simulation.

‘One student, reflecting on the experience, said, “A lot of blue eyes felt that

he discrimination was wrong; a lot of brown eyes did too. I realized there are s -

>t of stupid things that peopls do. The simulation sort of woke up some people

- 5 those things, and mads them not feel so good about jt.”

- At the end of exch .dny’l session, students discussed their impressions in
mall groups and wrote in joumals—ncordigg insights, memorable events and

oo

¥R TR RN

observations. As one student wrote, “When 1 first gol there [to the simulation
sctivity), 1 thought, “Well, there are privileged people, but there's not too much
gnyone can do about it.’ But after awhile, we figured out that we can [for ex-
ample] call up TV people, and whenever there's a prejudiced TV commercial,
we can ask them to change it. My friends and I did that."
Sodnllcﬁonalsotookmefomofskilx(wﬁmdimcmdandperfonnedby '
students and for students). One particulady sophisticated performance, “Battles of
a Woman," was written and acted by four girls who appear to0 young t0 have expe-
genced soms of the heady ismeuhqncklc.‘lhephyhsmmuicmfomc Four
ﬁimdsuniteinamuunntaﬁerﬁveymofupmﬁm The course of their con- -
vmﬁonladsmﬂnhbuksonfomﬁveinddmintheirﬁves.cadlofwlﬁch

" avolved confronting sexism: A woman, played by middle school studeat Regina, is

forced to givehudnugbtnrdxeandmgynousmme'lhni"becauseherhusband.
playéd by middle school student Stephanle, was hoping for a son. Another struggles
to prove her interest in woodworking over home economics, but is rebuffed by the
shop teacher, again played by Stephanie, who says, “My boys, they're rough; they're
tough. You couldn't handls it. Anyway, you're probably worried about getting your
hnircanghtlnaublcaw.otchippingamil."

Obviously, not all of the experiences reflected in this play are the students’.
Many stem from conversations with parents, teachers, and other students—con-
versations about topics that might not have taken place had there not been the
Forum as an avenue for discussion.

In a sense, the program has provided students with the language for dis-
cussing discrimination. As one middle school girl said, “My friends thought
racism was something not to be discussed. Now they're more open about it. ]
think we're getting to know each other better than we already did. I mean, 1
know you're white and you know I'm black, but we elso know who our inner
person is. We don't intimidate each other about it It's easer for us to stay to-
gether and be friends now.”

“The instruction on geader and recial bias so permested Webster's culture
that students developed a system for catching its teachers and peers in an act of
discrimination. Holding up two fingers in an appareat peace sign (meant to
signify the forked tongue of a snske), while hissing, indicates recognition of an
insult, a étereotype, or other form of inappropriate behavior. As teacher Rosemarie
Redmon says, “Everyone knows what it means. The recognition of the behavior
gives us the opportunity to ask ‘Why"? "

[ndeed, & midyear school bus incident involving Webster students attests to
the impact of this sustained study. As one student recounts, “These was an Afri-
can-American kid, a year older than me, on the bus. All the white kids were
goofing off, But he was the one to get in trouble. So all of us in the back scat got
off the bus and walked home.” Students then drafted a Jetter to the school board,
explaining the incident. Ultimately, the bus driver was removed from the route.
The busing incident s also indicative of the types of student gains endorsed by
the Minnesota Department of Education: creating active leamers, responsible
citizens, creative problem solvers, and lifelong leamers.
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. This kind of action was possible because s .

P tudents were give . -

Yreally change” over ths course of the year, according to Roxger _'.' ‘h: time (o SCREM -
practice taking on viewpoints, and began to see many ways to solvelh ¥ got o 2

Particularly through their interactions with audi

) audiences, the
new levels of understanding of bias, making it impemivepf:lrfot;-;::n
their convictions—{o get off the bus. As Rogers says, “If we want ki
come problem solvers, we have to teach them how to use their enu-gydtsom

the world a better, safer place. Ws have to give them a chance to leavel?:se ;
cir

mark on the world... to fall or to succeed, to collaborate with each other

And, Rogers says, there were equi teachers ;
2y unlVllﬂlt benefits for $ E
the creativity and initiative of the teachers involved, she adds, "S:el:ifmo 3

up their pgs. -

ing gives tea ibili
- g nil" chers the broadest spectrum of possibilities to fire

Overcoming Sc.
thmugh o ggtaI/Communlty Tenslons

Where

M %:ic: ft:::;” was a blea.k courtyard, containing only a sizable air congj

tionf: for t sunoundmg l950:-9n school, students, faculty, and com:

n unity mem" . northeas EM'““P,?“ have created an inviting public space:
school/comm: 31«1 g::::ng place.” Contemporary wooden structures, land.

o e ene, ot o il s oetd e k. The

. ‘e o ' c
by a winding brick pathway, and the air condition:' i:l:ol:v?:l::tr: &Tef:

creatively concealed by a kiosk that advertises school and community happen.

ings.
As eighth-grader James describes it, “
1 t, “It's sort of a small i

thean:i:t the same time. . . sort of like a camnival thing, afesﬁvl::kﬁ.ﬁ:: !'ndoor

anything. but the drab space it once was, thanks to the efforts of this
dedieadonum school las: facuhy' and students, and the surrounding community. Since jts
s an:lpmg' it hn been used for science lessons on composting, for
. ppez‘phm story telling put on for a nearby elementary school, for pu'tnll
m:il organization -y meetings, and for summer sessions taught through the lo-
: mmoﬂhem' lf::n .g;om It gogentin'l uses are limited only by the
onsualnum . . 8lu:lu)ow o unity's imaginations, and Minnesota's some-
s ameolo rﬁ?lf ;t(a)e' beautification plan began three years 8go, whea students
e of pabe ot P:t:o!;-lo.ng mural on their cafeteria wall, with the assis-
f ooltmes Tapocsod s thgmm:a:m. Transforming the wall into en exploration
foulture - u::ool—the largest, most ethnically diverse middle
cate talking Aot b et o e el way o e

. _ ) n eir commonalties, Thi

liversity wall”-—a profusion of ethnic symbols and color—also mmt; ‘: h?g‘l:‘

“ght the bleakness of the adjacent school courtyard,
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Similarly bleak were the neighborhood/school relations, according to prin-

| clpe] Lamy Licio. “When I cams to this school six years ago, everything and

bad that happened in the neighborhood was the Noctheast kids' fault.
The business strip two blocks over didn’t want kids loitering, waiting for the
bus in their businesses, There was a lot of stereotyping.”

Much of this climate was attributable to escalating neighborhood/school

reasions that developed when busing changed the composition of the student
body in the carly 1980s. Assistant principal Mery Spindler said, at that time,
many neighborhood parents began sending their students to a parochial school
ust two blocks away. However, Spindler did not label the problem “racism";
instead, she said, “It's just an ignorance sbout diversity.”
7 Of the 1,000 students that iow attend Northeast, 80 peccent are students of
color. Appeoximately 60 percent have single parcats, 84 percent are eligible for
free or reduced lunches, and almost 25 percent of the student body moves each
semester—al the more reason to foster a sense of community among this bused-
in student body.

Not only do the students differ demographically from the school’s aging
Polish and Ukrainian neighborhood but the students themselves had litle that
bound them 1o each othes, since 90 percent come from all over the greater Min-
neapolis school district. Furthermore, a3 Benincasa says, “If you ask most middle
school kids, ‘Do you have a place in this culture, in this society?’ 1 hazard a
guess that the answer would be ‘Where?" -

Industrial arts teacher Lee Washington cites the attendant lack of an after-
school sports program as part of the reason the school lacked a sense of com-
mon cause, “So any little bit of community we can have [through a project like
the Gathering Place] is a good thing,” he adds. ,

“When Northeast Middle School begen s restructuring efforts six years
1go, the goal was to make the school more of a community,” says art teacher
Ross Curran. The Gathering Placs takes that idea one siep further~—toward fos-
lering & sense of community that includes the surrounding neighborhood.

This courtyard transformation-did not blossom ovemight, however, “We -
started developing ways of projecting to the community that the kids here do
cars about more than drugs and rap—that they have a vested interest in the
school they attend,” says Lucio.

In the students® first efforts at community involvement, they raked leaves
and shoveled snow for nearby residents. They went caroling over the holidays
and spoke to the local business association about their projects. “We had to
reach out, be assertive, 1o give them a complete perspective and not allow them

to dwell on their assumptions,” says Lucio.
Then, with some initial funding from the Generator School Project and from

the Minnesota Department of Education's grants to schools from the federal.
Corporation for National Service, Benincasa and art teacher Rose Curran con-
cocled a plan to manifest this need for community in a physical space. At the
heast of the project was “everyday art—art for everyday places,” says Benincasa.
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se of the Gathering Place is “for the community members and the '

1001 to get together,” acconding 10 eighth-grader Amber. It is testimony to a
scessful public art, public education, and youth service learning collabora-
n. Benincasa quotesan Emily Dickinson line—"1 dwell in possibility"—when
scribing the two-yeir metamorphosis of this space. “Any person involved in
s project dwelled in possibility,” she says.

The educational objectives of the project include having the school become
divic partner with the community, extending the classroom into the commu-
y, creating an interdisciplinary educational service leaming experience, and
stering studeats” life skills, ownership of a project, and self-esteem. To secure
\dents for these grand plans, Benincasa and Curran devised an application for
solvement that asked students to find two teachers to recommend them, write

cisay about what they could offer the project, and check a potluck list of
etests that included soliciting money, educating others, building with wood,
1eotaping, pouring concrete, writing, speaking, helping with a green house,
dﬁfaﬁncdmunumqﬂmskapmm:boutmwmﬁonneedsfor
:il‘:c!:ndm. assuming that as the project grew, efter-school time would be
. The pioject was especially well suited to a school that is divided up into six
ndisciplinary teams composed of 140 students and five teachers, each with a
Ferent academic emphasis. In fact, the project could be considered “post-
sciplinary,” so Intert and interdependent are its curricular pieces.
" ‘With Benincasa's architectural model for the space & guidance, @ math
ass designed the courtyard's landscaping. They also provided the calculations
¢ an industrial arts cless, which built the stage, kiosk, amphitheater, compost
as, picaic tables, and beaches from blueprints. Meanwhile, a science class
18 resurrecting a school greenhouse and learning about plant requirements as
ey raised seedlings for the spring planting that would fit the landscaping scheme
* thes math studeats. English students were busy writiog for grants and docu-
enting each stage of the Gathering Place's development—both on videotape
«d in' scrapbooks—leaming how to create 2 “yisual narrative,” And art stu-
nts - Were p ‘mosaic designs in concrete blocks for the eventual floor
! the‘amphitheatu and making cloth banners to be hung from the platform on
e itige. While all of these activities were underway, other students were giv-
g promgtionasl talks at the local Kiwanis club, and researching prices of lum-
Critical tb the students’ academic outcomes was their time spent discussing
«d writing about their experiences. As English teacher Katherine Kleingartner
y8, “In a service leaming project, the skills are almost insidious—you doa’t
scessarily realize you're leaming them, 50 that's an Important reason for re-
sction.™ Student evaluations of the project testify to the “painlessness” of this
«xt of applied leamning. One wrote that “this is more fun than school.”
Some of the more deliberats student reflections became part of a radio show,

red on Minnesota Public Radio. On the program, students described what it

means to have a sense of place. To prepare for this writing, students considered
different kinds of places in their community (a place with history, a happy place,
an ugly place, a free place, a place where you have never been, 8 hectic place, a
place where products are made, & place with animals, a place where people are
helped, eic.). They then read a series of quotations on place, considering how
strongly they agreed or disagreed with the statements. They also read through &
Jist of characteristics of 8 place, and ranked where their community fell on a -
continuum.

Following this discussion of places, students wrote about what it meant to
have a place they had revitalized themselves, and described the Gathering Place
in poetry. The following was written by eighth-grader Shanita:

The Gathersing Place is like a common town. .
It has very nice things to sec, even things on the ground.
The Gathering Place is  place for fun—
even with excitement, where you shall be stunned.
The Gathering Place is & place of romance,
where everything in sight is in a beautiful glance.
The Gathering Place is 8 place for all types of races.
* It's a place to enjoy and meet new faces.
The Gathering Place is a place of light,
The Gathering Place seems very bright.
The Gathering Place isn't just for certain people.
‘l‘t's a place where all people are treated equal.

Some wrote in teams, as did Danielle, Amy, and Jim:

A place to build, a place to play,
Everything should be this way.

We'll make a place where everyone
Helps one another in the hot -moming sun.
The thought came one winter day,

A place to build, 2 place to play.

Industrial arts teacher Lee Washington also involved his students in small
group work to accomplish the goals of the project. “Normally, my students work
on individual projects, so I have a different set of instructions for each of them.
In this case, 25 people worked on one set of projects, 5o I divided them into
groups. For example, 5 students worked on a picnic table. They had to work
together. Some weren't very good at math, so others would learn from those
who knew a bit more. You would see them struggle from the start, but pretty
soon you could sce that they were learning.”

As important as the skills instruction was to the project, Kleingartner says
that some of the most important experiences for the students were social. “Be-
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Part Two ./ Service

cduse our school's divided into teams, kids work with the same 140 students for
theirwbole three years here. By offering the Gathering Place as an eighth-hour
G.e;;end of the day) class, it's intra-team, 50 kids are working with kids they've
never met before. 'AlL of & sudden they have to depend on their social skills to
have a successful interaction. They can't hang with a clique. That's really im-
portant for middle-school-aged kids, particularly in & school where they be-
coms very team-dependent.”

" AS 13-year-old Amber aftests, “Jt's kind of hard o be the shy type when
you're working with the Gathering Place. . . . You don't just sit and read a book.
You do a lot of action, you work with a lot of community.” She goes on to say,
“I've grown to be more attached to people. I used to be shy, and I'd never
volunteer for anything. I've grown to sec that I need to be with people. I've
niads a lot of friends.” _

.- In fact, Amber spoke to the local Kiwanis Club, describing the project and
sgliciti_ng their interest. As she says, 1 hadn't exactly volunteered to do it. I just
kind of sat back and let somebody choose me to do it. ... When I went I was
shy. But by the time I left—it was only sbout an hour—it kind of broke the
shyness and I was able to be open more.”

. Indeed, the Gathering Place i much more than its disciplinary parts. As
Benincasa says, it takes the concept of service leamning one step further:
«I¢'s about community building, not simply building something for the com-
munity” As Kleingartner describes the project, it “combines community
volunteerism with public art.... Community volunteers are really mentors
for the students.” :

This spirit was mostevident during the four-day fall wByild-a-Thon." School
and community- members worked side by side in an effort to get all but the
cnic benches bullt before winter. The school had plied the community with
inforination about the event and requested help in the form of time, monetary
donations, and/or food. When the building weekend hit, community members
provided gardening, carpeatry, and sewing expertise in such numbers that there
were usually as many adults as students at work. Businesses donated tools, and
students a tool “check-In" so that each borrowed implement was num-
bered, inventoried, and retumed.’ .

The event was poignantly timed. On 2 day when the Twin Cities' largest
newspaper, the Star-Tribune, ran a cover story on its Metro section about a teen
Killing over a pair of sneakers, the inside story featured the Gathering Place’s
“Build-a-Thon." Thereafter, Benincasa atiests, “The phones started ringing off
the hook, and the publicity allowed the school to generate more funding.” One
woman even brought in a check on her way to surgery. Another woman dropped
off a bag of apples. When asked whether she had any children In the school, she
said that she didn't, but that she had stopped by “because there's 0 much mean-
ness in the world.”

The project also will have longer-term community-building benefits since,
as Curran points out, “It brings the school/community together because they

LR 3

have to take care of it. IU's not gomething the janitors are golng to care for. ..
it's a laboratory in some respects, because its use will evolve over the years.”

Curran warns that the two-year project was not always easy to implement.
As many struggles came from within the school as without. At one point, 2
vBowl-a-Thon™ fundraiser was threatened by teachers who felt this was push-
ing the idea of applied leaming too far. In a letter that challenged those assump-
tions, Curran outlined the academic and life skills outcomes of the project, si-
tencing her opponents and allowing the event to be held:

« Students will practice and develop math skills in a real-life experience.

» Students will develop organizational and leadership skills.

o Students will meet once 8 week to reflect on their leaming and to set goals
for the upcoming week. '

+ Students will record these reflection periods in journals to develop their
writing skills.

» Students will learn about commercial art, advertising, public speaking and
community outreach skills in & real-life situation. '

« Students will gain a sensc of self-csteem, ownesship, and personal power
as a result of their being productive members of the school community.

The significance of such hands-on Jearning is, &s Kleingartner altests, espe-
cially important for middle school-aged students. wInformation that is not im-
mediately applied to real world situations does not become internalized.”

Still, Curran admits, “As an art teacher, there are 8 lot-of times when 1
just want to g0 back into the classroom and do little studio. projects because
they're easler. Previous to this, my art projects were pretty much studio or
art historical projects. I didn't have to be as community involved and deal-
ing with all the personalities of everyone. . .. But, once you get past all
that . . . the benefits are 5o huge.” Curran continues, “This took us out of the
classroom, threw us into the school community, into politics, in the reality
that art does not stand on its own—that it is interdisciplinary, and that it is

- not just a studio thing, not just something that happens and you put itina

museum. And so I think, in 2 lot of ways, I'm doing a lot to change people's
attitudes about art education.”

~ Arts extension sesvice director Craig Dreezen, of the University of Massa-
chusetts, shares this sentiment: “In a way, linking art to social action is a reinte-
gration of the asts Into life in a way that was once unquestioned, To connect art
with education, for example, Is to reconnect the arts with their historical role as
baslc tools of communication.” These middle school students—whether creating
a video documentary of the evolution of the project, compiling 8 scrapbook
chronicling its development, writing poetry, presenting to the Kiwanis Club, or
explaining to their peers how to dye concrete—have bome out the contempo-

rary application of that theory.
At & time when middle schools have to be concemned about gang activity—
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vien a Northeast sign reads: “Please keep the following items in your locker:
ackets, bandannas, hats, book bags, knapsacks, backpacks, purses"—the Gath-

xing Place provides an oasis. It makes the more optimlstic declarations, writien

'n a sign near the school’s central office, seem possible: “Be verbally sppropriate;

»« physically considerate; be on time; be prepared for class; strive for best’

chievement; expect the best.”

* As Peter Hutchinson, the superintendent of the Minneapolis schools, said at
ae opening ceremony for the Gathering Place: “This is proof that dreams come
e in Minneapolis schools, not somewhere else, but in Minneapolis schools.”

.- Benincasa makes those dreams explicit: “Out of this collaborative effort,
acial barriers blurred between students of color and the Northeast Community.
‘his project evolved out of a need to bring the community and middle school
tndénts together so that the studeats would not be pesceived as ‘those kids.
‘hose kids are now recognized as community resources and participants.”

" Onis such student, who pounded nails, watered plants, and laid mosaic con-’

rete blocks on the amphitheater floor, also wrote the following poem and read
¢ at the Gathering Place’s dedication celebration:

‘Wanting to serve community, the Gathering Place stands.
The place for peace and unity, the product of many hands.
‘The plans would never have come to be without work,
without we.

Rakes on air, they wouldn't be there

without we, without care.

‘We all were needed to lend a hand;

We all were needed together,

And all together, we present,

by nature’s grace

The Gathering Place.

SERVICE LEARNING AND SOCIAL ACTION

Although these projects are only a sampling of the many segvice leaming ef-
‘orts underway in the Genezator Schools, they illustrate the goals of the project:
o integrate service and social action into academic programming by encourag-
ng schools to develop curricula that connect life experiences with leaming.
Che diversity of projects i representative of the many paths available in mov-
ng from service leaming social action.

~ ‘The Generator School Project builds & national community of leamers and
»ractitionexrs who rely on each other for inspiration, resources, and problem

-olving through their annual national meetings, the summer National Youth

_eadership Project camp, studedt exchanges among the schools, curriculum

| levelopment workshops, and (soon) computer bulletin boards. (A projectwide

- ,...';u_-_?‘}:'

effort to link all 38 schools electronically is currently underway; teachers and
students can then share jdeas more casily with other Generator Schools and
with those linked to the National Service-Leaming K-12 Clearinghouse/
Cooperative.)

These practitioners employ the strengths of such education reform initia-
tives as thematic instruction when they study race and gender in the Forum
Project, “cooperative Jearning" when middle-schoolers team up with younger
students as buddies, and interdisciplinary study when neighborhood/school re- '
1ations become the impetus behind a school/community Gathering Place that

- includes-nstruction in six core curricular areas. As educator Audrey Cohen

(1993) wroté i an issue of the Phi Delta Kappan, “As we sbandon teaching by

‘the disciplines, teachers inevitably face new roles with more challenging possi-
" pilities. Instead of teaching isolated subjects in isolated classrooms, they will

find themselves working together to build curricula around significant social
purposes. . .. They will see themselves less as storchouses of information and
more as mentors, guiding their students through an empowering process that
unites intellectual knowledge with effective action” (p. 795).

It is not only teachers who experience & metamorphosis through service
learning. In recasting students from passive (often reluctant) information re-
positories to community problem solvers, they exercise their citizenship rights—
by building parks, teaching their native tongue, and forging @ sense of commu-
nity by constructing a park. Through school-based service leaming projects,
students become experts, teachers, and resources as they assess community needs
and develop plans for action—all within the course of their academic days.
Along the way, they meet leamner outcomes mandated by school districts, tackle
soclal Inequities, and perceive reasons to sccure academic skills.

At the same time, the community gains a new point of entry into the school.
Schools are no longer primarily the objects of community frustration. Instead,
they provide a new forum for cooperation, uniting parents, students, and com-
munity members around common issues.

But perhaps most importantly, the power of service leaming lies in its abil-
ity to help students in rural, urban, and reservation areas sec how their libera-
tion and strugples for social justice are—as the aboriginal saying goes—tied up
with each other's.
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IDNOTES

Stub, Helen. (Bd.). (1990). Beyond the Sult.
case: A Resource for Multicultural
Teaching of History. Minneapolis,
MN: Mingesota Humanities Commis-
sion in cooperation with the Minne:
apolis Public Schools and the National
Endowment for the Humanities.

1. The National Youth Leadership
incil (NYLC) is an educational non-
fit program based in St. Paul, Minne-
. NYLC offers technical assistance,

" th and adult training, and cumicula and

‘odicals to teachers, community lead-
and others who practice or advocate for
/ice learning and youth leadership. For
¢ information, call (612) 631-3672.

2. The Center for School Change is
ited at the Hubert Humphrey Institute,
vesslty of Minnesota, Minneapolis. It
; established with support from the
adin Foundation to help increase stu-
t achievement in selected Minnesota
munities and to improve educational
‘cy In the state. Call (612) 625-3506 for
ber information.

3. The Generator School Project is &
aborative effort that includes the NYLC
Ainnesota, the Arkansas Department of
cation, the National Dropout Preven-
.Ceater at Clemson Undversity in South
olina, the National Indian Youth Lead-
dp Project (NIYLP) in New Mexico,
Michigan X~12 Service-Leamning Cen-

1t Michigan State University, the Penn- -

rania Institute for Environmental and
nsnunity Service Leaming, and Project
vice Leadership in Washington. Major
1ing for the Project is provided by the
vit-Wallace Reader’s Digest Fund, the
K. Kellogg Foundation, and the Cor-
1tion for National Service,

4. The National Service-Leaming Co-
operative: K-12 Serve-America Clearing-
house was established in 1994, with fund-
ing from the Corporation for Netlonal Ser-
vice (formerly the Commission on National
and Community Service). Sponsored by
NYLC and the University of Minnesota, it

offers a toll-free information number (1- -

800-808-SERV), a national database of
service leamning programs and resources,
8 materials library, an electronic bulletin

board, and referrals for tralning and peer

consultation.

5. The National Indian Youth Lead-
ership Project (NTYLP) offers techalcal as-
sistance, advice, and support to schools,
programs and communities throughout the
country interested in examlning service
leamning in a traditional Native-American
context. For further information, call (50S)
722:9176.

. 6. For further ideas on the use of story
telling, Hall recommends The Parh to
Snowbird Mountain: Cherokee Legends
written by Traveller Bird (New York:
Fagrar, Straus & Giroux, 1972).

7. MacClellan Hall, Something Shin-
ing Like Gold, but Better (St. Paul: Na-
tional Youth Leadership Council, 1991),
p 12

. 8. The National Conference for "

Christlans and Jews (NCCJ) works to pro-
mote peaceful conflict resolution. Contact
Paul Sand at (612) 333-5365 for further in-

formation. The Humphrey Forum ls a de-
partment of the Hubert H. Humphrey
Tnstitue of Public Affairs at the University
of Minnesota, It runs & museum, offers
courses that teach the concepts of govern-
ment and politics, publishes a cumrent af-
fairs newspaper, end produces & television
show on current affairs. Contact Steve
sandell at (612) 624-5799 for further in-
formation. CLIMB Theater is an instruc-
tive theater troup that works regionally
with K-12 students. Contact Peg Endres
at (612) 227-9600 for further information.

9, This project was funded through a

grant by the Minnesota Department of
Bducation, and received additlonal fund-
ing from the Amesican Council of Learned
Societies (ACLS) and the NCCJ.

10. Beyond the Suitcase is based on
the work of the 19891990 Multicultural
History Symposium organized by The Ori-
gins Program and supported by the Min-
neapolis Public Schools. Further funding
came from the Minnesota Humanities
Commission {n cooperation with the Na-
tional Endowment for the Humanities and
the Minnesota State Legislature.
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ASHING ELEMENTARY

1020 McLean
Mount Vernon, WA 98273

Phone: (360) 428-6122
Fax: (360) 336-5220
E-mail: nwells@eagle.esdl 89.wednet.edu

Contact: Linda Jenkins

Washington Elementary is 2 K-6 neighborhood school serving 455 students from
Mount Vernon’s west side. Thirty percent of the population is Latin, culturally and
linguistically. Half of the students qualify for support services in Chapter 1, Bilingual
Education, Learning Assistance Program or Special Education. Forty-seven percent of
the students qualify for free or reduced lunch. Washington Elementary is located in
Mount Vernon, a town of 18,000 residents, whose economy depends on agriculture,
logging, fishing and tourism. Traditionally a farming community, growth is
gradually changing Mount Vemon into a Seattle suburb.

The ethos of Washington Elementary is service within the school and to the larger
community. Service projects are directly linked to the school curriculum in each grade
level, giving students opportunities to use their learning in ways that help others.
Every teacher at Washington Elementary integrates service into at least one unit a
year. Service activities cover a range of issues and subject areas. An intergenerational
project brings fourth graders and senior ditizens together to learn about cultural
heritage while working on crafts. Third grade students use compost they madein the
second grade to plant flowers for campus beautification. They extend this project as

fourth graders by growing indigenous plants, coinciding with their study of
Washington state.

The gbals of service-learning at Washington Elemer;tary include promoting retention of
learning by providing mean}n,gful application of learning through service and

integrating service-learning into grade-level curriculum areas.
AREAS OF EXPERTISE:

¢ peer tutoring _

e ‘school/ community partnerships

e technology

« service projects integrated into the curriculum

AVAILABLE RESOURCES

o Samples of grade-level curriculum maps that:
- show curriculum/ service connections
- use broad conceptual themes to integrate
- use guiding questions to ensure that learning is meaningful and relevant
- use higher level thinking skills across the content areas.
e Articles describing peer tutoring and other components of Washington Elementary’s
Service-Learning Program :

NYLC MODEL SCHOCLS SERVICE-LEARNING RESOURCE DIRECTORY. . . PAGE 26
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SHERMAN MIDDLE SCHOOL

1601 N. Sherman Ave.
Madison, WI 53704

Phone: (608) 246-5040
Fax: (608) 246-4615

Contact: Jane Hammatt Kavaloski

Malcolm Shabazz City High School offers an alternative to the traditional high school
setting, with approximately 20% of the student body representing various ethnic
groups. The total student enrollment in 145. Thirty-three percent of the 438 students
at Sherman Middle School is of African American, Hispanic, Asian or Native
American descent.

The mission of Malcolm Shabazz City High School is to create a harassment-free
environment where all students, regardless of previous academic performance, family
background, socio-economic status, race, gender or sexual orientation are respected. It
is a school where all students are able to feel safe and are encouraged to take
academic and social risks. Expectations for achievement are high and learning is
viewed as lifelong. Curriculum and instruction are multi-cultural as well as skill and
age appropriate. A strong sense ol COTMunity exists in which students are asked to
participate in school dedision-making. Shabazz and Sherman Middle Schools were
chosen to be National Demonstration Sites for Service-Learning based on a history of
community service and student participation. Service is infused into the curriculum
through service-learning classes where students and staff are challenged to improve
their community and themselves. Service-leamning classes benefit students through

enhanced academic achievement, increased student participation and improved student
attitude and school climate.

AREAS OF EXPERTISE:

e “qt-risk” high school students
e teaming between middle and high school staffs
 peer mediation/peer teaching

AVAILABLE RESOURCES:

History of Service-Leaming at Shabazz and Sherman

classroom action research related to "service-learning and the fostering of resiliency"
trainings

orientation to servi

ce-leaming
Level I: project planning and curriculum integration

NYLC MODEL SCHOOLS SERVICE-LEARNING RESOURCE DIRECTORY. . . PAGE 34
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ALABAMA
THE ACADEMY FOR SCIENCE AND FOREIGN LANGUAGE

3221 Mastin Lake Road
Huntsville, AL

Phone: (205) 851-4100
Fax: (20S5) 851-4102

Contact: Ollye B. Conley
Sandra Montgomery

The Academy for Science and Foreign Language is located in Huntsville, Alabama in
the northwest section of the city. The K-8 school, opened in 198, was developed to
rg[le_CLﬂingEiM*iﬁﬂ’,nighackgtouﬂd.oLﬂlg_city. Huntsville is approximately 65
percent white and 35 percent African American and the school population reflects this
diversity. The enrollment also includes a small number of students of Hispanic,
Asian or American Indian descent.

Faculty members are committed to service-learning and focus on increasing academic
achievement and developing a res:gect for diversi;z. Muticultural education is infused

e

into the curriculum through teacher training an inclusion of multiculturalism in each
thematic unit.

Students at the Academy for Science and Foreign Language are involved in at least one
service-leaming project per semesler. The mission and vision of the school is o share
service-learning programs with others schools and the community, while keeping with
its designation as a magnet school to be innovative and bring about systemic change.

AREA OF EXPERTISE

e infusion of multicultural education into the curriculum

NYLC MODEL SCHOOLS SERVICE-LEARNING RESOURCE DIRECTORY. . . PAGE 5
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OPERATION
UNDERSTANDING

...sharing a common bond.

FACSIMILE COVER SHEET

DATE: 10/20/97

[P

TO: Brad Lewis - Learn and Serve America
| EAX #: (202) 565-2781

FROM: Linda White, Executive Director
PHONE #: (215) 665-8575
FAX #: (215) 665-8737

R v T

1 NUMBER OF PAGES INCLUDING COVER PACE: ‘4\\5

COMMENTS:

Attached is a copy of the Operation Understanding

history/mission statement. The information contained on
. the following pages will outline our service learning
{ approach to improved race relations. Our students have
i pbeen involved in this method of learning since 1994.

Please call me if you need any additional information. It was
i a pleasure talking to you.
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i OPERATION UNDERSTANDING
4
. HISTORY AND MISSION

Orleration Understanding was established in 1985 in response to concens a>out the increasing tension and
waping communication between African-Americans and Jews. The prograni concept was developed by
Wiliam H. Gray, former United States Congressman (now President of UNCF/The College Fund) and
Gceprge M. Ross, Managing Parwer of Goldman, Sachs and Company and {ormer Chairman of the Board
of the American Jewish Committcc. Operation Understanding is run in coo>cration with the American
Jewish Committee and the Urban League of Philadelphia.

Optration Understanding’s mission is to develop a cadre of African-Americ in and Jewish leaders who are
cdijcated about and scnsitized to each other’s expericnces and can cffectively lead their communities Lo 2

- grepter understanding of difference and thus to productive working relationships. Operation
Urglerstanding identifies future leaders, exposcs them to cross-culrural expe iences, and provides them
with the leadership and [acilitation skills to promote understanding amongst their peers. The program
bejins a life long process of building bridgcs, cultivating allies, and forging lasting friendships across
culfural, racial, and religious boundarics. Through its Cross-Cultural Exchange programs, Pecr Education
Tedm workshops, alumni programs, and city-wide conlerences, Operation Understanding is able to share
its [ncssage of cultural understanding with thousands of Philadelphia-area residents.

'PHOGRAM COMPONENTS

Coy
Eviry year twelve African-American and twclve Jewish high school juniors are selected from scores of
apyflications and nominations for a ycar of cross-culural exchange. Every e Tort is made to choosc a
divkrse group of participants who rcpresent their community and corne from all economic backgrounds.
Tht program is {inanced through donations so ability to pay is not a conside: ation in the selection process.
. Th_g@ selection committee, made up of African-American and Jewish community leaders and two immediate
. past participants, selects candidates based on their demonstrated leadership ability, cornmunication and
intarpersonal skills, and their commitment to foster social change. 176 Philadelphia students have
pasticipated in our programs over the past twelve years.

Both the abroad and domestic programs consist of threc scgments: orjentaticn, summer travel, and public
spebking. The orientation phase is begun after the selection process is complete. The objective of this
 philse is to build a foundation of knowledge regarding African-American Culture, Judaisny/Jewish-
Anjerican Culture, and the history of African-American/Jewish relations. The abroad participants learn
- abgut the customs, language, and history of Israel and West Aftica that will preparc them for their journey
in the next phase. The students are also provided with training in group dyn imics and interpersonal
rch;tionships.

Abitoad : .

The second phase of this program includes a month long trip to the Republic of Senegal in Africa and to
Isrdel. The trip exposes the students to the history of African-Americans anl Jews and provides the
parjicipants with greater insight and understanding. The participants have ar opportunity to meet with
stufents in both countries and become absorbed in Israeli and Senegalese cu ture. The Senegal portion of
thefjourney is coordinated by TOSTAN, a literacy development organization and the Isracl portion is
cogirdinated by the Nesiya Instinute. .

Dowestic
Thi domestic program’s second phasc consists of an intense 4-day retreat al 1 local site and travel 1o New
Yotk City and Charleston, South Carolina. The retreat encourages the participants (o develop an
understanding and respect of onc another’s cultures, trust one another, and tuild as a leam. The Group
Lesiders facilitate a range of activities including a rope’s course challenge, sessions on negotiation styles
ancl conflict resolution, and lcadership development exercises. In New York City, the group explores the
. Lower East Side and Harlem, meets with Holocaust survivors and Civil Rigts activists, and visits sites of
* cubjural and religious significance for both communities. In Charleston, the sroup visits the McLeod
Plzhtation, the old Jewish cemetery, attcnds Sabbath services at K K. Beth Elohim (the oldest
H 1
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r,et'i)rm synagoguc in Amcrica), and Sunday services at Emmanuel African Methodist Episcopal Church.
This journey helps the students to understand the roots of conflicts that are ontinuing in the U.S,, and
hel[p them to draw parallels from history to issues of racism and anti-semitism in today’s society.

Tvlo adults are chosen each year to accompany the grmalfs and act as group .eaders and facilitators. They
entourage the students (o think of themselves as cultural anthropologists ratacr than tourists. Nightly
meetings arc held during which the students discuss stereotypes, racism, anti-semitism, African-American-
Jewish relations, identity, and what they can do to combat the problems they see. Strong bonds of
fritndship result from the experience of living and traveling together and haring daily conversations.
Hawving cultivated this new appreciation of one another’s cultural heritage, tt e student’s are inspired 1o take
thefir message to the community, which is integral with the goals of the next phase.

Thi third phase takes place during the students’ senior year in high school It is now time for the students
(o jake what they have lcamed and cducate others. They share their message: in a variety of forums
in¢uding radio shows, local and national telcvision shows, Dcwspaper artic es and personal appearances.
ThE students average about 30 speaking engagements per year. The students often start multi-cultural
exghangcs or clubs at their schools. The participants become part of the Peer Education Tcam. While the
qu_Eents devote a lot of time educating others, the leaming process is not ovzr. The group continues to
meet monthly to discuss what is happening in their schools and communitie:;, develop their leadership
skils, and maintain the cohcsion of the group.

_Pﬁ;r Education Team Workshops
Ou_E Peer Education Team, made up of the twelve students from the abroad program and the twelve

students from the domestic program, is a group of professionally trained students who conduct “Multi-
culiural Awareness” workshops for area schools and community and religicus youth groups. By
conducting workshops as peer educators, they encourage the young people in thc audience to confront the
isshes of racism, anti-semitism, stereotyping, and conlict resolution for themselves. In the 1996-1997
school year, our peer educators facilitated over SO workshops in the Philadelphia area. Since the
weirkshops began in 1994, we estimate that the Peer Education Tcam has reached over 7,000 students.
Prilessional Diversity trainers from Temple University have developed a wrkshop and conduct a series
of fraining sessions each Fall 10 teach the Peer Education Team how to be workshop facilitators. The Peer
Education Team learns a variely of interactive exercises for a range of ages, wdicnce sizes and racial
‘mikes. They also learn techniques for encouraging participation, diffusing conflicts and maintaining
coatrol. Ali workshops are [ree of charge; honorariums are appreciated.

“Fliends for Lile”

“Friends for Lifc” is Operation Understanding’s alumni organization. Each year an alumni retreat is held
with workshops and discussion groups to ensure alumni are cquipped to deul with tensions on their
coflege campuses and related concerns in the workplace. The alumni are ab e to share their successes and
{rustrations with each other. The retreat includes a component focused on developing lcadership skills. In
adJEiﬁon to the annual retreat, our alumni committee meets monthly to plan coltural, educational and social
pragrams throughout the year. There is a semi-annual newsletter that alumni put together with updates on
vaiSOu.s individuals, information about upcoming Operarion Understanding >vents, journal entries and
peksonal essays, and a calendar of programs and speakers that may be of interest.

}
City-Wide Conferences
Every other year Operation Understanding sponsors an event open 10 the conmunity at large in an effort to
pribmotc dialogue between African-Americans and Amcrican-Jews of all ages. In December 1992
Otieration Understanding sponsored its first city-wide conference entitled, “Blacks and Jews: Coming Full
Ciicle.” In December 1994 Operation Understanding hosted “Facing Ourselves, Facing Each Other - A
Diklogue on African-American/Jewish Relations.” Both were attended by cver-200 Philadelphians.

i

[
PIROGRAM RESULTS

Thic NAACP Philadelphia Chapter honored Opcration Understanding with i's “Onc Nation” Award in
19D5. The Philadelphia Commission on Human Relations honored Operation Undcrstanding with the
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Clirence Farmer Service Award in 1988 and recognized the Pcer Education Team with an award in 1995.
Ojleration Understanding received thc 1997 Louis D. Apothaker Award frori the Philadelphia Bar
Fdbndation, and will receive one of the first Muhammad Ali World Healing Honors. This program is the

it of jts kind in the nation, and cities including Washington D.C. and San Diego have developed
prijgrams modeled after ours.

R
In#1987 a local television station, WCAU, made the Operation Understanding program the focal point of
itsiyear long theme called, “*A World of Difference.” The television crew jo ned the students as they
traveled through Africa and Israel and latcr presented an hour long documentary of the program that has
bci'En aired nationally.

Th&: Philadelphia community has cmbraced this program and looks to Operation Understanding students

for} presentations about thejr experiences and workshops that encourage others o help race relations in the
rc;iion. Each year there are over sixty requests for Operation Understanding peer educators to conduct
wrkshops for Philadelphia public and private high schools, middle schools, Hebrew schools, church
grijups, community youth groups and national conferences. Most of our audiences have asked for return
viilits, Teachers and workshop attendees have commcnted about the effecti /cness of using young people
toHeliver a message rather than adults; they creatc an cnvironment in which the audience is comfortablc
beng candid and confronting their stereotypes and misconceptions.

Oneration Understanding has initiated partnerships between predominantly .African American churches and
sﬁi\agogucs jn the area. Participants have also wotked to establish lasting programs and organizations in
ir schools. Akiba Hebrew Academy and Girard College have formed a joint program as a result of the
wiik of Operation Understanding participants. Abington Friends School hus established a racial diversity
pﬁ,‘?gram and Springside School and Chestout Hill Academy now have a cu. tural awarencss forum.

All of the students who have participated in Operation Understanding have ‘onc on to college where they
captinue to effect change in interracial relationships on their college campus2s. Many Operation
Uijderstanding alumni have initiated dialogues and forums between African-American and Jewish student
gribups on their collcge campuses. An Operation Understanding alumnus was responsible for starting a
“leosaic House,” or multi-cultural dorm at the University of Virginia. When conflicts have broken out
between the Jewish and African-American communities on a numbcr of carapuses, it was our alumni who
wibre 2 major force behind the ensuing mediation talks.

Dijspite their busy schedules, program participants continue their involvement with Operation
Uitderstanding long after the original year-long commitment Over three-quartets return every ycar for the
schd-off dinners to encourage the ncw participants; (hey attend an annual rctreat to discuss race issues on
cdjlege campuses and the workplace and to develop lcadership skills; they serve as mentors for the
yaunger participants, hosting them on thejr campuses and helping them with college and carcer decisions.
Al% of the students join the alumni group, “Friends for Life.” Four of the al imni are full members of the
Biard of Directors and contribute to the growth of the organization.

Tlje lifechanging experience that these students share, the special training and lcadcrship development that
thiby receive, and the access created through the program afford thero the op pormunity to make a change in
thigir environments. It is cxpected that Operation Understanding participant: will continuc to promole
injerracial understanding as they go through life and to challenge old thinking and behaviors in their ever
widening social citcle. .

PROGRAM SUPPORT

Operation Understanding is administered by one full-time professional wh¢: coordinates the programs from
sqgection throngh follow-up programs. Four group leaders facilitate both the abroad and domestic summer
pibgrams and then meet monthly with the students 1o discuss speaking eng igements, mentoring programs,
cuiTent events, and other group activities. As mentioned abovc, past participants continuc to volunteer
tithe to the cause of intcrracial harmony in their schools, later on their collegie campuses and places of
cn%x.pl.oyment, on Operation Understanding committees, and on the Board o: Directors. Parents of
participants, community and business leaders, human rclations workers anc other adults volunteer time

)
3

|
1
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an;ﬁ'resources to further the work of the program. Grants from corporations, individuals, and foundations
astwell an annual fundraising reception defray the $150,000 annual operating costs.
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Siarch Results: 1996-97 Leamn and Serve America l,vj/ﬂ{ Pz Ve STAY Friday, October 17, 1897

Programs ¢

National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click here to learn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Agassiz Middle School

Contact Information:
Belinda Selfors

1305 9th Ave, S.

Fargo, ND 58103
Phone: 701-241-4724
Fax: 701-241-4722

Type of Organizational Sponsor:
e School-Based

Age of Participants:
e 12-14

Setting:
e Urban

Issue Areas:
o Education
# Human Needs

Description: .
.FCI_ILL_'I'QLALD-BEERSILY_-(Educaﬁon & Human Needs) $500 Connecting With: Lutheran Social Services of
orth Dakota This project is responding to the needs of a number of ESL students in the school. The project
includes activities directed toward students learning that focuses on what culture is an how it affects the way
we live. Students will learn that because of one's heritage, there may be differences in how an individual
dresses eats, worships, celebrates, and communicates. In doing an interdisciplinary unit on cultural diversity,
students' understanding, knowledge, and appreciation of various cultures will be broadened. Students will
provide service by holding a clothing drive, cleaning and repairing clothing to be given to needy ESL families.
LANGUAGE TOOLS FOR REFUGEES - (Education & Human Needs) $400 PAWS (Positive Activities
With Students) is an advisor-advisee program at Agassiz Middle school which connects each students with an
adult in a meaningful and positive way and provides opportunities to learn about various topics. Some of the
topics include Respect/Protect, team building, conflict resolution, decision making, peer pressure, school and
community pride. With these objectives in mind, this project will provide cultural difference awareness and
create meaningful tools to assist refugee students in learning English as a second language. ABC's VISIT
BETHANY HOMES - Mini Grant - (Human Needs) $212 Connecting With: Bethany Homes ABC's (All
Bengals Care) is a service group of 32 students at Agassiz Middle School who reached out to residents at
Bethany Home who rarely receive visitors. This mini-grant project holiday cheer to the residents. The students

hitp://134.84.184.41/program2.ImM$ RETRIEVE?he Page: 1
ader=headeravalue=17&tiald=idna&htmi=detalidio
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Search Rosults: 1996-97 Learn and Serve America Friday, October 17, 1997
Pragrams ’

National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click herg to Jearn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Big Brothers Big Sisters of Muskegon County

Contact Information:
Jody/Anna Boyd/Starr

1706 Clinton St., Suite 300A
Muskegon, MI 49442
Phone: 616-728-2447

Fax: 616-728-2448

Type of Organizational Sponsor:
e Community-Based

Age of Participants:

e5-11 _

e To provide strong educational mentoring and positive view of the high school experience to decrease the
possibility of the child's dropout.

Setting:
e Urban

Issue Areas:
o Education

Description:

We provide onc to one mentoring services to children from single parent home. These services are offered by
high school students. One of our client-centered goals is to decrease the school dropout rate while increasing
self-esteem. By using high school "Bigs", we are able to expose the "Littles" to high school atmosphere and
provide a youthful role model. The impact on the volunteer is learning the importance of philanthropy,

community, and diversity. In addition, the "Bigs" gain a sense of importance by knowing they made a
difference in the life of a child.

NOTE: To report any updates, changes, or corrections, please email the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at
1-800-808-SERVe[7378].

mitp://134.84.1 8a.41/program2.tm$RETRIEVE?he Page: 1
adar-headar&valua=86&fieId=ldno&html=delall&to
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Search Results: 1996-97 Leam and Serve America Friday, October 17, 1897
Pragrams

National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click here to lcarn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Central Berkshire Regional School District

Contact Information:

Amy Carmel

Nessacus Middle School, 120 First Street
Dalton, MA 01226

Phone: (413) 684-0780

Fax: (413) 684-4214

Type of Organizational Sponsor:
® School-Based

Age of Participants:
e 5-11
e 12-14

Setting:
e Rural

Issue Areas:
e Environment
e Education

@ Human Needs

Description: ‘

The Central Berkshire Regional School District is currently in its third year of its Community Service Leaming
program. The initial focus of CSL in Central Berkshire was environmental community service through the
"greening" of our school and community. Over the past two years, we have expanded our initiative. In
addition to environmental community service, we now have projects dealing with diversity, communication
technology, and peace issues. One aim of the new initiatives is to raise the awareness level of students to be
more accepting of diversity (ethnical, racial, environmental, physical, etc.) in the community. Another aim is to
-promote peaceful Gehavior within the community. The "Our Town Project" is also a big part of our CSL
initiative this year. Students on our computer technology classes are creating 2 WEB page about our school and
local communities (http://cbcc.bcwan.net/ nessacus).

NOTE: To report any updates, changes, or corrections, please gmail the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at

hitp://134.84.184.41/program2.fm$RETRIEVE?he Page: 1

ader=header&value=150&figld=idno&himl=detail&l
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National Service-Learning Cooperative
Clearinghouse
An Adjunct ERIC Clearinghouse on
Service-Learning

1996-97 Learn and Serve America Programs
(Click herg to learn more about Leam and Serve America
from the Corporation for National Service website)

1 records found! Click on the record for more information.

Program Name:
Chicago Heights District 170 / Lincoln School

Contact Information:
Stacy Papp

30 W. 16th St.

Chicago Heights, IL 60411
Phone: 708-756-4165
Fax: 708-756-4164

Type of Organizational Sponsor:
e School-Based

Age of Participants:
e 5-11

Setting:
e Suburban

Issue Areas:
e Education
e Human Needs

Description: .

The service leaming committee, comprised of faculty, staff and students at Lincoln School, identified
racial and ethnjc distrust as one of the problems facing local school children. The committee developed
this project as a way of enhancing the different cultures of Chicago Heights for Lincoln School students of
various levels of ability. Knowledge as: field trips to cultural centers, journal activities, pen pal programs
with senior citizens and other district students, development and implementation of a survey of cultural
attitudes and needs, cultural speakers, increased language awareness and the creation of a mural of
different ethnic cultures in Chicago Heights. The students will present the survey results and

recommendations to the Mayor of Chicago Heights and will display the mural for the school board upon
its completion.

NOTE: To report any updates, changes, or corrections, please email the webmaster with the following

10/17/97 1.46 P
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Search Results: 1896-97 Learn and Serve Ametica Friday, Oclober 17, 1997
Programs

National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click hege to learn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.'

Program Name:
Darlington County Schaool District

Contact Information:
Valerie Harrison

102 Park Street
Darlington, SC 29532
Phone: 803-398-5100
Fax: 803-398-5229

Type of Organizational Sponsor:
e School-based

Setting:
e Rural

Issue Areas:
o Environment
e Education

Description:

Service Learning - The Planting Citizens for Tomorrow Program at junior high schools across the district
emphasizes the relevance of enhancing the school, community, and individual. The STAR (Students Against
Racism) and SCOPE (Solving Conflicts or Problems Effectively) has conflict resolution as the Tocus of these
Service Leamning Projects. Students are involved with the promotion of positive community/school
relationships. The goal is for all students to be trained in conflict resolution training. More students are to serve
as peer mediators and receive additional in-depth training. These students work with their peers to solve
conflicts. Community awareness activities are planned for the community as strategic locations that provide a
forum for the understanding and tolerance of diversity. Group projects and plans are being shared with the
respective communities via media and presentations to civic organizations. Darlington County District Code of
Ethics is reinforced at every opportunity. Trained students are serving as mentors/tutors for selected students

NOTE: To report any updates, changes, or corrections, please gmail the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at
1-800-808-SERVe([7378].

http://132.84.184.41/program2.im$RETRIEVE?he Page: 1
adersheader&value=247&fieldsidno&htmi=detali&!
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Search Rosuits; 1996-97 Learn and Serve America Friday, Qetober 17, 1987
Programs  * :

National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click here to learn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Discovery Jr. High

Contact Information:
Sherry Wamer-Seefeld
1717 40th Ave S.
Fargo, ND 58104
Phone: 701-271-6090
Fax: 701-241-6095

Type of Organizational Sponsor:
e School-Based

Age of Participants:
e 12-14

Setting:
e Urban

Issue Areas:
o Education
o Human Needs

Description:

IMMIGRATION DAY/MEMORIAL DAY (Education & Human Needs) $1695 The first phase of this project
involves serving the recently naturalized citizens of the community. After studying the history of immigration
in our country, researching and giving persuasive speeches on immigration, and celebrating the cultural
diversity of the students, they will celebrate immigration and cultural diversjty of our country. A reception is
planned honoring recently naturalized citizens in the area. The second part of the project is to invite recent
refugees to share their experiences of coming to this country and to provide services to them. Students will be
paired with immigrant/refugee students within our school and at the elementary schools in the community.
They will form a bond with them, helping with homework, reading books to them as a way to ease their
transition into our community. The second phase of the project will follow the study of the Vietnam War and
will take place near Memorial Day. The students will use what study of the Vietnam War and will take place
near Memorial Day. The students will use what they have learned to plan a memorial event followed by a
celebration to involve the community. FARGO: OUR FRONTIER - (Education) $635 Connecting With: Fargo
Heritage Society & Red River Historical Society Students involved in this project will study the basics of
architecture in the classroom and will be able to identify various architectural features. The students will make
fields trips to three historical districts of Fargo, take pictures, and write narratives. They will develop a web
site for the Fargo Heritage Society, a slide show for use in the Fargo School District and the Heritage

hitp://134.84.1 84.41/program2.fm$RETRIEVE?he ) Page: 1
ader=hander&value=269&ﬁeld=idho&hlml:datﬂil&l
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Search Results: 1996-97 Leam and Serve America Friday, Oclober 17, 1997
Programs

Society,as well as, models of various buildings MAKING BOOKS WITH FIRST GRADE - (Education) $270
Connecting With: Centennial Elementary School Ninth grade English students will partner with elementary

students in creating a children's book. Elementary students will create drawings about themselves, and then the
English students will work with their partner to write a story about the child and the pictures.

NOTE: To report any updates, changes, or corrections, please email the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at
1-800-808-SERVe([7378].

nttp://1 36.84.184.41/program2.fm$RETRIEVE?he . Page: 2
adersheader&value=2694tield=idno&htmi=detail&t
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Search Results: 1996-97 Leam and Serve Amaerica Friday, October 17, 1897
Programs

National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click here to learn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Farnsworth Elementary School

Contact Information:
Ginny Newman

1290 Arcade Street

St. Paul, MN 55106
Phone: 612-293-8675
Fax: 612-293-8679

Type of Organizational Sponsor:
e Community-based

Age of Participants:

e 5-11

e Goal is to engage fifth grade classes in environmental and multicultural educational service projects that
build on classroom based themes and create relationships with seniors.

Setting:
e Urban

Issue Areas:
¢ Environment
# Education

Description: ,

Student's and seniors® skills in intergenerational communication and collaboration are being developed through
the study of 1) water and ecology issues and 2) cultural heritage to 1) enhance the beautification and
preservation of the Mississippi River with habitat restoration and storm sewer stenciling and 2) increase
diversity sensitivity through cultural events planned for school groups and nursing home residents. Projects
include neighborhood outreach.

NOTE: To report any updates, changes, or corrections, please email the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,

and 3) any new information to be added, changed, or deleted. You can also leave a voice message at
1-800-808-SERVe[7378].

htlp:ll‘l34.84.184.‘1Iprogramz.lmSHETRIEVE?he . Page: 1
ader=header&value=321Aatlsld=idno&htmi=detail&f
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Search Results: 1986-97 Learn and Serve America Friday, October 17, 1897
Programs |

National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click hery to learn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Greater Portland Big Brothers Big Sisters

Contact Information:
Richard Verme

175 Lancaster Street
Portland, ME 04101
Phone: 207-773-5437
Fax: 207-773-5437

Type of Organizational Sponsor:
e Community-Based

Age of Participants:

e 5-11

e Our goal is to facilitate a program which is owned and developed by high school volunteers which will bring
together and match students from culturally divers, inner city schools.

Setting:
e Urban

Issue Areas:

e Education

e Public Safety
e Human Needs

Description: '

We are working with students from Portland High School's YES DIVERSITY group to develop a program
which will facilitate same-culture and cross-cultural matches between students at PHS and Reiche Elementary
School. Our goal is to increase refugee students' chances for success, reduce violence rooted in cultural fear
and ignorance, celebrate the rich diversity of our community and help foster the self-esteem of our young Bigs
and Littles. ~—

NOTE: To report any updates, changes, or corrections, please email the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at :
1-800-808-SERVe[7378].

hitp://134.84,184.41/pragram2.ImJRETRIEVE?he Page: 1
ader=header&valuead78&field=idno&htmladetaildt
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Search Results: 1996-97 Leam and Serve America Friday, October 17, 1887
Programs

National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click here to learn more about Leam and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Hickory Public Schools

Contact Information:
Duane Kirkman

432 Fourth Avenue
Hickory, NC 28601
Phone: 704-322-2855
Fax: 704-322-1834

Type of Organizational Sponsor:
e School-based

Age of Participants:

e 5-11

e 12-14

o Intensive service learning expeditions for students at Hickory's two middle schools

Setting:
e Rural

Issue Areas:
e Environment
e Education

e Public Safety
e Human Necds

Description:
Service learning expedition will focus on personal growth as well as service to others and will deal with such
community issues as d‘iw_/o_:_g'itx,_school violence, pollution and hunger / homelessness.

NOTE: To report any updates, changes, or corrections, please email the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at
1-800-808-SERVe[7378]. '

hitp://134.84.1 84.41/program2.fmSRETRIEVE?he Page: 1
ader:he_ader&value=409&|ield-idno&html=detall&r
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Search Results: 1996-97 Leamn and Serve America Friday, October 17, 1997
Programs '

National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click hege to Jeam more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Highland Park Junior and Senior High

Contact Information:
Bev Gause

975 South Snelling Avenue
St. Paul, MN

Phone: 612-293-8950
Fax: 612-293-8953

Type of Organizational Sponsor:
e Community-Based

Age of Participants:

e 5-11

e 12-14

e 15-17

e Youth from junior and senior high will connect with seniors to address hunger issues and human rights
issues by collaborating with elementary students.

Setting:
e Urban

Issue Areas:
e Education
® Human Needs

Description:

Service learning classes, Spanish immersion students and Chinese students are collaborating with seniors on
issues of local hunger, human rights, cultural diversity and watershed protection by participating in a heritage
fair, a food drive for immigrant families in St. Paul, and developing activities for Chinese elders and their
grandchildren. They will also work with Expo students on storm sewer stenciling.

NOTE: To report any updates, changes, or corrections, please email the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at
1-800-808-SERVe[7378].

hitp://1 34.84.184.41/program2.fm$RETRIEVE?he Page: 1
ader=header&valuew4 1 0&field=idno&htmi=dstail&f
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Search Results: 1996-97 Leam and Serve America Friday, Oclober 17, 1987
Progams h

National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click here to learn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
In Pursuit of Peace

Sponsor:
Camp Fire Boys and Girls

Contact Information: :

Ms.Vianna Pribble & Ms. Claudia Moguin, Project Directors
3309 E. Hefner Road

Oklahoma City, OK 73131

Phone: (405) 478-5646

Fax: (405) 478-5654

Type of Organizational Sponsor:
e Community-Based

Setting:
e Urban

Issue Areas:
o Education
e Public Safety

Description:

Camp Fire Boys and Girls partner with 64 Oklahoma City elementary schools and their individual guidance
counselors for a peer mediation program, 'In Pursuit of Peace.' Youth learn communication and
problem-solving skills and are given opportunities to practice these skills in real conflict situations. Also, 16
hours of training in peer mediation are provided. Youth then select from a list of participant-generated
volunteer opportunities and contract a minimum of six hours of service as peer mediators in the home, school,
or neighborhood. The overall goal of 'In Pursuit of Peace' is to help young people understand diversity and to
educate them about how to deal nonviolently with their differences. Principals of the ¢lementary schools
indicate program success: -Youth mediators have reduced the number of office referrals for playground
disputes by 45 percent; -In-class discipline situations have been reduced by approximately SO percent; and -The
number of fights previously settled by principal and teachers have decreased.

NOTE: To report any updates, changes, or corrections, please email the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at
1-800-808-SERVe[7378].
http://134.84.184.41/program2.fm$RETRIEVE?he Page: 1
ader=header&value=1251&field=idno&htmi=datail&
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National Service-Learning Cooperative
Clearinghouse
An Adjunct ERIC Clearinghouse on
Service-Learning

1996-97 Learn and Serve America Programs
(Click here to learn more about Learn and Serve America
from the Corporation for National Service website)

1 records found! Click on the record for more information.

Program Name:
Maryland Historical Society

Contact Information:
Janet Syrrett

201 W. Monument St.
Baltimore, MD 21201
Phone: 410-685-3750 x337
Fax: 410-385-2105

Type of Organizational Sponsor:
e Community-Based

Age of Participants:
e The MHS program involves three parts: museum/school partnerships in the fall and spring culminating
in student exhibits at MHS, and a summer internship program.

Setting:
e Urban

Issue Areas:
e Education

- Description:

Through the Maryland Historical Society student service-learning program "Making the Museum Mine,"
local youth are becoming a vital part of the museum'’s mission. Students form Baltimore City and County
public schools are working with the MHS to develop two students-designed exhibitions at the museum,
Taking an in depth look at a neighborhood's history, and the other addressing racism, cultural invisibility,
the nature of truth, and other social issues presented in the MHS exhibition "Mmmg the Museum." Other
local teenagers are working behind- the-scenes as summer interns at MHS.

NOTE: To report any updates, changes, or corrections, please email the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the
program, and 3) any new information to be added, changed, or deleted. You can also leave a voice message
at 1-800-808-SERVe[7378].

10/17/97 13:39:43
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National Service-Leafning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click here to learn more about Leamn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Mid Pacific Institute and Hawaii Association of Independent Schools / Summerbridge Hawaii

Contact Information:

Kanoe / Robert Dowd / Witt

1585 Kapiolani Blvd Suite 1212
Honolulu, HI 96814

Phone: (808)973-1532

Fax: (808)973-1545

Email: sbhawaii@his.mhpcc.edy

Type of Organizational Sponsor:
e Community-based

Age of Participants: _
e to encourage and motivate talented high school and college students to enter the teaching program to
empower middle school students to succeed in rigorous high school academic programs

Setting:
e Suburban
e Urban

Issue Areas:
e Education
o Human Needs

Description: : :

Mission Statement Summerbridge Hawaii began in 1993 as a collaborative effort between the Hawaii
Association of Independent schools, Mid-Pacific Institute, and the State oh Hawaii Department of Education.
These organizations have demonstrated throughout their histories strong leadership leadership continues to find
expression in Summerbridge Hawaii, under the direction of the Hawaii Association of Independent Schools.
Summerbridge Hawaii's mission is to stimulate and reshape the process and the profession of education
through the synergy of motivated at-risk students,talented and enthusiastic young teacher recruits, and a safe,
cxciting, challenging learning environment. Our Goals: STUDENTS * identify , encourage, and prepare
entering seventh and eighth grade students with high academic potential for successful entrance into and
participation in academically rigorous high school and higher education programs. * develop in collaboration
with the schools and community a group of highly motivated students who are able and anxious to serve as
role models for peers. * Reflect the diversity of our community's population and place special emphasis upon
enrolling those whose educational opportunities are limited or who face barriers which may be created by low
income, family stresses, or language. TEACHERS * Encourage and prepare talented high school and college

http://134.84.184 .4 1/program2 {m$RETRIEVE7he Page: 1
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National Service-Learning Cooperative
Clearinghouse
An Adjunct ERIC Clearinghouse on
Service-Learning

1996-97 Learn and Serve America Programs
(Click bere to learn more about Learn and Serve America
from the Corporation for National Service website)

I records found! Click on the record for more information.

Program Name:
Native American Snowshoe Project/Menominee Tribal School

Contact Information:
Michael Clark

PO Box 39

Neopit, WI 54150
Phone: 715-756-2354
Fax: 715-756-2364

Type of Organizational Sponsor:
e School-based
® Tribe

Age of Participants:

® Snowshoe Project will focus on 6th graders, ages 12-13. Goals of the project are to expand knowledge
of students in assembling and following directions. Expand community involvernent withTribal School
and students.

Issne Areas:
e Environment
e Education
o Human Needs

Description:

Menominee Showshoe Project's goals are 1o create a more open communication between Tribal School,
the community, and neighboring schools, to allow students an opportunity to create a part of past heritage,
and share what they have learned with other students and community people. —

T T TRy =

NOTE: To report any updates, changes, or corrections, please emai] the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the
program, and 3) any new information to be added, changed, or deleted. You can also leave a voice message
at 1-800-808-SERVe[7378].
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National Service-Leérning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click here to learn more about Learn and Serve America from the Corporation
for National Service website)

I records found! Click on the record for more information.

Program Name:
Old Hometown

Contact Information:

Cindy Redeker

212 Church St., Historic Pensacola Village
Pesacola, FL 32501

Phone: 904-470-4880

Fax: 904-470-4887

Type of Organizational Sponsor:
e School-Based

Age of Participants:
® 15-17 .
e Old Hometown is a heritage-based service-learning program of the Escamia County School District

Setting:
e Urban

Issue Areas:
o Education

Description: .

Old Hometown is a heritage-based service-learning program of the Escambia County School District. Old
Hometown provides students with the opportunities to learn while serving their community, discover
knowledge of the past, develop technological literacy, celebrate diversity and create a sense of personal, social
and cultural identity. Students develop many academic and social skills for the world of work while
participafing ifi activities such as interviewing Pensacolians for oral history projects, researching writing and
presenting "living history" reenactments, volunteering for civic agencies, promoting historic preservation,
improving historical properties and tutoring elementary school children through heritage properties and tutoring
clementary school children through our heritage literacy coggs. Old hometown brings schools, government,
business, industry, and the arts together to give students hands-on experience in the real world, fostering a
commitment to lifelong service and learning.

NOTE: To report any updates, changes, or corrections, please email the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at
1-800-808-SERVe[7378].

hitp://134.84.184.41/program2.tm$RETRIEVE?he Page: 1
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National Service-Léarning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click here to learn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Orion Community Unit Schools #223

Contact Information:
Linnea K. Gustafson
Box 189

Orion, IL 61273

Phone: 309-526-3386
Fax: 309-526-3711

Email: crhanna@revealed, net

Type of Organizational Sponsor:
® School-Based

Age of Participants:

e 5-11

® Target population: all students Kindergarten thru Sth grade; Goals: to help students develop self esteem,
recognize their personal skills, develop sense of comrmunity concern.

Setting:
e Rural

Issue Areas:

e Environment
o Education

e Human Needs

Description:

The Orion School District is implementing serve learning at all grade levels during the 1996-97 school year as
part of a comprehensive effort called Project CARE. Each grade at CR. Hanna Elementary School has specific
curricular tie-ins at the appropriate level at well as helping students to recognize that they have gifts to share in
the community. Faculty in-service workshops have been planned. Among the service opportunities for K-5
grades this year are intergenerational programs that will involve visits to senior homes, the development of an
oral history booklet, the adoption of a local park, collaboration with this Village Board and 2 Wornan's Club
working on a prairie plant garden, work with the Boy Scouts and the Soil Conservation District plating trees,
the development of awareness of cultural diversity both within and outside the local community and the sharing
of this information throUgh programs af senior citizens centers, and help the development of a Website for the
communities comprising the school district.

hiIp://134.84.184.41/program2.Im$ RETRIEVE?he Page: 1
ader=header&value=893afield=ldno&htmi=detailat

~nbne Secbua




711 P17 OCT 17 97 14:31

Search Results: 1996-97 Learn and Serve America Friday. October 17, 1997
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National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click herg to learn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Providence Summerbridge

Contact Information:
Cathy Sanford

216 Hope Street
Providence, RI 02906
Phone: 401-521-6744
Fax: 401-751-7674

Email: ProvSB @aol.com

Type of Organizational Sponsor:
e Community-Based

Age of Participants:

e 12-14

e 15-17

® 18-23 College students and high school students teach in our program to benefit public middle school
students.

Setting:
o Urban

Issue Areas:
@ Education
e Human Needs

Description:

Summerbridge is a unique workshop in education where traditionally disadvantaged, high potential middle
school students from Providence public schools work with talented high school and college students interested
in teaching. The program stresses academic excellence, leadership, creativity and diversity.

NOTE: To report any updates, changes, or corrections, please email the webmaster with the following
information; 1) program name, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at
1-800-808-SERVe([7378].

http://134.84.184.41/program2.fm$RETRIEVE?he Page: 1
ader=header&value=764&fleld<idno&himledatail&f
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National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

Program Name:
South Sioux City Public Library

Contact Information:

Lyn A Brodersen

2219 Dakota Ave.

South Sioux City, NE 68776
Phone: 402-494-7545

Fax: 402-494-7546

Type of Organizational Sponsor:
e Community-Based

Age of Participants:
e 5-11

e 12-14

® 15-17

Setting:
e Suburban

Issue Areas:
e Education

Description:

The Community Storytelling Program provides an opportunity for high school students to address community
issues in a format easily understood by younger children. Older students produce children's stories about
cultural diversity, litter, safety and other community issues, middle school students illustrate the stories, and

the workers are presented to all K-1 classrooms in the city.

NOTE: To report any updates, changes, or corrections, please email the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at

1-800-808-SERVe[7378].

http://134,84,184.41/program?2.fm$RETRIEVE?he
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National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click hete to learn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Summerbridge Manchester

Contact Information:

Natalie Koepp

Summerbridge Manchester, 2108 River Road
Manchester, NH 03104

Phone: 603-669-4524

Fax: 603-625-9715

Email: nkgepp@derryfield.com

Type of Organizational Sponsor:
e School-Based
¢ Community-Based

Age of Participants:
o 12-14 '
e 11

Setting:
e Urban

Issue Areas:
e Education

Description: ‘

Summerbridge Manchester is a year-round, tuition free academic program where 70 motivated sixth and
seventh graders from Manchester public schools are taught by 28 talented high school and college students
from around the country. Summerbridge is committed to working with students from families with limited
economic means. This ambitious and ngorous two year program embraces academic excellence, leadership,

creativity and diversity. Through long-term support and advocacy, Summerbridge seeks to empower young
people to succeed in school. _

NOTE: To report any updates, changes, or corrections, please gmail the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at
1-800-808-SERVe[7378].

http://134.84.184.41 lprogram2.Im$RETRIEVE?he Page: 1
ader=header&velue=9210&tisld=idno&htmi=detail&f
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National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click here to learn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Trailmaster

Sponsor:
Tri-County Community Action Program

Contact Information:
David Dernbach

RR#1, Box 1181
Randolph, NH 03570
Phone: 603-466-5874
Fax: 603-466-5826

Email: tm@moose.ncia.net

URL: h;gp://www.ggggities.cog[nggmile/9877

Type of Organizational Sponsor:
e Community-Based

Age of Participants:

e 12-14

e 15-17

e 18-years+, Post-Secondary

Setting:
e Rural

Issue Areas:
¢ Environment
o Education

e Human Needs

Description:

Trailmaster is a leadership development program for youth in the Northern third of New Hampshire. During

the summer, Trailmaster has three teams consisting of 11 members each. These teams operate from wilderness

bases throughout the forests of the White Mountains region. They construct and maintain hiking and multi-use

trails. They also build log shelters, bridges, and perform other tasks that enhance the region's wilderness

opportunities. During the school year, Trailmaster members come together for one weekend per month to '

re-establish friendships, perform service in the region, train for workshop delivery at student conferences and

schools, and just have fun together. Trailmaster has a student directed Improv team that offers performances in

the region's school on such topics as drug use, tobacco use, underage drinking, and respect for others in their
mtp://134.84.184.41/program2.tm$RETRIEVE?he Jj\‘ ex’ Si f\\Page: 1
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Programs :

diversity. Student members have recently trained area teachers in Service Learning programming,
School-to-Work teachers and administrators in program safety concerns. TM's safety certification process for
tools and gear use and safe program procedures, new AmeriCorps members in the Trailmaster reflection
process, and grammar school students in safe and correct use of trail tools and trail construction through a
swamp using bog bridging construction. Trailmaster's collaborators are: the New Hampshire Division of
Parks and Recreation: the NH Division of Forests and Lands; The White Mountain National Forest; the towns
of Gorham, Randolph, Whitefield, and North Stratford; the school districts of Berlin, Milan, Gorham, North
Stratford, Groveton, White Mountain Regional, and Colebrook; The Randolph Mountain Club; the
Appalachian Mountain Club; and the Balsams Resort. Trailmaster bas been providing North Country youth
with opportunities to proudly contribute to the enhancement of their region for the past ten years.

NOTE: To report any updates, changes, or corrections, please email the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at
1-800-808-SERVe[7378]. '

http://134.84.184.41/program2. {m$RETRIEVE?he Page: 2
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National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click here to learn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Upper Merion Area School District

Contact Information:
Michelle M. Franc

435 Crossfield Rd

King of Prussia, PA 19406
Phone: (610)337-6008
Fax: (610)37-9468

Type of Organizational Sponsor:
e School-based

Age of Participants:

e 5-11

® 12-14

e 15-17

® Develop projects to enrich integrated / thematic units provide opportunitics for applications of ¢lassroom
skills. Developmentally appropriate projects are in place k-12.

Setting:
o Suburban

Issue Areas:
o Environment
e Education )
e Human Needs

Description:

Teachers K-12, develop projects designed to teach reflective thinking, provide experiential learning and
develop an understanding of the diversity of our community. The culminating experience is offered to high
school students through a CSL course housed in the social studies department, requiring S0 hours of service,
weekly journals, weekly discussions and a final presentation, It is our goal to gradunate students who have an
understanding of the diverse needs of their community and a willingness to contribute to their community.

NOTE: To report any updates, changes, or corrections, please grpail the webmaster with the following

information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,

and 3) any new information to be added, changed, or deleted. You can also leave a voice message at
1-800-808-SERVe[7378].
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National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click here to learn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Wake Summerbridge

Contact Information:
‘Alissa Kingsbury

7409 Falls of Nevse Road
Ralgih, NC 27615

Phone: 919-847-0900 x2281
Fax: 919-848-6468

Email: Alissa@raven.pvt.k12 nc.us

Type of Organizational Sponsor:
® School-Based

Age of Participants:

e 12-14

® 15-17

e College age students who teach High School (and college) studnets tech-aad-m®; ddle-sch
teach and mentor middle-school students in an academic enrichment program on youth cmpowermcnt

Setting:
o Urban

Issue Areas:
e Education

Description:

Wake Summerbridge is a tuition-free, comprehensive three-year program for students from Wake County
Middle schools. The program includes six-weeks summer sessions, a year-round Saturday and mentoring
program, and high scgool advising. Summerbridge serves students with academic potential, many of whom
have limited access to supplemental academic programs. Their teachers are outstanding high school and college
students who are interested in education and community service. The intensive program stresses academic
excellence, leadesship, creativity, and diversity. Wake Summerbridge, located on the campus of Ravenscroft
School, is modeled after the Sunmerbridge program at San Francisco University High School, established in
1978. It is a collaboration between the Wake County Public School System and Ravenscroft School.

NOTE: To report any updates, changes, or corrections, please email the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at

http://134.84.184.41/program2.ImSRETRIEVE?he Page: 1
adersheader&value=9994field=idne&htmimdetall&!




711 P18 OCT 17 *97 14:23
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National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click here to learn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Westerville/Grandville Heights City Schools

Contact Information:
Dr. Ginger Rose Ph.D.
336 S. Otterbein Ave.
Westerville, OH 43081
Phone: (614)895-5971
Fax: (614)794-7605

Type of Organizational Sponsor:
e School-based

Age of Participants:
e 5-11

e 12-14

e 15-17

Setting:
@ Suburban

Issue Areas:
o Environment
® Education

o Human Needs

Description:

This project focuses on improving the integration of service-learning in all subject areas through the training of
building leaders, selected staff members, and special education coordinators in service-learning program skills.
It also seeks to develop model service-learning projects that demonstrate, in specific ways, how to involve
participants of diverse ages, economic circumstances, racial and ethnic backgrounds, and special needs in
quality service-learning experiences. K-12 students in both districts are involved in a variety of projects,
spanning environmental issues, human needs, education and the ring%’ofdjygr*sigy.

NOTE: To report any updates, changes, or corrections, please gmail the webmaster with the following
information: 1) program narme, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at
1-800-808-SERVe[7378].

hutp://134.84.184.41/program2,im§RETRIEVE?he Page: 1
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National Service-Learning Cooperative
Clearinghouse
An Adjunct ERIC Clearinghouse on
Service-Learning

1996-97 Learn and Serve America Programs
(Click herg to learn more about Learn and Serve America
from the Corporation for National Service website)

1 records found! Click on the record for more information.

Program Name:
Willamette High School

Contact Information:
Cyndi/Camille Lowell/Ronzio
1801 Echo Hollow

Phone: 541-689-0731 x4075
Fax: 541-689-7119

Type of Organizational Sponsor:
e School-Based

Age of Participants:
e 5-11

e 12-14

e 15-17

Setting:
e Urban

Issue Areas:
e Education
e Human Needs

Description:

Students are involved in 5 different projects: (1) Grade School Mentors—11th and 12th grade students
work with a nearby 5th grade class to plan a service project; (2) Human Resources CAM Class will plan
service learning projects in the Eugene area; (3) Service Learning Class is offered for credit; (4) World of
Children--10th-12th grade students work with new HEADSTART on Willamette's campus; and (5)

Connecting--a totally student driven project involving Sw who are going to 2 middle
and 3 elementary schools as 1:1 mentors to Hispanic and Laotian pupils, 3-5 hrs./week.

——— iy e e T pic e
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NOTE: To report any updates, changes, or corrections, please email the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the
program, and 3) any new information to be added, changed, or deleted. You can also leave a voice message

10/1797 1:21 P!
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National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click here to learn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Youth Service Bureau of Porter County

Contact Information:
Danny Lackey

253 W. Lincolnway
VaValparaiso, IN 46383
Phone: 219-464-9585
Fax: 219-462-4159

Type of Organizational Sponsor:
e Community-Based

Age of Participants:

e S-11

e 12-14

e To educate young children about racism and to promote unity among youth.
Setting:

e Rural

e Suburban

Issue Areas:
o Education
e Human Needs

Description:

Teens United for Ethnic Awareness is an organization of high school students form various backgrounds
coming together, T.U.E.A provides educational and experiential opportunities for that encouraged awareness,
sensitivity and tolerance of peoples' differences.

NOTE: To report any updates, changes, or corrections, please email the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at
1-800-808-SERVe[7378].
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ader=header8value=1067afleid=ldno &himi=delail&




711 P13 ocT 17 97 14:30

.
Search F(esul(.;.: 1996-97 Learn and Serve America Friday, October 17, 1997
Programs .

National Service-Learning Cooperative Clearinghouse
An Adjunct ERIC Clearinghouse on Service-Learning

1996-97 Learn and Serve America Programs
(Click here to learn more about Learn and Serve America from the Corporation
for National Service website)

1 records found! Click on the record for more information.

Program Name:
Youth Service Team

Contact Information:

Jim Topizhofer

Rosemount, MN

Phone: (612) 322-6003 423-4391

Type of Organizational Sponsor:
e Community-Based

Description:

The Rosemount Partnership Youth Service Team is a dual tiered mentorship whereby professional mentor high
school students, who in turn will mentor children in grades K-5. The programs executed in two parts. The first
part involves training sessions covering such topics as child development, resiliency, discipline, CPR, first
aid, teamn building, leadership, age appropriate activities, and gdiversity. Each session is taught by experts in
those various fields of humnan service, Upon completion of the trajning session, the high school age youth are
now ready to perform the service work, which is the second part of the program. This work is performed
during a four week summer school session as a local elementary school. The high school age youth aid
teachers in a classroom setting, supervise lunch, and lead the children in activities after lunch. The majority of
the children served during the service piece are educationally and economically disadvantaged.

NOTE: To report any updates, changes, or corrections, please email the webmaster with the following
information: 1) program name, city, and state (as listed in online record), 2) your relationship to the program,
and 3) any new information to be added, changed, or deleted. You can also leave a voice message at
1-800-808-SERVe[7378]. '
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Martin Luther King, Jr. Awards 1997

American Red Cross
Pittsburgh, PA

Kick-off training for 10 FGP volunteers in the safety program for youth called HOME
ALONE.

Anchorage School District- Clark

Anchorage , AK

Story-telling service learning project with high-risk youth and adults. Storytelling is linked
with literacy training for the diverse study body and a visual literacy training program for the

teachers. The children will produce books to share with their families, senior citizens, and
children in shelters.

Arkansas Martin Luther King, Jr. Com
Little Rock, AR

Augusta- Richmond Oppor. Ctr., Inc.
Augusta, GA
Face-lift for the Wallace Branch Library and Homework Center which services a

predominately African American neighborhood. The project is ongoing, but four of the
rooms will be targeted for work on the holiday.
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California State University Hayward Foundation
Hayward, CA

University students will serve as tutors and mentors for an Oratorical Summit targeted at
high-risk high school students.

Cameron Campus Ministry
Lawton, OK

Teach-in during the week of the holiday based upon MLK
s principles of non-violence. The holiday will conclude with a speak and awards ceremony
recognizing those in the community who promote unity.

Campus Outreach Opportunity League (COOL)
Washington, DC

Expand "Into the Streets" program, a one-day service initiation at college campuses.

Catholic Social Services
Lansing, Ml
Everett High School Excellers will be paired with 30 RSVP volunteers to write a book and

create a video tape on life before the Civil Rights movement. The book and video will be
copied and distributed to local libraries on the King holiday.
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Chatham Savannah Youth Service
Savannah, GA

Youth Service Corps- remodel the theater area in the Civil Rights Museum

Chicago Public Schools- Dist 299
Chicago, IL

Three part plan- "Chicago Serves"

Recruit a committee to plan yearly service events for school aged children on the King
holiday
Develop materials on equality, justice, and tolerance for use in the public schools.
Engage school aged children from over 100 schools in service on the day at senior citizen's
homes, homeless shelters, and in food collection.

City of Longmont
Longmont, CO

Train 10 volunteers for the Community That Cares initiative. These volunteers act as role
models for Chicano and Mexican Immigrants and would organize 20 youth to paint at a
shelter for youth and families on MLK day. The day would begin with a discussion of the
teachings of MLK and end with a period of reflection and entertainment.

City of Milwaukee
Milwaukee, WI

Kick-off of a year- long community service competition for area schools. Schools will
compete to accumulate the most community service hours per enrolled student. the
winners will be recognized at next year's King Holiday celebration. In addition, the city's
public library system will organize read-ins.
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City of Savannah, GA
Savannah, GA

Clean and landscape area adjacent to Civil Rights museum.

Community Chest, Inc.
Virginia City, NV
Nevada Commission, along with the AmeriCorps program will recruit 100-150 K-12 students

and ten local multicultural artists for hearts Into Arts Festival: | Have a Dream... for Nevada.
children will use art, storytelling, and writing to explore cultural and ethnic diversity.

Community School District 23
Brooklyn, NY

Declare the holiday as Awareness Day. Morning will be dedicated to a food and winter
clothing drive. The afternoon will be devoted to events celebrating Dr. King's legacy.

Dallas Selma Com Action & CDC
Selma, AL
Commemorative lock-in, prayer vigil, and the first of a regular discussion group on the

issues and messages explored in the holiday observance. Project covers six rural counties
in the black belt. Funds will be used for security at the six sites.
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DC Commission for National and Community Service
Washington, DC

Meals on Wheels for the King holiday and for successive federal holidays. Paint a mural
depicting King's teachings on a senior citizen's service building during Nat. Volunteer Week.

East Junior High School

Casper, WY

Year-long service learning project for 7th and 8th graders which would begin on MLK day.
Take down the oral history of area's Afro-Am community and create a multi-media

presentation on the history of the black community , the life and teachings of MLK, and the
impact of the civil rights movement.

Eastern Michigan University
Ypsilanti, Ml
Day of Literacy- 1,000 children will be paired to read with an adult. During the day, each

child will also participate in activities designed to promote family literacy, help create
displays depicting the life of MLK , and will be given at least one book to take home.

Educational Service District 112
Vancouver, WA
Completion of a mural on the temporary walkways of the Portland Airport. Artists will be

students of all ages in the region served by the airport. The mentors, painters and
supervisors will be area AmeriCorps members.
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Edward Waters College
Jacksonville, FL

Feed 1,000 people on the King Holiday in conjunction with 12 area churches. Want to
expand to 10,000 in 1998.

EOC Opp Auth for Savannah Chatham
Savannah, GA

Three month school food drive to re--stock area food banks.

Fulcrum Inst Dispute Resolution ClI
Spokane, WA
Ten 3 hr. programs on nonviolent methods of conflict resolution. The programs will be held

in conjunction with Head Start and will be taught at community centers around the Spokane
area.

Georgia Commission for National and Community Service
Atlanta, GA

Sub-grant to the six regional organizations to run service projects in their regions. Grants
will range from $500-$1500.
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Hall Neighborhood House, Inc
Bridgeport, CT

150 students (75 from Bridgeport public schools, 75 from elite private schools) will come
together for a day of diversity workshops and to plan service projects for the spring.

Halls Junior High School
Halls, TN

City wide servathon- "Dream to Read" Encourage the donation of books to the library which
support the teachings of Dr. King.

Hands On Atlanta
Atlanta, GA

Two day Citizen Service Summit- "The Power of One."

January 19th will be filed with workshops, speeches, leadership training. On the 20th,
volunteers will fan out to four sites in Atlanta to do repairs and renovation. Activities will
include the repainting of a mural, working at a community garden,renovating a playground,
tutoring, building reading lofts in a kindergarten class, and refurbishing the children's
section in a library.

Human Development Commission
Caro, Mi

Parental education project to teach them tactics for peaceful conflict resolution with their
children.
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Human Services Council
Vancouver, WA

Interfaith Ministries for Greater Houston
Houston, TX

Launch project to build, plant, and harvest two community gardens that flank homeless
shelters during an interfaith service of Christians, Jews, Buddhists, Hindu, and Muslims.

International Youth Organization
Newark, NJ
Serve breakfast and ha e reading sessions for children at seven Newark area shetlers. The

books will be read to the children and then distributed to them along with Pledge to Read
cards.

John Stark Regional High School
Weare, NH

Service learning project between John Stark and white students from New Hampshire.
White students spend four days learning about the African American community. One day
dedicated to serving meals at a women's shelter. Final day spent at MLK Center

at BU, learning about the teachings of Dr. King.
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Kansas City Consensus (YWCA)
Kansas City, MO

Two day event will begin with a dinner and inspirational evening for AmeriCorps members
from the Mid-West region. On the holiday, volunteers will either work at one of three Habitat
for Humanity sites or clean-up an Argentine neighborhood. The day will end with a
celebration at the King mural.

Kentucky State University
Frankfort , KY

Food-drive and coat and winter clothing drive to re-stock area food banks and the Red
Cross and Salvation Army.

Lower MS Delta Service Corps Inc.
Greenville, MS

Three state project:
Arkansas- Mural and poster contest with school aged students

Louisiana- Renovations on a building to be used for a food bank and a classroom for Adult
Readiness. Will also clean up two local parks.

Mississippi- Renovate a park, establish a memorial mini-park, and organize a community
Marquette Co. Volunteer Center

Marquette , Mi

Youth Volunteer Corps project- read to 4th and 5th graders from texts on MLK. Marquette
County only has 2% minority population.
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Mid-America Chapter, ARC

Chicago, IL

120 young adult volunteers from the local Red Cross will distribute

Home Safety Readiness kits to help in fire prevention.

NC Commission on National and Community Service

Raleigh, NC

Planning an observance program, food drive, and day of service for state employees and

community members.

North Coast Opportunities, Inc.
Ukiah, CA

Renovation of a space for the Police Activities League. The new space will allow for the
expansion of the PAL programming to include children's tutorial, theater arts, dance, arts
and crafts, a video class and a meeting space for groups and adults.

Northern Virginia Mediation Service
Fairfax, VA

Work with community groups to provide speakers and trainers on MLK day for
non-violence/mediation workshops and speeches. Long-term work will involve the
recruitment of diverse community mediators with multiple language capabilities to work in
Arlington County, the City of Alexandria and eastern Fairfax County.
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Park West High School
New York, NY

Train all upperclassmen at the high school as peer mentors and mediators for first-year
students. Aid fellow students in resisting the lure of gang involvement.

People's involvement Corp.
Washington, DC
Food basket distribution for 150 families. In conjunction with Howard University Center for

Urban Progress will also host workshops, presentations, speeches and an essay contest
focusing on MLK's teachings.

Philadelphia Cares, Inc
Philadelphia, PA

Students from at least 23 schools will fan out in the city of Philadelphia to participate in
various service projects.

Prichard Community Partnership
Prichard, AL

Recruit 500 people to march to Renaissance Park on MLK day to construct and landscape
a park.
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Probation Services Inc.
Brockton , MA

Gathering of local community agencies to promote and discuss the benefits of non-violent
conflict resolution. Training of 15 youths in non-violent conflict resolution.

Rocky Mountain Youth Corp.
Rancho De Taos, NM
RMYC members will introuduce elementary school children to the teachings of MLK by

creating diversity skits, and organizing a program for students to complete murals,
landscape their campuses, and particpate in the Rio Grande restoration project.

Rutland Mental Health Services
Rutland, VT

Service project with area teens. Organize donations of wood, food, and clothing.
Diversity training program following service.

Sigma Public Ed & Research Foundation
Washington, DC

Project )
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Southern Il University
Edwardsville, IL
Sort clothing for the St. Vincent DePaul Center and recruit volunteers to serve as mentors

for a local mentoring program. the money will mostly be used to fund ongoing activities
after the day of service and recruitment.

St. Joseph's Historic Foundation

Durham, NC

Promotion of "A Day Without Violence" college students and police will post flyers and talk
to residents about violence in their neighborhoods. Publics schools and churches will be

encouraged to adopt a service organization to support on the Day and the Public schools
will be involved by observing a moment of silence to "kick off" the day.

St. Philip's College
San Antonio, TX

The Fair Housing Continuum, Inc.
Cocoa, FL

Public-private partnership with Nations Bank- program on conflict resolution, cooperation
among racial groups, social justice, equal opportunity, and a servathon.

The servathon will serve as a reenactment on the March on Washington with its purpose to
feed the homeless.
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The Kemetic Inst of Mound Bayou
Mound Bayou, MS

Renovation and repair of the MLK Fine Arts building at the JFK High School. Project witll be
kicked-off on the holiday with an ecumenical service, a rededication program, and a youth
forum.

The Mediation Center
Asheville, NC

Train 8 youth as peer mediators for a Section 8 housing complex over a two day period
ending on the Holiday. The teenage mediators will be chosen from each ethnic group
represented in the complex and will supervised for a year.

The Volunteer Center
La Crosse, WI

Teach-in for local and middle school students with topics which reflect MLK's six principles
of nonviolence and the six steps for nonviolent social change.

Town of West Seneca Youth Bureau
West Seneca, NY

Community "giveback" - food, book, clothing drive.

Collected items distributed and residents service in the community food pantries and other
organizations.

Day will end with a a community celebration.

Expected participation- 350 youth and 30 adult supervisors.
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United Way of Berks County
Reading, PA
Read-in with 300 students who will read, discuss, and take home an age-appropriate book

which celebrates diverse Americans. Books will also be donated to the Police Athletic
League Library.

Vermont Network Against Domestic Violence
Montpelier, VT

Public read-ins to promote racial equity and diversity, food drive, quilt-making by RSVP
members for local shelters.

Volunteer Center of Morgan County
Decatur, AL

Teach-in for middle and high-school students. Topic- 6 principles of nonviolence and 6
steps for social change.

We Feed Our People
Washington, DC

Meal for 2,000 people in the park adjacent to the MLK library. Additional services will
include free health screenings and a clothing give-away.
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Yakima County Substance Abuse
Yakima, WA

Produce a mural in the MLK city park, sponsor a week-long clean-up of the 15 blocks
surrounding the park, and sponsor an essay contest for school children grades 4-6. Mural
will be dedicated on the holiday and the park will be declared a violence free zone by the

city.

Young Leader's Academy
Baton Rouge, LA
Workshops, guest speakers, and a poetry/essay contest for the African American male

children (ages 8 & 10) who participate in the Saturdays of Service projects and their
families.

Youth Volunteer Corps of King Co
Seattle, WA
Service event at Seattle Univ. that includes convocation on the life and teachings of MLK

and creation of Dream books to be distributed. Each of the 100 middle school and high
school children will create a personal Dream Book.



